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ABSTRACT

This studyinvestigating the metaphorical perceptisrof preservice teachers towards inclusive

students was conducted in the fall term of 202022 academic year. The purpose of the study

gl a G2 NBOSIE LINBASNIBAOS (S OKSNA @phhdS MIEnS LIG A 2 YV &
research, phenomenologyone of the qualitative research methods, was used. Purposive
sampling method was used in the research. Preservice teachers studying preschool education

YR &20ALt addzRASa& SRdzOI (i Achlty of Educatiowele S 1&ludédlin! KA 9 ONI y

the sample. Moreover, the data were analyzed and interpreted using inductive content analysis
technique. As a result of the study, the participants produced a total of 184 metaphors.
Considering the similar meaningsathed to the metaphors of inclusive stutte by participants,
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students mainly asndividuals requiring attention and theimetaphorical perceptions towards
inclusive students were positive.

Keywords: Special education, social studies, inclusive student, individuals with special
educational needs, metaphor
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INTRODUCTION

Individuals with special needs are individuals who hdifferent needs from their peers in terms of physical,
mental, emotional and social characteristics. The issue in which environments the education of these

individuals should be met has been handladlifferent ways in parallel with the developments iretfield of

ALISOALE SRdzOFGA2Y O6YFNBPYS HAannod [A1S 2GKSNJ AYRADAF

rights. Individuals with special needs also have the right to benefit fromattucservices like all individuals.

In order to meet tle educational needs of these individuals, educational environments differ due to their

special circumstances. These individuals can attain education in special education schools and inclusion classes

AY yYy2NXIf aOK22fa oDl | RBubA of theraducatian ofthe Gtiiderdsivihyspesial G K S

ySSRa Ay GKS 3ISYySNIt SRdzOFGAa2y OflaasSa ¢AGK aLISOAL

become widespread in normal claseros in recent years and plays an important role in tlirietion of
individuals with special needs. Inclusive education is a process that enables students with special needs to
attain education in the same environment as their peers and by providing stug@ailiford & Upton, 1992;

Kuz, 2001; Miles & Singalpmn T { dz0dz2€f dz 3 YI NBPYS HnncT haoz2Ny$S s
educational practice which can be described as the education of students with special needs with their peers in
generl education classes, provided that support special atlon services are provided to the classroom
0§SFOKSNE GKS (GSIFOKSNE 6K2 G(SFOK (KS-TGKAINES MdbR 000K S

For a successful inclusion, some important and remizonsiderations should be fulfilled such as exhibitbn
accepting and supportive attitudes towards students with special needs by all school employees, the positive
attitudes of classroom teachers, the organization of classes in a way that will meetetds of all students

and facilitate their learning,iging the opportunity for all students in classrooms to learn, play, and take part in
educational and social activities together, informing other students in the mainstreaming class about the
student with special needs, providing supportive special eduratservices, and cooperating with all the

LI NByiGa 2F GKS aiddzRSyida Ay GKS OflaaNekz2yY oYl NHPY:S

depends on a number of factors. Teachers, familsefiool guidance services and school administrations are

aid

0KS fSIFTRAY3I FTIFOG2NR (KIFIG TFEEQE ey Ay Of &zilA2y BINE A3

Batu (2000) lists the factors affecting a successful inclusive education as $ateiiehers, normal students,
school management, indivithlized education programs and special education support services. In order for
the inclusive students to fully adapt to the normal classroom environment and to increase thedstsdin,

they are reuired to be adopted by the classroom teacher as a wilanlé to be understood in all aspects, as

well as meeting the educational needs of the student, and having a high level of social acceptance by their

peers (Smith et al., 2004).

Metaphor can be explagd as seeing something through someone else's eyesuetating or understanding a
concept area from the perspective of another area (Sanchez et al., 2000). While Morgan (1993) explains
YSGFLIK2NI Fa ab gl @& 2F G§KAY{ Ay Heserifer it dasd Satgfia of fhought, a 2 F F

form of humanunderstanding, and not only a figure of speech, but also a figure of thought. Metaphors can be
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used to visualize, concretely describe and explain an abstract concept in education (Singh, 201@)th@ne o

attractive aspects of using metaphors in reseaistidden in the capacity of metaphors as a methodological

method to make knowledge and life experiences relevant and meaningful, and to associate them with each

other (Black, 2013). In short, Morgh991) defines metaphors as a way of thinking and seiaghelps our

understanding of the world in general. Metaphors that can be used for different communicative purposes can

be guiding in speech, informative in science or news, persuasive in adwgrtisipolitics, and instructive in

education. For thisgason, they are tools that are important in language, thought and communication (Steen,

2008). When the literature is examined, there are studies examining metaphorical perceptions of the inclusive
stdizZRSyGa o65FeP SG It dX HanwnWt RPNP VI Wziin 8T YIE OIS EH nHiv®Z Y

The field of special education contains some obstacles. In order to facilitate the lives of individuals with special
education needsthe obstacles in daily life and most importantly thesjudices of teachers should be removed
(Avramidis & Norwich, 2002). Beliefs and values affect teacher practices and classroom culture in the classroom
environment (Odom & Diamond, 1998). Preservicacteers should be trained well and provide support for
children with special education needs without prejudice (De Boer et al., 2011). It is thought that it is important
to examine the perceptions of teachers, who are among the important factors in tleete# execution of
inclusion practices, about the indive students in the period before they start their professional life, through

metaphors; therefore, this study was designed.

In this context, the purpose of this research was to reveal the perceptaf preservice teachers about the
inclusive studentshrough metaphors. In order to achieve this purpose, the following questions were sought to

answer:

1. With which metaphors do preservice teachers explain their perceptions of the concept of "inclusive
student"?
2. Under which themes can the metaphors put forwdoygl the preservice teachers about the concept of

"inclusive student" be grouped based on their common characteristics?

METHOD

In this section, information about the research modwyticipants, data collection tool, data collection process

and analysis othe data were presentedt KS NBXa Sl NOK g+ a | LIINRPDOSR 06& YPNDSFH
Sciences and Humanities Research and Publication Ethics Committee dated 18.11.2021ndnedediu

2021/8/6.

Research Model

This study, which aimed to examine preservice teachers' perceptidnthep inclusive students through
metaphors, was carried out using the phenomenology design, one of the qualitative research designs. The

phenomenology deghn focuses on phenomena that we are aware of but do not have -deth and detailed
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understanding.In phenomenological studies, it is generally aimed to reveal individual perceptions about a
LIKSYy2YSy2y |yR (2 Ay (dSNLINSIG k 20S.anShisIsiGdyd ddslaihet yoaeveal, Pt R P N

and interpret the perceptions of preservice teachatsout the inclusive students.
Participants

The participants of this study were composed of 190 preservice teachers studying preschool education or social
sidzRASa SRdzOFGA2y |G CFOdz Gé 2F 9 RdzOI -B0R2fl sémder. Y PND S K A
During the data analysis, six participants were excluded resulting in the analysis of the data obtained from 184
preservice teachers. Purposeful saingltechnique was used in the study. This technique allows researchers to

study phenomenon more deepl 6, Pt RPNPY 9 AYSS1Z Hnmyod Ly (KAA &

candidates about inclusive students were tried to be examined in depth, dhipke method was preferred.
Data Collection Tool

In order to reveal the metaphors of the preservieachers about the inclusive students, they were asked to

complete the semii G NHzOG dzNB R F2N)XY O2y (il AyAy3d GKS LIKKIOA HAEKKS A
Thus, the forms obtained from the participants were accepted as written documents andasstte data

collection tool of the research. Participants were asked by the researchers to fill in the forms themselves, and
explanations were given to éhquestions asked by the participants so that participants could provide mere in

depth information. Ehical principles such as informed consent, respect for the private life, nonmaleficence,
nondeception, and avoiding falsification and fabrication wereéStgk | & o6l aAa Ay GKS NBaASIF ND
2018).

Data Analysis

The data were transcribed usingicrosoft Word. These data were analyzed based on inductive content
analysis technique using MAXQDA 2020. Inductive content analysis technique involvdgdbeery of
patterns, themes, and categories, and the findings emerge through the interactiorsedneher with the data
(Patton, 2018). In this context, written documents were analyzed in detail and coded separately by two
researchers. The codes wereobght together to check for similarities and differences. The coefficient of
agreement between ratexr was calculated using the formula of Miles & Huberman (1994) [Agreement /
(Agreement + Disagreement) x 100]. In this context, the consensus correlagfficiemt between researchers

was calculated as 90 %. Based on the relationships between the cixlébemes were created and direct
guotations from the participants were included in order to reflect the views of the participants. While analyzing
the data, some metaphors created by the participants were excluded from the study because they did not fit
any theme, while some metaphors (flower, diamond, life) were added under the relevant theme, considering
that meaning was attributed to more than one meaginMoreover, the participants were coded asB®S
(Preschool Education8th Male Student) and-6FS(Social Studies Educati@n6th Female Student) so that

they could remain anonymous.
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Validity and Reliability

Among the important criteria of validity inuglitative research are the detailed reporting of the data and the
explanation of how the research®&B | OKSR G KS NBadzZ 64 6, Pt RPNPY 3 AY0d S|
this research, the data analysis process was explained in detail and thiegBndere presented with the

visuals.

Additionally, during the data analysis process of the reseatich researchers created codes and themes
separately. Afterwards, the researchers came together and created the final themes and codes with common

ideas and made use of the formula of Miles and Huberman (1994) to increase reliability. Moreover, respondent
validation was ensured in order to increase reliability. The findings were shared with the participants and asked
whether they reflect their own @ws. It has been observed that the findings and the views of the participants

overlap to a large extent, andorrect reflection of the participant's views has been ensured by making the
ySOSaal NBE O2NNBOGAZ2ya |G GKSYARBWY (ian MKT G/ RRa §R2fit 2 OiSMNE

FINDINGS

In this section of the research, the findings were given underthe R\ y 3a 2 F aYSiGl LIK2N& ONXBI
0§SFOKSNE F2NJ AyOf dzaA @S adGdzRSyiGaé¢ FyR aliKSYS4EinONBI GSR

relation to the research questions.
Metaphors Created by Preservice Teachers for Inclusive Students

In the study, the metaphors that preservice teachers created for the concept of "inclusive students" were
asked, and in this direction, a total of 18#taphors that the preservice teachers identified were illustrated in
Table 1.

As can be seen in Table 1wias observed that the participants mostly associated the concept of "inclusive
students"” with the metaphors of flower (33), rainbow (8), and baby Moreover, the preservice teachers
Faa20AFGSR AyOfdzaA@S &addzRSyGa ¢ hérKsunYguhibn, JKig Ne¥am, & dzOK |
OFGSNLAfEFINE 20S> FyR 3dz84adGé¢d . lFaSR 2y GKS LINB&SNID/
metaphas such as flower, azalea flower, poppy flower, rose, and orchid flower, it can be stated that the
inclusivestudents are perceived as individuals requiring attention. In addition, metaphors such as treasure,
diamond, valuable item, mine, pearl, and gemnche associated with viewing the inclusive students as

valuable.

808



IJ ETSARternational Journal of Education Technology and Scientific Researchée). 7, Issue: Z, 202

Table 1 Metaphors Createtty the Participats forthe Concept of Inclusive Student

Metaphor f Metaphor f  Metaphor f
Azalea Flower 1 Basil 1 Breath 1
Branch of the Tree 1  Sapling 5 Orchid flower 1
Tree 2 Poppy Flower 2 Teacher 1
Apple on the Tree 1 Boat 1 Rose Blooming in the Dais 1
Garden
Bee 1  Truths 1 Poppy in Daisies 1
Moon 1  Rainbow 8 Compass 1
Mirror 1 Sky 1 Color Light Stone 1
Spice 1 Rose 4  Color 3
Garden 1 RoseGarden 1 Colorful Balloon 1
Baby 7 Sun 1 Clock Hand 1
Friend that is hard to find alike 1 Life 5 Milky Way 1
White Paper 1 Challenges in Life 1 Fighter 1
Scientist 1  Treasure 4 Song 1
Glass 1 Pearl 2 Bud 3
Ore 1  Angel of Goodness 1 Sall 1
ShyKoala 1  Gangrene Finger 1 Love 1
Plane tree 1  Snow 1 Exam 1
Flower 33 Snowdrop 2  Water 2
Garden of Flowers 1  Butterfly 2 Sailless Ship on Water 1
Tile 1  Undiscovered World 1 ADirt Road 1
Child 3 Red flower 1 Hope 3
Tree with WitheredBranches 1 Book 5 Reunion 1
A Valuable Item 2 Foreign Word in the Book 1 A Piece of the Puzzle 2
Iron 1  The Caterpillar in the Cocoor 1  Tomorrow 1
Lesson 1 Mine 2 Baby Bird 2
Sea 1 Neighborhood 1 Beginner Student 1
Diamond 4  Guest 1 NewlyPlanted Fruit Tree 1
Endemic Plant 3 Miracle 1 Ability 1
A Home Care Plant 1 Candle 1 Star 2
Universe 1 Gem 1 Trip 1
Different Perspective 1 Rare Power 2 Unchipped Bark 1
Everything Different 1 Delicate Flower 1 Chain 1
Total 184

ThemesCreated forthe Concept of Inclusive Student

The metaphors produced by the preservice teachers regarding the concept of "inclusive students" were
grouped uner six themes, taking into account the relationships among them. The themes thatveated by

considering the metaphors produced by the preservice teachers can be seen in Figure 1.

As can be seen in Figure 1, 55 preservice teachers produced 23 diffestaphors and they were placed
under theme ofindividual requiring attentiorwhile 37 preservice teachers produced 25 different metaphors
which were placed under the theme ofdividual requiring to attain education appropriate to his/her needs
The 19 dferent metaphors produced by 31 preservice teachers were merged under the thedifevént and

complementary individual8 preservice teachers produced 25 different metaphors under the therspefial
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individual Finally, 16 different metaphors proded by 19 preservice teachers were merged under the theme
of instructive individual wié 14 preservice teachers produced 10 different metaphors under the theme of
undiscovered individuallt can be observed that the themes with the highest number of metaphwere
individual requiring attentiorf55) andindividual requiring to attain educitn appropriate to his/her need87)
while undiscovered individu#l 4) was the theme with the lowest number of metaphors.

]

Individual requiring to attain education
] appropriate to his/her needs (37) @]

Individual requiring attention (55) Different and complementary individual (31)

INCLUSIVE STUDENTS (184)

=

Undiscovered individual (14) @ Special individual (28)

Instructive individual (19)
Figure 1 Themes related to the concepf inclusive students
Theme of Individual Requiring Attention

Participants produced a total of 55 metaphors under the theme of individual requiring attention. These

metaphors were illustrated in Graph 1.

- Flower - Diamond Azalea Flower
. Sapling . Gangrene Finger . Tree With Withered Branches
. Rose . Rose Garden A Home Care Plant
. Child Angel Of Goodness
- Baby - Orchid Flower
. Tree Plane Tree
. Endemic Plant Branch Of The Tree
. Rare Flower . Soil
. Guest . A Valuable Item
Delicate Flower . Garden

Graph 1 Code Statistics About the Themklndividual Requiring Attention

As can be seen in Gragh 55 metaphors produced by the participants about the inclusive students were

related with the theme of individual requiring attention. When their views were examined, it was observed
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that 21 partcipants produced the metaphor flower, 5 participants puoced the metaphor sapling, and 4

participants produced the metaphor rose.

Based on the metaphors, it can be stated that participants perceived inclusive students as someone that is
delicate and neesl care. One of the preservice teachers3Fs, expressed SNJ @A Sga | o2Tdm (KA &
inclusive student is like a flower because flowers are delicate and difficult to care for. It wilts or withers if it is

not cared for, watered, and stairenched. Té inclusive student is just like these flowers, they rueed or to be

grown according to their characteristics. If they are not given attention, they will become withdrawn or
embitteredb ¢ g RE S SE LI | Ay S Rindusive stiédts ¢ira IResapling t meibecause saplings

are weak at first, carenust be taken to keep them alive and to remain alive all the time. When care is taken, it
grows a little more every day, turns green and becomes a big tree. Here, inclusive students may be small or

weak at first, just like saplings. But when enough atiemis paid, they can be useful people to sodbety
Theme of Individual Requiring to Attain Education Appropriate to His/Her Needs

The participants produced a total of 37 metaphors under the thefmdividual requiring to attain education

appropriate tohis/her needs. These metaphors were illustrated in Graph 2.

. Flower . Baot Bee

- Baby - Candle Sailless Ship On Water
. Bud . Endemic Plant Newly Planted Fruit Tree
. Baby Bird White Paper Book

. Diamond . Rainbow Glass

. Pearl Challenges In Life

I scientist Ability

. Reunion A Dirt Road

The Caterpillar in The Cocoon . Iron

Basil - Unchipped Bark

Graph 2 Code Statistics About the Theme of Individual Requiring to Attain Education Appropriate to His/Her

Needs

As can be seen in Grha®R, 37 metaphors produced by the participants about thelusive students were
related with the theme of individual requiring to attain an education appropriate to his/her needs. The
SEFYAYLFGAZY 2F LIENIAOALN yGaQ OArd 6 dartitipardsdzirodusey @he dza A 9 S

metaphor flower, 4 partigants produced the metaphor baby, and 3 participants produced the metaphor bud.

The examination of metaphors revealed that participants perceived inclusive students as individuals who
require to atain education appropriate to their needs. One of the mnesce teachers, -$0FS, expressed her

2 LJA ¥y A Angldsivel studenits are like a flower because the amount of water, soil type and daylight required by
each flower is different. If we fulfill theseeds carefully, that flower grows, develops and becoooésrful. If

we determine the education that the inclusive student needs and provide this education correctly, we can

develop them and integrate them into the sociéty. ¢ K- § & { t & Eor meSiiRlusifie students are like
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babies learmning towalk. Fist 6 S K2f R | 0l 0&8Qa KIFYyRZ |IyR gKSYy KAakKSN
can walk without support. If the inclusive student is given the right education, they can adapt to life better and

make their own life easidr ¢
Theme of Different and Compiaentary Individual

Participants produced a total of 31 metaphors under the theme of different and complementary individual.

These metaphors were presented in Graph 3.

. Rainbow . Apple OnThe Tree
. Flower . Spice
. Life . White Flower in Red
. A Piece Of The Puzzle Everything Different
. Hope . Miracle
. Neighborhood Tomorrow
. Poppy in Daisies Clock Hand
. Colors Trip

Tree Fruit

Chain

Graph 3.Code StatisticAbout the Theme of Different andomplementary Individual

As can be seen in Graph 3, 31 metaphors produced by the participants about the inclusive students were
NBflFGiSR gAGK (GKS GKSYS 2F RATFSNBY(H FyR @2aMihdd&YSy il NEB
was observed that ‘participants produced the metaphor rainbow, 5 participants produced the metaphor

flower, and 2 participants produced the metaphor a piece of the puzzle.

The examination of metaphors produced by the participants revediati they perceived inclusive stedts as
individuals who are different and have characteristics complementary to other people. One of the preservice
teachers, S10 C{ S E LINB & & S RTo k8, Mtlwdivdistidergsyate like &gainbdws because the dnlors

the rainbow are different froneach other, but each color complements the others. Then that rainbow covers
the sky. Inclusive students are also different from each other, but they support each other. All inclusive students
embrace people togethéré edP¥6 &pfa { & ladiusive &udds are like a different flower to me than others
completing a beautiful flower garden. Inclusive students come together with other students to form a nice class

and complete that clasi ¢
Theme of Special Individual

The participants produced 28 metapins under the theme of special individual. These metaphors were

illustrated in Graph 4.
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. Butterfly . Colorful Balloon Diamond
. Poppy Flower . Endemic Plant . Shy Koala
. Water . Mirror Color Light Stone
. Star Moon Snow
. Tile . Beginner Student
. A Valuable Iltem Mine
. Color Gem
. Sky . Song
. Rare Flower . Life
Rose Blooming in The Daisy Garden . Snowdrop

Graph 4 Code Statistics About the Theme of Special Individual

As can be seen in Graph 4, 28 metaphors produced by the participdiotst the inclusive students were
NEfFGSR gAlGK GKS GKSYS 2F {LISOAlItf LYRA@GARdZ fd ¢KS

w
m:

revealed that 2 participants produced the metaphor butterfly, 2 participants produced the metaphor poppy

flower, and 2 participants produced thaetaphor a piece of the puzzle.

Based on the metaphors produced by the participants, it can be stated that participants perceived inclusive
students as individuals that are special. One of the preservice teachesFSE LINE & 8 SR KSNJ 2 LIA Y A ¢
think inclusive students are like butterflies because the special feature of butterflies, which other creatures do

not have, is the sense of taste in their feet. Inclusive students also have special features that other peatple do

have. They are special peegl ¢ K-& & ${ t a Tolmé, & Rindfusive student is like a poppy flower because

although the leaves of the poppy flower are hard, hairy and upright, it has a very sensitive and unique structure.

Its leaves fall off athe slightest gust of wind. Thadlusive student is also special, just like the poppy flower,

and can be broken at the slightest moventerit

Theme of Instructive Individual
Participants produced a total of 19 metaphors under the theme of instructive ithdi. These metaphors

were presated in Graph 5.

. Book . Exam
. Hope . Friend That is Hard To Find
. Love . Teacher
. Truths Breath
. Real Life . Universe
. Flower Lesson
. Compass
. Different Perspective
. Sun
Sea

Graph 5 Code Statistics About the Theme of Instructive Individual
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As can be seen in Graph 5, 19 metaphors produced by the participants about the inclusive students were

related with the theme of ristructive individual. ThR6SEl YAYF GA 2y 2F LI NIAOALN yiaQ

students revealed that 4 participants produced the metaphor book, 1 participant produced the metaphor

teacher, and 1 participant produced the metaphor lesson.

The examination ofnetaphors revealed that ptcipants perceived inclusive students as individuals who teach
them. One of the preservice teachersn® C{ £ S E LINB & & SIRclugiv® Bilidentslaryg ke a/bibok kod &
me. When we first see a book, we judge it by the \oéwts cover. However, whewe open it, there is a lot we

can learn from it. As you get to know the inclusive students, a lot can be learned fror® themg RIMSS  t

& G I r8lésivedstudent is like a lesson for me because when you take a class, yoa learThe inclusive

student teaches you to be grateful for many things in life, like a lebgon
Theme of Undiscovered Individual

Participants produced a total of 14 metaphors under the theme of undiscovered individual. These metaphors

were illustrated in Graph 6.

B veasure
. Life
. Snowdrop
B Flower
. Pearl
B Milky Way
I Foreign Word in The Book
. Ore
Fighter

Undiscovered World

Graph 6 Code Statistics About the Theme of Undiscovered Individual

As can be seen in Graph 6, 14 metaphors produced by the participants about the inclusive students were
related with the theme of undiscovered individual. When theinngewere examined, it was sbrved that 4
participants produced the metaphor treasure, 2 participants produced the metaphor life, and 1 participant

produced the metaphor snowdrop.

Based on the metaphors, it can be stated that participants perceived inelsudents as someone thag

delicate and needs care. One of the preservice teachefs,2€S, expressed her views about this topic as
dnclusive students are like treasure. Treasures consist of precious things like gold, silver, jewels, waiting to be
brought to light. Inclusivetsdents also contain various features and wait for them to be discovered and
revealedb¢ g MmB$ SELIX | Ay S Rnclésiveistu@entt ayedile Jfféi bedadise wie do not know what

life has for us, and we learn this oty living. Inclusive studés) like life, carry things that we do not know, that

we can uncover as we get to know them and spend time with ¢hém
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CONCLUSION and DISCUSSION

ra + NBadzZ 6 GKS OdaNNByd aildzRe ¢ KA Ofical perceptdis towards NE @S+ € ;
inclusive students, it was determined that preservice teachers produced positive metaphors. The review of
literature showed that other studies have also found positive views about inclusion process and inclusive
students (Dap a$, @20; Karabulutet al., 2021 Katitas & Coskun, 202p cedzd B0 ¢4 rhwy G KS 2 G KSNJ K I
et al.,(2017) found that the metaphors produced bydarvice and preservice teachers were categorized under

some negative themes such as inclusive studeasindividuals that are hard to develop and inclusive students

as individuals that are isolated by the society, which contradicted the results of the current study.

A total of 184 metaphors were produced by preservice teachers about inclusive studémtsemetaphors

were categorized under six themes, which wéndividual requiring attention, individual requiring to attain

education appropriate to his/her needs, different and complementary individual, special individual, instructive
individual, and unigcowered individualWhen the themes were examined in terms of the number of metaphors

that were included, it was observed that the themeindividual requiring attentiomad the highest number of

metaphors while the theme ofindiscovered individudiad the lowest number of metaphors. The metaphor

gAGK (GKS KAIKSAG ydzYoSNI gt a aFt26SNE dzy RSNJ GKS (GKSY
requiring to attain education appropriate to his/her needs. The metaphor with the highest number was

GNI By oREBNI GKS (KSYS 2F RAFFSNBY(G FyYyR O2YLX SYSY(dl NBE Ay
GSNBE GKS YS{IFILK2NAR ¢A0GK (KS KAIKS&ld ydzyoSNER dzy RSN (K
were the metaphors with the highest numbers undée themes of instructive individual and undiscovered

individual, respectively. Accordingly, it was concluded that preservice teachers produced positive metaphors

about inclusive students in a wide range. With reference to this conclusion, it can bel sketepreservice
G§SFOKSNE KIFEIR LRAAGAGS LISNODSLIIiA2ya 2F AyOfdzaigdS SRdAzO!l
0SFOKSNEQ LISNOSLIiAz2ya (26 NRa alLISOALFT SRdzOFGAZ2Y 6 SNI
metaphors about speal education produced by parents that had children with special needs included some

negative concepts such as trouble, torture, and hardship.

When the metaphors were reviewed from a wider perspective, it was determined that the metaphor produced

by the ighesi y dzZYo SNJ 2 F LINBaSNIBBAOS (SIFOKSNE g1 a FE26SND ¢ KA
etal,HAamMpT YITdz 9 , Pt RPNPYI HAHMULBASAPDNBOSOIINR ANB 4K SINX
metaphors about individuals with speciafiucai A 2 y vy S 8tRii (2016) fminddhat garden and kitchen

were the metaphors produced by the highest number efé@rvice teachers while garden and guestroom were

the metaphors produced by the highest number of preservice teachers.

When the jusfiications of metaphors were examined, it was found that inclusive students were perceived as
individuals who required care and education appropriate to their needs. This finding is consistent with the

study of Pese®® Pesen (2020) that were conducted withesavice teachers. Pesefa Pesen (2020) found that
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individuals that need special education were perceived as individuals who need other people around by

preservice teachers.

Another result was that inclusive students were perceived as individuals veuh temething to participants.
{AYAfFNI & Ay | adGdzRe F20dzaAy3d 2y LINBydaQ YSil LK2NA

perceived as the source and conveyor of information.

Additionally, it was found that inclusive students were posliiveerceived as different individuals who have

the characteristics to complement people by preservice teachers. It can be stated that perceiving differences
LRaAGAGSE e oAttt LRaAAGAGSEE | FFSOG LINBaSNIBY edmed SI OK SN,
teachers. Similarly5 @ P (&GR0) fodind that preservice teachers perceived the differences of inclusive

students in a positive way.

RECOMMENDATIONS

Based on the findings obtained in this research, following recommendations can be made:

1 The couse hour of special education and inclusion lesson, which currently has two hours weekly, can
be increased.

1 By ensuring that special education and inclusion lesson, which is currently in the 4th year in the
undergraduate programs of the education fdtges, are given at the previous years, the awareness of
the pr-service teachers towards the inclusive students can be increased in the earlier stages of their
education.

1 Upon the completion of theoretical part of the special education and inclusionsepwseparate
applied course like teaching practicum can be provided so that preservice teachers can get direct

experience with inclusive students.
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