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ABSTRACT 

This study investigating the metaphorical perceptions of preservice teachers towards inclusive 
students was conducted in the fall term of 2021-2022 academic year. The purpose of the study 
ǿŀǎ ǘƻ ǊŜǾŜŀƭ ǇǊŜǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘǎ ǘƘǊƻǳƎƘ ƳŜtaphors. In the 
research, phenomenology, one of the qualitative research methods, was used. Purposive 
sampling method was used in the research. Preservice teachers studying preschool education 
ŀƴŘ ǎƻŎƛŀƭ ǎǘǳŘƛŜǎ ŜŘǳŎŀǘƛƻƴ ŀǘ YƤǊǒŜƘƛǊ !Ƙƛ 9ǾǊŀƴ ¦ƴƛǾŜǊǎƛǘȅ Caculty of Education were included in 
the sample. Moreover, the data were analyzed and interpreted using inductive content analysis 
technique. As a result of the study, the participants produced a total of 184 metaphors. 
Considering the similar meanings attached to the metaphors of inclusive students by participants, 
ǘƘŜ ƳŜǘŀǇƘƻǊǎ ǿŜǊŜ ŎŀǘŜƎƻǊƛȊŜŘ ŀƴŘ ǎƛȄ ǘƘŜƳŜǎ ŜƳŜǊƎŜŘΣ ǿƘƛŎƘ ǿŜǊŜ άƛƴŘƛǾƛŘǳŀƭ ǊŜǉǳƛǊƛƴƎ ǘƻ 
ŀǘǘŀƛƴ ŜŘǳŎŀǘƛƻƴ ŀǇǇǊƻǇǊƛŀǘŜ ǘƻ ƘƛǎκƘŜǊ ƴŜŜŘǎέΣ άƛƴŘƛǾƛŘǳŀƭ ǊŜǉǳƛǊƛƴƎ ŀǘǘŜƴǘƛƻƴέΣ άŘƛŦŦŜǊŜƴǘ ŀƴŘ 
compleƳŜƴǘŀǊȅ ƛƴŘƛǾƛŘǳŀƭέΣ άǎǇŜŎƛŀƭ ƛƴŘƛǾƛŘǳŀƭέΣ άƛƴǎǘǊǳŎǘƛǾŜ ƛƴŘƛǾƛŘǳŀƭέΣ ŀƴŘ άǳƴŘƛǎŎƻǾŜǊŜŘ 
ƛƴŘƛǾƛŘǳŀƭέΦ  ²ƘŜƴ ǘƘŜ ǘƘŜƳŜǎ ǿŜǊŜ ŜȄŀƳƛƴŜŘΣ ƛǘ ǿŀǎ ŦƻǳƴŘ ǘƘŀǘ ǘƘŜ ƳŜǘŀǇƘƻǊ ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ 
ŦǊŜǉǳŜƴŎȅ ǿŀǎ άŦƭƻǿŜǊέ ƛƴ ǘƘŜ ǘƘŜƳŜǎ ƻŦ άƛƴŘƛǾƛŘǳŀƭ ǊŜǉǳƛǊƛƴƎ ǘƻ ŀǘǘŀƛƴ ŜŘǳŎation appropriate to 
ƘƛǎκƘŜǊ ƴŜŜŘǎέ ŀƴŘ άƛƴŘƛǾƛŘǳŀƭ ǊŜǉǳƛǊƛƴƎ ŀǘǘŜƴǘƛƻƴέ ǿƘƛƭŜ ǘƘŜ ƳŜǘŀǇƘƻǊ ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ 
ŦǊŜǉǳŜƴŎȅ ǿŀǎ άǊŀƛƴōƻǿέ ƛƴ ǘƘŜ ǘƘŜƳŜ ƻŦ άŘƛŦŦŜǊŜƴǘ ŀƴŘ ŎƻƳǇƭŜƳŜƴǘŀǊȅ ƛƴŘƛǾƛŘǳŀƭέΦ aƻǊŜƻǾŜǊΣ 
ǘƘŜ ƳŜǘŀǇƘƻǊǎ ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ ŦǊŜǉǳŜƴŎƛŜǎ ǿŜǊŜ άōǳǘǘŜǊŦƭȅέ ŀƴŘ άǇƻǇǇȅέΣ άōƻƻƪέΣ ŀƴŘ 
άǘǊŜŀǎǳǊŜέ ƛƴ ǘƘŜ ǘƘŜƳŜǎ ƻŦ άǎǇŜŎƛŀƭ ƛƴŘƛǾƛŘǳŀƭέΣ άƛƴǎǘǊǳŎǘƛǾŜ ƛƴŘƛǾƛŘǳŀƭέΣ ŀƴŘ άǳƴŘƛǎŎƻǾŜǊŜŘ 
ƛƴŘƛǾƛŘǳŀƭέΣ ǊŜǎǇŜŎǘƛǾŜƭȅΦ Lǘ ǿŀǎ ŦƻǳƴŘ ǘƘŀǘ ǘƘŜ ƘƛƎƘŜǎǘ ƴǳƳōŜǊ ƻŦ ƳŜǘŀǇƘƻǊǎ ǇǊƻŘǳŎŜŘ ōȅ 
ǇǊŜǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊǎ ǿŀǎ ƛƴ ǘƘŜ ǘƘŜƳŜ ƻŦ άƛƴŘƛǾƛŘǳŀƭ ǊŜǉǳƛǊƛƴƎ ŀǘǘŜƴǘƛƻƴέ ŀƴŘ ǘƘŜ ƳŜǘaphor was 
άŦƭƻǿŜǊέΦ άǊŀƛƴōƻǿέΣ άōŀōȅέΣ άǎŀǇƭƛƴƎέΣ ŀƴŘ άōƻƻƪέ ǿŜǊŜ ǘƘŜ ƳŜǘŀǇƘƻǊǎ ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ 
ŦǊŜǉǳŜƴŎƛŜǎ ŦƻƭƭƻǿƛƴƎ ǘƘŜ άŦƭƻǿŜǊέΦ Lǘ ǿŀǎ ŎƻƴŎƭǳŘŜŘ ǘƘŀǘ ǇǊŜǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊǎ ǇŜǊŎŜƛǾŜŘ ƛƴŎƭǳǎƛǾŜ 
students mainly as individuals requiring attention and their metaphorical perceptions towards 
inclusive students were positive.  

Keywords: Special education, social studies, inclusive student, individuals with special 
educational needs, metaphor. 
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INTRODUCTION 

Individuals with special needs are individuals who have different needs from their peers in terms of physical, 

mental, emotional and social characteristics. The issue in which environments the education of these 

individuals should be met has been handled in different ways in parallel with the developments in the field of 

ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴ όYŀǊƎƤƴΣ нллпύΦ [ƛƪŜ ƻǘƘŜǊ ƛƴŘƛǾƛŘǳŀƭǎ ƛƴ ǎƻŎƛŜǘȅΣ ƛƴŘƛǾƛŘǳŀƭǎ ǿƛǘƘ ǎǇŜŎƛŀƭ ƴŜŜŘǎ ŀƭǎƻ ƘŀǾŜ 

rights. Individuals with special needs also have the right to benefit from education services like all individuals. 

In order to meet the educational needs of these individuals, educational environments differ due to their 

special circumstances. These individuals can attain education in special education schools and inclusion classes 

ƛƴ ƴƻǊƳŀƭ ǎŎƘƻƻƭǎ όDǀƪŘŜǊŜΣ нлмнύΦ LƴŎƭǳǎƛƻƴ ƛǎ ǘƘŜ Ŏƻƴǘinuation of the education of the students with special 

ƴŜŜŘǎ ƛƴ ǘƘŜ ƎŜƴŜǊŀƭ ŜŘǳŎŀǘƛƻƴ ŎƭŀǎǎŜǎ ǿƛǘƘ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴ ǎǳǇǇƻǊǘ όYŀǊƎƤƴΣ нллпύΦ LƴŎƭǳǎƛǾŜ ŜŘǳŎŀǘƛƻƴ Ƙŀǎ 

become widespread in normal classrooms in recent years and plays an important role in the education of 

individuals with special needs. Inclusive education is a process that enables students with special needs to 

attain education in the same environment as their peers and by providing support (Gulliford & Upton, 1992; 

Kuz, 2001; Miles & Singal, 2лмлΤ {ǳŎǳƻƐƭǳ ϧ YŀǊƎƤƴΣ нллсΤ hǎōƻǊƴŜ ϧ 5ƛƳŀǘǘƛŀΣ мффпύΦ LƴŎƭǳǎƛǾŜ ŜŘǳŎŀǘƛƻƴ ƛǎ ŀƴ 

educational practice which can be described as the education of students with special needs with their peers in 

general education classes, provided that support special education services are provided to the classroom 

ǘŜŀŎƘŜǊΣ ǘƘŜ ǘŜŀŎƘŜǊǎ ǿƘƻ ǘŜŀŎƘ ǘƘŜ ŎƘƛƭŘΣ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘ ǿƛǘƘ ǎǇŜŎƛŀƭ ƴŜŜŘǎ όYƤǊŎŀŀƭƛ-TŦǘŀǊΣ мффнύΦ 

For a successful inclusion, some important and required considerations should be fulfilled such as exhibition of 

accepting and supportive attitudes towards students with special needs by all school employees, the positive 

attitudes of classroom teachers, the organization of classes in a way that will meet the needs of all students 

and facilitate their learning, giving the opportunity for all students in classrooms to learn, play, and take part in 

educational and social activities together, informing other students in the mainstreaming class about the 

student with special needs, providing supportive special education services, and cooperating with all the 

ǇŀǊŜƴǘǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ όYŀǊƎƤƴΣ нллпύΦ ¢ƘŜ ǎǳŎŎŜǎǎ ƻŦ ƛƴŎƭǳǎƛǾŜ ŜŘǳŎŀǘƛƻƴ ǇǊŀŎǘƛŎŜǎ ŀƭǎƻ 

depends on a number of factors. Teachers, families, school guidance services and school administrations are 

ǘƘŜ ƭŜŀŘƛƴƎ ŦŀŎǘƻǊǎ ǘƘŀǘ ŀŦŦŜŎǘ ǘƘŜ ƛƴŎƭǳǎƛƻƴ ǇǊƻŎŜǎǎ όYƤǊŎŀŀƭƛ-TŦǘŀǊΣ мффуΤ CƭƻǊƛŀƴ ϧ [ƛƴƪƭŀǘŜǊΣ нлмлύΦ {ƛƳƛƭŀǊƭȅΣ 

Batu (2000) lists the factors affecting a successful inclusive education as families, teachers, normal students, 

school management, individualized education programs and special education support services. In order for 

the inclusive students to fully adapt to the normal classroom environment and to increase their self-esteem, 

they are required to be adopted by the classroom teacher as a whole and to be understood in all aspects, as 

well as meeting the educational needs of the student, and having a high level of social acceptance by their 

peers (Smith et al., 2004). 

Metaphor can be explained as seeing something through someone else's eyes or structuring or understanding a 

concept area from the perspective of another area (Sanchez et al., 2000). While Morgan (1993) explains 

ƳŜǘŀǇƘƻǊ ŀǎ άŀ ǿŀȅ ƻŦ ǘƘƛƴƪƛƴƎ ŀƴŘ ǎŜŜƛƴƎέΣ [ŀƪƻŦŦ ŀƴŘ WƻƘƴǎƻƴ όнлло) described it as a material of thought, a 

form of human understanding, and not only a figure of speech, but also a figure of thought. Metaphors can be 
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used to visualize, concretely describe and explain an abstract concept in education (Singh, 2010). One of the 

attractive aspects of using metaphors in research is hidden in the capacity of metaphors as a methodological 

method to make knowledge and life experiences relevant and meaningful, and to associate them with each 

other (Black, 2013). In short, Morgan (1991) defines metaphors as a way of thinking and seeing that helps our 

understanding of the world in general. Metaphors that can be used for different communicative purposes can 

be guiding in speech, informative in science or news, persuasive in advertising or politics, and instructive in 

education. For this reason, they are tools that are important in language, thought and communication (Steen, 

2008). When the literature is examined, there are studies examining metaphorical perceptions of the inclusive 

stǳŘŜƴǘǎ ό5ŀȅƤ Ŝǘ ŀƭΦΣ нлнлΤ YŀǊŀōǳƭǳǘ Ŝǘ ŀƭΦΣ нлнмΤ YŀȊǳ ϧ ¸ƤƭŘƤǊƤƳΣ нлнмΤ Yǀƪ Ŝǘ ŀƭΦΣ нлмтύΦ                               

The field of special education contains some obstacles. In order to facilitate the lives of individuals with special 

education needs, the obstacles in daily life and most importantly the prejudices of teachers should be removed 

(Avramidis & Norwich, 2002). Beliefs and values affect teacher practices and classroom culture in the classroom 

environment (Odom & Diamond, 1998). Preservice teachers should be trained well and provide support for 

children with special education needs without prejudice (De Boer  et al., 2011). It is thought that it is important 

to examine the perceptions of teachers, who are among the important factors in the effective execution of 

inclusion practices, about the inclusive students in the period before they start their professional life, through 

metaphors; therefore, this study was designed.  

In this context, the purpose of this research was to reveal the perceptions of preservice teachers about the 

inclusive students through metaphors. In order to achieve this purpose, the following questions were sought to 

answer: 

1. With which metaphors do preservice teachers explain their perceptions of the concept of "inclusive 

student"? 

2. Under which themes can the metaphors put forward by the preservice teachers about the concept of 

"inclusive student" be grouped based on their common characteristics?  

METHOD 

In this section, information about the research model, participants, data collection tool, data collection process 

and analysis of the data were presented. ¢ƘŜ ǊŜǎŜŀǊŎƘ ǿŀǎ ŀǇǇǊƻǾŜŘ ōȅ YƤǊǒŜƘƛǊ !Ƙƛ 9ǾǊŀƴ ¦ƴƛǾŜǊǎƛǘȅ {ƻŎƛŀƭ 

Sciences and Humanities Research and Publication Ethics Committee dated 18.11.2021 and numbered 

2021/8/6. 

Research Model 

This study, which aimed to examine preservice teachers' perceptions of the inclusive students through 

metaphors, was carried out using the phenomenology design, one of the qualitative research designs. The 

phenomenology design focuses on phenomena that we are aware of but do not have an in-depth and detailed 
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understanding. In phenomenological studies, it is generally aimed to reveal individual perceptions about a 

ǇƘŜƴƻƳŜƴƻƴ ŀƴŘ ǘƻ ƛƴǘŜǊǇǊŜǘ ǘƘŜǎŜ ǇŜǊŎŜǇǘƛƻƴǎ ό¸ƤƭŘƤǊƤƳ ϧ  ƛƳǒŜk, 2018). In this study, it was aimed to reveal 

and interpret the perceptions of preservice teachers about the inclusive students. 

Participants 

The participants of this study were composed of 190 preservice teachers studying preschool education or social 

sǘǳŘƛŜǎ ŜŘǳŎŀǘƛƻƴ ŀǘ CŀŎǳƭǘȅ ƻŦ 9ŘǳŎŀǘƛƻƴ ƛƴ YƤǊǒŜƘƛǊ !Ƙƛ 9ǾǊŀƴ ¦ƴƛǾŜǊǎƛǘȅ ŘǳǊƛƴƎ нлнм-2022 fall semester. 

During the data analysis, six participants were excluded resulting in the analysis of the data obtained from 184 

preservice teachers. Purposeful sampling technique was used in the study. This technique allows researchers to 

study phenomenon more deeplȅ ό¸ƤƭŘƤǊƤƳ ϧ  ƛƳǒŜƪΣ нлмуύΦ Lƴ ǘƘƛǎ ǎǘǳŘȅΣ ǎƛƴŎŜ ǘƘŜ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ǘŜŀŎƘŜǊ 

candidates about inclusive students were tried to be examined in depth, this sample method was preferred.  

Data Collection Tool 

In order to reveal the metaphors of the preservice teachers about the inclusive students, they were asked to 

complete the semi-ǎǘǊǳŎǘǳǊŜŘ ŦƻǊƳ ŎƻƴǘŀƛƴƛƴƎ ǘƘŜ ǇƘǊŀǎŜ άǘƘŜ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘ ƛǎ ƭƛƪŜκǎƛƳƛƭŀǊΧΦ ōŜŎŀǳǎŜΧέΦ 

Thus, the forms obtained from the participants were accepted as written documents and used as the data 

collection tool of the research. Participants were asked by the researchers to fill in the forms themselves, and 

explanations were given to the questions asked by the participants so that participants could provide more in-

depth information. Ethical principles such as informed consent, respect for the private life, nonmaleficence, 

nondeception, and avoiding falsification and fabrication were takŜƴ ŀǎ ōŀǎƛǎ ƛƴ ǘƘŜ ǊŜǎŜŀǊŎƘ ό¸ƤƭŘƤǊƤƳ ϧ  ƛƳǒŜƪΣ 

2018). 

Data Analysis 

The data were transcribed using Microsoft Word. These data were analyzed based on inductive content 

analysis technique using MAXQDA 2020. Inductive content analysis technique involves the discovery of 

patterns, themes, and categories, and the findings emerge through the interaction of researcher with the data 

(Patton, 2018). In this context, written documents were analyzed in detail and coded separately by two 

researchers. The codes were brought together to check for similarities and differences. The coefficient of 

agreement between raters was calculated using the formula of Miles & Huberman (1994) [Agreement / 

(Agreement + Disagreement) x 100]. In this context, the consensus correlation coefficient between researchers 

was calculated as 90 %. Based on the relationships between the codes, six themes were created and direct 

quotations from the participants were included in order to reflect the views of the participants. While analyzing 

the data, some metaphors created by the participants were excluded from the study because they did not fit 

any theme, while some metaphors (flower, diamond, life) were added under the relevant theme, considering 

that meaning was attributed to more than one meaning. Moreover, the participants were coded as P-8MS 

(Preschool Education - 8th Male Student) and S-6FS (Social Studies Education ς 6th Female Student) so that 

they could remain anonymous. 
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Validity and Reliability 

Among the important criteria of validity in qualitative research are the detailed reporting of the data and the 

explanation of how the researcher ǊŜŀŎƘŜŘ ǘƘŜ ǊŜǎǳƭǘǎ ό¸ƤƭŘƤǊƤƳ ϧ  ƛƳǒŜƪΣ нлмуύΦ Lƴ ƻǊŘŜǊ ǘƻ ŜƴǎǳǊŜ ǾŀƭƛŘƛǘȅ ƛƴ 

this research, the data analysis process was explained in detail and the findings were presented with the 

visuals.  

Additionally, during the data analysis process of the research, the researchers created codes and themes 

separately. Afterwards, the researchers came together and created the final themes and codes with common 

ideas and made use of the formula of Miles and Huberman (1994) to increase reliability. Moreover, respondent 

validation was ensured in order to increase reliability. The findings were shared with the participants and asked 

whether they reflect their own views. It has been observed that the findings and the views of the participants 

overlap to a large extent, and correct reflection of the participant's views has been ensured by making the 

ƴŜŎŜǎǎŀǊȅ ŎƻǊǊŜŎǘƛƻƴǎ ŀǘ ǘƘŜ Ǉƻƛƴǘǎ ǘƘŀǘ Řƻ ƴƻǘ ƻǾŜǊƭŀǇ ό¸ƤƭŘƤǊƤƳ ϧ  ƛƳǒŜƪΣ нлмуΤ /ǊŜǎǿŜƭƭΣ нлнлύΦ 

FINDINGS  

In this section of the research, the findings were given under the heŀŘƛƴƎǎ ƻŦ άƳŜǘŀǇƘƻǊǎ ŎǊŜŀǘŜŘ ōȅ ǇǊŜǎŜǊǾƛŎŜ 

ǘŜŀŎƘŜǊǎ ŦƻǊ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘǎέ ŀƴŘ άǘƘŜƳŜǎ ŎǊŜŀǘŜŘ ŦƻǊ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘǎέΣ ǊŜǎǇŜŎǘƛǾŜƭȅ, in 

relation to the research questions. 

Metaphors Created by Preservice Teachers for Inclusive Students 

In the study, the metaphors that preservice teachers created for the concept of "inclusive students" were 

asked, and in this direction, a total of 184 metaphors that the preservice teachers identified were illustrated in 

Table 1. 

As can be seen in Table 1, it was observed that the participants mostly associated the concept of "inclusive 

students" with the metaphors of flower (33), rainbow (8), and baby (7). Moreover, the preservice teachers 

ŀǎǎƻŎƛŀǘŜŘ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ƳŜǘŀǇƘƻǊǎ ǎǳŎƘ ŀǎ άǎƴƻǿΣ ƳƛƴŜΣ ǘŜŀŎher, sun, reunion, trip, exam, 

ŎŀǘŜǊǇƛƭƭŀǊΣ ƭƻǾŜΣ ŀƴŘ ƎǳŜǎǘέΦ .ŀǎŜŘ ƻƴ ǘƘŜ ǇǊŜǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊǎϥ ƛŘŜƴǘƛŦƛŎŀǘƛƻƴ ƻŦ ǘƘŜ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘ ǿƛǘƘ 

metaphors such as flower, azalea flower, poppy flower, rose, and orchid flower, it can be stated that the 

inclusive students are perceived as individuals requiring attention. In addition, metaphors such as treasure, 

diamond, valuable item, mine, pearl, and gem can be associated with viewing the inclusive students as 

valuable. 
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Table 1. Metaphors Created by the Participants for the Concept of Inclusive Student 

 Metaphor f Metaphor f Metaphor f 

Azalea Flower 1 Basil 1 Breath 1 

Branch of the Tree 1 Sapling 5 Orchid flower 1 

Tree 2 Poppy Flower 2 Teacher 1 

Apple on the Tree 1 Boat 1 Rose Blooming in the Daisy 
Garden 

1 

Bee  1 Truths 1 Poppy in Daisies 1 

Moon 1 Rainbow 8 Compass 1 

Mirror 1 Sky 1 Color Light Stone 1 

Spice 1 Rose 4 Color 3 

Garden 1 Rose Garden 1 Colorful Balloon 1 

Baby 7 Sun 1 Clock Hand 1 

Friend that is hard to find alike  1 Life 5 Milky Way 1 

White Paper 1 Challenges in Life 1 Fighter 1 

Scientist 1 Treasure 4 Song 1 

Glass 1 Pearl 2 Bud 3 

Ore 1 Angel of Goodness 1 Soil 1 

Shy Koala 1 Gangrene Finger 1 Love 1 

Plane tree 1 Snow 1 Exam 1 

Flower 33 Snowdrop 2 Water 2 

Garden of Flowers 1 Butterfly 2 Sailless Ship on Water 1 

Tile 1 Undiscovered World 1 A Dirt Road 1 

Child 3 Red flower 1 Hope 3 

Tree with Withered Branches 1 Book 5 Reunion 1 

A Valuable Item 2 Foreign Word in the Book 1 A Piece of the Puzzle 2 

Iron 1 The Caterpillar in the Cocoon 1 Tomorrow 1 

Lesson 1 Mine 2 Baby Bird 2 

Sea 1 Neighborhood 1 Beginner Student 1 

Diamond 4 Guest 1 Newly Planted Fruit Tree 1 

Endemic Plant 3 Miracle 1 Ability 1 

A Home Care Plant 1 Candle 1 Star 2 

Universe 1 Gem 1 Trip 1 

Different Perspective 1 Rare Flower 2 Unchipped Bark 1 

Everything Different 1 Delicate Flower 1 Chain 1 

Total      184 

Themes Created for the Concept of Inclusive Student 

The metaphors produced by the preservice teachers regarding the concept of "inclusive students" were 

grouped under six themes, taking into account the relationships among them. The themes that were created by 

considering the metaphors produced by the preservice teachers can be seen in Figure 1. 

As can be seen in Figure 1, 55 preservice teachers produced 23 different metaphors and they were placed 

under theme of individual requiring attention while 37 preservice teachers produced 25 different metaphors 

which were placed under the theme of individual requiring to attain education appropriate to his/her needs. 

The 19 different metaphors produced by 31 preservice teachers were merged under the theme of different and 

complementary individual. 28 preservice teachers produced 25 different metaphors under the theme of special 



IJETSAR (International Journal of Education Technology and Scientific Researches)    Vol: 7,   Issue: 17,    2022   

810 
 

 

 

individual. Finally, 16 different metaphors produced by 19 preservice teachers were merged under the theme 

of instructive individual while 14 preservice teachers produced 10 different metaphors under the theme of 

undiscovered individual. It can be observed that the themes with the highest number of metaphors were 

individual requiring attention (55) and individual requiring to attain education appropriate to his/her needs (37) 

while undiscovered individual (14) was the theme with the lowest number of metaphors. 

 

 

 

 

 

 

Figure 1. Themes related to the concept of inclusive students 

Theme of Individual Requiring Attention  

Participants produced a total of 55 metaphors under the theme of individual requiring attention. These 

metaphors were illustrated in Graph 1. 

 

 

 

 

 

 

Graph 1. Code Statistics About the Theme of Individual Requiring Attention 

As can be seen in Graph 1, 55 metaphors produced by the participants about the inclusive students were 

related with the theme of individual requiring attention. When their views were examined, it was observed 
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that 21 participants produced the metaphor flower, 5 participants produced the metaphor sapling, and 4 

participants produced the metaphor rose.  

Based on the metaphors, it can be stated that participants perceived inclusive students as someone that is 

delicate and needs care. One of the preservice teachers, S-3FS, expressed ƘŜǊ ǾƛŜǿǎ ŀōƻǳǘ ǘƘƛǎ ǘƻǇƛŎ ŀǎ άThe 

inclusive student is like a flower because flowers are delicate and difficult to care for. It wilts or withers if it is 

not cared for, watered, and sun-drenched. The inclusive student is just like these flowers, they need care or to be 

grown according to their characteristics. If they are not given attention, they will become withdrawn or 

embitteredΦέ ǿƘƛƭŜ t-уa{ ŜȄǇƭŀƛƴŜŘ Ƙƛǎ ƻǇƛƴƛƻƴǎ ŀǎ άinclusive students are like a sapling to me because saplings 

are weak at first, care must be taken to keep them alive and to remain alive all the time. When care is taken, it 

grows a little more every day, turns green and becomes a big tree. Here, inclusive students may be small or 

weak at first, just like saplings. But when enough attention is paid, they can be useful people to societyΦέ 

Theme of Individual Requiring to Attain Education Appropriate to His/Her Needs 

The participants produced a total of 37 metaphors under the theme of individual requiring to attain education 

appropriate to his/her needs. These metaphors were illustrated in Graph 2. 

 

 

Graph 2. Code Statistics About the Theme of Individual Requiring to Attain Education Appropriate to His/Her 

Needs 

As can be seen in Graph 2, 37 metaphors produced by the participants about the inclusive students were 

related with the theme of individual requiring to attain an education appropriate to his/her needs. The 

ŜȄŀƳƛƴŀǘƛƻƴ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǾƛŜǿǎ ŀōƻǳǘ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘǎ ǊŜǾŜŀƭŜŘ ǘƘat 6 participants produced the 

metaphor flower, 4 participants produced the metaphor baby, and 3 participants produced the metaphor bud.  

The examination of metaphors revealed that participants perceived inclusive students as individuals who 

require to attain education appropriate to their needs. One of the preservice teachers, S-10FS, expressed her 

ƻǇƛƴƛƻƴǎ ŀǎ άInclusive students are like a flower because the amount of water, soil type and daylight required by 

each flower is different. If we fulfill these needs carefully, that flower grows, develops and becomes colorful. If 

we determine the education that the inclusive student needs and provide this education correctly, we can 

develop them and integrate them into the society.έ ǿƘƛƭŜ t-муa{ ǎǘŀǘŜŘ άFor me, inclusive students are like 
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babies learning to walk. FirstΣ ǿŜ ƘƻƭŘ ŀ ōŀōȅΩǎ ƘŀƴŘΣ ŀƴŘ ǿƘŜƴ ƘƛǎκƘŜǊ ƘŀƴŘ ƛǎ ǊŜƭŜŀǎŜŘ ŀŦǘŜǊ ŀ ǿƘƛƭŜΣ ǘƘŜ ōŀōȅ 

can walk without support. If the inclusive student is given the right education, they can adapt to life better and 

make their own life easierΦέ 

Theme of Different and Complementary Individual  

Participants produced a total of 31 metaphors under the theme of different and complementary individual. 

These metaphors were presented in Graph 3. 

 

 

 

 

 

Graph 3. Code Statistics About the Theme of Different and Complementary Individual 

As can be seen in Graph 3, 31 metaphors produced by the participants about the inclusive students were 

ǊŜƭŀǘŜŘ ǿƛǘƘ ǘƘŜ ǘƘŜƳŜ ƻŦ ŘƛŦŦŜǊŜƴǘ ŀƴŘ ŎƻƳǇƭŜƳŜƴǘŀǊȅ ƛƴŘƛǾƛŘǳŀƭΦ ²ƘŜƴ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǾƛŜǿǎ ǿŜǊŜ examined, it 

was observed that 7 participants produced the metaphor rainbow, 5 participants produced the metaphor 

flower, and 2 participants produced the metaphor a piece of the puzzle.  

The examination of metaphors produced by the participants revealed that they perceived inclusive students as 

individuals who are different and have characteristics complementary to other people. One of the preservice 

teachers, S-моC{ ŜȄǇǊŜǎǎŜŘ ƘŜǊ ƻǇƛƴƛƻƴǎ ŀǎ άTo me, inclusive students are like rainbows because the colors in 

the rainbow are different from each other, but each color complements the others. Then that rainbow covers 

the sky. Inclusive students are also different from each other, but they support each other. All inclusive students 

embrace people togetherΦέ ǿƘƛƭe P-офa{ ǎǘŀǘŜŘ άInclusive students are like a different flower to me than others 

completing a beautiful flower garden. Inclusive students come together with other students to form a nice class 

and complete that classΦέ   

Theme of Special Individual  

The participants produced 28 metaphors under the theme of special individual. These metaphors were 

illustrated in Graph 4. 
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Graph 4.  Code Statistics About the Theme of Special Individual 

As can be seen in Graph 4, 28 metaphors produced by the participants about the inclusive students were 

ǊŜƭŀǘŜŘ ǿƛǘƘ ǘƘŜ ǘƘŜƳŜ ƻŦ {ǇŜŎƛŀƭ LƴŘƛǾƛŘǳŀƭΦ ¢ƘŜ ŜȄŀƳƛƴŀǘƛƻƴ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǾƛŜǿǎ ŀōƻǳǘ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘǎ 

revealed that 2 participants produced the metaphor butterfly, 2 participants produced the metaphor poppy 

flower, and 2 participants produced the metaphor a piece of the puzzle.  

Based on the metaphors produced by the participants, it can be stated that participants perceived inclusive 

students as individuals that are special. One of the preservice teachers, S-25FS eȄǇǊŜǎǎŜŘ ƘŜǊ ƻǇƛƴƛƻƴǎ ŀǎ άI 

think inclusive students are like butterflies because the special feature of butterflies, which other creatures do 

not have, is the sense of taste in their feet. Inclusive students also have special features that other people do not 

have. They are special people.έ ǿƘƛƭŜ t-онa{ ǎǘŀǘŜŘ άTo me, the inclusive student is like a poppy flower because 

although the leaves of the poppy flower are hard, hairy and upright, it has a very sensitive and unique structure. 

Its leaves fall off at the slightest gust of wind. The inclusive student is also special, just like the poppy flower, 

and can be broken at the slightest movementΦέ 

Theme of Instructive Individual  

Participants produced a total of 19 metaphors under the theme of instructive individual. These metaphors 

were presented in Graph 5. 

 

 

 

 

 

Graph 5.  Code Statistics About the Theme of Instructive Individual 
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As can be seen in Graph 5, 19 metaphors produced by the participants about the inclusive students were 

related with the theme of instructive individual. The ŜȄŀƳƛƴŀǘƛƻƴ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǾƛŜǿǎ ŀōƻǳǘ ƛƴŎƭǳǎƛǾŜ 

students revealed that 4 participants produced the metaphor book, 1 participant produced the metaphor 

teacher, and 1 participant produced the metaphor lesson.  

The examination of metaphors revealed that participants perceived inclusive students as individuals who teach 

them. One of the preservice teachers, S-прC{Σ ŜȄǇǊŜǎǎŜŘ ƘŜǊ ƻǇƛƴƛƻƴǎ ŀǎ άInclusive students are like a book to 

me. When we first see a book, we judge it by the view of its cover. However, when we open it, there is a lot we 

can learn from it. As you get to know the inclusive students, a lot can be learned from themΦέ ǿƘƛƭŜ t-28MS 

ǎǘŀǘŜŘ άInclusive student is like a lesson for me because when you take a class, you learn a lot. The inclusive 

student teaches you to be grateful for many things in life, like a lessonΦέ  

Theme of Undiscovered Individual  

Participants produced a total of 14 metaphors under the theme of undiscovered individual. These metaphors 

were illustrated in Graph 6. 

 

 

 

 

 

Graph 6.  Code Statistics About the Theme of Undiscovered Individual 

As can be seen in Graph 6, 14 metaphors produced by the participants about the inclusive students were 

related with the theme of undiscovered individual. When their views were examined, it was observed that 4 

participants produced the metaphor treasure, 2 participants produced the metaphor life, and 1 participant 

produced the metaphor snowdrop.  

Based on the metaphors, it can be stated that participants perceived inclusive students as someone that is 

delicate and needs care. One of the preservice teachers, S-112FS, expressed her views about this topic as 

άInclusive students are like treasure. Treasures consist of precious things like gold, silver, jewels, waiting to be 

brought to light. Inclusive students also contain various features and wait for them to be discovered and 

revealedΦέ ǿƘƛƭŜ t-омa{ ŜȄǇƭŀƛƴŜŘ Ƙƛǎ ƻǇƛƴƛƻƴǎ ŀǎ άInclusive students are like life because we do not know what 

life has for us, and we learn this only by living. Inclusive students, like life, carry things that we do not know, that 

we can uncover as we get to know them and spend time with themΦέ 
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CONCLUSION and DISCUSSION 

!ǎ ŀ ǊŜǎǳƭǘΣ ǘƘŜ ŎǳǊǊŜƴǘ ǎǘǳŘȅ ǿƘƛŎƘ ŀƛƳŜŘ ŀǘ ǊŜǾŜŀƭƛƴƎ ǇǊŜǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊǎΩ ƳŜǘŀǇƘƻrical perceptions towards 

inclusive students, it was determined that preservice teachers produced positive metaphors. The review of 

literature showed that other studies have also found positive views about inclusion process and inclusive 

students (DayƤ Ŝǘ al., 2020; Karabulut et al., 2021; Katitas & Coskun, 2020; ¦œǳǒΣ нлм6ύΦ hƴ ǘƘŜ ƻǘƘŜǊ ƘŀƴŘΣ Yǀƪ 

et al., (2017) found that the metaphors produced by in-service and preservice teachers were categorized under 

some negative themes such as inclusive students as individuals that are hard to develop and inclusive students 

as individuals that are isolated by the society, which contradicted the results of the current study.  

A total of 184 metaphors were produced by preservice teachers about inclusive students. These metaphors 

were categorized under six themes, which were individual requiring attention, individual requiring to attain 

education appropriate to his/her needs, different and complementary individual, special individual, instructive 

individual, and undiscovered individual. When the themes were examined in terms of the number of metaphors 

that were included, it was observed that the theme of individual requiring attention had the highest number of 

metaphors while the theme of undiscovered individual had the lowest number of metaphors. The metaphor 

ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ ƴǳƳōŜǊ ǿŀǎ άŦƭƻǿŜǊέ ǳƴŘŜǊ ǘƘŜ ǘƘŜƳŜǎ ƻŦ ƛƴŘƛǾƛŘǳŀƭ ǊŜǉǳƛǊƛƴƎ ŀǘǘŜƴǘƛƻƴ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ 

requiring to attain education appropriate to his/her needs. The metaphor with the highest number was 

άǊŀƛƴōƻǿέ ǳƴŘŜǊ ǘƘŜ ǘƘŜƳŜ ƻŦ ŘƛŦŦŜǊŜƴǘ ŀƴŘ ŎƻƳǇƭŜƳŜƴǘŀǊȅ ƛƴŘƛǾƛŘǳŀƭΦ ά.ǳǘǘŜǊŦƭȅέΣ άǇƻǇǇȅ ŦƭƻǿŜǊέΣ ŀƴŘ άǎǘŀǊέ 

ǿŜǊŜ ǘƘŜ ƳŜǘŀǇƘƻǊǎ ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ ƴǳƳōŜǊǎ ǳƴŘŜǊ ǘƘŜ ǘƘŜƳŜ ƻŦ ǎǇŜŎƛŀƭ ƛƴŘƛǾƛŘǳŀƭΦ ά.ƻƻƪέ ŀƴŘ άǘǊŜŀǎǳǊŜέ 

were the metaphors with the highest numbers under the themes of instructive individual and undiscovered 

individual, respectively. Accordingly, it was concluded that preservice teachers produced positive metaphors 

about inclusive students in a wide range. With reference to this conclusion, it can be stated that preservice 

ǘŜŀŎƘŜǊǎ ƘŀŘ ǇƻǎƛǘƛǾŜ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ƛƴŎƭǳǎƛǾŜ ŜŘǳŎŀǘƛƻƴ ƛƴ ƎŜƴŜǊŀƭΦ {ƛƳƛƭŀǊƭȅΣ ¦œǳǒ όнлмсύ ŦƻǳƴŘ ǘƘŀǘ ǇǊŜǎŜǊǾƛŎŜ 

ǘŜŀŎƘŜǊǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ǘƻǿŀǊŘǎ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴ ǿŜǊŜ Ƴŀƛƴƭȅ ǇƻǎƛǘƛǾŜ ǿƘƛƭŜ ½ŜƭȅǳǊǘ όнлнлύ ǊŜǾŜŀƭŜŘ ǘƘŀǘ 

metaphors about special education produced by parents that had children with special needs included some 

negative concepts such as trouble, torture, and hardship.  

When the metaphors were reviewed from a wider perspective, it was determined that the metaphor produced 

by the highesǘ ƴǳƳōŜǊ ƻŦ ǇǊŜǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊǎ ǿŀǎ ŦƭƻǿŜǊΦ ¢Ƙƛǎ ŦƛƴŘƛƴƎ ƛǎ ŎƻƴǎƛǎǘŜƴǘ ǿƛǘƘ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ό!ƭǘƤƴǘŀǒ 

et al., нлмрΤ YŀȊǳ ϧ ¸ƤƭŘƤǊƤƳΣ нлнмύΦ aƻǊŜƻǾŜǊΣ ƛƴ ǘƘŜƛǊ ǎǘǳŘȅ ǊŜǾŜŀƭƛƴƎ ƛƴ-ǎŜǊǾƛŎŜ ŀƴŘ ǇǊŜǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊǎΩ 

metaphors about individuals with special educaǘƛƻƴ ƴŜŜŘǎΣ !œŀǊ et al., (2016) found that garden and kitchen 

were the metaphors produced by the highest number of in-service teachers while garden and guestroom were 

the metaphors produced by the highest number of preservice teachers.  

When the justifications of metaphors were examined, it was found that inclusive students were perceived as 

individuals who required care and education appropriate to their needs. This finding is consistent with the 

study of Pesen & Pesen (2020) that were conducted with preservice teachers. Pesen & Pesen (2020) found that 
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individuals that need special education were perceived as individuals who need other people around by 

preservice teachers.  

Another result was that inclusive students were perceived as individuals who teach something to participants. 

{ƛƳƛƭŀǊƭȅΣ ƛƴ ŀ ǎǘǳŘȅ ŦƻŎǳǎƛƴƎ ƻƴ ǇŀǊŜƴǘǎΩ ƳŜǘŀǇƘƻǊǎ ŀōƻǳǘ ǘŜŀŎƘŜǊǎΣ !ǎƭŀƴ όнлмфύ ŦƻǳƴŘ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ǿŜǊŜ 

perceived as the source and conveyor of information.  

Additionally, it was found that inclusive students were positively perceived as different individuals who have 

the characteristics to complement people by preservice teachers. It can be stated that perceiving differences 

ǇƻǎƛǘƛǾŜƭȅ ǿƛƭƭ ǇƻǎƛǘƛǾŜƭȅ ŀŦŦŜŎǘ ǇǊŜǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊǎΩ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ƛƴŎƭǳǎƛǾŜ ǎǘǳŘŜƴǘǎ ǿƘŜƴ ǘƘey become 

teachers. Similarly, 5ŀȅƤ Ŝǘ ŀƭΦΣ (2020) found that preservice teachers perceived the differences of inclusive 

students in a positive way. 

RECOMMENDATIONS 

Based on the findings obtained in this research, following recommendations can be made:  

¶ The course hour of special education and inclusion lesson, which currently has two hours weekly, can 

be increased.  

¶ By ensuring that special education and inclusion lesson, which is currently in the 4th year in the 

undergraduate programs of the education faculties, are given at the previous years, the awareness of 

the pr-service teachers towards the inclusive students can be increased in the earlier stages of their 

education.  

¶ Upon the completion of theoretical part of the special education and inclusion course, a separate 

applied course like teaching practicum can be provided so that preservice teachers can get direct 

experience with inclusive students. 
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ƳŜǘŀŦƻǊƭŀǊŀ ȅǸƪƭŜƴŜƴ ōŜƴȊŜǊ ŀƴƭŀƳƭŀǊ ŘƛƪƪŀǘŜ ŀƭƤƴŀǊŀƪΣ ƳŜǘŀŦƻǊƭŀǊƤƴ ƎǊǳǇƭŀƴŘƤǊƤƭƳŀǎƤ ƛƭŜ 
ǘƻǇƭŀƳŘŀ άƎŜǊŜƪǎƛƴƛƳƭŜǊƛƴŜ ǳȅƎǳƴ ŜƐƛǘƛƳ ŀƭƳŀǎƤ ƎŜǊŜƪŜƴ ōƛǊŜȅέΣ άƛƭƎƛ ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅέΣ 
άŦŀǊƪƭƤ ǾŜ ǘŀƳŀƳƭŀȅƤŎƤ ōƛǊŜȅέΣ άǀȊŜƭ ƻƭŀƴ ōƛǊŜȅέΣ άǀƐǊŜǘƛŎƛ ōƛǊŜȅέΣ άƪŜǒŦŜŘƛƭƳŜƳƛǒ ōƛǊŜȅέ ƻƭƳŀƪ 
ǸȊŜǊŜ ŀƭǘƤ ǘŜƳŀ ŜƭŘŜ ŜŘƛƭƳƛǒǘƛǊΦ .ǳ ǘŜƳŀƭŀǊŀ ōŀƪƤƭŘƤƐƤƴŘŀ άƎŜǊŜƪǎƛƴƛƳƭŜǊƛƴŜ ǳȅƎǳƴ ŜƐƛǘƛƳ ŀƭƳŀǎƤ 
ƎŜǊŜƪŜƴ ōƛǊŜȅέ ǾŜ άƛƭƎƛ ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅέ ǘŜƳŀƭŀǊƤƴŘŀ Ŝƴ ŦŀȊƭŀ άœƛœŜƪέ ƳŜǘŀŦƻǊǳ 
ƻƭǳǒǘǳǊǳƭǳǊƪŜƴΣ άŦŀǊƪƭƤ ǾŜ ǘŀƳŀƳƭŀȅƤŎƤ ōƛǊŜȅέ ǘŜƳŀǎƤƴŘŀ άƎǀƪƪǳǒŀƐƤέ ƳŜǘŀŦƻǊǳ ƻƭǳǒǘǳǊǳƭƳǳǒǘǳǊΦ 
.ǳƴǳƴ ȅŀƴƤ ǎƤǊŀ άǀȊŜƭ ƻƭŀƴ ōƛǊŜȅέ ǘŜƳŀǎƤƴŘŀ άƪŜƭŜōŜƪέ ǾŜ άƎŜƭƛƴŎƛƪέΣ άǀƐǊŜǘƛŎƛ ōƛǊŜȅέ ǘŜƳŀǎƤƴŘŀ 
άƪƛǘŀǇέ ǾŜ άƪŜǒŦŜŘƛƭƳŜƳƛǒ ōƛǊŜȅέ ǘŜƳŀǎƤƴŘŀ άƘŀȊƛƴŜέ ƳŜǘŀŦƻǊǳ Ŝƴ ŦŀȊƭŀ ǸǊŜǘƛƭŜƴ ƳŜǘŀŦƻǊƭŀǊ 
ƻƭƳǳǒǘǳǊΦ .ǸǘǸƴ ǘŜƳŀƭŀǊ ŀǊŀǎƤƴŘŀ Ŝƴ ŦŀȊƭŀ άƛƭƎƛ ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅέ ǘŜƳŀǎƤƴŘŀ ƳŜǘŀŦƻǊƭŀǊ 
ǸǊŜǘƛƭŘƛƐƛ ǾŜ ōǳ ǘŜƳŀŘŀ Ŝƴ ŦŀȊƭŀ ǸǊŜǘƛƭŜƴ ƳŜǘŀŦƻǊǳƴ ƛǎŜ άœƛœŜƪέ ƳŜǘŀŦƻǊǳ ƻƭŘǳƐǳ ǎƻƴǳŎǳƴŀ 
ǳƭŀǒƤƭƳƤǒǘƤǊΦ 9ƴ ŦŀȊƭŀ ǸǊŜǘƛƭŜƴ œƛœŜƪ ƳŜǘŀŦƻǊǳƴŘŀƴ ǎƻƴǊŀ ƎǀƪƪǳǒŀƐƤΣ ōŜōŜƪΣ ŦƛŘŀƴΣ ƪƛǘŀǇ ƛǎŜ Ŝƴ ŦŀȊƭŀ 
ǘŜƪǊŀǊ ŜŘƛƭŜƴ ŘƛƐŜǊ ƳŜǘŀŦƻǊƭŀǊŘƤǊΦ mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴƛ ŘŀƘŀ œƻƪ ƛƭƎƛ 
ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅ ƻƭŀǊŀƪ ŀƭƎƤƭŀŘƤƪƭŀǊƤ ǾŜ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ƛƭƛǒƪƛƴ ƳŜǘŀŦƻǊƛƪ 
ŀƭƎƤƭŀǊƤƴƤƴ ƻƭǳƳƭǳ ƻƭŘǳƐǳ ǎƻƴǳŎǳƴŀ ǳƭŀǒƤƭƳƤǒǘƤǊΦ  

Anahtar kelimeler: mȊŜƭ ŜƐƛǘƛƳΣ ǎƻǎȅŀƭ ōƛƭƎƛƭŜǊΣ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛΣ ƳŜǘŀŦƻǊΣ ǀȊŜƭ ŜƐƛǘƛƳŜ 
gereksinimi olan birey. 
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mȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ōƛǊŜȅƭŜǊ ōŜŘŜƴǎŜƭΣ ȊƛƘƛƴǎŜƭΣ ŘǳȅƎǳǎŀƭ ǾŜ ǎƻǎȅŀƭ ǀȊŜƭƭƛƪƭŜǊƛ ȅǀƴǸƴŘŜƴ ŀƪǊŀƴƭŀǊƤƴŘŀƴ ŦŀǊƪƭƤ 

ƎŜǊŜƪǎƛƴƛƳƭŜǊƛ ƻƭŀƴ ōƛǊŜȅƭŜǊŘƛǊΦ .ǳ ōƛǊŜȅƭŜǊƛƴ ŜƐƛǘƛƳƭŜǊƛƴƛƴ ƘŀƴƎƛ ƻǊǘŀƳƭŀǊŘŀ ƪŀǊǒƤƭŀƴƳŀǎƤ ƎŜǊŜƪǘƛƐƛ ƪƻƴǳǎǳ ǀȊŜƭ 

ŜƐƛǘƛƳ ŀƭŀƴƤƴŘŀ ƎǀȊƭŜƴŜƴ ƎŜƭƛǒƳŜƭŜǊŜ ǇŀǊŀƭŜƭ ƻƭŀǊŀƪ ŦŀǊƪƭƤ ōƛœƛƳƭŜǊŘŜ ŜƭŜ ŀƭƤƴƳƤǒǘƤǊ όYŀǊƎƤƴΣ нллпύΦ ¢ƻǇƭǳƳ 

ƛœŜǊƛǎƛƴŘŜ ȅŜǊ ŀƭŀƴ ŘƛƐŜǊ ōƛǊŜȅƭŜǊƛƴ ǎŀƘƛǇ ƻƭŘǳƪƭŀǊƤ ƘŀƪƭŀǊ ƎƛōƛΣ ǀȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ōƛǊŜȅƭŜǊƛƴ ŘŜ ƘŀƪƭŀǊƤ 

ōǳƭǳƴƳŀƪǘŀŘƤǊΦ mȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ōƛǊŜȅƭŜǊ ŘŜ ōǸǘǸƴ ōƛǊŜȅƭŜǊ Ǝƛōƛ ŜƐƛǘƛƳ ƘƛȊƳŜǘƭŜǊƛƴŘŜƴ ȅŀǊŀǊƭŀƴƳŀ ƘŀƪƪƤƴŀ 

sahiptirler. Bu ōƛǊŜȅƭŜǊƛƴ ŜƐƛǘƛƳ ƎŜǊŜƪǎƛƴƛƳƭŜǊƛƴƛƴ ƪŀǊǒƤƭŀƴŀōƛƭƳŜǎƛ ƛœƛƴ ŜƐƛǘƛƳ ƻǊǘŀƳƭŀǊƤ ǀȊŜƭ ŘǳǊǳƳƭŀǊƤƴŘŀƴ 

ŘƻƭŀȅƤ ŦŀǊƪƭƤƭƤƪ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ .ǳ ōƛǊŜȅƭŜǊΤ ǀȊŜƭ ŜƐƛǘƛƳ ƻƪǳƭƭŀǊƤƴŘŀΣ ƴƻǊƳŀƭ ƻƪǳƭƭŀǊŘŀƪƛ ƪŀȅƴŀǒǘƤǊƳŀ ǎƤƴƤŦƭŀǊƤƴŘŀ 

ŜƐƛǘƛƳ ŀƭŀōƛƭƳŜƪǘŜŘƛǊ όDǀƪŘŜǊŜΣ нлмнύΦ YŀȅƴŀǒǘƤǊƳŀΣ ƎŜƴŜƭ ŜƐƛǘƛƳ ǎƤƴƤŦƤƴŘŀ ōǳƭǳƴŀƴ ǀȊŜƭ ƎŜǊŜksinimli 

ǀƐǊŜƴŎƛƭŜǊƛƴ ŜƐƛǘƛƳƭŜǊƛƴƛƴΣ ǀȊŜƭ ŜƐƛǘƛƳ ŘŜǎǘŜƐƛ ƛƭŜ ǎǸǊŘǸǊǸƭƳŜǎƛŘƛǊ όYŀǊƎƤƴΣ нллпύΦ {ƻƴ ȅƤƭƭŀǊŘŀ ƴƻǊƳŀƭ ǎƤƴƤŦƭŀǊŘŀ 

ȅŀȅƎƤƴƭŀǒŀƴ ǾŜ ǀȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ōƛǊŜȅƭŜǊƛƴ ŜƐƛǘƛƳƛƴŘŜ ǀƴŜƳƭƛ ōƛǊ Ǌƻƭ ƻȅƴŀȅŀƴ ƪŀȅƴŀǒǘƤǊƳŀ ŜƐƛǘƛƳƛŘƛǊΦ 

YŀȅƴŀǒǘƤǊƳŀ ŜƐƛǘƛƳƛΣ ǀȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ǀƐǊŜƴŎƛƭŜǊƛƴ ŀƪǊŀƴƭŀǊƤȅƭŀ ŀȅƴƤ ƻǊǘŀƳŘŀ ǾŜ ŘŜǎǘŜƪ ǎŀƐƭŀƴŀǊŀƪ ŜƐƛǘƛƳ 

ŀƭƳŀƭŀǊƤƴƤ ǎŀƐƭŀȅŀƴ ōƛǊ ǎǸǊŜœǘƛǊ (Gulliford ve Upton, 1992; Kuz, 2001; Miles ve Singal, 20млΤ {ǳŎǳƻƐƭǳ ve YŀǊƎƤƴΣ 

2006; Osborne ve Dimattia, 1994).  YŀȅƴŀǒǘƤǊƳŀ ŜƐƛǘƛƳƛΣ ǎƤƴƤŦ ǊŜƘōŜǊ ǀƐǊŜǘƳŜƴƛƴŜΣ œƻŎǳƐǳƴ ŘŜǊǎƛƴŜ ƎƛǊŜƴ 

ǀƐǊŜǘƳŜƴŜ ǾŜ ǀȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ǀƐǊŜƴŎƛȅŜ ŘŜǎǘŜƪ ǀȊŜƭ ŜƐƛǘƛƳ ƘƛȊƳŜǘƭŜǊƛƴƛƴ ǎŀƐƭŀƴƳŀǎƤ ƪƻǒǳƭǳ ƛƭŜ ǀȊŜƭ 

ƎŜǊŜƪǎƛƴƛƳƭƛ ǀƐǊŜƴŎƛƴƛƴ ŜƐƛǘƛƳƛƴƛ ƎŜƴŜƭ ŜƐƛǘƛƳ ǎƤƴƤŦƭŀǊƤƴŘŀƪƛ ŀƪǊŀƴƭŀǊƤ ƛƭŜ ǎǸǊŘǸǊƳŜǎƛ ƻƭŀǊŀƪ ōƛƭƛƴŜƴ ōƛǊ ŜƐƛǘƛƳ 

uyguƭŀƳŀǎƤŘƤǊ όYƤǊŎŀŀƭƛ-TŦǘŀǊΣ мффнύΦ 

.ŀǒŀǊƤƭƤ ōƛǊ ƪŀȅƴŀǒǘƤǊƳŀ ƛœƛƴΤ ǘǸƳ ƻƪǳƭ œŀƭƤǒŀƴƭŀǊƤƴƤƴΣ ǀȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ǀƐǊŜƴŎƛƭŜǊŜ ƪŀǊǒƤ ƪŀōǳƭ ŜŘƛŎƛ ǾŜ 

destekleyici tutumlar serƎƛƭŜƳŜƭŜǊƛΣ ǎƤƴƤŦ ǀƐǊŜǘƳŜƴƭŜǊƛƴƛƴ ǘǳǘǳƳƭŀǊƤΣ ƎŜƴŜƭ ŜƐƛǘƛƳ ǎƤƴƤŦƭŀǊƤƴƤƴΣ ǘǸƳ ǀƐǊŜƴŎƛƭŜǊƛƴ 

gŜǊŜƪǎƛƴƛƳƭŜǊƛƴƛ ƪŀǊǒƤƭŀȅŀŎŀƪΣ ǀƐǊŜƴƳŜƭŜǊƛƴƛ ƪƻƭŀȅƭŀǒǘƤǊŀŎŀƪ ōƛœƛƳŘŜ ŘǸȊŜƴƭŜƴƳŜǎƛΣ ƎŜƴŜƭ ŜƐƛǘƛƳ ǎƤƴƤŦƭŀǊƤƴŘŀ 

ǘǸƳ ǀƐǊŜƴŎƛƭŜǊƛƴΣ ōƛǊƭƛƪǘŜ ǀƐǊŜƴƳŜΣ ƻȅƴŀƳŀΣ ŜƐƛǘƛƳǎŜƭ ǾŜ ǎƻǎȅŀƭ ŜǘƪƛƴƭƛƪƭŜǊŜ ƪŀǘƤƭƳŀ ŦƤǊǎŀǘƭŀǊƤƴŀ ǎŀƘƛǇ ƻƭƳŀƭŀǊƤΣ 

ƪŀȅƴŀǒǘƤǊƳŀ ǎƤƴƤŦƤƴŘŀƪƛ ŘƛƐŜǊ ǀƐǊŜƴŎƛƭŜǊƛƴ ǀȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ǀƐǊŜƴŎƛ ƘŀƪƪƤƴŘŀ ōƛƭƎƛƭŜƴŘƛǊƛƭƳŜƭŜǊƛΣ ŘŜǎǘŜƪƭŜȅƛŎƛ ǀȊŜƭ 

ŜƐƛǘƛƳ ƘƛȊƳŜǘƭŜǊƛƴƛƴ ǎŀƐƭŀƴƳŀǎƤΣ ǎƤƴƤŦǘŀƪƛ ǘǸƳ ǀƐǊŜƴŎƛ ǾŜƭƛƭŜǊƛȅƭŜ ƛǒōƛǊƭƛƐƛƴƛƴ ǎŀƐƭŀƴƳŀǎƤ Ǝƛōƛ ƘǳǎǳǎƭŀǊƤƴ ǀƴŜƳƭƛ ǾŜ 

gerekli oldǳƐǳ ƛŦŀŘŜ ŜŘƛƭƳŜƪǘŜŘƛǊ όYŀǊƎƤƴΣ нллпύΦ YŀȅƴŀǒǘƤǊƳŀȅŀ ȅǀƴŜƭƛƪ ŜƐƛǘƛƳ ǳȅƎǳƭŀƳŀƭŀǊƤƴƤƴ ōŀǒŀǊƤƭƤ 

ƻƭŀōƛƭƳŜǎƛ ōƛǊǘŀƪƤƳ ŜǘƳŜƴƭŜǊŜ ŘŜ ōŀƐƭƤŘƤǊΦ YŀȅƴŀǒǘƤǊƳŀ ǎǸǊŜŎƛƴƛƴ ŜƐƛǘƛƳƛƴƛ ŜǘƪƛƭŜȅŜƴ ōǳ ŜǘƳŜƴƭŜǊƛƴ ōŀǒƤƴŘŀΣ 

ǀƐǊŜǘƳŜƴΣ ŀƛƭŜΣ ƻƪǳƭ ǊŜƘōŜǊƭƛƪ ǎŜǊǾƛǎƛ ǾŜ ƻƪǳƭ ȅǀƴŜǘƛƳƭeri gelmektedir (Florian ve Linklater, 2010; YƤǊŎŀŀƭƛ-TŦǘŀǊΣ 

мффуύΦ ¸ƛƴŜ .ŀǘǳ όнлллύ ōŀǒŀǊƤƭƤ ōƛǊ ƪŀȅƴŀǒǘƤǊƳŀ ŜƐƛǘƛƳƛƴƛ ŜǘƪƛƭŜȅŜƴ ŦŀƪǘǀǊƭŜǊƛ ŀƛƭŜƭŜǊΣ ǀƐǊŜǘƳŜƴƭŜǊΣ ƴƻǊƳŀƭ 

ǀƐǊŜƴŎƛƭŜǊΣ ƻƪǳƭ ȅǀƴŜǘƛƳƛΣ ōƛǊŜȅǎŜƭƭŜǒǘƛǊƛƭƳƛǒ ŜƐƛǘƛƳ ǇǊƻƎǊŀƳƭŀǊƤ ǾŜ ǀȊŜƭ ŜƐƛǘƛƳ ŘŜǎǘŜk hizmetleri olarak 

ǎƤǊŀƭŀƳŀƪǘŀŘƤǊΦ YŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴƛƴ ƴƻǊƳŀƭ ǎƤƴƤŦ ƻǊǘŀƳƤƴŀ ǘŀƳ ŀƴƭŀƳƤȅƭŀ ǳȅǳƳ ǎŀƐƭŀȅŀōƛƭƳŜǎƛ ǾŜ ōŜƴƭƛƪ 

ŘŜƐŜǊƛƴƛƴ ŀǊǘƳŀǎƤ ƛœƛƴΣ ǎƤƴƤŦ ǀƐǊŜǘƳŜƴƛ ǘŀǊŀŦƤƴŘŀƴ ōƛǊ ōǸǘǸƴ ƻƭŀǊŀƪ ōŜƴƛƳǎŜƴƳŜǎƛ ǾŜ ǀƐǊŜǘƳŜƴƛƴ ǀƐǊŜƴŎƛȅƛ ƘŜǊ 

ȅǀƴǸȅƭŜ ŀƴƭŀƳŀǎƤΣ ǀƐǊŜƴŎƛƴƛƴ ŜƐƛǘƛƳ ƛƘǘƛȅŀœƭŀǊƤƴƤ ƪŀǊǒƤƭŀȅŀōƛƭƳŜǎƛΣ ŀƪǊŀƴƭŀǊƤ ǘŀǊŀŦƤƴŘŀƴ ǎƻǎȅŀƭ ƪŀōǳƭ ŘǸȊŜȅƛƴƛƴ 

ȅǸƪǎŜƪ ƻƭƳŀǎƤ Ǝƛōƛ ŘǳǊǳƳƭŀǊƤƴ ŘƛƪƪŀǘŜ ŀƭƤƴƳŀǎƤȅƭŀ ƎŜǊœŜƪƭŜǒƳƛǒ ƻƭǳǊ (Smith ve ark., 2004). 

aŜǘŀŦƻǊΣ ōƛǊ ǒŜȅƛ ōŀǒƪŀ ōƛǊƛǎƛƴƛƴ ƎǀȊǸȅƭŜ ƎǀǊƳŜƪ ǾŜȅŀ ōƛǊ ƪŀǾǊŀƳ ŀƭŀƴƤƴƤ ōŀǒƪŀ ōƛǊ ŀƭŀƴƤƴ ŀœƤǎƤƴŘŀƴ 

ȅŀǇƤƭŀƴŘƤǊƳŀƪ ǾŜȅŀ ŀƴƭŀƳŀƪ ƻƭŀǊŀƪ ŀœƤƪƭŀƴŀōƛƭƛǊ (Sanchez ve ark., 2000). aƻǊƎŀƴ όмффоύ ƳŜǘŀŦƻǊǳΣ άōƛǊ ŘǸǒǸƴŎŜ 

ǾŜ ƎǀǊƳŜ ōƛœƛƳƛέ ƻƭŀǊŀƪ ŀœƤƪƭŀǊƪŜƴΤ [ŀƪƻŦŦ ǾŜ WƻƘƴǎƻƴ όнллоύ ƛǎŜΣ ƳŜǘŀŦƻǊǳ άōƛǊ ŘǸǒǸƴŎŜ ƳŀƭȊŜƳŜǎƛΣ ƛƴǎŀƴ 

ƪŀǾǊŀȅƤǒƤƴƤƴ ōƛǊ ǒŜƪƭƛ ǾŜ ǎŀŘŜŎŜ ōƛǊ ǎǀȊ ŦƛƎǸǊǸ ŘŜƐƛƭ ŀȅƴƤ ȊŀƳŀƴŘŀ ōƛǊ ŘǸǒǸƴŎŜ ŦƛƎǸǊǸέ ƻƭŀǊŀƪ ŀœƤƪƭŀƳƤǒǘƤǊΦ 
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aŜǘŀŦƻǊƭŀǊΣ ŜƐƛǘƛƳŘŜ ǎƻȅǳǘ ōƛǊ ƪŀǾǊŀƳƤ ƎǀǊǎŜƭƭŜǒǘƛǊƳŜƪΣ ǎƻƳǳǘ ōƛǊ ǒŜƪƛƭŘŜ ōŜǘƛƳƭŜƳŜƪ ǾŜ ŀœƤƪƭŀƳŀƪ ŀƳŀŎƤȅƭŀ 

ƪǳƭƭŀƴƤƭŀōƛƭƳŜƪǘŜŘƛǊ ό{ƛƴƎƘΣ нлмлύΦ aŜǘŀŦƻǊƭŀǊƤ ŀǊŀǒǘƤǊƳŀŘŀ ƪǳƭƭŀƴƳŀƴƤƴ œŜƪƛŎƛ ǘŀǊŀŦƭŀǊƤƴŘŀƴ ōƛǊƛǎƛ bir 

ƳŜǘƻŘƻƭƻƧƛƪ ȅǀƴǘŜƳ ƻƭŀǊŀƪ ƳŜǘŀŦƻǊƭŀǊƤƴ ōƛƭƎƛ ǾŜ ȅŀǒŀƳ ŘŜƴŜȅƛƳƭŜǊƛƴƛ ōƛǊōƛǊƭŜǊƛ ƛƭŜ ƛƭƎƛƭƛ ǾŜ ŀƴƭŀƳƭƤ ƘŀƭŜ 

ƎŜǘƛǊŜōƛƭƳŜ ǾŜ ƛƭƛǒƪƛƭŜƴŘƛǊŜōƛƭƳŜ ƪŀǇŀǎƛǘŜǎƛƴŘŜ ǎŀƪƭƤŘƤǊ ό.ƭŀŎƪΣ нлмоύΦ YƤǎŀŎŀǎƤ aƻǊƎŀƴ όмффмύ ƳŜǘŀŦƻǊƭŀǊƤ ƎŜƴŜƭ 

ƻƭŀǊŀƪ ŘǸƴȅŀȅƤ ƪŀǾǊŀȅƤǒƤƳƤȊŀ ȅŀǊŘƤƳ ŜŘŜƴ ōƛǊ ŘǸǒǸƴƳŜ ǾŜ ƎǀǊƳŜ ōƛœƛƳƛ ƻƭŀǊŀƪ ǘŀƴƤƳƭŀƳŀƪǘŀŘƤǊΦ CŀǊƪƭƤ 

ƛƭŜǘƛǒƛƳǎŜƭ ŀƳŀœƭŀǊ ƛœƛƴ ƪǳƭƭŀƴƤƭŀōƛƭŜƴ ƳŜǘŀŦƻǊƭŀǊΣ ƪƻƴǳǒƳŀƭŀǊŘŀ ȅǀƴƭŜƴŘƛǊƛŎƛΣ ōƛƭƛƳ ȅŀ Řŀ ƘŀōŜǊƭŜǊde 

ōƛƭƎƛƭŜƴŘƛǊƛŎƛΣ ǊŜƪƭŀƳŎƤƭƤƪ ȅŀ Řŀ ǇƻƭƛǘƛƪŀŘŀ ƛƪƴŀ ŜŘƛŎƛ ǾŜ ŜƐƛǘƛƳŘŜ ǀƐǊŜǘƛŎƛ ƻƭƳŀ ǀȊŜƭƭƛƐƛ ƎǀǎǘŜǊŜōƛƭƛǊΦ .ǳ ǎŜōŜǇƭŜ 

ŘƛƭŘŜΣ ŘǸǒǸƴŎŜŘŜ ǾŜ ƛƭŜǘƛǒƛƳŘŜ ǀƴŜƳ ǘŀǒƤȅŀƴ ŀǊŀœƭŀǊŘƤǊ ό{ǘŜŜƴΣ нллуύΦ  

!ƭŀƴ ȅŀȊƤƴŀ ōŀƪƤƭŘƤƐƤƴŘŀ ǀȊŜƭ ƎŜǊŜƪǎƛƴƛƳƭƛ ōƛǊŜȅƭŜǊŜ ȅǀƴŜƭƛƪ ƳŜǘŀŦƻǊƛƪ ŀƭƎƤƭŀǊƤƴ ƛƴŎŜƭŜƴŘƛƐƛ œŀƭƤǒƳŀƭŀǊ ȅŜǊ 

almŀƪǘŀŘƤǊ ό5ŀȅƤ ǾŜ ark., 2020; Karabulut ve ark.Σ нлнмΤ YŀȊǳ ǾŜ ¸ƤƭŘƤǊƤƳΣ нлнмΤ Yǀƪ ǾŜ ark., 2017). 

mȊŜƭ ŜƐƛǘƛƳ ŀƭŀƴƤ ōŀȊƤ ŜƴƎŜƭƭŜǊƛ ƛœŜǊƛǎƛƴŘŜ ōŀǊƤƴŘƤǊƳŀƪǘŀŘƤǊΦ mȊŜƭ ŜƐƛǘƛƳ ƎŜǊŜƪǎƛƴƛƳƛ ƻƭŀƴ ōƛǊŜȅƭŜǊƛƴ ȅŀǒŀƳƭŀǊƤƴƤƴ 

ƪƻƭŀȅƭŀǒƳŀǎƤ ƛœƛƴ ƎǸƴŘŜƭƛƪ ȅŀǒŀƳŘŀƪƛ ŜƴƎŜƭƭŜǊƛƴ ǾŜ Ŝƴ ǀƴŜƳƭƛǎƛ ŘŜ ǀƐǊŜǘƳŜƴƭŜǊŘŜ ǾŀǊ ƻƭŀƴ ǀƴ ȅŀǊƎƤƭŀǊƤƴ ƻǊǘŀŘŀƴ 

ƪŀƭŘƤǊƤƭƳŀǎƤ ƎŜǊŜƪƳŜƪǘŜŘƛǊ ό!ǾǊŀƳƛŘƛǎ ve bƻǊǿƛŎƘΣ нллнύΦ TƴŀƴœƭŀǊ ǾŜ ŘŜƐŜǊƭŜǊ ǎƤƴƤŦ ƻǊǘŀƳƤƴŘŀ ǀƐǊŜǘƳŜƴ 

ǳȅƎǳƭŀƳŀƭŀǊƤƴŀ ǾŜ ǎƤƴƤŦ ƪǸƭǘǸǊǸƴŜ Ŝǘƪƛ ŜǘƳŜƪǘŜŘƛǊ όhŘƻƳ ve 5ƛŀƳƻƴŘΣ мффуύΦ mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ƛȅƛ 

ȅŜǘƛǒǘƛǊƛƭƳŜƭŜǊƛ ǾŜ ǀȊŜƭ ŜƐƛǘƛƳŜ ƛƘǘƛȅŀœ Řǳȅŀƴ œƻŎǳƪƭŀǊŀ ǎŀƐƭŀƴŀŎŀƪ ŘŜǎǘŜƐƛ ǀƴ ȅŀǊƎƤƭŀǊŘŀƴ ǳȊŀƪ ǒŜƪƛƭŘŜ ǎǳƴƳŀƭŀǊƤ 

gerekmektedir (De Boer, et al., нлммύΦ YŀȅƴŀǒǘƤǊƳŀ ǳȅƎǳƭŀƳŀƭŀǊƤƴƤƴ Ŝǘƪƛƭƛ ǒŜƪƛƭŘŜ ȅǸǊǸǘǸƭƳŜǎƛƴŘŜ ǀƴŜƳƭƛ 

ŦŀƪǘǀǊƭŜǊ ŀǊŀǎƤƴŘŀ ȅŜǊ ŀƭŀƴ ǀƐǊŜǘƳŜƴƭŜǊƛƴ ƳŜǎƭŜƪ ƘŀȅŀǘƤƴŀ ōŀǒƭŀƳŀŘŀƴ ǀƴŎŜƪƛ ŘǀƴŜƳŘŜ ƪŀȅƴŀǒǘƤǊƳŀ 

ǀƐǊŜƴŎƛǎƛƴŜ ȅǀƴŜƭƛƪ ŀƭƎƤƭŀǊƤƴƤƴ ƳŜǘŀŦƻǊƭŀǊ ŀǊŀȅƤŎƤƭƤƐƤ ƛƭŜ ƛƴŎŜƭŜƴƳŜǎƛƴƛƴ ǀƴŜƳƭƛ ƻƭŘǳƐǳ ŘǸǒǸƴǸƭŜǊŜƪ ōǳ œŀƭƤǒƳŀ 

ǘŀǎŀǊƭŀƴƳƤǒǘƤǊΦ 

.ǳ ōŀƐƭŀƳŘŀ ōǳ ŀǊŀǒǘƤǊƳŀƴƤƴ ŀƳŀŎƤ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ƛƭƛǒƪƛƴ ǎŀƘƛǇ ƻƭŘǳƪƭŀǊƤ 

ŀƭƎƤƭŀǊƤƴ ƳŜǘŀŦƻǊƭŀǊ ŀǊŀŎƤƭƤƐƤ ƛƭŜ ƻǊǘŀȅŀ ƪƻȅƳŀƪǘƤǊΦ .ǳ ŀƳŀŎŀ ǳƭŀǒŀōƛƭƳŜƪ ƛœƛƴ ǒǳ ǎƻǊǳƭŀǊŀ ȅŀƴƤǘ ŀǊŀƴƳƤǒǘƤǊΥ 

1. mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤ άƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛέ ƪŀǾǊŀƳƤƴŀ ƛƭƛǒƪƛƴ ǎŀƘƛǇ ƻƭŘǳƪƭŀǊƤ ŀƭƎƤƭŀǊƤƴƤ ƘŀƴƎƛ ƳŜǘŀŦƻǊlar 

ŀǊŀŎƤ ƛƭŜ ŀœƤƪƭŀƳŀƪǘŀŘƤǊƭŀǊΚ 

2. άYŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛέ ƪŀǾǊŀƳƤƴŀ ƛƭƛǒƪƛƴ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤ ǘŀǊŀŦƤƴŘŀƴ ƛƭŜǊƛ ǎǸǊǸƭŜƴ ƳŜǘŀŦƻǊƭŀǊΣ ƻǊǘŀƪ 

ǀȊŜƭƭƛƪƭŜǊƛ ōŀƪƤƳƤƴŘŀƴΣ ƘŀƴƎƛ ǘŜƳŀƭŀǊ ŀƭǘƤƴŘŀ ǘƻǇƭŀƴŀōƛƭƛǊΚ 

¸mb¢9a 

.ǳ ōǀƭǸƳŘŜ ŀǊŀǒǘƤǊƳŀƴƤƴ ƳƻŘŜƭƛΣ œŀƭƤǒƳŀ ƎǊǳōǳΣ ǾŜǊƛ ǘƻǇƭŀƳŀ ŀǊŀŎƤΣ ǾŜǊƛ ǘƻǇƭŀƳŀ ǎǸǊŜŎƛ ǾŜ ŜƭŘŜ ŜŘƛƭŜƴ ǾŜǊƛlerin 

ŀƴŀƭƛȊƛ ƛƭŜ ƛƭƎƛƭƛ ōƛƭƎƛƭŜǊŜ ȅŜǊ ǾŜǊƛƭƳƛǒǘƛǊΦ .ǳ ŀǊŀǒǘƤǊƳŀƴƤƴ Ŝǘƛƪ ƪǳǊǳƭ ƛȊƴƛ YƤǊǒŜƘƛǊ !Ƙƛ 9ǾǊŀƴ «ƴƛǾŜǊǎƛǘŜǎƛ {ƻǎȅŀƭ ǾŜ 

.ŜǒŜǊƞ .ƛƭƛƳƭŜǊ 9ǘƛƪ YǳǊǳƭǳΩƴŘŀƴ ŀƭƤƴƳƤǒǘƤǊΦ ό¢ŀǊƛƘΥ муκммκнлнм ς {ŀȅƤ bƻΥ нл21/8/6).  

!ǊŀǒǘƤǊƳŀƴƤƴ aƻŘŜƭƛ  

mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴΣ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ȅǀƴŜƭƛƪ ŀƭƎƤƭŀǊƤƴƤƴ ƳŜǘŀŦƻǊƭŀǊ ŀǊŀŎƤƭƤƐƤ ƛƭŜ ƛƴŎŜƭŜƴƳŜǎƛƴƛ 

ŀƳŀœƭŀȅŀƴ ōǳ œŀƭƤǒƳŀ ƴƛǘŜƭ ŀǊŀǒǘƤǊƳŀ ŘŜǎŜƴƭŜǊƛƴŘŜƴ ŦŜƴƻƳŜƴƻƭƻƧƛ ŘŜǎŜƴƛ ƛƭŜ ƎŜǊœŜƪƭŜǒǘƛǊƛƭƳƛǒǘƛǊΦ CŜƴƻƳŜƴƻƭƻƧƛ 

deseni, ŦŀǊƪƤƴŘŀ ƻƭǳƴŀƴ ŀƴŎŀƪ ŘŜǊƛƴƭŜƳŜǎƛƴŜ ǾŜ ŘŜǘŀȅƭƤ ōƛǊ ŀƴƭŀȅƤǒŀ ǎŀƘƛǇ ƻƭǳƴƳŀȅŀƴ ƻƭƎǳƭŀǊŀ ƻŘŀƪƭŀƴƤǊΦ 
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FenomenoƭƻƧƛ œŀƭƤǒƳŀƭŀǊƤƴŘŀ ƎŜƴŜƭƭƛƪƭŜ ōƛǊ ƻƭƎǳȅŀ ƛƭƛǒƪƛƴ ōƛǊŜȅǎŜƭ ŀƭƎƤƭŀǊƤƴ ƻǊǘŀȅŀ ƪƻƴƳŀǎƤ ǾŜ ōǳ ŀƭƎƤƭŀǊƤƴ 

ȅƻǊǳƳƭŀƴƳŀǎƤ ŀƳŀœƭŀƴƤǊ ό¸ƤƭŘƤǊƤƳ ǾŜ  ƛƳǒŜƪΣ нлмуύΦ .ǳ œŀƭƤǒƳŀŘŀ Řŀ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ȊƛƘƛƴƭŜǊƛƴŘŜ 

ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ƛƭƛǒƪƛƴ ƻƭǳǒǘǳǊŘǳƪƭŀǊƤ ŀƭƎƤƭŀǊƤƴ ƻǊǘŀȅŀ œƤƪŀǊƤƭƳŀǎƤ ǾŜ ȅƻǊǳƳƭŀƴƳŀǎƤ ŀƳŀœƭŀƴƳƤǒǘƤǊΦ 

4ŀƭƤǒƳŀ DǊǳōǳ  

!ǊŀǒǘƤǊƳŀƴƤƴ œŀƭƤǒƳŀ ƎǊǳōǳƴŀ нлнм-нлнн ŜƐƛǘƛƳ-ǀƐǊŜǘƛƳ ȅƤƭƤ ƎǸȊ ŘǀƴŜƳƛƴŘŜ YƤǊǒŜƘƛǊ !Ƙƛ 9ǾǊŀƴ «ƴƛǾŜǊǎƛǘŜǎƛΩƴƛƴ 

9ƐƛǘƛƳ CŀƪǸƭǘŜǎƛΩƴŘŜ ƻƪǳƭ ǀƴŎŜǎƛ ǾŜ ǎƻǎȅŀƭ ōƛƭƎƛƭŜǊ ǀƐǊŜǘƳŜƴƭƛƐƛ ǇǊƻƎǊŀƳƭŀǊƤƴŘŀ ǀƐǊŜƴƛƳ ƎǀǊŜƴ мфл ǀƐǊŜǘƳŜƴ 

ŀŘŀȅƤ ŘŀƘƛƭ ŜŘƛƭƳƛǒǘƛǊΦ ±ŜǊƛƭŜǊƛƴ ŀƴŀƭƛȊƛ ǎǸǊŜŎƛƴŘŜ с ǀƐǊŜǘƳŜƴ ŀŘŀȅƤƴŘŀƴ ŜƭŘŜ ŜŘƛƭŜƴ ǾŜǊƛƭŜǊ œŀƭƤǒƳŀ ŘƤǒƤ 

ōƤǊŀƪƤƭŀǊŀƪ муп ǀƐǊŜǘƳŜƴ ŀŘŀȅƤƴƤƴ ǾŜǊƛƭŜǊƛ ŘŜƐŜǊƭŜƴŘƛǊƳŜȅŜ ŘŀƘƛƭ ŜŘƛƭƳƛǒǘƛǊΦ  !ǊŀǒǘƤǊƳŀŘŀ ŀƳŀœƭƤ ǀǊƴŜƪƭŜƳŜ 

ȅǀƴǘŜƳƛ ƪǳƭƭŀƴƤƭƳƤǒǘƤǊΦ .ǳ ȅǀƴǘŜƳ ŘǳǊǳƳƭŀǊƤƴ ŘŜǊƛƴƭŜƳŜǎƛƴŜ œŀƭƤǒƤƭƳŀǎƤƴŘŀ ŀǊŀǒǘƤǊƳŀŎƤƭŀǊŀ ƻƭŀƴŀƪ 

ǎŀƐƭŀƳŀƪǘŀŘƤǊ ό¸ƤƭŘƤǊƤƳ ǾŜ  ƛƳǒŜƪΣ нлмуύΦ .ǳ œŀƭƤǒƳŀŘŀ Řŀ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛƴŜ 

ƛƭƛǒƪƛƴ ŀƭƎƤƭŀǊƤ ŘŜǊƛƴƭŜƳŜǎƛƴŜ ŜƭŜ ŀƭƤƴƳŀȅŀ œŀƭƤǒƤƭŘƤƐƤƴŘŀƴ ōǳ ǀǊƴŜƪƭŜƳŜ ȅǀƴǘŜƳƛ ǘŜǊŎƛƘ ŜŘƛƭƳƛǒǘƛǊΦ  

±ŜǊƛ ¢ƻǇƭŀƳŀ !ǊŀŎƤ 

mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴŘŀƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ȅǀƴŜƭƛƪ ǎŀƘƛǇ ƻƭŘǳƪƭŀǊƤ ƳŜǘŀŦƻǊƭŀǊƤ ōŜƭƛǊƭŜƳŜƪ ŀƳŀŎƤȅƭŀ 

άYŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛΧƎƛōƛŘƛǊκōŜƴȊŜƳŜƪǘŜŘƛǊΦ 4ǸƴƪǸΧέ ƛōŀǊŜǎƛƴƛ ƛœŜǊŜƴ ȅŀǊƤ ȅŀǇƤƭŀƴŘƤǊƤƭƳƤǒ ƎǀǊǸǒƳŜ Ŧƻrmunu 

ǘŀƳŀƳƭŀƳŀƭŀǊƤ ƛǎǘŜƴƳƛǒǘƛǊΦ .ǀȅƭŜŎŜ ƪŀǘƤƭƤƳŎƤƭŀǊŘŀƴ ŜƭŘŜ ŜŘƛƭŜƴ ŦƻǊƳƭŀǊ ōƛǊŜǊ ȅŀȊƤƭƤ ŘƻƪǸƳŀƴ ƻƭŀǊŀƪ ƪŀōǳƭ ŜŘƛƭƳƛǒ 

ǾŜ ŀǊŀǒǘƤǊƳŀƴƤƴ ǾŜǊƛ ǘƻǇƭŀƳŀ ŀǊŀŎƤ ƻƭŀǊŀƪ ƪǳƭƭŀƴƤƭƳƤǒǘƤǊΦ !ǊŀǒǘƤǊƳŀŎƤƭŀǊ ǘŀǊŀŦƤƴŘŀƴ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ ŦƻǊƳƭŀǊƤ 

ƪŜƴŘƛƭŜǊƛƴƛƴ ŘƻƭŘǳǊƳŀǎƤ ƛǎǘŜƴƳƛǒ ǾŜ ƪŀǘƤƭƤƳŎƤƭŀǊ ǘŀǊŀŦƤƴŘŀƴ ǎƻǊǳƭŀƴ ǎƻǊǳƭŀǊŀ ŀœƤƪƭŀƳŀƭŀǊ ƎŜǘƛǊƛƭƳƛǒΣ ōǀȅƭŜŎŜ 

ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ ŘŀƘŀ ŘŜǊƛƴƭŜƳŜǎƛƴŜ ōƛƭƎƛ ǾŜǊƳŜƭŜǊƛ ǎŀƐƭŀƴƳŀȅŀ œŀƭƤǒƤƭƳƤǒǘƤǊΦ !ǊŀǒǘƤǊƳŀŘŀ ōƛƭƛƴœƭƛ ƻƴŀȅΣ ǀȊŜƭ Ƙŀȅŀǘŀ 

ǎŀȅƎƤ ǾŜ ȊŀǊŀǊ ǾŜǊƳŜƳŜΣ ŀƭŘŀǘƳŀƳŀΣ ȅŀƴƤƭǘƳŀƳŀ ǾŜ ǾŜǊƛƭŜǊŜ ǎŀŘƤƪ ƪŀƭƳŀ Ǝƛōƛ Ŝǘƛƪ ƛƭƪŜƭŜǊ Ŝǎŀǎ ŀƭƤƴƳƤǒǘƤǊ ό¸ƤƭŘƤǊƤƳ 

ǾŜ  ƛƳǒŜƪΣ нлмуύΦ 

Verilerin Analizi 

9ƭŘŜ ŜŘƛƭŜƴ ƴƛǘŜƭ ǾŜǊƛƭŜǊΣ aƛŎǊƻǎƻŦǘ ²ƻǊŘ ǇǊƻƎǊŀƳƤ ƛƭŜ ȅŀȊƤƭƤ ƳŜǘƛƴ ƘŀƭƛƴŜ ŘǀƴǸǒǘǸǊǸƭƳǸǒǘǸǊΦ .ǳ ƳŜǘƛƴƭŜǊ 

MAXQDA 2020 nitel veri anŀƭƛȊƛ ǇǊƻƎǊŀƳƤ ƪǳƭƭŀƴƤƭŀǊŀƪ ǘǸƳŜǾŀǊƤƳǎŀƭ ƛœŜǊƛƪ ŀƴŀƭƛȊƛ ǘŜƪƴƛƐƛ ƛƭŜ ŀƴŀƭƛȊ ŜŘƛƭƳƛǒǘƛǊΦ  

¢ǸƳŜǾŀǊƤƳǎŀƭ ƛœŜǊƛƪ ŀƴŀƭƛȊƛ ǾŜǊƛ ƛœƛƴŘŜ ǀǊǸƴǘǸƭŜǊƛƴΣ ǘŜƳŀƭŀǊƤƴ ǾŜ ƪŀǘŜƎƻǊƛƭŜǊƛƴ ƪŜǒŦŜŘƛƭƳŜǎƛƴƛ ƛœŜǊƛǊ Ǿe bulgular 

ŀǊŀǒǘƤǊƳŀŎƤƴƤƴ ǾŜǊƛȅƭŜ ŜǘƪƛƭŜǒƛƳƛ ȅƻƭǳȅƭŀ ǾŜǊƛƭŜǊŘŜƴ œƤƪƳŀƪǘŀŘƤǊ όtŀǘǘƻƴΣ нлмуύΦ .ǳ ōŀƐƭŀƳŘŀ ȅŀȊƤƭƤ ŘƻƪǸƳŀƴƭŀǊ 

ŀȅǊƤƴǘƤƭƤ ōƛǊ ǒŜƪƛƭŘŜ ŀƴŀƭƛȊ ŜŘƛƭƳƛǒ ǾŜ ƛƪƛ ŀǊŀǒǘƤǊƳŀŎƤ ǘŀǊŀŦƤƴŘŀƴ ŀȅǊƤ ŀȅǊƤ ƪƻŘƭŀƴƳƤǒǘƤǊΦ YƻŘƭŀƳŀƭŀǊ ōŜƴȊŜǊƭƛƪ ǾŜ 

ŦŀǊƪƭƤƭƤƪƭŀǊƤ ƪƻƴǘǊƻƭ ŜǘƳŜƪ ŀƳŀŎƤ ƛƭŜ ōƛǊ ŀǊŀȅŀ ƎŜǘƛǊƛƭƳƛǒǘƛǊΦ 5ŜƐŜǊƭŜƴŘƛǊƛŎƛƭŜǊ ŀǊŀǎƤ ǳȅǳƳ ƪŀǘǎŀȅƤǎƤ aƛƭŜǎ ǾŜ 

IǳōŜǊƳŀƴ όмффпύ ώDǀǊǸǒ .ƛǊƭƛƐƛκ όDǀǊǸǒ .ƛǊƭƛƐƛҌDǀǊǸǒ !ȅǊƤƭƤƐƤύ Ȅмллϐ ŦƻǊƳǸƭǸ ƪǳƭƭŀƴƤƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ .ǳ 

ƪŀǇǎŀƳŘŀ ŀǊŀǒǘƤǊƳŀŎƤƭŀǊ ŀǊŀǎƤƴŘŀƪƛ ǳȊƭŀǒƳŀ ƪƻǊŜƭŀǎȅƻƴ ƪŀǘ ǎŀȅƤǎƤ ҈фл ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ YƻŘƭŀǊ ŀǊŀǎƤƴŘŀƪƛ 

ƛƭƛǒƪƛƭŜǊŘŜƴ ƘŀǊŜƪŜǘƭŜ ŀƭǘƤ ǘŜƳŀ ƻƭǳǒǘǳǊǳƭƳǳǒ ǾŜ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ ƎǀǊǸǒƭŜǊƛƴƛ ȅŀƴǎƤǘƳŀƪ ŀƳŀŎƤ ƛƭŜ ŘŜ ƪŀǘƤƭƤƳŎƤƭŀǊŀ ŀƛǘ 

ŘƻƐǊǳŘŀƴ ŀƭƤƴǘƤƭŀǊŀ ȅŜǊ ǾŜǊƛƭƳƛǒǘƛǊΦ ±ŜǊƛƭŜǊ ŀƴŀƭƛȊ ŜŘƛƭƛǊƪŜƴΣ ƪŀǘƤƭƤƳŎƤƭŀǊ ǘŀǊŀŦƤƴŘŀƴ ƻƭǳǒǘǳǊǳƭŀƴ ōŀȊƤ ƳŜǘŀŦƻǊƭŀǊΣ 

ƻƭǳǒǘǳǊǳƭŀƴ ƘŜǊƘŀƴƎƛ ōƛǊ ǘŜƳŀȅŀ ǳȅƎǳƴƭǳƪ ƎǀǎǘŜǊƳŜŘƛƐƛ ƛœƛƴ ŀǊŀǒǘƤǊƳŀ ŘƤǒƤƴŘŀ ǘǳǘǳƭǳǊƪŜƴΣ ōŀȊƤ ƳŜǘŀŦƻǊƭŀǊŀ ƛǎŜ 

όœƛœŜƪΣ ŜƭƳŀǎΣ Ƙŀȅŀǘύ ōƛǊŘŜƴ ŦŀȊƭŀ ŀƴƭŀƳ ȅǸƪƭŜƴŘƛƐƛ ƛœƛƴ ƻ ŀƴƭŀƳƭŀǊƤ ŘƛƪƪŀǘŜ ŀƭƤƴŀǊŀƪ ƛƭƎƛƭƛ ƻƭŘǳƐǳ ǘŜƳŀƴƤƴ ŀƭǘƤƴŀ 
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ŜƪƭŜƴƳƛǒǘƛǊΦ !ȅǊƤŎŀ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ h-у9m όƻƪǳƭ ǀƴŎŜǎƛ ōǀƭǸƳǸƴŘŜƪƛ уΦ ŜǊƪŜƪ ǀƐǊŜƴŎƛύ ǾŜ {-сYm όǎƻǎȅŀƭ ōƛƭƎƛƭŜǊ 

ōǀƭǸƳǸƴŘŜƪƛ сΦ ƪƤȊ ǀƐǊŜƴŎƛύ ǒŜƪƭƛƴŘŜ ƪƻŘƭŀƴŀǊŀƪ ƪƛƳƭƛƪƭŜǊƛ ƎƛȊƭƛ ƪŀƭƳŀǎƤ ŀƳŀœƭŀƴƳƤǒǘƤǊΦ   

DŜœŜǊƭƛƭƛƪ ǾŜ DǸǾŜƴƛǊƭƛƪ  

bƛǘŜƭ ŀǊŀǒǘƤǊƳŀƭŀǊŘŀ ƎŜœŜǊƭƛƭƛƐƛƴ ǀƴŜƳƭƛ ǀƭœǸǘƭŜǊƛ ŀǊŀǎƤƴŘŀ ŜƭŘŜ ŜŘƛƭŜƴ ǾŜǊƛƭŜǊƛƴ ŀȅǊƤƴǘƤƭƤ ōƛǊ ǒŜƪƛƭŘŜ ǊŀǇƻǊ ŜŘƛƭƳŜǎƛ 

ƛƭŜ ōǳ ŀǊŀǒǘƤǊƳŀ ǎƻƴǳœƭŀǊƤƴŀ ŀǊŀǒǘƤǊƳŀŎƤƴƤƴ ƴŀǎƤƭ ǳƭŀǒǘƤƐƤƴƤ ŀœƤƪƭŀƳŀǎƤ ȅŜǊ ŀƭƳŀƪǘŀŘƤǊ ό¸ƤƭŘƤǊƤƳ ǾŜ  ƛƳǒŜƪΣ нлмуύΦ 

!ǊŀǒǘƤǊƳŀŘŀ Řŀ ƎŜœŜǊƭƛƭƛƐƛ ǎŀƐƭŀƳŀƪ ŀƳŀŎƤ ƛƭŜ ǾŜǊƛ ŀƴŀƭƛȊ ǎǸǊŜŎƛ ŀȅǊƤƴǘƤƭƤ ƻƭŀŎŀƪ ǒŜƪƛƭŘŜ ŀœƤƪƭŀƴƳƤǒ ǾŜ ōǳƭƎǳƭŀǊ 

ƎǀǊǎŜƭƭŜǊƭŜ ōƛǊƭƛƪǘŜ ǎǳƴǳƭƳǳǒǘǳǊΦ  

!ȅǊƤŎŀ ŀǊŀǒǘƤǊƳŀƴƤƴ ǾŜǊƛ ŀƴŀƭƛȊƛ ǎǸǊŜŎƛƴŘŜ ŀǊŀǒǘƤǊƳŀŎƤƭŀǊ ŀȅǊƤ ŀȅǊƤ ƪƻŘƭŀƳŀ ǾŜ ǘŜƳŀƭŀƴŘƤǊƳŀ ȅŀǇƳƤǒƭŀǊŘƤǊΦ 

{ƻƴǊŀǎƤƴŘŀ ŀǊŀǒǘƤǊƳŀŎƤƭŀǊ ōƛǊ ŀǊŀȅŀ ƎŜƭŜǊŜƪ ƻǊǘŀƪ ŦƛƪƛǊƭŜǊƭŜ ƴƛƘŀƛ ǘŜƳŀƭŀǊ ǾŜ ƪƻŘƭŀǊƤƴ ƻƭǳǒƳŀǎƤƴƤ ǎŀƐƭŀƴƳƤǒ ǾŜ 

Miles vŜ IǳōŜǊƳŀƴ όмффпύ ŀƛǘ ŦƻǊƳǸƭ ƪǳƭƭŀƴƤƭŀǊŀƪ ŀǊŀǒǘƤǊƳŀƴƤƴ ƎǸǾŜƴƛǊƭƛƐƛ ŀǊǘƤǊƤƭƳŀȅŀ œŀƭƤǒƤƭƳƤǒǘƤǊΦ !ȅǊƤŎŀ 

ƎǸǾŜƴƛǊƭƛƐƛ ŀǊǘƤǊƳŀƪ ŀƳŀŎƤ ƛƭŜ ƪŀǘƤƭƤƳŎƤ ǘŜȅƛŘƛ ǎŀƐƭŀƴƳƤǒǘƤǊΦ .ǳƭƎǳƭŀǊ ƪŀǘƤƭƤƳŎƤƭŀǊ ƛƭŜ ǇŀȅƭŀǒƤƭŀǊŀƪ ƪŜƴŘƛ ƎǀǊǸǒƭŜǊƛƴƛ 

ȅŀƴǎƤǘƤǇ ȅŀƴǎƤǘƳŀŘƤƐƤ ǎƻǊǳƭƳǳǒǘǳǊΦ .ǳƭƎǳƭŀǊ ƛƭŜ ƪŀǘƤƭƤƳŎƤ ƎǀǊǸǒƭŜǊƛƴƛƴ ōǸȅǸƪ ƻǊŀƴŘŀ ǀǊǘǸǒǘǸƐǸ ƎǀǊǸƭƳǸǒ ƻƭǳǇ 

ǀǊǘǸǒƳŜȅŜƴ ƴƻƪǘŀƭŀǊŘŀ ƎŜǊŜƪŜƴ ŘǸȊŜƭǘƳŜƭŜǊ ȅŀǇƤƭŀǊŀƪ ƪŀǘƤƭƤƳŎƤ ƎǀǊǸǒƭŜǊƛƴƛƴ ŘƻƐǊǳ ȅŀƴǎƤƳŀǎƤ ǎŀƐƭŀƴƳƤǒǘƤǊ 

ό¸ƤƭŘƤǊƤƳ ǾŜ  ƛƳǒŜƪΣ нлмуΤ /ǊŜǎǿŜƭƭΣ нлнлύΦ  

BULGULAR 

!ǊŀǒǘƤǊƳŀƴƤƴ ōǳ ōǀƭǸƳǸƴŘŜ ŜƭŘŜ ŜŘƛƭŜƴ ōǳƭƎǳƭŀǊ ŀƭǘ ǇǊƻōƭŜƳƭŜǊƭŜ ƛƭƛǒƪƛƭƛ ƻƭŀǊŀƪ ǎƤǊŀǎƤ ƛƭŜ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ 

ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ƛƭƛǒƪƛƴ ƻƭǳǒǘǳǊŘǳƪƭŀǊƤ ƳŜǘŀŦƻǊƭŀǊΣ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ȅǀƴŜƭƛƪ ƻƭǳǒǘǳǊǳƭŀƴ ǘŜƳŀƭŀǊ 

ōŀǒƭƤƪƭŀǊƤ ŀƭǘƤƴŘŀ ǾŜǊƛƭƳƛǒǘƛǊΦ  

mƐǊŜǘƳŜƴ !ŘŀȅƭŀǊƤƴƤƴ YŀȅƴŀǒǘƤǊƳŀ mƐǊŜƴŎƛǎƛƴŜ ¸ǀƴŜƭƛƪ hƭǳǒǘǳǊŘǳƪƭŀǊƤ aŜǘŀŦƻǊƭŀǊ 

!ǊŀǒǘƤǊƳŀŘŀ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ άƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛέ ƪŀǾǊŀƳƤƴŀ ȅǀƴŜƭƛƪ ƻƭǳǒǘǳǊŘǳƪƭŀǊƤ ƳŜǘŀŦƻǊƭŀǊ 

ǎƻǊǳƭƳǳǒ ǾŜ ōǳ ŘƻƐǊǳƭǘǳŘŀ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ άƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛέ ƪŀǾǊŀƳƤȅƭŀ ǀȊŘŜǒƭŜǒǘƛǊŘƛƪƭŜǊƛ 

ǘƻǇƭŀƳŘŀ муп ƳŜǘŀŦƻǊ ¢ŀōƭƻ мΩŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΦ 

Tablo 1Φ YŀǘƤƭƤƳŎƤƭŀǊƤƴ YŀȅƴŀǒǘƤǊƳŀ mƐǊŜƴŎƛǎƛ YŀǾǊŀƳƤƴŀ ¸ǀƴŜƭƛƪ hƭǳǒǘǳǊŘǳƪƭŀǊƤ aŜǘŀŦƻǊƭŀǊ 

 Metafor f Metafor f Metafor f 

!œŜƭȅŀ 4ƛœŜƐƛ 1 CŜǎƭŜƐŜƴ 1 Nefes 1 

!ƐŀŎƤƴ 5ŀƭƤ 1 Fidan 5 hǊƪƛŘŜ 4ƛœŜƐƛ 1 

!Ɛŀœ 2 DŜƭƛƴŎƛƪ 4ƛœŜƐƛ 2 mƐǊŜǘƳŜƴ 1 

!Ɛŀœǘŀƪƛ 9ƭƳŀ 1 Gemi 1 tŀǇŀǘȅŀ .ŀƘœŜǎƛƴŘŜ !œŀƴ DǸƭ 1 

!ǊƤ 1 DŜǊœŜƪƭŜǊ 1 tŀǇŀǘȅŀƭŀǊ TœƛƴŘŜƪƛ DŜƭƛƴŎik 1 

Ay 1 DǀƪƪǳǒŀƐƤ 8 Pusula 1 

Ayna 1 DǀƪȅǸȊǸ 1 wŜƴƎƛ !œƤƪ ¢ŀǒ 1 

Baharat 1 DǸƭ 4 Renk 3 

.ŀƘœŜ 1 DǸƭ .ŀƘœŜǎƛ 1 Renkli Balon 1 

Bebek 7 DǸƴŜǒ 1 {ŀŀǘ ¸ŜƭƪƻǾŀƴƤ 1 

.ŜƴȊŜǊƛ ½ƻǊ .ǳƭǳƴŀƴ !ǊƪŀŘŀǒ 1 Hayat 5 Samanyolu 1 

Beyaz YŃƐƤǘ 1 Hayattaki Zorluklar 1 {ŀǾŀǒœƤ 1 

.ƛƭƛƳ TƴǎŀƴƤ 1 Hazine 4  ŀǊƪƤ 1 
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Cam 1 TƴŎƛ 2 Tomurcuk  3 

Cevher 1 Tȅƛƭƛƪ aŜƭŜƐƛ 1 Toprak 1 

4ŜƪƛƴƎŜƴ Yƻŀƭŀ 1 Kangrenli Parmak 1 Sevgi 1 

4ƤƴŀǊ !ƐŀŎƤ 1 Kar 1 {ƤƴŀǾ 1 

4ƛœŜƪ 33 Kardelen 2 Su 2 

4ƛœŜƪ .ŀƘœŜǎƛ 1 Kelebek 2 Suda Giden Yelkensiz Gemi 1 

4ini 1 YŜǒŦŜŘƛƭƳŜƳƛǒ 5Ǹƴȅŀ 1 Toprak Bir Yol 1 

4ƻŎǳƪ 3 YƤǊƳƤȊƤ 4ƛœŜƪ 1 Umut 3 

5ŀƭƭŀǊƤ YǳǊǳƳǳǒ !Ɛŀœ 1 Kitap 5 Vuslat 1 

5ŜƐŜǊƭƛ .ƛǊ 9ǒȅŀ 2 YƛǘŀǇ TœƛƴŘŜƪƛ ¸ŀōŀƴŎƤ YŜƭƛƳŜ 1 Yap-.ƻȊǳƴ .ƛǊ tŀǊœŀǎƤ 2 

Demir 1 YƻȊŀŘŀƪƛ ¢ƤǘƤƭ 1 ¸ŀǊƤƴ 1 

Ders 1 Maden 2 ¸ŀǾǊǳ Yǳǒ 2 

Derya 1 Mahalle 1 ¸Ŝƴƛ .ŀǒƭŀȅŀƴ mƐǊŜƴŎƛ 1 

Elmas 4 Misafir 1 ¸Ŝƴƛ 9ƪƛƭƳƛǒ aŜȅǾŜ !ƐŀŎƤ 1 

Endemik Bitki 3 Mucize 1 Yetenek 1 

9ǾŘŜ .ŀƪƤƭŀƴ .ƛǊ .ƛǘƪƛ 1 Mum 1 ¸ƤƭŘƤȊ 2 

Evren 1 aǸŎŜǾƘŜǊ 1 Yolculuk 1 

CŀǊƪƭƤ .ŀƪƤǒ !œƤǎƤ 1 bŀŘƛǊ 4ƛœŜƪ 2 ¸ƻƴǘǳƭƳŀƳƤǒ !Ɛŀœ YŀōǳƐǳ 1 

CŀǊƪƭƤ IŜǊ ǒŜȅ 1 bŀǊƛƴ 4ƛœŜƪ 1 Zincir 1 

Toplam      184 

¢ŀōƭƻ мΩŘŜ ƎǀǊǸƭŘǸƐǸ ǸȊŜǊŜΣ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ άƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛέ ƪŀǾǊŀƳƤ Ŝƴ œƻƪ œƛœŜƪ όооύΣ ƎǀƪƪǳǒŀƐƤ όуύΣ 

ōŜōŜƪ όтύ ƳŜǘŀŦƻǊƭŀǊƤ ƛƭŜ ǀȊŘŜǒƭŜǒǘƛǊŘƛƐƛ ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ .ǳƴǳƴ ȅŀƴƤ ǎƤǊŀ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴ ƪŀȅƴŀǒǘƤǊƳŀ 

ǀƐǊŜƴŎƛǎƛƴƛ άƪŀǊΣ ƳŀŘŜƴΣ ǀƐǊŜǘƳŜƴΣ ƎǸƴŜǒΣ ǾǳǎƭŀǘΣ ȅƻƭŎǳƭǳƪΣ ǎƤƴŀǾΣ ǘƤǊǘƤƭΣ ǎŜǾƎƛΣ ƳƛǎŀŦƛǊέ Ǝƛōƛ ƳŜǘŀŦƻǊƭŀǊ ƛƭŜ ŘŜ 

ǀȊŘŜǒƭŜǒǘƛǊŘƛƐƛ ƎǀǊǸƭƳǸǒǘǸǊΦ mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴƛ œƛœŜƪΣ ŀœŜƭȅŀ œƛœŜƐƛΣ ƎŜƭƛƴŎƛƪ œƛœŜƐƛΣ 

ƎǸƭΣ ƻǊƪƛŘŜ œƛœŜƐƛ Ǝƛōƛ ƳŜǘŀŦƻǊƭŀǊƭŀ ǀȊŘŜǒƭŜǒǘƛǊƳŜƭŜǊƛƴŘŜƴ ƘŀǊŜƪŜǘƭŜΣ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴƛ ŘŀƘŀ œƻƪ ƛƭƎƛ 

ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅ ƻƭŀǊŀƪ ŀƭƎƤƭŀƴŘƤƐƤ ǎǀȅƭŜƴŜōƛƭƛǊΦ  !ȅǊƤŎŀ ƘŀȊƛƴŜΣ ŜƭƳŀǎΣ ŘŜƐŜǊƭƛ ōƛǊ ŜǒȅŀΣ ƳŀŘŜƴΣ ƛƴŎƛ 

ǘŀƴŜǎƛΣ ƳǸŎŜǾƘŜǊ Ǝƛōƛ ƳŜǘŀŦƻǊƭŀǊ ƛǎŜ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴƛ ŘŜƐŜǊƭƛ ƎǀǊƳŜƭŜǊƛ ƛƭŜ ƛƭƛǒƪƛƭŜƴŘƛǊƛƭŜōƛƭƛǊΦ  

YŀȅƴŀǒǘƤǊƳŀ mƐǊŜƴŎƛǎƛ YŀǾǊŀƳƤƴŀ ¸ǀƴŜƭƛƪ hƭǳǒǘǳǊǳƭŀƴ ¢ŜƳŀƭŀǊ 

mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ άƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛέ ƪŀǾǊŀƳƤƴŀ ƛƭƛǒƪƛƴ ǸǊŜǘǘƛƪƭŜǊƛ ƳŜǘŀŦƻǊƭŀǊ ŀǊŀƭŀǊƤƴŘŀƪƛ ƛƭƛǒƪƛƭŜǊ 

ŘƛƪƪŀǘŜ ŀƭƤƴŀǊŀƪ ŀƭǘƤ ǘŜƳŀ ŀƭǘƤƴŘŀ ǘƻǇƭŀƴƳƤǒǘƤǊΦ mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ǸǊŜǘǘƛƪƭŜǊƛ ƳŜǘŀŦƻǊƭŀǊ ŘƛƪƪŀǘŜ ŀƭƤƴŀǊŀƪ 

ƻƭǳǒǘǳǊǳƭŀƴ ǘŜƳŀƭŀǊ  Ŝƪƛƭ мΩŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΦ 

 

 

 

 

 

 

 Ŝƪƛƭ мΦ YŀȅƴŀǒǘƤǊƳŀ mƐǊŜƴŎƛǎƛ YŀǾǊŀƳƤƴŀ Tƭƛǒƪƛƴ hƭǳǒǘǳǊǳƭŀƴ ¢ŜƳŀƭŀǊ 
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 Ŝƪƛƭ мΩŘŜ ƎǀǊǸƭŘǸƐǸ ǸȊŜǊŜ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤ ǘŀǊŀŦƤƴŘŀƴ ƻƭǳǒǘǳǊǳƭŀƴ ƳŜǘŀŦƻǊƭŀǊ ƛƴŎŜƭŜƴŘƛƐƛƴŘŜ рр ǀƐǊŜǘƳŜƴ 

ŀŘŀȅƤƴƤƴ ƎǀǊǸǒƭŜǊƛ ƛƭƎƛ ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅ ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ōƛǊƭŜǒƳƛǒ ƻƭǳǇ ōǳ ǘŜƳŀ ŀƭǘƤƴŘŀ но ŦŀǊƪƭƤ 

ƳŜǘŀŦƻǊΤ от ǀƐǊŜǘƳŜƴ ŀŘŀȅƤƴƤƴ ƎǀǊǸǒƭŜǊƛ ƎŜǊeksinimlerine ǳȅƎǳƴ ŜƐƛǘƛƳ ŀƭƳŀǎƤ ƎŜǊŜƪŜƴ ōƛǊey ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ 

ōƛǊƭŜǒƳƛǒ ƻƭǳǇ ōǳ ǘŜƳŀ ŀƭǘƤƴŘŀ нр ŦŀǊƪƭƤ ƳŜǘŀŦƻǊ ƻƭǳǒƳǳǒǘǳǊΦ ом ǀƐǊŜǘƳŜƴ ŀŘŀȅƤƴƤƴ ƎǀǊǸǒƭŜǊƛ ŦŀǊƪƭƤ ǾŜ 

ǘŀƳŀƳƭŀȅƤŎƤ ōƛǊŜȅ ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ōƛǊƭŜǒƳƛǒ ƻƭǳǇ ōǳ ǘŜƳŀ ŀƭǘƤƴŘŀ ƛǎŜ мф ŦŀǊƪƭƤ ƳŜǘŀŦƻǊΤ ну ǀƐǊŜǘƳŜƴ ŀŘŀȅƤƴƤƴ 

ƎǀǊǸǒƭŜǊƛ ǀȊŜƭ ƻƭŀƴ ōƛǊŜȅ teƳŀǎƤ ŀƭǘƤƴŘŀ ōƛǊƭŜǒƳƛǒ ƻƭǳǇ ōǳ ǘŜƳŀ ŀƭǘƤƴŘŀ нр ŦŀǊƪƭƤ ƳŜǘŀŦƻǊ ƻƭǳǒƳǳǒǘǳǊΦ  мф 

ǀƐǊŜǘƳŜƴ ŀŘŀȅƤƴƤƴ ƎǀǊǸǒƭŜǊƛƴƛƴ ƛǎŜ ǀƐǊŜǘƛŎƛ ōƛǊŜȅ ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ōƛǊƭŜǒǘƛƐƛ ƎǀǊǸƭƳǸǒ ƻƭǳǇ ōǳ ǘŜƳŀ ŀƭǘƤƴŘŀ мс 

ŦŀǊƪƭƤ ƳŜǘŀŦƻǊ ǾŜ мп ǀƐǊŜǘƳŜƴ ŀŘŀȅƤƴƤƴ ƎǀǊǸǒƭŜǊƛ ŘŜ ƪŜǒŦŜŘƛƭƳŜƳƛǒ ōƛǊey ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ōƛǊƭŜǒƳƛǒ ƻƭǳǇ ōǳ ǘŜƳŀ 

ŀƭǘƤƴŘŀ Řŀ мл ŦŀǊƪƭƤ ƳŜǘŀŦƻǊ ƻƭǳǒƳǳǒǘǳǊΦ 9ƴ œƻƪ ƪǳƭƭŀƴƤƭŀƴ ƳŜǘŀŦƻǊƭŀǊƤƴ ƛƭƎƛ ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅ (55) ile 

ƎŜǊŜƪǎƛƴƛƳƭŜǊƛƴŜ ǳȅƎǳƴ ŜƐƛǘƛƳ ŀƭƳŀǎƤ ƎŜǊŜƪŜƴ ōƛǊŜȅ (37) tŜƳŀƭŀǊƤ ŀƭǘƤƴŘŀ ǘƻǇƭŀƴŘƤƐƤ ƎǀǊǸƭǸǊƪŜƴ Ŝƴ ŀȊ Ǹretilen 

ƳŜǘŀŦƻǊƭŀǊƤƴ ƛǎŜ ƪŜǒŦŜŘƛƭƳŜƳƛǒ ōƛǊŜȅ όмпύ ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ǘƻǇƭŀƴŘƤƐƤ ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ 

TƭƎƛ DǀǎǘŜǊƛƭƳŜǎƛ DŜǊŜƪŜƴ .ƛǊŜȅ ¢ŜƳŀǎƤ  

YŀǘƤƭƤƳŎƤƭŀǊ ƛƭƎƛ ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅ ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ǘƻǇƭŀƳŘŀ рр ƳŜǘŀŦƻǊ ǸǊŜǘƳƛǒƭŜǊŘƛǊΦ .ǳ ƳŜǘŀŦƻǊƭŀǊΣ 

DǊŀŦƛƪ мΩŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΦ 

 

 

 

 

 

 

Grafik 1Φ TƭƎƛ DǀǎǘŜǊƛƭƳŜǎƛ DŜǊŜƪŜƴ .ƛǊŜȅ ¢ŜƳŀǎƤƴŀ Tƭƛǒƪƛƴ !ƭǘ YƻŘƭŀǊƤƴ TǎǘŀǘƛǎǘƛƐƛ 

DǊŀŦƛƪ мΩŘŜ ƎǀǊǸƭŘǸƐǸ ǸȊŜǊŜ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛ ƛƭŜ ƛƭƎƛƭƛ ƻƭǳǒǘǳǊŘǳƪƭŀǊƤ рр ƳŜǘŀŦƻǊ ƛlgi 

ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ ōƛǊŜȅ ǘŜƳŀǎƤ ƛƭŜ ƛƭƛǒƪƛƭƛŘƛǊΦ YŀǘƤƭƤƳŎƤƭŀǊƤƴ ƎǀǊǸǒƭŜǊƛ ƛƴŎŜƭŜƴŘƛƐƛƴŘŜ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ 

ƛƭƛǒƪƛƴ ƻƭŀǊŀƪΤ нм ƪŀǘƤƭƤƳŎƤƴƤƴ œƛœŜƪ ƳŜǘŀŦƻǊǳƴǳΣ р ƪŀǘƤƭƤƳŎƤƴƤƴ ŦƛŘŀƴ ƳŜǘŀŦƻǊǳƴǳ ǾŜ п ƪŀǘƤƭƤƳŎƤƴƤƴ ƛǎŜ ƎǸƭ 

ƳŜǘŀŦƻǊǳƴǳ ǸǊŜǘǘƛƐƛ ƎǀǊǸƭƳǸǒǘǸǊΦ 

YŀǘƤƭƤƳŎƤƭŀǊ ǘŀǊŀŦƤƴŘŀƴ ƻƭǳǒǘǳǊǳƭŀƴ ƳŜǘŀŦƻǊƭŀǊŘŀΣ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ƴŀǊƛƴ ǾŜ ƛƭƎƛ ƎǀǎǘŜǊƛƭƳŜǎƛ ƎŜǊŜƪŜƴ 

ōƛǊŜȅƭŜǊ ƻƭŀǊŀƪ ŀƭƎƤƭŀƴŘƤƐƤ ǎǀȅƭŜƴŜōƛƭƛǊΦ mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴŘŀƴ {-оYm ōǳ ƪƻƴǳŘŀƪƛ ƎǀǊǸǒƭŜǊƛƴƛ άYŀȅƴŀǒǘƤǊƳŀ 

ǀƐǊŜƴŎƛǎƛ œƛœŜƐŜ ōŜƴȊŜǊΦ 4ǸƴƪǸ œƛœŜƪƭŜǊ ƴŀǊƛƴŘƛǊ ǾŜ ōŀƪƤƳƤ ȊƻǊŘǳǊΦ TƭƎƛ ƎǀǎǘŜǊƛƭƳŜȊǎŜΣ ǎǳƭŀƴƳŀȊǎŀ ǾŜ ƎǸƴŜǒ 

ŀƭƳŀȊǎŀ ǎƻƭŀǊ ȅŀ Řŀ ƪǳǊǳǊΦ YŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛ ŘŜ ǘƤǇƪƤ ōǳ œƛœŜƪƭŜǊ ƎƛōƛŘƛǊΣ ƪŜƴŘƛƭŜǊƛƴŜ Ƙŀǎ ōŀƪƤƳƭŀǊŀ 

ƛƘǘƛȅŀœƭŀǊƤ ǾŀǊŘƤǊ ȅŀ Řŀ ǀȊŜƭƭƛƪƭŜǊƛƴŜ ǳȅƎǳƴ ȅŜǘƛǒǘƛǊƛƭƳŜȅŜΦ hƴƭŀǊ Řŀ ƛƭƎƛ ƎǀǎǘŜǊƛƭƳŜȊǎŜ ƛœƛƴŜ ƪŀǇŀƴƤǊ ȅŀ Řŀ Ƙŀȅŀǘŀ 

ƪǸǎŜǊ.έ ǒŜƪƭƛƴŘŜ ƛŦŀŘŜ ŜŘŜǊƪŜƴ h-у9m ƛǎŜ ƎǀǊǸǒƭŜǊƛƴƛ άYŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ōŀƴŀ ƎǀǊŜ ōƛǊ ŦƛŘŀƴŀ ōŜƴȊŜǊΦ  

4ǸƴƪǸ ŦƛŘŀƴƭŀǊ ōŀǒǘŀ ȊŀȅƤŦǘƤǊΣ ŀȅŀƪǘŀ ǘǳǘƳŀƪ ǾŜ ƘŜǊ ȊŀƳŀƴ ŎŀƴƭƤ ƪŀƭŀōƛƭƳŜǎƛ ƛœƛƴ ƎŜǊŜƪƭƛ ǀȊŜƴ ƎǀǎǘŜǊƛƭƳŜƭƛŘƛǊ. 

mȊŜƴ ƎǀǎǘŜǊƛƭŘƛƐƛƴŘŜ ƘŜǊ ƎǸƴ ōƛǊŀȊ ŘŀƘŀ ōǸȅǸǊΣ ȅŜǒŜǊƛǊ ōǸȅǸƪ ōƛǊ ŀƐŀœ ƻƭǳǊΦ  TǒǘŜ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ŘŜ ŦƛŘŀƴ 
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Ǝƛōƛ ōŀǒǘŀ ƪǸœǸƪ ȅŀ Řŀ ȊŀȅƤŦ ƻƭŀōƛƭƛǊΦ !Ƴŀ ȅŜǘŜǊƭƛ ƛƭƎƛ ƎǀǎǘŜǊƛƭŘƛƐƛƴŘŜ ǘƻǇƭǳƳŀ ŦŀȅŘŀƭƤ ōƛǊ ƛƴǎŀƴ ƻƭŀōƛƭƛǊΦέ ǒŜƪƭƛƴŘŜ 

ƛŦŀŘŜ ŜǘƳƛǒǘƛǊΦ  

GereƪǎƛƴƛƳƭŜǊƛƴŜ ¦ȅƎǳƴ 9ƐƛǘƛƳ !ƭƳŀǎƤ DŜǊŜƪŜƴ .ƛǊŜȅ ¢ŜƳŀǎƤ 

YŀǘƤƭƤƳŎƤƭŀǊ ƎŜǊŜƪǎƛƴƛƳƭŜǊƛƴŜ ǳȅƎǳƴ ŜƐƛǘƛƳ ŀƭƳŀǎƤ ƎŜǊŜƪŜƴ ōƛǊŜȅ ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ǘƻǇƭŀƳŘŀ от ƳŜǘŀŦƻǊ 

ǸǊŜǘƳƛǒƭŜǊŘƛǊΦ .ǳ ƳŜǘŀŦƻǊƭŀǊΣ DǊŀŦƛƪ нΩŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΦ 

 

 

 

 

 

 

Grafik 2. DŜǊŜƪǎƛƴƛƳƭŜǊƛƴŜ ¦ȅƎǳƴ 9ƐƛǘƛƳ !ƭƳŀǎƤ DŜǊŜƪŜƴ .ƛǊŜȅ ¢ŜƳŀǎƤƴŀ Tƭƛǒƪƛƴ !ƭǘ YƻŘƭŀǊƤƴ TǎǘŀǘƛǎǘƛƐƛ 

DǊŀŦƛƪ нΩŘŜ ƎǀǊǸƭŘǸƐǸ ǸȊŜǊŜ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛ ƛƭŜ ƛƭƎƛƭƛ ƻƭǳǒǘǳǊŘǳƪƭŀǊƤ от ƳŜǘŀŦƻǊ 

ƎŜǊŜƪǎƛƴƛƳƭŜǊƛƴŜ ǳȅƎǳƴ ŜƐƛǘƛƳ ŀƭƳŀǎƤ ƎŜǊŜƪŜƴ ōƛǊŜȅ ǘŜƳŀǎƤ ƛƭŜ ƛƭƛǒƪƛƭƛŘƛǊΦ YŀǘƤƭƤƳŎƤƭŀǊƤƴ ƎǀǊǸǒƭŜǊƛ ƛƴŎŜƭŜƴŘƛƐƛƴŘŜ 

ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ƛƭƛǒƪƛƴ ƻƭŀǊŀƪΤ с ƪŀǘƤƭƤƳŎƤƴƤƴ œƛœŜƪΣ п ƪŀǘƤƭƤƳŎƤƴƤƴ ōŜōŜƪ ǾŜ о ƪŀǘƤƭƤƳŎƤƴƤƴ ƛǎŜ ǘƻƳǳǊŎǳƪ 

ƳŜǘŀŦƻǊǳƴǳ ǸǊŜǘǘƛƐƛ ƎǀǊǸƭƳǸǒǘǸǊΦ 

YŀǘƤƭƤƳŎƤƭŀǊ ǘŀǊŀŦƤƴŘŀƴ ƻƭǳǒǘǳǊǳƭŀƴ ƳŜǘŀŦƻǊƭŀǊŘŀΣ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ƎŜǊŜƪǎƛƴƛƳƭŜǊƛƴŜ ǳȅƎǳƴ ŜƐƛǘƛƳ 

ŀƭƳŀǎƤ ƎŜǊŜƪŜƴ ōƛǊŜȅƭŜǊ ƻƭŀǊŀƪ ŀƭƎƤƭŀƴŘƤƐƤ ǎǀȅƭŜƴŜōƛƭƛǊΦ mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴŘŀƴ {-млYm ōǳ ƪƻƴǳŘŀƪƛ ƎǀǊǸǒƭŜǊƛƴƛ 

άYŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ōƛǊ œƛœŜƪ ƎƛōƛŘƛǊΦ 4ǸƴƪǸ ƘŜǊ œƛœŜƐƛƴ ƛƘǘƛȅŀŎƤ ƻƭŀƴ ǎǳ ƳƛƪǘŀǊƤΣ ǘƻǇǊŀƪ œŜǒƛŘƛ ǾŜ ƎǸƴ ƤǒƤƐƤ 

ŦŀǊƪƭƤŘƤǊΦ .ǳ ƛƘǘƛȅŀœƭŀǊƤƴƤ ǀȊŜƴƭŜ ǘŀƳŀƳƭŀǊ ƛǎŜƪ ƻ œƛœŜƪ ōǸȅǸǊ ƎŜƭƛǒƛǊ ǾŜ ǊŜƴƪƭŜƴƛǊΦ YŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴƛƴ ŘŜ 

ƛƘǘƛȅŀŎƤ ƻƭŀƴ ŜƐƛǘƛƳƛ ŘƻƐǊǳ ǘŜǎǇƛǘ ŜŘƛǇ ǾŜ ōǳ ŜƐƛǘƛƳƛ ŘƻƐǊǳ ǾŜǊƛǊǎŜƪ ƻƴƭŀǊƤ ƎŜƭƛǒǘƛǊŜōƛƭƛǊΣ ǘƻǇƭǳƳŀ ƪŀȊŀƴŘƤǊŀōƛƭƛǊƛȊΦέ 

ǒŜƪƭƛƴŘŜ ƛŦŀŘŜ ŜŘŜǊƪŜƴΣ h-му9m ōǳ ƪƻƴǳŘŀƪƛ ƎǀǊǸǒƭŜǊƛƴƛ άYŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ōŀƴŀ ƎǀǊŜ ȅǸǊǸƳŜȅƛ ȅŜƴƛ 

ǀƐǊŜƴŜƴ ōŜōŜƪƭŜǊŜ ōŜƴȊŜǊΦ mƴŎŜ ŜƭƛƴŘŜƴ ǘǳǘǳƭŀǊŀƪ ŘŜǎǘŜƪƭŜƴŜƴ ōŜōŜƐƛƴ Ŝƭƛ ōƛǊ ǎǸǊŜ ǎƻƴǊŀ ōƤǊŀƪƤƭŘƤƐƤƴŘŀ ƪŜƴŘƛǎƛ 

ŘŜǎǘŜƪǎƛȊ ȅǸǊǸȅŜōƛƭƛǊΦ 9ƐŜǊ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ŘŜ ŘƻƐǊǳ ōƛǊ ŜƐƛǘƛƳ ǾŜǊƛƭƛǊǎŜ Ƙŀȅŀǘŀ ŘŀƘŀ ƛȅƛ ǳȅǳƳ 

ǎŀƐƭŀȅŀōƛƭƛǊ ǾŜ ƪŜƴŘƛ ȅŀǒŀƳƤƴƤ ŘŀƘŀ Řŀ ƪƻƭŀȅƭŀǒǘƤǊŀōƛƭƛǊΦέ ǒŜƪƭƛƴŘŜ ƛŦŀŘŜ ŜǘƳƛǒǘƛǊΦ  

CŀǊƪƭƤ ǾŜ ¢ŀƳŀƳƭŀȅƤŎƤ .ƛǊŜȅ ¢ŜƳŀǎƤ  

YŀǘƤƭƤƳŎƤƭŀǊ ŦŀǊƪƭƤ ǾŜ ǘŀƳŀƳƭŀȅƤŎƤ ōƛǊŜȅ ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ǘƻǇƭŀƳŘŀ ом ƳŜǘŀŦƻǊ ǸǊŜǘƳƛǒƭŜǊŘƛǊΦ .ǳ ƳŜǘŀŦƻǊƭŀǊΣ DǊŀŦƛƪ 

оΩǘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΦ 
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Grafik 3. CŀǊƪƭƤ ǾŜ ¢ŀƳŀƳƭŀȅƤŎƤ .ƛǊŜȅ ¢ŜƳŀǎƤƴŀ Tƭƛǒƪƛƴ !ƭǘ YƻŘƭŀǊƤƴ TǎǘŀǘƛǎǘƛƐƛ 

DǊŀŦƛƪ оΩǘŜ ƎǀǊǸƭŘǸƐǸ ǸȊŜǊŜ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛ ƛƭŜ ƛƭƎƛƭƛ ƻƭǳǒǘǳǊŘǳƪƭŀǊƤ ом ƳŜǘŀŦƻǊ ŦŀǊƪƭƤ ǾŜ 

ǘŀƳŀƳƭŀȅƤŎƤ ōƛǊŜȅ ǘŜƳŀǎƤ ƛƭŜ ƛƭƛǒƪƛƭƛŘƛǊΦ YŀǘƤƭƤƳŎƤƭŀǊƤƴ ƎǀǊǸǒƭŜǊƛ ƛƴŎŜƭŜƴŘƛƐƛƴŘŜ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛǎƛƴŜ ƛƭƛǒƪƛƴ 

ƻƭŀǊŀƪΤ т ƪŀǘƤƭƤƳŎƤƴƤƴ ƎǀƪƪǳǒŀƐƤΣ р ƪŀǘƤƭƤƳŎƤƴƤƴ œƛœŜƪ ǾŜ н ƪŀǘƤƭƤƳŎƤƴƤƴ ƛǎŜ ȅŀǇ-ōƻȊ ǇŀǊœŀǎƤ ƳŜǘŀŦƻǊǳƴǳ ǸǊŜǘǘƛƐƛ 

ƎǀǊǸƭƳǸǒǘǸǊΦ 

YŀǘƤƭƤƳŎƤƭŀǊ ǘŀǊŀŦƤƴŘŀƴ ƻƭǳǒǘǳǊǳƭŀƴ ƳŜǘŀŦƻǊƭŀǊŘŀΣ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŦŀǊƪƭƤ ǾŜ ŘƛƐŜǊ ƛƴǎŀƴƭŀǊƤ ǘŀƳŀƳƭŀȅƤŎƤ 

ǀȊŜƭƭƛƪƭŜǊƛ ƻƭŀƴ ōƛǊŜȅƭŜǊ ƻƭŀǊŀƪ ŀƭƎƤƭŀƴŘƤƐƤ ǎǀȅƭŜƴŜōƛƭƛǊΦ mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴŘŀƴ {-моYm ōǳ ƪƻƴǳŘŀƪƛ ƎǀǊǸǒƭŜǊƛƴƛ 

ά.ŀƴŀ ƎǀǊŜ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ƎǀƪƪǳǒŀƐƤƴŀ ōŜƴȊŜǊΦ 4ǸƴƪǸ ƎǀƪƪǳǒŀƐƤƴŘŀ ǊŜƴƪƭŜǊ ōƛǊōƛǊƛƴŘŜƴ ŦŀǊƪƭƤŘƤǊ ŀƳŀ 

her renk dƛƐŜǊƭŜǊƛƴƛ ǘŀƳŀƳƭŀǊΦ {ƻƴǊŀ ƻ ƎǀƪƪǳǒŀƐƤ ƎǀƪȅǸȊǸƴǸ ƪŀǇƭŀǊΦ YŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ŘŜ ōƛǊōƛǊƛƴŘŜƴ 

ŦŀǊƪƭƤŘƤǊ ŀƳŀ ōƛǊōƛǊƭŜǊƛƴƛ ŘŜǎǘŜƪƭŜǊΦ .ǸǘǸƴ ƪŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ƛǎŜ ƛƴǎŀƴƭŀǊƤ bir arada kucaklarΦέ ǒŜƪƭƛƴŘŜ 

ifade ederken, O-оф9m άYŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ōŜƴƛƳ ƛœƛƴ ƎǸȊŜƭ ōƛǊ œƛœŜƪ ōŀƘœŜǎƛƴƛ ǘŀƳŀƳƭŀȅŀƴ ŘƛƐŜǊƭŜǊƛƴŘŜƴ 

ŦŀǊƪƭƤ œƛœŜƐŜ ōŜƴȊŜǊΦ YŀȅƴŀǒǘƤǊƳŀ ǀƐǊŜƴŎƛƭŜǊƛ ŘŜ ŘƛƐŜǊ ǀƐǊŜƴŎƛƭŜǊ ƛƭŜ ōƛǊ ŀǊŀȅŀ ƎŜƭŜǊŜƪ ƎǸȊŜƭ ōƛǊ ǎƤƴƤŦ ƻƭǳǒǘǳǊǳǊƭŀǊ 

ǾŜ ƻ ǎƤƴƤŦƤ ǘŀƳŀƳƭŀǊƭŀǊΦέ ǒŜƪƭƛƴŘŜ ƛŦŀŘŜ ŜǘƳƛǒǘƛǊΦ  

mȊŜƭ hƭŀƴ .ƛǊŜȅ ¢ŜƳŀǎƤ 

KŀǘƤƭƤƳŎƤƭŀǊ ǀȊŜƭ ōƛǊŜȅ ǘŜƳŀǎƤ ŀƭǘƤƴŘŀ ну ƳŜǘŀŦƻǊ ƻƭǳǒǘǳǊƳǳǒƭŀǊŘƤǊΦ .ǳ ƳŜǘŀŦƻǊƭŀǊΣ DǊŀŦƛƪ пΩǘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΦ 

 

 

 

 

 

 

Grafik 4Φ  mȊŜƭ .ƛǊŜȅ ¢ŜƳŀǎƤƴŀ Tƭƛǒƪƛƴ !ƭǘ YƻŘƭŀǊƤƴ TǎǘŀǘƛǎǘƛƐƛ 


