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ABSTRACT 

Metaphors, as elements that reflect the richness of meaning and expression of the language, are 
the indicators that best reflect the perception of concepts by people who share a common culture. 
In this respect, it is thought that it is important to determine how the diwan literature, which is the 
product of an average of 600 years, is perceived today, and which images and indicators are used 
as a means of concretization for this concept. The aim of this study is to determine the metaphors 
that concretize the perceptions of students who took courses of diwan literature related to divan 
literature during their undergraduate education in both the Turkish education department and 
Turkish language and literature department. This study uses the phenomenology design, which is 
one of the qualitative research methods. The research group was selected by the convenience 
sampling technique. Data were collected from a total of 133 students, 90 females and 43 males. 
The research's data were gathered using a semi-structured interview form consisting of two 
questions,  then analyzed using content analysis and discourse analysis methods. In this study, it 
has been concluded that the metaphors produced by the students studying in Turkish education 
and Turkish language and literature departments for the concept of diwan literature are numerous 
and conceptually quite diverse. It was concluded that the teacher candidates united around some 
common concepts and mostly used the concepts of books, trees, puzzles, roses and novels as 
metaphors, and a total of 53 different metaphors were produced. It has been determined that 
female and male teacher candidates generally produce similar metaphors. Male teacher 
candidates concretized the concept of diwan literature most in the context of diversity, mystery, 
difficulty and informativeness. It was observed that female teacher candidates mostly discussed 
the concept of diwan literature in terms of depth of meaning, informativeness, antiquity, 
enjoyment and difficulty. The results obtained in this study revealed that students have positive 
perceptions towards diwan literature 
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INTRODUCTION 

Metaphor is a rhetorical device form of transfer based on attributing a concept to another. Metaphors, that serve 

to reflect the richness of meaning and the diversity of expression of language, are linguistic productions that 

show how people perceive the world. Besides being linguistic structures used to diversify the narrative, 

metaphors are important devices that concretize the relationship between thought and language. 

Aristotle said that people's intuitive ability to see 'similarity in uniqueness' reveals the metaphor (Kaal, 2012, 

p.11). Carter (2004), on the other hand, defined the use of metaphor as 'demotic creativity'. He stated that 

metaphors used especially in the formation of idioms and proverbs are used for humorous and interpersonal 

purposes as well as explaining difficult abstract concepts. 

Each metaphor has a special explanatory function. Metaphors are the work of clarifying one concept by 

referencing the salient features of another. They are used to convey the designs, feelings and thoughts in the 

mind more vividly and more effectively. They are tools used to give meaning to new associations or designs in 

the mind. Metaphors are produced by making use of similarities and comparisons between concepts. In this 

respect, metaphors are at the center of creative thinking (Kittay, 1987, p.39). 

Metaphor is a mapping between two conceptual 'fields' in the mind (Lakoff & Johnson, 1980). These conceptual 

mappings usually consist of a more tangible source area, such as body parts, animals, things, and plants, and a 

more abstract, subjective, emotional target area, such as desire, morality, thought, and emotion, which are 

ŘƛŦŦƛŎǳƭǘ ǘƻ ŀŎŎǳǊŀǘŜƭȅ ŘŜŦƛƴŜ όYǀǾŜŎǎŜǎΣ нллнύΦ Lǘ ƛǎ ǎǘŀǘŜŘ ǘƘŀǘ ǘƘŜ ƭƛƴƎǳƛǎǘƛŎ ŜȄǇǊŜǎǎƛƻƴǎ ƻŦ ǘƘŜǎŜ ƳŀǇǇƛƴƎǎ ǎŜǊǾŜ 

as evidence for the mappings betǿŜŜƴ ŎƻƴŎŜǇǘǳŀƭ ŘƻƳŀƛƴǎ ƛƴ ǘƘŜ ƳƛƴŘ όYǀǾŜǎŎŜǎΣ нллфύΦ 

Metaphors are linguistic constructs that show the way we perceive the world we live in and evaluate existing 

objects, events and situations. Metaphors enable us to make sense of and experience something in terms of 

something else (Lakoff, 1993, p.204). In this respect, metaphors reflect the capacity and creativity of the human 

mind to produce meanings. Each metaphor is used to explain, make understandable and concretize a concept. 

The meaning of metaphors gains value within the discourse and according to the context in which it is found. It 

is necessary to search for the meaning of metaphors in the relationship of the parts of the discourse structure 

that make up the metaphor. Prepositions that serve to reflect the similarity relationship, the linguistic structures 

that constitute the ground of similarity, anŘ ǘƘŜ ŎƻƴŎŜǇǘǎ ƻŦ ƳŜǘŀǇƘƻǊΩǎ ǘŜƴƻǊǎ ŀƴŘ ǾŜƘƛŎƭŜǎ ƘŀǾŜ ŀƴ ƛƳǇƻǊǘŀƴǘ 

role in the correct understanding of the metaphor. The semantic relationship formed by the combination of all 

these parts constitutes the metaphor which makes each one specific to the situation in which it was produced. 

Although metaphor is a process of combining between concepts produced individually, it also reflects the 

universal and local ways of thinking shaped by human beings with their common knowledge and experiences. 

Cultural schemas, especially produced with cultural contexts, bring individuals together in a common thought 

system. Thus, the metaphor produced is not detached from the cultural context and individuals can easily 
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understand the intended metaphorical meanings during communication in the language that is the carrier of that 

ŎǳƭǘǳǊŜ όYǀǾŜǎŎŜǎΣ нлмлύΦ  

Values in a culture are also consistent with the metaphorical structure of the most basic concepts in that culture 

όYǀǾŜǎŎŜǎΣ нллрύΦ /ǳƭǘǳǊŀƭ ǾŀƭǳŜǎ ǘƘŀǘ ƛƴŘƛǾƛŘǳŀƭǎ ƘŀǾŜ ǎƘƻǳld not be considered independent of the 

metaphorical concepts they produce. The relationship among culture, language and thought system is also 

effective on metaphors. Accordingly, basic conceptual metaphors are parts of the overall conceptual whole 

shared among the members of a culture (Lakoff & Turner, 1989, p.51). 

Metaphors, as elements that reflect the richness of meaning and expression of the language, are the indicators 

that best reflect the perception of concepts by individuals who share a common culture. In this respect, it is 

considered important to determine how diwan literature, which is the product of an average period of 600 years, 

is perceived today, and which images and indicators are used as a means of concretization for this concept.  

Departments of Turkish Language and Literature, Turkish Language and Literature Education, Turkish Language 

Education, Contemporary Turkish Dialects and Literatures in Turkish universities offer courses on diwan literature 

at undergraduate or graduate levels. These courses are given in the cencerned departments or institutes under 

ǘƘŜ ƴŀƳŜǎ ƻŦ hƭŘ ¢ǳǊƪƛǎƘ [ƛǘŜǊŀǘǳǊŜ ƻǊ /ƭŀǎǎƛŎŀƭ ¢ǳǊƪƛǎƘ [ƛǘŜǊŀǘǳǊŜΦ ±ŀǊƤǒƻƐƭǳ stated in his research that 

undergraduate students had some hesitations about diwan literature due to various reasons. By carrying the 

expression 'old' in its name as a subject, which denotes a glory left in the past or a continuously changing World, 

life and thought systems have also affected the viewpoint about Classical Turkish Literature; The imagination 

system and the interpretations made without understanding the content caused the students to approach this 

600-century-old literature with trepidation. Sometimes teaching techniques made only through terms, prosody, 

morphology and text reading have also incǊŜŀǎŜŘ ǘƘƛǎ ǳƴŜŀǎƛƴŜǎǎ ό±ŀǊƤǒƻƐƭǳΣ нлмуύΦ 

It is seen that understanding diwan literature, which has a unique imagination and image system, draws attention 

with its rich narrative and deep meaning structure, is an important problem for most undergraduate students. 

For this reason, the focus of this research is how diwan literature was visualized in the minds of students and 

with which language structures it was concretized. 

In the literature, there are some studies on diwan literature. Bilkan (2006) and KaraōŜȅ ŀƴŘ mȊŎŀƴ όнлмсύ 

ŎƻƴŘǳŎǘŜŘ ǎǘǳŘƛŜǎ ƻƴ Řƛǿŀƴ ƭƛǘŜǊŀǘǳǊŜ ǘŜȄǘǎ ƛƴ ƘƛƎƘ ǎŎƘƻƻƭ ǘŜȄǘōƻƻƪǎΦ !ȅƳǳǘƭǳ όмфтсύΣ hƪŀȅ όмффлύΣ 5ƛƭœƛƴ όмффнΣ 

мффрΣ мффтύΣ YƻǊǘŀƴǘŀƳŜǊΣ όмффоύΣ  ŀŦŀƪ όмффоΣ мффсύΣ TǇŜƪǘŜƴ όмффпύΣ .ŜƭǾƛǊŀƴƭƤ όмффрύΣ aŀŎƛǘ όмффсΣ нллпύΣ hƴŀȅ 

(1996), YǳǊƴŀȊ όнллмύΣ tŀƭŀ όнллнΣ нллоύΣ  ƛƳǒŜƪ όнллоΣ нллсύΣ 5ƻƐŀƴ όнллрύΣ !ƪǎƻȅŀƪ όнллуύΣ mȊŘŜƳƛǊ όнлмрύΣ 

YŀǊŀŘŜƴƛȊ όнлмтύ Σ 5ǳǊǎǳƴƻƐƭǳ όнлмфύΣ YŜǎƛƪ όнлмфύΣ  ŜƴǀŘŜȅƛŎƛ όнлнмύ ŀƴŘ ¢ŀƘƛǊǸϥƭ aŜǾƭŜǾƛ όнлннύ ŎƻƴŘǳŎǘŜŘ 

research on the teaching of aruz prosody. Mengi όнллсύΣ TǎǇƛǊƭƛ ŀƴŘ DǸƭōŀƘœŜ όнллфύΣ TǎŜƴ 5ǳǊƳǳǒ όнлмлύΣ 9Ǌƻƭ 

ŀƴŘ 5ŜƳƛǊ όнлмтύ ŀƴŘ ±ŀǊƤǒƻƐƭǳ όнлмуύ ƳŜƴǘƛƻƴŜŘ ǘƘŜ ǇǊƻōƭŜƳǎ ŜȄǇŜǊƛŜƴŎŜŘ ƛƴ ǘƘŜ ǘŜŀŎƘƛƴƎ ƻŦ Řƛǿŀƴ ƭƛǘŜǊŀǘǳǊŜΦ 

!ƪǎƛǘ ŀƴŘ !Ǌǎƭŀƴ όнлмпύΣ YƤǊƪƪƤƭƤœΣ YƻǊǳŎǳ ŀƴŘ YǳǊǘƭǳ όнлмрύ ŀƴŘ 9ƭōƛǊ όнлмрύ ƛƴŎƭǳde perceptions and opinions 

ŀōƻǳǘ /ƭŀǎǎƛŎŀƭ ¢ǳǊƪƛǎƘ [ƛǘŜǊŀǘǳǊŜ ƛƴ ǘƘŜƛǊ ǎǘǳŘƛŜǎΦ TǎǇƛǊ όнлмтύ ōŀǎŜǎ ƘŜǊ ǿƻǊƪ ƻƴ ōŜƴŜŦƛǘƛƴƎ ŦǊƻƳ Řƛǿŀƴ ǇƻŜǘǊȅ ƛƴ 
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ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ƭƛŦŜƭƻƴƎ ŜŘǳŎŀǘƛƻƴΦ YƤǊƪƪƤƭƤœΣ {ŜǾƛƳ ŀƴŘ ±ŀǊƤǒƻƐƭǳ όнлммύ ŀƛƳ ǘƻ ǇǊŜǎŜƴǘ ƴŜǿ ƳƻŘŜƭǎ ŦƻǊ ǘƘŜ 

teaching of diwan literature. 

Lƴ ŀŘŘƛǘƛƻƴΣ ŀ ǎƳŀƭƭ ƴǳƳōŜǊ ƻŦ ǎǘǳŘƛŜǎ ό.ƻȅƭǳΣ нлнлΤ aŜǘŜ ϧ .ŀƐŎƤ !ȅǊŀƴŎƤΣ нлмсΤ tƛƭŀǾ ϧ ¦ǎƭǳ «ǎǘǘŜƴΣ нлмоύ ǘƘŀǘ 

conduct metaphor research to determine students' perceptions of language and literature in general were also 

encountered. These studies in the literature are noteworthy as they help to identify the deficiencies and needs 

in the field of diwan literature. There is a metaphor research for the perception of the Old Turkish Literature 

όŘƛǿŀƴ ƭƛǘŜǊŀǘǳǊŜύ ŎƻǳǊǎŜ όYǳǊǘƻƐƭǳΣ нлму). However, no study has been found that reveals how diwan literature 

was perceived by students as a concept and how it was concretized through metaphors.  

Purpose of the research and research questions 

The aim of this study is to determine the metaphors that concretize the perceptions about the concept of diwan 

literature of students who who took courses on diwan literature at departments of Turkish Language and 

Literature Education, Turkish Language Education in Turkish universities, during their undergraduate education. 

For this purpose, answers to the following questions were sought as follows:  

a. What are the metaphors produced by all the students? How frequently were these metaphors used? 

b. What are the metaphors that concretize the male students' perceptions of diwan literature? In what context 

and themes is it grouped? 

c. What are the metaphors that concretize the female students' perceptions of diwan literature? In what context 

and themes is it grouped? 

METHOD 

Research Design  

In this study, the phenomenology pattern, one of the qualitative research methods, was used to identify and 

analyze the metaphors that concretize the perceptions of Turkish education and Turkish language and literature 

students, who took courses on diwan literature during their undergraduate education. Phenomenological studies 

are research designs that investigate how people perceive events, situations and sociological indicators that 

occur in certain contexts and times (Bloor & Wood, 2006). As the focus of this study is to reveal how the concept 

of diwan literature is concretized in minds, phenomenological research design was used in the study.  

Research Group  

The research group of the study consists of Turkish education and Turkish language and literature students 

studying at ¢ƻƪŀǘ DŀȊƛƻǎƳŀƴǇŀǒŀ University. The research group was selected by the convenience sampling 

technique. The data of the study was collected on a voluntary basis. Data were collected from a total of 133 
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students, 90 females and 43 males. 68 of the participants are students of Turkish language and literature 

department, 65 of them are students of Turkish education department.   

Data Collection Tools  

The data of the research were collected with a semi-structured interview form consisting of two questions. The 

identity information of the participants was kept anonymous in accordance with the principles of validity and 

ǊŜƭƛŀōƛƭƛǘȅΦ ¢ƘŜ ƛƴǘŜǊǾƛŜǿ ŦƻǊƳ ǿŀǎ ŎǊŜŀǘŜŘ ƛƴ ƭƛƴŜ ǿƛǘƘ ǘƘŜ ǇǳǊǇƻǎŜ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘ ŀƴŘ ǘƘŜ ǉǳŜǎǘƛƻƴǎ Ψ²Ƙŀǘ Řƻ 

you think diwan literature looks lƛƪŜΚΩ ŀƴŘ Ψ²ƘȅΚΩ ƭƛƳƛǘŜŘ ǘƻ ǉǳŜǎǘƛƻƴǎΦ ¢ƘŜȅ ǿŜǊŜ ŀƭǎƻ ŀǎƪŜŘ ǘƻ Ŧƛƭƭ ƛƴ ǘƘŜ 

information field about their gender. 

Analysis of Data  

The data collected from the research group were analyzed using content analysis and discourse analysis methods. 

The analyzed data were grouped according to the thematic categories of the metaphors, gender, and the 

contextual relationship of the conceptual metaphors and its vehicle. Grouped data are shown in tables and 

graphics according to frequency values. 

In addition, before tƘŜ ŀƴŀƭȅǎƛǎ ƻƴ ǘƘŜ ŘŀǘŀΣ ǘƘŜ ŀƴǎǿŜǊǎ ǘƻ ΨǿƘȅΩΣ ƛƴ ǿƘƛŎƘ ǘƘŜ ǉǳŜǎǘƛƻƴ ǿŀǎ ƭŜŦǘ ōƭŀƴƪ ǿŜǊŜ 

excluded from the analysis process. The metaphors produced by a total of 31 students, 17 females and 14 males, 

extracted from the data set are shown in Table 1: 

Table 1. Metaphors Produced by Teacher Candidates Without Specifying the Direction of Analogy 

Metaphor  f Metaphor  f 

Puzzle 5 A heavy read novel 1 

Book  4 Woman 1 

Wine 3 Pen 1 

Encyclopedia 2 Pocket watch 1 

Throne 2 Compass 1 

wǳōƛƪΩǎ ŎǳōŜ 2 A gathering place for poets 1 

Chair with broken leg 1 A historical wall clock 1 

Basketball ball 1 Historical artifact 1 

Wheel of fortune 1 Sufism 1 

Plane tree 1 Telephone 1 

Strawberry 1 A building with an unsound foundation 1 

The thing that you want so much and can't get 1 Unintelligible people 1 

It was seen that the metaphors shown in Table 1 are presented with 24 different concepts and are quite diverse. 

There are even repetitive concepts among them. However, these metaphors were excluded from the process as 

they do not provide an idea about the context for the execution of categorical and thematic processes.  
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Publishing Ethics  

This study was found ethically appropriate by the Social and Human Sciences Research Ethics Committee of Tokat 

DŀȊƛƻǎƳŀƴǇŀǒŀ University with the decision dated 25.08.2022 and numbered 01-26. 

FINDINGS  

Conceptual metaphors produced by all teacher candidates 

Table 2. Metaphors produced by teacher candidates for the concept of diwan literature 

Metaphor  Examples of analogy ground  

Spicy Adana kebab It is delicious to watch and to eat. 

Continent of Africa There are many mysterious aspects to explore. It takes time to learn. 

Tree 
It is very broad and divides into several branches. There are varieties that vary from region to 
region. 

Tree Every branch, every leaf has a scene and a subject. 

tree trunk, woodgrain 
He takes the richness of Ottoman Turkish and transmits it to the flowers that will bloom. With 
features such as rhetoric. With the deep and emotional meanings of words. 

Smart phone Because it has many functions. 

Key When you turn it and open the door, you enter a new world. 

Key It's more fun when you find the right door. 

Encyclopedia It is full of information. 

Mirror It keeps the original of everything inside. It reflects what appears to it. 

Glass It may seem empty and meaningless from the outside, but it is actually full of content. 

Bangle One has to carry it on one's own arm. 

Crossword It is a course that can be done with knowledge. 

Crossword As it is solved, new meanings emerge. 

A big dictionary  Contains a lot of words that I don't know the meaning of. 

Gazelle There are always ghazals and good words. It's a very subtle course. 

Bag You'll feel more confident if it's on your arm. 

Plane tree Because its roots are deep, this lesson is also very broad and deep. 

Sea There are a lot of things in it and the world of imagination is wide. 

Sea It has no depth. 

Sea It has everything about the past. 

Oriental rugs Because it contains a great richness as a motif. 

A tangled ball of yarn The meaning becomes clear as it is solved. 

one who prays One's apparently praying, but you can't read what one's praying. 

An old carpet 
As the patterns of the carpet carry meanings about the past, there are also events processed in 
it. 

An old book When I see these lessons, I see an old book. 

An old record Because it reminds me of the old. 

An old painting It gains value as it comes to light. 

Furnace It burns inside. 

Photo album 
As I look at it, I go back to the past, see the beauty and style of that period, the childhood and 
past times of our elders, and find the opportunity to compare it with the present. 

Fuzuli When diwan literature is mentioned, Fuzuli comes to my mind first. 

Rainbow Because it's colorful. 

Shadow Because our past is always behind us. 

Heart ²Ŝ Ŏŀƴƴƻǘ ǊŜŎŜƛǾŜ ƻƴŜΩǎ ƭƻǾŜ ǿƛǘƘƻǳǘ ŜƴǘŜǊƛƴƎ ƻƴŜΩǎ ƘŜŀǊǘΦ 

Rose Lovers are mentioned a lot in diwan literature and they are mentioned together with the rose. 

Rose It has a beautiful and special place in our literature. 

Rosarium 
A garden full of new beauties, blooming with colorful roses that just stand there but make 
people happy when they are interested. 

Rose delight Very precious and beautiful. 

Rose, tulip As the couplets are opened, they give off a nice smell. 
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Treasure coffer They contain a great treasure. 

Syllable book The first reading book, as I couldn't understand the couplets. 

Cover of an unknown 
book 

As you learn and understand the lesson, it is fluent and beautiful, but it makes no sense when 
you don't know. I feel like I have no clue 

Stinging nettle It looks nice from the outside but it hurts when you hit your hand. 

Human  As I study new subjects, I gain new information. 

Rope reel 
When the lesson is not presented properly, it is like threads that are randomly wrapped and 
tangled. 

Headphones with a 
messy cable 

Because it's so complicated. 

Woman Because most of the depictions in the poem are about women. 

A closed black box 
It is not clear at first glance what is inside. When you open the box, it is not clear what will be 
inside. The meaning of the couplets is exactly like this. 

A closed box ¢ƘŜǊŜ ŀǊŜ ŎƻǳǇƭŜǘǎ ǘƘŀǘ L ƘŀǾŜƴΩǘ understand when I first looked. 

Door Each opening reveals a different meaning. 

Goat He is stubborn and does not give up easily. 

Caravan  Each one is connected to each other, just like a link in a chain. 

Book 
Every time you read it, it opens windows to other worlds. Diwan literature also introduces us to 
different periods. 

Bookshelf It is very broad and has many topics. 

Well 
As you solve the couplets, you come across such interesting things that it looks like a 
bottomless well for this reason. 

Tulip 
Because the tulip was so beautiful at that time, it describes the periods of true beauty and true 
love. 

Machine If it runs, it will not rust. 

Math problem 
Comprehending and understanding the couplet is challenging and thought-provoking, just like a 
math problem. 

Matryoshka  As you open it, a new toy comes out. It's like a whole made up of parts. 

Janissary march 
Because it reminds me of the past. It reminds me of the Ottoman Empire, and the Ottoman 
Empire reminds me of the janissary march. 

Melody 
I enjoy listening to words that I have not heard before, like the sound of an instrument, with 
their rhyming use in couplets by poets. 

Fruitless tree Learn and leave it alone. It's of no use. 

Jewel Because it's precious. 

Forest A forest that I walk into and explore every part of it. 

Candy floss Because it's easy. 

Board It contains unnecessary things. 

Flowing ink pen For causing the shirt to stain. 

Novel It is long-term and never ending. 

Novel It's like a novel that I found boring at first but became more curious as I continued reading. 

Clock 
No matter how much time passes, it does not lose its feature of being a clock. The fact that the 
clock stops does not mean that it did not work at previous times. 

Desert The beauties of the past give a different pleasure. 

Straw paper Because it smells of history. 

Coffer As you rummage inside, valuable, new things emerge. 

Turban and scepter 
Because it was a period when the symbols brought by the Turks from Central Asia were 
replaced by religious symbols. 

Ivy Once it blooms, it spreads everywhere. 

Cypress Because it always stays green. 

Beloved  I learn more beautiful things with each couplet. 

Stove It is sometimes necessary but sometimes unnecessary. 

Onion  An absolute must. But when it is there, it makes you weeping. 

Dictionary  It's like a rich dictionary with lots of ancient language features. 

Dictionary Since it is an old literature, the dictionary and the lesson are like an inseparable whole. 

Water We can't live without it, but if you dive into it, it will drown you. 

Water It flows like water. It's a very entertaining lesson. 

Sudoku Finding the truth takes time. 

Broom After the lesson and the exam, all the information is forgotten. 

Surprise egg It's like an egg that children eagerly buy, waiting for what will come out of it. 
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Nature  It's like being in touch with nature. 

Throne Because it appeals to the high class. 

historical treasures  Its emergence increases knowledge. 

A person who is a 
witness to history 

Because it gives information about poets and his/her works of the old centuries.. 

Fox 
It looks like an intelligent brain. While practicing Ottoman Turkish remains in mind, it is 
necessary to study and repeat it because diwan literature is constantly memorized. 

Pen Because it seems like it will never end. 

Space Because it's endless. 

Puzzle Couplets can be thought of to mean anything. 

Puzzle piece Turkish literature is a puzzle, and its pieces are pieces of that puzzle. 

When Table 2 is examined, it is seen that 83 different metaphors are emphasized among the answers that present 

a very rich material in terms of conceptual diversity. According to the data in the table, it was understood that 

the students of Turkish education and Turkish language and literature departments evaluated the concept of 

diwan literature with different indicators and different contexts.  

In order to determine which metaphors were the most repeated in the data collected group, the frequency values 

of the metaphors were examined and a grouping was made and the results were shown in Figure 1: 

 

Figure 1. Frequency of metaphors produced for the concept of diwan literature 

When the data in Figure 1 is examined, it is seen that the concept of diwan literature is mostly likened to the 

concepts of books, trees and puzzles. These concepts reflect that students evaluate diwan literature in terms of 

meaning. Students thought of diwan literature as a rooted, mysterious, complex, long-term and endless 

literature. They concretized these concepts within the framework of the thought in question. Considering the 

data in terms of conceptual diversity, it was determined that metaphors were produced within the framework 

of 25 different concepts. 
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The metaphors that were mentioned only once among the teacher candidates who provided data for the study 

are presented in Table 3: 

Table 3. Metaphors Repeated by Teacher Candidates Once 

Metafor  f Metafor  f 

Strawberry 1 Rainbow 1 

Spicy Adana kebab 1 Shadow 1 

Continent of Africa 1 Heart 1 

Mirror 1 Rose delight 1 

Glass 1 Stinging nettle 1 

Basketball ball 1 Rope reel 1 

Bangle 1 Headphones with a messy cable 1 

Gazelle 1 Door 1 

Bag 1 Goat 1 

Wheel of fortune 1 Caravan 1 

Things desperately desired buǘ ŎŀƴΩǘ ōŜ 
attained 

1 Well 1 

A tangled ball of yarn 1 Machine 1 

One who prays 1 Math problem 1 

Furnace 1 Matryoshka   1 

Photo album 1 Janissary march 1 

Fuzuli 1 Melody 1 

Forest 1 Onion 1 

Candy floss 1 Broom 1 

An old record  1 Surprise egg 1 

Compass 1 A place where poets gather 1 

Desert 1 Nature 1 

Straw paper 1 Historical artifact 1 

Chair with broken leg 1 Sufism 1 

Turban and scepter 1 A building with an unsound foundation 1 

Ivy 1 Fox  1 

Beloved 1 Space 1 

Stove 1   

When the data of Table 3 are examined, it is seen that the number of metaphors that were mentioned only once 

by the teacher candidates is 53. Although these concepts are low in frequency value, they are very rich in 

diversity. It is seen that concepts emphasizing both the diversity of the way of expression and the depth of 

meaning are preferred.  

Metaphors produced by male teacher candidates for the concept of diwan literature 

The conceptual metaphors expressed only by male teacher candidates are as follows: 

Spicy Adana kebab, Continent of Africa, trunk, woodgrain, tree, chair with broken leg, basketball 
ball, crossword, sudoku, wordplay, gazelle, ǘƘƛƴƎǎ ŘŜǎǇŜǊŀǘŜƭȅ ŘŜǎƛǊŜŘ ōǳǘ ŎŀƴΩǘ ōŜ ŀǘǘŀƛƴŜŘΣ 
oriental rugs, one who prays, an old book, a small divan with an old hardcover or a huge biography, 
Fuzuli, rainbow, treasure coffer, syllable book, cover of an unknown book, stinging nettle, human, 
woman, pen, a closed black box, door, goat, book, machine, math problem, melody, flowing ink 
pen, straw paper, beloved, onion, dictionary, water, sudoku, broom, wine, historical artifact, sufism, 
telephone, space, puzzle, puzzle piece, brain games. 
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The results of the discourse analysis carried out in order to determine the context in which these metaphors are 

handled and in which way they concretize the concept of diwan literature are shown in Figure 2: 

 

Figure 2. Contextual Categories of Metaphors Produced by Male Teacher Candidates 

 

When the data in Figure 2 is examined, it is seen that male students mostly reflect the metaphors they produce 

about diwan literature in the context of the diversity, mystery, complexity and informativeness of diwan 

literature. However, semantic depth, historicity and necessity of diwan literature are among the reasons for the 

concretization of male teacher candidates. Context categories reflecting the similarity relationship between 

concepts correspond to 17 different topics. While 4 of them concretize negative relationships, 13 of them are 

reflected to concretize positive relationships.  

The results showing the themes of the diwan literature metaphors produced by male teacher candidates are 

presented in Figure 3: 
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Figure 3. Thematic Categories of Metaphors Produced by Male Teacher Candidates 

When Figure 3 was examined, it was seen that male teacher candidates produced metaphors the most in the 

themes of educational tool and goods, and the least in the themes of air, drink, music and water.  

Metaphors produced by female teacher candidates for the concept of diwan literature  

The conceptual metaphors expressed only by female teacher candidates are as follows: 

Tree, smart phone, key, encyclopedia, mirror, glass, bangle, crossword, a big dictionary, bag, Wheel 
of fortune, plane tree, strawberry, sea, A heavy read novel, a tangled ball of yarn, an old carpet, an 
old record, an old painting, furnace, photo album, shadow, heart, rosarium, rose delight, rose, tulip, 
rope reel, Headphones with a messy cable, woman, a closed box, caravan, book, bookshelf, pocket 
watch, well, matryoshka, Janissary march, fruitless tree, a book full of miracle, jewel, forest, candy 
floss, board, compass, puzzle, novel, clock, desert, coffer, turban and scepter, ivy, cypress, stove, 
dictionary, water, surprise egg, wine, A charming place where poets gather, nature, throne, a 
historical clock, a historical book, historical treasures, a person who is a witness to history, a 
ōǳƛƭŘƛƴƎ ǿƛǘƘ ŀƴ ǳƴǎƻǳƴŘ ŦƻǳƴŘŀǘƛƻƴΣ ŦƻȄΣ ǇŜƴΣ ǇǳȊȊƭŜΣ wǳōƛƪΩǎ ŎǳōŜΣ ¦ƴƛƴǘŜƭƭƛƎƛōƭŜ ǇŜƻǇƭŜΦ 

The results of the discourse analysis carried out in order to determine the context in which these produced 

metaphors are handled and in which way they concretize the concept of diwan literature are shown in Figure 4: 
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Figure 4. Contextual Categories of Metaphors Belonging to Female Teacher Candidates 

When the data in Figure 4 is examined, it is seen that the metaphors produced by female students about diwan 

literature mostly reflect the depth of meaning, informativeness, history, enjoyment, and difficulty of diwan 

literature. However, the diversity, beauty and mystery of diwan literature are among the reasons for 

concretization of female teacher candidates. Context categories reflecting the similarity relationship between 

concepts correspond to 20 different topics. While 4 of them concretize negative relationships, 16 of them are 

reflected to concretize positive relationships. 

The results showing the themes of the diwan literature metaphors produced by the female teacher candidates 

are presented in Figure 5: 

 

Figure 5. Thematic Categories of Metaphors Produced by Female Teacher Candidates 
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When Figure 5 was examined, it was seen that female teacher candidates produced metaphors the most in the 

themes of goods, educational tools and plants, and the least in the themes of object, nature, animal, music and 

direction. 

CONCLUSION and DISCUSSION 

The results of this study, which aims to reveal how the concept of diwan literature is concretize through 

conceptual metaphors, are as follows: 

The metaphors produced by the students studying in Turkish education and Turkish language and literature 

departments for the concept of diwan literature are numerous and conceptually quite diverse. In this study, in 

which the concept of diwan literature is concretized through metaphors, it has been determined from the 

answers of the teacher candidates that contextual diversity is as important as conceptual diversity. The fact that 

the conceptual diversity is high shows that the concept of diwan literature is also rich in context in minds. Context 

is necessary to make an analogic evaluation between metaphor and other concepts. To focus only on the 

metaphor itself in order to make a judgment or make sense of it would be to make a one-sided and incomplete 

evaluation. For this reason, in order to make sense of the relationship between the two concepts, the context 

must also be knƻǿƴΦ !ǎ ŀ ƳŀǘǘŜǊ ƻŦ ŦŀŎǘΣ YǸœǸƪ όнлмсΣ ǇΦплύ Ƙŀǎ ŀ ǎƛƳƛƭŀǊ ƻǇƛƴƛƻƴ ƛƴ ǘƘƛǎ ǊŜƎŀǊŘΣ ŀƴŘ ƛǘ ƛǎ ǎǘŀǘŜŘ 

that metaphors are not only expressions that gain meaning at the sentence, but that the general context of 

speech should also be addressed in order to understand them. 

When metaphors were analyzed from a conceptual point of view, it was seen that teacher candidates were 

united around some common concepts. In the analysis, it was concluded that the teacher candidates 

participating in the study mostly used the concepts of books, trees, crossword puzzles, roses and novels as 

metaphors. Diwan literature has been compared to the book for reasons such as being full of information, having 

semantic depth and having a didactic aspect. On the other hand, it has been compared to a tree for reasons such 

as its existence for a long time, being based on a deep-rooted tradition, and being diverse in terms of subject and 

content. This literature has been compared to a crossword puzzle for reasons such as the implicit meaning, the 

use of rhetoric and word games, It has also been compared to a rose for reasons such as being beautiful and 

aesthetic. Furthermore, It has been compared to a novel for reasons such as it requires a long effort to 

understand. According to these metaphors, it is understood that teacher candidates think of diwan literature as 

a rooted, mysterious, complex, long-term, beautiful and endless, traditional literature. Concepts such as 

crossword puzzles, books and trees have also been used as metaphors in other studies. For example, in the study 

ƻŦ aŜǘŜ ŀƴŘ .ŀƐŎƤ !ȅǊŀƴŎƤ όнлмсύΣ ƛǘ ǿŀǎ ǎŜŜƴ ǘƘŀǘ ǘƘŜǎŜ ƳŜǘŀǇƘƻǊǎ ǿŜǊŜ ǳǎŜŘ ŀǎ ŀ ƳŜŀƴǎ ƻŦ ŎƻƴŎǊŜǘƛȊŀǘƛƻƴ 

within the framework of the concepts of language and literature. 

It was also observed that the teacher candidates produced different metaphors from each other. Considering 

the number of metaphors mentioned only once, it was determined that 53 different metaphors were produced. 
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 Among the concepts, it has been seen that there are analogies (such as ivy, wheel of fortune, surprise egg, math 

problem, matryoshka, rope reel and a headphone with a tangled messy cable, reflecting the difficulty, depth of 

meaning and mystery, as well as concepts such as the photo album, nature, which refer to the richness and 

subtleties of the narrative way of diwan literature. 

When the identified metaphors were handled within the framework of the gender variable, it was concluded 

that female and male teacher candidates generally produced similar metaphors. Especially in the contextual and 

thematic studies, it has been determined that diwan literature was concretized by both genders within the 

framework of similar situations. Both female and male teacher candidates evaluated the concept of diwan 

literature mostly within the framework of positive ǎƛǘǳŀǘƛƻƴǎΦ ±ŀǊƤǒƻƐƭǳ όнлмуύΣ ǿƘƻ ŘŜǘŜǊƳƛƴŜŘ ǘƘŜ ƻǇƛƴƛƻƴǎ ƻŦ 

the students against the diwan literature course in one of his studies, achieved a result similar to the result of 

this research and emphasized that most of the students had positive feelings and stated that they had a positive 

ƻǇƛƴƛƻƴ ƻŦ тм҈ ŀōƻǳǘ ǘƘŜ /ƭŀǎǎƛŎŀƭ ¢ǳǊƪƛǎƘ [ƛǘŜǊŀǘǳǊŜ ŎƻǳǊǎŜǎΦ ! ǎƛƳƛƭŀǊ ǊŜǎǳƭǘ ǿŀǎ ŀƭǎƻ ǊŜǾŜŀƭŜŘ ƛƴ YǳǊǘƻƐƭǳϥǎ 

(2018) research. 

Another result obtained from this study is that the metaphors most produced by female and male teacher 

candidates are found in the themes of education and plants, and the contexts of informativeness and difficulty 

are common. Female teacher candidates produced more and various metaphors than male teacher candidates. 

Accordingly, female students have more metaphorical contexts than male students. Similar to this result, 

YǳǊǘƻƐƭǳ όнлмуύ ŀƭǎƻ ŜƳǇƘŀǎƛȊŜǎ ƛƴ ŀ ǎǘǳŘȅ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ŀ ǇŜǊŎŜǇǘƛƻƴ ǘƘŀǘ Řƛǿŀƴ ƭƛǘŜǊŀǘure is both difficult 

and informative. 

It was determined that male teacher candidates concretized the concept of diwan literature most in the context 

of diversity, mystery, difficulty and informativeness. Male students, who produced metaphors according to 17 

different contexts, used 13 contexts to reflect positive and 4 contexts to reflect negative situations. In addition, 

when the metaphors produced by male teacher candidates are evaluated from an ontological point of view, the 

themes of education, goods, people and plants come to the fore the most. 

It has been determined that female teacher candidates mostly consider the concept of diwan literature in terms 

of depth of meaning, informativeness, datedness, enjoyment and difficulty. It was observed that female students 

who produced metaphors according to 20 different contexts used 16 contexts for positive and 4 contexts for 

negative situations. In addition, metaphors with the theme of goods, education, plants and games were 

determined as the most preferred ontological metaphors by female students. 

RECOMMENDATIONS 

The results obtained in this research shows that students had positive perceptions towards diwan literature. 

Accordingly, the outcomes of this research can be used to organize the content, method and evaluation 
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processes of diwan literature courses taught at universities at undergraduate and graduate levels. Self-regulation 

can be done by considering metaphors reflecting negative perceptions. 

ETHICAL TEXT 

In this study, journal writing rules, publication principles, research and publication ethics rules, journal ethics 

rules were followed. Responsibility for any violations that may arise regarding the study belongs to the author. 

This study was found ethically appropriate by the Social and Human Sciences Research Ethics Committee of Tokat 

DŀȊƛƻǎƳŀƴǇŀǒŀ University with the decision dated 25.08.2022 and numbered 01-26. 

AUTHORS CONTRIBUTION RATE 

The author's contribution rate to the article is 100%.  

REFERENCES 

Aksit, A.&ArslanΣ aΦ όнлмпύΦ ¢ƻǇƭǳƳ ǘŀǊŀŦƤƴŘŀƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴƤƴ ŀƭƎƤƭŀƴƳŀǎƤ ǸȊŜǊƛƴŜ ōƛǊ ŀǊŀǒǘƤǊƳŀΦ Turkish 

Studies, 9(3), 133-143.  

AkǎƻȅŀƪΣ TΦ όнллуύΦ hǎƳŀƴƭƤ ǒŀƛǊƭŜǊƛƴƛƴ άŀǊǳȊ ǘŀǎŀǊǊǳŦƭŀǊƤέ ǾŜ ŀǊŀǒǘƤǊƳŀŎƤƭŀǊƤƴ ƎŜǊŜƪǎƛȊ ƳǸŘŀƘŀƭŜƭŜǊƛΦ Turkish 

Studies. 6 (3), 59-74. 

Aymutlu, A. (1976). !ǊǶȊ - ¢ǸǊƪ ǒƛƛǊƛƴŘŜ ƪǳƭƭŀƴƤƭŀƴ ŀǊǶȊ ǾŜȊƛƴƭŜǊƛ ǾŜ ǀǊƴŜƪƭŜǊƛΦ YǳǘǳƭƳǳǒ aŀǘōŀŀǎƤΦ 

.ŜƭǾƛǊŀƴƭƤΣ !Φ YΦ όмффрύ. Aruz ve ahenkΦ aŀǊƛŦŜǘ ¸ŀȅƤƴƭŀǊƤΦ 

BilkanΣ !Φ CΦ όнллсύΦ [ƛǎŜƭŜǊŘŜ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ǀƐǊŜǘƛƳƛΦ aƛƭƭƛ 9ƐƛǘƛƳΣ 9ƐƛǘƛƳ ǾŜ {ƻǎȅŀƭ .ƛƭƛƳƭŜǊ 5ŜǊƎƛǎƛΣ 169. 

Boylu, E. (2020). Turkish language in the perspective of Syrian refugee students: a metaphor study. Educational 

Policy Analysis and Strategic Research, 15 (4), 214-233. 

Carter, R. (2004). Language and creativity: the art of common talk. Routledge. 

5ƛƭœƛƴΣ /Φ όмффнύΦ CǳȊǶƭƞΩƴƛƴ ǒƛƛǊƭŜǊƛƴŘŜ ǎŜǎ ǘŜƪǊŀǊƭŀǊƤƴŀ Řŀȅŀƴŀƴ ōƛǊ ŀƴƭŀǘƤƳ ǀȊŜƭƭƛƐƛΦ ¢ǸǊƪƻƭƻƧƛ 5ŜǊƎƛǎƛΣ ·(1), 77-114. 

5ƛƭœƛƴΣ /Φ όмффрύΦ CǳȊǶƭƞΩƴƛƴ ǒƛƛǊƭŜǊƛƴŘŜ ƛƪƛƭŜƳŜƭŜǊƛƴ ƻƭǳǒǘǳǊŘǳƐǳ ǎŜǎΣ ǎǀȊ ǾŜ ŀƴƭŀƳ ŘǸȊŜƴƛΦ Journal of Turkish Studies 

ό¢ǸǊƪƭǸƪ .ƛƭƎƛǎƛ !ǊŀǒǘƤǊƳŀƭŀǊƤύ !ōŘǸƭōŀƪƛ DǀƭǇƤƴŀǊƭƤ !ǊƳŀƐŀƴƤ, 19, 157-202. 

5ƛƭœƛƴΣ /Φ όмффтύΦ mǊƴŜƪƭŜǊƭŜ ¢ǸǊƪ ǒƛƛǊ ōƛƭƎƛǎƛΦ ¢ǸǊƪ 5ƛƭ YǳǊǳƳǳ ¸ŀȅƤƴƭŀǊƤΦ 

5ƻƐŀƴΣ !Φ όнллрύΦ !œƤƪƭŀƳŀƭƤ ǾŜ ǀǊƴŜƪƭƛ ŀǊǳȊ ōƛƭƎƛǎƛΦ !ƪœŀƐ ¸ŀȅƤƴƭŀǊƤΦ 

5ǳǊǎǳƴƻƐƭǳΣ IΦ όнлмфύΦ !ǊǳȊ ǀƐǊŜǘƛƳƛΦ tŜƎŜƳ !ƪŀŘŜƳƛ ¸ŀȅƤƴŎƤƭƤƪΦ 

9ƭōƛǊΣ .Φ όнлмрύΦ hǊǘŀ ǀƐǊŜǘƛƳ ƪǳǊǳƳƭŀǊƤƴŘŀ ƎǀǊŜǾ ȅŀǇŀƴ ŜŘŜōƛȅŀǘ ǀƐǊŜǘƳŜƴƭŜǊƛƴƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴŀ ȅǀƴŜƭƛƪ 

ǘǳǘǳƳƭŀǊƤƴƤƴ ŘŜƐŜǊƭŜƴŘƛǊƛƭƳŜǎƛ όaŀƴƛǎŀ ǀǊƴŜƐƛύΦ ¦ƭǳǎƭŀǊŀǊŀǎƤ {ƻǎȅŀƭ !ǊŀǒǘƤǊƳŀƭŀǊ 5ŜǊƎƛǎƛΣ у(37), 726-733.  

9ǊƻƭΣ YΦϧ5ŜƳƛǊΣ CΦ όнлмтύΦ hǊǘŀǀƐǊŜǘƛƳ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤ ǀƐǊŜǘƛƳƛƴŘŜ ƪŀǊǒƤƭŀǒƤƭŀƴ ōŀǒƭƤŎŀ ǎƻǊǳƴƭŀǊΦ 

International Journal of Languages Education and Teaching, 5(2), 197-212. 

TǇŜƪten, H. (1994). 9ǎƪƛ ¢ǸǊƪ ŜŘŜōƛȅŀǘƤ-ƴŀȊƤƳ ǒŜƪƛƭƭŜǊƛ ǾŜ ŀǊǳȊΦ 5ŜǊƎŃƘ ¸ŀȅƤƴƭŀǊƤΦ 

TǎŜƴ 5ǳǊƳǳǒΣ ¢Φ όнлмлύΦ mƐǊŜǘƳŜƪ ȅŀ Řŀ ǀƐǊŜǘŜƳŜƳŜƪΥ {ƘŀƪŜǎǇŜŀǊŜ ǸȊŜǊƛƴŘŜƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴƤ ȅŜƴƛŘŜƴ 

άƻƪǳƳŀƪέΦ 5ƛǾŀƴ 9ŘŜōƛȅŀǘƤ !ǊŀǒǘƤǊƳŀƭŀǊƤ 5ŜǊƎƛǎƛΣ 5, 81-100.  



IJETSAR (International Journal of Education Technology and Scientific Researches)    Vol: 8,   Issue: 21,    2023   

329 
 

 

 

TǎǇƛǊΣ aΦ όнлмтύΦ ¸ŀǒŀƳ ōƻȅǳ ŜƐƛǘƛƳƛƴ ǎŀƐƭŀƴƳŀǎƤƴŘŀ ŘƛǾŀƴ ǒƛƛǊƛ ƛƴŎŜƭŜƳŜƭŜǊƛƴƛƴ ŘŜƐŜǊƭŜƴŘƛǊƳŜȅŜ ŀƭƤƴƳŀǎƤΦ 9ƐƛǘƛƳ 

ǾŜ mƐǊŜǘƛƳ !ǊŀǒǘƤǊƳŀƭŀǊƤ 5ŜǊƎƛǎƛΣ с(2), 161-171.  

TǎǇƛǊƭƛΣ {Φ !ΦϧDǸƭōŀƘœŜΣ !Φ όнллфύΦ DŜƴœƭŜǊƛƳƛȊ ǾŜ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ǀƐǊŜǘƛƳƛ 9ǊȊǳǊǳƳ ƛƭƛ ǀǊƴŜƐƛΦ Turkish Studies, 4(2), 

654-671.  

Kaal, A. A. (2012). Metaphor in conversation. Uitgeverij BOXPress.  

YŀǊŀōŜȅΣ ¢ΦϧmȊŎŀƴΣ aΦ CΦ όнлмсύΦ мфну-мфрл ȅƤƭƭŀǊƤ ŀǊŀǎƤƴŘŀ ƭƛǎŜ ŜŘŜōƛȅŀǘ ƪƛǘŀǇƭŀǊƤƴŘŀ ȅŜǊ ŀƭŀƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ 

metinlerinin incelenmesi. !Φ «Φ ¢ǸǊƪƛȅŀǘ !ǊŀǒǘƤǊƳŀƭŀǊƤ 9ƴǎǘƛǘǸǎǸ 5ŜǊƎƛǎƛ ώ¢!95ϐ 55, 485-507.  

YŀǊŀŘŜƴƛȊΣ !Φ όнлмтύΦ !ǊǳȊ ǀƐǊŜǘƛƳƛ ǸȊŜǊƛƴŜ ǀƐǊŜƴŎƛ ƎǀǊǸǒƭŜǊƛΦ !Ƙƛ 9ǾǊŀƴ «ƴƛǾŜǊǎƛǘŜǎƛ YƤǊǒŜƘƛǊ 9ƐƛǘƛƳ CŀƪǸƭǘŜǎƛ 

Dergisi (KEFAD), 18(1), 539-554.  

Kesik, B. &  ŜƴǀŘŜȅƛŎƛΣ mΦ όнл19). Aruz - teori ve uygulamaΦ YŜǎƛǘ ¸ŀȅƤƴƭŀǊƤΦ 

YƤǊƪƪƤƭƤœΣ !ΦΣ {ŜǾƛƳΣ hΦ ŀƴŘ ±ŀǊƤǒƻƐƭǳΣ .Φ όнлммύΦ TƭƪǀƐǊŜǘƛƳ ƛƪƛƴŎƛ ƪŀŘŜƳŜ ¢ǸǊƪœŜ ŘŜǊǎƭŜǊƛƴŘŜ ƪƭŀǎƛƪ ƳŜǘƛƴƭŜǊƛƴ 

ƪǳƭƭŀƴƤƳƤ ƛœƛƴ ƳƻŘŜƭ ǀƴŜǊƛǎƛΦ LΦ¦ƭǳǎƭŀǊŀǊŀǎƤ ¢ǸǊƪœŜ 9ƐƛǘƛƳƛ {ŜƳǇƻȊȅǳƳǳ, Ankara, 425-449.  

YƤǊƪƪƤƭƤœΣ A., Korucu, S. and Kurtlu, Y. (2015)Φ Yƭŀǎƛƪ ¢ǸǊƪ 9ŘŜōƛȅŀǘƤƴŀ ǾŜ Yƭŀǎƛƪ ¢ǸǊƪ 9ŘŜōƛȅŀǘƤ ǀƐǊŜǘƛƳƛƴŜ ƛƭƛǒƪƛƴ 

¢ǸǊƪœŜ ǀƐǊŜǘƳŜƴƛ ŀŘŀȅƭŀǊƤƴƤƴ ƎǀǊǸǒƭŜǊƛΦ EKEV Akademi Dergisi, 19(62), 337-349.  

YƛǘǘŀȅΣ 9ΦCΦ όмфутύΦ aŜǘŀǇƘƻǊΥ Ƥǘǎ ŎƻƎƴƛǘƛǾŜ ŦƻǊŎŜ ŀƴŘ ƭƛƴƎǳƛǎǘƛc structure. Oxford University Press. 

Kortantamer, T. (1993). 9ǎƪƛ ¢ǸǊƪ ŜŘŜōƛȅŀǘƤ-makalelerΦ !ƪœŀƐ ¸ŀȅƤƴƭŀǊƤΦ 

YǀǾŜŎǎŜǎΣ ½Φ όнллнύΦ Metaphor: A practical introduction. Oxford University Press. 

YǀǾŜŎǎŜǎΣ ½Φ όнллрύΦ Metaphor in culture. Cambridge University Press. 

YǀǾŜŎǎŜǎΣ ½Φ όнллфύΦ aŜǘŀǇƘƻǊΣ Ŏǳƭǘǳre and discourse: The pressure of coherence. In: J. Zinken &A. Musolff (eds). 

Metaphor and discourse, 11-24. Palgrave Macmillan. 

YǀǾŜŎǎŜǎΣ ½Φ όнлмлύΦ aŜǘŀǇƘƻǊΣ ƭŀƴƎǳŀƎŜΣ ŀƴŘ ŎǳƭǘǳǊŜΦ D.E.L.T.A, 26: Especial, 2010, 739-757. 

YǳǊƴŀȊΣ /Φ όнллмύΦ 5ƛǾŀƴ ǒƛƛǊƛƴŘŜ ǊƛǘƳ ŀǊŀȅƤǒƭŀǊƤΦ ¢ǸǊƪ 5ƛƭƛΣ 58, 87-92. 

YǳǊǘƻƐƭǳΣ CΦ{Φ όнлмуύΦ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤ ōǀƭǸƳǸ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ Ŝǎƪƛ ¢ǸǊƪ ŜŘŜōƛȅŀǘƤ ŘŜǊǎƛƴŜ ƛƭƛǒƪƛƴ ŀƭƎƤƭŀǊƤƴƤƴ 

metaforlar yoluyla incelenmesi. ¢ǸǊƪƛȅŜ {ƻǎȅŀƭ !ǊŀǒǘƤǊƳŀƭŀǊ 5ŜǊƎƛǎƛ, 22(3), 925-946. 

YǸœǸƪΣ hΦ όнлмсύΦ 4aƐdaǒ metafor teorisi: George Lakoff ve Mark JohnsonΦ ¸ŀȅƤƳƭŀƴƳŀƳƤǒ ȅǸƪǎŜƪ ƭƛǎŀƴǎ ǘŜȊƛΦ 

¦ƭǳŘŀƐ «ƴƛǾŜǊǎƛǘŜǎƛ {ƻǎȅŀƭ .ƛƭƛƳƭŜǊ 9ƴǎǘƛǘǸǎǸΦ 

Lakoff, G. & Johnson, M. (1980). Metaphors we live by. University of Chicago Press. 

Lakoff, G. & Turner, M. (1989). More than cool reason: A field guide to poetic metaphor. University of Chicago 

Press. 

Lakoff, G. (1993). The contemporary theory of metaphor. In: A. Ortony (ed.). Metaphor and thought: Second 

edition. pp. 202-251. Cambridge University Press. 

Macit, M. (1996). 5ƛǾŃƴ ǒƛƛǊƛƴŘŜ ŃƘŜƴƪ ǳƴǎǳǊƭŀǊƤΦ !ƪœŀƐ ¸ŀȅƤƴƭŀǊƤΦ 

Macit, M. (2004). 9ŘŜōƛȅŀǘ ōƛƭƎƛ ǾŜ ǘŜƻǊƛƭŜǊƛ Ŝƭ ƪƛǘŀōƤΦ DǊŀŦƛƪŜǊ ¸ŀȅƤƴƭŀǊƤΦ 

aŜƴƎƛΣ aΦ όнллсύΦ 5ƛǾŀƴ ŜŘŜōƛȅŀǘƤ ǀƐǊŜǘƛƳƛƴƛƴ ǎƻǊǳƴƭŀǊƤ ǾŜ ōŀȊƤ œǀȊǸƳ ǀƴŜǊƛƭŜǊƛΦ Bilim ve AƪƭƤƴ !ȅŘƤƴƭƤƐƤƴŘŀ 

9ƐƛǘƛƳΣ т(77-78), 16-19. 

aŜǘŜΣ CΦ ϧ .ŀƐŎƤ !ȅǊŀƴŎƤΣ .Φ όнлмсύΦ 5ƛƭ ǾŜ ŜŘŜōƛȅŀǘŀ ƛƭƛǒƪƛƴ ŀƭƎƤƭŀǊƤƴ ƳŜǘŀŦƻǊƭŀǊ ȅƻƭǳȅƭŀ ƛƴŎŜƭŜƴƳŜǎƛΦ Dede Korkut 

¦ƭǳǎƭŀǊŀǊŀǎƤ ¢ǸǊƪ 5ƛƭƛ ǾŜ 9ŘŜōƛȅŀǘƤ !ǊŀǒǘƤǊƳŀƭŀǊƤ 5ŜǊƎƛǎƛΣ р(11), 53-64. 



IJETSAR (International Journal of Education Technology and Scientific Researches)    Vol: 8,   Issue: 21,    2023   

330 
 

 

 

hƪŀȅΣ hΦ όмффлύΦ bŜŦΩƞΩƴƛƴ ǒƛƛǊƭŜǊƛƴŘŜ ǎŜǎ ǳƴǎǳǊǳΦ Sanat ve edeōƛȅŀǘ ȅŀȊƤƭŀǊƤ ƛœƛƴŘŜ όǎΦфр-мллύΦ mǘǸƪŜƴ bŜǒǊƛȅŀǘΦ 

Onay, A.T. (1996). ¢ǸǊƪ ǒƛƛǊƭŜǊƛƴƛƴ ǾŜȊƴƛ (Haz. Cemal Kurnaz, s.86-утύΦ !ƪœŀƐ ¸ŀȅƤƴƭŀǊƤΦ 

mȊŘŜƳƛǊΣ !Φ όнлмрύΦ !ǊǳȊ ƛƭƳƛΦ TǎƳŀƛƭ DǸƭŜǊ ό9ŘΦύΦ TǎƭŃƳ ƳŜŘŜƴƛȅŜǘƛƴŘŜ Řƛƭ ƛƭimleri ς tarih ve problemler. (s. 357-

4нпύΦ TǎǘŀƴōǳƭΥ T{!a ¸ŀȅƤƴƭŀǊƤΦ 

tŀƭŀΣ TΦ όнллнύΦ !ǊǳȊǳ ŀǘŀƭƤƳ ƳƤΣ ǀƐǊŜǘŜƭƛƳ ƳƛΚΣ ¢ǸǊƪ 9ŘŜōƛȅŀǘƤΣ 340, 47-49. 

tŀƭŀΣ TΦ όнллоύΦ !ǊǳȊ ŜƐƛǘƛƳƛ ǸȊŜǊƛƴŜ ŘǸǒǸƴŎŜƭŜǊ ǾŜ ǘŜƪƭƛŦƭŜǊΦ WƻǳǊƴŀƭ ƻŦ Lǎǘŀƴōǳƭ YǸƭǘǸǊ ¦ƴƛǾŜǊǎƛǘȅΣ 39-42. 

tƛƭŀǾΣ {Φ ϧ ¦ǎƭǳ «ǎǘǘŜƴΣ !Φ όнлмоύΦ [ƛǎŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŜŘŜōƛȅŀǘƭŀ ƛƭƎƛƭƛ ŀƭƎƤƭŀǊƤƴƤƴ ƳŜǘŀŦƻǊƭŀǊ ȅƻƭǳȅƭŀ ōŜƭƛǊƭŜƴƳŜǎƛ 

ǸȊŜǊƛƴŜ ōƛǊ ŀǊŀǒǘƤǊƳŀΦ Turkish Studies- International Periodical For The Languages, Literature and History 

of Turkish or Turkic, 8(8), 1073-1085. 

 ŀŦŀƪΣ ¸Φ όмффоύΦ YŀȅōƻƭƳŀȅŀ ȅǸȊ ǘǳǘƳǳǒ ōƛǊ ƎŜƭŜƴŜƪΥ ǾŜȊƛƴƭŜ ǒiir okumak. ̧ ŜŘƛ TƪƭƛƳ, V(43), s.18-20. 

 ŀŦŀƪΣ ¸Φ όмффсύΦ CŀǊǎ ǾŜ ¢ǸǊƪ ŜŘŜōƛȅŀǘƭŀǊƤƴŘŀƪƛ ŀǊǳȊ ǾŜȊƛƴƭŜǊƛƴƛƴ ǊƛǘƳƛƪ ȅŀǇƤƭŀǊƤ ǸȊŜǊƛƴŜ ŘǸǒǸƴŎŜƭŜǊΦ ¸ŜŘƛ TƪƭƛƳΣ 

X(70), 31-34. 

 ŜƴǀŘŜȅƛŎƛΣ mΦ όн021). !ǊǳȊ ŀƭƤǒǘƤǊƳŀ ƪƛǘŀōƤΦ Yǳǘ ¸ŀȅƤƴƭŀǊƤΦ 

 ƛƳǒŜƪΣ ¢Φ όнллоύΦ  ƛƛǊŘŜ ǎŜǎ ǾŜ ǊƛǘƳ ǸȊŜǊƛƴŜΦ ¢ǸǊƪ 9ŘŜōƛȅŀǘƤΣ осн ό!ǊŀƭƤƪ нллоύΣ нп-27. 

 ƛƳǒŜƪΣ ¢Φ όнллсύΦ !ǊǳȊ ǾŜ ŀǊǳȊ ŜƐƛǘƛƳƛƴŜ ȅǀƴŜƭƛƪ ǳȅƎǳƭŀƳŀ ǀƴŜǊƛƭŜǊƛΦ aƛƭƭƞ 9ƐƛǘƛƳ 5ŜǊƎƛǎƛΣ 169, 154-180. 

¢ŀƘƛǊǸΩƭ aŜǾƭŜǾƛΦ (2022). Aruz-kafiye-ƴŀȊƤƳ ǘǸǊƭŜǊƛ ǾŜ ƴŀȊƤƳ ǒŜƪƛƭƭŜǊƛΦ .ǸȅǸȅŜƴ !ȅ ¸ŀȅƤƴƭŀǊƤΦ 

±ŀǊƤǒƻƐƭǳΣ aΦ /Φ όнлмуύΦ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤ ōǀƭǸƳǸ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ƪƭŀǎƛƪ ¢ǸǊƪ ŜŘŜōƛȅŀǘƤ ŘŜǊǎƭŜǊƛƴŜ ƛƭƛǒƪƛƴ 

ƎǀǊǸǒƭŜǊƛΦ {ƻǎȅŀƭ .ƛƭƛƳƭŜǊ !ǊŀǒǘƤǊƳŀƭŀǊƤ 5ŜǊƎƛǎƛΣ мо (2), 283-304. 

 

 

 

  



IJETSAR (International Journal of Education Technology and Scientific Researches)    Vol: 8,   Issue: 21,    2023   

331 
 

 

 

 

Y!±w!a{![ a9¢!Chw[!w !w!/L[LFL¸[! 5T±!b 959.T¸!¢L Y!±w!aLbLb 
{ha¦¢[! ¢IRILMASI 

 
 
 

m½ 

aŜǘŀŦƻǊƭŀǊ Řƛƭƛƴ ŀƴƭŀƳ ǾŜ ŀƴƭŀǘƤƳ ȊŜƴƎƛƴƭƛƐƛƴƛ ȅŀƴǎƤǘŀƴ ǳƴǎǳǊƭŀǊ ƻƭŀǊŀƪ ƻǊǘŀƪ ƪǸƭǘǸǊǸ Ǉŀȅƭŀǒŀƴ 
ƪƛǒƛƭŜǊƛƴ ƪŀǾǊŀƳƭŀǊƤ ŀƭƎƤƭŀȅƤǒƤƴƤ Ŝƴ ƛȅƛ ȅŀƴǎƤǘŀƴ ƎǀǎǘŜǊƎŜƭŜǊŘƛǊΦ .ǳ ōŀƪƤƳŘŀƴ ƻǊǘŀƭŀƳŀ слл ȅƤƭƭƤƪ ōƛǊ 
ŘǀƴŜƳƛƴ ǸǊǸƴǸ ƻƭŀƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴƤƴ ƎǸƴǸƳǸȊŘŜ ƴŀǎƤƭ ŀƭƎƤƭŀƴŘƤƐƤƴƤƴΣ ƘŀƴƎƛ ƛƳŀƧ ǾŜ ƎǀǎǘŜǊƎŜƭŜǊƛƴ 
ōǳ ƪŀǾǊŀƳŀ ȅǀƴŜƭƛƪ ǎƻƳǳǘƭŀǒǘƤǊƳŀ ŀǊŀŎƤ ƻƭŀǊŀƪ ƪǳƭƭŀƴƤƭŘƤƐƤƴƤƴ ōŜƭƛǊƭŜƴƳŜǎƛƴƛƴ ǀƴŜƳƭƛ ƻƭŘǳƐǳ 
ŘǸǒǸƴǸƭƳŜƪǘŜŘƛǊΦ .ǳ œŀƭƤǒƳŀƴƤƴ ŀƳŀŎƤΣ ƭƛǎŀƴǎ ǀƐǊŜƴƛƳƭŜǊƛ ǎƤǊŀǎƤƴŘŀ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤȅƭŀ ƛƭƎƛƭƛ ŘŜǊǎƭŜǊ 
ŀƭŀƴ ¢ǸǊƪœŜ 9ƐƛǘƛƳƛ .ǀƭǸƳǸ ǾŜ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤ ōǀƭǸƳǸ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ 
ƪŀǾǊŀƳƤƴŀ ƛƭƛǒƪƛƴ ŀƭƎƤƭŀǊƤƴƤ ǎƻƳǳǘƭŀǒǘƤǊŀƴ ƳŜǘŀŦƻǊƭŀǊƤ ōŜƭƛǊƭŜƳŜƪǘƛǊΦ .ǳ œŀƭƤǒƳŀŘŀ ƴƛǘŜƭ ŀǊŀǒǘƤǊƳŀ 
ȅǀƴǘŜƳƭŜǊƛƴŘŜƴ ōƛǊƛ ƻƭŀƴ ƻƭƎǳ ōƛƭƛƳ ŘŜǎŜƴƛ ƪǳƭƭŀƴƤƭƳƤǒǘƤǊΦ !ǊŀǒǘƤǊƳŀ ƎǊǳōǳ ƪƻƭŀȅ ǳƭŀǒƤƭŀōƛlir 
ǀǊƴŜƪƭŜƳŜ ǘŜƪƴƛƐƛ ƛƭŜ ǎŜœƛƭƳƛǒǘƛǊΦ флΩƤ ƪƤȊΣ поΩǸ ŜǊƪŜƪ ƻƭƳŀƪ ǸȊŜǊŜ ǘƻǇƭŀƳ моо ǀƐǊŜƴŎƛŘŜƴ ǾŜǊƛ 
ǘƻǇƭŀƴƳƤǒǘƤǊΦ !ǊŀǒǘƤǊƳŀƴƤƴ ǾŜǊƛƭŜǊƛ ȅŀǊƤ ȅŀǇƤƭŀƴŘƤǊƤƭƳƤǒΣ ƛƪƛ ǎƻǊǳŘŀƴ ƻƭǳǒŀƴ ƎǀǊǸǒƳŜ ŦƻǊƳǳȅƭŀ 
ǘƻǇƭŀƴƳƤǒǘƤǊΦ 4ŀƭƤǒƳŀŘŀ ǘƻǇƭŀƴŀƴ ǾŜǊƛƭŜǊ ƛœŜǊƛƪ ŀƴŀƭƛȊƛ ǾŜ ǎǀȅƭŜƳ ŀƴŀƭƛȊƛ ȅǀƴǘŜƳƭŜǊƛ ƪǳƭƭŀƴƤƭŀǊŀƪ 
œǀȊǸƳƭŜƴƳƛǒǘƛǊΦ .ǳ œŀƭƤǒƳŀŘŀΣ ¢ǸǊƪœŜ ŜƐƛǘƛƳƛ ǾŜ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤ ōǀƭǸƳƭŜǊƛƴŘŜ ƻƪǳȅŀƴ 
ǀƐǊŜƴŎƛƭŜǊƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƪŀǾǊŀƳƤƴŀ ȅǀƴŜƭƛƪ ǸǊŜǘǘƛƪƭŜǊƛ ƳŜǘŀŦƻǊƭŀǊƤƴ ǎŀȅƤŎŀ Ŧazla ve kavramsal 
ŀœƤŘŀƴ ƻƭŘǳƪœŀ œŜǒƛǘƭƛ ƻƭŘǳƐǳ ǎƻƴǳŎǳƴŀ ǳƭŀǒƤƭƳƤǒǘƤǊΦ mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ƻǊǘŀƪ ōŀȊƤ ƪŀǾǊŀƳƭŀǊ 
ŜǘǊŀŦƤƴŘŀ ōƛǊƭŜǒǘƛƪƭŜǊƛΤ Ŝƴ œƻƪ ƪƛǘŀǇΣ ŀƐŀœΣ ōǳƭƳŀŎŀΣ ƎǸƭ ǾŜ ǊƻƳŀƴ ƪŀǾǊŀƳƭŀǊƤƴƤ ƳŜǘŀŦƻǊ ƻƭŀǊŀƪ 
ƪǳƭƭŀƴŘƤƪƭŀǊƤ ǎƻƴǳŎǳƴŀ ǳƭŀǒƤƭƳƤǒǘƤǊΦ ¸ŀƭƴƤȊŎŀ ōƛǊŜǊ ƪŜȊ ŘŜƐƛƴƛƭŜƴ ƳŜǘŀŦƻǊƭŀǊƤƴ ǎŀȅƤǎƤƴŀ ōŀƪƤƭŘƤƐƤƴda 
ро ŦŀǊƪƭƤ ƳŜǘŀŦƻǊǳƴ ǸǊŜǘƛƭŘƛƐƛ ǘŜǎǇƛǘ ŜŘƛƭƳƛǒǘƛǊΦ YƤȊ ǾŜ ŜǊƪŜƪ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ƎŜƴŜƭ ƻƭŀǊŀƪ 
ōƛǊōƛǊƛƭŜǊƛƴŜ ōŜƴȊŜǊ ƳŜǘŀŦƻǊƭŀǊ ǸǊŜǘǘƛƪƭŜǊƛ ǘŜǎǇƛǘ ŜŘƛƭƳƛǒǘƛǊΦ 9ǊƪŜƪ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ 
kavǊŀƳƤƴƤ Ŝƴ œƻƪ œŜǒƛǘƭƛƭƛƪΣ ƎƛȊŜƳƭƛƭƛƪΣ ȊƻǊƭǳƪ ǾŜ ōƛƭƎƛƭŜƴŘƛǊƛŎƛƭƛƪ ōŀƐƭŀƳƭŀǊƤƴŘŀ ǎƻƳǳǘƭŀǒǘƤǊƳƤǒǘƤǊΦ YƤȊ 
ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƪŀǾǊŀƳƤƴƤ Ŝƴ ŦŀȊƭŀ ŀƴƭŀƳ ŘŜǊƛƴƭƛƐƛΣ ōƛƭƎƛƭŜƴŘƛǊƛŎƛƭƛƪΣ ŜǎƪƛƭƛƪΣ 
ȊŜǾƪƭƛƭƛƪ ǾŜ ȊƻǊƭǳƪ ōŀƐƭŀƳƭŀǊƤƴŘŀ ŜƭŜ ŀƭŘƤƪƭŀǊƤ ƎǀǊǸƭƳǸǒǘǸǊΦ .ǳ ŀǊŀǒǘƤǊƳŀŘŀ ŜƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳœƭŀǊ 
ǀƐǊŜƴŎƛƭŜǊƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴŀ ƪŀǊǒƤ ƻƭǳƳƭǳ ŀƭƎƤƭŀǊƤƴƤƴ ōǳƭǳƴŘǳƐǳƴǳ ƎǀǎǘŜǊƳƛǒǘƛǊΦ  

Anahtar kelimeler: YŀǾǊŀƳǎŀƭ ƳŜǘŀŦƻǊΣ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤΣ ǎƻƳǳǘƭŀǒǘƤǊƳŀ. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



IJETSAR (International Journal of Education Technology and Scientific Researches)    Vol: 8,   Issue: 21,    2023   

332 
 

 

 

DTwT  

aŜǘŀŦƻǊΣ ōƛǊ ƪŀǾǊŀƳ ƛƭŜ ōŀǒƪŀ ōƛǊ ƪŀǾǊŀƳ ŀǊŀǎƤƴŘŀ ōŀƐ ƪǳǊƳŀȅŀ ŘŀȅŀƭƤ ōƛǊ ŀƪǘŀǊƳŀ ōƛœƛƳƛŘƛǊΦ 5ƛƭƛƴ ŀƴƭŀƳ 

ȊŜƴƎƛƴƭƛƐƛƴƛ ǾŜ ŀƴƭŀǘƤƳ œŜǒƛǘƭƛƭƛƐƛƴƛ ȅŀƴǎƤǘƳŀȅŀ ȅŀǊŀȅŀƴ ƳŜǘŀŦƻǊƭŀǊΣ ƛƴǎŀƴƭŀǊƤƴ ŘǸƴȅŀȅƤ ƴŀǎƤƭ ŀƭƎƤƭŀŘƤƪƭŀǊƤƴƤ ƎǀǎǘŜǊŜƴ 

ŘƛƭǎŜƭ ǸǊŜǘƛƳƭŜǊŘƛǊΦ aŜǘŀŦƻǊƭŀǊ ŀƴƭŀǘƤƳƤ œŜǒƛǘƭŜƴŘƛǊƳŜƪ ƛœƛƴ ƪǳƭƭŀƴƤƭŀƴ ŘƛƭǎŜƭ ȅŀǇƤƭŀǊ ƻƭƳŀƭŀǊƤƴƤƴ ȅŀƴƤƴŘŀ ŘǸǒǸnce 

ƛƭŜ Řƛƭ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛȅƛ ǎƻƳǳǘƭŀǒǘƤǊŀƴ ǀƴŜƳƭƛ ōƛǊŜǊ ŀǊŀœǘƤǊƭŀǊΦ  

!ǊƛǎǘƻǘŜƭŜǎΣ ƛƴǎŀƴƤƴ ϥōŜƴȊŜǊǎƛȊƭƛƪƭŜǊŘŜƪƛ ōŜƴȊŜǊƭƛƐƛϥ ƎǀǊƳŜ ƪƻƴǳǎǳƴŘŀƪƛ ǎŜȊƎƛǎŜƭ ȅŜǘŜƴŜƐƛƴƛƴ ƳŜǘŀŦƻǊǳ ƻǊǘŀya 

œƤƪŀǊŘƤƐƤƴƤ ǎǀȅƭŜƳƛǒǘƛǊ όYŀŀƭΣ нлмнΣ s.11). Carter (2004) ise, metafor kullŀƴƤƳƤƴƤ ϥƘŀƭƪŀ ŀƛǘ όŘŜƳƻǘƛŎύ ȅŀǊŀǘƤŎƤƭƤƪϥ 

ƻƭŀǊŀƪ ǘŀƴƤƳƭŀƳƤǒǘƤǊΦ mȊŜƭƭƛƪƭŜ ŘŜȅƛƳ ǾŜ ŀǘŀǎǀȊƭŜǊƛƴƛƴ ƻƭǳǒǳƳǳƴŘŀ ƪǳƭƭŀƴƤƭŀƴ ƳŜǘŀŦƻǊƭŀǊƤƴ ȊƻǊ ǎƻȅǳǘ ƪŀǾǊŀƳƭŀǊƤ 

ŀœƤƪƭŀƳŀƪ Ǝƛōƛ ƛǒƭŜǾƭŜǊƛƴƛƴ ȅŀƴƤ ǎƤǊŀ ƳƛȊŀƘƛ ǾŜ ƪƛǒƛƭŜǊŀǊŀǎƤ ŀƳŀœƭŀǊ ƛœƛƴ ŘŜ ƪǳƭƭŀƴƤƭŘƤƐƤƴƤ ŘƛƭŜ ƎŜǘƛǊƳƛǒǘƛǊΦ  

IŜǊ ƳŜǘŀŦƻǊ ǀȊŜƭ ōƛǊ ŀœƤƪƭŀƳŀ ƛǒƭŜǾƛƴŜ ǎŀƘƛǇǘƛǊΦ aŜǘŀŦƻǊƭŀǊΣ ōƛǊ ƪŀǾǊŀƳƤƴ ōŜƭƛǊƎƛƴ ǀȊŜƭƭƛƪƭŜǊƛƴƛ ǊŜŦŜǊŀƴǎ ƎǀǎǘŜǊŜǊŜƪ 

ōŀǒƪŀ ōƛǊ ƪŀǾǊŀƳŀ ŀœƤƪƭƤƪ ƎŜǘƛǊƳŜ ƛǒƛŘƛǊΦ ½ƛƘƛƴŘŜƪƛ ǘŀǎŀǊƤƳƭŀǊƤƴΣ ŘǳȅƎǳ ǾŜ ŘǸǒǸƴŎŜƭŜǊƛƴ ŘŀƘŀ ŎŀƴƭƤΣ ŘŀƘŀ Ŝǘƪƛƭƛ ōƛǊ 

ǒŜƪƛƭŘŜ ŀƪǘŀǊƤƭŀōƛƭƳŜǎƛ ƛœƛƴ ƪǳƭƭŀƴƤƭƤǊΦ ½ƛƘƛƴŘŜƪƛ ȅŜƴƛ œŀƐǊƤǒƤƳƭŀǊŀ ȅŀ Řŀ ǘŀǎŀǊƤƳƭŀǊŀ ŀƴƭŀƳ ȅǸƪƭŜƳŜƪ ƛœƛƴ ōŀǒǾǳǊǳƭŀƴ 

ōƛǊ ŀǊŀœǘƤǊΦ aŜǘŀŦƻǊƭŀǊ ƪŀǾǊŀƳƭŀǊ ŀǊŀǎƤƴŘŀƪƛ ōŜƴȊŜǊƭƛƪƭŜǊŘŜƴ ǾŜ ƪŀǊǒƤƭŀǒǘƤǊƳŀƭŀǊŘŀƴ ȅŀǊŀǊƭŀƴƤƭŀǊŀƪ ǸǊŜǘƛƭƛǊΦ .ǳ 

baƪƤƳŘŀƴ ƳŜǘŀŦƻǊƭŀǊΣ ȅŀǊŀǘƤŎƤ ŘǸǒǸƴƳŜƴƛƴ ƳŜǊƪŜȊƛƴŘŜ ȅŜǊ ŀƭƤǊƭŀǊ όYƛǘǘŀȅΣ мфутΣ ǎΦофύΦ 

aŜǘŀŦƻǊΣ ȊƛƘƛƴŘŜƪƛ ƛƪƛ ƪŀǾǊŀƳǎŀƭ ϥŀƭŀƴϥ ŀǊŀǎƤƴŘŀ ōƛǊ ŜǒƭŜƳŜŘƛǊ ό[ŀƪƻŦŦ ǾŜ WƻƘƴǎƻƴΣ мфулύΦ .ǳ ƪŀǾǊŀƳǎŀƭ ŜǒƭŜƳŜƭŜǊΣ 

genellikle beden uzǳǾƭŀǊƤΣ ƘŀȅǾŀƴƭŀǊΣ ŜǒȅŀƭŀǊ ǾŜ ōƛǘƪƛƭŜǊ gibi daha somut olan bir kaynak alan ilŜ ŘƻƐǊǳ ōƛǊ ǒŜƪƛƭŘŜ 

ǘŀƴƤƳƭŀƴƳŀǎƤ ȊƻǊ ƻƭŀƴ ŀǊȊǳΣ ŀƘƭŀƪΣ ŘǸǒǸƴŎŜ ǾŜ ŘǳȅƎǳ Ǝƛōƛ ŘŀƘŀ ǎƻȅǳǘΣ ǀȊƴŜƭΣ ŘǳȅƎǳǎŀƭ ōƛǊ ƘŜŘŜŦ ŀƭŀƴŘŀƴ ƻƭǳǒǳǊ 

όYǀǾŜŎǎŜǎΣ нллнύΦ .ǳ ŜǒƭŜƳŜƭŜǊƛƴ ŘƛƭǎŜƭ ƛŦŀŘŜƭŜǊƛƴƛƴΣ ȊƛƘƛƴŘŜƪƛ ƪŀǾǊŀƳǎŀƭ ŀƭŀƴƭŀǊ ŀǊŀǎƤ ŜǒƭŜƳŜƭŜǊ ƛœƛƴ ƪŀƴƤǘ ƛǒƭŜǾƛ 

ƎǀǊŘǸƐǸ ƛŦŀŘŜ ŜŘƛƭƳŜƪǘŜŘƛǊ όYǀǾŜǎŎŜǎΣ нллфύΦ 

aŜǘŀŦƻǊƭŀǊ ȅŀǒŀŘƤƐƤƳƤȊ ŘǸƴȅŀȅƤ ŀƭƎƤƭŀƳŀ ǾŜ ǾŀǊ ƻƭŀƴ ƴŜǎƴŜƭŜǊƛΣ ƻƭŀȅƭŀǊƤ ǾŜ ŘǳǊǳƳƭŀǊƤ ŘŜƐŜǊƭŜƴŘƛǊƳŜ ōƛœƛƳƛƳƛȊƛ 

ƎǀǎǘŜǊŜƴ ŘƛƭǎŜƭ ȅŀǇƤƭŀǊŘƤǊΦ aŜǘŀŦƻǊƭŀǊ ōƛǊ ǒŜȅƛ ōŀǒƪŀ ōƛǊ ǒŜȅŜ ƎǀǊŜ ŀƴƭŀƳƭŀƴŘƤǊƳŀƳƤȊƤ ǾŜ ŘŜƴŜȅƛƳƭŜƳŜƳƛȊƛ ǎŀƐƭŀǊ 

ό[ŀƪƻŦŦΣ мффоΣ ǎΦнлпύΦ .ǳ ōŀƪƤƳŘŀƴ ƳŜǘŀŦƻǊƭŀǊΣ ƛƴǎŀƴ ȊƛƘƴƛƴƛƴ ŀƴƭŀƳ ǸǊŜǘƳŜ ƪŀǇŀǎƛǘŜǎƛƴƛ ǾŜ ȅŀǊŀǘƤŎƤƭƤƐƤƴƤ ȅŀƴǎƤǘƤǊΦ 

IŜǊ ƳŜǘŀŦƻǊΣ ōƛǊ ƪŀǾǊŀƳƤ ŀœƤƪƭŀƳŀƪΣ ŀƴƭŀǒƤƭƤǊ ƪƤƭƳŀƪ ǾŜ ǎƻƳǳǘƭŀǒǘƤǊƳŀƪ ƛœƛƴ ƪǳƭƭŀƴƤƭƤǊΦ 

aŜǘŀŦƻǊƭŀǊƤƴ ortaya koydǳƐǳ ŀƴƭŀƳΣ ǎǀȅƭŜƳ ƛœŜǊƛǎƛƴŘŜ ǾŜ ōǳƭǳƴŘǳƐǳ ōŀƐƭŀƳŀ ƎǀǊŜ ŘŜƐŜǊ ƪŀȊŀƴƳŀƪǘŀŘƤǊΦ 

aŜǘŀŦƻǊƭŀǊƤƴ ŀƴƭŀƳƤƴƤ ƳŜǘŀŦƻǊǳ ƻƭǳǒǘǳǊŀƴ ǎǀȅƭŜƳ ȅŀǇƤǎƤƴƤƴ ǇŀǊœŀƭŀǊƤƴƤƴ ōƛǊōƛǊƛȅƭŜ ƻƭŀƴ ƛƭƛǒƪƛǎƛ ƛœŜǊƛǎƛƴŘŜ ŀǊŀƳŀƪ 

gerekir. Benzeyen ve kendisine benzetilen kavramlar kaŘŀǊ ōŜƴȊŜǊƭƛƪ ƛƭƛǒƪƛǎƛƴƛ ȅŀƴǎƤǘƳŀȅŀ ȅŀǊŀȅŀƴ ŜŘŀǘƭŀǊƤƴ ǾŜ 

ōŜƴȊŜǘƳŜ ȅǀƴǸƴǸ ƻƭǳǒǘǳǊŀƴ ŘƛƭǎŜƭ ȅŀǇƤƭŀǊƤƴ Řŀ ƳŜǘŀŦƻǊǳƴ ŘƻƐǊǳ ŀƴƭŀǒƤƭƳŀǎƤ ƛœƛƴ ǀƴŜƳƭƛ ǊƻƭǸ ōǳƭǳƴƳŀƪǘŀŘƤǊΦ ¢ǸƳ 

ōǳ ǇŀǊœŀƭŀǊƤƴ ōƛǊ ŀǊŀȅŀ ƎŜƭƳŜǎƛȅƭŜ ƻƭǳǒǘǳǊǳƭŀƴ ŀƴƭŀƳ ƛƭƛǒƪƛǎƛ ƳŜǘŀŦƻǊǳ ƻƭǳǒǘǳǊƳŀƪǘŀŘƤǊΦ IŜǊ ƳŜǘŀŦƻǊΣ ǸǊŜǘƛƭŘƛƐƛ 

ŘǳǊǳƳŀ ǀȊƎǸŘǸǊΦ 

aŜǘŀŦƻǊΣ ƘŜǊ ƴŜ ƪŀŘŀǊ ōƛǊŜȅǎŜƭ ƻƭŀǊŀƪ ǸǊŜǘƛƭŜƴ ƪŀǾǊŀƳƭŀǊ ŀǊŀǎƤ ōƛǊ ōƛǊƭŜǒǘƛǊƳŜ ƛǒƭŜƳƛ ƻƭǎŀ Řŀ ƛƴǎŀƴƻƐƭǳƴǳƴ ƻǊǘŀƪ 

ōƛƭƎƛ ǾŜ ŘŜƴŜȅƛƳƭŜǊƛȅƭŜ ǒŜƪƛƭƭŜƴŘƛǊŘƛƐƛ ŜǾǊŜƴǎŜƭ ǾŜ ƳŀƘŀƭƭƛ ŘǸǒǸƴƳŜ ōƛœƛƳƭŜǊƛƴƛ ŘŜ ȅŀƴǎƤǘƤǊΦ mȊŜƭƭƛƪƭŜ ƪǸƭǘǸǊŜƭ 

ōŀƐƭŀƳƭŀǊƭŀ ǸǊŜǘƛƭŜƴ ƪǸƭǘǸǊŜƭ ǒŜƳŀƭŀǊΣ ōƛǊŜȅƭŜǊƛ ƻǊǘŀƪ ŘǸǒǸƴŎŜ ǎƛǎǘŜƳƛƴŘŜ ōǳƭǳǒǘǳǊǳǊΦ .ǀȅƭŜŎŜ ǸǊŜǘƛƭŜƴ ƳŜǘŀŦƻǊ 
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ƪǸƭǘǸǊŜƭ ōŀƐƭŀƳŘŀƴ ƪƻǇǳƪ ƻƭƳŀȊ ǾŜ ƻ ƪǸƭǘǸǊǸƴ ǘŀǒƤȅƤŎƤǎƤ ƻƭŀƴ ŘƛƭŘŜ ȅŀǇƤƭŀƴ ƛƭŜǘƛǒƛƳ ŜǎƴŀǎƤƴŘŀ ōƛǊŜyler kastedilen 

ƳŜǘŀŦƻǊƛƪ ŀƴƭŀƳƭŀǊƤ ƪƻƭŀȅƭƤƪƭŀ ŀƴƭŀȅŀōƛƭƛǊ όYǀǾŜǎŎŜǎΣ нлмлύΦ  

.ƛǊ ƪǸƭǘǸǊŘŜƪƛ ŘŜƐŜǊ ȅŀǊƎƤƭŀǊƤ ƻ ƪǸƭǘǸǊŘŜƪƛ Ŝƴ ǘŜƳŜƭ ƪŀǾǊŀƳƭŀǊƤƴ ƳŜǘŀŦƻǊƛƪ ȅŀǇƤǎƤȅƭŀ Řŀ ǘǳǘŀǊƭƤƭƤƪ ƎǀǎǘŜǊƛǊ όYǀǾŜǎŎŜǎΣ 

нллрύΦ .ƛǊŜȅƭŜǊƛƴ ǎŀƘƛǇ ƻƭŘǳƐǳ ƪǸƭǘǸǊŜƭ ŘŜƐŜǊƭŜǊ ǸǊŜǘǘƛƪƭŜǊƛ ƳŜǘŀŦƻǊƛƪ ƪŀǾǊŀƳƭŀǊŘŀƴ ōŀƐƤƳǎƤȊ ŘǸǒǸƴǸƭƳŜƳŜƭƛŘƛǊΦ 

YǸƭǘǸǊΣ Řƛƭ ǾŜ ŘǸǒǸƴŎŜ ǎƛǎǘŜƳƛ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ ƳŜǘŀŦƻǊƭŀǊ ǸȊŜǊƛƴŘŜ ŘŜ ŜǘƪƛƭƛŘƛǊΦ .ǳƴŀ ƎǀǊŜ ǘŜƳŜƭ ƪŀǾǊŀƳǎŀƭ 

ƳŜǘŀŦƻǊƭŀǊΣ ōƛǊ ƪǸƭǘǸǊǸƴ ǸȅŜƭŜǊƛ ŀǊŀǎƤƴŘŀ ǇŀȅƭŀǒƤƭŀƴ ƎŜƴŜƭ ƪŀǾǊŀƳǎŀƭ ōǸǘǸƴǸƴ ǇŀǊœŀƭŀǊƤŘƤǊ ό[ŀƪƻff ve Turner, 1989, 

s.51). 

Metaforlar dƛƭƛƴ ŀƴƭŀƳ ǾŜ ŀƴƭŀǘƤƳ ȊŜƴƎƛƴƭƛƐƛƴƛ ȅŀƴǎƤǘŀƴ ǳƴǎǳǊƭŀǊ ƻƭŀǊŀƪ ƻǊǘŀƪ ƪǸƭǘǸǊǸ Ǉŀȅƭŀǒŀƴ ƪƛǒƛƭŜǊƛƴ ƪŀǾǊŀƳƭŀǊƤ 

ŀƭƎƤƭŀȅƤǒƤƴƤ Ŝƴ ƛȅƛ ȅŀƴǎƤǘŀƴ ƎǀǎǘŜǊƎŜƭŜǊŘƛǊΦ .ǳ ōŀƪƤƳŘŀƴ ƻǊǘŀƭŀƳŀ слл ȅƤƭƭƤƪ ōƛǊ ŘǀƴŜƳƛƴ ǸǊǸƴǸ ƻƭŀƴ ŘƛǾŀƴ 

edebiyaǘƤƴƤƴ ƎǸƴǸƳǸȊŘŜ ƴŀǎƤƭ ŀƭƎƤƭŀƴŘƤƐƤƴƤƴΣ ƘŀƴƎƛ ƛƳŀƧ ǾŜ ƎǀǎǘŜǊƎŜƭŜǊƛƴ ōǳ ƪŀǾǊŀƳŀ ȅǀƴŜƭƛƪ ǎƻƳǳǘƭŀǒǘƤǊƳŀ ŀǊŀŎƤ 

ƻƭŀǊŀƪ ƪǳƭƭŀƴƤƭŘƤƐƤƴƤƴ ōŜƭƛǊƭŜƴƳŜǎƛƴƛƴ ǀƴŜƳƭƛ ƻƭŘǳƐǳ ŘǸǒǸƴǸƭƳŜƪǘŜŘƛǊΦ  

¢ǸǊƪƛȅŜΩŘŜƪƛ ǸƴƛǾŜǊǎƛǘŜƭŜǊƛƴ ¢ǸǊƪ 5ƛƭƛ ǾŜ 9ŘŜōƛȅŀǘƤΣ ¢ǸǊƪ 5ƛƭƛ ǾŜ 9ŘŜōƛȅŀǘƤ mƐǊŜǘƳŜƴƭƛƐƛΣ ¢ǸǊƪœŜ mƐǊŜǘƳŜƴƭƛƐƛΣ 

4ŀƐŘŀǒ ¢ǸǊƪ [ŜƘœŜƭŜǊƛ ǾŜ 9ŘŜōƛȅŀǘƭŀǊƤ .ǀƭǸƳƭŜǊƛƴŘŜ ƭƛǎŀƴǎ ȅŀ Řŀ ƭƛǎŀƴǎǸǎǘǸ ŘǸȊŜȅƭŜǊŘŜ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴŀ ȅǀƴŜƭƛƪ 

ŘŜǊǎƭŜǊ ƻƪǳǘǳƭƳŀƪǘŀŘƤǊΦ ½ŀƳŀƴ ȊŀƳŀƴ 5ƛǾŀƴ 9ŘŜōƛȅŀǘƤ ƻƭŀǊŀƪ ŀŘƭŀƴŘƤǊƤƭǎŀ Řŀ ōǳ ŘŜǊǎƭŜǊΣ ƛƭƎƛƭƛ ōǀƭǸƳΣ ŜƴǎǘƛǘǸ ȅŀ 

dŀ ƳŜǊƪŜȊƭŜǊŘŜ 9ǎƪƛ ¢ǸǊƪ 9ŘŜōƛȅŀǘƤΣ Yƭŀǎƛƪ ¢ǸǊƪ 9ŘŜōƛȅŀǘƤΣ hǎƳŀƴƭƤ 9ŘŜōƛȅŀǘƤ Ǝƛōƛ ŀŘƭŀǊƭŀ ŀƴƤƭƳŀƪǘŀŘƤǊΦ ±ŀǊƤǒƻƐƭǳ 

όнлмуύ ōƛǊ ŀǊŀǒǘƤǊƳŀǎƤƴŘŀ ƭƛǎŀƴǎ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤȅƭŀ ƛƭƎƛƭƛ œŜǒƛǘƭƛ ǎŜōŜǇƭŜǊƭŜ ōŀȊƤ ǘŜǊŜŘŘǸǘƭŜǊ ȅŀǒŀŘƤƐƤƴƤ 

ǒǳ ǒŜƪƛƭŘŜ ƛŦŀŘŜ ŜǘƳƛǒtir:  

ά.Ŝƭƪƛ ŀŘƤƴŘŀ άŜǎƪƛέ ƛōŀǊŜǎƛƴƛ ǘŀǒƤƳŀǎƤΣ ōŜƭƪƛ ƎǀǊƪŜƳƛƴƛ ŜǎƪƛŘŜ ōƤǊŀƪƳŀǎƤ ȅŀ Řŀ ŘŜƐƛǒŜƴ ŘǸƴȅŀΣ 
ȅŀǒŀƳ ǾŜ ŘǸǒǸƴŎŜ ǎƛǎǘŜƳƭŜǊƛΣ Yƭŀǎƛƪ ¢ǸǊƪ 9ŘŜōƛȅŀǘƤƴŀ ōŀƪƤǒƤ Řŀ ŜǘƪƛƭŜƳƛǒΤ ƛƳŀƧ ǾŜ Ƙŀȅŀƭ ǎƛǎǘŜƳƛΣ 
ƳǳƘǘŜǾŀǎƤ ŀƴƭŀǒƤƭƳŀŘŀƴ ȅŀǇƤƭŀƴ ȅƻǊǳƳƭŀǊΣ ǀƐǊŜƴŎƛƭŜǊƛƴ слл ȅǸȊȅƤƭƭƤƪ ōǳ ŜŘŜōƛȅŀǘŀ ƎŜƴŜƭƭƛƪƭŜ 
ǸǊƪŜǊŜƪ ȅŀƪƭŀǒƳŀǎƤƴŀ ȅƻƭ ŀœƳƤǒǘƤǊΦ YƛƳƛ ȊŀƳŀƴ ǎŀŘŜŎŜ ǘŜǊƛƳƭŜǊΣ ŀǊǳȊΣ ǒŜƪƛƭ ōƛƭƎƛƭŜǊƛ ǾŜ ƳŜǘƛƴ ƻƪǳƳŀ 
ȅƻƭǳȅƭŀ ȅŀǇƤƭŀƴ ǀƐǊŜǘƳŜ ǘŜƪƴƛƪƭŜǊƛ ŘŜ ōǳ ǘŜŘƛǊƎƛƴƭƛƐƛ ŀǊǘƤǊŀ ƎŜƭƳƛǒǘƛǊέ ό±ŀǊƤǒƻƐƭǳΣ нлмуύΦ  

YŜƴŘƛƴŜ ǀȊƎǸ ōƛǊ Ƙŀȅŀƭ ǾŜ ƛƳŀƧ ǎƛǎǘŜƳƛ ōǳƭǳƴŀƴΣ ȊŜƴƎƛƴ ŀƴƭŀǘƤƳƤ ǾŜ ŘŜǊƛƴ ŀƴƭŀƳ ȅŀǇƤǎƤȅƭŀ Řƛƪƪŀǘ œŜƪŜƴ ŘƛǾŀƴ 

ŜŘŜōƛȅŀǘƤƴƤ ŀƴƭŀƳŀƴƤƴ œƻƐǳ ƭƛǎŀƴǎ ǀƐǊŜƴŎƛǎƛ ƛœƛƴ ǀƴŜƳƭƛ ōƛǊ ǇǊƻōƭŜƳ ƻƭŘǳƐǳ ŀƴƭŀǒƤƭƳŀƪǘŀŘƤǊΦ .ǳ ǎŜōŜǇƭŜ ōǳ 

ŀǊŀǒǘƤǊƳŀƴƤƴ ƻŘŀƐƤƴŘŀΣ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴƤƴ ȊƛƘƛƴƭŜǊŘŜ ƴŀǎƤƭ ŎŀƴƭŀƴŘƤǊƤƭŘƤƐƤΣ ƘŀƴƎƛ Řƛƭ ȅŀǇƤƭŀǊƤȅƭŀ ǎƻƳǳǘƭŀǒǘƤǊƤƭŘƤƐƤ ȅŜǊ 

ŀƭƳŀƪǘŀŘƤǊΦ 

[ƛǘŜǊŀǘǸǊŘŜΣ ƎŜƴŜƭ ŀƴƭŀƳŘŀΣ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ǸȊŜǊƛƴŜ ȅŀǇƤƭƳƤǒ ƻƭŀƴ ōŀȊƤ œŀƭƤǒƳŀƭŀǊ ȅŜǊ ŀƭƳŀƪǘŀŘƤǊΦ .ǳ ŀǊŀǒǘƤǊƳŀƭŀǊ 

ƭƛǎŜ ŘŜǊǎ ƪƛǘŀǇƭŀǊƤƴŘŀƪƛ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƳŜǘƛƴƭŜǊƛƴŜ ȅǀƴŜƭƛƪ ƻƭŀƴƭŀǊ όYŀǊŀōŜȅ ǾŜ mȊŎŀƴΣ нлмсΤ .ƛƭƪŀƴΣ нллсύΣ ŀǊǳȊ 

vezninin ǀƐǊŜǘƛƳƛƴŜ ȅǀƴŜƭƛƪ ƻƭŀƴƭŀǊ !ȅƳǳǘƭǳ όмфтсύΣ hƪŀȅ όмффлύΣ 5ƛƭœƛƴ όмффнΣ мффрΣ мффтύΣ YƻǊǘŀƴǘŀƳŜǊΣ όмффоύΣ 

 ŀŦŀƪ όмффоΣ мффсύΣ TǇŜƪǘŜƴ όмффпύΣ .ŜƭǾƛǊŀƴƭƤ όмффрύΣ aŀŎƛǘ όмффсΣ нллпύΣ hƴŀȅ όмффсύΣ YǳǊƴŀȊ (2001), Pala (2002, 

нллоύΣ  ƛƳǒŜƪ όнллоΣ нллсύΣ 5ƻƐŀƴ όнллрύΣ !ƪǎƻȅŀƪ όнллуύΣ mȊŘŜƳƛǊ όнлмрύΣ YŀǊŀŘŜƴƛȊ όнлмтύ Σ 5ǳǊǎǳƴƻƐƭǳ 

όнлмфύΣ YŜǎƛƪ όнлмфύΣ  ŜƴǀŘŜȅƛŎƛ όнлнмύ ǾŜ ¢ŀƘƛǊǸϥƭ aŜǾƭŜǾƛ όнлннύΣ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ǀƐǊŜǘƛƳƛƴŘŜ ȅŀǒŀƴŀƴ ǎƻǊǳƴƭŀǊŀ 

ȅǀƴŜƭƛƪ ƻƭŀƴƭŀǊ ό±ŀǊƤǒƻƐƭǳΣ нлмуΤ 9Ǌƻƭ ǾŜ 5ŜƳƛǊΣ нлмтΤ TǎŜƴ 5ǳǊƳǳǒΣ нлмлΤ TǎǇƛǊƭƛ ǾŜ DǸƭōŀƘœŜΣ нллфΤ aŜƴƎƛΣ нллсύΣ 

ōŀȊƤƭŀǊƤ Yƭŀǎƛƪ ¢ǸǊƪ 9ŘŜōƛȅŀǘƤ ƘŀƪƪƤƴŘŀƪƛ ŀƭƎƤ ǾŜ ƎǀǊǸǒƭŜǊŜ όYƤǊƪƪƤƭƤœΣ YƻǊǳŎǳ ǾŜ YǳǊǘƭǳΣ нлмрΤ 9ƭōƛǊΣ нлмрΤ !ƪǎƛǘ ǾŜ 

!ǊǎƭŀƴΣ нлмпύΣ ȅŀǒŀƳ ōƻȅǳ ŜƐƛǘƛƳ ŀœƤǎƤƴŘŀƴ ŘƛǾŀƴ ǒƛƛǊƛƴŘŜƴ ȅŀǊŀǊƭŀƴƳŀȅŀ ȅǀƴŜƭƛƪ ƻƭŀƴƭŀǊ όTǎǇƛǊΣ н017), divan 
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ŜŘŜōƛȅŀǘƤƴƤƴ ǀƐǊŜǘƛƳƛ ƛœƛƴ ȅŜƴƛ ƳƻŘŜƭƭŜǊ ǎǳƴƳŀȅŀ ȅǀƴŜƭƛƪ ƻƭŀƴƭŀǊ όYƤǊƪƪƤƭƤœΣ {ŜǾƛƳ ǾŜ ±ŀǊƤǒƻƐƭǳΣ нлммύ ǒŜƪƭƛƴŘŜ 

ǎƤǊŀƭŀƴŀōƛƭƛǊΦ !ȅǊƤŎŀ ƎŜƴŜƭ ŀƴƭŀƳŘŀ ǀƐǊŜƴŎƛƭŜǊƛƴ Řƛƭ ǾŜ ŜŘŜōƛȅŀǘ ŀƭƎƤƭŀǊƤƴƤ ōŜƭƛǊƭŜƳŜƪ ƛœƛƴ ƳŜǘŀŦƻǊ ŀǊŀǒǘƤǊƳŀǎƤ ȅŀǇŀƴ 

ŀȊ ǎŀȅƤŘŀ œŀƭƤǒƳŀȅŀ ό.ƻȅƭǳΣ нлнлΤ aŜǘŜ ǾŜ .ŀƐŎƤ !ȅǊŀƴŎƤΣ нлмсΤ tƛƭŀǾ ǾŜ ¦ǎƭǳ «ǎǘǘŜƴΣ нлмоύ Řŀ ǊŀǎǘƭŀƴƳƤǒǘƤǊΦ 

[ƛǘŜǊŀǘǸǊŘŜƪƛ ōǳ œŀƭƤǒƳŀƭŀǊ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴŀ ȅǀƴŜƭƛƪ ŀƭŀƴŘŀƪƛ ŜƪǎƛƪƭƛƪƭŜǊƛ ǾŜ ƛƘǘƛȅŀœƭŀǊƤ ōŜƭƛǊƭŜƳŜȅŜ ȅŀǊŘƤƳŎƤ 

ƻƭƳŀǎƤ ǎŜōŜōƛȅƭŜ ŘƛƪƪŀǘŜ ŘŜƐŜǊŘƛǊΦ !ƴŎŀƪ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴƤƴ ōƛǊ ƪŀǾǊŀƳ ƻƭŀǊŀƪ ǀƐǊŜƴŎƛƭŜǊ ǘŀǊŀŦƤƴŘŀƴ ƴŀǎƤƭ 

ŀƭƎƤƭŀƴŘƤƐƤƴƤ ǾŜ ƳŜǘŀŦƻǊƭŀǊ ŀǊŀŎƤƭƤƐƤȅƭŀ ƴŀǎƤƭ ǎƻƳǳǘƭŀǒǘƤǊƤƭŘƤƐƤƴƤ ŀǊŀǒǘƤǊŀƴ œŀƭƤǒƳŀƭŀǊŀ ǊŀǎǘƭŀƴƳŀƳƤǒΤ ȅŀƭƴƤȊŎŀ 9ǎƪƛ 

¢ǸǊƪ 9ŘŜōƛȅŀǘƤ ŘŜǊǎƛƴƛƴ ŀƭƎƤǎƤƴŀ ȅǀƴŜƭƛƪ ōƛǊ ƳŜǘŀŦƻǊ ŀǊŀǒǘƤǊƳŀǎƤƴŀ ȅŜǊ ǾŜǊƛƭŘƛƐƛ όYǳǊǘƻƐƭǳΣ нлмуύ ƎǀǊǸƭƳǸǒǘǸǊΦ  

!ǊŀǒǘƤǊƳŀƴƤƴ ŀƳŀŎƤ ǾŜ ŀǊŀǒǘƤǊƳŀ ǎƻǊǳƭŀǊƤ 

.ǳ œŀƭƤǒƳŀƴƤƴ ŀƳŀŎƤΣ ƭƛǎŀƴǎ ǀƐǊŜƴƛƳƭŜǊƛ ǎƤǊŀǎƤƴŘŀ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤȅƭŀ ƛƭƎƛƭƛ ŘŜǊǎƭŜǊ ŀƭŀƴ ¢ǸǊƪœŜ ǾŜ ¢ǸǊƪ Řƛƭƛ ǾŜ 

ŜŘŜōƛȅŀǘƤ ōǀƭǸƳǸ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƪŀǾǊŀƳƤƴŀ ƛƭƛǒƪƛƴ ŀƭƎƤƭŀǊƤƴƤ ǎƻƳǳǘƭŀǒǘƤǊŀƴ ƳŜǘŀŦƻǊƭŀǊƤ 

ōŜƭƛǊƭŜƳŜƪǘƛǊΦ .ǳ ŀƳŀœ ƛœƛƴ ŀǒŀƐƤŘŀƪƛ ǎƻǊǳƭŀǊƤƴ ŎŜǾŀǇƭŀǊƤ ŀǊŀƴƳƤǒǘƤǊΥ  

ŀΦ mƐǊŜƴŎƛƭŜǊƛƴ ǘŀƳŀƳƤƴƤƴ ǸǊŜǘǘƛƪƭŜǊƛ ƳŜǘŀŦƻǊƭŀǊ ƴŜƭŜǊŘƛǊΚ .ǳ ƳŜǘŀŦƻǊƭŀǊ ƴŜ ǎƤƪƭƤƪǘŀ ƪǳƭƭŀƴƤƭƳƤǒǘƤr? 

ōΦ 9ǊƪŜƪ ǀƐǊŜƴŎƛƭŜǊƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ŀƭƎƤƭŀǊƤƴƤ ǎƻƳǳǘƭŀǒǘƤǊŀƴ ƳŜǘŀŦƻǊƭŀǊ ƘŀƴƎƛƭŜǊƛŘƛǊΚ IŀƴƎƛ ōŀƐƭŀƳŘŀ ǾŜ 

teƳŀƭŀǊŘŀ ƎǊǳǇƭŀƴŘƤǊƤƭƳƤǒǘƤǊΚ 

ŎΦ YƤȊ ǀƐǊŜƴŎƛƭŜǊƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ŀƭƎƤƭŀǊƤƴƤ ǎƻƳǳǘƭŀǒǘƤǊŀƴ ƳŜǘŀŦƻǊƭŀǊ ƘŀƴƎƛƭŜǊƛŘƛǊΚ IŀƴƎƛ ōŀƐƭŀƳŘŀ ǾŜ ǘŜƳŀƭŀǊŘŀ 

gruǇƭŀƴŘƤǊƤƭƳƤǒǘƤǊΚ  

¸mb¢9a 

!ǊŀǒǘƤǊƳŀ ŘŜǎŜƴƛ  

.ǳ œŀƭƤǒƳŀŘŀΣ ƭƛǎŀƴǎ ǀƐǊŜƴƛƳƭŜǊƛ ǎƤǊŀǎƤƴŘŀ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤȅƭŀ ƛƭƎƛƭƛ ŘŜǊǎƭŜǊ ŀƭŀƴ ¢ǸǊƪœŜ ǾŜ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤ 

ōǀƭǸƳǸ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴŀ ƛƭƛǒƪƛƴ ŀƭƎƤƭŀǊƤƴƤ ǎƻƳǳǘƭŀǒǘƤǊŀƴ ƳŜǘŀŦƻǊƭŀǊƤ ōŜƭƛǊƭŜƳŜƪ ǾŜ analiz etmek 

ǸȊŜǊŜ ƴƛǘŜƭ ŀǊŀǒǘƤǊƳŀ ȅǀƴǘŜƳƭŜǊƛƴŘŜƴ ŦŜƴƻƳŜƴƻƭƻƧƛ ŘŜǎŜƴƛ ƪǳƭƭŀƴƤƭƳƤǒǘƤǊΦ CŜƴƻƳŜƴƻƭƻƧƛƪ ŀǊŀǒǘƤǊƳŀƭŀǊΤ belirli 

ōŀƐƭŀƳƭŀǊŘŀ ǾŜ ȊŀƳŀƴƭŀǊŘŀ ƻǊǘŀȅŀ œƤƪŀƴ ƻƭŀȅƭŀǊƤƴΣ ŘǳǊǳƳƭŀǊƤƴΣ ǎƻǎȅƻƭƻƧƛƪ ƎǀǎǘŜǊƎŜƭŜǊƛƴ ƪƛǒƛƭŜǊ ǘŀǊŀŦƤƴŘŀƴ ƴŀǎƤƭ 

ŀƭƎƤƭŀƴŘƤƐƤƴƤ ŀǊŀǒǘƤǊŀƴ ŀǊŀǒǘƤǊƳŀ ŘŜǎŜƴƭŜǊƛŘƛǊ ό.ƭƻƻǊ ǾŜ ²ƻƻŘΣ нллсύΦ 5ƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƪŀǾǊŀƳƤƴƤƴ ȊƛƘƛƴƭŜǊŘŜ ƴŀǎƤƭ 

ǎƻƳǳǘƭŀǒǘƤǊƤƭŘƤƐƤƴƤ ƻǊǘŀȅŀ ƪƻȅƳŀƪ ōǳ œŀƭƤǒƳŀƴƤƴ ƻŘŀƐƤ ƻƭŘǳƐǳƴŘŀƴ œŀƭƤǒƳŀŘŀ ŦŜƴƻƳŜƴƻƭƻƧƛƪ ŀǊŀǒǘƤǊƳŀ ŘŜǎŜƴƛ 

ƪǳƭƭŀƴƤƭƳƤǒǘƤǊΦ  

!ǊŀǒǘƤǊƳŀ ƎǊǳōǳ  

4ŀƭƤǒƳŀƴƤƴ ŀǊŀǒǘƤǊƳŀ ƎǊǳōǳƴǳ ¢ƻƪŀǘ DŀȊƛƻǎƳŀƴǇŀǒŀ «ƴƛǾŜǊǎƛǘŜǎƛƴŘŜ ƭƛǎŀƴǎ ǎŜǾƛȅŜǎƛƴŘŜ ǀƐǊŜƴƛƳ ƎǀǊŜƴ ¢ǸǊƪœŜ 

ŜƐƛǘƛƳƛ ǾŜ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤ ōǀƭǸƳǸ ǀƐǊŜƴŎƛƭŜǊƛ ƻƭǳǒǘǳǊƳŀƪǘŀŘƤǊΦ !ǊŀǒǘƤǊƳŀ ƎǊǳōǳ ƪƻƭŀȅ ǳƭŀǒƤƭŀōƛƭƛǊ ǀǊƴŜƪƭŜƳŜ 

ǘŜƪƴƛƐƛ ƛƭŜ ǎŜœƛƭƳƛǒǘƛǊΦ 4ŀƭƤǒƳŀƴƤƴ ǾŜǊƛƭŜǊƛ ǘƻǇƭŀƴƤǊƪŜƴ ƎǀƴǸƭƭǸƭǸƪ ŜǎŀǎƤƴŀ ōŀƐƭƤ ƪŀƭƤƴƳƤǒǘƤǊΦ флΩƤ ƪƤȊΣ поΩǸ ŜǊƪŜƪ 

ƻƭƳŀƪ ǸȊŜǊŜ ǘƻǇƭŀƳ моо ǀƐǊŜƴŎƛŘŜƴ ǾŜǊƛ ǘƻǇƭŀƴƳƤǒǘƤǊΦ !ȅǊƤŎŀ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ суΩƛ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤΣ срΩƛ ¢ǸǊƪœŜ 

ŜƐƛǘƛƳƛ ǀƐǊŜƴŎƛǎƛŘƛǊΦ   
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±ŜǊƛƭŜǊƛƴ ǘƻǇƭŀƳŀ ŀǊŀœƭŀǊƤ 

!ǊŀǒǘƤǊƳŀƴƤƴ ǾŜǊƛƭŜǊƛ ȅŀǊƤ ȅŀǇƤƭŀƴŘƤǊƤƭƳƤǒΣ ƛƪƛ ǎƻǊǳŘŀƴ ƻƭǳǒŀƴ ƎǀǊǸǒƳŜ ŦƻǊƳǳȅƭŀ ǘƻǇƭŀƴƳƤǒǘƤǊΦ DŜœŜǊƭƛƪ ǾŜ 

ƎǸǾŜƴƛǊƭƛƪ ƛƭƪŜƭŜǊƛ ƎŜǊŜƐƛ ƪŀǘƤƭƤƳŎƤƭŀǊƤƴ ƪƛƳƭƛƪ ōƛƭƎƛƭŜǊƛ ŀƴƻƴƛƳ ōƤǊŀƪƤƭƳƤǒǘƤǊΦ DǀǊǸǒƳŜ ŦƻǊƳǳ ŀǊŀǒǘƤǊƳŀƴƤƴ ŀƳŀŎƤ 

ŘƻƐǊǳƭǘǳǎǳƴŘŀ ƻƭǳǒǘǳǊǳƭƳǳǒ ǾŜ ά5ƛǾŀƴ ŜŘŜōƛȅŀǘƤ ǎƛȊŎŜ ƴŜȅŜ ōŜƴȊŜǊΚέ άbƛœƛƴΚέ ǎƻǊǳƭŀǊƤȅƭŀ ǎƤƴƤǊƭŀƴŘƤǊƤƭƳƤǒǘƤǊΦ 

!ȅǊƤŎŀ ŎƛƴǎƛȅŜǘƭŜǊƛȅƭŜ ƛƭƎƛƭƛ ōƛƭƎƛ ŀƭŀƴƤƴƤ ŘƻƭŘǳǊƳŀƭŀǊƤ Řŀ ƛǎǘŜƴƳƛǒǘƛǊΦ  

Verilerin analizi  

!ǊŀǒǘƤǊƳŀ ƎǊǳōǳƴŘŀƴ ǘƻǇƭŀƴŀƴ ǾŜǊƛƭŜǊ ƛœŜǊƛƪ ŀƴŀƭƛȊƛ ǾŜ ǎǀȅƭŜƳ ŀƴŀƭƛȊƛ ȅǀƴǘŜƳƭŜǊƛ ƪǳƭƭŀƴƤƭŀǊŀƪ œǀȊǸƳƭŜƴƳƛǒǘƛǊΦ 

!ƴŀƭƛȊ ŜŘƛƭŜƴ ǾŜǊƛƭŜǊ ƳŜǘŀŦƻǊƭŀǊƤƴ ǘŜƳŀǘƛƪ ƪŀǘŜƎƻǊƛƭŜǊƛƴŜΣ ŎƛƴǎƛȅŜǘŜ ve kavramsal metaforlarla kendisine 

ōŜƴȊŜǘƛƭŜƴ ƴŜǎƴŜƴƛƴ ōŀƐƭŀƳǎŀƭ ƛƭƛǒƪƛǎƛƴŜ ƎǀǊŜ ƎǊǳǇƭŀƴŘƤǊƤƭƳƤǒǘƤǊΦ DǊǳǇƭŀƴŘƤǊƤƭŀƴ ǾŜǊƛƭŜǊΣ ŦǊŜƪŀƴǎ ŘŜƐŜǊƭŜǊƛƴŜ ƎǀǊŜ 

ǘŀōƭƻ ǾŜ ƎǊŀŦƛƪƭŜǊŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΦ 

!ȅǊƤŎŀ ǾŜǊƛƭŜǊ ǸȊŜǊƛƴŘŜ ŀƴŀƭƛȊ ȅŀǇƤƭƳŀŘŀƴ ǀƴŎŜ ǾŜǊƛ ǘƻǇƭŀƳŀ ŦƻǊƳǳƴŘŀ ȅŜǊ ŀƭŀƴ άbƛœƛƴΚέ ǎƻǊǳǎǳƴǳƴ ōƻǒ ōƤǊŀƪƤƭŘƤƐƤ 

ŎŜǾŀǇƭŀǊ ŀƴŀƭƛȊ ǎǸǊŜŎƛƴŘŜƴ œƤƪŀǊƤƭƳƤǒǘƤǊΦ ±ŜǊƛ ǎŜǘƛƴŘŜƴ œƤƪŀǊƤƭŀƴΣ мт ƪƤȊ ǾŜ мп ŜǊƪŜƪ ƻƭƳŀƪ ǸȊŜǊŜ ǘƻǇƭŀƳ ом ǀƐǊŜƴŎƛ 

ǘŀǊŀŦƤƴŘŀƴ ǸǊŜǘƛƭŜƴ ƳŜǘŀŦƻǊƭŀǊ ¢ŀōƭƻ мΩŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΥ 

Tablo 1. mƐǊŜǘƳŜƴ !ŘŀȅƭŀǊƤƴƤƴ .ŜƴȊŜǘƳŜ ¸ǀƴǸ .ŜƭƛǊǘƳŜŘŜƴ «ǊŜǘǘƛƪƭŜǊƛ aŜǘŀŦƻǊƭŀǊ 

Metafor  f Metafor  f 

Bulmaca 5 5ƛƭƛ ŀƐƤǊ ōƛǊ ǊƻƳŀƴ 1 

Kitap  4 YŀŘƤƴ 1 

 ŀǊŀǇ 3 Kalem 1 

Ansiklopedi 2 YǀǎǘŜƪƭƛ ǎŀŀǘ 1 

Taht 2 Pusula 1 

½ŜƪŃ ƪǸǇǸ 2  ŀƛǊƭŜǊƛƴ ǘƻǇƭŀƴŘƤƐƤ ōƛǊ ƳŜƪŃƴ 1 

!ȅŀƐƤ ƪƤǊƤƪ ǎŀƴŘŀƭȅŜ 1 ¢ŀǊƛƘƞ bir duvar saati 1 

Basketbol topu 1 Tarihi eserler 1 

4ŀǊƪƤŦŜƭŜƪ 1 Tasavvuf 1 

4ƤƴŀǊ ŀƐŀŎƤ 1 Telefon 1 

4ƛƭŜƪ 1 ¢ŜƳŜƭƛ ǎŀƐƭŀƳ ƻƭƳŀȅŀƴ ōƛǊ ōƛƴŀ 1 

4ƻƪ ƛǎǘŜȅƛǇ ŘŜ ŜƭŘŜ ŜŘŜƳŜŘƛƐƛƴ ōƛǊ ǒŜȅ 1 ½ƻǊ ƪƛǒƛƭŜǊ 1 

¢ŀōƭƻ мΩŘŜ ƎǀǎǘŜǊƛƭŜƴ ƳŜǘŀŦƻǊƭŀǊƤƴ нп ŦŀǊƪƭƤ ƪŀǾǊŀƳƭŀ ƻǊǘŀȅŀ ƪƻƴǳƭŘǳƐǳ ǾŜ ƻƭŘǳƪœŀ œŜǒƛǘƭƛ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊΦ 

Iŀǘǘŀ ŀǊŀƭŀǊƤƴŘŀ ǘŜƪǊŀǊ ŜŘƛƭŜƴ ƪŀǾǊŀƳƭŀǊ Řŀ ōǳƭǳƴƳŀƪǘŀŘƤǊΦ !ƴŎŀƪ ƪŀǘŜƎƻǊƛƪ ǾŜ ǘŜƳŀǘƛƪ ǎǸǊŜœƭŜǊƛƴ ȅǸǊǸǘǸƭƳŜǎƛ 

iœƛƴ ōŀƐƭŀƳƭŀ ƛƭƎƛƭƛ ŦƛƪƛǊ ǾŜǊƳŜŘƛƪƭŜǊƛƴŘŜƴ ŘƻƭŀȅƤ ōǳ ƳŜǘŀŦƻǊƭŀǊ ǎǸǊŜŎƛƴ ŘƤǒƤƴŘŀ ǘǳǘǳƭƳǳǒǘur.  

¸ŀȅƤƴ 9ǘƛƐƛ 

.ǳ œŀƭƤǒƳŀΣ ¢ƻƪŀǘ DŀȊƛƻǎƳŀƴǇŀǒŀ «ƴƛǾŜǊǎƛǘŜǎƛ {ƻǎȅŀƭ ǾŜ .ŜǒŜǊƞ .ƛƭƛƳƭŜǊ !ǊŀǒǘƤǊƳŀƭŀǊƤ 9ǘƛƪ YǳǊǳƭǳ ǘŀǊŀŦƤƴŘŀƴ 

25.08.2022 tarih ve 01-нс ǎŀȅƤƭƤ ƪŀǊŀǊ ƛƭŜ Ŝǘƛƪ ŀœƤŘŀƴ ǳȅƎǳƴ ōǳƭǳƴƳǳǒǘǳǊΦ 
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BULGULAR 

mƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ǘŀƳŀƳƤ ǘŀǊŀŦƤƴŘŀƴ ǸǊŜǘƛƭŜƴ kavramsal metaforlar 

Tablo 2. mƐǊŜǘƳŜƴ !ŘŀȅƭŀǊƤƴƤƴ 5ƛǾŀƴ 9ŘŜōƛȅŀǘƤ YŀǾǊŀƳƤƴŀ ¸ǀƴŜƭƛƪ «ǊŜǘǘƛƪƭŜǊƛ aŜǘŀŦƻǊƭŀǊ 

Metafor  .ŜƴȊŜǘƳŜ ȅǀƴǸƴŜ ƛƭƛǒƪƛƴ ǀǊƴŜƪƭŜǊ 

!ŎƤƭƤ !Řŀƴŀ ƪŜōŀōƤ TȊƭŜƳŜǎƛ ŘŜ ȅŜƳŜǎƛ ŘŜ ȊŜǾƪƭƛΦ 

!ŦǊƛƪŀ ƪƤǘŀǎƤ YŜǒŦŜŘƛƭƳŜǎƛ ƎŜǊŜƪŜƴΣ ƎƛȊŜƳƭƛ ōƛǊœƻƪ ȅǀƴǸ ǾŀǊŘƤǊΦ mƐǊŜƴƛƭƳŜǎƛ ȊŀƳŀƴ ŀƭƤǊΦ 

!Ɛŀœ 4ƻƪ ƎŜƴƛǒ ǾŜ œŜǒƛǘƭƛ ƪƻƭƭŀǊŀ ŀȅǊƤƭƤȅƻǊΦ ¸ǀǊŜŘŜƴ ȅǀǊŜȅŜ ŘŜƐƛǒŜƴ ǘǸǊƭŜǊƛ ǾŀǊΦ 

!Ɛŀœ IŜǊ ŘŀƭƤƴŘŀ ƘŜǊ ȅŀǇǊŀƐƤƴŘŀ ōƛǊ ƻƭŀȅ ǾŜ konu var. 

!Ɛŀœ ƎǀǾŘŜǎƛΣ ŀƐŀœ 
ŘŀƳŀǊƤ 

hǎƳŀƴƭƤ ¢ǸǊƪœŜǎƛƴƛƴ ȊŜƴƎƛƴƭƛƐƛƴƛ ŀƭƤǇ ȅŜƴƛ ŀœŀŎŀƪ œƛœŜƪƭŜǊŜ ƛƭŜǘƛǊΦ {ǀȊ ǎŀƴŀǘƭŀǊƤ Ǝƛōƛ ǀȊŜƭƭƛƪƭŜǊƛȅƭŜΦ 
Kelimelerin derƛƴΣ ŘǳȅƎǳ ȅǸƪƭǸ ŀƴƭŀƳƭŀǊƤȅƭŀΦ 

!ƪƤƭƭƤ ǘŜƭŜŦƻƴ 4ǸƴƪǸ œƻƪ ƛǒƭŜǾƛ ǾŀǊ 

Anahtar 4ŜǾƛǊƛǇ ƪŀǇƤȅƤ ŀœǘƤƐƤƴƤȊŘŀ ȅŜƴƛ ōƛǊ ŘǸƴȅŀȅŀ ƎƛǊƛȅƻǊǎǳƴǳȊΦ 

Anahtar 5ƻƐǊǳ ƪŀǇƤȅƤ ōǳƭŘǳƐǳƴǳȊŘŀ ŘŀƘŀ ŜƐƭŜƴŎŜƭƛ ƻƭǳȅƻǊΦ 

Ansiklopedi Tœƛ ōƛƭƎƛȅƭŜ ŘƻƭǳŘǳǊΦ 

Ayna IŜǊ ǒŜȅƛƴ ŀǎƭƤƴƤ ƛœƛƴŘŜ ǎŀƪƭŀǊΦ hƴŀ ƎǀǊǸƴŜƴ ǒŜȅƛ ȅŀƴǎƤǘƤǊΦ 

Bardak 5Ƥǒǘŀƴ ōŀƪƤƴŎŀ ōƻǒ ǾŜ ŀƴƭŀƳǎƤȊ ŘǳǊŀōƛƭƛǊ ŀƳŀ ƛœŜǊƛƪ Řƻƭǳ ŀǎƭƤƴŘŀΦ 

Bilezik TƴǎŀƴƤƴ ƪƻƭǳƴŘŀ ƻƭƳŀǎƤ ƎŜǊŜƪƛȅƻǊΦ 

Bulmaca .ƛƭƎƛ ōƛǊƛƪƛƳƛ ƛƭŜ ȅŀǇƤƭŀōƛƭŜŎŜƪ ōƛǊ ŘŜǊǎΦ 

Bulmaca 4ǀȊǸƭŘǸƪœŜ ȅŜǇȅŜƴƛ ŀƴƭŀƳƭŀǊ œƤƪƤȅƻǊΦ 

.ǸȅǸƪ ōƛǊ ǎǀȊƭǸƪ  !ƴƭŀƳŀŘƤƐƤƳ œƻƪ ƪŜƭƛƳŜ ƛœŜǊƛȅƻǊΦ 

Ceylan Hep gazel ve ƎǸȊŜƭ ǎǀȊ ǾŀǊΦ 4ƻƪ ƛƴŎŜ ōƛǊ ŘŜǊǎΦ 

4ŀƴǘŀ Kolunda olursa daha emin hissedersin. 

4ƤƴŀǊ YǀƪƭŜǊƛ ŘŜǊƛƴŘŜ ƻƭŘǳƐǳ ƛœƛƴ Ŝǎƪƛ ŜŘŜōƛȅŀǘ Řŀ œƻƪ ƎŜƴƛǒ ǾŜ ŘŜǊƛƴΦ 

Deniz TœƛƴŘŜ ōƛǊ ǎǸǊǸ ǒŜȅ ǾŀǊ ǾŜ Ƙŀȅŀƭ ŘǸƴȅŀǎƤ ƎŜƴƛǒΦ 

Deniz 5ƛōƛ ōǳŎŀƐƤ ȅƻƪΦ 

Deniz TœƛƴŘŜ ŜǎƪƛȅŜ ŘŀƛǊ ƘŜǊ ǒŜȅ ǾŀǊΦ 

5ƻƐǳ ƘŀƭƤƭŀǊƤ aƻǘƛŦ ƻƭŀǊŀƪ ōǸȅǸƪ ōƛǊ ȊŜƴƎƛƴƭƛƪ ōŀǊƤƴŘƤǊŘƤƐƤ ƛœƛƴΦ 

5ƻƭŀǒƳƤǒ ōƛǊ ƛǇ ȅǳƳŀƐƤ 4ǀȊǸƭŘǸƪœŜ ŀƴƭŀƳ ƻǊǘŀȅŀ œƤƪƤȅƻǊΦ 

Dua eden biri DǀǊǸƴǸǊŘŜ Řǳŀ ŜŘƛȅƻǊŘǳǊ ŀƳŀ ƴŜ Řǳŀ ŜǘǘƛƐƛƴƛ ƛœƛƴƛ ƻƪǳȅŀƳŀȊǎƤƴΦ 

9ǎƪƛ ōƛǊ ƘŀƭƤ TœŜǊƛǎƛƴŘŜ ƛǒƭŜƴƳƛǒ ƻƭŀȅ ǾŀǊŘƤǊΦ IŀƭƤƴƤƴ ŘŜǎŜƴƭŜǊƛƴƛƴ ŀƴƭŀƳ ǘŀǒƤƳŀǎƤ ƎƛōƛΦ 

Eski bir kitap Bu deǊǎƭŜǊƛ ƎǀǊŘǸƪœŜ Ŝǎƪƛ ōƛǊ ƪƛǘŀǇ ƎǀǊƳǸǒ ƻƭǳȅƻǊǳƳΦ 

Eski bir plak 9ǎƪƛȅƛ ƘŀǘƤǊƭŀǘǘƤƐƤ ƛœƛƴΦ 

Eski bir tablo DǸƴ ƤǒƤƐƤƴŀ œƤƪǘƤƪœŀ ŘŜƐŜǊ ƪŀȊŀƴƤȅƻǊΦ 

CƤǊƤƴ TœƛƴŜ ƎƛǊŜƴ yanar. 

CƻǘƻƐǊŀŦ ŀƭōǸƳǸ 
hƴŀ ōŀƪǘƤƪœŀ ƎŜœƳƛǒŜ ƎƛŘŜǊΣ ƻ ŘǀƴŜƳƛƴ ƎǸȊŜƭƭƛƪƭŜǊƛƴƛΣ ǘŀǊȊƤƴƤΣ ōǸȅǸƪƭŜǊƛƳƛȊƛƴ ƪǸœǸƪƭǸƪ ǾŜ 
ƎŜœƳƛǒ ȊŀƳŀƴƭŀǊƤƴƤ ƎǀǊǸǊΣ ƎǸƴǸƳǸȊƭŜ ƪŀǊǒƤƭŀǒǘƤǊƳŀ ƛƳƪŃƴƤ ōǳƭǳǊǳƳΦ 

Fuzuli 5ƛǾŀƴ ŜŘŜōƛȅŀǘƤ ŘŜƴƛƭŘƛƐƛƴŘŜ ŀƪƭƤƳŀ ƛƭƪ CǳȊǳƭƛ ƎŜƭƛǊΦ 

DǀƪƪǳǒŀƐƤ 4ǸƴƪǸ ǊŜƴƎŃǊŜƴƪΦ 

DǀƭƎŜ DŜœƳƛǒƛƳƛȊ ƘŜǊ ȊŀƳŀƴ ŀǊƪŀƳƤȊŘŀŘƤǊ œǸƴƪǸΦ 

DǀƴǸƭ DǀƴƭŜ ƎƛǊƳŜŘŜƴ ǎŜǾƎƛǎƛƴƛ ŀƭŀƳŀȅƤȊΦ 

DǸƭ 5ƛǾŀƴ ŜŘŜōƛȅŀǘƤƴŘŀ ŃǒƤƪƭŀǊŘŀƴ œƻƪœŀ ǎǀȊ ŜŘƛƭƛȅƻǊ ǾŜ ŃǒƤƪƭŀǊ ƎǸƭ ƛƭŜ ōƛǊƭƛƪǘŜ ŀƴƤƭƤȅƻǊΦ 

DǸƭ 9ŘŜōƛȅŀǘƤƳƤȊŘŀ ƎǸȊŜƭ ǾŜ ǀȊŜƭ ōƛǊ ȅŜǊƛ var. 

DǸƭ ōŀƘœŜǎƛ 
mȅƭŜŎŜ ŘǳǊŀƴ ǇŜƪ ōƛǊ ǀƴŜƳƛ ƻƭƳŀȅŀƴ ŀƳŀ ǳƐǊŀǒǘƤƐƤ ȊŀƳŀƴ ƛƴǎŀƴƤ Ƴǳǘƭǳ ŜŘŜƴ ǊŜƴƎŃǊŜƴƪ 
ƎǸƭƭŜǊƛƴ ŀœǘƤƐƤΣ ȅŜƴƛƭƛƪƭŜǊƭŜ Řƻƭǳ ōƛǊ ōŀƘœŜΦ 

DǸƭ ƭƻƪǳƳǳ 4ƻƪ ŘŜƐŜǊƭƛ ǾŜ ƎǸȊŜƭΦ 

DǸƭΣ ƭŀƭŜ .ŜȅƛǘƭŜǊ ŀœƤƭŘƤƪœŀ ƎǸȊŜƭ ƪƻƪǳ ǎŀœǘƤƐƤ ƛœƛƴΦ 

Hazine ǎŀƴŘƤƐƤ TœƭŜǊƛƴŘŜ ōǸȅǸƪ ōƛǊ ƘŀȊƛƴŜ ȅŀǘƤȅƻǊΦ 

IŜŎŜ ƪƛǘŀōƤ Tƭƪ ƻƪǳƳŀ ƪƛǘŀōƤΣ ōŜȅƛǘƭŜǊƛ ŀƴƭŀȅŀƳŀŘƤƐƤƳ ƛœƛƴΦ 

Iƛœ ōƛƭƳŜŘƛƐƛƳ ōƛǊ ƪƛǘŀōƤƴ 
ŘƤǒ ƪŀǇŀƐƤ 

mƐǊŜƴŘƛƪœŜΣ ŘŜǊǎƛ ŀƴƭŀŘƤƪœŀ ŀƪƤŎƤ ǾŜ ƎǸȊŜƭ ŀƳŀ ōƛƭƳŜȅƛƴŎŜ ƘƛœōƛǊ ŀƴƭŀƳ ƛŦŀŘŜ ŜǘƳƛȅƻǊΦ CǊŀƴǎƤȊ 
hissediyorum kendimi. 

LǎƤǊƎŀƴ ƻǘǳ 5ƤǒŀǊƤŘŀƴ ƎǸȊŜƭ ŀƳŀ Ŝƭƛƴƛ ǾǳǊǳƴŎŀ Ŝƭƛƴƛ ŀŎƤǘƤȅƻǊΦ 

Tƴǎŀƴ  TǒƭŜŘƛƪœŜ ōƛƭƛƴƳŜȅŜƴΣ ŘŜǊƛƴŜ ƛƴŘƛƪœŜ ȅŜƴƛ ōƛƭƎƛƭŜǊ ŜŘƛƴŘƛƐƛƳ ƛœƛƴΦ 

TǇ ƳŀƪŀǊŀǎƤ 5ǸȊƎǸƴ ƛǒƭŜƴŘƛƐƛ ȊŀƳŀƴ ƎǸȊŜƭ ŀƴƭŀǒƤƭŀƴ ŀƳŀ ǊŀǎǘƎŜƭŜ ǎŀǊƤƭŘƤƐƤƴŘŀ ƪŀǊƤǒŀƴ iplikler gibi olur. 

Yŀōƭƻǎǳ ƪŀǊƳŀƪŀǊƤǒƤƪ ōƛǊ 
ƪǳƭŀƪƭƤƪ 

4ǸƴƪǸ œƻƪ ƪŀǊƳŀǒƤƪ ǾŜ ŘŜǊƛƴΦ 



IJETSAR (International Journal of Education Technology and Scientific Researches)    Vol: 8,   Issue: 21,    2023   

337 
 

 

 

YŀŘƤƴ  ƛƛǊŘŜƪƛ ǘŀǎǾƛǊƭŜǊƛƴ œƻƐǳ ƪŀŘƤƴƭŀ ŀƭŀƪŀƭƤ ƻƭŘǳƐǳƴŘŀƴΦ 

KapalƤ ōƛǊ ƪŀǊŀ ƪǳǘǳ 
TœƛƴŘŜ ƛƭƪ ōŀƪƤǒǘŀ ƴŜ ƻƭŘǳƐǳΣ ƪǳǘǳȅǳ ŀœǘƤƐƤƴƤȊŘŀ ƛœƛƴŘŜƴ ƴŜȅƛƴ œƤƪŀŎŀƐƤ ōŜƭƭƛ ŘŜƐƛƭΦ .ŜȅƛǘƭŜǊƛƴ 
ƳŀƴŀǎƤ Řŀ ŀȅƴŜƴ ōǳ ǒŜƪƛƭŘŜΦ 

YŀǇŀƭƤ ƪǳǘǳ Tƭƪ ōŀƪǘƤƐƤƳŘŀ ƴŜ ƻƭŘǳƐǳƴǳ ŀƴƭŀƳŀŘƤƐƤƳ ōŜȅƛǘƭŜǊ ǾŀǊΦ 

YŀǇƤ IŜǊ ŀœƤƭƳŀǎƤƴŘŀ ŦŀǊƪƭƤ ōƛǊ ŀƴƭŀƳ ǾŜǊƛȅƻǊΦ 

KŜœƛ TƴŀǘœƤƭƤƐƤ ǾŀǊŘƤǊ ǾŜ ŘŜǊǎǘŜ ƪŜƴŘƛƴƛ ƪƻƭŀȅ ƪƻƭŀȅ ŜƭŜ ǾŜǊƳŜȊΦ 

Kervan  Birbirine ōŀƐƭƤΣ ŀȅƴƤ ȊƛƴŎƛǊƛƴ ƘŀƭƪŀǎƤ ƎƛōƛΦ 

Kitap 
IŜǊ ƻƪǳŘǳƐǳƴǳȊŘŀ ǎƛȊŜ ōŀǒƪŀ ŘǸƴȅŀƭŀǊƤƴ ǇŜƴŎŜǊŜƭŜǊƛƴƛ ŀœŀǊΦ 5ƛǾŀƴ ŜŘŜōƛȅŀǘƤ Řŀ ōƛȊŜ ŦŀǊƪƭƤ 
ŘǀƴŜƳƭŜǊƛ ǘŀƴƤǘƤȅƻǊΦ 

YƛǘŀǇƭƤƪ 4ƻƪ ƎŜƴƛǒ ǾŜ œƻƪ ƪƻƴǳ ǾŀǊΦ 

Kuyu 
.ŜȅƛǘƭŜǊƛ œǀȊŘǸƪœŜ ǀȅƭŜ ƛƭƎƛƴœ ǒŜȅƭŜǊƭŜ ƪŀǊǒƤƭŀǒƤȅƻǊ ƪƛ ōǳ ǎŜōŜǇƭŜ Řƛōƛ ƻƭƳŀȅŀƴ ōƛǊ ƪǳȅǳȅŀ 
benziyor. 

[ŃƭŜ 
h ŘǀƴŜƳŘŜ ƭŃƭŜ œƻƪ ƎǸȊŜƭ ƻƭŘǳƐǳ ƛœƛƴ ƎŜœŜƪ ƎǸȊŜƭƭƛƐƛƴ ƎŜǊœŜƪ ŀǒƪƤƴ ƻƭŘǳƐǳ ŘǀƴŜƳƭŜǊƛ 
ŀƴƭŀǘƤȅƻǊΦ 

Makine 4ŀƭƤǒƤǊǎŀ ǇŀǎƭŀƴƳŀȊΦ 

Matematik problemi .Ŝȅǘƛ ǀȊǸƳƭŜƳŜƪ ŀƴƭŀƳŀƪΣ ƳŀǘŜƳŀǘƛƪ ǇǊƻōƭŜƳƛ Ǝƛōƛ ǳƐǊŀǒǘƤǊƤŎƤΣ ŘǸǒǸƴŘǸǊǸŎǸΦ 

aŀǘǊǳǒƪŀ  5Ƥǒǘŀ ōǸȅǸƪ ōƛǊ ƻȅǳƴŎŀƪΣ ŀœǘƤƪœŀ ȅŜƴƛ ōƛǊ ƻȅǳƴŎŀƪ œƤƪƤȅƻǊΦ tŀǊœŀƭŀǊŘŀƴ ƻƭǳǒŀƴ ōƛǊ ōǸǘǸƴ ƎƛōƛΦ 

aŜƘǘŜǊ ƳŀǊǒƤ 9ǎƪƛȅƛ ƘŀǘƤǊƭŀǘǘƤƐƤ ƛœƛƴΦ 9ǎƪƛ ōŀƴŀ hǎƳŀƴƭƤ 5ŜǾƭŜǘƛΩƴƛΣ hǎƳŀƴƭƤ 5ŜǾƭŜǘƛ ŘŜ ƳŜƘǘŜǊƛ ƘŀǘƤǊƭŀǘƤȅƻǊΦ 

Melodi 
5ŀƘŀ ǀƴŎŜ ŘǳȅƳŀŘƤƐƤƳ ƪŜƭƛƳŜƭŜǊƛ ǒŀƛǊƭŜǊƛƴŘŜƴ ōŜȅƛǘƭŜǊƛƴŘŜ ƪŀŦƛȅŜƭƛ ƪǳƭƭŀƴƤǒƭŀǊƤȅƭŀ ōƛǊ œŀƭƎƤŘŀƴ 
œƤƪŀƴ ǎŜǎ Ǝƛōƛ ƪŜȅƛŦƭŜ ŘƛƴƭƛȅƻǊǳƳ 

aŜȅǾŜǎƛȊ ŀƐŀœ mƐǊŜƴ ǾŜ ōƛǊ ƪŜƴŀǊŘŀ ŘǳǊǎǳƴΦ IƛœōƛǊ ƛǒƛƴŜ ȅŀǊŀƳƤȅƻr. 

aǸŎŜǾƘŜǊ YƤȅƳŜǘƭƛ ƻƭŘǳƐǳƴŘŀƴΦ 

Orman TœƛƴŜ ƎƛǊƛǇ ƘŜǊ ȅŜǊƛƴƛ ƛƴŎŜƭŜȅŜǊŜƪ ƎŜȊŘƛƐƛƳ ōƛǊ ƻǊƳŀƴΦ 

tŀƳǳƪ ǒŜƪŜǊ Yƻƭŀȅ ƻƭŘǳƐǳ ƛœƛƴΦ 

Pano DŜǊŜƪǎƛȊ ǒŜȅƭŜǊ ōǳƭǳƴŘǳǊǳȅƻǊΦ 

tŀǘƭŀȅŀƴ ǘǸƪŜƴƳŜȊ ƪŀƭŜƳ DǀƳƭŜƐƛ ƳŀƘǾŜǘǘƛƐƛ ƛœƛƴΦ 

Roman Uzun soluklu ve bitmek bilmiyor. 

Roman .ŀǒǘŀ ǎƤƪƤŎƤ ōǳƭŘǳƐǳƳΣ ƛƭŜǊƭŜŘƛƪœŜ ƳŜǊŀƪ ŘǳȅŘǳƐǳƳ ǊƻƳŀƴ ƎƛōƛΦ 

Saat 
bŜ ƪŀŘŀǊ ȊŀƳŀƴ ƎŜœǎŜ ŘŜ ƻΣ ǎŀŀǘƭƛƐƛƴŘŜƴ ōƛǊ ǒŜȅ ƪŀȅōŜǘƳŜȊΦ {ŀŀǘƛƴ ŘǳǊƳŀǎƤΣ ƻƴǳƴ ǀƴŎŜƪƛ 
ȊŀƳŀƴƭŀǊŘŀ œŀƭƤǒƳŀŘƤƐƤ ŀƴƭŀƳƤƴŀ ƎŜƭƳŜȊΦ 

Sahra 9ǎƪƛ ƎǸȊŜƭƭƛƪƭŜǊ ŀȅǊƤ ōƛǊ ȊŜǾƪ ǾŜǊƛȅƻǊΦ 

{ŀƳŀƴ ƪŃƐƤŘƤ ¢ŀǊƛƘ ƪƻƪǘǳƐǳ ƛœƛƴΦ 

{ŀƴŘƤƪ TœƛƴŘŜ ŘŜƐŜǊƭƛ ǒŜȅƭŜǊ ƻƭŘǳƐǳƴŘŀƴΣ ƛœƛƴŘŜƪƛƭŜǊƛ ƪŀǊƤǒǘƤǊŘƤƪœŀ ȅŜƴƛ ǒŜȅƭŜǊ ƻǊǘŀȅŀ œƤƪƤȅƻǊΦ 

{ŀǊƤƪ ǾŜ ŀǎŀ 
hǊǘŀ !ǎȅŀϥŘŀƴ ǎƻƴǊŀ ōƻȊƪǳǊǘ ǎƛƳƎŜǎƛƴƛƴΣ ȅŜǊƛƴƛ Řƛƴƛ ŜǎŜǊƭŜǊŜ ōƤǊŀƪǘƤƐƤ ōƛǊ ŘǀƴŜƳ ƻƭŘǳƐǳƴŘŀƴ 
ŘƻƭŀȅƤΦ 

{ŀǊƳŀǒƤƪ Bir kez ŀœƤƴŎŀ ƘŜǊ ȅŜǊŜ ȅŀȅƤƭƤȅƻǊΦ 

{ŜǊǾƛ ŀƐŀŎƤ IŜǊ ȊŀƳŀƴ ȅŜǒƛƭ ŘǳǊŘǳƐǳΣ ŜǎƪƛƳŜŘƛƐƛ ƛœƛƴΦ 

Sevgili  IŜǊ ōƛǊ ōŜȅƛǘǘŜ ŘŀƘŀ ƎǸȊŜƭ ǒŜȅƭŜǊ ǀƐǊŜƴƛȅƻǊǳƳΦ 

Soba Bazen gerekli bazen gereksiz. 

{ƻƐŀƴ  hƭƳŀȊǎŀ ƻƭƳŀȊΦ !ƴŎŀƪ ƻƭŘǳƐǳƴŘŀ Řŀ ƎǀȊ ȅŀǒŀǊǘƤǊΦ 

{ǀȊƭǸƪ  Eskiden ƎŜƭƳƛǒ Řƛƭ ǀȊŜƭƭƛƪƭŜǊƛƴƛ ƛœŜǊŜƴ ōƻƭ ǾŜ ȊŜƴƎƛƴ ōƛǊ ǎǀȊƭǸƪ ƎƛōƛΦ 

{ǀȊƭǸƪ 9ǎƪƛ ŜŘŜōƛȅŀǘ ƻƭŘǳƐǳ ƛœƛƴ ǎǀȊƭǸƪ ǾŜ ŘŜǊǎ ŀȅǊƤƭƳŀȊ ōƛǊ ōǸǘǸƴ ƎƛōƛΦ 

Su hƴǎǳȊ ȅŀǇŀƳŀȅƤȊ ŀƳŀ ƛœƛƴŜ ŘŜ ŘŀƭŘƤƴ ƳƤ ǎŜƴƛ ōƻƐŀǊΣ ǀƭŘǸǊǸǊΦ 

Su {ǳ Ǝƛōƛ ŀƪƤǇ ƎƛŘƛȅƻǊΦ 4ƻƪ ŜƐƭŜƴŎŜƭƛΦ 

Sudoku 5ƻƐǊǳȅǳ ōǳƭƳŀƪ ȊŀƳŀƴ ŀƭƤȅƻǊΦ 

{ǸǇǸǊƎŜ 5ŜǊǎǘŜƴ ǾŜ ǎƤƴŀǾŘŀƴ ǎƻƴǊŀ ōƛƭƎƛƭŜǊ ƎƛŘƛȅƻǊΦ 

{ǸǊǇǊƛȊ ȅǳƳǳǊǘŀ 4ƻŎǳƪƭŀǊƤƴ ƘŜǾŜǎƭŜ ƎƛŘƛǇ ŀƭŘƤƐƤΣ ƛœƛƴŘŜƴ ƴŜ œƤƪŀŎŀƐƤƴƤ ƘŜȅŜŎŀƴƭŀ ōŜƪƭŜŘƛƐƛ ȅǳƳǳǊǘŀ ƎƛōƛΦ 

Tabiat  5ƻƐŀȅƭŀ ƛœ ƛœŜ ƎƛōƛΦ 

Taht ¸ǸƪǎŜƪ ȊǸƳǊŜȅŜ ƘƛǘŀǇ ŜǘǘƛƐƛ ƛœƛƴΦ 

¢ŀǊƛƘƞ ƘŀȊƛƴŜler  hǊǘŀȅŀ œƤƪƳŀǎƤ ōƛƭƎƛƭŜǊƛƴ ŀǊǘƳŀǎƤƴƤ ǎŀƐƭƤȅƻǊΦ 

¢ŀǊƛƘƛƴ ǒŀƘƛŘƛ ƻƭŀƴ ōƛǊ 
insan 

9ǎƪƛ ȅǸȊȅƤƭƭŀǊƤƴ ŜǎŜǊƭŜǊƛ ǾŜ ǒŀƛǊƭŜǊƛ ƘŀƪƪƤƴŘŀ ōƛƭƎƛ ǾŜǊŘƛƐƛ ƛœƛƴΦ 

Tilki 
.ƛƭƎƛƭƛ ǾŜ ȊŜƪŀƭƤ ōƛǊ ōŜȅƴŜΦ hǎƳŀƴƭƤŎŀ ǇǊŀǘƛƪ ȅŀǇƤƭŀǊŀƪ ŀƪƤƭŘŀ ƪŀƭƤǊƪŜƴ 5ƛǾŀƴ ŜŘŜōƛȅŀǘƤ ǎǸǊŜƪƭƛ 
ezbeǊ ƻƭŘǳƐǳ ƛœƛƴ œŀƭƤǒƤǇ ǘŜƪǊŀǊ ŜǘƳŜƪ ƎŜǊŜƪƛǊΦ 

¢ǸƪŜƴƳŜȊ ƪŀƭŜƳ 4ǸƴƪǸ Ƙƛœ ōƛǘŜŎŜƐƛ ȅƻƪ ƎƛōƛΦ 

Uzay {ƻƴǎǳȊ ƻƭŘǳƐǳ ƛœƛƴΦ 

Yap-boz .ŜȅƛǘƭŜǊ ƘŜǊ ǘŀǊŀŦŀ œŜƪƛƭŜōƛƭƛȅƻǊΦ 

Yap-ōƻȊ ǇŀǊœŀǎƤ ¢ǸǊƪ ŜŘŜōƛȅŀǘƤ ȅŀǇ-ōƻȊΣ ǇŀǊœŀƭŀǊƤ Řŀ ƻ yap-ōƻȊǳƴ ǇŀǊœŀƭŀǊƤΦ 



IJETSAR (International Journal of Education Technology and Scientific Researches)    Vol: 8,   Issue: 21,    2023   

338 
 

 

 

¢ŀōƭƻ н ƛƴŎŜƭŜƴŘƛƐƛƴŘŜΣ ƪŀǾǊŀƳǎŀƭ œŜǒƛǘƭƛƭƛƪ ōŀƪƤƳƤƴŘŀƴ ƻƭŘǳƪœŀ ȊŜƴƎƛƴ ōƛǊ ƳŀƭȊŜƳŜ ǎǳƴŀƴ ŎŜǾŀǇƭŀǊ ŀǊŀǎƤƴŘŀ уо 

ŦŀǊƪƭƤ ƳŜǘŀŦƻǊ ǸȊŜǊƛƴŘŜ ŘǳǊǳƭŘǳƐǳ ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ ¢ŀōƭƻŘŀƪƛ ǾŜǊƛƭŜǊŜ ƎǀǊŜΣ ¢ǸǊƪœŜ ǾŜ ¢ǸǊƪ Řƛƭƛ ǾŜ ŜŘŜōƛȅŀǘƤ ōǀƭǸƳǸ 

ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƪŀǾǊŀƳƤƴƤ ŦŀǊƪƭƤ ƎǀǎǘŜǊƎŜƭŜǊƭŜ ǾŜ ŦŀǊƪƭƤ ōŀƐƭŀƳƭŀǊƭŀ ŘŜƐŜǊƭŜƴŘƛǊŘƛƪƭŜǊƛ ŀƴƭŀǒƤƭƳƤǒǘƤǊΦ  

±ŜǊƛ ǘƻǇƭŀƴŀƴ ƎǊǳǇ ƛœŜǊƛǎƛƴŘŜ Ŝƴ œƻƪ ǘŜƪǊŀǊƭŀƴŀƴ ƳŜǘŀŦƻǊƭŀǊƤƴ ƘŀƴƎƛƭŜǊƛ ƻƭŘǳƐǳƴǳ ǘŜǎǇƛǘ ŜǘƳŜƪ ŀƳŀŎƤȅƭŀ 

ƳŜǘŀŦƻǊƭŀǊƤƴ ŦǊŜƪŀƴǎ ŘŜƐŜǊƭŜǊƛƴŜ ōŀƪƤƭƳƤǒ ǾŜ ōƛǊ ƎǊǳǇƭŀƴŘƤǊƳŀ ȅŀǇƤƭŀǊŀƪ ǎƻƴǳœƭŀǊ  Ŝƪƛƭ мΩŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΥ 

 

 Ŝƪƛƭ м. Divan 9ŘŜōƛȅŀǘƤ YŀǾǊŀƳƤƴŀ ¸ǀƴŜƭƛƪ «ǊŜǘƛƭŜƴ aŜǘŀŦƻǊƭŀǊƤƴ {ƤƪƭƤƐƤ 

 Ŝƪƛƭ мΩŘŜƪƛ ǾŜǊƛƭŜǊ ƛƴŎŜƭŜƴŘƛƐƛƴŘŜΣ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƪŀǾǊŀƳƤƴƤƴ Ŝƴ ŦŀȊŀ ƪƛǘŀǇΣ ŀƐŀœ ǾŜ ōǳƭƳŀŎŀ ƪŀǾǊŀƳƭŀǊƤƴŀ 

ōŜƴȊŜǘƛƭŘƛƐƛ ƎǀǊǸƭƳǸǒǘǸǊΦ .ǳ ƪŀǾǊŀƳƭŀǊ ǀƐǊŜƴŎƛƭŜǊƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴƤ ŀƴƭŀƳ ōƻȅǳǘǳȅƭŀ ŜƭŜ ŀƭŘƤƪƭŀǊƤƴƤ 

ȅŀƴǎƤǘƳŀƪǘŀŘƤǊΦ mƐǊŜƴŎƛƭŜǊΣ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴƤ ƪǀƪƭǸΣ ƎƛȊŜƳƭƛΣ ƪŀǊƳŀǒƤƪΣ ǳȊǳƴ ǎƻƭǳƪƭǳ ǾŜ ōƛǘƳŜƪ ōƛƭƳŜȅŜƴ ōƛǊ 

ŜŘŜōƛȅŀǘ ƻƭŀǊŀƪ ŘǸǒǸƴƳǸǒƭŜǊ ǾŜ ōǳ ƪŀǾǊŀƳƭŀǊƤ ōǳ ŘǸǒǸƴŎŜ œŜǊœŜǾŜǎƛƴŘŜ ǎƻƳǳǘƭŀǒǘƤǊƳƤǒƭŀǊŘƤǊΦ YŀǾǊŀƳǎŀƭ œŜǒƛǘƭƛƭƛƪ 

ōŀƪƤƳƤƴŘŀƴ ǾŜǊƛƭŜǊŜ ōŀƪƤƭŘƤƐƤƴŘŀ ƛǎŜ нр ŦŀǊƪƭƤ ƪŀǾǊŀƳ œŜǊœŜǾŜǎƛƴŘŜ ƳŜǘŀŦƻǊ ǸǊŜǘƛƭŘƛƐƛ ōŜƭƛǊƭŜƴƳƛǒǘƛǊΦ  

4ŀƭƤǒƳŀȅŀ ǾŜǊƛ ǎŀƐƭŀȅŀƴ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤ ƛœŜǊƛǎƛƴŘŜ ȅŀƭƴƤȊŎŀ ōƛǊ ƪŜȊ ŘƛƭŜ ƎŜǘƛǊƛƭŜƴ ƳŜǘŀŦƻǊƭŀǊ ¢ŀōƭƻ оΩǘŜ 

ǎǳƴǳƭƳǳǒǘǳǊ: 

Tablo 3. mƐǊŜǘƳŜƴ !ŘŀȅƭŀǊƤƴƤƴ .ƛǊŜǊ YŜȊ ¢ŜƪǊŀǊƭŀŘƤƐƤ aŜǘŀŦƻǊƭŀǊ 

Metafor  f Metafor  f 

4ƛƭŜƪ 1 DǀƪƪǳǒŀƐƤ 1 

!ŎƤƭƤ !Řŀƴŀ ƪŜōŀōƤ 1 DǀƭƎŜ 1 

!ŦǊƛƪŀ ƪƤǘŀǎƤ 1 DǀƴǸƭ 1 

Ayna 1 DǸƭ ƭƻƪǳƳǳ 1 

Bardak 1 LǎƤǊƎŀƴ ƻǘǳ 1 

Basketbol topu 1 TǇ ƳŀƪŀǊŀǎƤ 1 

Bilezik 1 Yŀōƭƻǎǳ ƪŀǊƳŀƪŀǊƤǒƤƪ ōƛǊ ƪǳƭŀƪƭƤƪ 1 

Ceylan 1 YŀǇƤ 1 

4ŀƴǘŀ 1 YŜœƛ 1 

4ŀǊƪƤŦŜƭŜƪ 1 Kervan 1 

4ƻƪ ƛǎǘŜȅƛǇ ŘŜ ŜƭŘŜ ŜŘŜƳŜŘƛƐƛƴ ōƛǊ ǒŜȅ 1 Kuyu 1 

10

8
7

4 4
3 3 3 3 3 3 3

2 2 2 2 2 2 2 2 2 2 2 2 2

9ƴ œƻƪ ǘŜƪǊŀǊƭŀƴŀƴ ƳŜǘŀŦƻǊƭŀǊ
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5ƻƭŀǒƳƤǒ ōƛǊ ƛǇ ȅǳƳŀƐƤ 1 Makine 1 

Dua eden biri 1 Matematik problemi 1 

CƤǊƤƴ 1 aŀǘǊǳǒƪŀ   1 

CƻǘƻƐǊŀŦ ŀƭōǸƳǸ 1 aŜƘǘŜǊ ƳŀǊǒƤ 1 

Fuzuli 1 Melodi 1 

Orman 1 {ƻƐŀƴ 1 

tŀƳǳƪ ǒŜƪŜǊ 1 {ǸǇǸǊƎŜ 1 

Eski bir plak  1 {ǸǊǇǊƛȊ ȅǳƳǳǊǘŀ 1 

Pusula 1  ŀƛǊƭŜǊƛƴ ǘƻǇƭŀƴŘƤƐƤ ōƛǊ ƳŜƪŃƴ 1 

Sahra 1 Tabiat 1 

{ŀƳŀƴ ƪŃƐƤŘƤ 1 Tarihi eserler 1 

!ȅŀƐƤ ƪƤǊƤƪ ǎŀƴŘŀƭȅŜ 1 Tasavvuf 1 

{ŀǊƤƪ ǾŜ ŀǎŀ 1 ¢ŜƳŜƭƛ ǎŀƐƭŀƳ ƻƭƳŀȅŀƴ ōir bina 1 

{ŀǊƳŀǒƤƪ 1 Tilki  1 

Sevgili 1 Uzay 1 

Soba 1   

¢ŀōƭƻ оΩǸƴ ǾŜǊƛƭŜǊƛƴŜ ōŀƪƤƭŘƤƐƤƴŘŀΣ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤ ǘŀǊŀŦƤƴŘŀƴ ȅŀƭƴƤȊŎŀ ōƛǊŜǊ ƪŜȊ ŘƛƭŜ ƎŜǘƛǊƛƭŜƴ ƳŜǘŀŦƻǊ ǎŀȅƤǎƤƴƤƴ 

ро ƻƭŘǳƐǳ ǘŜǎǇƛǘ ŜŘƛƭƳƛǒǘƛǊΦ .ǳ ƪŀǾǊŀƳƭŀǊ ŦǊŜƪŀƴǎ ŘŜƐŜǊƛ ōŀƪƤƳƤƴŘŀƴ ŘǸǒǸƪ ƻƭǎŀ Řŀ œŜǒƛǘƭƛƭƛƪ ōŀƪƤƳƤƴŘŀƴ ƻƭŘǳƪœŀ 

ȊŜƴƎƛƴŘƛǊΦ IŜƳ ŀƴƭŀǘƤƳ ȅƻƭǳƴǳƴ œŜǒƛǘƭƛƭƛƐƛƴŜ ƘŜƳ ŘŜ ŀƴƭŀƳƤƴ ŘŜǊƛƴƭƛƐƛƴŜ ǾǳǊƎǳ ȅŀǇŀƴ ƪŀǾǊŀƳƭŀǊƤƴ ǘŜǊŎƛƘ ŜŘƛƭŘƛƐƛ 

ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ  

9ǊƪŜƪ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƪŀǾǊŀƳƤƴŀ ȅǀƴŜƭƛƪ ǸǊŜǘǘƛƪƭŜǊƛ ƳŜǘŀŦƻǊƭŀǊ 

Sadece erkeƪ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤ ǘŀǊŀŦƤƴŘŀƴ ŘƛƭŜ ƎŜǘƛǊƛƭŜƴ ƪŀǾǊŀƳǎŀƭ ƳŜǘŀŦƻǊƭŀǊ ǎƤǊŀǎƤȅƭŀ ǒǳƴƭŀǊŘƤǊΥ 

!ŎƤƭƤ !Řŀƴŀ ƪŜōŀōƤΣ !ŦǊƛƪŀ ƪƤǘŀǎƤΣ !Ɛŀœ ƎǀǾŘŜǎƛΣ ŀƐŀœ ŘŀƳŀǊƤΣ !ƐŀœΣ !ȅŀƐƤ ƪƤǊƤƪ ǎŀƴŘŀƭȅŜΣ .ŀǎƪŜǘōƻƭ 
ǘƻǇǳΣ .ǳƭƳŀŎŀΣ ǎǳŘƻƪǳΣ ƪŜƭƛƳŜ ƻȅǳƴǳΣ /ŜȅƭŀƴΣ 4ƻƪ ƛǎǘŜȅƛǇ ŘŜ ŜƭŘŜ ŜŘŜƳŜŘƛƐƛƴ ōƛǊ ǒŜȅΣ 5ƻƐǳ ƘŀƭƤƭŀǊƤΣ 
Dua eden biri, 9ǎƪƛ ōƛǊ ƪƛǘŀǇΣ 9ǎƪƛ Ŏƛƭǘƭƛ ƪǸœǸƪ ōƛǊ ŘƛǾŀƴ ȅŀ Řŀ ƪƻŎŀƳŀƴ ōƛǊ ǘŜȊƪƛǊŜΣ CǳȊǳƭƛΣ DǀƪƪǳǒŀƐƤΣ 
IŀȊƛƴŜ ǎŀƴŘƤƐƤΣ IŜŎŜ ƪƛǘŀōƤΣ Iƛœ ōƛƭƳŜŘƛƐƛƳ ōƛǊ ƪƛǘŀōƤƴ ŘƤǒ ƪŀǇŀƐƤΣ LǎƤǊƎŀƴ ƻǘǳΣ TƴǎŀƴΣ YŀŘƤƴΣ YŀƭŜƳΣ 
YŀǇŀƭƤ ōƛǊ ƪŀǊŀ ƪǳǘǳΣ YŀǇƤΣ YŜœƛΣ YƛǘŀǇΣ aŀƪƛƴŜΣ aŀǘŜƳŀǘƛƪ ǇǊƻōƭŜƳƛΣ aŜƭƻŘƛΣ tŀǘƭŀȅŀƴ ǘǸƪŜƴƳŜȊ 
ƪŀƭŜƳΣ {ŀƳŀƴ ƪŀƐƤŘƤΣ {ŜǾƎƛƭƛΣ {ƻƐŀƴΣ {ǀȊƭǸƪΣ {ǳΣ {ǳŘƻƪǳΣ {ǸǇǸǊƎŜΣ  ŀǊŀǇΣ ¢ŀǊƛƘƛ ŜǎŜǊƭŜǊΣ ¢ŀǎŀǾǾǳŦΣ 
Telefon, Uzay, Yap-boz, Yap-ōƻȊ ǇŀǊœŀǎƤΣ ½Ŝƪŀ ƻȅǳƴǳΦ 

«ǊŜǘƛƭŜƴ ōǳ ƳŜǘŀŦƻǊƭŀǊƤƴ ƘŀƴƎƛ ōŀƐƭŀƳŘŀ ŜƭŜ ŀƭƤƴŘƤƐƤƴƤ ǾŜ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƪŀǾǊŀƳƤƴƤ ƘŀƴƎƛ ȅǀƴŘŜƴ 

ǎƻƳǳǘƭŀǒǘƤǊŘƤƐƤƴƤ ǘŜǎǇƛǘ ŜŘŜōƛƭƳŜƪ ƛœƛƴ ȅŀǇƤƭŀƴ ǎǀȅƭŜƳ ŀƴŀƭƛȊƛ ǎƻƴǳœƭŀǊƤ  Ŝƪƛƭ нΩŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΥ 
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 Ŝƪƛƭ н. Erkek mƐǊŜǘƳŜƴ !ŘŀȅƭŀǊƤƴŀ !ƛǘ aŜǘŀŦƻǊƭŀǊƤƴ .ŀƐƭŀƳǎŀƭ YŀǘŜƎƻǊƛƭŜǊƛ 

 Ŝƪƛƭ нΩŘŜƪƛ ǾŜǊƛƭŜǊ ƛƴŎŜƭŜƴŘƛƐƛƴŘŜΣ ŜǊƪŜƪ ǀƐǊŜƴŎƛƭŜǊƛƴ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤƴŀ ƛƭƛǒƪƛƴ ǸǊŜǘǘƛƪƭŜǊƛ ƳŜǘŀŦƻǊƭŀǊƤ Ŝƴ œƻƪ ŘƛǾŀƴ 

ŜŘŜōƛȅŀǘƤƴƤƴ œŜǒƛǘƭƛƭƛƐƛΣ ƎƛȊŜƳƭƛƭƛƐƛΣ ȊƻǊƭǳƐǳ ǾŜ ōƛƭƎƛƭŜƴŘƛǊƛŎƛƭƛƐƛ ōŀƐƭŀƳƤƴŘŀ ȅŀƴǎƤǘǘƤƪƭŀǊƤ ƎǀǊǸƭƳǸǒǘǸǊΦ .ǳƴǳƴƭŀ 

birlikte divan edebiyaǘƤƴƤƴ ŀƴƭŀƳ ŘŜǊƛƴƭƛƐƛΣ ƎŜœƳƛǒƛΣ ƎŜǊŜƪƭƛƭƛƐƛ ŘŜ ŜǊƪŜƪƭŜǊƛƴ ǎƻƳǳǘƭŀǒǘƤǊƳŀ ƎŜǊŜƪœŜƭŜǊƛ 

ŀǊŀǎƤƴŘŀŘƤǊΦ YŀǾǊŀƳƭŀǊ ŀǊŀǎƤƴŘŀƪƛ ōŜƴȊŜǊƭƛƪ ƛƭƛǒƪƛǎƛƴƛ ȅŀƴǎƤǘŀƴ ōŀƐƭŀƳ ƪŀǘŜƎƻǊƛƭŜǊƛ мт ŦŀǊƪƭƤ ƪƻƴǳȅŀ ƪŀǊǒƤƭƤƪ 

ƎŜƭƳŜƪǘŜŘƛǊΦ .ǳƴƭŀǊŘŀƴ п ǘŀƴŜǎƛ ƻƭǳƳǎǳȊ ƛƭƛǒƪƛƭŜǊƛ ǎƻƳǳǘƭŀǒǘƤǊƤǊƪŜƴ мо ǘŀƴŜǎƛ ƻƭǳƳƭǳ ƛƭƛǒƪƛƭŜǊƛ ǎƻƳǳǘƭŀǒǘƤǊƳŀƪ 

ǸȊŜǊŜ ȅŀƴǎƤǘƤƭƳƤǒǘƤǊΦ  

9ǊƪŜƪ ǀƐǊŜǘƳŜƴ ŀŘŀȅƭŀǊƤƴƤƴ ǸǊŜǘǘƛƪƭŜǊƛ ŘƛǾŀƴ ŜŘŜōƛȅŀǘƤ ƳŜǘŀŦƻǊƭŀǊƤƴƤƴ ƘŀƴƎƛ ǘŜƳŀƭŀǊŘŀ ǘƻǇƭŀƴŘƤƐƤƴƤ ƎǀǎǘŜǊŜƴ 

ǎƻƴǳœƭŀǊ  Ŝƪƛƭ оΩǘŜ ǎǳƴǳƭƳǳǒǘǳǊΥ 

 

 Ŝƪƛƭ о. Erkek mƐǊŜǘƳŜƴ !ŘŀȅƭŀǊƤƴŀ !ƛǘ aŜǘŀŦƻǊƭŀǊƤƴ ¢ŜƳŀǘƛƪ YŀǘŜƎƻǊƛƭŜǊƛ 

4 4 4

3

2 2 2

1 1 1 1 1 1 1 1 1 1

aŜǘŀŦƻǊƭŀǊƤƴ ōŀƐƭŀƳƤ 

12

9

5

3
2 2 2 1 1 1 1

ŜƐƛǘǎŜƭ
ŀǊŀœ

Ŝǒȅŀinsan bitki hayvan yer yiyecek hava ƛœŜŎŜƪƳǸȊƛƪsu

aŜǘŀŦƻǊƭŀǊƤƴ ǘŜƳŀǎƤ




