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ABSTRACT

Metaphors, as elements that reflect the richness of meaning and expression of the language, are
the indicators that best reflect the perception of concepts by people who share a common culture.
In this respect, it is thought that it is important to determine how the diwan literature, which is the
product of an average of 600 years, is perceived today, and which images and indicators are used
as a means of concretization for this concept. The aim of this study is to determine the metaphors
that concretize the perceptions of students who took courses of diwan literature related to divan
literature during their undergraduate education in both the Turkish education department and
Turkish language and literature department. This study uses the phenomenology design, which is
one of the qualitative research methods. The research group was selected by the convenience
sampling technique. Data were collected from a total of 133 students, 90 females and 43 males.
The research's data were gathered using a semi-structured interview form consisting of two
qguestions, then analyzed using content analysis and discourse analysis methods. In this study, it
has been concluded that the metaphors produced by the students studying in Turkish education
and Turkish language and literature departments for the concept of diwan literature are numerous
and conceptually quite diverse. It was concluded that the teacher candidates united around some
common concepts and mostly used the concepts of books, trees, puzzles, roses and novels as
metaphors, and a total of 53 different metaphors were produced. It has been determined that
female and male teacher candidates generally produce similar metaphors. Male teacher
candidates concretized the concept of diwan literature most in the context of diversity, mystery,
difficulty and informativeness. It was observed that female teacher candidates mostly discussed
the concept of diwan literature in terms of depth of meaning, informativeness, antiquity,
enjoyment and difficulty. The results obtained in this study revealed that students have positive
perceptions towards diwan literature

Keywords: Conceptual metaphor, diwan literature, concretization.
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INTRODUCTION

Metaphor is a rhetorical device form of transfer based on attributing a concept to another. Metaphors, that serve
to reflect the richness of meaning and the diversity of expression of language, are linguistic productions that
show how people perceive the world. Besides being linguistic structures used to diversify the narrative,

metaphors are important devices that concretize the relationship between thought and language.

Aristotle said that people's intuitive ability to see 'similarity in uniqueness' reveals the metaphor (Kaal, 2012,
p.11). Carter (2004), on the other hand, defined the use of metaphor as 'demotic creativity'. He stated that
metaphors used especially in the formation of idioms and proverbs are used for humorous and interpersonal

purposes as well as explaining difficult abstract concepts.

Each metaphor has a special explanatory function. Metaphors are the work of clarifying one concept by
referencing the salient features of another. They are used to convey the designs, feelings and thoughts in the
mind more vividly and more effectively. They are tools used to give meaning to new associations or designs in
the mind. Metaphors are produced by making use of similarities and comparisons between concepts. In this

respect, metaphors are at the center of creative thinking (Kittay, 1987, p.39).

Metaphor is a mapping between two conceptual 'fields' in the mind (Lakoff & Johnson, 1980). These conceptual
mappings usually consist of a more tangible source area, such as body parts, animals, things, and plants, and a
more abstract, subjective, emotional target area, such as desire, morality, thought, and emotion, which are
difficult to accurately define (Kovecses, 2002). It is stated that the linguistic expressions of these mappings serve

as evidence for the mappings between conceptual domains in the mind (Kévesces, 2009).

Metaphors are linguistic constructs that show the way we perceive the world we live in and evaluate existing
objects, events and situations. Metaphors enable us to make sense of and experience something in terms of
something else (Lakoff, 1993, p.204). In this respect, metaphors reflect the capacity and creativity of the human

mind to produce meanings. Each metaphor is used to explain, make understandable and concretize a concept.

The meaning of metaphors gains value within the discourse and according to the context in which it is found. It
is necessary to search for the meaning of metaphors in the relationship of the parts of the discourse structure
that make up the metaphor. Prepositions that serve to reflect the similarity relationship, the linguistic structures
that constitute the ground of similarity, and the concepts of metaphor’s tenors and vehicles have an important
role in the correct understanding of the metaphor. The semantic relationship formed by the combination of all

these parts constitutes the metaphor which makes each one specific to the situation in which it was produced.

Although metaphor is a process of combining between concepts produced individually, it also reflects the
universal and local ways of thinking shaped by human beings with their common knowledge and experiences.
Cultural schemas, especially produced with cultural contexts, bring individuals together in a common thought

system. Thus, the metaphor produced is not detached from the cultural context and individuals can easily
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understand the intended metaphorical meanings during communication in the language that is the carrier of that

culture (Kovesces, 2010).

Values in a culture are also consistent with the metaphorical structure of the most basic concepts in that culture
(Kovesces, 2005). Cultural values that individuals have should not be considered independent of the
metaphorical concepts they produce. The relationship among culture, language and thought system is also
effective on metaphors. Accordingly, basic conceptual metaphors are parts of the overall conceptual whole

shared among the members of a culture (Lakoff & Turner, 1989, p.51).

Metaphors, as elements that reflect the richness of meaning and expression of the language, are the indicators
that best reflect the perception of concepts by individuals who share a common culture. In this respect, it is
considered important to determine how diwan literature, which is the product of an average period of 600 years,

is perceived today, and which images and indicators are used as a means of concretization for this concept.

Departments of Turkish Language and Literature, Turkish Language and Literature Education, Turkish Language
Education, Contemporary Turkish Dialects and Literatures in Turkish universities offer courses on diwan literature
at undergraduate or graduate levels. These courses are given in the cencerned departments or institutes under
the names of Old Turkish Literature or Classical Turkish Literature. Varisoglu stated in his research that
undergraduate students had some hesitations about diwan literature due to various reasons. By carrying the
expression 'old' in its name as a subject, which denotes a glory left in the past or a continuously changing World,
life and thought systems have also affected the viewpoint about Classical Turkish Literature; The imagination
system and the interpretations made without understanding the content caused the students to approach this
600-century-old literature with trepidation. Sometimes teaching techniques made only through terms, prosody,

morphology and text reading have also increased this uneasiness (Varisoglu, 2018).

It is seen that understanding diwan literature, which has a unique imagination and image system, draws attention
with its rich narrative and deep meaning structure, is an important problem for most undergraduate students.
For this reason, the focus of this research is how diwan literature was visualized in the minds of students and

with which language structures it was concretized.

In the literature, there are some studies on diwan literature. Bilkan (2006) and Karabey and Ozcan (2016)
conducted studies on diwan literature texts in high school textbooks. Aymutlu (1976), Okay (1990), Dilgin (1992,
1995, 1997), Kortantamer, (1993), Safak (1993, 1996), ipekten (1994), Belviranli (1995), Macit (1996, 2004), Onay
(1996), Kurnaz (2001), Pala (2002, 2003), Simsek (2003, 2006), Dogan (2005), Aksoyak (2008), Ozdemir (2015),
Karadeniz (2017) , Dursunoglu (2019), Kesik (2019), Senodeyici (2021) and Tahiri'l Mevlevi (2022) conducted
research on the teaching of aruz prosody. Mengi (2006), ispirli and Giilbahge (2009), isen Durmus (2010), Erol
and Demir (2017) and Varisoglu (2018) mentioned the problems experienced in the teaching of diwan literature.
Aksit and Arslan (2014), Kirkkilig, Korucu and Kurtlu (2015) and Elbir (2015) include perceptions and opinions

about Classical Turkish Literature in their studies. ispir (2017) bases her work on benefiting from diwan poetry in
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the context of lifelong education. Kirkkilig, Sevim and Varisoglu (2011) aim to present new models for the

teaching of diwan literature.

In addition, a small number of studies (Boylu, 2020; Mete & Bagci Ayranci, 2016; Pilav & Uslu Ustten, 2013) that
conduct metaphor research to determine students' perceptions of language and literature in general were also
encountered. These studies in the literature are noteworthy as they help to identify the deficiencies and needs
in the field of diwan literature. There is a metaphor research for the perception of the Old Turkish Literature
(diwan literature) course (Kurtoglu, 2018). However, no study has been found that reveals how diwan literature

was perceived by students as a concept and how it was concretized through metaphors.

Purpose of the research and research questions

The aim of this study is to determine the metaphors that concretize the perceptions about the concept of diwan
literature of students who who took courses on diwan literature at departments of Turkish Language and
Literature Education, Turkish Language Education in Turkish universities, during their undergraduate education.

For this purpose, answers to the following questions were sought as follows:

a. What are the metaphors produced by all the students? How frequently were these metaphors used?

b. What are the metaphors that concretize the male students' perceptions of diwan literature? In what context

and themes is it grouped?

c. What are the metaphors that concretize the female students' perceptions of diwan literature? In what context

and themes is it grouped?

METHOD

Research Design

In this study, the phenomenology pattern, one of the qualitative research methods, was used to identify and
analyze the metaphors that concretize the perceptions of Turkish education and Turkish language and literature
students, who took courses on diwan literature during their undergraduate education. Phenomenological studies
are research designs that investigate how people perceive events, situations and sociological indicators that
occur in certain contexts and times (Bloor & Wood, 2006). As the focus of this study is to reveal how the concept

of diwan literature is concretized in minds, phenomenological research design was used in the study.

Research Group

The research group of the study consists of Turkish education and Turkish language and literature students
studying at Tokat Gaziosmanpasa University. The research group was selected by the convenience sampling

technique. The data of the study was collected on a voluntary basis. Data were collected from a total of 133
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students, 90 females and 43 males. 68 of the participants are students of Turkish language and literature

department, 65 of them are students of Turkish education department.

Data Collection Tools

The data of the research were collected with a semi-structured interview form consisting of two questions. The
identity information of the participants was kept anonymous in accordance with the principles of validity and
reliability. The interview form was created in line with the purpose of the research and the questions ‘What do
you think diwan literature looks like?’ and ‘Why?’ limited to questions. They were also asked to fill in the

information field about their gender.

Analysis of Data

The data collected from the research group were analyzed using content analysis and discourse analysis methods.
The analyzed data were grouped according to the thematic categories of the metaphors, gender, and the
contextual relationship of the conceptual metaphors and its vehicle. Grouped data are shown in tables and

graphics according to frequency values.

In addition, before the analysis on the data, the answers to ‘why’, in which the question was left blank were
excluded from the analysis process. The metaphors produced by a total of 31 students, 17 females and 14 males,

extracted from the data set are shown in Table 1:

Table 1. Metaphors Produced by Teacher Candidates Without Specifying the Direction of Analogy

Metaphor f  Metaphor f
Puzzle 5 Aheavy read novel 1
Book 4 Woman 1
Wine 3 Pen 1
Encyclopedia 2  Pocket watch 1
Throne 2 Compass 1
Rubik’s cube 2 A gathering place for poets 1
Chair with broken leg 1 Ahistorical wall clock 1
Basketball ball 1 Historical artifact 1
Wheel of fortune 1  Sufism 1
Plane tree 1 Telephone 1
Strawberry 1 Abuilding with an unsound foundation 1
The thing that you want so much and can'tget 1  Unintelligible people 1

It was seen that the metaphors shown in Table 1 are presented with 24 different concepts and are quite diverse.
There are even repetitive concepts among them. However, these metaphors were excluded from the process as

they do not provide an idea about the context for the execution of categorical and thematic processes.
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Publishing Ethics

This study was found ethically appropriate by the Social and Human Sciences Research Ethics Committee of Tokat

Gaziosmanpasa University with the decision dated 25.08.2022 and numbered 01-26.

FINDINGS

Conceptual metaphors produced by all teacher candidates

Table 2. Metaphors produced by teacher candidates for the concept of diwan literature

Metaphor

Examples of analogy ground

Spicy Adana kebab

It is delicious to watch and to eat.

Continent of Africa

There are many mysterious aspects to explore. It takes time to learn.

Tree

It is very broad and divides into several branches. There are varieties that vary from region to
region.

Tree

Every branch, every leaf has a scene and a subject.

tree trunk, woodgrain

He takes the richness of Ottoman Turkish and transmits it to the flowers that will bloom. With
features such as rhetoric. With the deep and emotional meanings of words.

Smart phone

Because it has many functions.

Key When you turn it and open the door, you enter a new world.

Key It's more fun when you find the right door.

Encyclopedia It is full of information.

Mirror It keeps the original of everything inside. It reflects what appears to it.
Glass It may seem empty and meaningless from the outside, but it is actually full of content.
Bangle One has to carry it on one's own arm.

Crossword It is a course that can be done with knowledge.

Crossword As it is solved, new meanings emerge.

A big dictionary Contains a lot of words that | don't know the meaning of.

Gazelle There are always ghazals and good words. It's a very subtle course.
Bag You'll feel more confident if it's on your arm.

Plane tree Because its roots are deep, this lesson is also very broad and deep.
Sea There are a lot of things in it and the world of imagination is wide.

Sea It has no depth.

Sea It has everything about the past.

Oriental rugs

Because it contains a great richness as a motif.

A tangled ball of yarn

The meaning becomes clear as it is solved.

one who prays

One's apparently praying, but you can't read what one's praying.

An old carpet

As the patterns of the carpet carry meanings about the past, there are also events processed in
it.

An old book

When | see these lessons, | see an old book.

An old record

Because it reminds me of the old.

An old painting

It gains value as it comes to light.

Furnace

It burns inside.

Photo album

As | look at it, | go back to the past, see the beauty and style of that period, the childhood and
past times of our elders, and find the opportunity to compare it with the present.

Fuzuli When diwan literature is mentioned, Fuzuli comes to my mind first.

Rainbow Because it's colorful.

Shadow Because our past is always behind us.

Heart We cannot receive one’s love without entering one’s heart.

Rose Lovers are mentioned a lot in diwan literature and they are mentioned together with the rose.

Rose It has a beautiful and special place in our literature.

Rosarium A garden full of new beauties, blooming with colorful roses that just stand there but make
people happy when they are interested.

Rose delight Very precious and beautiful.

Rose, tulip As the couplets are opened, they give off a nice smell.
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Treasure coffer

They contain a great treasure.

Syllable book

The first reading book, as | couldn't understand the couplets.

Cover of an unknown

book

As you learn and understand the lesson, it is fluent and beautiful, but it makes no sense when
you don't know. | feel like | have no clue

Stinging nettle

It looks nice from the outside but it hurts when you hit your hand.

Human

As | study new subjects, | gain new information.

Rope reel

When the lesson is not presented properly, it is like threads that are randomly wrapped and
tangled.

Headphones with a

messy cable

Because it's so complicated.

Woman

Because most of the depictions in the poem are about women.

A closed black box

It is not clear at first glance what is inside. When you open the box, it is not clear what will be
inside. The meaning of the couplets is exactly like this.

A closed box There are couplets that | haven’t understand when | first looked.

Door Each opening reveals a different meaning.

Goat He is stubborn and does not give up easily.

Caravan Each one is connected to each other, just like a link in a chain.

Book Every time you read it, it opens windows to other worlds. Diwan literature also introduces us to
different periods.

Bookshelf It is very broad and has many topics.

well As you solve the couplets, you come across such interesting things that it looks like a
bottomless well for this reason.

Tulip Because the tulip was so beautiful at that time, it describes the periods of true beauty and true
love.

Machine If it runs, it will not rust.

Math problem

Comprehending and understanding the couplet is challenging and thought-provoking, just like a
math problem.

Matryoshka

As you open it, a new toy comes out. It's like a whole made up of parts.

Janissary march

Because it reminds me of the past. It reminds me of the Ottoman Empire, and the Ottoman
Empire reminds me of the janissary march.

Melody

| enjoy listening to words that | have not heard before, like the sound of an instrument, with
their rhyming use in couplets by poets.

Fruitless tree

Learn and leave it alone. It's of no use.

Jewel Because it's precious.

Forest A forest that | walk into and explore every part of it.
Candy floss Because it's easy.

Board It contains unnecessary things.

Flowing ink pen

For causing the shirt to stain.

Novel

It is long-term and never ending.

Novel It's like a novel that | found boring at first but became more curious as | continued reading.

Clock No matter how much time passes, it does not lose its feature of being a clock. The fact that the
clock stops does not mean that it did not work at previous times.

Desert The beauties of the past give a different pleasure.

Straw paper Because it smells of history.

Coffer As you rummage inside, valuable, new things emerge.

Turban and scepter

Because it was a period when the symbols brought by the Turks from Central Asia were
replaced by religious symbols.

Ivy Once it blooms, it spreads everywhere.

Cypress Because it always stays green.

Beloved | learn more beautiful things with each couplet.

Stove It is sometimes necessary but sometimes unnecessary.

Onion An absolute must. But when it is there, it makes you weeping.
Dictionary It's like a rich dictionary with lots of ancient language features.
Dictionary Since it is an old literature, the dictionary and the lesson are like an inseparable whole.
Water We can't live without it, but if you dive into it, it will drown you.
Water It flows like water. It's a very entertaining lesson.

Sudoku Finding the truth takes time.

Broom After the lesson and the exam, all the information is forgotten.

Surprise egg

It's like an egg that children eagerly buy, waiting for what will come out of it.
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Nature It's like being in touch with nature.
Throne Because it appeals to the high class.
historical treasures Its emergence increases knowledge.

A person who is a

. . Because it gives information about poets and his/her works of the old centuries..
witness to history

It looks like an intelligent brain. While practicing Ottoman Turkish remains in mind, it is

Fox . . . . .
necessary to study and repeat it because diwan literature is constantly memorized.

Pen Because it seems like it will never end.

Space Because it's endless.

Puzzle Couplets can be thought of to mean anything.

Puzzle piece Turkish literature is a puzzle, and its pieces are pieces of that puzzle.

When Table 2 is examined, it is seen that 83 different metaphors are emphasized among the answers that present
a very rich material in terms of conceptual diversity. According to the data in the table, it was understood that
the students of Turkish education and Turkish language and literature departments evaluated the concept of

diwan literature with different indicators and different contexts.

In order to determine which metaphors were the most repeated in the data collected group, the frequency values

of the metaphors were examined and a grouping was made and the results were shown in Figure 1:

Most recurring metaphors
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Figure 1. Frequency of metaphors produced for the concept of diwan literature

When the data in Figure 1 is examined, it is seen that the concept of diwan literature is mostly likened to the
concepts of books, trees and puzzles. These concepts reflect that students evaluate diwan literature in terms of
meaning. Students thought of diwan literature as a rooted, mysterious, complex, long-term and endless
literature. They concretized these concepts within the framework of the thought in question. Considering the
data in terms of conceptual diversity, it was determined that metaphors were produced within the framework

of 25 different concepts.
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The metaphors that were mentioned only once among the teacher candidates who provided data for the study

are presented in Table 3:

Table 3. Metaphors Repeated by Teacher Candidates Once

Metafor f Metafor f
Strawberry 1 Rainbow 1
Spicy Adana kebab 1 Shadow 1
Continent of Africa 1 Heart 1
Mirror 1 Rose delight 1
Glass 1 Stinging nettle 1
Basketball ball 1 Rope reel 1
Bangle 1 Headphones with a messy cable 1
Gazelle 1 Door 1
Bag 1 Goat 1
Wheel of fortune 1 Caravan 1
Things desperately desired but can’t be 1 Well 1
attained

A tangled ball of yarn 1 Machine 1
One who prays 1 Math problem 1
Furnace 1 Matryoshka 1
Photo album 1 Janissary march 1
Fuzuli 1 Melody 1
Forest 1 Onion 1
Candy floss 1 Broom 1
An old record 1 Surprise egg 1
Compass 1 A place where poets gather 1
Desert 1 Nature 1
Straw paper 1 Historical artifact 1
Chair with broken leg 1 Sufism 1
Turban and scepter 1 A building with an unsound foundation 1
Ivy 1 Fox 1
Beloved 1 Space 1
Stove 1

When the data of Table 3 are examined, it is seen that the number of metaphors that were mentioned only once
by the teacher candidates is 53. Although these concepts are low in frequency value, they are very rich in
diversity. It is seen that concepts emphasizing both the diversity of the way of expression and the depth of

meaning are preferred.

Metaphors produced by male teacher candidates for the concept of diwan literature

The conceptual metaphors expressed only by male teacher candidates are as follows:

Spicy Adana kebab, Continent of Africa, trunk, woodgrain, tree, chair with broken leg, basketball
ball, crossword, sudoku, wordplay, gazelle, things desperately desired but can’t be attained,
oriental rugs, one who prays, an old book, a small divan with an old hardcover or a huge biography,
Fuzuli, rainbow, treasure coffer, syllable book, cover of an unknown book, stinging nettle, human,
woman, pen, a closed black box, door, goat, book, machine, math problem, melody, flowing ink
pen, straw paper, beloved, onion, dictionary, water, sudoku, broom, wine, historical artifact, sufism,
telephone, space, puzzle, puzzle piece, brain games.

322



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

The results of the discourse analysis carried out in order to determine the context in which these metaphors are

handled and in which way they concretize the concept of diwan literature are shown in Figure 2:

The context of metaphors

Figure 2. Contextual Categories of Metaphors Produced by Male Teacher Candidates

When the data in Figure 2 is examined, it is seen that male students mostly reflect the metaphors they produce
about diwan literature in the context of the diversity, mystery, complexity and informativeness of diwan
literature. However, semantic depth, historicity and necessity of diwan literature are among the reasons for the
concretization of male teacher candidates. Context categories reflecting the similarity relationship between
concepts correspond to 17 different topics. While 4 of them concretize negative relationships, 13 of them are

reflected to concretize positive relationships.

The results showing the themes of the diwan literature metaphors produced by male teacher candidates are

presented in Figure 3:
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The theme of metaphors
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Figure 3. Thematic Categories of Metaphors Produced by Male Teacher Candidates

When Figure 3 was examined, it was seen that male teacher candidates produced metaphors the most in the
themes of educational tool and goods, and the least in the themes of air, drink, music and water.

Metaphors produced by female teacher candidates for the concept of diwan literature

The conceptual metaphors expressed only by female teacher candidates are as follows:

Tree, smart phone, key, encyclopedia, mirror, glass, bangle, crossword, a big dictionary, bag, Wheel
of fortune, plane tree, strawberry, sea, A heavy read novel, a tangled ball of yarn, an old carpet, an
old record, an old painting, furnace, photo album, shadow, heart, rosarium, rose delight, rose, tulip,
rope reel, Headphones with a messy cable, woman, a closed box, caravan, book, bookshelf, pocket
watch, well, matryoshka, Janissary march, fruitless tree, a book full of miracle, jewel, forest, candy
floss, board, compass, puzzle, novel, clock, desert, coffer, turban and scepter, ivy, cypress, stove,
dictionary, water, surprise egg, wine, A charming place where poets gather, nature, throne, a
historical clock, a historical book, historical treasures, a person who is a witness to history, a
building with an unsound foundation, fox, pen, puzzle, Rubik’s cube, Unintelligible people.

The results of the discourse analysis carried out in order to determine the context in which these produced

metaphors are handled and in which way they concretize the concept of diwan literature are shown in Figure 4:

324



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

The context of metaphors
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Figure 4. Contextual Categories of Metaphors Belonging to Female Teacher Candidates

When the data in Figure 4 is examined, it is seen that the metaphors produced by female students about diwan
literature mostly reflect the depth of meaning, informativeness, history, enjoyment, and difficulty of diwan
literature. However, the diversity, beauty and mystery of diwan literature are among the reasons for
concretization of female teacher candidates. Context categories reflecting the similarity relationship between

concepts correspond to 20 different topics. While 4 of them concretize negative relationships, 16 of them are

reflected to concretize positive relationships.

The results showing the themes of the diwan literature metaphors produced by the female teacher candidates

are presented in Figure 5:

The theme of metaphors
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Figure 5. Thematic Categories of Metaphors Produced by Female Teacher Candidates
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When Figure 5 was examined, it was seen that female teacher candidates produced metaphors the most in the
themes of goods, educational tools and plants, and the least in the themes of object, nature, animal, music and

direction.

CONCLUSION and DISCUSSION

The results of this study, which aims to reveal how the concept of diwan literature is concretize through

conceptual metaphors, are as follows:

The metaphors produced by the students studying in Turkish education and Turkish language and literature
departments for the concept of diwan literature are numerous and conceptually quite diverse. In this study, in
which the concept of diwan literature is concretized through metaphors, it has been determined from the
answers of the teacher candidates that contextual diversity is as important as conceptual diversity. The fact that
the conceptual diversity is high shows that the concept of diwan literature is also rich in context in minds. Context
is necessary to make an analogic evaluation between metaphor and other concepts. To focus only on the
metaphor itself in order to make a judgment or make sense of it would be to make a one-sided and incomplete
evaluation. For this reason, in order to make sense of the relationship between the two concepts, the context
must also be known. As a matter of fact, Kigik (2016, p.40) has a similar opinion in this regard, and it is stated
that metaphors are not only expressions that gain meaning at the sentence, but that the general context of

speech should also be addressed in order to understand them.

When metaphors were analyzed from a conceptual point of view, it was seen that teacher candidates were
united around some common concepts. In the analysis, it was concluded that the teacher candidates
participating in the study mostly used the concepts of books, trees, crossword puzzles, roses and novels as
metaphors. Diwan literature has been compared to the book for reasons such as being full of information, having
semantic depth and having a didactic aspect. On the other hand, it has been compared to a tree for reasons such
as its existence for a long time, being based on a deep-rooted tradition, and being diverse in terms of subject and
content. This literature has been compared to a crossword puzzle for reasons such as the implicit meaning, the
use of rhetoric and word games, It has also been compared to a rose for reasons such as being beautiful and
aesthetic. Furthermore, It has been compared to a novel for reasons such as it requires a long effort to
understand. According to these metaphors, it is understood that teacher candidates think of diwan literature as
a rooted, mysterious, complex, long-term, beautiful and endless, traditional literature. Concepts such as
crossword puzzles, books and trees have also been used as metaphors in other studies. For example, in the study
of Mete and Bagci Ayranci (2016), it was seen that these metaphors were used as a means of concretization

within the framework of the concepts of language and literature.

It was also observed that the teacher candidates produced different metaphors from each other. Considering

the number of metaphors mentioned only once, it was determined that 53 different metaphors were produced.
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Among the concepts, it has been seen that there are analogies (such as ivy, wheel of fortune, surprise egg, math
problem, matryoshka, rope reel and a headphone with a tangled messy cable, reflecting the difficulty, depth of
meaning and mystery, as well as concepts such as the photo album, nature, which refer to the richness and

subtleties of the narrative way of diwan literature.

When the identified metaphors were handled within the framework of the gender variable, it was concluded
that female and male teacher candidates generally produced similar metaphors. Especially in the contextual and
thematic studies, it has been determined that diwan literature was concretized by both genders within the
framework of similar situations. Both female and male teacher candidates evaluated the concept of diwan
literature mostly within the framework of positive situations. Varisoglu (2018), who determined the opinions of
the students against the diwan literature course in one of his studies, achieved a result similar to the result of
this research and emphasized that most of the students had positive feelings and stated that they had a positive
opinion of 71% about the Classical Turkish Literature courses. A similar result was also revealed in Kurtoglu's

(2018) research.

Another result obtained from this study is that the metaphors most produced by female and male teacher
candidates are found in the themes of education and plants, and the contexts of informativeness and difficulty
are common. Female teacher candidates produced more and various metaphors than male teacher candidates.
Accordingly, female students have more metaphorical contexts than male students. Similar to this result,
Kurtoglu (2018) also emphasizes in a study that students have a perception that diwan literature is both difficult

and informative.

It was determined that male teacher candidates concretized the concept of diwan literature most in the context
of diversity, mystery, difficulty and informativeness. Male students, who produced metaphors according to 17
different contexts, used 13 contexts to reflect positive and 4 contexts to reflect negative situations. In addition,
when the metaphors produced by male teacher candidates are evaluated from an ontological point of view, the

themes of education, goods, people and plants come to the fore the most.

It has been determined that female teacher candidates mostly consider the concept of diwan literature in terms
of depth of meaning, informativeness, datedness, enjoyment and difficulty. It was observed that female students
who produced metaphors according to 20 different contexts used 16 contexts for positive and 4 contexts for
negative situations. In addition, metaphors with the theme of goods, education, plants and games were

determined as the most preferred ontological metaphors by female students.

RECOMMENDATIONS

The results obtained in this research shows that students had positive perceptions towards diwan literature.

Accordingly, the outcomes of this research can be used to organize the content, method and evaluation
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processes of diwan literature courses taught at universities at undergraduate and graduate levels. Self-regulation

can be done by considering metaphors reflecting negative perceptions.
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KAVRAMSAL METAFORLAR ARACILIGIYLA DiVAN EDEBIYATI KAVRAMININ
SOMUTLASTIRILMASI

0z

Metaforlar dilin anlam ve anlatim zenginligini yansitan unsurlar olarak ortak kiltiiri paylasan
kisilerin kavramlari algilayisini en iyi yansitan gostergelerdir. Bu bakimdan ortalama 600 yillik bir
dénemin Urlinl olan divan edebiyatinin glinUmuzde nasil algilandiginin, hangi imaj ve gostergelerin
bu kavrama yonelik somutlastirma araci olarak kullanildiginin belirlenmesinin énemli oldugu
distiniImektedir. Bu galismanin amaci, lisans 6grenimleri sirasinda divan edebiyatiyla ilgili dersler
alan Tirkge Egitimi Bolimi ve Turk dili ve edebiyati bolimi 6grencilerinin divan edebiyati
kavramina iliskin algilarini somutlastiran metaforlari belirlemektir. Bu ¢alismada nitel arastirma
yontemlerinden biri olan olgu bilim deseni kullanilmistir. Arastirma grubu kolay ulasilabilir
ornekleme teknigi ile secilmistir. 90’1 kiz, 43’G erkek olmak (izere toplam 133 6grenciden veri
toplanmistir. Arastirmanin verileri yari yapilandirilmis, iki sorudan olusan gorisme formuyla
toplanmistir. Calismada toplanan veriler igerik analizi ve séylem analizi yontemleri kullanilarak
¢Ozlimlenmistir. Bu ¢alismada, Tirkce egitimi ve Turk dili ve edebiyati bolimlerinde okuyan
ogrencilerin divan edebiyati kavramina yonelik Urettikleri metaforlarin sayica fazla ve kavramsal
acidan oldukga cesitli oldugu sonucuna ulasilmistir. Ogretmen adaylarinin ortak bazi kavramlar
etrafinda birlestikleri; en ¢ok kitap, agag, bulmaca, giil ve roman kavramlarini metafor olarak
kullandiklari sonucuna ulasilmistir. Yalnizca birer kez deginilen metaforlarin sayisina bakildiginda
53 farkli metaforun dretildigi tespit edilmistir. Kiz ve erkek 6gretmen adaylarinin genel olarak
birbirilerine benzer metaforlar Urettikleri tespit edilmistir. Erkek 6gretmen adaylari divan edebiyati
kavramini en gok gesitlilik, gizemlilik, zorluk ve bilgilendiricilik baglamlarinda somutlagtirmistir. Kiz
O0gretmen adaylarinin divan edebiyati kavramini en fazla anlam derinligi, bilgilendiricilik, eskilik,
zevklilik ve zorluk baglamlarinda ele aldiklari gorilmistlr. Bu arastirmada elde edilen sonuglar
ogrencilerin divan edebiyatina karsi olumlu algilarinin bulundugunu géstermistir.

Anahtar kelimeler: Kavramsal metafor, divan edebiyati, somutlastirma.
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GiRiS
Metafor, bir kavram ile bagka bir kavram arasinda bag kurmaya dayali bir aktarma bigimidir. Dilin anlam
zenginligini ve anlatim gesitliligini yansitmaya yarayan metaforlar, insanlarin diinyayi nasil algiladiklarini gésteren

dilsel Gretimlerdir. Metaforlar anlatimi gesitlendirmek icin kullanilan dilsel yapilar olmalarinin yaninda disilince

ile dil arasindaki iliskiyi somutlastiran 6nemli birer aractirlar.

Aristoteles, insanin 'benzersizliklerdeki benzerligi' gérme konusundaki sezgisel yeteneginin metaforu ortaya
¢ikardigini soéylemistir (Kaal, 2012, s.11). Carter (2004) ise, metafor kullanimini 'halka ait (demotic) yaraticilik'
olarak tanimlamistir. Ozellikle deyim ve atasézlerinin olusumunda kullanilan metaforlarin zor soyut kavramlari

aciklamak gibi islevlerinin yani sira mizahi ve kisilerarasi amaglar icin de kullanildigini dile getirmistir.

Her metafor 6zel bir aciklama islevine sahiptir. Metaforlar, bir kavramin belirgin 6zelliklerini referans gostererek
baska bir kavrama aciklik getirme isidir. Zihindeki tasarimlarin, duygu ve diisiincelerin daha canli, daha etkili bir
sekilde aktarilabilmesiicin kullanilir. Zihindeki yeni ¢gagrisimlara ya da tasarimlara anlam yiiklemek igin bagvurulan
bir aractir. Metaforlar kavramlar arasindaki benzerliklerden ve karsilastirmalardan yararlanilarak dretilir. Bu

bakimdan metaforlar, yaratici diisinmenin merkezinde yer alirlar (Kittay, 1987, s.39).

Metafor, zihindeki iki kavramsal 'alan' arasinda bir eslemedir (Lakoff ve Johnson, 1980). Bu kavramsal eslemeler,
genellikle beden uzuvlari, hayvanlar, esyalar ve bitkiler gibi daha somut olan bir kaynak alan ile dogru bir sekilde
tanimlanmasi zor olan arzu, ahlak, dislince ve duygu gibi daha soyut, 6znel, duygusal bir hedef alandan olusur
(Kovecses, 2002). Bu eslemelerin dilsel ifadelerinin, zihindeki kavramsal alanlar arasi eslemeler i¢in kanit islevi

gordigu ifade edilmektedir (Kévesces, 2009).

Metaforlar yasadigimiz diinyayi algilama ve var olan nesneleri, olaylari ve durumlari degerlendirme bigimimizi
gosteren dilsel yapilardir. Metaforlar bir seyi baska bir seye gére anlamlandirmamizi ve deneyimlememizi saglar
(Lakoff, 1993, 5.204). Bu bakimdan metaforlar, insan zihninin anlam Giretme kapasitesini ve yaraticiligini yansitir.

Her metafor, bir kavrami agiklamak, anlasilir kiimak ve somutlastirmak icin kullanilir.

Metaforlarin ortaya koydugu anlam, séylem icerisinde ve bulundugu baglama gore deger kazanmaktadir.
Metaforlarin anlamini metaforu olusturan sdylem yapisinin pargalarinin birbiriyle olan iliskisi icerisinde aramak
gerekir. Benzeyen ve kendisine benzetilen kavramlar kadar benzerlik iliskisini yansitmaya yarayan edatlarin ve
benzetme yoniini olusturan dilsel yapilarin da metaforun dogru anlasiimasi icin dnemli roll bulunmaktadir. Tim
bu pargalarin bir araya gelmesiyle olusturulan anlam iliskisi metaforu olusturmaktadir. Her metafor, tretildigi

duruma o6zguddir.

Metafor, her ne kadar bireysel olarak iretilen kavramlar arasi bir birlestirme islemi olsa da insanoglunun ortak
bilgi ve deneyimleriyle sekillendirdigi evrensel ve mahalli diisiinme bicimlerini de yansitir. Ozellikle kiiltirel

baglamlarla uretilen kiltlirel semalar, bireyleri ortak diisiince sisteminde bulusturur. Boéylece Uretilen metafor
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kultirel baglamdan kopuk olmaz ve o kulturiin tasiyicisi olan dilde yapilan iletisim esnasinda bireyler kastedilen

metaforik anlamlari kolaylikla anlayabilir (Kévesces, 2010).

Bir kuilttirdeki deger yargilari o kiiltiirdeki en temel kavramlarin metaforik yapisiyla da tutarlilik gosterir (Kévesces,
2005). Bireylerin sahip oldugu kiiltirel degerler lrettikleri metaforik kavramlardan bagimsiz distintilmemelidir.
Kultur, dil ve digtince sistemi arasindaki iliski metaforlar Uzerinde de etkilidir. Buna goére temel kavramsal
metaforlar, bir kilturiin Gyeleri arasinda paylasilan genel kavramsal biitiiniin pargalaridir (Lakoff ve Turner, 1989,

s.51).

Metaforlar dilin anlam ve anlatim zenginligini yansitan unsurlar olarak ortak kaltlirl paylasan kisilerin kavramlari
algilayisini en iyi yansitan gostergelerdir. Bu bakimdan ortalama 600 yillik bir donemin Griini olan divan
edebiyatinin glinimiizde nasil algilandiginin, hangi imaj ve gostergelerin bu kavrama yonelik somutlastirma araci

olarak kullanildiginin belirlenmesinin 6nemli oldugu dislinilmektedir.

Tirkiye’deki Gniversitelerin Tiirk Dili ve Edebiyati, Tirk Dili ve Edebiyati Ogretmenligi, Tirkce Ogretmenligi,
Cagdas Tiirk Lehgeleri ve Edebiyatlari Béliimlerinde lisans ya da lisansisti dizeylerde divan edebiyatina yonelik
dersler okutulmaktadir. Zaman zaman Divan Edebiyati olarak adlandirilsa da bu dersler, ilgili bolim, enstiti ya
da merkezlerde Eski Turk Edebiyati, Klasik Tlrk Edebiyati, Osmanl Edebiyati gibi adlarla anilmaktadir. Varisoglu
(2018) bir arastirmasinda lisans 6grencilerinin divan edebiyatiyla ilgili cesitli sebeplerle bazi teredditler yasadigini

su sekilde ifade etmistir:

“Belki adinda “eski” ibaresini tasimasi, belki gérkemini eskide birakmasi ya da degisen diinya,
yasam ve dislnce sistemleri, Klasik Tiirk Edebiyatina bakisi da etkilemis; imaj ve hayal sistemi,
muhtevasi anlasilmadan yapilan yorumlar, 6grencilerin 600 yuzyillik bu edebiyata genellikle
Urkerek yaklasmasina yol agmistir. Kimi zaman sadece terimler, aruz, sekil bilgileri ve metin okuma
yoluyla yapilan 6gretme teknikleri de bu tedirginligi artira gelmistir” (Varisoglu, 2018).
Kendine 6zgl bir hayal ve imaj sistemi bulunan, zengin anlatimi ve derin anlam yapisiyla dikkat ¢eken divan
edebiyatini anlamanin ¢ogu lisans 6grencisi icin 6nemli bir problem oldugu anlasiimaktadir. Bu sebeple bu

arastirmanin odaginda, divan edebiyatinin zihinlerde nasil canlandirildigi, hangi dil yapilariyla somutlastinildigi yer

almaktadir.

Literatiirde, genel anlamda, divan edebiyati lizerine yapilmis olan bazi galismalar yer almaktadir. Bu arastirmalar
lise ders kitaplarindaki divan edebiyati metinlerine yénelik olanlar (Karabey ve Ozcan, 2016; Bilkan, 2006), aruz
vezninin 6gretimine yonelik olanlar Aymutlu (1976), Okay (1990), Dil¢in (1992, 1995, 1997), Kortantamer, (1993),
Safak (1993, 1996), ipekten (1994), Belviranli (1995), Macit (1996, 2004), Onay (1996), Kurnaz (2001), Pala (2002,
2003), Simsek (2003, 2006), Dogan (2005), Aksoyak (2008), Ozdemir (2015), Karadeniz (2017) , Dursunoglu
(2019), Kesik (2019), Senddeyici (2021) ve Tahiri'l Mevlevi (2022), divan edebiyati 6gretiminde yasanan sorunlara
yonelik olanlar (Varisoglu, 2018; Erol ve Demir, 2017; isen Durmus, 2010; ispirli ve Giilbahge, 2009; Mengi, 2006),
bazilari Klasik Tirk Edebiyati hakkindaki algi ve gorislere (Kirkkilig, Korucu ve Kurtlu, 2015; Elbir, 2015; Aksit ve

Arslan, 2014), yasam boyu egitim acisindan divan siirinden yararlanmaya yénelik olanlar (ispir, 2017), divan
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edebiyatinin 6gretimi igin yeni modeller sunmaya yénelik olanlar (Kirkkilig, Sevim ve Varisoglu, 2011) seklinde
siralanabilir. Ayrica genel anlamda 6grencilerin dil ve edebiyat algilarini belirlemek igin metafor arastirmasi yapan
az sayida g¢alismaya (Boylu, 2020; Mete ve Bagci Ayranci, 2016; Pilav ve Uslu Ustten, 2013) da rastlanmistir.
Literatirdeki bu ¢alismalar divan edebiyatina yonelik alandaki eksiklikleri ve ihtiyaglari belirlemeye yardimci
olmasi sebebiyle dikkate degerdir. Ancak divan edebiyatinin bir kavram olarak &grenciler tarafindan nasil
algilandigini ve metaforlar araciligiyla nasil somutlastirildigini arastiran ¢alismalara rastlanmamis; yalnizca Eski

Tirk Edebiyati dersinin algisina yonelik bir metafor arastirmasina yer verildigi (Kurtoglu, 2018) gorilmustir.
Aragtirmanin amaci ve arastirma sorulari

Bu galismanin amaci, lisans 6grenimleri sirasinda divan edebiyatiyla ilgili dersler alan Turkce ve Tirk dili ve
edebiyati bolimi 6grencilerinin divan edebiyati kavramina iliskin algilarini somutlagtiran metaforlari

belirlemektir. Bu amag igin asagidaki sorularin cevaplari aranmigtir:
a. Ogrencilerin tamaminin rettikleri metaforlar nelerdir? Bu metaforlar ne siklikta kullaniimistir?

b. Erkek 0Ogrencilerin divan edebiyati algilarini somutlastiran metaforlar hangileridir? Hangi baglamda ve

temalarda gruplandiriimistir?

c. Kiz 6grencilerin divan edebiyati algilarini somutlastiran metaforlar hangileridir? Hangi baglamda ve temalarda

gruplandiriimistir?

YONTEM

Arastirma deseni

Bu calismada, lisans 6grenimleri sirasinda divan edebiyatiyla ilgili dersler alan Tiirkge ve Tirk dili ve edebiyati
bolimi 6grencilerinin divan edebiyatina iliskin algilarini somutlastiran metaforlari belirlemek ve analiz etmek
Uzere nitel arastirma yontemlerinden fenomenoloji deseni kullaniimistir. Fenomenolojik arastirmalar; belirli
baglamlarda ve zamanlarda ortaya ¢ikan olaylarin, durumlarin, sosyolojik géstergelerin kisiler tarafindan nasil
algilandigini arastiran arastirma desenleridir (Bloor ve Wood, 2006). Divan edebiyati kavraminin zihinlerde nasil
somutlastinldigini ortaya koymak bu calismanin odagi oldugundan calismada fenomenolojik arastirma deseni

kullaniimigtir.

Arastirma grubu

Calismanin arastirma grubunu Tokat Gaziosmanpasa Universitesinde lisans seviyesinde 6grenim goéren Tiirkce
egitimi ve Tirk dili ve edebiyati bolimu 6grencileri olusturmaktadir. Arastirma grubu kolay ulasilabilir 6rnekleme
teknigi ile secilmistir. Calismanin verileri toplanirken gonullilik esasina bagh kalinmistir. 90"t kiz, 43’G erkek
olmak lzere toplam 133 6grenciden veri toplanmistir. Ayrica katilimcilarin 68’i Tirk dili ve edebiyati, 65’i Turkce

egitimi 6grencisidir.
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Verilerin toplama araglan

Arastirmanin verileri yari yapilandirilmig, iki sorudan olusan gorisme formuyla toplanmistir. Gegerlik ve
glvenirlik ilkeleri geregi katilimcilarin kimlik bilgileri anonim birakilmistir. Gorlisme formu arastirmanin amaci
dogrultusunda olusturulmus ve “Divan edebiyati sizce neye benzer?” “Nigin?” sorulariyla sinirlandirilmistir.

Ayrica cinsiyetleriyle ilgili bilgi alanini doldurmalari da istenmistir.

Verilerin analizi

Arastirma grubundan toplanan veriler igerik analizi ve séylem analizi yontemleri kullanilarak ¢ézimlenmistir.
Analiz edilen veriler metaforlarin tematik kategorilerine, cinsiyete ve kavramsal metaforlarla kendisine
benzetilen nesnenin baglamsal iliskisine gore gruplandiriimistir. Gruplandirilan veriler, frekans degerlerine gére

tablo ve grafiklerde gosterilmistir.

Ayrica veriler Gizerinde analiz yapilmadan 6nce veri toplama formunda yer alan “Nigin?” sorusunun bos birakildigi
cevaplar analiz siirecinden gikarilmistir. Veri setinden ¢ikarilan, 17 kiz ve 14 erkek olmak tzere toplam 31 6grenci

tarafindan Gretilen metaforlar Tablo 1’de gosterilmistir:

Tablo 1. Ogretmen Adaylarinin Benzetme Yénii Belirtmeden Urettikleri Metaforlar

Metafor f Metafor f
Bulmaca 5  Dili agir bir roman 1
Kitap 4  Kadin 1
Sarap 3  Kalem 1
Ansiklopedi 2 Kostekli saat 1
Taht 2 Pusula 1
Zeka kipi 2 Sairlerin toplandigi bir mekan 1
Ayagi kirik sandalye 1  Tarihi bir duvar saati 1
Basketbol topu 1  Tarihieserler 1
Carkifelek 1  Tasavvuf 1
Cinar agaci 1 Telefon 1
Cilek 1  Temeli saglam olmayan bir bina 1
Cok isteyip de elde edemedigin birsey 1  Zor kisiler 1

Tablo 1’de go6sterilen metaforlarin 24 farkli kavramla ortaya konuldugu ve oldukga cesitli oldugu gorilmistr.
Hatta aralarinda tekrar edilen kavramlar da bulunmaktadir. Ancak kategorik ve tematik siireglerin yirttilmesi

icin baglamla ilgili fikir vermediklerinden dolayi bu metaforlar sirecin disinda tutulmustur.

Yayin Etigi

Bu calisma, Tokat Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu tarafindan

25.08.2022 tarih ve 01-26 sayili karar ile etik agidan uygun bulunmustur.
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BULGULAR

Ogretmen adaylarinin tamami tarafindan iiretilen kavramsal metaforlar

Tablo 2. Ogretmen Adaylarinin Divan Edebiyati Kavramina Yénelik Urettikleri Metaforlar

Metafor Benzetme yoniine iliskin 6rnekler

Acili Adana kebabi izlemesi de yemesi de zevkli.

Afrika kitasi Kesfedilmesi gereken, gizemli bircok yénii vardir. Ogrenilmesi zaman alir.
Agag Cok genis ve gesitli kollara ayriliyor. Yoreden yoreye degisen tirleri var.
Agag Her dalinda her yapraginda bir olay ve konu var.

Agac govdesi, agag
damari

Osmanh Tirkgesinin zenginligini alip yeni acacak giceklere iletir. S6z sanatlari gibi 6zellikleriyle.
Kelimelerin derin, duygu yikli anlamlariyla.

Akilli telefon Cunki ¢ok islevi var

Anahtar Cevirip kapiyi agtiginizda yeni bir diinyaya giriyorsunuz.

Anahtar Dogru kapiy! buldugunuzda daha eglenceli oluyor.

Ansiklopedi ici bilgiyle doludur.

Ayna Her seyin ashlini igcinde saklar. Ona gériinen seyi yansitir.

Bardak Distan bakinca bos ve anlamsiz durabilir ama igerik dolu aslinda.
Bilezik insanin kolunda olmasi gerekiyor.

Bulmaca Bilgi birikimi ile yapilabilecek bir ders.

Bulmaca Cozuldikge yepyeni anlamlar gikiyor.

Blyuk bir s6zliik Anlamadigim ¢ok kelime igeriyor.

Ceylan Hep gazel ve glizel s6z var. Cok ince bir ders.

Canta Kolunda olursa daha emin hissedersin.

Cinar Kokleri derinde oldugu icin eski edebiyat da ¢ok genis ve derin.
Deniz icinde bir siirii sey var ve hayal diinyasi genis.

Deniz Dibi bucagi yok.

Deniz icinde eskiye dair her sey var.

Dogu halilari Motif olarak biyik bir zenginlik barindirdig igin.

Dolasmis bir ip yumagi Cozuldikce anlam ortaya cikiyor.

Dua eden biri Gorinirde dua ediyordur ama ne dua ettigini icini okuyamazsin.
Eski bir hali icerisinde islenmis olay vardir. Halinin desenlerinin anlam tasimasi gibi.
Eski bir kitap Bu dersleri gordikge eski bir kitap gdrmis oluyorum.

Eski bir plak Eskiyi hatirlattigi igin.

Eski bir tablo Gin igigina ciktikca deger kazaniyor.

Firin igine giren yanar.

Fotograf albimi

Ona baktikga gegmise gider, o donemin giizelliklerini, tarzini, blyiklerimizin kiiciiklik ve
gecmis zamanlarini gorir, ginimaizle karsilastirma imkani bulurum.

Fuzuli Divan edebiyati denildiginde aklima ilk Fuzuli gelir.
Gokkusagl Clinki rengarenk.
Golge Gegmisimiz her zaman arkamizdadir ¢linkd.
Gondil GoOnle girmeden sevgisini alamayiz.
Gal Divan edebiyatinda asiklardan ¢okga s6z ediliyor ve asiklar gil ile birlikte aniliyor.
Gal Edebiyatimizda glizel ve 6zel bir yeri var.
. . Oylece duran pek bir nemi olmayan ama ugrastigi zaman insani mutlu eden rengarenk
Gul bahgesi L M e .
gillerin agtig, yeniliklerle dolu bir bahge.
Gl lokumu Cok degerli ve guzel.
Gl, lale Beyitler agildikga giizel koku sagtig igin.
Hazine sandigi iglerinde biiyiik bir hazine yatiyor.
Hece kitabi ilk okuma kitabi, beyitleri anlayamadigim igin.

Hig bilmedigim bir kitabin

Ogrendikge, dersi anladikca akici ve giizel ama bilmeyince higbir anlam ifade etmiyor. Fransiz

dis kapagi hissediyorum kendimi.

Isirgan otu Disaridan glizel ama elini vurunca elini acitiyor.

insan isledikge bilinmeyen, derine indikge yeni bilgiler edindigim igin.

ip makarasi Dizglin islendigi zaman giizel anlasilan ama rastgele sarildiginda karisan iplikler gibi olur.

Kablosu karmakarisik bir

kulaklik

Cuinki ¢ok karmasik ve derin.
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Kadin

Siirdeki tasvirlerin ¢ogu kadinla alakali oldugundan.

Kapali bir kara kutu

icinde ilk bakista ne oldugu, kutuyu actiginizda icinden neyin cikacagi belli degil. Beyitlerin
manasi da aynen bu sekilde.

Kapal kutu ilk baktigimda ne oldugunu anlamadigim beyitler var.

Kapi Her agilmasinda farkl bir anlam veriyor.

Kegi inatciligi vardir ve derste kendini kolay kolay ele vermez.

Kervan Birbirine bagli, ayni zincirin halkasi gibi.

Kitap Her okudugunuzda size baska diinyalarin pencerelerini agar. Divan edebiyati da bize farkli
donemleri tanitiyor.

Kitaplik Cok genis ve ¢ok konu var.

Kuyu Beyitleri ¢ozdiikge Oyle ilging seylerle karsilasiyor ki bu sebeple dibi olmayan bir kuyuya
benziyor.

Lsle O donemde lale ¢ok giuizel oldugu icin gecek gizelligin gergek askin oldugu donemleri
anlatiyor.

Makine Calisirsa paslanmaz.

Matematik problemi Beyti 6zimlemek anlamak, matematik problemi gibi ugrastirici, distindurici.

Matrugka Digta blyiik bir oyuncak, agtikga yeni bir oyuncak gikiyor. Pargalardan olusan bir bitin gibi.

Mehter marsi

Eskiyi hatirlattigi igin. Eski bana Osmanli Devleti’ni, Osmanli Devleti de mehteri hatirlatiyor.

Melodi

Daha 6nce duymadigim kelimeleri sairlerinden beyitlerinde kafiyeli kullanislariyla bir ¢algidan
cikan ses gibi keyifle dinliyorum

Meyvesiz agag

Ogren ve bir kenarda dursun. Hicbir isine yaramiyor.

Miicevher Kiymetli oldugundan.

Orman icine girip her yerini inceleyerek gezdigim bir orman.
Pamuk seker Kolay oldugu igin.

Pano Gereksiz seyler bulunduruyor.

Patlayan tilkenmez kalem

GOmlegi mahvettigi igin.

Roman

Uzun soluklu ve bitmek bilmiyor.

Roman Basta sikici buldugum, ilerledikge merak duydugum roman gibi.

Saat Ne kadar zaman gegse de o, saatliginden bir sey kaybetmez. Saatin durmasi, onun énceki
zamanlarda ¢alismadigi anlamina gelmez.

Sahra Eski glizellikler ayri bir zevk veriyor.

Saman kagidi Tarih koktugu igin.

Sandik icinde degerli seyler oldugundan, icindekileri karistirdikca yeni seyler ortaya cikiyor.
Orta Asya'dan sonra bozkurt simgesinin, yerini dini eserlere biraktigi bir donem oldugundan

Sarik ve asa
dolay!.

Sarmasik Bir kez aginca her yere yayilyor.

Servi agaci Her zaman yesil durdugu, eskimedigi icin.

Sevgili Her bir beyitte daha giizel seyler 6greniyorum.

Soba Bazen gerekli bazen gereksiz.

Sogan Olmazsa olmaz. Ancak oldugunda da goz yasartir.

Sozlik Eskiden gelmis dil 6zelliklerini igeren bol ve zengin bir sézlik gibi.

Sozluk Eski edebiyat oldugu igin sozllik ve ders ayrilmaz bir bitin gibi.

Su Onsuz yapamayiz ama igine de daldin mi seni bogar, oldirr.

Su Su gibi akip gidiyor. Cok eglenceli.

Sudoku Dogruyu bulmak zaman aliyor.

Suplrge Dersten ve sinavdan sonra bilgiler gidiyor.

Sirpriz yumurta Cocuklarin hevesle gidip aldigi, icinden ne gikacagini heyecanla bekledigi yumurta gibi.

Tabiat Dogayla i ice gibi.

Taht Yiiksek zimreye hitap ettigi icin.

Tarihi hazineler

Ortaya gikmasi bilgilerin artmasini sagliyor.

Tarihin sahidi olan bir
insan

Eski yuzyillarin eserleri ve sairleri hakkinda bilgi verdigi igin.

Tilki

Bilgili ve zekali bir beyne. Osmanlica pratik yapilarak akilda kalirken Divan edebiyati stirekli
ezber oldugu igin galisip tekrar etmek gerekir.

Tikenmez kalem

Cunki hig bitecegi yok gibi.

Uzay

Sonsuz oldugu igin.

Yap-boz

Beyitler her tarafa gekilebiliyor.

Yap-boz pargasi

Tirk edebiyati yap-boz, parcalari da o yap-bozun pargalari.
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Tablo 2 incelendiginde, kavramsal gesitlilik bakimindan oldukga zengin bir malzeme sunan cevaplar arasinda 83
farkh metafor izerinde duruldugu gérilmektedir. Tablodaki verilere gore, Tiirkge ve Tirk dili ve edebiyati bolimi

ogrencilerinin divan edebiyati kavramini farkh gostergelerle ve farkli baglamlarla degerlendirdikleri anlasiimistir.

Veri toplanan grup igerisinde en ¢ok tekrarlanan metaforlarin hangileri oldugunu tespit etmek amaciyla

metaforlarin frekans degerlerine bakilmis ve bir gruplandirma yapilarak sonuglar Sekil 1’de gosterilmistir:

En ¢ok tekrarlanan metaforlar
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Sekil 1. Divan Edebiyati Kavramina Yénelik Uretilen Metaforlarin Sikhg

Sekil 1'deki veriler incelendiginde, divan edebiyati kavraminin en faza kitap, agac ve bulmaca kavramlarina
benzetildigi gortlmistir. Bu kavramlar Ogrencilerin divan edebiyatini anlam boyutuyla ele aldiklarini
yansitmaktadir. Ogrenciler, divan edebiyatini kéklli, gizemli, karmasik, uzun soluklu ve bitmek bilmeyen bir
edebiyat olarak disiinmiisler ve bu kavramlari bu diislince gergevesinde somutlastirmislardir. Kavramsal gesitlilik

bakimindan verilere bakildiginda ise 25 farkli kavram cergevesinde metafor tretildigi belirlenmistir.

Calismaya veri saglayan 6gretmen adaylari igerisinde yalnizca bir kez dile getirilen metaforlar Tablo 3’te

sunulmustur:

Tablo 3. Ogretmen Adaylarinin Birer Kez Tekrarladigi Metaforlar

Metafor f Metafor f
Cilek 1 GoOkkusagl 1
Acili Adana kebabi 1 Golge 1
Afrika kitasi 1 Gondl 1
Ayna 1 Gl lokumu 1
Bardak 1 Isirgan otu 1
Basketbol topu 1 ip makarasi 1
Bilezik 1 Kablosu karmakarisik bir kulaklik 1
Ceylan 1 Kapi 1
Canta 1 Kegi 1
Carkifelek 1 Kervan 1
Cok isteyip de elde edemedigin bir sey 1 Kuyu 1
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Dolasmigs bir ip yumagi 1 Makine 1
Dua eden biri 1 Matematik problemi 1
Firin 1 Matruska 1
Fotograf alblimi 1 Mehter marsi 1
Fuzuli 1 Melodi 1
Orman 1 Sogan 1
Pamuk seker 1 Supurge 1
Eski bir plak 1 Surpriz yumurta 1
Pusula 1 Sairlerin toplandigi bir mekan 1
Sahra 1 Tabiat 1
Saman kagidi 1 Tarihi eserler 1
Ayagi kirik sandalye 1 Tasavvuf 1
Sarik ve asa 1 Temeli saglam olmayan bir bina 1
Sarmasik 1 Tilki 1
Sevgili 1 Uzay 1
Soba 1

Tablo 3’ln verilerine bakildiginda, 6gretmen adaylari tarafindan yalnizca birer kez dile getirilen metafor sayisinin
53 oldugu tespit edilmistir. Bu kavramlar frekans degeri bakimindan dusiik olsa da gesitlilik bakimindan oldukga
zengindir. Hem anlatim yolunun gesitliligine hem de anlamin derinligine vurgu yapan kavramlarin tercih edildigi

gorilmektedir.

Erkek 6gretmen adaylarinin divan edebiyati kavramina yonelik iirettikleri metaforlar

Sadece erkek 6gretmen adaylari tarafindan dile getirilen kavramsal metaforlar sirasiyla sunlardir:

Acili Adana kebabi, Afrika kitasi, Aga¢ gdvdesi, aga¢ damari, Agag, Ayagi kirik sandalye, Basketbol
topu, Bulmaca, sudoku, kelime oyunu, Ceylan, Cok isteyip de elde edemedigin bir sey, Dogu halilari,
Dua eden biri, Eski bir kitap, Eski ciltli kiiglik bir divan ya da kocaman bir tezkire, Fuzuli, Gokkusagi,
Hazine sandigi, Hece kitabi, Hi¢ bilmedigim bir kitabin dis kapag, Isirgan otu, insan, Kadin, Kalem,
Kapali bir kara kutu, Kapi, Kegi, Kitap, Makine, Matematik problemi, Melodi, Patlayan tikenmez
kalem, Saman kagidi, Sevgili, Sogan, Sozliik, Su, Sudoku, Siiplrge, Sarap, Tarihi eserler, Tasavvuf,
Telefon, Uzay, Yap-boz, Yap-boz pargasi, Zeka oyunu.

Uretilen bu metaforlarin hangi baglamda ele alindigini ve divan edebiyati kavramini hangi yénden

somutlastirdigini tespit edebilmek igin yapilan séylem analizi sonuglari Sekil 2'de goésterilmistir:
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Metaforlarin baglami
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Sekil 2. Erkek Ogretmen Adaylarina Ait Metaforlarin Baglamsal Kategorileri

Sekil 2’deki veriler incelendiginde, erkek 6grencilerin divan edebiyatina iliskin irettikleri metaforlari en ¢ok divan

edebiyatinin gesitliligi, gizemliligi, zorlugu ve bilgilendiriciligi baglaminda yansittiklari goriilmistiir. Bununla

birlikte divan edebiyatinin anlam derinligi, gecmisi, gerekliligi de erkeklerin somutlastirma gerekgeleri

arasindadir. Kavramlar arasindaki benzerlik iliskisini yansitan baglam kategorileri 17 farkli konuya karsilik

gelmektedir. Bunlardan 4 tanesi olumsuz iligskileri somutlastirirken 13 tanesi olumlu iliskileri somutlastirmak

Uzere yansitilmistir.

Erkek 6gretmen adaylarinin Urettikleri divan edebiyati metaforlarinin hangi temalarda toplandigini gésteren

sonuglar Sekil 3’te sunulmustur:

Metaforlarin temasi

egitsel esya insan bitki hayvan yer yiyecek  hava icecek  mizik
arag

Sekil 3. Erkek Ogretmen Adaylarina Ait Metaforlarin Tematik Kategorileri
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Sekil 3 incelendiginde, erkek 6gretmen adaylarinin Urettikleri metaforlarin en fazla egitsel ara¢ ve esya

temalarinda; en az ise hava, icecek, mizik ve su temalarinda gruplandirildigi gérialmustar.

Kiz 6gretmen adaylarinin divan edebiyati kavramina yénelik irettikleri metaforlar

Sadece kiz 6gretmen adaylari tarafindan dile getirilen kavramsal metaforlar sirasiyla sunlardir:

Agac, Akilli telefon, Anahtar, Ansiklopedi, Ayna, Bardak, Bilezik, Bulmaca, Blyik bir sézllk, Canta,
Carkifelek, Cinar agaci, Cilek, Deniz, Dili agir bir roman, Dolagmis bir ip yumagi, Eski bir hal, Eski bir
plak, Eski bir tablo, Firin, Fotograf albiimii, Gélge, Géniil, Giil bahgesi, Giil lokumu, Giil, Lale, ip
makarasi, Kablosu karmakarisik bir kulaklik, Kadin, Kapali kutu, Kervan, Kitap, Kitaplik, Késtekli saat,
Kuyu, Matruska, Mehter marsi, Meyvesiz agag, Mucizelerle dolu bir kitap, Micevher, Orman,
Pamuk seker, Pano, Pusula, Puzzle, Roman, Saat, Sahra, Sandik, Sarik ve asa, Sarmasik, Servi agaci,
Soba, Sozliik, Su, Slrpriz yumurta, Sarap, sairlerin toplandigi sasaal giizel ve ihtisamli bir mekan,
Tabiat, Taht, Tarihi bir duvar saati, Tarihi bir kitap, Tarihi hazineler, Tarihin sahidi olan bir insan,
Temeli saglam olmayan bir bina, Tilki, Tikenmez kalem, Yap-boz, Zeka kipd, Zor kisiler.

Uretilen bu metaforlarin hangi baglamda ele alindigini ve divan edebiyati kavramini hangi yénden

somutlastirdigini tespit edebilmek i¢in yapilan séylem analizi sonuglari Sekil 4’te gosterilmistir:

Metaforlarin baglami
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Sekil 4. Kiz Ogretmen Adaylarina Ait Metaforlarin Baglamsal Kategorileri

Sekil 4’teki veriler incelendiginde, kiz 6grencilerin divan edebiyatina iliskin trettikleri metaforlari en ¢ok divan
edebiyatinin anlam derinligi, bilgilendiriciligi, ge¢misi, zevkliligi, zorlugu baglamlarinda yansittiklari gértlmustir.
Bununla birlikte divan edebiyatinin gesitliligi, glizelligi, gizemi de kizlarin somutlastirma gerekgeleri arasindadir.
Kavramlar arasindaki benzerlik iliskisini yansitan baglam kategorileri 20 farkli konuya karsilik gelmektedir.
Bunlardan 4 tanesi olumsuz iliskileri somutlastirirken 16 tanesi olumlu iliskileri somutlastirmak (zere

yansitilmistir.

Kiz 6gretmen adaylarinin drettikleri divan edebiyati metaforlarinin hangi temalarda toplandigini gésteren

sonuglar Sekil 5’te sunulmustur:
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Metaforlarin temasi

Esya Egitim Bitki Oyun Yer insan Su Zaman igecek Yiyecek Cisim Doga Hayvan Mizik Yén

Sekil 5. Kiz Ogretmen Adaylarina Ait Metaforlarin Tematik Kategorileri
Sekil 5 incelendiginde, kiz 6gretmen adaylarinin Urettikleri metaforlarin en fazla esya, egitsel arag ve bitki

temalarinda; en az ise cisim, doga, hayvan, mizik ve yon temalarinda gruplandirildigi gérilmustir.

TARTISMA ve SONUC

Kavramsal metaforlar yoluyla divan edebiyati kavraminin nasil somutlastirildigini ortaya koymayi amaglayan bu

calismada ulasilan sonuglar séyledir:

Tirkce egitimi ve Tirk dili ve edebiyati bélimlerinde okuyan 6grencilerin divan edebiyati kavramina yonelik
Urettikleri metaforlar sayica fazla ve kavramsal agidan oldukga gesitlidir. Divan edebiyati kavraminin metaforlar
aracihgiyla somutlastirildigi bu calismada, kavramsal cesitlilik kadar baglamsal cesitliligin de 6nemli oldugu,
O0gretmen adaylarinin cevaplarindan tespit edilmistir. Kavramsal cesitliligin fazla olmasi, divan edebiyati
kavraminin zihinlerde baglamsal agidan da zengin oldugunu gostermektedir. Baglam, metafor ile diger kavramlar
arasinda analojik degerlendirme yapabilmek icin gereklidir. Bir yargiya varmak ya da anlam ¢ikarmak icin sadece
metaforun kendisine odaklanmak tek yonli ve eksik bir degerlendirme yapmak olacagindan iki kavram arasindaki
iliskinin anlamlandirilabilmesi icin baglamin da bilinmesi gerekir. Nitekim bu hususta Kigtk’iin (2016, s.40)
arastirmasinda da benzer gorise yer verilmekte ve metaforlarin sadece ciimle diizeyinde anlam kazanan ifade
tarzlari olmadigi, onlarin anlasilmasi icin konusmanin genel baglamlarinin da ele alinmasi gerektigi dile

getirilmektedir.

Metaforlar kavramsal agidan incelendiginde, 6gretmen adaylarinin ortak bazi kavramlar etrafinda birlestikleri
gorlilmustir. Yapilan analizlerde ¢alismaya katilan 6gretmen adaylarinin en ¢ok kitap, agag, bulmaca, gil ve
roman kavramlarini metafor olarak kullandiklari sonucuna ulasiimistir. Divan edebiyatinin bilgi yikli olmasi,
anlamsal derinlige sahip olmasi ve didaktik yoniiniin bulunmasi gibi gerekgelerle kitaba benzetildigi; cok eskiden

beri var olmasi, kokll bir gelenege dayanmasi, konu ve icerik bakimindan cesitli olmasi gibi gerekgelerle agaca
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benzetildigi; anlamin 6rtili olmasi, s6z sanatlarinin kullanilmasi ve kelime oyunlarinin yapilmasi gibi gerekgelerle
bulmacaya benzetildigi; glizel ve estetik olmasi gibi gerekcelerle giile benzetildigi; anlamak icin ¢caba ve uzun
ugras gerektirmesi gibi gerekcelerle de romana benzetildigi gortlmistiir. Bu metaforlara gére 6gretmen
adaylarinin, divan edebiyatini kéklu, gizemli, karmasik, uzun soluklu, gilizel ve bitmek bilmeyen, geleneksel bir
edebiyat olarak digtindukleri anlagiimaktadir. Bulmaca, kitap, agag gibi kavramlar bagka arastirmalarda da
metafor olarak kullanilmistir. Ornegin Mete ve Bagci Ayranc’nin (2016) arastirmasinda da dil ve edebiyat

kavramlari cercevesinde bu metaforlarin somutlastirma araci olarak kullanildigi gérilmustar.

Ogretmen adaylarinin birbirlerinden farkli metafor Urettikleri de gériilmustir. Yalnizca birer kez deginilen
metaforlarin sayisina bakildiginda 53 farkli metaforun Uretildigi tespit edilmistir. Kavramlar arasinda divan
edebiyatinin anlatim yolunun zenginliklerine ve inceliklerine gonderme yapan fotograf albimu, tabiat gibi
kavramalarin yaninda zorlugunu, anlam derinligini ve gizemini yansitan sarmasik, carkifelek, slirpriz yumurta,
matematik problemi, matruska, ip makarasi ve kablosu dolasik bir kulakhk gibi benzetmelerin oldugu

goralmustar.

Tespit edilen metaforlar cinsiyet degiskeni cercevesinde ele alindiginda kiz ve erkek 6gretmen adaylarinin genel
olarak birbirilerine benzer metaforlar irettikleri sonucuna varilmistir. Ozellikle baglamsal ve tematik yénden
yapilan incelemelerde divan edebiyatinin her iki cins tarafindan benzer durumlar ¢ercevesinde somutlastirildigi
tespit edilmistir. Hem kizlar hem de erkekler divan edebiyati kavramini daha ¢ok olumlu durumlar gercevesinde
degerlendirmislerdir. Bir arastirmasinda Divan edebiyati dersine karsi 6grencilerin gorislerini belirleyen
Varisoglu (2018) bu arastirmanin sonucuna benzer bir sonug¢ elde etmis ve 6grencilerin gogunun olumlu
duygulara sahip oldugunu vurgulamis, Klasik Tlrk Edebiyati dersleriyle ilgili %71 oraninda olumlu gériise sahip

olduklarini dile getirmistir. Benzer bir sonug Kurtoglu’nun (2018) arastirmasinda da ortaya konulmustur.

Kizlarla erkeklerin en ¢ok Urettikleri metaforlarin egitim ve bitki temalarinda bulunmasi ile bilgilendiricilik ve
zorluk baglamlarinin ortak olmasi, bu calismadan elde edilen bir diger sonuctur. Kizlar erkeklere gére sayica daha
fazla ve gesitli metafor tiretmislerdir. Buna bagli olarak kizlarin metaforik baglamlari erkeklerinkinden fazladir. Bu
sonuca benzer sekilde, 6grencilerin divan edebiyatinin hem zor hem de bilgilendirici olduguna dair bir algiya sahip

olduklarini, Kurtoglu (2018) da bir arastirmasinda vurgulanmaktadir.

Erkek ogretmen adaylari divan edebiyati kavramini en ¢ok cesitlilik, gizemlilik, zorluk ve bilgilendiricilik
baglamlarinda somutlastirmistir. 17 farkh baglama goére metafor Greten erkekler, 13 baglami olumlu, 4 baglami
olumsuz durumlari yansitmak igin kullanmislardir. Ayrica erkeklerin Urettikleri metaforlar ontolojik agidan

degerlendirildiginde, en fazla egitim, esya, insan ve bitki temalari 6ne ¢ikmaktadir.

Kiz 6gretmen adaylarinin divan edebiyati kavramini en fazla anlam derinligi, bilgilendiricilik, eskilik, zevklilik ve
zorluk baglamlarinda ele aldiklari tespit edilmistir. 20 farkh baglama goére metafor treten kizlarin 16 baglami
olumlu, 4 baglami ise olumsuz durumlar i¢in kullandigi gérilmustir. Bununla birlikte esya, egitim, bitki ve oyun

temali metaforlar, kizlarin en gok tercih ettikleri ontolojik metaforlar olarak tespit edilmistir.
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