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ABSTRACT

Having conflicts with colleagues or managers is unavoidable for the employees working in an
organization. The important aspect is to manage conflicts in a contributing way to the organization.
At this point, how the school administrators manage the conflicts they face a lot, whether they
have conflict resolution skills, and which conflict resolution strategies they use become critical in
an educational and organizational sense. This study, which aims to determine the opinions of
teachers about the conflict resolution strategies of school administrators, was carried out with the
phenomenology pattern in the qualitative research method, and the study group consisted of 30
teachers with a graduate degree. The study group was selected using the “criterion sampling”
method of purposive sampling methods. The data were obtained as a result of online interviews
with participants. The analysis of the data was carried out with the content analysis method.
According to the data collected, it was concluded that school administrators mostly use the shark
method while resolving conflict, followed by the owl, reconciliation/fox, turtle, and teddy bear
methods. It has been revealed that there should be common goals, an environment that is open
to effective communication, accommodating, respect for individual differences, rewarding,
participation in decisions, guiding, working collaboratively, being solution-oriented, sharing trust
and shared values considering how the school climate and culture should be for managing the
factors that create conflict.
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INTRODUCTION

Conflict, either in managerial processes or in normal functioning processes, is inevitable in schools as they are
human-oriented organizations. There are different definitions of conflict in the literature. Based on these
definitions, it is possible to express conflict as the dissent arising at an individual or group level while creating
negativity in the process of meeting the social, psychological, and physical needs of individuals (Eren, 2012; Peker
& Aytiirk, 2000; The point at which the expected behaviors and aims of individuals or groups differ from each
other is seen as the source of organizational conflict (Kaushal & Kwantes, 2006; Schmidt & Tannebaum, 2000;
Simsek & Kingir, 2009). Thus, in schools, the negative situations that arise due to the effect of quality and quantity
of families, students, other employees, administrators and teachers in accomplishing the defined aims serve as

a basis for organizational conflicts (inandi, Tung & Giindiiz, 2013).

Conflict, which has a negative perception in the social consciousness due to its negative connotation, is an
inevitable phenomenon that must be experienced inherently as a result of the past lives and perceptual
differences of every individual, ensures the functioning of the organizations (inandi et al.,2013; Karip, 2010;
Sarpkaya, 2002). The positive approach of the individuals and managers during conflicts can ensure the conflict
to be beneficial for the organization. Therefore, it is possible to resolve and effectively manage the conflicts to

yield positive results (Glriz & Girel, 2009).

The school administrators assume a unifying and reconciling role by providing coordination between individuals
and bodies and should manage the conflicts in favor of the school. The natural conflict in living organizations
cannot be eliminated; therefore, the managers are expected to mitigate the adverse effects of the conflict
(Taymaz, 2011). Administrators employ different strategies according to conflicts (Kogel, 2011). Conflicts are
inevitable. Realizing this fact, developing ways and tools to cope with conflicts, preventing them at an early
phase, and encourage individuals to a culture of love, peace, and harmony to advance towards the goals of
organizations is important. At this point, seeing positive aspects of everybody and everything by establishing a

correct work-life balance is essential (Adkoli & Pawar, 2018).

Johnson and Johnson (2000), who conducted a study on conflicts being inevitable and how the conflicts are
resolved, put forward five different strategies for resolving conflicts considering that goals and relationships are
essential at different times. They metaphorically defined each strategy using animal names by associating them
with several features of animals. Their study proposed that individuals use at least one strategy according to the
conflict. Conflict management strategies are used to represent different conflict management strategies that
symbolize and characterize the distinct characteristics of each conflict to make them more interesting (Eckstein,
1998). Accordingly, sharks compete, bears accommodate, foxes compromise, turtles avoid, and owls collaborate
in conflicts. These features assume that one of the parties or individuals “win or lose” in a conflict (Corey, et. al.,
2014). The individuals exert power as a strategy if they do not refrain from fighting with the other side and trying

every way possible to realize their own goals. On the other hand, they use the confrontation strategy if they
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believe they must maintain interpersonal relationships while considering that other’s goals are as important as

theirs (Oksiiz & Oztiirk, 2016).

Conciliation Confrontation

Compromise

Regression Competition

Figure 1. Conflict Resolution Strategy Matrix (Deborah & James, 2018)

The following are the conflict resolution strategies defined by Johnson & Johnson (2000) on the matrix regarding

being goal and relationship-oriented within the conflict resolution strategies in Figure 1:

Shark (Power Assertion/Competition): Sharks symbolize power assertion. Sharks attack the weaker opponent;
therefore, the conflict is finalized. In organizations, it is also possible to see people who compete in the hierarchy
and who act ambitiously against others (Adkoli & Pawar, 2018). In this strategy, the relationships among
individuals are not important. Just like the sharks that hunt by harming the prey, the individuals who adopt this
strategy in conflicts can harm the others physically, emotionally, or mentally to reach their goals. The only focus
of the individuals adopting this strategy is to realize their goals no matter what the situation and condition be.
What others think and feel does not matter (Baysal & Cimsir, 2010; Demirtas & Dénmez, 2008; Ko¢ & Arslan,
2017).

Fox (Compromise): The fox who is or who is expected to be cunning symbolizes compromise. Sacrificing in a
compromise usually happens when two people are equally powerful and desperate to win the game (Adkoli &
Pawar, 2018). Foxes care about their aims as well as interpersonal relationships. The relationships and goals have
moderate importance for individuals within this strategy. A solution for the conflict is sought by trying to find a
reasonable way by which two parties can win partially. The relationships lose importance since the individuals
give off their aims, partially; however, this strategy is not entirely negative since there is an effort of persuasion

for reconciliation (Demirtas & Donmez, 2008; Teke, et al., 2017).

Owl (Confrontation): The owl is the symbol of wisdom in Greek mythology. Therefore, these individuals are
expected to be able to behave wisely while resolving conflicts. The personal goals and being able to attain these
goals are important. The individuals keep searching for a solution until they find an acceptable solution for their
and the other party’s goals (Demirtas & Donmez, 2008; Teke et al., 2017; The conflict is a developing element for

relationships for these people (Baysal & Cimsir, 2010). Collaboration is the best conflict resolution method with
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a high level of trust among all members, including a comprehensive team-building strategy (Adkoli & Pawar,

2018).

Turtle (Regression): Turtle, which is inactive and slow, symbolizes regression. Turtles hibernate to overcome a
crisis. Avoidance is a kind of an “escape” for turtles; they hibernate instead of fighting and wait until they feel
secure (Adkoli & Pawar, 2018). Hiding is an option for individuals adapting this strategy in conflicts, like turtles.
The goals and relationships do not matter, and they are unseen in conflicts (Teke et al., 2017). These people tend
to give up on defined goals and established relationships since they believe hiding is easier than facing or being

in conflict (Demirtas & Donmez, 2008).

Teddy Bear (Conciliation): Teddy bear, the symbol of peace and modesty, symbolizes the conciliation (Adkoli &
Pawar, 2018). Interpersonal relationships are more important than goals. These people try to be accepted while
appearing cute during conflict conditions. Other people’s needs can be more important than theirs according to
this strategy. These people, who tend to manage the other side, behave with a concern of protecting the
relationships, and conflicts would be avoided in this way (Teke et al., 2017). In addition, these people fear to lose

their relationships if the conflict persists (Demirtas & Donmez, 2008).

People who form the school organization have different cultures and backgrounds (Bayar, 2015). These
differences cause conflicts in the school environment. In addition, conflicts are more concrete and real since
humans are the input, process, and output of schools (Sarpkaya, 2002). It is crucial school administrators properly
manage conflicts or potential conflicts. The resolution strategy of each administrator may differ since everyone
has different characteristics (Yildizoglu & Burgaz, 2014). As the preferred strategy in the conflicts determines the
outcome of the conflict, it is necessary to know constructive conflict resolution strategies and effective
communication to ensure effectiveness in management as well as in human relationships (Arik, 2019; Cigekoglu
& Danisman, 2014). At this point, how the school administrators manage the conflicts they frequently face,
whether they have conflict resolution skills, and which conflict resolution strategies they use become important
in an educational and organizational sense. This study aims to determine the strategies used by school
administrators and the situations that may create conflict at schools, and the teachers’ opinions on the pathways

to be followed when the conflict resolution strategies are not emotionally appropriate.

METHOD

Research Model

This study, which aims to determine the situations that may create conflict at schools, and managers’ opinions
on the pathways to be followed when the conflict resolution strategies are not emotionally appropriate, follows
the “phenomenology” pattern within the qualitative research method. Qualitative research uses observation,
interview, or document analysis as data collection methods (Yildirrm & Simsek, 2011). The phenomenons subject
to the research are evaluated within themselves, and the meanings that the participants attribute to the events

are interpreted and revealed in qualitative research (Altunisik, et.al., 2010). Phenomenology pattern enables
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researching the phenomenons by focusing on the phenomenons whose details cannot be mastered (Yildinm &
Simsek, 2011). The phenomenology studies aim to reveal the shared opinions on meanings that the participants
form in their consciousness (Oiler, 1982; Qtd in. Baker, Wuest & Stern,1992). In this direction, with the
perspectives of postgraduate teachers, factors that are effective in preventing conflict situations in the school
environment and the strategies used by school administrators in dealing with these conflicts in the moments of
conflict they have been identified as the phenomenon of the study. For the study, the ethics committee
permission was obtained from Munzur University Non-Invasive Research Ethics Committee with the decision

number 7 of the meeting numbered 4 dated 30.04.2020.

Study Participants

The study group consists of 30 teachers with a master’s degree in Educational Administration. The study
participants were determined by using the “criterion sampling method” of the purposive sampling methods. The
criteria for the study group can either be defined by the researchers, or a preset criteria list can be preferred
(Marshall & Rossman, 2014). The researchers priorly set the criteria for this study. Having a master’s degree in
Educational Administration was defined as a criterion before selevting the study participants. Having a deeper
understanding of organizational concepts and developing different viewpoints after a master’s degree were the

reasons for this preset criterion.

In line with the specified criteria, the study group consisted of 30 graduate graduates.5 teachers due to some
special reasons stated that they cannot attend interviews. this way 25 participants took place voluntarily in the

study group. Demographic data related to the study group are given in Table 1.

Table 1. Demographic Data of the Participants

Demographic Variables

Female Male 1-10 Year 10-15 Year 15-20 Year 20 Year +
Gender Seniority
N 14 11 Year N 3 9 12 1
% 56 a4 % 12 36 48

Looking at Table 1, 56% of the participants in the study group are female and 11% are male teachers. When the
seniority years are analyzed, it is seen that the study group consists of 48% of teachers whose seniority is between

15-20 years, and at least 12% of the seniority is between 1-10 years.

Data Collection Tools and Data Collection

The semi-structured interview form developed by the researchers was used as the data collection tool.
While semi-structured interview form enables researchers to analyze the data faster, the similarities and
differences among the participant’s views can also be compared (Bliylkoéztirk, et. al., 2011). 2 field experts and

1 language expert, 3 experts in total, were consulted in the development phase of the data collection tool. The
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interview form consisting of three questions was finalized according to the corrections of the experts, and the

interview process was started.

The following are the interview questions:

1. What should be the school climate like to prevent situations that will lead to possible conflicts in school?
Please explain.

2. In case of conflicts with your administrators and colleagues in your school, please explain your principal's
most preferred conflict resolution strategies among the strategies given below and the reasons for
choosing them.

3. What would you do if the school managers’ conflict resolution strategies are not emotionally compatible

with you? Please explain.

In order to make online interviews with the teachers who voluntarily participated in the study, the teachers were
contacted one by one, and the application and time of the interview were planned. The pre-scheduled meetings
were held with each teacher at the time, and each interview was held in a time span ranging from 15 minutes to
52 minutes. During the interview, firstly, the purpose of the research was explained to the teachers, and then
explanatory information was given about the conflict resolution strategies of Johnson and Johnson (2000).
Therefore, an environment in which they will express their opinions without feeling under pressure. The
questions in the interview form were asked to the teachers, and the researchers took notes of the answers.
Teachers validated the answers. The interviews were recorded in a computer environment with the approval of

the teachers.

Data Analysis

The records obtained after the interviews were examined one by one and the opinions of the teachers were
transferred to the computer environment in writing. The analysis of the data obtained from the interview forms
was carried out using the content analysis method. The data are categorized and interpreted effectively for the
researchers to make sense of the content analysis method. The main goal is to reveal the concepts and
relationships, enabling the description of the data obtained. The content analysis defines data and interprets
meanings (Yildirrm & Simsek, 2011). In other words, content analysis is a technique used for making validated
inferences about the data and make inferences by systematically and objectively defining the indicated
properties of the messages (Holsti, 1969; Krippendorff, 2004). the data were put in writing. The researchers tried
producing common categories by reading the written data. The frequency values of the categories and the sub-

categories were identified.

Validity and Reliability

Reliability is important in terms of representing the measured variables of the data collected in the research

correctly. To measure reliability in qualitative research, it is necessary to determine to what extent the data
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obtained from the participants are perceived in the same sense by different people. The classification procedure
must be reliable in terms of consistency to make valid deductions from the text. To be able to talk about
reliability, different people must code the same text in the same way (Weber, 1990). In order to ensure the
reliability of the study, the text was coded by two different coders. The codes made afterward were combined
and checked. In order to calculate the reliability among the coders, the reliability ratio for each research question
in the study was calculated separately by using the formula "Percentage of Agreement = Agreement /
(Agreement + Disagreement) x 100" put forward by Miles & Huberman (1994). The reliability ratio for the first
research question is P =171 /(171 + 4) X 100 = 97.72%; For the second research question P =82 /(82 + 3) X 100
=96.47%; For the third research question, P =85/ (85 + 4) X 100 = 95.51% was found to be. The text was revised
for 11 coding with disagreement, and opinions were placed in appropriate codes by reaching a consensus on
which encoding should be included. To ensure the internal and external validity of the research, the study
includes expert opinion, direct quotations to support the findings, data collection, a detailed explanation of the
analysis and interpretation process of the data. In addition, in order to ensure that the data obtained were
confirmed by the participants, the opinions of the participants in the texts created from the interview records

were sent to the participants and their approval was obtained.

FINDINGS

Graph 1includes the findings obtained after the analysis of the responses given to the question "What should be
the school climate like to prevent situations that will lead to possible conflicts in school? Please explain." directed

to the teachers in the research.
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Strong social ties

Respect for individual differences
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Graph 1. Categories Obtained According to Teachers' Views Regarding How School Climate Should Be Like to

Reduce Conflicts
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When Graph 1 and the teachers’ views regarding the school climate that should be structured to reduce conflicts
are examined, it is understood that teachers’ ideas that having a school climate structured mostly with a fair
management system (f=21) will reduce conflicts find its expression in the statement, “School climate is very
important. After all, | would not like to have any problems with the people that | work with. In case of problems,
we should act calmly and choose the right way of communication (529)”. The sample view in the category of a
merit-based system (f=18), “I think to minimize conflicts, it is important to feel that merit is taken as the basis.
Conflicts are likely to occur when people feel if there are favoritism and discrimination. It is the principal who will
prevent this. My observations based on my many years of work experience show this (S2)” shows that a merit-
based management system is vital in reducing conflict situations. According to the sample view “It can be said
that when the school climate is positive and there is healthy communication between teachers, it will be easier to
resolve conflicts that may arise in a tolerant school climate (524)”, it is possible to say that there will be fewer

conflicts in the school climate in which there is open communication (f=17).

The sample view in the category of observing ethical rules (f=16) “..it is necessary to act according to ethical
rules. Both teachers and principals should be careful to be ethical at every step. Thus, conflicts will be minimized
as everyone acts by following the rules (S7)” shows the importance of acting within the framework of ethical
rules. It is seen from the sample view, “I think, if | trust my colleagues and principal and everyone trust each other,
there will be no conflict. There must be trust among people in the school climate so that no one can find a reason
to have conflicts with anyone...(S11)”, that fostering the feeling of trust (f=15) in the school environment is a
necessary condition. Based on the sample view in the category of being compromising (f=15) “...The school
principal should be compromising in case of conflicts. Otherwise, the school climate is inevitably negative...(S30)”,
teachers stated that the compromising attitude would have a positive effect on the formation of the school
climate that is necessary for reducing conflicts. In addition, teachers stated that the school climate formed by
respecting individual differences (f=14), strong social bonds (f=14), common values (f=13), participation in
decisions (f=12), setting common goals (f=11) and rewarding / appreciating (f=9) is necessary to reduce conflict
situations.

Figure 2 includes the word cloud obtained according to the concepts drawn from teachers’ views regarding how

school climate should be like to reduce conflict situations.
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Figure 2. Word Cloud Obtained According to Teachers’ Views Regarding How School Climate Should Be Like To
Reduce Conflicts
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When Figure 2 is examined, it is seen that teachers focus more on the concepts of fairness, ethics, and merit.

Graph 2 includes the findings obtained after the analysis of the responses given to the question “In case of
conflicts with your administrators and colleagues in your school, please explain your principal's most preferred

conflict resolution strategies among the strategies given below and the reasons for choosing them.”

Fox

Teddy bear
Turtle
Compromise
Owl

Shark

Graph 2. Categories Obtained According to Teachers' Views Regarding Preferred Conflict Resolution Strategies

According to Graph 2 when teachers’ views regarding the conflict resolution strategies of school principals are
examined, it is seen that school principals mostly use the shark strategy (f=21) and that this method is followed
by owl (f=15), compromising (f=15), turtle (f=14), teddy bear (f=12) and fox (f=8) strategies. Sample view
regarding shark strategy used by school principals for conflict resolution is as follows: “In the first year | was
appointed, | had a problem with a parent (in which | was right in terms of education) and the school principal
asked me to apologize to the parent by threatening me since | was a candidate teacher. Unfortunately, | had to
do it (S3).” From the sample view, “Last year my colleagues at the school had an argument among themselves,
which spread throughout the school. The school principal, who | expected to solve the conflict effectively, stayed
in his room as if nothing had happened...(S1)” it is seen that the principal used the turtle strategy in conflict
resolution. It can be understood a principal uses the teddy bear strategy from the sample view; “One day, |
witnessed an argument between our school principal and one of my colleagues. Although my friend was unfair,
he was arguing vehemently. The principal ended the discussion with a calming attitude. | felt that he was trying
to prevent his relationship with the teacher to get worse (S14).” Among the views of the participants about the
conflict resolution during conflicts, this sample view shows that a school principal effectively uses the owl
strategy “Our principal had organized a team for a project. There was a teacher in the team that | did not get
along with, and | told the principal that | did not want to take part in the project team. The principal said that we
should think a little. He then called us both and convinced us impressively to work on the project together. Not
only | solved my problem with that friend, but also we did a good job working together (513).” Regarding the fox
strategy, the sample view, “Our school principal and vice-principal do not normally get along, and | have often
witnessed their arguments. But they never get angry, and especially when there is a school-related incident they

become very close (S21).” can be given as an example.
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Figure 3 includes the word cloud obtained according to teachers’ views regarding preferred conflict resolution

strategies.
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Figure 3. Word Cloud Obtained According to Teachers’ Views Regarding Preferred Conflict Resolution
Strategies

When Figure 3 is examined, it is seen that the words that teachers associate with preferred conflict resolution

strategies are mostly shark, owl, and fox.

Graph 3 includes the findings obtained after the analysis of the responses given to the question, “What would
you do if the conflict resolution strategies are not emotionally compatible with you? Please explain.” directed to

the teachers in the research.

Empathize
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Efforts to be credible 12
Trying to increase motivation 15
Improving my communication skills 14
Trying to suppress emotions 17
Act politically 22
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Graph 3. Emotional Conflict Resolution Strategies of Meaning in the Ineligible Obtained by Teachers on the
Way to Watch the Case of Teachers' Views Categories
When Graph 3 showing teachers' views regarding what they would do if the conflict resolution strategies are not
emotionally compatible with them is examined, it is seen that teachers express that they will behave politically
(f=22) mostly when they experience emotional dissonance: “..When | have to choose a way of compromise that

is not suitable for my personality, | can say that mostly | think of both sides, and try to convince both myself and
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the other party that it is for the interest of the organization and act politically by suppressing my feelings (517).”
When the other things teachers do in case of emotional dissonance are examined, it is seen from the sample

view that “In this case, | usually try to suppress my feelings. Forgetting is always a solution. | try to suppress that

” u

feeling by dealing with other things (52).” “trying to suppress feelings (f=17)”, from the sample view “I think

effective communication is the medicine of everything. Both parties must have effective communication skills to

”

prevent all the negativities” “increasing communication skills (f = 14)”, from the sample view “.. If it does not fit

me emotionally, then we should increase the current desire and vividness. In such cases, | usually try not to lose

” u

my motivation (S13).” “trying to increase motivation (f=15)”, from the sample view “Convincing the other that

” u.

the strategy used will be effective in resolving the conflict will prevent emotional dissonance...(521)” “trying to be

convincing (f = 12)” and from the sample view, “I believe that both in social life and business life, the empathic

”u

approach is always an effective way of preventing negativities, whether there is a conflict or not (S5).” “empathy

(f=9)” can be given as examples.

Figure 4 includes the word cloud formed according to teachers’ views regarding what they would do if the conflict

resolution strategies are not emotionally compatible with them.
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Figure 4. Word Cloud Obtained Regarding What Teachers Do If the Conflict Resolution Strategies Are Not
Emotionally Compatible with Them

When Figure 4 about the words which teachers associate with what they do in case there is an emotional
dissonance in conflict resolution strategies is examined, it is seen that they mostly focus on concepts such as
political behavior, suppressing feelings, communication, motivation, empathy, and persuasion. It can be said that
teachers prefer to behave politically mostly in the case of emotional dissonance to prevent the occurrence of a
negative school climate caused by conflict. The reasons for teachers' political behavior can be explained by their

efforts to avoid situations that create or may create conflicts.

CONCLUSION and DISCUSSION

In educational organizations where conflict is inevitable, school principals have significant responsibilities to
resolve conflicts. School principals can render conflicts useful for the organization with their effective conflict

resolution skills, or they may cause more significant problems due to their inability to resolve conflicts. Stating
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that conflict is a normal situation in organizational structures, Folger, Poole, and Stutman (2013) consider it
important to evaluate the positive and negative consequences of conflict together to be able to resolve and
manage conflicts. At this point, it is important to find an answer to the question about the strategies school
principals use to resolve conflicts. Therefore, in schools whose main subject is humans, conflicts arise as a natural
consequence and the school principals are expected to be able to develop strategies to resolve conflicts properly
(Arslantas & Ozkan, 2012). With this study based on teachers’ views, it is aimed to be determined how principals
resolve conflicts in accordance with the conflict resolution strategies defined by Johnson and Johnson (2000).
According to the results obtained from the study, it can be concluded that teachers think that a school climate,
can only be formed by a fair management system to reduce conflict situations. Additionally, it was concluded
that a merit-based system, being open to communication, following ethical rules, boosting the sense of trust,
being compromising, respecting individual differences, establishing strong social bonds, adopting common
values, ensuring participation to decision making, setting common goals and rewarding/appreciating are
necessary conditions to reduce conflicts. Glirclioglu and Uyar (2020) by the teacher's organizational conflict
based on their perceptions to determine the effect of organizational climate to have found a significant
relationship between organizational climate and made organizational conflicts at work and perceptions of a
positive school climate of conflict experienced teachers has been demonstrated to result being higher. To
determine the causes of organizational conflict, as an important step for the formation of the conflict can be
reduced to a minimum will also provide a positive school climate along. Problems in communication are
considered as one of the reasons for internal conflicts (Eren, 2020; Yurdunkulu & Oktay, 2020). Demirkaya (2012)
find out that there is a significant relationship between school principals' conflict resolution strategies,
communication styles, and their perceptions of teachers. Communication is essential in resolving conflicts.
Establishing open communication with the parties ensures that the conflicts can be resolved in favor of the
organization (Can, Aydin, & Asan 2006). In fact, Sahin (2007) stated in his study that interpersonal communication
skills are a significant predictor of conflict resolution. In the study conducted by Casiadi (2017), it was stated that
the relationship between school principals' communication skills and conflict resolution strategies is positive and
that communication is essential in the conflict resolution process. In the results of the study conducted by Arslan
& Polat (2016), it is seen that resistance to change, being authoritarian and normative, being open or closed for
improvement are stated as causes of conflicts. Cropanzano, Bowen and Gilliland (2007) stated that the presence

of justly and confiding managers in the organization to reduce conflict in organizations.

When teachers' views about the conflict resolution strategies of the school principals are examined, it is revealed
that the school principals mostly use the shark strategy, and it is followed by the owl, compromising turtle, and
teddy bear strategies. Kigiksileymanoglu and Bingdl (2014) appear to be similar study by the conclusions
reached. According to this study, school principals often prefer dominance and concession-making strategies
during the conflict resolution process while they prefer to compromise and avoidance strategies less. lkoya and
Akinseinde (2009), it was revealed that the most preferred strategies by the school principals are a compromise,

domination, and avoidance. Himmetoglu and Bayrak (2016), compromise and collaboration strategies are among

408



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

the frequently preferred strategies by school principals in conflict resolution. Atay (2001) was revealed revealed
that school principals primarily use persuasion and agreement strategies while resolving conflicts. According to
the results of the study conducted by Akgiin, Yildiz and Celik (2009), it was stated that school principals use
primarily compromise as a conflict resolution strategy. In the study conducted by Firat (2010), it was revealed
that the dominance strategy is preferred more than the compliance strategy. Contrary to these results, there are
also studies suggesting that domination and avoidance strategies are used more often than compromise strategy
by school principals.In this context, according to the results of the study conducted by Sertok (2006),
reconciliation is the most used strategy by the school principals, while dominance and avoidance strategies are
among the least used conflict resolution strategies. Kogak (2012) revealed that compliance is one of the most
preferred strategies in conflicts between teachers and principals, while the least preferred strategies are
domination and avoidance. In the studies conducted by Kogak and Baskan (2013) and Ghaffar, Zaman and Naz
(2012), similar results can be seen. Kogak and Baskan (2013) confirmed that school principals use a compromise
strategy quite a bit and that it is also very effective. In the study conducted by Ghaffar, Zaman & Naz (2012), it
was suggested that school principals prefer compatibility and compromise strategies more often than dominance

and avoidance strategies.

When teachers’ views regarding what they would do if the conflict resolution strategies are not emotionally
compatible with them are examined, it is seen that teachers behave politically mostly when they experience
emotional dissonance. Political behaviors, which are defined as conscious actions to turn gains to their own
direction in line with the expectations of individuals or groups (Bursali, 2008), are seen as important behaviors
to combat organizational conflict and reduce their negative effects (Robbins & Judge, 2017). When the other
things teachers do in the event of emotional dissonance are examined, it is seen that they will try to suppress

their feelings, to increase their communication skills and motivation, to be convincing and to empathize.

RECOMMENDATIONS

As it is expected that school administrators take an active role in the conflict resolution process as leaders,
schools are expected to be more effective and contribute to the formation of the school climate in a positive
way, it can be ensured that the competence levels of school administrators in conflict resolution strategies can
be increased with in-service training. Considering that teachers are also at the center of organizational conflict,
priority may be given to organizing in-school trainings and in-service trainings to increase conflict resolution skills.
In the context of other results obtained within the scope of the study, it can be provided to increase the
communication and empathy skills of teachers and administrators. School administrators should be good
observers and be able to anticipate situations that may create conflict within the school. It should be able to
intervene in a timely and correct manner to the elements that may create conflict. School administrators should
attach importance to taking the opinions of all parties in conflict situations, and they may prefer win-win-based
conflict resolution strategies in conflict resolution processes rather than unilateral solutions. Since school

administrators are thought to reduce conflicts, they can also include teachers, especially in decision-making
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processes, in management processes. It is known that conflict situations have not only negative but also positive
aspects for the organization. The competence of school administrators to have a vision that can turn the crisis
situations that occur in the conflict environment in favor of the organization can be increased with trainings.
Since the research is limited to the situations experienced by the teachers in the working group, it is important
to carry out studies that cover more generally. In this context, quantitative studies can be done to determine
conflict resolution strategies. It is also important to determine the strategies by which administrators solve their
conflicts from their own point of view, in addition to the teachers' opinions. For this reason, it is thought that

getting the opinions of the managers in the studies to be carried out will contribute to the field.

ETHICAL TEXT

“In this article, the journal writing rules, publication principles, research and publication ethics, and journal
ethical rules were followed. The responsibility belongs to the author (s) for any violations that may arise regarding

the article. "

Author(s) Contribution Rate: The authors contributed equally to the study.

REFERENCES

Adkoli B.V, & Pawar S.J. (2018). Conflict management strategies. Implications for Health Professions Education
JBCAHS, 2 (3), 132-138.

Akgiin, N., Yildiz, K., & Celik, D. (2009). Ortaégretim okulu yoneticilerinin 6gretmenlerle aralarindaki ¢atismalari
yénetme ybntemleri. Abant zzet Baysal Universitesi E§itim Fakiiltesi Dergisi. 9 (1), 89-101.

Altunisik, R., Coskun, R., Bayraktaroglu, S., & Yildirim, E. (2010). Sosyal bilimlerde arastirma yéntemleri. Sakarya
Kitabevi.

Arik, S. (2019). The investigation of the predictive roles of school administrator’s self-efficacy levels on their job
satisfaction and job burnout levels. International Journal of Eurasian Education and Culture, 7, 180-199.

Arslan, Y., & Polat, S. (2016). Egitim 6rgitlerinde kusaklar arasi catisma: nedenleri ve basa ¢ikma yaklasimlari. Ahi
Evran Universitesi Kirsehir EGitim Fakiiltesi Dergisi (KEFAD), 17 (1), 263-282.

Arslantas, H., & Ozkan, M. (2012). ilkdgretim okullarinda gérev yapan 6gretmenlerin gériislerine gére okul
muddrlerinin catisma yonetimi yaklasimlarinin incelenmesi. Kastamonu Egitim Dergisi, 20 (2), 555-570.

Atay, K. (2001). Okul mudurlerinin gatismalari ¢oziimleme stratejilerine iliskin 6gretmen okul midiri ve
denetmen algilari. Kuram ve Uygulamada Egitim Yénetimi, 25 (25), 21-35.

Baker, C., Wuest, J., & Stern, P.N. (1992). Method slurring: the grounded theory/ phenomenology example.
Journal of Advanced Nursing, 17, 355-1360.

Bayar, A. (2015). Bir orgiit olarak okulda meydana gelen catisma nedenleri ve ¢6zim yollarina yonelik okul

muddrlerinin gorasleri. Sakarya University Journal of Education, 5 (3), 130-141.

410



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Baysal, Z.,, & Cimsir, S. K. (2010). 5. Sinif 6grencilerinin kisilerarasi sorunlarina goésterdikleri tepkilerin
degerlendirilmesi. Marmara Universitesi Atatiirk EGitim Fakiiltesi EGitim Bilimleri Dergisi, 32 (32), 65-74.

Bursali, Y. M. (2008). Orgiitsel politikanin isleyisi: érgiitsel politika algisi ve politik davranis arasindaki iliskiler.
Yayimlanmamis Doktora Tezi, Dokuz Eylil Universitesi.

Blyiikoztirk, S., Cakmak, E. K., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2011). Bilimsel arastirma yéntemleri
kitabi. 10. Baski Pegem Akademi.

Can,H. Aydin, E.M., & Asan. (2006). Orgiitsel Davranis. Arikan Basim.

Casiadi, S. (2017). Odgretmenlerin okul miidiirlerinin iletisim becerileri ve catisma yénetimi konusunda gériisleri.
Yiiksek Lisans Tezi, Canakkale On sekiz Mart Universitesi, Egitim Bilimleri Enstitiisti, Egitim Bilimleri
Anabilim Dal.

Corey, C. M., Fok, L. Y., & Payne, D. M. (2014). Cross-cultural differences in values and conflict management: a
comparison of us and puerto rico. Journal of Organizational Culture, Communications ve Conflict, 18 (2).

Cropanzano, R., Bowen, D. E., & Gilliland, S. W. (2007). The management of organizational justice. Academy of
Management Perspectives, 21(4), 34- 48.

Cicekoglu, P. (2014). Yetistirme yurdunda kalan ergenlere verilen ¢atisma ydnetimi programinin
dederlendirilmesi. Doktora Tezi, Marmara Universitesi Saglik Bilimleri Enstitiisii.

Deborah, H., & James R. (2018). What's Your Style. ASQ Six Sigma Forum Magazine; Milwaukee, 17(4).

Demirkaya, Y. (2012). Okul mudiirlerinin ¢atisma yénetimi stratejileri ve iletisim tarzlarina yénelik 6gretmen
algilari. Doktora Tezi, Mehmet Akif Ersoy Universitesi Egitim Bilimleri Enstitiisi.

Demirtas, H., & Dénmez, B. (2008). Ortadgretimde gorev yapan 6gretmenlerin problem ¢ézme becerilerine iliskin
algilari. inénii Universitesi Egitim Fakiiltesi Dergisi, 9 (16), 177-198.

Eckstein, D. (1998). Styles of conflict management. The Family Journal, 6 (3), 240-243.

Eren, E. (2012). Orgiitsel Davranis ve Yonetim Psikolojisi. Beta Yayinlari.

Eren, E. (2020). Orgiitsel davranis ve yénetim psikolojisi (17. Baski). Beta

Firat, S. (2010). Ogretmen algilarina gére ortadgretim okul miidiirlerinin kullandiklari ¢atisma yénetimi
stratejilerinin bazi dediskenlere gére incelenmesi. Yiksek Lisans Tezi, Ege Universitesi Sosyal Bilimler
EnstitlsU Egitim Bilimleri Boluma Egitim Yonetimi, Teftisi, Planlamasi ve Ekonomisi Bilim Dali.

Folger, J. P., Poole, M. S., & Stutman, R. K. (2013). Catisma Yénetimi (F. Akkoyun, Cev.). Nobel.

Giillioglu, 0. (2013). Kayseri’de hizmet veren 6zel ilkdgretim okulu 6gretmenlerinin gatisma faktdrlerinin ve
catisma ydnetimi stratejilerinin analizi. fletisim Kuram ve Arastirma Dergisi, 36, 193-218.

Giirciioglu, S., & Uyar, M . (2020). Orgiitsel catisma ile &rgiitsel iklim arasindaki iliskinin ortadgretim 6gretmenleri
perspektifinden incelenmesi. Balikesir Universitesi Sosyal Bilimler Enstitiisii Dergisi, 23 (43), 229-254 . DOI:
10.31795/baunsobed.682198

Gurtz, D., & Girel, E. (2009). Yénetim ve organizasyon- bireyden érgiite, fikirden eyleme. Nobel Akademi

Yayincihk.

411


https://search.proquest.com/pubidlinkhandler/sng/pubtitle/ASQ+Six+Sigma+Forum+Magazine/$N/25781/OpenView/2100336402/$B/FB05A37D4ADD4BF6PQ/1?accountid=86210

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Himmetoglu, B., & Bayrak, C. (2017). Evaluating the relationships between school culture and conflict
management styles of primary school administrators according to opinions of primary school teachers.
Anadolu University Journal of Education Faculty, 1 (1), 1-17.

Holsti, O. R. (1969). Content analysis for the social sciences and humanities. Reading, MA: Addison-Wesley.

Ilkoya, P. O., & Akinseinde, S. I. (2009). Variability pattern in conflict management strategies among school
administrators of secondary schools in nigeria. Journal of Social Sciences, 20 (3), 223-230.

inandi, Y., Tung, B., & Giindiiz, B. (2013). Okul yoneticilerinin dzyeterlik algilari ile catismayi ¢ézme stratejileri
arasindaki iliski. Kuram ve Uygulamada Egitim Yénetimi, 19 (2), 275- 294.

Johnson, D. W., & Johnson, F. (2000). Joining together: group theory and group skills (7th ed.). Allyn ve Bacon.

Karip, E. (201). Catisma yénetimi. Pegem Yayincilik.

Kaushal, R., & Kwantes, C. T. (2006). The role of culture and personality in choice of conflict management
strategy. International Journal of Intercultural Relations, 30 (5), 579-603.

Kocgak, S. (2012). Ogretmenler arasi ¢catismalar ile okul miidiirii- §retmen ¢atismalarinda kullanilan yéntemlerin
ve etkililik diizeylerinin karsilastiriimasi (usak ili 6rnedi). Yiiksek Lisans Tezi, Hacettepe Universitesi Sosyal
Bilimler Enstitis, Ankara, Turkiye.

Kocak, S., & Baskan, G. A. (2013). Okul muddrleri tarafindan kullanilan ¢atisma yénetim yontemlerinin etkililik
diizeyleri. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 44, 212-224.

Kogel, T. (2011). isletme Yéneticiligi, 13. Baski, Beta Basim Yayin.

Krippendorff, K. (2004). Content analysis: an introduction to its methodology (2nd edn). Sage Publications.

Kigukslileymanoglu, R., & Bingdl, M. A. (2014). Ortadgretim kurumlarinda goérev yapan 0Ogretmenlerin
gorislerine gore okul yoneticilerinin ¢atisma yonetim yontemlerinin incelenmesi. Route Educational and
Social Science Journal, 1 (2), 39-53.

Marshall, C., & Rossman, G. B. (2014). Designing Qualitative Research. Sage

Miles, M. B., & Huberman, A.M. (1994). Qualitative data analysis : an expanded sourcebook. (2nd Edition). SAGE
Publications.

Oksliz, Y., & Oztiirk, M. B. (2016). Ogretmen adaylarinin ¢atisma eylem stilleri ile kiltiirlerarasi duyarllik diizeyleri
arasindaki iliski. MANAS Sosyal Arastirmalar Dergisi, 5 (4), 1-12.

Peker, O., & Aytiirk, N. (2000). Etkili Yénetim Becerileri. Yargi Yayinlari.

Robbins, S. P., & Judge, T. A. (2017). Organizational Behavior, Pearson.

Sarpkaya, R. (2002). Egitim orgutlerinde catisma yonetimi ve bir 6rnek olay. Kuram ve Uygulamada Egitim
Yénetimi, 31, 414-429.

Schmidt W.H., & Tannebaum R. (2000). Farkliliklari yénetmek, Cev. ibrahim Bingdl, Miizakere ve Anlasmazlik
CozUim, Harvard Business Review Dergisinden Se¢meler, BZD Yayincilik,

Sertok, S. (2006). fikégretim okullari miidiirlerinin kendilerinin taraf olmadiklari catismalari yénetme tarzlari.
Yiiksek Lisans Tezi, Yeditepe Universitesi Sosyal Bilimler Enstitiisi.

Sahin, A. (2007). ilkdgretim okulu ydneticilerinin kisiler arasi iletisim becerileri ve gatisma ydnetimi stratejileri

arasindaki iliski. Milli Egitim Dergisi, 40 (188), 125-143.

412



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Simsek, S., & Kingir, S. (2006). Caddas Yonetim Araglarindan Se¢meler. Nobel Yayin Dagitim.

Taymaz, H. (2011). Okul yénetimi. (10. Baski). Pegem A Yayincilik.

Teke, A., Kog, H., & Arslan, C. (2017). Kisilerarasi iliskilerde ¢catisma ¢6zme. Egitim Arastirmalari. 178-187.

Weber, R. P. (1990). Basic Content Analysis. 2nd ed. Newbury Park, CA.

Yildirim, A., & Simsek, H. (2011). Sosyal bilimlerde nitel arastirma yéntemleri (6. Basim). Seckin Yayincilik.

Yildizoglu, H., & Burgaz, B. (2014). Okul yoneticilerinin bes faktor kisilik 6zellikleriyle ¢atisma yoénetimi stili
tercihleri arasindaki iliski. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 29 (2), 295-310.

Yurdunkulu, A., & Oktay, A. (2020). Ikogretim okulu 6gretmenlerinin ¢atisma durumlari ve gatisma yodnetimi
stratejilerinin incelenmesi (Dlzce-Merkez 6rnegi). Trakya Egitim Dergisi, 10 (1), 285-302. DOI:
10.24315/tred.561001

413



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

ORGUTSEL CATISMA DURUMLARINA iLiSKiN OKUL YONETICILERININ CATISMA
COZME STRATEJILERi: OGRETMEN GORUSLERINE GORE BiR iNCELEME

0z

Orgiit calisanlarinin diger ¢alisanlarla veya érgiit yoneticileriyle catisma yasamalari kaginilmazdir.
Onemli olan gatismalari 6rgiitiin faydasina katki saglayabilecek nitelikte yénetebilmektir. Bu
noktada okul yoneticilerinin de ¢okga karsi karsiya kaldiklari gatismalari nasil yénettikleri, catisma
¢6zme becerilerine sahip olup olmadiklari, hangi catisma ¢ézme stratejilerini kullandiklari egitimsel
ve orgitsel anlamda 6nem kazanmaktadir. Okul yéneticilerinin gatisma ¢dzme stratejilerine iligkin
O0gretmenlerin goruslerinin belirlenmesinin amaglandigl bu ¢alisma nitel arastirma yéntemi iginde
yer alan olgu bilim deseni ile gergeklestirilmis, ¢alisma gurubunu ise yiksek lisans mezunu 30
o6gretmen olusturmustur. Calisma grubu amacl 6rnekleme yontemlerinden olan “6lgiit 6rnekleme”
yontemi ile belirlenmistir. Veriler katihmcilarla yapilan online goérismeler sonucunda elde
edilmistir. Elde edilen verilerin ¢dzlimlemesi igerik analizi teknigi ile yapilmistir. Elde edilen verilere
gore okul yoneticilerinin catisma ¢ozerken cogunlukla kopekbaligi yontemini kullandigi, bu
yontemleri baykus, uzlasma/tilki, kaplumbaga ve oyuncak ayi yéntemlerinin takip ettigi sonucuna
ulasilmistir. Catisma yaratan etkenlerin yonetimi igin okul iklimi ve kiltlrinin nasil olmasi
gerektigine bakildiginda; ortak hedeflerin oldugu, etkili iletisime acik, uzlasmaci, bireysel
farkhhklara sayginin, édillendirmenin, kararlara katilimin oldugu, yonlendirici, is birligi icinde
cahisilan, ¢6zim odakli olma, paylasimci giliven ve ortak degerler temelinde olmasi gerektigi
sonuglari ortaya konulmustur.

Anahtar Kelimeler: Okul yoneticisi, 6rglitsel catisma, ¢catisma ¢ézme stratejileri.
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GiRiS

insan odakl &rgiitlerden biri olan okullarda gerek yénetim siireclerinde gerekse de olagan isleyisin devam ettigi
sureglerde gatisma, yasanmasi kaginilmaz bir durum olarak karsimiza ¢ikmaktadir. Catismanin literatiirde farkli
tanimlar yer almaktadir. Bu tanimlardan yola gikarak bireylerin sosyal, psikolojik ve fiziksel gereksinimlerinin
karsilamasi slirecinde olumsuzluk olusturacak sekilde ortaya ¢ikan, bireysel ya da grup diizeyinde ortaya ¢ikan
anlasmazligi catisma olarak ifade etmek mimkiindir (Peker ve Aytlrk, 2000; Eren, 2012). Bireyler veya gruplar
arasindaki amaclarin ve beklenen davranislarin farkhlastigi nokta oOrgltsel catismalarin kaynagi olarak
gorilmektedir (Schmidt ve Tannebaum, 2000; Kaushal ve Kwantes, 2006; Simsek ve Kingir, 2009). Okullarda ise
belirlenmis olan amaglarin gergeklestiriimesinde 6gretmenler, yoneticiler, diger calisanlar, 6grenciler ve ailelerin
nicelik ve niteliginden kaynakli ortaya gikan olumsuz durumlar 6rgitsel catisma ortamina zemin hazirlamaktadir

(inandi, Tung ve Giindiiz, 2013).

Olumsuz anlam tasimasi bakimindan toplumsal zihinde negatif bir algi olarak karsilik bulan ¢atisma, orgiitlerin
isleyisini saglayan her bireyin gecmis yasantilarinin ve algisal farkliliklarin sonucu dogasi geregi yasanmasi
kacinilmaz bir olgu olarak karsimiza ¢cikmaktadir (inandi vd.,2013; Karip, 2010; Sarpkaya, 2002). Siireg icerisinde
ortaya ¢ikan catismalarda bireylerin ve yoneticilerin olumlu bir yaklasim sergilenmesi catismanin 6rgit icin faydali
olacak noktaya gelmesini saglayabilmektedir. Dolayisiyla bu baglamda gatismalari olumlu sonuglandirabilecek

sekilde ¢oziime kavusturmak ve etkili yonetmek mimkiin olabilmektedir (Glirtz ve Gurel, 2009).

Okullarda yoneticiler; birey ya da ziimreler arasindaki koordinasyonu saglayarak birlestirici, ayni zamanda
uzlastirici olma ve ortaya ¢ikan gcatisma durumlarini okulun lehine yénlendirebilme gorevlerini de Gstlenmektedir.
Varligini siirdiiren orgitlerde yasanmasi dogal olan ¢atisma tiimiyle ortadan kaldirilamamakta dolayisiyla da bu
noktada yoneticilerden c¢atismanin yarattigi olumsuz etkilerini azaltmasi beklenmektedir (Taymaz, 2011).
Yasanan c¢atisma durumlarina yonelik olarak yoneticiler farkli stratejiler uygulamaktadir (Kogel, 2011). Catismalar
kaginilmazdir. Onemli olan, bu gercegin farkinda olmak ve onlarla basa cikmanin yollarini ve araglarini gelistirmek,
onlari erken bir asamada engellemek ve bireyleri 6rgiitlerin nihai hedefi olan miikemmellik yolunda ilerlemek igin
bir sevgi, baris ve uyum kiltiriine tesvik etmektir. Dogru bir is-yasam dengesi olusturarak herkesin ve her olayin

olumlu tarafina bakmayi 6grenebilmek bu noktada 6nemlidir (Adkoli ve Pawar, 2018).

Orgiitlerde catismanin kaginilmaz bir durum olmasiyla catismalarin nasil ¢éziildiigii ile ilgili calisma yapan Johnson
ve Johnson (2000) kimi durumlarda amaglarin kimi durumlarda ise iliskilerin 6n planda tutuldugu disincesiyle
ortaya cikabilecek ¢atismalarin ¢6zimd icin bes farkl strateji ortaya koymuslardir. Her bir stratejiyi hayvanlarin
birtakim 6zellikleri ile bagdastirarak hayvan isimleri ile metaforik bir yaklasimla tanimlamislardir. Bireylerin s6z
konusu olan ¢alismaya gore ¢atisma durumlarinda en az bir strateji kullandigi ifade edilmistir. Catisma yonetimi
stratejileri daha ilgi ¢ekici hale getirmek amaciyla, her bir ¢atismanin farkh 6zelliklerini sembolize ve karakterize
eden farkli catisma ydnetimi stratejilerini temsil etmek igin kullanilir (Eckstein, 1998). Buna gore ¢atisma ortaya
ciktiginda, kopekbaliklari rekabet eder, ayilar yatistirir, tilkiler uzlasir, kaplumbagalar kaginir ve baykuslar isbirligi

yapar. Bu oOzellikler catismadaki anlarda kisiler veya gruplardan birinin “kazandigi ya da kaybettigi”
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varsayillmaktadir (Corey, vd., 2014). Bireyler kendi ¢ikarlarini gergeklestirmek ugruna her yolu denemekten ve bu
ugurda karsi tarafla miicadele etmekten ¢ekinmiyorsa strateji olarak gilic kullanmayi tercih eder. Bunun yani sira
kendi amaglariyla birlikte diger insanlarin amaglarini da 6nemli goriip bireylerarasi iliskilerin devamliligini

saglamak gerektigine inaniyorsa yiizlesme stratejisini kullanir (Oksiiz ve Oztiirk, 2016).

Uzlasma

{liski Odaklz

Amag Odakh

Sekil 1. Catisma Cozme Stratejileri Matrisi (Deborah ve James, 2018)

Sekil 1’de catisma ¢6zme stratejilerinde amacg ve iliski odakli olma durumlarina iliskin matris dogrultusunda

Johnson ve Johnson’ in (2000) tanimladigi catisma ¢6zme stratejileri sunlardir:

Képek Baligi (Gii¢ kullanma/Rekabet): Gli¢ kullanma kdpek bahgi tarafindan sembolize edilir. Képekbaligi zaman
icinde zayif rakibe saldirir ve olay! bitirir, bdylece catismaya son verilir. Orgiitlerde de, hiyerarside rekabet eden
ve bunun icin karsisindakilere karsi hirsla hareket eden insanlara rastlamak miimktindir (Adkoli ve Pawar, 2018).
Bu stratejide iliskiler sozii edilen bireyler icin 6nem tasimamaktadir. Kopek baliklari avlanma stratejileri geregi
zarar vererek avini elde etmis oluyorsa, bireylerarasi ¢atismalarda bu stratejiyi benimseyen bireyler, amaglarina
ulasmak ugruna karsisinda bulunan kisi ya da kisilere fiziki, duygusal, zihinsel olarak zarar vermeleri s6z
konusudur. Bu stratejiyi benimseyen kisilerin tek odak noktasi durum ve kosullar ne olursa olsun amaglarini
gerceklestirebilmektedir. Digerlerinin ne diisiindiginin ve ne hissettiginin bir dnemi yoktur (Baysal ve Cimsir,

2010; Demirtas ve Donmez, 2008; Kog ve Arslan, 2017).

Tilki (Uzlasma): Uzlasma, kurnaz ya da kurnaz hayvan olmasi beklenen tilki ile temsil edilir. Uzlasmaya giderek
o6diin vermek genelde iki kisinin esit derecede giglii ve oyunu kazanmak icin c¢aresiz oldugunda olur (Adkoli ve
Pawar, 2018). Tilkiler, makul bir sekilde kendi amacglari ve bireyler arasi iliskiler ile ilgilenirler. Bu stratejide kisiler
icin amaglarin ve iliskileri 6nemi orta diizeydedir. Kismen taraflarin kazandigr makul bir yol aranmaya calisilarak
¢atismaya ¢ozim aranir. Bu stratejide kisiler hedeflerinden kismen de olsa fedakarlik gostermelerinden dolayi
iliskilerin 6nemi az da olsa azalir; ancak ¢6ziim icin bir ikna ¢abasi s6z konusu oldugundan bu stratejinin olumsuz

oldugu ifade edilemez (Demirtas ve Donmez, 2008; Teke, et al., 2017).

Baykus (Yiizlesme): Yunan mitolojisinde baykus bilgeligin semboll olarak kabul edilmektedir. Bu baglamda
taraflarin catismanin ¢oziilmesinde bilgece hareket edebilmeleri beklenmektedir. Kisiler icin amaclari 6n

plandadir ve amaglar gergeklestirmek 6nemli gorilir. Bu stratejide kisiler kendi hedefleri ve karsi tarafin
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hedefleri i¢in kabul edilebilir bir diizeyde ¢6ziim bulana kadar arayisa devam ederler (Demirtas ve Donmez,
2008;Teke vd., 2017). Bu kisilere gore catisma iliskilerin gelismesini saglayan bir unsur olarak nitelendirilir (Baysal
ve Cimsir, 2010). is birligi, tim Uyeler arasinda yiiksek diizeyde giivene sahip, kapsamli bir ekip olusturma

stratejisini iceren en iyi gatisma ¢6zme yontemidir (Adkoli ve Pawar, 2018).

Kaplumbaga (Geri Cekilme): Kaginma, aktif olmayan yavas hayvan olan kaplumbaga ile temsil edilir. Bir
kaplumbaga krizin tGstesinden gelmek igin kis uykusuna yatar. Onun igin kaginmak, bir gesit “kagis” tir, savasmak
yerine uyumaya basvurur ve gliven duyana kadar bekler (Adkoli ve Pawar, 2018). Catisma durumunda bu
stratejiyi benimseyen bireyler icin gizlenmek tipki kaplumbagalar da oldugu gibi bir secenektir. Kisilerin amaglari
ve iligkilerin 6nemi yoktur ve catisma ile karsilasildiginda gorinmezler (Teke vd., 2017). Bu kisiler belirlenen
hedeflerden ve kurulan iliskilerden vazgegme egiliminde olmaktadirlar. Clnki bu kisiler catisma ile karsi karsiya
gelmektense ya da ¢atisma ortaminda olmaktansa gizlenmenin daha kolay olacagina inanmaktadirlar (Demirtas

ve D6nmez, 2008).

Ayicik (Yatistirma): Yatistirma, barisin ve algakgonillilagin simgesi olan ayicik tarafindan temsil edilir (Adkoli ve
Pawar, 2018). Burada daha ¢ok 6nemli olan amag degil kisilerarasi iliskilerdir. Catisma kosullarinda bu kisiler
sevimli goriinerek kabul gérmeye calismaktadirlar. Stratejiye gore kisiler bir baska kisinin ihtiyaglari kendi
ihtiyacindan daha oncelikli olabilmektedir. Karsi tarafi idare etme egiliminde bulunan bu kisiler daha gok iliskileri
koruma kaygisiyla ¢atisma olusmayacagi duslncesiyle bu davranisi sergilerler (Teke vd., 2017). Ayrica bu kisiler

gatisa slirecinin devam etmesi halinde iliskilerini kaybetme korkusu duyarlar (Demirtas ve Donmez, 2008).

Okul 6rgiti igerisinde butlinlGgl olusturan insanlar farkl kiltlrlere ve gegmislere sahip olmaktadir (Bayar, 2015).
Bu farkhliklar dolayisiyla da okul ortaminda da gatismalarin yasanmasi s6z konusudur. Ayrica okul girdisinde,
surecinde ve giktisinda insan oldugu icin ¢atismalarin daha somut ve gercek yasanmasi olasidir (Sarpkaya, 2002).
Okul yéneticilerinin olan ya da olusabilecek g¢atismalari dogru yénetebilmeleri dnemlidir. Her kisinin kisilik
ozelliklerinin farklilik géstermesinden dolayi catisma ¢6zme yéntemlerinde de yoneticilerin ¢oziim yollari farkhlik
gosterebilmektedir (Yildizoglu ve Burgaz, 2014). Yasanilan catismalarda tercih edilen stratejinin ne oldugu
¢atismanin sonucunu belirlediginden yapici ¢catisma ¢ézme stratejilerini bilmek ve etkili iletisim kurabilmeleri
insan iliskilerinde oldugu gibi yonetimde de etkililigi saglamak adina gereklidir (Arik, 2019; Cicekoglu ve
Danisman, 2014). Bu noktada okul yoneticilerin cokca karsi karsiya kaldiklari catismalari nasil yonettikleri, catisma
¢6zme becerilerine sahip olup olmadiklari, hangi catisma ¢ézme stratejilerini kullandiklari egitimsel ve orgitsel
anlamda 6nem kazanmaktadir. Bu galismada gatisma ¢ozme stratejileri baglaminda okul yéneticilerin hangi
catisma stratejilerini kullandiklari, okul icerisinde ¢atismaya zemin olusturabilecek durumlarin belirlenebilmesi
ve gatisma ¢ozme stratejilerinin duygusal anlamda uygun olmamasi durumunda 6gretmenlerin izleyecegi yollara

iliskin 6gretmen gorislerinin belirlenmesi amaclanmistir.
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YONTEM

Arastirma Modeli

Okul igerisinde gatismaya zemin olusturabilecek durumlarin belirlenebilmesi ve ¢atisma ¢dzme stratejilerinin
duygusal anlamda uygun olmamasi durumunda yoneticilerin izleyecegi yollara iliskin 6gretmen goruslerinin
belirlenmesi amaglanmis ve bu dogrultuda yapilan arastirma nitel arastirma desenleri icerisinde olan “Olgubilim
(fenemomoloji)” deseninde yapilandiriimistir. Nitel arastirmalar gézlem, gériisme veya dokiiman analizi gibi veri
toplama yontemlerinin kullanildigi arastirmalar olarak belirtilmektedir (Yildirrm ve Simsek, 2011). Nitel
arastirmalarda arastirmaya konu olan olgular kendi icerisinde degerlendirilir ve katilimcilarin olaylara yikledikleri
anlamlar yorumlanarak ortaya konulur (Altunisik, vd., 2010). Olgubilim deseni ise ayrintilariyla hakim
olunamayan olgulara odaklanma saglanmasiyla bu olgulari arastirmaya imkan tanimaktadir(Yildirim ve Simsek,
2011). Olgubilimsel arastirmalarda amag katilimcilarin zihin diinyalarinda olusturduklari anlamlara iliskin ortak
dustinceleri ortaya c¢ikarabilmektir (Oiler, 1982’den; Akt. Baker, Wuest ve Stern,1992). Bu dogrultuda yiksek
lisans mezunu 6gretmenlerinin bakis acilariyla, okul ortaminda ¢atisma durumlarinin ortaya ¢ikmamasinda etkili
olan faktorler ile okul yoneticilerinin yasadiklari ¢atisma anlarinda s6z konusu catismalarla bas etmede
kullandiklari stratejiler arastirmanin fenomeni olarak belirlenmistir. Calisma igin Munzur Universitesi Girisimsel
Olmayan Arastirmalar Etik Kurulu Bagkanlig’'ndan 30.04.2020 tarihli 4 No’lu toplanti 7 No’lu karar numarasi ile

etik kurul izni alinmistir.

Calisma Grubu

Egitim Yonetimi Bilim Dali’'nda yuksek lisans yapmis olan 30 6gretmen c¢alisma grubu olusturmaktadir.
Arastirmada c¢alisma grubu amacgh ornekleme yontemlerinden olan “Olgiit (kriter) érnekleme” yontemi ile
belirlenmistir. Olgiit belirlenirken istenilen &lciitler arastirmacilar tarafindan belirlenebilir veya daha énce
kriterleri belirlenmis bir kriter listesi tercih edilebilir (Marshall ve Rossman, 2014). Bu arastirmada kriter
arastirmacilar tarafindan 6nceden belirlenmistir. Calisma grubunun olusturulmasi 6ncesinde Egitim Yonetimi
Bilim Dali'nda yiksek lisans yapmis olmak, 6l¢it olarak belirlenmistir. Yiiksek lisans egitimiyle 6gretmenlerin
orgutsel kavramlara daha fazla hakim olduklari ve farkli bakis acgilari gelistirebildikleri varsayimi bu 6lgtin

belirlenme nedeni olmustur.

Belirlenen 6l¢iit dogrultusunda galisma grubunu yiiksek lisans mezunu 30 katilimci olusturmustur. 5 6gretmen ile
bazi 6zel nedenlerden dolayi gorlismelere katilamayacaklarini belirtmistir. Bu dogrultuda 25 katilimcr gonullik

esasl ile galisma grubunda yer almistir. Calisma grubuna iliskin demografik verilere Tablo 1’ de yer verilmistir.

Tablo 1. Katilimcilara ait Demografik Veriler

Demografik Degiskenler

Kadin Erkek 1-10vil 10-15 Yil 15-20 Yil 20 Yil+
Cinsiyet N 14 11 Kidem N 3 9 12 1
% 56 44 % 12 36 48 4
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Tablo 1’ e bakildiginda ¢alisma grubunda yer alan katilimcilarin %56’ si kadin, %11’ i erkek 6gretmenlerden
olusmaktadir. Kidem vyillarina bakildiginda ise ¢calisma grubunun ¢ogunlukla %48 olarak kidem yilh 15-20 yil
arasinda olan 6gretmenlerden olustugu, en az olarak %12’ sinin ise kidem yilinin 1-10 yil arasinda oldugu

gorilmektedir.

Veri Toplama Araci ve Verilerin Toplanmasi

Arastirmacilar tarafindan olusturulmus olan yari yapilandiriimis gériisme formu veri toplama araci olarak
kullanilmistir. Yari yapilandiriimis gérisme formu ile elde edilen veriler zerinde daha hizli analiz edilebilirken
ayni zamanda katilimcilarin gorisleri arasindaki benzer ve farkli yonlerin de kiyaslanabilmektedir (Buyukoztiirk,
Cakmak, Akgtin, Karadeniz ve Demirel, 2011). Veri toplama araci hazirlanmasi asamasinda 2 alan uzmani, 1 dil
uzmani olmak tzere 3 uzmanin degerlendirmesine sunulmustur. Uzmanlardan gelen diizeltmeler sonucunda g

sorudan olusan gorisme formuna son hali verilerek goriisme stireci baslatiimistir.

Gortisme formunda yer alan sorular asagidaki gibi olmustur:

1. Okul igerisinde olasi ¢atismalara zemin hazirlayacak durumlari engelleyebilmek icin okul iklimi nasil
olmalidir? Aciklayiniz.

2. Gerek iist yonetimlerinizle gerekse de okulunuzda yasadiginiz ¢atisma durumunda yéneticinizin asagida
ifade edilen ¢catisma ¢6zme stratejilerinden en ¢ok tercih ettiklerini ve tercih etme nedenlerini agiklayiniz.

3. Okul yéneticinizin kullandigi ¢atisma ¢ézme stratejilerinin duygusal anlamda size uygun olmamasi

durumunda izleyeceginiz yol nasil olurdu? Aciklayiniz.

Arastirmaya gondllilik esasiyla katilan 6gretmenler ile online gériisme yapmak igin 6gretmenlerle tek tek
iletisime gegilip, yapilacak olan goriismenin hangi uygulama uzerinden yapilacagi ve saati planlanmigtir. Her bir
o6gretmenle dnceden planlanan gorismeler saatinde gerceklestirilmis ve her bir gériisme 15 dakika ile 52 dakika
araliginda degisen zaman araliginda yapilmistir. Gorlisme sirasinda oncelikle arastirmanin amaci 6gretmenlere
aciklanmis ardindan Johnson ve Johnson (2000)'nin gatisma ¢6zme stratejilerine yonelik agiklayici bilgilendirme
yapiimistir. Ogretmenlerin verecekleri cevaplarin arastirmaya katkisindan séz edilmis ve hicbir sekilde kisisel
bilgilerinin arastirmada yer almayacagi belirtilmistir. Boylelikle kendilerini baski altinda hissetmeden gorislerini
dile getirmeleri saglanmaya calisilmistir. Ardindan hazirlanan goériisme formunda yer alan sorular 6gretmenlere
sorularak gorismeler tamamlanmistir. Yapilan gorismeler 6gretmenlerin onayi alinarak bilgisayar ortaminda

kayit altina alinmistir.

Verilerin Coziimlenmesi

Yapilan goriismelerin ardindan elde edilen kayitlar tek tek incelenmis ve 6gretmenlerin goérusleri bilgisayar
ortamina yazi olarak aktarilmistir. Bu sekilde ortaya c¢ikan veriler lzerinde igerik analizi yontemi ile verilerin
¢6ziimlenme asamasi gerceklestirilmistir. icerik analizinde veriler arastirmayr okuyan kisilerin dogru

anlamlandirmasina yardimci olacak sekilde kategorize edilir ve yorumlanir. Temel hedef elde edilen verilerin
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aciklanabilmesine imkan saglayacak kavramlarin ve iliskilerin ortaya cikariimasidir. icerik analizi ile veriler
tanimlanir, anlamlar yorumlanir (Yildinnm ve Simsek, 2011). Bir baska ifade ile veriler tGzerinde gegerli ¢cikarimlar
yapmak; mesajlarin belirtilen 6zelliklerini nesnel ve sistematik olarak tanimlayarak ¢ikarim yapmak icin kullanilan
bir tekniktir (Holsti, 1969; Krippendorff, 2004). Coziimlenme asamasinda yazili hale getirilen veriler arastirmacilar
tarafindan okunmus, ortak kategoriler ortaya ¢ikariimaya ¢alisilmistir. Ortaya gikarilan kategoriler ve kategorilere

ait frekans degerleri belirlenmistir.
Gegerlik ve Giivenirlik

Arastirmada toplanan verilerin dlgilen degiskenleri dogru temsil edilme derecesi agisindan giivenirlik dnemlidir.
Nitel arastirmalarda guvenirligi 6lgebilmek icin katihmcilardan elde edilen verilerin farkh kisiler tarafindan ne
oranda benzer algilandigini tespit etmek gerekir. Metinden gecerli ¢ikarimlar yapmak icin, siniflandirma
prosedirinin tutarli olma anlaminda glivenilir olmasi 6nemlidir. Glvenirlikten s6z edebilmek igin farkl
insanlarin ayni metni ayni sekilde kodlamasi 6nemlidir (Weber, 1990). Calismanin givenirligini saglamak igin iki
farkl kodlayici tarafindan metin Gzerinde kodlama yapilmistir. Ardindan yapilan kodlamalar birlestirilerek kontrol
edilmistir. Kodlayicilar arasindaki guvenirligi hesaplamak icin Miles & Huberman (1994) tarafindan ortaya
konulmus olan “Uzlagma Yizdesi= Gorus Birligi /(Gorls Birligi + Gorls Ayrihgl) x 100”formuli kullanilarak
calismada yer alan her bir arastirma sorusu ici giivenirlik orani ayri ayri hesaplanmistir. Giivenirlik orani birinci
arastirma sorusu i¢in P =171/ (171+4) X 100 = %97,72; ikinci arastirma sorusu icin P =82/ (82+3) X 100 = %96,47;
Gglinc arastirma sorusu icin P =85/ (85+4) X 100 = %95,51 olarak bulunmustur. Goris ayrilig1 yasanan 11
kodlama igin metin tekrar gézden gegirilmis ve goriislerin hangi kodlamada yer almasi gerektigi konusunda gorus
birligi saglanarak, gorusler uygun kodlara yerlestirilmistir. Arastirmanin i¢c ve dis gecerligini saglamak adina
¢alismada uzman gorisd, bulgularin dogrudan alintilarla desteklenmesi, veri toplama, ¢éziimleme ile verilerin
analiz ve yorumlama sirecinin detayli olarak agiklanmasina yer verilmistir. Ayrica elde edilen verilerin katihmcilar
tarafindan teyit edilmesini saglamak amaciyla goriisme kayitlarindan olusturulan metinlerde yer alan katilimci

gorisleri katilimcilara gonderilip onaylari alinmistir.

BULGULAR

Arastirmada oOgretmelere yoneltilen “Okul icerisinde olasi c¢atismalara zemin hazirlayacak durumlari
engelleyebilmek icin okul iklimi nasil olmalidir? Agiklayiniz.” sorusuna verilen yanitlarin analizinin ardindan elde

edilen bulgulara Grafik 1’de yer verilmistir.
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Grafik 1. Catisma Durumlarini Azaltabilmek icin Olmasi Gereken Okul iklimine iliskin Ogretmen Gérislerine
Gore Elde Edilen Kategoriler
Grafik 1 incelendiginde gatisma durumlarini azaltabilmek igin olmasi gereken okul iklimine iliskin 6gretmen
gorislerine bakildiginda en ¢ok adil yonetim anlayisiyla olusan bir okul ikliminin olmasinin (f=21) ¢atisma ortamini
azaltacagini ifade ettikleri “Okul iklimi ¢ok 6nemlidir. Sonugta ayni mesledi paylastigimiz, birlikte ¢alistigimiz
insanlarla sorun yasamak istemem. Sorun yasandigi durumlarda sakin hareket etmeli, dogru iletisim yolu
secilmelidir (029”) érnek gorisiyle anlasiimaktadir. Liyakatin esas alinmasi (f=18) kategorisinde yer alan érnek
gorislerden “Bence ¢atismalarin en aza indirilebilmesi icin liyakatin esas alindiginin hissedilmesi ¢ok énemlidir.
insanlar diger kisilere yénelik kayirmacilik ve ayrimcilik yapildigini hissederlerse ¢atismanin ortaya ¢ikmasi
muhtemeldir. Bunun éniine gegecek olan da yéneticidir. Benim bunca yillik is tecrilbeme dayali gézlemlerim bunu
gésteriyor. (02)” ifadesiyle catisma durumlarini azaltmada liyakata dayali ydnetim anlayisinin énemli oldugu
gorilmektedir. “Okul ikliminin olumlu oldugu, 6gretmenler arasinda saglikli iletisim siirecinin oldugu, hosgériilii
bir okul ikliminde ortaya cikabilecek catisma durumunun yénetilmesinin daha kolay olacadi séylenebilir (024).”
ornek gorislyle iletisime acik (f=17) olunan bir okul ikliminde catismanin daha az olacagini soylemek

mimkandur.

“

Etik kurallar gozetme (f=16) kategorisinde yer alan “... etik kurallara gére hareket etmek gerekir. Gerek
6gretmen, gerekse yoneticiler her adimda etik olmaya 6zen gdéstermelidir. Béylelikle herkes kurallara dayali
hareket ettiginden catismalar da en aza inmis olacaktir (07) drnek gérisiiyle etik kurallar cercevesinde davranis
sergilemenin 6nemli oldugu anlasilmaktadir. “Calisma arkadaslarima ve yéneticime glivenirsem ve herkes
birbirine giivenirse bana gére ¢atisma yasanmaz. Okul iklimin giiven havasi icinde olmasi gerekir ki kimse kimseyle

catisacak bir neden bulamasin... (011)” drnek goériisiiyle okul ortaminda giiven duygusunun yiikseltilmesinin

(f=15) gerekli bir durum oldugu gorulmektedir. Uzlasmaci (f=15) kategorisinde yer alan “..Okul yéneticisi
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anlasmazhk durumunda uzlasmaci olmalidir. Aksi takdirde okul ikiminin olumsuz olmasi kaginilmazdir...(030)”
ornek gorisi ile 6gretmenler, ¢catisma durumlarinin azaltilmasi icin gerekli olan okul iklimin olusmasinda
uzlasmaci tutumunun olumlu katkisi olacagini ifade etmislerdir. Ayrica O0gretmenler tarafindan bireysel
farkliliklara saygi (f=14), glglu sosyal baglar (f=14), ortak degerler (f=13), kararlara katihm (f=12), ortak hedefler
belirleme (f=11) ve o&dullendirme/ takdir etme (f=9) ile olusturulan okul ikliminin ¢atisma durumlarini

azaltabilmek icin gerekli oldugu gorisleri ortaya konulmustur.

Sekil 2'de ise ¢atisma durumlarini azaltabilmek igin olmasi gereken okul iklimine iliskin 6gretmenlerin

gorislerinden elde edilen kavramlara gore elde edilen kelime bulutuna yer verilmistir.
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Sekil 2. Catisma Durumlarini Azaltabilmek igin Olmasi Gereken Okul iklimine iliskin Ogretmen Gériislerine Gore
Elde Edilen Kelime Bulutu

Sekil 2’ e bakildiginda 6gretmenlerin adil, etik, liyakat kavramlarina daha ¢ok yogunlastigi gorilmektedir.

Arastirmaya katilan 6gretmenlere yoneltilen “Gerek st yonetimlerinizle gerekse de okulunuzda gatisma
durumunda yoneticinizin olarak asagida ifade edilen ¢atisma ¢dzme stratejilerinden en ¢ok tercih ettiklerinizi ve
tercih etme nedenlerinizi aciklayiniz.” sorusuna iliskin verilen yanitlarin analizinin ardindan elde edilen bulgulara

Grafik 2’ de yer verilmistir.
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Grafik 2. Tercih Edilen Catisma Cdzme Stratejilerine iliskin Ogretmen Gérislerine Gore
Elde Edilen Kategoriler
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Grafik 2’ ye gore okul ydneticilerinin catisma ¢dzme yontemlerine iliskin 6gretmenlerin gorusleri ele alindiginda
okul yoneticilerinin ¢cogunlukla képekbalgi (f=21) yontemini kullandigi, bu yontemleri baykus (f=15), uzlasma
(f=15), kaplumbaga (f=14), oyuncak ayi (f=12) ve tilki (f=8) yontemlerinin takip ettigi goérilmektedir. Okul
yéneticilerinin ¢atisma ¢ézme ydntemlerine yénelik kullandigi kdpekbaligi stratejisine iliskin drnek géris; “ilk
atandigim yil bir okul miidiirii veli ile yasadigim bir sorunda (egitimsel anlamda kesinlikle hakli oldugum) aday
6gretmen olmamdan kaynakli beni tehdit ederek veliden é6ziir dilememi istedi. Maalesef bunu yapmak zorunda
kaldim (03). “Gegen sene okulda meslektaslarim kendi aralarinda tartismaya basladilar, olay okul geneline
yayildi. Etkin bir sekilde ¢atismayr ¢6zmesini bekledigim okul midiirii ise hicbir sey yasanmamis gibi odasina
cekildi... (01)” gorisiyle yéneticinin catisma ¢ézmede kaplumbaga stratejisini kullanmis oldugu gérmekteyiz.
“Okul miidiiriimiiziin bir giin bir 6§retmen arkadasimla tartismasina sahit olmustum. O§retmen arkadasim haksiz
olmasina ragmen ¢ok hararetli bir sekilde tartisiyordu. Okul mudiirii ise yatistirici bir tavirla tartismayi sona
erdirdi. Amacinin o é§retmenle iliskisinin bozulmasina engel olmak oldugunu hissetmistim (014)” 6rnek gérisiyle
de bir yoneticinin oyuncak ayi stratejisini nasil kullandigini anlayabilmekteyiz. Catisma aninda ¢atismayi ¢c6zmeye
yonelik katilimcilarin gérislerinden “Mdidiiriimiiz bir ekip kurmustu proje igin. Ekipte anlasmadigim bir 6gretmen
vardi ve midire gidip proje ekibinde yer almak istemedigimi séyledim. Miidiir ise biraz diisiinelim dedi.
Sonrasinda ikimizi ¢agirdi, ¢cok etkileyici bir sekilde ikimizin ekipte ¢alismamiz igin ikna etti. Hem o arkadasimla
sorunum ¢6ziildii hem de ekipte cok iyi calistik (013)” d6rnek goriisiiyle bir okul yéneticisinin baykus taktigini etkili
bir sekilde kullandigini gérebilmekteyiz. Tilki stratejisine iliskin olarak ise “Okul miidiiriimiiz ile miidiir yardimcisi
normalde asla anlasamayacak karakterdeler. Ve sik sik tartismalarina sahit olmusumdur. Ama asla kiismezler,

hele okul ile ilgili bir olayda cok iyi birbirlerine kenetlenirler (021) 6rnek goriisii ifade edilmistir.

Sekil 3" te tercih edilen ¢gatisma ¢dzme stratejilerine iliskin 6gretmen gorislerine gore elde edilen kelime bulutuna

yer verilmistir.
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Sekil 3. Tercih Edilen Catisma Cdzme Stratejilerine iliskin Ogretmen Gériislerine Gére Elde Edilen
Kelime Bulutu
Sekil 3’ e bakildiginda 6gretmenlerin tercih edilen ¢atisma ¢6zme stratejileri ile iliskilendirdikleri kelimelerin

kopekbaligl, baykus, tilki olarak yogunlastigi goriilmektedir.
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Arastirmada 6gretmelere yoneltilen “Kullandiginiz ¢atisma ¢dzme stratejilerinin duygusal anlamda size uygun
olmamasi durumunda izleyeceginiz yol nasil olurdu? Agiklayiniz.” sorusuna iliskin verilen yanitlarin analizine ait

bulgular Grafik 3’ te sunulmustur.

Empati yapma

Inandiric1 olmaya doniik caba
Motivasyonumu yiikseltmeye ¢alismak
Iletisim becerilerimi arttirma
Duygular1 bastirmaya g¢alismak

Politik davranmak

25

Grafik 3. Catisma Cézme Stratejilerinin Duygusal Anlamda Uygun Olmamasi Durumunda Ogretmenlerin
Izleyecegi Yollara lliskin Ogretmen Gorislerine Gore Elde Edilen Kategoriler
Grafik 3 incelendiginde c¢atisma ¢0zme stratejilerinin duygusal anlamda uygun olmamasi durumunda
O0gretmenlerin izleyecegi yollara iliskin 6gretmen gorislerine bakildiginda 6gretmenlerin en ¢ok duygusal
uyumsuzluk yasadiklarinda politik davranacaklarini (f=22) ifade ettikleri goralmustir: “.. Kisilik yapima uygun
olmayan bir uzlasma yolu tercih etmeye mecbur kaldigimda ¢ogunlukia her iki tarafi da diisiiniip, kurumunun
menfaatine olduguna hem kendimi hem de karsi tarafi inandirmaya ¢alisip duygularimi ételeyerek daha ¢ok
politik davranma yoluna gittigimi séyleyebilirim (017).” Duygusal uyumsuzluk durumunda 6gretmenlerin
izleyecegi diger yollara bakildiginda ise “Boyle bir durumda genelde duygularimi bastirmaya ¢alisirim, unutmak
her zaman bir ¢éziimdiir. Baska seylerle ugrasip o duyguyu icimde yok etmeye ¢alisirim (02).” érnek gorisiiyle
“duygulan bastirmaya calismak (f=17)”, “Bence etkili iletisim her seyin ilacidir. Tiim olumsuzluklarin 6niine
gecebilmek icin taraflarin etkili iletisim becerilerine sahip olmasi ¢ok énemlidir.” 6rnek gorisiyle “iletisim
becerilerini arttirma (f=14)", “... duygusal anlamda uygun degil ise o anki istedi ve canliligi arttirmak gerekir. Ben
béyle durumlarda genelde motivasyonumu diisiirmemeye ¢alisirm (013).” 6rnek gériisiiyle “motivasyonu
yukseltmeye calismak (f=15)", “Kasindakini ikna etmek ve uygulanan yéntemin c¢atismayi ¢6zmede etkili
olacagina inandirmak duygusal anlamda uyumsuzluk yasanmasina engel olacaktir... (021).” drnek gorisiyle
“inandirici olmaya déniik gaba (f=12)” ve ”"Ben hem sosyal yasantida hem de is hayatinda ister ¢atisma olsun ister

olmasin her zaman empatik yaklasimin olumsuzluklarin éniine ge¢mede etkili bir davranis bigimi olduguna

inaninm (05).” empati yapma (f=9) seklinde siralandigi gérilmistir.

Sekil 4’ te ise 6gretmen gorislerine gore catisma ¢ozme stratejilerinin duygusal anlamda uygun olmamasi

durumunda 6gretmenlerin izleyecegi yollara iliskin olusturulan kelime bulutuna yer verilmistir.
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Sekil 4. Catisma Cdzme Stratejilerinin Duygusal Anlamda Uygun Olmamasi Durumunda Ogretmenlerin izleyecegi
Yollara iliskin Elde Edilen Kelime Bulutu
Sekil 4’e bakildiginda ¢atisma ¢6zme stratejilerinin duygusal anlamda uygun olmamasi durumunda 6gretmenlerin
izleyecegi yollarailiskin iliskilendirdikleri kelimelere bakildiginda cogunlukla politik davranma, duygulari bastirma,
iletisim, motivasyon, empati, inandiricilik gibi kavramlar lzerinde yogunlastig goriilmektedir. Catismanin
yaratacagi olumsuz iklimin okullarda olusmasini engellemek igin 6gretmenlerin cogunlukla duygusal uyumsuzluk
durumunda politik davranmay tercih ettikleri séylenebilir. Ogretmenlerin politik davranma nedenleri ise catisma

yaratan ya da yaratabilecek durumlari engelleme c¢abalari ile agiklanabilir.

TARTISMA ve SONUC

Catismanin kaginilmaz oldugu egitim orgitlerinde c¢atismayr yonetme adina okul yoneticilerinin biliylk
sorumluluklari vardir. Oyle ki okul yéneticileri etkin catisma ¢dzme becerileriyle catismayi érgiit icin faydali hale
getirme veya catismayi yonetememekten kaynakli daha biiyiik sorunlara yol agma gibi iki farkh davranis
sergileyebilirler. Catismanin orgiitsel yapilar iginde olagan bir durum oldugunu ifade eden Folger, Poole ve
Stutman (2013) catismalari ¢dziimleyebilmek ve yonetebilmek i¢in ¢catismanin olumlu ve olumsuz sonuglarinin
bir arada degerlendirilmesini 6nemli gormektedir. Bu noktada okul yoneticileri ¢catismayl yonetmede hangi
stratejileri kullanirlar sorusunun cevabini bulmak 6nem kazanmaktadir. Dolayisi ile ana 6gesi insan olan okullarda
¢atismanin dogal bir sonuc olarak ortaya ¢ikmakta, etkili okul yoneticilerinden beklenenin ise ¢atismalari dogru
sekilde ydnetebilme stratejisi gelistirebilmeleri olmaktadir (Arslantas ve Ozkan, 2012). Bu calisma ile de 6gretmen
gorislerinden yola gikilarak yoneticilerin Johnson ve Johnson (2000)'in tanimladigl ¢catisma ¢ozme stratejileri
dogrultusunda catismayi nasil yonettikleri belirlenmeye calisiimistir. Bu dogrultuda galismadan elde edilen
sonuglara bakildiginda 6gretmenlerin, ¢catisma durumlarini azaltabilmek icin olmasi gereken okul iklimine iliskin
en ¢ok adil yonetim anlayisiyla olusan bir okul ikliminin olmasinin okul igerisinde ¢atisma ortamini azaltacagini
disindikleri sonucu elde edilmistir. Ayrica liyakatin esas alindigl, iletisime acik olan, etik kurallari gozeten, giiven
duygusunun yikseltildigi, uzlasmaci, bireysel farkliliklara saygi duyulan, gii¢li sosyal baglarin kuruldugu, ortak

degerlerin benimsendigi, kararlara katihmin saglandigi, ortak hedeflerin belirlendigi ve 6dullendirme/takdir
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edilmenin okul iklimi igerisine ¢atisma durumlarini azaltabilmek igin gerekli oldugu sonucuna ulagilmigtir. Ayni
zamanda bulunan sonuglar 6rgit icerisinde ¢atismalarin nedeni olarak gorilmektedir. Girclioglu ve Uyar (2020)
tarafindan 6gretmenlerin algilarina gore orgitsel catismanin 6rgitsel iklime etkisini belirlemek amaciyla yapilan
calismada oOrgutsel ¢atisma ile orgltsel iklim arasinda anlamli bir iliski bulunmus ve catisma yasamayan
dgretmenlerin olumlu okul iklimine iliskin algilarinin daha yiiksek oldugu sonucu ortaya konulmustur. Orgiitsel
¢atismalarin nedenlerinin belirlenebilmesi, ¢atismalarin asgari diizeye indirgenebilmesi i¢cin 6nemli bir adim
olarak olumlu bir okul ikliminin olusmasini da beraberinde saglayacaktir. iletisimde aksakliklar olmasi &érgiit igi
catismalarin nedenlerinden birisi olarak degerlendirilmektedir (Eren, 2020; Yurdunkulu ve Oktay, 2020).
Demirkaya (2012) okul muddrlerinin ¢atisma yonetimi stratejileri ile iletisim tarzlari 6gretmen algilari arasinda
anlamli bir iliski oldugu saptanmustir. iletisim catismayi ¢éziime ulastiran &nemli bir konu olmaktadir. Taraflarla
acik bir iletisim kurulmasi ¢atismanin 6rgit lehine bir ¢éziime ulastirilabilmesini saglamaktadir (Can, Aydin ve
Asan 2006). Nitekim Sahin (2007) ¢alismasinda kisiler arasi iletisim becerilerinin ¢atisma yonetiminde ¢cok 6nemli
bir yordayicisi oldugunu belirtmistir. Casiadi (2017) tarafindan yapilan ¢alisma da okul yoneticilerinin iletisim
becerileriile gatisma ¢6ziim yontemleri arasindaki iliskinin pozitif ydnde oldugu, iletisim siirecinin ¢atisma ¢6zme
strecinde 6nemli oldugu ortaya konulmustur. Arslan ve Polat (2016) tarafindan yapilan ¢alisma sonuglari
arasinda degisime direng gosterme, otoriter ve kuralci olma, gelisime acik veya kapali olma durumlarinin ¢catisma
olusturan nedenler olarak ortaya konuldugu gorialmustir. Cropanzano, Bowen ve Gilliland (2007) ise 6rgit
icerisinde adil davranmanan ve giiven duyulan yoneticilerin varliginin orgitlerde ¢atismalari azaltacagini ifade

etmistir.

Okul yoneticilerinin ¢atisma ¢ozme yontemlerine iliskin 6gretmenlerin goérisleri ele alindiginda okul
yoneticilerinin gcogunlukla kdpekbaligi yontemini kullandigi ortaya konulmustur. Bu yéntemi ise baykus, tilki,
kaplumbaga ve oyuncak ayi yontemlerinin takip ettigi sonucu elde edilmistir. Kiigliksileymanoglu ve Bingol
(2014) tarafindan yapilan ¢alismada ulasilan sonuclarin benzer oldugu gorilmektedir. Bu ¢alismaya gore okul
yoneticilerinin ¢atisma yonetim siirecinde hilkmetme ve 6diin verme stratejilerini siklikla; uzlastirma ve kaginma
stratejilerini ¢cok az olarak tercih ettikleri ortaya konulmustur. lkoya ve Akinseinde (2009) tarafindan yapilan
arastirmada okul middrleri tarafindan ¢ogunlukla tercih edilen stratejilerin arasinda uzlasma, hikmetme ve
kacinma oldugu ortaya cikariimistir. Himmetoglu ve Bayrak (2016) tarafindan yapilan ¢alisma sonucuna goére okul
mudurleri tarafindan uzlasma ve isbirligi stratejilerinin ¢atisma yonetiminde siklikla tercih edilen stratejiler
arasinda oldugu ortaya cikariimistir. Atay (2001) tarafindan yapilan ¢alismada okul mudirlerinin ¢atisma
¢6zmede Oncelikle, ikna etme ve anlasma stratejilerini uyguladiklarini ortaya koymustur. Akgiin, Yildiz ve Celik
(2009) tarafindan yapilmis olan galisma sonuglarina goére okul yoneticilerinin ¢atisma ¢ézme stratejisi olarak
uzlasmayi 6ncelikli olarak kullandiklari sonucu ortaya gikarilmistir. Firat (2010) tarafindan yapilan galismada da
hiikmetme stratejisinin uyma stratejisine gore daha ¢ok tercih edildigi ortaya cikariimistir. Calismadan elde edilen
sonuglarin aksine okul yoneticileri tarafindan hikmetme ve kaginma stratejilerinin daha az tercih edildigi
sonucunu da ortaya koyan calismalara rastlamak mimkiindir. Bu baglamda Sertok (2006) tarafindan yapilan

¢alisma sonucuna gore okul yoneticileri tarafindan uzlastirma en c¢ok kullanilan, hiikmetme ve kaginma
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stratejilerinin ise en az kullanilan ¢atisma ¢dzme stratejileri arasinda oldugu ortaya konulmustur. Kogak (2012)
O0gretmen yonetici arasinda yasanan c¢atisma durumlarinda en ¢ok tercih edilen stratejilerin arasinda uyma
oldugunu, en az tercih edilen stratejilerin hiikmetme ve kaginma oldugunu ortaya koymustur. Benzer sonuca
Kogak ve Baskan (2013) ile Ghaffar, Zaman ve Naz (2012) tarafindan yapilan ¢alismalarda da ulasildigi
gorilebilmektedir. Kogak ve Baskan (2013) okul yoneticilerinin uzlasma yontemini tst diizeyde kullaniimakta ve
yine Ust dizeyde etkili olmakta oldugunu tespit etmistir. Ghaffar, Zaman ve Naz (2012) tarafindan yapilan
¢alismada ise okul yoneticileri tarafindan uyma ve uzlasma stratejilerinin kaginma ve hiikmetme stratejilere gore

daha sik tercih edildigi ortaya konulmustur.

Catisma ¢6zme stratejilerinin duygusal anlamda uygun olmamasi durumunda 6gretmenlerin izleyecegi yollara
iliskin 6gretmen gorislerine bakildiginda 6gretmenlerin en ¢ok duygusal uyumsuzluk yasadiklarinda politik
davrandiklari sonucu elde edilmistir. Bireylerin ya da gruplarin beklentileri dogrultusunda kazanimlari kendi
yonlerine gevireblmek icin tanimlanmis bilingli eylemler olarak tanimlanan politik davranislar (Bursali, 2008),
orgutsel catisma durumlarinda miicadele edebilmek ve olumsuz etkilerini azaltabilmek icin 6nemli davranisslar
olarak gorulmektedir (Robbins & Judge, 2017). Duygusal uyumsuzluk durumunda 6gretmenlerin izleyecegi diger
yollara bakildiginda ise duygulari bastirmaya calisacaklari, iletisim becerilerini arttirmaya calisacaklari,
motivasyonlarini yikseltmeye ¢alisacaklari, inandirici olmaya déniik caba gosterecekleri ve empati yapacaklari

sonuglarina ulasiimistir.

ONERILER

Lider olarak okul yoneticilerinin ¢catisma ¢ézme surecinde de etkin rol almalari okullarin daha etkili olmasi ve okul
ikliminin pozitif yonde olusmasina katki saglamasi beklendiginden okul yoneticilerinin ¢atisma ¢dzme
stratejilerine iliskin yeterlilik diizeylerinin hizmet ici egitimlerle artiriimasi saglanabilir. Ogretmenlerin de 6rgiitsel
¢atismanin merkezinde oldugu disiinllirse ¢atisma ¢bzme becerilerinin artiriimasina yonelik gerek okul icinde
egitimler gerekse de hizmet ici egitimler diizenlenmesine 6ncelik verilebilir. Calisma kapsaminda elde edilen diger
sonuglar baglaminda 6gretmen ve yoneticilerin iletisim ve empati becerilerinin artirilmasi saglanabilir. Okul
yoneticileri iyi bir gozlemci olmali, okul i¢i ¢atisma yaratabilecek durumlari énceden tahmin edebilmelidir.
Catisma yaratabilecek unsurlara zamaninda ve dogru midahalelerde bulunabilmelidir. Okul yoneticileri ¢atisma
durumlarinda tim taraflarin gorislerini almaya 6nem vermeli, tek tarafli ¢6zim yollari degil, tim taraflarin
uzlasabildigi kazan kazan temelli catisma ¢ozme stratejilerini catisma ¢6zme siiregleri icerisinde daha ¢ok tercih
edebilir. Okul yoneticileri catismalari azaltabilecegi distintldigliinden yénetim siiregleri icerisinde 6gretmenleri
de ozellikle karar alma stireglerine dahil edebilir. Catisma durumlarinin tamamen olumsuz degil 6rgit icin olumlu
yonlerinin de oldugu bilinmektedir. Catisma ortaminda olusan kriz durumlarini 6rgitiin lehine gevirebilecek
vizyonda olmasina yonelik okul yoneticilerinin egitimlerle yeterliligi artirilabilir. Arastirmanin ¢alisma grubu icinde
yer alan 6gretmenlerin yasadigi durumlarla sinirli olmasi sebebiyle daha geneli kapsayacak galismalar yapmak
onemlidir. Bu baglamda c¢atisma ¢ézme stratejilerini belirlemek icin nicel ¢calisma yapilabilir. Ayrica 6gretmen

goriislerine ek olarak yoneticilerin kendi bakis agisiyla da catismalarini hangi stratejileri kullanarak ¢ézduklerini
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belirlemek de 6nemlidir. Bu sebeple yapilacak galismalarda yoneticilerden gériis almanin alana katki saglayacagi

disinidlmektedir.

ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.”

Yazarlarin Katki Orani: Yazarlar ¢calismaya esit oranda katki saglamistir.
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