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ABSTRACT

When we examine the education systems of countries with a comparative approach in terms of
course durations, we can see that there are very different practices. In Turkey, this duration is
determined as 40 minutes in a single session. After the 40-minute period, there is a break for
approximately 10 minutes. When the education systems of developed countries are examined in
terms of course durations, it is seen that they are mostly in the form of 45+45 minutes and 1.5 hour
blocks in a single session. Students have 2-3 breaks or lunch breaks within their 6-8 hour daily
schedule. In this study, which aims to determine the effects of lesson durations on learning and
student success, the programs of secondary school students are taken as basis. In this regard, the
time spent in terms of total lesson hours on a lesson basis and on a daily basis in developed
countries and the time management of middle and underdeveloped countries constitute the main
purpose of this research. In this study conducted with a qualitative research approach, the data
obtained by semi-structured interview technique and document review using the case study
method were evaluated by content analysis. The findings obtained as a result of the study indicate
that course durations are not sufficient to provide the expected efficiency in a constructive learning
environment.
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INTRODUCTION

One of the many factors affecting student success within the scope of teaching activities is course duration.
Lesson time is defined as the time allocated for education and training in any course in the school
environment. In Turkey, lesson and break times are determined as 40 minutes in a single session by the Ministry
of National Education Primary Education Institutions Regulation. After every 40-minute class period, there is a
15-minute break in schools with regular education and a 10-minute break in schools with dual education. When
the education systems of developed countries are examined in terms of lesson durations and break periods, it is
seen that in the majority of them, lesson periods are implemented as a 1.5 hour block in a single session of 45+45

minutes. Students have 2-3 breaks or lunch breaks within their 6-8 hour daily schedule.

In the past years, it was discussed that the duration of the lesson, which is currently 40 minutes by the Ministry
of National Education, could be shortened. It has been stated by the highest level officials that the duration of
the lesson hours can be reduced to 20-25 minutes, based on the reasons that learning times are shorter in our
age, students have difficulty in focusing their attention on a subject for a long time, and even it is difficult to keep

them in the classroom for the 40-minute lesson period.

However, we saw that different voices were raised from the education community towards the statements of the
Ministry of National Education. It is possible for the student to spend efficient lesson periods by focusing on the
subject, interacting with his/her friends, teacher and course material, researching, speaking, discussing and
writing, and the 40 minutes applied in the current system is not sufficient in this context. In developed countries,
lesson and break periods are longer. In our country, there is a time loss of approximately 10 minutes at the

beginning and end of the lesson. It can be used efficiently and the duration is around 30 minutes.

While transitioning from traditional education to constructivist education, it is important to note that 40- minute
lesson periods are not suitable for achieving the performance expected from students and teachers in the
constructivist system. The focus of discussion is on the suitability of lesson periods determined according to the
traditional system, where the teacher is active and the student generally follows the lesson in a listening position,
to the structured education system, where individual differences are taken into account, students actively

participate in the lesson, and their interactions with their teachers and each other are taken into account.

According to Semenoglu, who evaluated the importance of lesson time in learning, if we are not to seeour children
and young people as robots; attracting their attention to the subject to be covered in the lesson, arousing interest
and curiosity, and building their self-confidence regarding their ability to succeed in the lesson/topic/task/job; It
will take time for them to focus on the subject, research, analyze, share, discuss and reach conclusions. When
viewed this way, limiting lesson periods to 40 minutes and interrupting their studies isa situation that students
will not like. In brain-friendly educational environments that enable students to gain the nature of knowledge and

produce knowledge, it is generally not possible for students to get bored or bored. However, even in case of
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fatigue, forcing students to study because the class period is not over yet would be a deterrent to learning

(Senemoglu, Academic Union).

Nowadays, having the opportunity to compare the success levels of the education systems of different countries

makes it easier to identify deficiencies in improving the quality of education provided.

In this research, comparisons were made based on PISA exam data, the results of which have been followed with
interestin recent years. PISA exam is the name of the student evaluation program organized by the United Nations
Organization for Economic Co-operation and Development (OECD) every three years. With this program, the
knowledge and skills acquired by 15-year-old students who have completed basic education in thefields of
mathematics, science and reading comprehension are evaluated with an exam-type application and provides the
opportunity to compare the educational status of countries. PISA measures students' ability to use their
knowledge and skills, not how much they have learned the subjects in their skill areas. In PISA exam results; The

data of some countries in good, medium and bad rankings show that lesson times and break times do not overlap.

We can generally classify the factors that affect and shape education on a country basis as geography,language
structure and diversity, religion, race, social class differences, economy and technological factors. These
differences across countries make it difficult to eliminate implementation differences and their effects, such as
course durations. The fact that education has gained an international character and the problems encountered

in the field and the solutions are similar increase the importance of comparative education.

The main objectives of this study are to examine the relationship between course durations in different countries
and students' international exams and to determine teachers' opinions regarding course durations in our country.

In this regard, the two research questions of the study are organized as follows:

1. What are the duration of the course and the success level of the students according to the countries?

2.  What are the opinions of the teachers participating in the research regarding lesson duration?

METHOD

Research Design

In this study conducted with a qualitative research approach, the data obtained by semi-structured interview
technigue and document review using the situation determination design were evaluated with content analysis.
The situation determination design is the detailed examination of an event with a method that may be
appropriate. Although there are specific purposes and research questions in this model, the general purpose is
to understand a single event in all its aspects and in depth. It is frequently used to understand problems related
to education (Vural and Cenkseven, 2005). In this direction, data were collected using document review and

interview form.
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Working Group

The participant group of the research consists of different primary schools in Turkey, whose evaluations on the
weekly lesson schedules (Figures A1, A2, A3) and the efficient use of lesson time of 11-14 age group students from
14 countries, which are in the first, middle and last places in the success ranking in the 2022PISA exam evaluations.

It consists of 74 teachers working at different levels (Figure B1, B2).

Data Collection Techniques

The data of the research were collected using two different techniques. The first one consists of documents taken
from official records showing course durations and success scores in different countries. These documents were
examined based on descriptive analysis. The second is a semi-structured interview form with questions planned
in advance by taking expert opinion in order to determine teachers' opinions. The most important feature of the
semi-structured interview technique is that it provides more systematic and comparable information since the
interview is based on a pre-prepared interview form (Yildirrm and Simsek, 2005). The opinions of graduate
students in the field of Turkish Education were consulted in creating the questions in the interview form, and the

form was finalized after the necessary corrections. The questions in the interview forms are presented below:

A. Inthe interview form; The following questions are aimed at determining the course duration information of
the countries participating in the PISA exam and the relationship between these durations and success

rankings.

1- How many minutes does 1 lesson last?

2- Are there block lessons?

3- Number and duration of breaks?

4- How many hours of lessons are taught during the day?
5- How many hours of lessons are taught per week?

6- How many days a week is training given?

7- At what times of the day is training given?

8- Is there any discussion about course hours?

B1. in the interview form; There are questions for teachers working in primary public schools in Turkeyto reveal

the adequacy of the 40-minute lesson time within the framework of constructivist education.

1) Isthe course duration sufficient to carry out the course as planned?

2) Do you think the themes were prepared taking into account the duration of the course?

3) Canyou spare enough time for the free reading text and end-of-theme evaluation questions at the end of the
themes?

4) s the course duration sufficient to achieve the objectives?

5) Isclass time enough to do the activities?

6) Isthe lesson time sufficient for students to focus on the lesson?
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7) Does the course duration enable all students to participate actively in the course?
8) Does class time allow for interaction between students and the teacher?

9) Canyou use the full course time?

10) Can you spare enough time for the refugee students in your class?

11) Can you spare enough time for the inclusive students in your class?

12) Do you offer separate programs for inclusion or refugee students?

B2. In the interview form; Questions to determine the effect of differences in classes and schools ontime

management in class.

1) Which city/district do you work in?

2) What grade level do you teach?

3) How long have you been teaching within the Ministry of Education and what is your branch?
4) s your classroom suitable for students' active learning conditions?

5) What is the number of students in your class?

6) Number of refugee students in your class?

7) Number of inclusive students in your class?

8) Isyour school dual education?

9) Can the physical conditions of your school meet the needs of the students?

Data Analysis

In the data analyzed with the content analysis technique, some aspects of the lesson duration of some countries
with different levels of success were compared (A1, A2, A3). Form B1 evaluated the expected performance of
teachers and students in constructivist education based on a 40-minute lesson time. With the B2form, information
was gathered to help determine the effect of the differences in the classrooms and schools where the participants

worked on time management in the lesson.
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Table 1. PISA 2022 Results 1

Countries/economies with a mean performance/share of top performers above the OECD average
Countries/economies with a share of low performers below the OECD average
Countries/economies with a mean performance/share of top performers/share of low performers not significantly
differentfrom the OECD average

—1 Countries/economies with a mean performance/share of top performers below the OECD average
Countries/economies with a share of low performers above the OECD average

Long-term trend Short-term change in performance Top-performing

Mean score in PIS A 2022 Average decenial trend (PISA 2018 to PISA 2022) and low-performing students

Share of Share of
top performers low performers
in at least inall

onesubject three subjects
Mathematics Reading Science Mathematics Reading Science  Mathematics Reading Science  (Level 5o0r6) (below Level2)

Mean Mean Score dif. Score dif.  Scoredif. Score dif Score dif.  Score dif
OECD average 472 476 485 -7 -4 7 -5 -10 -2 137 164
Singapore 6 12 12 6 7 10
Japan 2 2 4 9 12 17
Korea 13 ET -4 1 1 9
Estonia 1 1" 3 -13 12 -4
Switzerland 12 7 ETl 7 ] 7
Canada* 7 -9 12 -15 13 -3
Netherlands® 20 25 -3 27 26 15
Ireland* 2 El 7 -8 -2 8
Belgium -18 -1 -1 -19 14 -8
Denmark* -9 0 -3 -20 -12 1
United Kingdom* -1 2 -10 13 -10 5
Poland 5 5 -1 27 23 12
Austria -9 5 14 12 -4 1
Australia® 21 -14 -16 -4 -5 4
Czech Republic -12 1 -9 12 2 1
Slovenia i 7 -10 -24 21 7
Finland TR EN -2 -30 A1
Latvia* 2 3 K -13 -4 7
Sweden -9 -1 2 -2 -19 -6
New Zealand* 24 12 -18 -15 5 4
Lithuania -4 2 6 6 -4 2
Germany 12 2 -7 -25 -18 1
France 14 8 6 -2 19 6
Spain -4 -1 -2 m m m
Hungary -10 -5 -15 -8 -3 5
ﬁorﬁgai 8 7 5 -2 15 -7
ttaly 8 1 -6 -15 5 9
Viet Nam** 469 462 472 m m m m m m
Norway 468 i 478 7 5 7 -3 -2 12
Malta | 486 445 466 3 3 2 -6 3 9
United States* 465 -8 2 5 -13 - 3
Slovak Republic oap4 47 462 -16 13 20 -2 1 2
Croatia 463 475 483 ] 0 -10 Kl 3 10
Iceland 459 4% w7 -24 24 -2 -3 -38 -28
Israel 458 474 465 11 13 7 5 3 3
Tiirkiye 453 456 476 14 5 % 0 -10 8 73 185
Brunei Darussalam 442 429 446 m m m 12 21 15 45 30.0
Serbia 440 440 447 3 16 4 8 1 8 50 245
UnitedArab Emirates 431 47 432 7 12 -8 4 w2 88 39
Greece 430 438 441 -9 12 2 -2 49 M 39 27
Romania 428 428 428 6 15 3 | 2 | 1 2 50 32
Kazakhstan 425 386 423 10 -4 6 2 4% 22 328
‘ li 425 378 4“2 m m o m o m o m m o 23 399
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Table 2. PISA 2022 Results 2

- Countries/economies with a mean performance/share of top performers above the OECD average
Countries/economies with a share of low performers below the OECD average

Countries/economies with a mean performance/share of top p of low px not significantly
differentfrom the OECD average
| Countries/economies with a mean perfor of top below the OECD average

Countriesleconomies with a share of low performers above the OECD average

Georgia
SaudiArabia

North Macedonia
Costa Rica
Colombia

Brazil

Argentina

Jamaica*

Albania

Indonesia

Morocco

Uzbekistan

Jordan

Panama*

Philippines
Guatemala

El Salvador
Dominican Republic
Paraguay

Cambodia

Macao (China)
Chinese Taipei

Hong Kong (China)*
Ukrainian regions (18 of 27)
Cyprus

Baku (Azerbaijan)
Palestinian Authority
Kosovo

Long-term trend Short-term change in performance Top-performing
Mean score in PIS A 2022 Average decenlal trend (PISA 2018 to PISA 2022) and low-performing students
Share of Share of
top performers low performers
in at least inall
one subject  three subjects
M i ing  Scie Mathematics Reading  Science  Mathemati ing  Sci (Level 50r6) (below Level2)
Mean Scoredif. Scoredif. Scoredif. Scoredif. Scoredif Score dif % %
417 404 421 3 -5 -1 -19 -16 -3 46 383
414 4an a7 1 20 5 -6 -13 -12 | 1.7 374
414 419 432 58 59 51 0 12 13 52 2
412 448 444 R 16 2 6 0 36 28
409 430 435 -8 3 5 -9 3 10 34 306
409 388 416 7 12 1 -2 -2 -2 13 406
406 405 03 10 9 0 -2 -16 12 15 43
3§ 415 410 2 4 1 -14 -5 -9 0.7 384
394 379 409 -8 -20 -8 -25 -14 A7 13 463
391 408 408 % 38 33 -9 8 4 13 408
3% 374 384 8 2 6 -8 6 1 13 514
389 ¥ 3% m m m 16 7 4 03 486
389 359 380 m -2 m -6 -34 -33 07 558
35 415 411 A7 -21 -6 -18 et 5 [ 381
383 409 411 9 12 15 8 4 2 15 407
3719 410 403 10 7 5 -5 3 -1 26 422
378 401 406 5 2 2 1 2 15 427
3 410 403 m m m m m 1 435
368 358 376 4 12 -5 -69 -47 -41 08 562
366 359 383 0 -5 0 -13 -12 -13 0.1 59.0
365 39 B 0m m m 3 -20 1 00 685
< 355 m m m m m m 01 714
% M2 s 8 m m -39 m m | 00 | 69
357 392 388 -4 15 5 4 15 23 12 504
355 347 356 m m m 2 7 -1 0.2 73
344 374 373 m m m 10 5 8 0.4 638
M3 % W m m m m m m 02 628
339 351 360 m m m 14 10 25 0.1 684
338 373 368 m m m 1 3 10 01 611
336 329 347 m m m 12 8 17 0.0 822
18 14 24 -6 -15 0
-6 8 2 16 13 2
-3 -5 -2 A1 =25 4
441 428 450 m m m m m m 46 253
418 381 41 m m m =32 -43 -28 53 403
397 365 380 m m m -23 -24 -18 09 509
366 349 369 m m m m m m o | es
355 342 357 m m m A1 -f -8 00 729
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FINDINGS

Findings Regarding the First Sub-Problem

Table 3. Findings Regarding the First Sub-Problem

Al
Questions South Korea Ireland England Denmark Germany
M/R/S M/R/S M/R/S M/R/S M/R/S
527/515/528 492/516/504 489/494/500 489/489/494 475/480/492
1- How long is 1 class period? 45 min. 30-40 min. 60 min. 45+45 min. 45+45 min.
2- Is there a block course? It is done in Blocklectures Block lectures  Block lectures Block lectures
some classes. are held. are held. are held. are held.
3- Number and duration of 6x15 min. 2 times 2 times 2 times 2 times
breaks? 1x20 min. 1x15 min. 1x20 min. 1x15 min.
1x25 min. 1x40 min. 1x30 min. 1x20 min.
4- How many hours of lessons ~ 7x45 min. 5x60 min. 5x60 min. 6-7x45 min. 6-8x45 min.
are taught during the day?
5- How many hours of lessons ~ 35x45 min. 25x60 min. 25x60 min. 33-35x45 min. 34x45 min.
are taught per week?
6- How many days a week is 5 day 5 day 5 day 5 day 5 day
the training held?
7- At what times of the day 9.00-17.50 8.45-14.30 8.45-14.30 8.00-15.30 8.00-13.30
training is conducted?
8- Is there a debate about the No discussion. No discussion. No discussion.  No discussion. No
duration of class hours? discussion.
Total weekly class hours 26,25 hours 25 hours 25 hours 24,75-26,25 25,5 hours
hours

Table 3. A1, information on the daily and weekly coursework processes of students aged 11-14 in 5 successful
countries in the ranking of the 2022 PISA exam results is brought together. The letter abbreviations under the

country names mean M (Mathematics), O (Reading) and F (Science).

Data from four of these 5 countries overlap with each other. In Ireland, England, Denmark and Germany, lesson
periods are implemented in blocks. Students take breaks twice a day, and in single-hour lessons, teachersare
changed before the student leaves the classroom, or students change classes. If a student wants to go to the toilet

during class, he or she can go there without asking for permission.

Although South Korea implements a 45-minute lesson duration, in recent years some lessons have been
conducted in blocks and the time students spend at school during the day varies (approximately 9 hours). South
Korea recognizes the autonomy of schools in educational activities. Weather, season, student d evelopment,

learning content types and school situations can be flexibly arranged.
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Table 4. Findings Regarding the First Sub-Problem

A2
Questions italya Tirkiye Sirbistan Yunanistan Romanya
M/R/S M/R/S M/R/S M/R/S M/R/S
471/482/477 453/456/476 440/440/447 430/438/441 428/428/428
1- How many minutes does1 50+50 min 40 min 45 min 40 dk /45 min 50 min
lesson last?
2- Are there block lessons? Block lectures Notdone. Not done.. Not done.. Not done..
are held.
3- How many breaks and 1x10 min. 6x10 min. (dual)  5x5 min.1x30 3x5 min.3x 5x10 min.
their duration? 5x10, 1x60 min min. 10 min.
4- How many hours oflessons  6x50 min. 7x40 min. 7x45 min. 3x40 min. 6x50 min.
are taught during theday? 4x50 min. (sat.) 4x45min.
5- How many hours oflessons  34x50 min. 35x40 min. 35x45 min. 20x45min. 30x50 min.
are taught per week? 15x40 min.
6- How many days of theweek 6 day 5 day 5 day 5 day 5 day
is there education?
7- At which times of the dayis 8.10-13:20 7.00-13.15(dual) 7.30-13.40 8.15-14.00 13.00-19.00
the class held? 8.10-12:30 8.30-15.00 13.30-19-40
8- Is there any discussion No discussion. Discussion. No discussion.  No discussion. No discussion.
about the duration of class
hours?
Total weekly class hours 28,33 hours. 23,3 hours. 26,25 hours. 25 hours. 25 hours.

Table 4. A2 shows the weekly and daily teaching processes of 5 countries, including Turkey, with scores below

the average of the 2022 PISA exam results (M/472, O/476, F/485). Among these countries, Italy is closer to the

PISA average scores than the other 4 countries. It also differs in terms of block course implementation and 6 days

of education per week and total course hours. Turkey, Serbia, Greece and Romania have similar teaching

processes. During the 6-7 hours of instruction during the day, 40, 45, 50 minutes of lessons are followed by a 10-

minute break. Turkey has the lowest value in its group with 23.3 total weekly teaching hours. In Greece, some

lessons can be taught in blocks at the initiative of the teachers.
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Table 5. Findings Regarding the First Sub-Problem

A3

Questions Bulgaristan Kazakistan Azerbaycan Gurcistan

M/R/S M/R/S M/R/S M/R/S
417/404/421 425/386/423 397/365/380 390/374/384

1- How many minutes does 1llesson 40 min. 45 min. 45 min. 45 min.

last?

2- Are there block lessons? Not done. Not done. Not done. Not done.

3- How many breaks and their 6x10 min. 4x5 min. 4x5 min. 5x5 min.

duration? 1x15min. 1x10min. 1x10 min.

4- How many hours of lessons are  7x40 min. 6x45 min. 6x45 min. 7x45 min.

taught during the day?

5- How many hours of lessons are  30x40 min. 30x45 min. 30x45 min. 35x45 min.

taught per week?

6- How many days of the week is 5 min. 5 min. 5-6 min. 5 min.

there education?

7- At which times of the day is the  8.00-13.55 8.30-13.30 8.00-13.45 9.00-14.45

class held?

8- Is there any discussion aboutthe Discussion. No discussion. No discussion. No discussion.

duration of class hours?

Total weekly class hours 23,3 hours 22,5 hours 22,5-27 hours 26,25 hours

Table 5. A3 shows the course duration of 11-14-year-old students in 4 countries that are ranked poorly in the
2022 PISA exam results. In these countries, which score well below the PISA average, block lessons are not
practiced. The data for Kazakhstan, Georgia and Azerbaijan are close to each other. Except for Bulgaria, there is
no discussion about the duration of class hours in this group of countries. In Bulgaria, it was shared that the level
of achievement in education has decreased especially in the last 30 years and that solutions are being sought for

this problem. Georgia has the highest value in its group with 26.25 total weekly class hours.

Findings for the 2nd Sub-Problem

B1) Analysis of the answers given to the questions about the evaluation of the performance expected from
teachers and students in constructivist education based on 40 minutes of class time by using a semi-structured

interview form with 74 teachers working at different levels of primary schools.

Table 6. Is The Course Duration Sufficient To Conduct The Course As Planned?

Value Number Percentage
Never 1 %1,4
Rarely 9 %12,9
Sometimes 18 %24,3
Usually 36 %48,6
Always 10 %13,5
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According to Table 6 (74 Response), 1.4% of the participants never, 12.2% rarely, 24.3% sometimes, 48.6% usually,
13.5% always. The data in the table can be interpreted in general terms as follows. In response to the question
"Is the lesson time sufficient to carry out the lesson as planned?" 37,9% of the teachers (never, rarely, sometimes)

stated that it was insufficient. In the same question, 62,1% (usually, always) stated that it was sufficient.

Table 7. Do You Think That The Themes Are Prepared Taking into Account The Duration Of The Lesson?

Value Number Percentage
Never 8 %10,8
Rarely 13 %17,6
Sometimes 23 %31,1
Usually 28 %37,8
Always 2 %2,7

According to Table 7 (74 Response), 10.8% of the participants never, 17.6% rarely, 31.1% sometimes, 37.8%
usually,2.7% always. The data in the table can be interpreted in general terms as follows. In response to the
question "Do you think that the themes are prepared by taking into account the duration of the lesson?" 59,5% of
the teachers (never, rarely, sometimes) stated that they were prepared without taking into account. To the same
question, 40,5% of the teachers (usually, always) stated that it is taken into consideration. 40,5% of the teachers

(usually, always) stated that it is taken into consideration.

Table 8. Can You Allocate Enough Time For The Free Reading Text At The End Of The Theme And The End-Of-
The-Theme Evaluation Questions?

Value Number Percentage
Never 1 %1,4
Rarely 13 %17,6
Sometimes 22 %29,7
Usually 25 %33,8
Always 13 %17,6

According to Table 8 (74 Response), 1.4% of the participants never, 17.6% rarely, 29.7% sometimes, 33.8% usually,
and17.6% always shared the opinion. The data in the table can be interpreted as follows. In response to the
question "Can you allocate enough time for the free reading text and theme evaluation questions at the end of the
theme?" 48.7% of the teachers stated that they could not (never, rarely, sometimes). In the same question, 51.4%

of the teachers (usually, always) stated that they could allocate enough time.

Table 9. Is The Duration Of The Course Sufficient To Fulfill The Learning Outcomes?

Value Number Percentage
Never 5 %6,8
Rarely 16 %21,6
Sometimes 17 %23
Usually 28 %37,8
Always 8 %10,8
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According to Table 9 (74 Response), 6.8% of the participants said never, 21.6% said rarely, 23% said sometimes,
37.8% said usually, and 10.8% said always. The data in the table can be interpreted as follows. In response to the
question "Do you find the course duration insufficient to fulfill the learning outcomes?" 51.4% of the teachers (never,
rarely, sometimes) stated that they did not find it sufficient. In the same question, 48,6% of the teachers (usually,

always) stated that it was sufficient.

Table 10. Is The Class Time Sufficient For The Activities?

Value Number Percentage
Never 8 %10,8
Rarely 13 %17,6
Sometimes 18 %24,3
Usually 29 %39,2
Always 6 %8,1

According to Table 10 (74 Response), 10.8% of the participants never, 17.6% rarely, 24.3% sometimes, 39.2%
usually,and 8.1% always shared this opinion. The data in the table can be interpreted as follows. In response to
the question "Do you find the lesson time sufficient to do the activities?" 52.7% of the teachers (never, rarely,
sometimes) stated that they did not find it sufficient. In the same question, 47.3% of the teachers (usually, always)

stated that it was sufficient.

Table 11. Is Class Time Sufficient for Students To Focus On The Lesson?

Value Number Percentage
Never 1 %1,4
Rarely 12 %16,2
Sometimes 15 %20,3
Usually 36 %48,6
Always 10 %13,5

According to Table 11 (74 Response), 1.4% of the participants never, 16.2% rarely, 20.3% sometimes, 48.6%
usually, 13.5% always. The data in the table can be interpreted as follows. In response to the question "Is the
lesson time sufficient for students to focus on the lesson?" 37.9% of the teachers (never, rarely, sometimes) stated
that they did not find it sufficient. In the same question, 62.1% of the teachers (usually, always) stated that the

duration was sufficient.

Table 12. Does The Class Time Allow for The Active Participation Of All Students?

Value Number Percentage
Never 9 %12,2
Rarely 15 %20,3
Sometimes 23 %31,1
Usually 21 %28,4
Always 6 %8,1
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According to Table 12 (74 Response), 12.2% of the participants never, 20.3% rarely, 31.1% sometimes, 28.4%
usually, 8.1% always. The data in the table can be interpreted as follows. In response to the question "Does the
duration of the lesson make it possible for all students to actively participate in the lesson?" 63.6% of the teachers

(never, rarely, sometimes) stated that it did not. In the same question, 36,5% of the teachers (usually, always)

stated thatit was possible.

Table 13. Does The Lesson Time Allow for interaction Between Students And With The Teacher?

Value Number Percentage
Never 1 %1,4
Rarely 10 %13,5
Sometimes 18 %24,3
Usually 34 %45,9
Always 11 %14,9

According to Table 13 (74 Response), 1.4% of the participants never, 13.5% rarely, 24.3% sometimes, 45.9% usually,
14.9% always. The data in the table can be interpreted as follows. In response to the question "Does the lesson
time allow for interaction between students and with the teacher?" 39.2% of the teachers (never, rarely,

sometimes)stated that it did not. In the same question, 60,8% of the teachers (usually, always) stated that it

allows interaction.

Table 14. Are You Able To Use The Full Lesson Time?

Value Number Percentage
Never 1 %1,4
Rarely 3 %4,1
Sometimes 3 %4,1
Usually 39 %52,7
Always 28 %37,8

According to Table 14 (74 Response), 1.4% of the participants never, 4.1% rarely, 4.1% sometimes, 52.7%
usually, 37.8%always. The data in the table can be interpreted as follows. In response to the question "Can you
use the entire lesson time?", 9.6% of the teachers (never, rarely, sometimes) stated that they could not. To the

same question,90.5% of the teachers (usually, always) stated that they were able to use it.

Table 15. Do You Allocate Enough Time for Refugee Students in Your Class?

Value Number Percentage
Never 10 %15,2
Rarely 21 %31,8
Sometimes 22 %33,3
Usually 13 %19,7
Always 0 %0
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According to Table 15 (66 Response), 15.2% of the participants shared the opinion of never, 31.8% of the
participants shared the opinion of rarely, 33.3% of the participants shared the opinion of sometimes, and 19.7%
of the participants shared the opinion of usually. The data in the table can be interpreted as follows. In response
to the question "Do you allocate enough time for refugee students in your class?", 80.3% of the teachers stated
that they could not allocate enough time (never, rarely, sometimes). In the same question, 19.7% of the teachers

(usually) stated that they could allocate time. No participant stated that they always make time.

Table 16. Can You Allocate Enough Time To Mainstreaming Students in Your Class?

Value Number Percentage
Never 7 %9,7
Rarely 25 %34,7
Sometimes 29 %40,3
Usually 11 %15,3
Always 0 %0

According to Table 16 (72 Response), 9.7% of the participants said never, 34.7% said rarely, 40.3% said sometimes,
and15.3% said usually. The data in the table can be interpreted as follows. In response to the question "Do you
allocate enough time for mainstreaming students in your class?" 84.7% of the teachers stated that they could not
allocate enough time (never, rarely, sometimes). 15.3% of the teachers stated that they could allocate time

(usually). There are no participants who can always make time.

Table 17. Do You implement Separate Programs for Mainstreamed Or Refugee Students?

Value Number Percentage
Never 7 %9,7
Rarely 19 %26,4
Sometimes 19 %26,4
Usually 16 %22,2
Always 11 %15,3

According to Table 17 (72 Response), 9.7% of the participants shared the opinion of never, 26.4% rarely, 26.4%
sometimes, 22.2% usually, 15.3% always. The data in the table can be interpreted as follows. In response to the
question "Do you apply a separate program to mainstreamed or refugee students in your class?" 62.5% of the
teachers (never, rarely, sometimes) stated inadequacy in applying a separate program. In the same question,

37.5% of the teachers (usually, always) stated that they were able to implement a separate program.
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Table 18. Class Time And Questions Regarding Reffugees

B1)
Questions Never Rarely Sometimes Usually Always
Frequency Frequency Frequency Frequency Frequency
% % % % %

1) Is the duration of the lesson sufficient to carry 1(%1,4) 9(%12,2) 18 (24,3) 36 (%48,6) 10 (%13,5)
outthe lesson as planned?
(74 Teachers)

2) Do you think that the themes are prepared 8 (%10,8) 13 (%17,6) 23 (%31,1) 28(%37,8) 2(%2,7)
takinginto account the duration of the lesson?
(74 Teachers)

3) Can you allocate enough time for the free reading 1 (%1,4) 13 (%17,6) 22(%29,7) 25(%33,8) 13 (%17,6)
text and evaluation questions at the end of the
theme? (74 Teachers)

4) Is the duration of the course sufficient to fulfill 5 (%6,8) 16 (%21,6) 17 (%23) 28 (%37,8) 8(%10,8)
thelearning outcomes? (74 Teachers)

5) Is the class time sufficient to do the activities? 8 (%10,8) 13 (%17,6) 18 (%24,3) 29(%39,2) 6 (%8,1)
(74Teachers)

6) Is the class time sufficient for students to focus 1(%1,4) 12 (%16,2) 15(%20,3) 36(%48,6) 10 (%13,5)
onthe lesson? (74 Teachers)

7) Does the class time allow for the active 9(%12,2) 15(%20,3) 23 (%31,1) 21(%28,4) 6(%8,1)
participationof all students (74 teachers)?

8) Does the lesson time allow for interaction between 1 (%1,4) 10 (%13,5) 18(%24,3) 34 (%45,9) 11 (%14,9)
students and with the teacher? (74 Teachers)

9) Are you able to use the entire lesson time? 1(%1,4) 3 (%4,1) 3 (%4,1) 39 (%52,7) 28(37,8)
(74Teachers)

10) Do you allocate enough time for refugee students 10 (%15,2) 21(%31,8) 22 (%33,3) 13(%19,7) 0(%0)
in your class? (66 Teachers)

11) Do you allocate enough time for 7 (%9,7) 25(%34,7) 29 (%40,3) 11(%15,3) O0(%0)
mainstreamingstudents in your class? (72 Teachers)

12) Do you implement separate programs for 7 (%9,7) 19 (%26,4) 19 (%26,4) 16(%22,2) 11(%15,3)
mainstreamed or refugee students? (72 Teachers)

Average of questions 1-9 %5,2 %15,6 %23,5 %41,4 %14,1
Average of 10-12 questions %11,5 %30,9 %33,3 %19 %5,1

B2) Questions to examine the effects of differences in classes and schools on time management in class.
1- Province/district where you work?

Hatay/Dortyol, Malatya/Battalgazi, Tekirdag/Cerkezkoy, Antakya, izmir/Buca, izmir/Bergama,
Gaziantep/Sehitkamil, izmir/Buca, Sanliurfa/Eyyiibiye, izmir/Buca, izmir/Buca, izmir/Menemen, izmir/Gaziemir,
istanbul/Pendik, izmir/Buca, Kitahya/Merkez, Malatya, Kiitahya/Merkez, Bursa/inegdl, Kitahya,
Kitahya/Merkez, Merkez, Hatay/Altinzii istanbul/Bahgelievler, Sivas, Adana/Seyhan, Kahramanmaras/Goksun,
izmir/Cigli, Istanbul/Besiktas, Mardin/Midyat, Hatay, Kiitahya/Merkez, Kiiglikgekmece, Kayseri/Melikgazi, Tunceli,
Kayseri/Melikgazi, Kayseri/Melikgazi, Tekirdag/Kapakli, Tekirdag/Cerkezkdy, Kayseri/Melikgazi, Agri/Taslicay,
Diyarbakir, Sakarya/Hendek, Tekirdag/Siileymanpasa, istanbul/Zeytinburnu, Kocaeli/Karamiirsel, Manisa/Salihli,
izmir/Yesilyurt, Elazig, Gaziantep/Sehitkamil, Kayseri/Talas, izmir/Bergama, Gaziantep/Sehitkamil,
Tekirdag/Cerkezkdy, Hatay/Antakya Sultangazi/istanbul, Hatay/Antakya, izmir/Buca, Bitlis/Adilcevaz,
Agri/Merkez, Eskisehir/Tepebasi, Denizli/Pamukkale, Bursa/Karacabey, Denizli/Pamukkale, Denizli/Pamukkale.
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2- What grade level do you teach?

Primary 23, (grades 1-4) Secondary 50, (5-8)

3- How many years have you been a teacher at MEB?

The average number of years of service of the participants in MEB is 12.8 years.
4- Is your classroom suitable for active learning conditions?

50% (36) yes, 30% (22) no, 20% (15) partially

5.1/5.2- The number of students in your classes?

The average class size of all participant teachers is 29.5.

In the southeastern region and big cities, there are classes with 35-46 students.
6.1/6.2- The number of refugee students in your classes?

The average number of refugee students among all participating teachers is 2.26. Participantswith no refugee

students in their classrooms are excluded from the evaluation,

The average number of refugee students in a class is 3.65.There are classes with between 6-9 refugee students.
7.1- Number of mainstreamed students in your class?

The average number of mainstreamed students in grades 1-4 is 1.

8- Is your school dual education?

45% of the participants work in dual education schools and 55% work in full-day schools.

9- Do the physical conditions of your school meet the needs of your students?

57% of the participants stated that the physical conditions of schools do not meet the needs of students, 43%
share the view that it does.

CONCLUSION AND DISCUSSION

When we analyze the findings of the research in interview form A, it is seen that there is a parallelism between
block course implementation and PISA success ranking. While block lessons are applied in Ireland, England,
Denmark and Germany, which are included in the sample (A1) of the countries with high success in PISA, block
lessons are applied in some courses in South Korea. South Korea also stands out in terms of the amount of time
students spend in school (Approximately 9 hours). Among the countries in the middle levels (A2), only Italyhas
block courses. Italy is the most successful country in this group. In the countries with low scores in PISA (A3), it

was found that teaching is organized in 40-45 minutes of class time.
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In the interview form B of the research, the opinions of teachers working in schools affiliated to the Ministry of
National Education were consulted to reveal the adequacy of 40 minutes of class time within the framework of
constructivist education. The results obtained indicate that 40 minutes of class time is not sufficient for the
realization of the achievements targeted in constructivist education.

Notable responses to questions in the B1 interview form.

2. Do you think that the themes are prepared by considering the course duration?

59.5% of the participants stated that the course duration was not taken into consideration when preparing the
themes (never, rarely, sometimes), 37% stated that it was usually taken into consideration and 2.7%stated that it

was always taken into consideration.

4. Are lesson durations sufficient to fulfill the learning outcomes?

51.4% of the participants do not find the lesson time sufficient to fulfill the learning outcomes (never,rarely,

sometimes), 37% usually find it sufficient and 10% always find it sufficient.

5. Are lesson times sufficient to do the activities?

52.7% of the participants state that the class time is not sufficient to do the activities (never, rarely,sometimes),

39.2% find it usually sufficient and 8.1% always sufficient.

7. Are lesson times sufficient for all students to actively participate in the lesson?

63.6% of the participants find the class time insufficient for the active participation of all students inthe class

(never, rarely, sometimes), 28.4% find it usually sufficient and 8.1% find it sufficient.

10. Do you allocate enough time for refugee students in your class?

80.3% of the participants state that they cannot allocate enough time for refugee students in their classes (never,
rarely, sometimes), 19.7% state that they can usually allocate time. No participant stated that they alwaysmake

time for refugee students.

11. Do you allocate enough time for mainstreaming students in your class?

84.7% of the participants state that they cannot allocate enough time for mainstreaming students in their
classrooms (never, rarely, sometimes), 15.3% state that they can usually allocate time. There is no participant who

can always allocate time.

When the answers to questions 10 and 11 are evaluated in terms of efficient use of class time:

The majority of the participating teachers stated that mainstreamed and refugee students do not receive adequate
support during class time in the system implemented. The quality of education is decreasing in terms of all
components. The number of refugee students in some classes is between 6-9 (B2), in an environment where class

sizes in general (35-46 students in Southeast and big cities B2) are a serious obstacle to the execution of the lesson
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processes in which students are active as planned. Under these conditions, it is not possible for teachers and
students to perform as expected with the constructivist education approach. The need to reduce class sizes
(increasing the number of teachers working in the public sector, increasing the number of schools) and to make

different arrangements for mainstreaming and refugee students is obvious.

Some of the features expected to be present in a constructivist learning environment are critical thinkingin the
classroom, assimilating multiple viewpoints, activities that reveal student opinions and enable them to be
discussed, giving responsibility and opportunity for students to form their own thoughts, cooperative learning,

making students have a say in creating a learning environment, and the use of technology (Doganay & Sar1 2007).

In addition to the fact that the 40-minute lesson times in practice are far from meeting the needs in general in
carrying out student-centered teaching, it has been observed that a significant part of the lesson timescan be
characterized as lost time when evaluated together with the education and training conditions in our country.
Tabak and Sahin (2020) examined the adequacy of course durations in secondary education and what is done in a
lesson hour. The findings of the study showed that an average of 32 minutes of a lesson hour is the time allocated
for teaching. In general, it was determined that approximately 8 minutes of the 40-minute lesson was spent in

the entrance and exit processes of the lesson, where no active lesson was taught.

How possible is it to provide an environment in which the practices and activities targeted inconstructivist

teaching can be carried out in classrooms where approximately 30 minutes can be actively used?

Block course application will limit the negativities about the inadequacy of the course duration in terms of
enriching the methods and techniques used in the activities, enabling teachers and students to process the

subjects in depth, and fulfilling the gains.

RECOMMENDATIONS

The adequacy of the lesson time in achieving the targeted gains in the constructivist education system should be
investigated and lesson programs should be prepared in the light of research on this subject. In pilot schools
where the block lesson system will be selected, its effect on the success status in our country's education system
should be revealed by applying it in the entire lesson program or partially in some lessons. It should be evaluated

as a solution to increase the efficiency of the time spent at school.
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DERS SURELERININ OGRENMEYE VE OGRENCINiN BASARISINA ETKiSiNiN iINCELENMESi

6z

Ulkelerin egitim sistemleri ders siireleri agisindan karsilastirmali yaklasimla incelediginde gok farkli
uygulamalar oldugunu tespit edebiliyoruz. Tirkiye’de bu siire tek oturumda 40 dakika olarak
belirlenmistir. 40 dakikalik strecin ardindan yaklasik 10 dakika teneffiise g¢ikilmaktadir. Gelismis
Ulkelerin egitim sistemleri, ders sireleri agisindan incelendiginde ¢ogunlukla 45+45 dakika
biciminde ve tek oturumda 1,5 saat blok seklinde oldugu gériilmektedir. Ogrenciler, giinliik 6-8
saatlik programlari iginde 2-3 defa tenefflis ya da 6gle arasina gikmaktadirlar. Ders surelerinin
O0grenmeye ve OGgrencinin basarisina etkilerinin incelenmesine yonelik bu c¢alismada ortaokul
diizeyindeki 6grencilerin programlari esas alinmistir. Bu dogrultuda gelismis Glkelerin ders bazinda
ve glinlik bazda toplam ders saati agisindan harcanan zaman ile orta ve geri diizeyde kalan tlkelerin
zaman yonetimi bu arastirmanin temel amacini olusturmaktadir. Nitel arastirma yaklasimiyla
yapilan bu galismada durum g¢alismasi yontemi kullanilarak yari yapilandirilmis gériisme teknigi ve
dokiiman incelemesi ile elde edilen veriler,igerik analiziyle degerlendirilmistir. Calisma sonucunda
elde edilen bulgular, ders sirelerinin yapilandirici 6grenme ortaminda beklenen verimliligi
saglamada yeterli olmadigi yonindedir.

Anahtar kelimeler: Ders Siresi, derse odaklanma, derste zaman ydnetimi, PISA.
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GiRiS

Ogretim faaliyetleri kapsaminda 6grenci basarisi etkileyen bircok etkenden biri de ders siiresidir. Derssiiresi, okul
ortaminda herhangi bir derste egitim 6gretim icin ayrilan siire olarak tanimlanmaktadir. Tirkiye’de ders ve
teneffiis siireleri, Milli Egitim Bakanligi ilkégretim Kurumlari Yonetmeligi ile tek oturumda 40 dakika olarak
belirlenmistir. Her 40 dakikalik ders siresinin ardindan normal egitim yapilan okullarda 15 dakika, ikili egitim
yapan okullarda ise 10 dakika teneffiise gikilmaktadir. Gelismis tlkelerin egitim sistemleri ders sureleri ve teneffiis
sureleri agisindan incelendiginde biyuk ¢ogunlugunda ders siirelerinin, 45+45 dakika tek oturumda 1,5 saat blok
seklinde uygulandig goriilmektedir. Ogrenciler 6-8 saatlik giinliik programlari iginde 2-3 defa teneffiis ya da &gle

arasina ¢ikmaktadirlar.

Gegmis yillarda MillT Egitim Bakanligi ¢evrelerince halen 40 dakika uygulanan ders siresinin kisaltilabilecegi
tartismaya acilmisti. Cagimizda 6grenme sirelerinin kisaldigi 6grencilerin dikkatlerini bir konuya uzun sire
odaklamada zorlandiklari hatta 40 dakikalik ders siiresi boyunca onlari siniflarda tutmakta giigliik ¢cekildigine dair
nedenlerden hareket edilerek ders saatti siirelerinin 20-25 dakikalara cekilebilecegi en st dizey yetkililer

tarafindan aktariimistir.

Ancak egitim camiasindan Milll Egitim Bakanli§inin agiklamalarina farkl seslerin yikseldigi gorildi. Ders
surelerinin verimli gegmesi, 6grencinin konuya odaklanabilmesi, arkadaslari, 6gretmeni ve ders materyaliyle
etkilesimde bulunmasi, arastirmasi, konusmasi, tartismasi ve yazmasiyla mimkin olabilecegi, mevcut sistemde
uygulanan 40 dakika strenin bu baglamda yeterli olmadigidir. Gelismis lilkelerde ders ve teneffis siirelerinin daha
uzun uygulanmaktadir. Ulkemizde ders baslangicinda ve bitiminde yaklasik 10 dakikalik bir siire kaybi oluyor.

Verimli kullanilabilen siire 30 dakika civarindadir.

Geleneksel egitimden yapilandirmaci egitime gegcilirken yapilandirmaci sistemde 6grenci ve 6gretmenlerden
beklenilen performansin saglanmasinda 40 dakikalik ders sirelerinin elverisli olmadigi gérisi 6nemlidir.
Ogretmenin aktif oldugu 6grencinin genellikle dinleyici pozisyonunda dersi takip ettigi geleneksel sisteme gore
tespit edilmis ders siirelerinin, kisisel farkliliklarin dikkate alindigi, 6grencilerin aktif sekilde derse katildigi,
O6gretmenleri ve birbirleriyle etkilesimlerinin esas alindigi yapilandiriimis egitim sistemine uygunlugu

tartisilmalarin odagindadir.

Ogrenmede ders siiresinin 8nemini degerlendiren Semenoglu’na gére, cocuklarimizi ve genglerimizi derobot
olarak gormeyeceksek; derste islenecek konuya dikkatlerinin c¢ekilmesi, ilgi, merak uyandiriimasi,
dersi/konuyu/goérevi/isi basarabilecekleri ile ilgili ©6zglvenlerinin olusturulmasi; konuya odaklanmalari,
arastirmalari, incelemeleri, paylasmalari, tartismalari, sonuca ulasmalari zaman alacaktir. Béyle bakinca ders
sirelerinin 40’ar dakika ile sinirlandiriimasi, galismalarinin kesintiye ugratilmasi 6grencilerin hoslanmayacagi bir
durum. Bilginin dogasini kazanmay! ve bilgiyi tGretmeyi saglayan beyin dostu egitim ortamlarinda 6grencilerin
sikilmasi, bikmasi genellikle s6z konusu olmaz. Ancak, yorgunluk durumunda da ders siiresi heniiz bitmedi diye

ogrencileri ¢calismaya zorlamak 6grenmeyi engelleyici bir davranis olur (Senemoglu, Academic Union).
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Glnumuzde farkli tlkelerin egitim sistemlerinin basari dizeylerini karsilastirma olanagina sahipolunmasi, verilen

egitimin niteligini artirma yolunda eksikliklerin tespit edilmesini kolaylastirmaktadir.

Bu arastirmada son yillarda sonuglari ilgiyle takip edilen PISA sinavi verileri esas alinarak karsilagtirmalar
yapilmistir. PISA sinavi, Birlesmis Milletler Ekonomik is Birligi ve Kalkinma Orgiitii'niin (OECD) ii¢ yil araliklarla
dizenledigi 6grenci degerlendirme programinin adidir. Bu program ile temel egitimi bitirmis 15 yas gurubu
Ogrencilerin matematik, fen bilimleri ve okudugunu anlama alanlarinda kazandiklari bilgi ve becerileri sinav tiirii
bir uygulama ile degerlendirilir ve llkelerin egitim durumlarini karsilastirma olanagi saglar. PISA 6grencilerinin
beceri alanlarindaki konulari ne kadar 6grendiklerini degil, bilgi ve becerilerini kullanabilme yetenegini
Olgmektedir. PISA sinavi sonuglarinda; iyi, orta ve kot siralamalarda yer alan bazi Glkelerin verileri ders sireleri

ve teneffis siirelerinin értismedigi gorilmektedir.

Ulkeler bazinda egitime etki eden onu sekillendiren faktérleri genel olarak cografi, dil yapisi ve cesitliligi, din, irk,
sosyal sinifsal farkhliklar, ekonomi, teknolojik faktorler olarak siniflandirabiliriz. Ulkeler bazindakibu farkhliklar ders
saati sureleri gibi uygulama farkhliklarinin ve etkilerinin ortadan kaldiriimasini glglestirmektedir. Egitimin
uluslararasi bir nitelik kazanmasi ve alanda karsilagilan sorunlarin, ¢6ziim yollarinin benzer olmasi karsilagtirmali

egitimin 6nemini artirmaktadir.

Bu calismayla farkh tlkelerdeki ders stireleri ile 6grencilerin uluslararasi alanda yapilan sinavlararasindaki iliskinin
incelenmesi ve llkemizde islenen ders sirelerine yonelik 6gretmen goéruslerini saptamak arastirmanin temel

amaglarini olusturmaktadir. Bu dogrultuda galismanin iki arastirma sorusu su sekilde diizenlenmistir:

1. Ulkelere gore ders isleme siiresi ile 8grencilerin basari diizeyi nasildir?

2. Arastirmaya katilan 6gretmenlerin ders suresine iliskin gorisleri nasildir?

YONTEM
Arastirmanin Modeli

Nitel arastirma yaklasimiyla yapilan bu g¢alismada durum saptamasi deseni kullanilarak yari yapilandiriimig
gorisme teknigi ve dokiman incelemesi ile elde edilen veriler, igerik analiziyle degerlendirilmistir. Durum
saptamasideseni, bir olayin uygun gelebilecek bir yéntemle ayrintili bir sekilde incelenmesidir. Bu modelde belirli
amaglar ve arastirma sorulari olsa bile tek olayi, tim yonleriyle ve derinlemesine anlamak genel amagtir.
Egitimle ilgili sorunlari anlamak icin siklikla kullaniimaktadir (Vural ve Cenkseven, 2005). Bu dogrultuda dokuman

incelemesi ve goriisme formu kullanilarak veriler toplanmistir.

Calisma Grubu

Arastirmanin katilimci kiimesini, 2022 PISA sinavi degerlendirmelerinde basari siralamasinda ilk, ortave sonlarda
yer alan 14 Ulkenin 11-14 yas grubu 6grencilerin haftalik ders programlari (Sekil A1, A2, A3) ve ders siirelerinin
verimli kullanimi Gzerine degerlendirmelerine basvurulan Tirkiye'deki ilkdgretim okullarinin  degisik

kademelerinde gorev yapan 74 6gretmen olusturmaktadir (Sekil B1, B2).
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Veri Toplama Teknikleri

Arastirmanin verileri iki ayri teknik kullanilarak toplanmistir. Birincisi farkl Glkelerde yer alan derssureleri ile bagari
puanlarini gésteren resmi kayitlardan alinan belgeler olusturmaktadir. Bu belgeler icerik analiziyle incelenmistir.
ikincisi ise dgretmen goriislerini saptamak amaciyla uzman goriisi alinarak dnceden planlanan sorulara yari
yapilandiriimis gorisme formudur. Yari yapilandiriimig gériisme tekniginin en 6nemli 6zelligi gériismenin
onceden hazirlanmis goérisme formuna bagh olarak sirdirilmesi nedeniyle daha sistematik ve karsilastirilabilir
bilgi sunmasidir (Yildirim ve Simsek, 2005). Gorisme formunda yer alan sorularin olusturulmasinda Tirkge Egitimi
alaninda yiiksek lisans 6grencilerinin goriisiine basvurulmus, gerekli dizeltmelerden sonra forma son hali

verilmistir. Gorlisme formlarinda yer alan sorular asagida sunulmustur:

A. gorisme formunda; PISA sinavina katilan tlkelerin ders sireleri bilgileri ve bu siirelerin basari siralamasiyla

iliskisini tespit etmeye yonelik asagidaki sorular yer almaktadir.

1- 1 ders saati kag dakika siriyor?

2- Blok ders yapiliyor mu?

3- Tenefis sayisi ve sireleri?

4- Gun icinde kag saat ders isleniyor?

5- Haftada kag saat ders isleniyor?

6- Haftanin kag glinl egitim yapiliyor?

7- Glnln hangi saatlerinde egitim yapiliyor?
8- Ders saati sureleriyle ilgili tartisma var mi?

B1. gorisme formunda; Tlrkiye’deki ilkogretim devlet okullarinda gérevli 6gretmenlere 40 dakikalik ders siiresinin

yapilandirmaci egitim gercevesindeki yeterliligini ortaya koyma amagli sorular yer almaktadir.

1- Ders siiresi dersin planlandigi sekilde yurutiilmesine yeterli mi?
2- Temalarin ders siiresinin dikkate alinarak hazirlandigini distintiyor musunuz?

3-Tema sonlarinda yer alan serbest okuma metni ve tema sonu degerlendirme sorularina yeterli zaman
ayirabiliyor musunuz?

4- Ders siresi kazanimlari yerine getirilmesi agisindan yeterli mi?

5- Ders siiresi etkinlikleri yapmaya yeterli mi?

6- Ders siiresi 6grencilerin derse odaklanabilmesi icin yeterli mi?

7- Ders siresi butiin 6grencilerin derse aktif katiimini mmkan kiliyor mu?

8- Ders siiresi 6grenciler arasinda ve 6gretmen ile etkilesime olanak veriyor mu?
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9- Ders siresinin tamamini kullanabiliyor musunuz?

10- Sinifinizdaki miilteci 6grencilere yeterli zaman ayirabiliyor musunuz?

11- Sinifinizdaki kaynastirma 6grencilerine yeterli zaman ayirabiliyor musunuz?
12- Kaynastirma ya da milteci 6grencilere ayri program uyguluyor musunuz?
B2. gérisme formunda; sinif ve okullarindaki farkhliklarin derste zaman yonetimi Gzerine etkisini incelenmesine
yonelik sorular.

1- Gorev yaptiginizil/ilge?

2- Hangi sinif dizeyinde egitim veriyorsunuz?

3- Kag yildir MEB biinyesinde 6gretmenlik yapiyorsunuz ve bransiniz?

4- Sinifiniz alan olarak 6grencilerin aktif 6grenme kosullarina uygun mu?

5- Sinifinizdaki 6grenci mevcudunuz?

6- Sinifinizdaki miilteci 6grenci sayisi?

7- Sinifimizdaki kaynastirma 6grenci sayisi?

8- Okulunuz ikili 6gretim mi?

9- Okulunuzun fiziki kosullari 6grencilerin ihtiyaglarini karsilayabiliyor mu?
Verilerin Analizi

icerik analizi teknigiyle ¢dziimlenen verilerde, farkh diizeylerde basari gdsteren bazi iilkelerin dersisleyis siireleri
arasindaki kimi yonler karsilastirilmistir (A1, A2, A3). B1 formu ile 40 dakikalik ders siresinin baz alindig
yapilandirmaci egitimde 6gretmen ve 6grenciden beklenen performans degerlendirilmistir. B2 formuyla,
katilimcilarin gorev yaptiklari sinif ve okullarindaki farkhliklarin derste zaman ydnetimi {zerine etkisinin

belirlenmesine yardimci olacak bilgiler bir araya getirilmistir.
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Tablo 1. PISA 2022 Sonuglari 1

Countries/economies with a mean performance/share of top performers above the OECD average
Countries/economies with a share of low performers below the OECD average
Countries/economies with a mean performance/share of top performers/share of low performers not significantly
differentfrom the OECD average

:] Countries/economies with a mean performance/share of top performers below the OECD average
Countries/economies with a share of low performers above the OECD average

Long-term trend
Average decenial trend

Short-term change in performance Top- rming
(PISA 2018 to PISA 2022) and low-performing students

Mean score in PIS A 2022

Share of Share of
top performers low performers
in at least inall

one subject  three subjects

Mathematics Reading | Sci Mathematics  Reading  Sci Mathematics Reading Sci (Level 50r6) (below Level2)
Mean Score dif. Score dif. % %
OECD average 472 476 485 -7 -4 7 -15 -10 2
Singapore 6 12 12 6 7 10
Japan 2 2 4 9 12 1
Korea 13 - -4 1 1 9
Estonia 1 1 -3 13 12 -4
Switzerland 12 7 4 T ] 7
Canada’ A7 -9 12 -15 13 3
Netherlands* 20 25 ) 21 26 15
Ireland* -2 El 7 -8 2 8
Belgium 18 - -1 -19 14 -8
Denmark* -9 0 -3 20 12 1
United Kingdom* 1 2 -0 3 -10 5
Poland 5 5 1 27 23 12
Austria -9 5 -14 12 4 1
Australia® 21 -14 -16 4 5 4
Czech Republic 12 1 -9 12 2 1
Slovenia 7 7 -10 -2 21 7
Finland 3 ) -4 -2 -30 1
Latvia* 2 3 E 13 4 7
Sweden -9 -1 2 2 -19 -6
New Zealand* -2 2 -18 -15 -5 -4
Lithuania 475 484 -4 2 6 -6 -4 2
Germany a5 a0 [N 2 2 A7 -25 -18 1M
France 474 474 487 4 -8 6 21 -19 6
Spain a3 4 85 4 A 2 m m m
Hungary 473 473 % 10 5 -15 -8 3 5
Portugal an 417 484 8 7 5 2 -15 7
ialy an a8 1 ) -15 5 9
Viet Nam** 469 462 472 m m m m m m
Norway 468 477 478 -7 -5 -7 -33 -23 -12
Malta 466 445 466 3 3 2 6 3 9
United States* *465# 8 2 5 3 ] 3
Slovak Republic Lo my 462 -16 13 -20 -2 1 2
Croatia T 475 483 a4 0 -10 ] 3 10
Iceland 459 4% a4 24 -2 -1 -36 % 8
Israel 458 474 465 11 13 7 5 3 3 151 213
Tirkiye 453 456 476 14 5 % 0 -10 8 73 185
Brunei Darussalam 442 429 446 m m m 12 2 15 45 300
Serbia 440 440 47 3 16 4 -8 1 8 50 %5
UnitedArab Emirates 431 M7 432 7 a2 -8 -4 14 2 88 39
Greece 430 438 441 9 12 2 -2 -19 1 39 257
Romania 428 428 428 6 15 3 -2 1 2 50 332
Kazakhstan 425 386 423 10 -4 6 2 A 2% 22 28
Mongolia 425 378 412 m m m m m m 23 399
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Tablo 2. PISA 2022 Sonuglari 2

- Countr with a mean performance/share of top performers above the OECD average
Countries/economies with a share of low performers below the OECD average
Countries/economies with a mean performance/share of top performers/share of low performers not significantly
differentfrom the OECD average
| Countri with a mean perfor of top performers  below the OECD average
Countries/economies with a share of low performers above the OECD average

Long-term trend:

Short-term change in performance
(PISA 2018 to PISA 2022)

Top-performing
and low-performing students
Share of Share of
top performers low performers
in at least inall
one subject | three subjects

Mean score in PIS A 2022

Average decenial trend

Bulgaria

Moldova

Qatar

Chile

Uruguay

Malaysia
Montenegro

Mexico

Thailand

Peru

Georgia
SaudiArabia

North Macedonia
Costa Rica
Colombia

Brazil

Argentina

Jamaica*

Albania

Indonesia

Morocco

Uzbekistan

Jordan

Panama*

Philippines
Guatemala

El Salvador
Dominican Republic
Paraguay
Cambodia

Macao (China)
Chinese Taipei
Hong Kong (China)*
Ukrainian regions (18 of 27)
Cyprus

Baku (Azerbaijan)
Palestinian Authority
Kosovo

M: g S M g Sci Mathemati g S (Level 50r6) (below Level2)
Mean Score dif.
47 404 | 42 3 -5 -1 -19 -16 -3 46 383
414 41 417 14 2 5 6 13 12 17 374
414 419 432 58 59 51 0 12 13 52 42
412 448 444 A 16 2 -4 0 36 248
409 430 435 -8 3 5 -9 3 10 34 306
409 388 416 7 A2 1 -32 21 21 13 406
406 405 403 10 9 0 -24 -16 42 15 “3
395 415 410 2 4 1 44 5.9 07 384
3% 379 409 8 -20 -8 -25 -14 -7 13 463
391 408 408 % 38 3 -9 8 4 13 408
390 374 384 8 2 6 8 6 1 13 514
389 383 390 m m m 16 A7 4 03 | 486
389 359 380 m 2 m -6 -4 -3 07 558
385 415 411 T 2 -6 -18 1 5 14 381
383 409 411 9 12 15 8 4 2 15 | 407
379 410 403 10 7 5 5 3 4 26 422
378 401 406 5 2 7 2 1 2 | 15 427
377 410 403 m m m m m m 17 35
368 358 376 4 12 5 -6 o A 08 562
366 359 383 0 5 0 -3 12 43 01 | 50
35 339 365 m m m 3 20 M 00 685
364 336 355 m m m m mom 01 74
361 342 75 -8 m m -39 m m 00 629
357 392 388 4 15 5 4 15 2 12 504
355 7 356 m m m 2 7 2] 02 713
344 374 373 m m m 10 5 8 0.1 63.8
343 365 373 m m m moom m 02 628
339 351 360 m m m 1% 10 5 04 684
338 373 368 m m m 1 3 10 04 611
3% 329 47 m m m 2 8 17
18 1% % -6 -15 0
6 8 2 16 13 2
3 5 2 BT .25 4
450 m m m m m m
418 381 411 m m m =32 -43 -28
397 365 380 m m m -3 -24 -18
366 349 369— m m m m m m
355 342 357 m m m A1 - -8
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BULGULAR
1. Alt Probleme Yonelik Bulgular

Tablo 3. 1. Alt Probleme Yonelik Bulgular

Al
Sorular Gliney Kore irlanda ingiltere Danimarka Almanya
M/O/F M/O/F M/O/F M/O/F M/O/F
527/515/528 492/516/504 489/494/500 489/489/494 475/480/492

1- 1 ders saati kag¢ dakika 45 dk 30-40 dk 60 dk 45+45 dk 45+45 dk

sirayor?

2- Blok ders yapiliyor mu? Bazi Blok ders Blok ders Blok ders Blok ders
derslerde yapihyor. yapiliyor. yapilyor. yapiliyor.
yapiliyor.

3- Tenefs sayisi ve slreleri? 6x15 dk 2 defa, 1x20 dk 2 defa 1x15 dk 2 defa, 1x20 dk 2 defa, 1x15dk

1x25 dk 1x40 dk 1x30 dk 1x20 dk

4- Gin iginde kag saat ders 7x45 dk 5x60 dk 5x60 dk 6-7x45 dk 6-8x45 dk

isleniyor?

5- Haftada kag¢ saat ders 35x45 dk 25x60 dk 25x60 dk 33-35x45 dk 34x45 dk

isleniyor?

6- Haftanin kag glini egitim 5 giin 5 giin 5 giin 5 gilin 5 giin

yapiliyor?

7- Glnln hangi saatlerinde 9.00-17.50 8.45-14.30 8.45-14.30 8.00-15.30 8.00-13.30

egitim yapiliyor?

8- Ders saati siireleriyle ilgili Tartisma yok. Tartisma yok. Tartisma yok. Tartismayok.  Tartisma yok.

tartisma var mi?

Haftalik toplam ders saati 26,25 saat 25 saat 25 saat 24,75-26,25 saat 25,5 saat

3. tablo A1’de 2022 PISA sinavi sonuglari siralamasinda basari géstermis 5 tilkedeki 11-14 yas grubu 6grencilerin
glinliik ve haftalik ders isleyis siireclerinin bilgileri bir araya getirilmistir. Ulke isimlerinin altlarinda yer alan harf

kisaltmalar M (Matematik), O (Okuma) ve F (Fen) anlamlarina gelmektedirler.

Bu 5 lkeden dérdiiniin verileri birbirleriyle drtiismektedir. irlanda, ingiltere Danimarka ve Almanya da ders
siireleri blok seklinde uygulanmaktadir. Ogrenciler giin iginde iki defa teneffiise cikiyorlar, tek saat derslerde
dgrenci siniftan ayrilmadan 6gretmen degisikligi yapiliyor ya da 6grenciler sinif degistiriyorlar. Ogrenci ders

esnasinda tuvalete gitmek isterse izin almadan gidip gelebiliyor.

Guney Kore 45 dk ders siresi uygulamakla beraber son yillarda bazi dersler blok seklinde yirttilmektedir ayrica
ogrencilerin gin icinde okulda gegirdikleri zaman agisindan (yaklasik 9 saat) farkhlik gosteriyor. Gliney Kore egitim
faaliyetlerinde okullarin 6zerkligini tanimaktadir. Hava durumu, mevsim, 6grenci gelisimi, 6grenme igerigi tirleri

ve okul durumlari esnek bir sekilde diizenlenebilmektedir.
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Tablo 4. 1. Alt Probleme Yonelik Bulgular

A2
Sorular italya Tirkiye Sirbistan Yunanistan Romanya
M/O/F M/O/F M/O/F M/O/F M/O/F
471/482/477 453/456/476 440/440/447 430/438/441 428/428/428
1- 1 ders saati kag dakika 50+50 dk 40 dk 45 dk 40 dk /45 dk 50 dk
surtyor?
2- Blok ders yapiliyor mu? Blok ders Yapilmiyor. Yapilmiyor. Yapilmiyor. Yapilmiyor.
yapihyor.
3- Kag defa teneffiise ¢ikiliyor ve  1x10 dk 6x10 dk(ikili) 5x5 dk 3x5 dk 5x10 dk
sureleri? 5x10, 1x60 dk 1x30dk 3x10 dk
4- GUn iginde kag saat ders 6x50 dk 4x 7x40 dk 7x45 dk 3x40 dk 6x50 dk
isleniyor? 50dk(cumts.) 4x45 dk
5- Haftada kag saat ders 34x50 dk 35x40 dk 35x45 dk 20x45 dk 30x50 dk
isleniyor? 15x40 dk
6- Haftanin kag glini egitim 6 gin 5 gin 5 giin 5 giin 5 giin
yapiliyor?
7- Giliniin hangi saatlerinde 8.10-13:20 8.10- 7.00-13.15(ikili) 7.30-13.40 8.15-14.00 13.00-19.00
egitim yapiliyor? 12.30 8.30-15.00 13.30-19-40
8- Ders saati siireleriyle ilgili Tartisma yok. Tartisiliyor. Tartisma yok. Tartisma yok. Tartisma yok.
tartisma var mi?
Haftalik toplam ders saati 28,33 saat 23,3 saat 26,25 saat 25 saat 25 saat

4. tablo A2’de 2022 PISA sinavi sonuglarinin ortalamasinin (M/472, 0/476, F/485) altinda puanlamaya sahip, icinde

Tirkiye'nin de yer aldigi 5 lilkenin haftalik ve glinlik ders isleyis slregleri bilgileri verilmistir.

Bu Ulkeler icinde italya PISA ortalamasi puanlarina diger 4 iilkeye gére daha yakindir. Blok dersuygulamasi ve
haftada 6 glin egitim ile toplam ders saati agisindan da farklilik gostermektedir. Tiirkiye, Sirbistan,Yunanistan ve
Romanya ders isleme siiregleri birbirlerine benzer 6zellikler géstermektedir. Giin icinde 6-7 saatlik 6gretim
esnasinda 40, 45, 50 dakikalik ders stireglerinin ardindan 10 dakikalik teneffis seklinde yurutiilmektedir. Tiirkiye

23,3 haftalik toplam ders saati siresi ile grubundaki en disik degere sahiptir. Yunanistan’da 6gretmenlerin

inisiyatifinde bazi dersler blok olarak islenebilmektedir.

Tablo 5. 1. Alt Probleme Yonelik Bulgular

A3

Sorular Bulgaristan Kazakistan Azerbaycan Glrcistan

M/O/F M/O/F M/O/F M/O/F
417/404/421 425/386/423 397/365/380 390/374/384

1- 1 ders saati kag dakika stiriiyor? 40 dk 45 dk 45 dk 45 dk

2- Blok ders yapiliyor mu? Yapilmiyor. Yapilmiyor. Yapilmiyor. Yapilmiyor.

3- Kag defa teneffiise ¢ikiliyor ve 6x10 dk 4x5 dk, 1x15 dk 4x5 1x10 dk 5x5 dk 1x10 dk

sureleri?

4- Glin iginde kag saat ders 7x40 dk 6x45 dk 6x45 dk 7x45 dk

isleniyor?

5- Haftada kag saat ders igleniyor? 30x40 dk 30x45 dk 30x45 dk 35x45 dk

6- Haftanin kag gilinii egitim 5 giin 5 giin 5-6 giin 5 gilin
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yapiliyor?

7- Giliniin hangi saatlerinde egitim 8.00-13.55 8.30-13.30 8.00-13.45 9.00-14.45
yapiliyor?

8- Ders saati siireleriyle ilgili tartisma Tartisiliyor. Tartisma yok. Tartisma yok. Tartisma yok.
var mi?

Haftalik toplam ders saati 23,3 saat 22,5 saat 22,5-27 saat 26,25 saat

5. tablo A3’te 2022 PISA sinavi sonuglari siralamasinda basarisiz 4 tlkedeki 11-14 yas grubu 6grencilerin ders

suresi bilgileri verilmistir.

PISA ortalamasinin ¢ok altinda puanlamaya sahip bu tilkelerde blok ders uygulamasi yapilmamaktadir.Kazakistan,
Gurcistan ve Azerbaycan’in verileri birbirlerine yakin degerler tasimaktadir. Bu gruptaki lilkelerden Bulgaristan
disinda ders saati sireleriyle ilgili bir tartisma yoktur. Bulgaristan’da 6zellikle son 30 yilda egitimde basari
dizeyinin distigu ve bu soruna iliskin ¢éziimler arandigi bilgisi paylasiimistir. Giircistan 26,25 haftalik toplam

ders saati siiresi ile grubundaki en yiksek degere sahiptir.

2. Alt Probleme Yonelik Bulgular

B1) ilkdgretim Okullarinin degisik kademelerinde gérev yapan 74 6gretmen ile yari yapilandirilmis gériisme formu
kullanilarak 40 dakikalik ders siresinin baz alindigi yapilandirmaci egitimde, 6gretmen ve 6grenciden beklenen

performansin degerlendirilmesine yonelik sorulara verilen cevaplarin analizi.

Tablo 6. Ders Siiresi Dersin Planlandigi Sekilde YiirGtiilmesine Yeterli Mi?

Deger Say! Ylzdesi
Higbir Zaman 1 %1,4

Nadiren 9 %12,9
Bazen 18 %24,3
Genellikle 36 %48,6
Her Zaman 10 %13,5

6. tabloya gore katilimcilarin (74 Yanit); %1,4’( hicbir zaman, %12,2’si nadiren, %24,3’(i bazen, %48,6’sigenellikle,
%13,5’i her zaman goériisiini paylasmislardir. Tablodaki veriler genel bakis agisiyla su sekilde yorumlanabilir.
“Ders slresi dersin planlandigi sekilde yuritilmesine yeterli mi?” sorusuna 6gretmenlerin %37,9’u (hicbir
zaman, nadiren, bazen) yetersizdir diye goris bildirmistir. Ayni soruda %62,1’i (genellikle, her zaman) yeterli diye

goris bildirmislerdir.

Tablo 7. Temalarin Ders Siresinin Dikkate Alinarak Hazirlandigini Diisiiniyor Musunuz?

Deger Say! Ylzdesi
Higbir Zaman 8 %10,8
Nadiren 13 %17,6
Bazen 23 %31,1
Genellikle 28 %37,8
Her Zaman 2 %2,7
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7. tabloya gore katihmcilarin (74 Yanit); %10,8'i hicbir zaman, %17,6’sI nadiren, %31,1’i bazen, %37,8'i genellikle
%2,7’si her zaman gorisini paylasmislardir. Tablodaki veriler genel bakis agisiyla su sekilde yorumlanabilir.
“Temalarin ders siresinin dikkate alinarak hazirlandigini dislinliyor musunuz?”’ sorusuna 6gretmenlerin %59,5’i
(higbir zaman, nadiren, bazen) dikkate alinmadan hazirlandigi yoninde goériis bildirmistir. Ayni soruya

ogretmenlerin %40,5si (genellikle, her zaman) dikkate aliniyor diye gorus belirtmektedirler.

Tablo 8. Tema Sonlarinda Yer Alan Serbest Okuma Metni ve Tema Sonu Degerlendirme Sorularina Yeterli Zaman
Ayirabiliyor Musunuz?

Deger Sayi Yiizdesi
Higcbir Zaman 1 %1,4

Nadiren 13 %17,6
Bazen 22 %29,7
Genellikle 25 %33,8
Her Zaman 13 %17,6

8. tabloya gore katilimcilarin (74 Yanit); %1,4’0 hicbir zaman, %17,6’s1 nadiren, %29,7’si bazen, %33,8’i genellikle,
%17,6's1 her zaman gorisini paylasmislardir. Tablodaki veriler su sekilde yorumlanabilir. “Ders siiresinde, tema
sonlarindaki serbest okuma metni ve tema degerlendirme sorularina yeterli zaman ayirabiliyor musunuz?”
sorusuna Ogretmenlerin %48,7’si (hicbir zaman, nadiren, bazen) ayiramadigini belirtiyor. Ayni soruda

ogretmenlerin %51,4’si (genellikle, her zaman) yeterli zaman ayirabildigini belirtiyor.

Tablo 9. Ders Siiresi Kazanimlari Yerine Getirilmesi Agisindan Yeterli Mi?

Deger Sayi Yiizdesi
Higbir Zaman 5 %6,8
Nadiren 16 %21,6
Bazen 17 %23
Genellikle 28 %37,8
Her Zaman 8 %10,8

9. tabloya goére katihmcilarin (74 Yanit); %6,8’i hicbir zaman, %21,6’si nadiren, %23’l bazen, %37,8’i genellikle,
%10,8'i her zaman gortsini paylas miglardir. Tablodaki veriler su sekilde yorumlanabilir. “Ders siiresinin
kazanimlari yerine getirmesi konusunda yeterli bulmuyor musunuz?” sorusuna 6gretmenlerin %51,4’U (hicbir
zaman, nadiren, bazen), yeterli bulmadigini belirtmistir. Ayni soruda 6gretmenlerin %48,6’si (genellikle, her
zaman) yeterli oldugu yoniinde goris belirtmektedirler.

Tablo 10. Ders Siresi Etkinlikleri Yapmaya Yeterli Mi?

Deger Say! Ylzdesi
Higbir Zaman 8 %10,8
Nadiren 13 %17,6
Bazen 18 %24,3
Genellikle 29 %39,2
Her Zaman 6 %8,1

10. tabloya goére katilimcilarin (74 Yanit); %10,8'i hicbir zaman, %17,6’si nadiren, %24,3’( bazen, %39,2'si

genellikle, %8,1’i her zaman gorisini paylasmistir. Tablodaki veriler su sekilde yorumlanabilir. “Ders siiresinin
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etkinlikleri yapma konusunda yeterli buluyor musunuz?”’ sorusuna 6gretmenlerin %52,7’si (higbir zaman, nadiren,
bazen), yeterli bulmadigini belirtmistir. Ayni soruda 6gretmenlerin %47,3’i (genellikle, her zaman) yeterli

oldugunu belirtiyor.

Tablo 11. Ders Siiresi Ogrencilerin Derse Odaklanabilmesi igin Yeterli Mi?

Deger Sayi Yiizdesi
Hicbir Zaman 1 %1,4

Nadiren 12 %16,2
Bazen 15 %20,3
Genellikle 36 %48,6
Her Zaman 10 %13,5

11. tabloya gore katihmcilarin (74 Yanit); %1,4’l higbir zaman, %16,2’si nadiren, %20,3’l bazen, %48,6’s1 genellikle,
%13,5’i her zaman gorisini paylasmislardir. Tablodaki veriler su sekilde yorumlanabilir. “Ders slresi 6grencilerin
derse odaklanabilmesine yeterli mi?”’ sorusuna 6gretmenlerin %37,9’u (hicbir zaman, nadiren, bazen), yeterli
bulmadiklarini belirtmislerdir. Ayni soruda 6gretmenlerin %62,1’i (genellikle, her zaman) siirenin yeterli oldugunu

belirtmektedirler.

Tablo 12. Ders Siiresi Biitiin Ogrencilerin Derse Aktif Katilimini Miimkiin Kihyor Mu?

Deger Sayi Yiizdesi
Higbir Zaman 9 %12,2
Nadiren 15 %20,3
Bazen 23 %31,1
Genellikle 21 %28,4
Her Zaman 6 %8,1

12. tabloya gére katilimcilarin (74 Yanit); %12,2’si higbir zaman, %20,3’li nadiren, %31,1 bazen, %28,4’ i genellikle,
%8,1’i her zaman gorislini paylasmislardir. Tablodaki veriler su sekilde yorumlanabilir. “Ders siresi biitln
Ogrencilerin derse aktif katilimini mimkin kiliyor mu?” sorusuna 6gretmenlerin %63,6’si (higbir zaman, nadiren,
bazen) miimkin kilmadigini belirtmektedirler. Ayni soruda 6gretmenlerin %36,5’i (genellikle, her zaman)mumkiin

kildigini belirtmektedirler.

Tablo 13. Ders Siiresi Ogrenciler Arasinda ve Ogretmen ile Etkilesime Olanak Veriyor Mu?

Deger Sayi Yiizdesi
Higcbir Zaman 1 %1,4

Nadiren 10 %13,5
Bazen 18 %24,3
Genellikle 34 %45,9
Her Zaman 11 %14,9

13. tabloya gore katihmcilarin (74 Yanit); %1,4’0 hicbir zaman, %13,5’i nadiren, %24,3’( bazen, %45,9'u genellikle,
%14,9'u her zaman gorislini paylagsmiglardir. Tablodaki veriler su sekilde yorumlanabilir. “Ders siiresiogrenciler

arasinda ve Ogretmen ile etkilesime olanak veriyor mu?” sorusuna 6gretmenlerin %39,2’si (hicbir zaman,
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nadiren, bazen) olanak vermedigini belirtmektedirler. Ayni soruda 6gretmenlerin %60,8’i (genellikle, herzaman)

etkilesime olanak verdigini belirtmektedirler.

Tablo 14. Ders Siresinin Tamamini Kullanabiliyor Musunuz?

Deger Say! Ylzdesi
Higbir Zaman 1 %1,4
Nadiren 3 %4,1
Bazen 3 %4,1
Genellikle 39 %52,7
Her Zaman 28 %37,8

14. tabloya goére katilimcilarin (74 Yanit); %1.4°U hicbir zaman, %4,1’i nadiren, %4,1’i bazen, %52,7’si genellikle,
% 37,8’i her zaman gorlslinG paylasmislardir. Tablodaki veriler su sekilde yorumlanabilir. “Ders siiresinin tamamini
kullanabiliyor musunuz?”’ sorusuna 6gretmenlerin %9,6’si (higcbir zaman, nadiren, bazen), Kullanilamadigini

belirtmektedirler. Ayni soruya 6gretmenlerin %90,5’i (genellikle, her zaman) kullanabildiklerini belirtmislerdir.

Tablo 15. Sinifinizdaki Milteci Ogrencilere Yeterli Zaman Ayirabiliyor Musunuz?

Deger Sayi Yiizdesi
Hicbir Zaman 10 %15,2
Nadiren 21 %31,8
Bazen 22 %33,3
Genellikle 13 %19,7
Her Zaman 0 %0

15. tabloya gore katihmcilarin (66 Yanit); %15,2’si hicbir zaman, %31,8’i nadiren, %33,3’U bazen, %19,7’si,
genellikle, goristini paylasmislardir. Tablodaki veriler su sekilde yorumlanabilir. “Sinifinizdaki milteci 6grencilere
yeterli zaman ayirabiliyor musunuz?” sorusuna 6gretmenlerin %80,3’U (higbir zaman, nadiren, bazen) yeterli
zaman ayiramadiklarini belirtiyorlar. Ayni soruda 6gretmenlerin %19,7’si (genellikle) zaman ayirabildiklerini

belirtiyorlar. Her zaman, vakit ayirabildigini belirten katiimci yok.

Tablo 16. Sinifinizdaki Kaynastirma Ogrencilerine Yeterli Zaman Ayirabiliyor Musunuz?

Deger Say! Ylzdesi
Higbir Zaman 7 %9,7
Nadiren 25 %34,7
Bazen 29 %40,3
Genellikle 11 %15,3
Her Zaman 0 %0

16. tabloya gore katilimcilarin (72 Yanit); %9,7’si higbir zaman, %34,7’si nadiren, %40,3’U bazen, %15,3'l
genellikle, goristini paylasmislardir. Tablodaki veriler su sekilde yorumlanabilir. “Sinifinizdaki kaynastirma
Ogrencilerine yeterli zaman ayirabiliyor musunuz?”’ sorununa 6gretmenlerin % 84,7’si (hicbir zaman, nadiren,
bazen) yeterli zaman ayiramadiklarini belirtiyorlar. Ayni soruda 6gretmenlerin %15,3’'G (genellikle) zaman

ayirabildigini belirtiyorlar. Her zaman, vakit ayirabilen katilimci yok.
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Tablo 17. Kaynastirma ya da Miilteci Ogrencilere Ayri Program Uyguluyor Musunuz?

Deger Sayi Ylzdesi
Higbir Zaman 7 %9,7

Nadiren 19 %26,4
Bazen 19 %26,4
Genellikle 16 %22,2
Her Zaman 11 %15,3

17.tabloya gore katilimcilarin (72 Yanit); %9,7’si higbir zaman, %26,4’(i nadiren, %26,4’ i bazen, %22,2’si genellikle,

%15,3'4 her zaman gortsini paylasmislardir. Tablodaki veriler su sekilde yorumlanabilir. “Sinifinizdaki

kaynastirma ya da milteci 6grencilere ayri program uyguluyor musunuz?”’ sorusuna 6gretmenlerin %62,5’i (higbir

zaman, nadiren, bazen) ayri program uygulama konusunda yetersizlik belirtiyorlar. Ayni soruda 6gretmenlerin

%37,5’i (genellikle, her zaman) ayri program uygulayabildigini belirtmektedirler.

Tablo 18. 2. Alt Probleme Yonelik Bulgular

B1)
Sorular Hicbir Nadiren Bazen Genellikle Her
Zaman Frekansi % Frekansi%  Frekansi% Zaman
Frekansi % Frekansi %
1) Ders siiresi dersin planlandigi sekilde 1(%1,4) 9(%12,2) 18 (24,3) 36 (%48,6) 10 (%13,5)
yiritilmesine yeterli mi? (74 Ogretmen)
2) Temalarin ders suresinin dikkate alinarak 8(%10,8) 13 (%17,6) 23 (%31,1) 28 (%37,8) 2(%2,7)
hazirlandigini diisiiniiyor musunuz? (74 Ogretmen)
3) Tema sonlarinda yer alan serbest okuma metni 1(%1,4) 13 (%17,6) 22 (%29,7) 25(%33,8) 13(%17,6)
vedegerlendirme sorularina yeterli zaman
ayirabiliyor musunuz? (74 Ogretmen)
4) Ders siiresi kazanimlari yerine getirilmesi 5 (%6,8) 16 (%21,6) 17 (%23) 28 (%37,8) 8(%10,8)
agisindanyeterli mi? (74 Ogretmen)
5) Ders siiresi etkinlikleri yapmaya yeterli mi? 8 (%10,8) 13 (%17,6) 18 (%24,3) 29(%39,2) 6 (%8,1)
(740gretmen)
6) Ders stiresi 6grencilerin derse odaklanabilmesi 1(%1,4) 12 (%16,2)  15(%20,3) 36 (%48,6) 10(%13,5)

icinyeterli mi? (74 Ogretmen)

7) Ders sliresi bUttin 6grencilerin derse aktif 9(%12,2) 15(%20,3) 23 (%31,1) 21 (%28,4) 6(%8,1)

katiiminimiimkiin kiliyor mu? (74 Ogretmen)

8) Ders siiresi 6grenciler arasinda ve 6gretmen ile 1(%1,4) 10 (%13,5) 18 (%24,3) 34 (%45,9) 11 (%14,9)

etkilesime olanak veriyor mu? (74 Ogretmen)

9) Ders siresinin tamamini kullanabiliyor musunuz? 1(%1,4) 3(%4,1) 3(%4,1) 39 (%52,7) 28(37,8)

(74 Ogretmen)

10) Sinifimizdaki miilteci 6grencilere yeterli zaman 10 (%15,2) 21(%31,8) 22 (%33,3) 13(%19,7) 0(%0)

ayirabiliyor musunuz? (66 Ogretmen)

11) Sinifinizdaki kaynastirma 6grencilerine yeterli 7 (%9,7) 25 (%34,7) 29(%40,3) 11(%15,3) 0(%0)

zamanayirabiliyor musunuz? (72 Ogretmen)

12) Kaynastirma ya da mdilteci 6grenciler ayri 7 (%9,7) 19 (%26,4) 19 (%26,4) 16(%22,2) 11(%15,3)

program uyguluyor musunuz? (72 Ogretmen)

1-9 sorularin ortalamasi Higbir Nadiren Bazen Genellikle  Her
Zaman Frekansi Frekansi Frekansi Zaman
Frekansi Frekansi
%5,2 %15,6 %23,5 %41,4 %14,1

10-12 sorularin ortalamasi Hicbir Nadiren Bazen Genellikle  Her
Zaman Frekansi Frekansi Frekansi Zaman
Frekansi Frekansi
%11,5 %30,9 %33,3 %19 %5,1
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B2) Sinif ve okullardaki farkliliklarin, derste zaman yonetimine etkilerinin incelenmesine yénelik sorular.

1- Gorev yaptiginizil/ilge?

Hatay/Dértyol, Malatya/Battalgazi, Tekirdag/Cerkezkoy, Antakya, izmir/Buca, izmir/Bergama,
Gaziantep/Sehitkamil, izmir/Buca, Sanliurfa/Eyyiibiye, izmir/Buca, izmir/Buca, izmir/Menemen, izmir/Gaziemir,
istanbul/Pendik, izmir/Buca, Kitahya/Merkez, Malatya, Kiitahya/Merkez, Bursa/inegél, Kiitahya,
Kitahya/Merkez, Merkez, Hatay/Altindzii istanbul/Bahgelievler, Sivas, Adana/Seyhan, Kahramanmaras/Goksun,
izmir/Cigli, Istanbul/Besiktas, Mardin/Midyat, Hatay, Kiitahya/Merkez, Kiigiikcekmece, Kayseri/Melikgazi, Tunceli,
Kayseri/Melikgazi, Kayseri/Melikgazi, Tekirdag/Kapakli, Tekirdag/Cerkezkoy, Kayseri/Melikgazi, Agri/Taslicay,
Diyarbakir, Sakarya/Hendek, Tekirdag/Siileymanpasa, istanbul/Zeytinburnu, Kocaeli/Karamiirsel, Manisa/Salihli,
izmir/Yesilyurt, Elazi§, Gaziantep/Sehitkamil, Kayseri/Talas, izmir/Bergama, Gaziantep/Sehitkamil,
Tekirdag/Cerkezkdy, Hatay/Antakya, Sultangazi/istanbul, Hatay/Antakya, Izmir/Buca, Bitlis/Adilcevaz,
Agri/Merkez, Eskisehir/Tepebasi, Denizli/Pamukkale, Bursa/Karacabey, Denizli/Pamukkale, Denizli/Pamukkale.
2- Hangi sinif dizeyinde egitim veriyorsunuz?

ilkokul 23, (1-4 siniflar) Orta 50, (5-8).

3- Kag yildir MEB’de 6gretmensiniz?

Katilimcilarin MEB’de hizmet yili ortalamasi 12,8 yildir.

4- Sinifiniz alan olarak aktif 6grenme kosullarina uygun mudur?

%50 (36) evet, %30 (22) hayir, %20 (15) kismen.

5.1/5.2- Siniflarinizdaki 6grenci mevcudunuz?

Tim katilimci 6gretmenlerin sinif mevcudu ortalamasi 29,5tir.

Glineydogu bélgesinde ve biyiik sehirlerde 35-46 mevcudu olan siniflara rastlanmaktadir.

6.1/6.2- Siniflarinizdaki milteci 6grenci mevcudunuz?

Tim katilimci 6gretmenlerin ortalama milteci 6grenci sayisi 2,26dir.

Sinifinda miilteci 6grenci olmayan katilimcilar degerlendirme disinda tutuldugunda bir siniftaki milteci 6grenci

sayisi ortalamasi 3,65’dir.

6-9 arasinda miilteci 6grencinin bulundugu siniflar mevcuttur.
7.1- Sinifinizdaki kaynastirma 6grenci sayisi?

1-4 siniflarda ortalama kaynastirma 6grenci sayisi 1'dir.

8- Okulunuz ikili 6gretim mi?

Katilimcilarin %45’i ikili 6gretim yiritilen okullarda, %55’i tam glin egitim veren okullarda gorev yapiyor.
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9- Okulunuzun fiziki kosullari 6grencilerinizin ihtiyaglarini karsilayabiliyor mu?

Katilimcilarin %57’si okullarin fiziki kosullarinin 6grencilerin ihtiyaglarini karsilamadigini, %43’G karsiladig

gorislni paylasiyorlar.

TARTISMA VE SONUC

Arastirmanin A gorisme formundaki bulgularini inceledigimizde blok ders uygulamasi ve PISA basari siralamasi
arasinda paralellik oldugu goériilmektedir. PISA’da yiksek basari gosteren lilkelerden bir araya gelen 6rneklemde
(A1) yer alan irlanda, ingiltere, Danimarka ve Almanya’da blok ders uygulamasi yapilirken Giiney Kore’de ise bazi
derslerde blok ders uygulanmaktadir. Gliney Kore ayni zamanda 6grencilerin okulda gegirdigi siire agisindan
(yaklasik 9 saat) dikkat cekmektedir. Orta seviyelerde yer alan ilkeler arasinda (A2) sadece italya’da blokders
uygulanmaktadir. italya bu gruptaki en basarili iilkedir. PISA’da diisiik puanlara sahip ilkelerde (A3) 6gretimin40-

45 dk ders sireleri seklinde duzenlendigi tespit edilmistir.

Arastirmanin B gorisme formunda 40 dakikalik ders siiresinin yapilandirmaci egitim gergevesinde yeterliligini
ortaya koymaya donik MEB’e bagli okullarda gérev yapan 6gretmenlerin gérislerine basvurulmustur. Elde edilen
sonugclar 40 dakikalik ders siirelerinin yapilandirmaci egitimde hedeflenen kazanimlarin gergeklestiriimesinde

yeterli olmadigi yoniindedir.

B1 gorisme formundaki sorulara verilen dikkat ceken yanitlar.

2. Temalarin ders siirelerinin dikkate alinarak hazirlandigini diisiiniiyor musunuz?

Katilimcilarin; %59,5’i temalarin hazirlanirken ¢ogunlukla ders siiresinin dikkate alinmadigini belirtiyor
(higbirzaman, nadiren, bazen), %37’si genellikle dikkate alindigini ve %2,7’si her zaman dikkate alindigini

belirtiyor.

4. Ders siireleri kazanimlari yerine getirme agisindan yeterli mi?

Katihmcilarin; %51,4’UG ders siresinin kazanimlari yerine getirmesi konusunda yeterli bulmuyor (higbir
zaman,nadiren, bazen), %37’si genellikle yeterli ve %10’u her zaman yeterli buluyor.

5. Ders siireleri etkinlikleri yapmaya yeterli mi?

Katilimcilarin; %52,7’si ders siiresinin etkinlikleri yapma konusunda yeterli olmadigini belirtiyor (higbir
zaman, nadiren, bazen), %39,2’si genellikle yeterli buluyor ve %8,1’i her zaman yeterli buluyor.

7. Ders siireleri biitiin égrencilerin derse aktif katiimi igin yeterli mi?

Katiimcilarin; %63,6’s1 ders siresinin siniftaki bitiin 6grencilerin derse aktif katiliminda yetersiz buluyor
(higbir zaman, nadiren, bazen), %28,4’(i genellikle yeterli ve %8,1’i yeterli buluyor.

10. Sinifinizdaki miilteci 6grencilere yeterli zaman ayirabiliyor musunuz?

Katihmcilarin; 80,3’ siniflarindaki milteci 6grencilere yeterli zaman ayiramadigini belirtiyor (higbir
zaman, nadiren, bazen), %19,7’si genellikle zaman ayirabildigini belirtiyor. Her zaman, vakit ayirabildigini

belirten katilimciyok.
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11. Sinifinizdaki kaynastirma égrencilerine yeterli zaman ayirabiliyor musunuz?
Katihmcilarin; % 84,7’si siniflarindaki kaynastirma 6grencilerine yeterli zaman ayiramadigini belirtiyor
(hicbir zaman, nadiren, bazen), %15,3’U genellikle zaman ayirabildigini belirtiyor. Her zaman, vakit ayirabilen

katilimci yok.

10. ve 11. sorulara verilen yanitlar ders sirelerini verimli kullaniimasi agisindan degerlendirdigimizde:

Kaynastirma ve multeci 6grencilerin uygulanan sistemde, ders siiresi igerisinde yeterli destegi alamadiklarikatilimci
O0gretmenlerin blylk cogunlugu tarafindan belirtilmistir. Egitim 6gretimin kalitesi bitiin bilesenler agisindan
dismektedir. Genel olarak sinif mevcutlarinin (Glineydogu ve biyik sehirlerde 35-46 6grenci B2) 6grencilerin
aktif oldugu ders isleme siireglerinin, planlandigi gibi ytritilmesi 6ninde ciddi bir engel oldugu bir ortamda, bazi
siniflarda multeci 6grenci sayisi 6-9 arasindadir (B2). Bu kosullarda yapilandirmaci egitim yaklasimiyla
O0gretmenlerin ve Ogrencilerin beklenen performansi gostermeleri mimkin degildir. Sinif mevcutlarinin
disirilmesi (kamuda galisan 6gretmen sayisinin arttirilmasi, okul sayilarinin arttiriimasi), kaynastirma ve miilteci

ogrencilerle ilgili farkli diizenlemeye gidilmesi ihtiyaci ortadadir.

Yapilandirmaci 6grenme ortaminda olmasi beklenen 6zelliklerden bazilari sinifta elestirel disiinen goklu goris
acilarini 6ziimseyen, 6grenci goruslerini ortaya gikaran ve bunlarin tartigsiimasini saglayan etkinlikler, 6grencilerin
kendi diuslincelerini olusturmalari igin sorumluluk ve firsat verme, is birligine dayali 6grenme, 6grenme ortami

olusturmada 6grenciyi s6z sahibi yapma, teknoloji kullanimidir (Doganay & Sari 2007).

Uygulamada olan 40 dakikalik ders sirelerinin 6grenci merkezli 6gretimin yuritilebilmesinde genel olarak
ihtiyaglari karsilamadan uzak olmasinin yaninda Ulkemizdeki egitim ve &gretim kosullariyla birlikte
degerlendirildiginde ders sirelerinin dnemli bir bélimiiniin kayip siire olarak nitelenebilecegi gézlemlenmistir.
Tabak ve Sahin (2020) tarafindan orta 6gretimde ders sirelerinin yeterliligi ve bir ders saatinde neler yapildiginin
incelendigi arastirmada elde edilen bulgular bir ders saatinin ortalama 32 dakikasinin 6gretime ayrilan zaman
oldugu gozlemlenmistir. Genel olarak 40 dakikalik dersin yaklasik 8 dakikasinda aktif ders islenmedigi derse giris

ve cikis stireclerinde harcandigi tespit edilmistir.

Yaklasik 30 dakikanin aktif olarak kullanilabildigi siniflarda yapilandirmaci 6gretimde hedeflenen uygulamalarin

etkinliklerin yapilabilecegi bir ortamin saglanmasi ne kadar mimkindur?

Blok ders uygulamasi 6gretmenler ve 06grencilerin konulari derinlemesine isleyebilmeleri etkinliklerinde
kullanilan yontem ve tekniklerin zenginlestirilmesi, kazanimlarin yerine getirilebilmesi agisindan ders sirelerinin

yetersizligi konusundaki olumsuzluklari sinirlayacaktir.

ONERILER

Yapilandirmaci egitim sisteminde hedeflenen kazanimlarin gergeklestiriimesinde ders siresinin yeterliligi
arastirilimall ve bu konudaki arastirmalar i1si8inda ders programlari hazirlanmalidir. Blok ders sistemi segilecek

pilot okullarda bitin ders programi ya da kismiolarak bazi derslerde uygulanarak tlkemiz egitim sistemindeki
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bagari durumuna etkisi ortaya konulmalidir. Okulda gegirilen siredeki verimliligin arttirilmasinda ¢6ziim olarak

degerlendirilmelidir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, aragtirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.” Bu makalenin etik kurul

izni Kiitahya Dumlupinar Universitesi / Yayin Etigi Kurulunca 28.02.2024 tarih 264476 sayili yazi ile alinmistir.

Yazarlarin Katki Orani: 1. yazarin makaleye katki orani %33, 2. yazarin makaleye katki orani %33, 3. yazarin

makalaye katki orani %33'tdr.
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