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ABSTRACT

The purpose of the current study was to investigate the Educational Program of Parent Child
Communication applied on mothers and fathers having a child at 5-6 age group on parent child
relation and communication. A combined design was used in the study by gathering and analysing
both qualitative and quantitative data. The working group of the study was made up of 60 parents,
30 in test and 30 in control group, having a child in 5-6 age group attending to an independent
kindergarten acting under the Ministry of Education in the city of Isparta. As a data collection tool,
General Information Form, Child Parent Relation Scale and the Evaluation Tool for Parent Child
Communication were used, and Child Parent Relation Scale and Program Evaluation Form were
used for qualitative data. Mothers and fathers in the test group were applied Parent Child
Communication Training Program in 12 sessions and no training was applied to mother and fathers
in the control group. The quantitative data of the research were analyzed with the SPSS 20 package
program. In the analysis of the qualitative data of the research, the technique of content analysis
was used. At the end of the study, it was found that the Educational Program of Parent Child
Communication had a positive effect on the relations and communications of mothers and fathers
with their children. In the follow up tests carried out 6 weeks after the application, it was found
that the effect of the program still lasted. Mothers and fathers expressed that they set up short
and clear sentences that their child could easily understand after the Educational Program of
Parent Child Communication, they used self-language, had eye contact while listening their
children, made involved listening by nodding their heads and agreed with them by touching on
their back. In addition parents indicated that the program had a positive effect on their relations
and communications with their children, they had good time with their children, played games and
that they read books to their children. It was found that the program supported the relations of
and communications of parents with their children.

Keywords: Preschool period, communication, parent child relation, parent child communication.

* This article was prepared from the doctoral thesis titled "The Effect of Parent Child Communication Education Program on Parent Child
Relationship and Communication" prepared by the first author under the supervision of the second author at Gazi University, Institute of
Educational Sciences.
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INTRODUCTION

The institution where a child has the most intense interaction and spends the longest time together is family.
Family is one of the fundamental building blocks of society that influences children's life from the prenatal period
throughout their life (Oktay et al., 2003). The family is also an institution that creates the environment where
children’s emotions take shape, their emotional skills develop, and relationships are experienced. The most
natural setting where children can find the necessary attention, love, care, and affection for their mental and
physical well-being is the family environment (Kéksal Akyol, 2003; Tezel Sahin & Ozyiirek, 2010). As such,
children’s social, emotional, intellectual, and physical development begins primarily within the family (Chow et

al., 2004).

A child raised and nurtured within the family learns and exhibits behaviors by observing their parents over time
(Berk, 2006; Erkan, 2010; Kaya, 2011; Nazh, 2014; Segrin & Flora, 2005). The most influential individuals in a
child’s acquisition and application of communication skills are primarily the mother and father. The quality
communication initiated by children with their mother and father influences their ability to gain positive
communication experiences, establish good relationships with their surroundings, and grow up as individuals
who are well-adjusted to society (Akgiin & Yesilyaprak, 2010; Arabaci & Omeroglu, 2013; Tarkogin, 2014; Tezel
Sahin, 2014; Yoriikoglu, 2014).

The first person a child communicates with is their mother. The child’s relationship and communication with their
mother begin in the womb and continue throughout their life (Koksal Akyol, 2003). From the moment of birth,
another person with whom the child establishes communication and maintains a relationship throughout life is
their father. Fulfilling their needs on time during infancy, the balanced and consistent attitude of both mother
and father, having a healthy relationship with the child, and positive communication experiences contribute to
the development of the child’s foundational sense of trust and their ability to utilize effective communication
skills in later years (Telles, 2002). Furthermore, the healthy communication established between mother-child
and father-child supports all areas of the child’s development (Downer et al., 2008; Kéksal Akyol, 2003; Lanjekar
et al., 2022; Mwoma, 2009; Pancsofar et al., 2008). The inability to establish healthy communication between
mother-child and father-child is considered a potential cause for various behavioral disorders that may arise in
the future (Akglin & Yesilyaprak, 2010; Amato, 1994; Alkan Ersoy vd., 2014; Cagdas, 2012; Gunalp, 2007; Kuzu,
2006; Li et al., 2023; Tok, 2001; Yavuzer, 2003).

In addition to mother-child and father-child communication, the relationship and communication between
spouses also affect children. To convey accurate and effective messages to their children, parents need to be
aware of communication methods and also ensure healthy communication between themselves. In the parent-
child relationship triangle, parents would be able to find solutions to their problems if they communicate their

feelings and thoughts to each other and use effective communication skills, (Ulutas & Omeroglu, 2007).
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Parenting education programs aim to enhance the self-confidence of mothers and fathers, change their negative
behaviors, support parents and other family members in matters concerning child care, development, and
education, and thereby strengthen parent-child communication (Kiling, 2011; Kurtulmus, 2003; Tezel Sahin &
Ozyiirek, 2016). Additionally, family education programs aim to provide education to mothers and fathers
regarding their roles as parents, organize or strengthen family life, and equip them with the necessary knowledge
and skills (Aral et al., 2011; Warner & Sower, 2005). While family education is running, the active participation of
mothers and fathers in the education program, both parents being involved in the program together, and
benefiting from various methods and techniques within the program enhance the effectiveness of the education
program (Yilmaz Bolat, 2011). According to Yuen (2017), family education encompasses a series of educational
and supportive measures that assist parents in understanding their own social, emotional, psychological, and
physical needs, as well as the needs of their children. Considering the studies conducted in Turkey, family
education programs are given importance in recent years. These studies have generally been conducted with
mothers, and some have been carried out with fathers. Communication has been addressed within family
education programs, but this topic has not been elaborated. In our country, there are very few parent-child
communication education programs specifically designed for parents of preschool children implemented both
for mothers and fathers. In this context, the aim is to investigate the effect of the Parent-Child Communication

Education Program on parent-child relationships and communication.

Working with both mothers and fathers is believed to maximize the impact of the program on children. In the
Parent-Child Communication Education Program, working with each child’s mother and father, exploring parent-
child communication, providing “We are doing family activities” sessions related to the program’s goals, and

distributing storybooks contribute to the program’s originality.

The Parent-Child Communication Education Program, implemented for both parents together, is believed to
contribute to healthy mother-child, father-child, and mother-father communication and positively influence the
joint attitude and behavior of parents towards their children. Children who establish healthy communication
with their parents are successful in listening and speaking, expressing their feelings and thoughts clearly and
comprehensibly, and regulating their social relationships (H6l, 2017; Kazan & Sarisoy, 2021; Onder, 2005;
Tarkogin, 2014). The fact that children who acquire positive communication skills from their parents will also
enhance their communication with other individuals in their surroundings (such as siblings, classmates, and
relatives) increases the significance of the research. In addition, through the prepared Parent-Child
Communication Education Program, children with positive communication skills are expected to achieve success
by utilizing these skills not only in their social development but also in other areas of their development.
Furthermore, the program is significant in contributing to parents’ increased activeness, knowledge, and
consciousness, as well as supporting them in establishing healthier relationships and communication with their
children. This study investigates the effect of the Parent-Child Communication Education Program on parent-

child relationships and communication. Therefore, answers were sought to the following questions:
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1. Does the parent-child communication education program have an impact on parent-child
relationships?

2. Does the parent-child communication education program have an impact on parent-child
communication?

3. What are the views of parents about the program?

METHOD

This study employed a mixed-method research design. As mixed-method research designs have an experimental
nature, the study employed a pretest/posttest/follow-up test control group experimental design for collecting
guantitative data and used the interview method for collecting qualitative data. Mixed methods are preferred
because they provide a better understanding of the research problem and question by utilizing both quantitative
and qualitative methods, which can provide a more comprehensive perception than using one method alone

(Creswell & Plano Clark, 2018).

Participants

The research participants were determined using the criterion sampling method of purposive sampling methods.

The following criteria were taken into account during sampling:

¢ Parents whose children attend preschools

¢ Parents with children aged 5-6

¢ Parents whose children exhibit typical development

e Parents who have not participated in any education related to parent-child relationships and
communication previously

¢ Parents who willingly and voluntarily participate in the study

¢ Parents who are living together

The research participants consisted of 60 parents, including 15 mothers and 15 fathers in the experimental group,
and 15 mothers and 15 fathers in the control group. Table 1 presents the distribution of mothers’ and fathers’

demographic characteristics.

Table 1. Distribution of Parents in Experimental and Control Groups by Their Demographic Characteristics.

Experimental Group Control Group
Mother Father Mother Father
n % n % n % n %

Age

20-25 0 0.00 0 0.00 2 13.33 0 0.00
26-30 2 13.33 1 6.66 4 26.67 3 20.00
31-35 9 60.00 3 20.00 4 26.67 5 33.33
36-40 3 20.00 9 6.00 4 26.67 5 33.33
41 and above 1 6.67 2 13.33 1 6.67 2 13.33

1639



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Education Status

Primary School 2 13.33 1 6.67 3 20.00 0 0.00
Middle School 3 20.00 3 20.00 6 40.00 4 26.67
High School 6 40.00 8 53.33 5 33.33 8 53.33
University 4 26.67 3 20.00 1 6.67 2 13.33
Employment Status

Employed 4 26.67 14 93.33 6 40.00 14 93.33
Unemployed 11 73.33 1 6.67 9 60.00 1 6.67
Profession

Self-Employed 0 0.00 3 20.00 0 0.00 5 33.33
Government Employee 2 13.33 6 40.00 3 20.00 4 26.66
Worker 2 13.33 5 33.33 3 20.00 5 33.33
Retired 0 0.00 1 6.66 0 0.00 1 6.66

Table 2 presents the distribution of parents in experimental and control groups according to their children’s

demographic characteristics.

Table 2. Distribution of Parents in Experimental and Control Groups by Their Children’s Demographic

Characteristics.

Experimental Group Control Group

n % n %
Gender
Girl 9 60.00 7 46.70
Boy 6 40.00 8 53.30
Age
5 7 45.00 9 60.00
6 8 55.00 6 40.00
Number of Siblings
One child 7 46.66 8 53.33
Two siblings 6 40.00 5 33.33
Three or more siblings 2 13.33 2 13.33
Birth Order
First child 11 73.33 10 66.66
Second child 3 20.00 4 26.66
Third child 1 6.66 1 6.66

Data Collection Tools

In this research, the General Information Form, Parent-Child Relationship Scale, Parent-Child Communication

Assessment Tool, Parent Interview Form, and Program Evaluation Form were utilized.

Child-Parent Relationship Scale (CPRS): The CPRS, developed by Pianta (1992) and adapted into Turkish by Ozkan
(2014) and Tezel Sahin, was employed in the study to determine the relationships of parents with their children
aged 5-6 years who attend preschool education institutions. It consisted of three sub-dimensions. The Cronbach’s
Alpha coefficient was calculated as 0.722 for the positive relationship sub-dimension, 0.742 for the conflict, and

0.531 for the attachment (Ozkan, 2014, p.58).
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Parent-Child Communication Assessment Tool (PCCAT): The PCCAT was developed by Arabaci and Omeroglu
(2016) to assess the behaviors of parents with children aged 48-72 months in terms of their communication with
their children. The scale is based on a five-point Likert-type rating scale with response categories of “Always”,
“Often”, “Sometimes”, “Rarely”, and “Never”. PCCAT consisted of five sub-dimensions: Speaking, listening,
message, non-verbal communication, and empathy. The internal consistency coefficient (a) was 0.67 for the
speaking sub-dimension of the PCCAT, 0.70 for the listening, 0.60 for the message, and 0.56 for the non-verbal
communication, and 0.73 for the empathy (Arabaci & Omeroglu, 2011, p.72).

Parent Interview Form: It was administered to the parents in the experimental group to obtain the opinions of
mothers and fathers regarding their relationship and communication with their children. The Parent Interview
Form prepared through literature reviews before and after the program on aspects parents should consider while
listening to and conversing with their children and aspects they should consider in their communication and

relationships with their children consisted of open-ended questions that were refined based on expert opinions.

Program Evaluation Form: It was prepared to determine parents’ opinions regarding the Parent-Child
Communication Education Program. The form consists of open-ended questions designed to gather the overall
opinions, suggestions, and critiques of parents regarding the Parent-Child Communication Education Program

before and after its implementation.

Data Collection Process

This section of the study provides information concerning the preparation of the Parent-Child Communication
Education Program, the administration of pretests, the implementation of the Parent-Child Communication
Education Program, and the administration of posttests and follow-up tests. The data of the study were collected
in the 2016-2017 academic year and the program was implemented in the same period. In this article, the rules

of publication ethics have been complied with.

During the preparation phase of the education program, an extensive literature review was conducted. In
addition, the subject of the educational program was elaborated per specified objectives. The session contents
of the education program were prepared with a focus on supporting parents in enhancing their communication
and relationships with their children. The program also included practical information that parents could apply
in their daily lives. According to topics determined for the sessions, the program’s content was created by
preparing objectives, worksheets, appropriate instructional techniques, materials, and activities parents could
do at home with their children (such as games, art activities, and reading books). The Parent-Child
Communication Education Program was presented to seven experts, including three preschool educators, two
child development specialists, and two psychologists to obtain their views on it. The duration of the Parent-Child

Communication Education Program, finalized based on expert views, was 12 weeks in total.
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After preparing the education program, the CPRS, PCCAT, and interview forms were administered to the parents
as pretests. Afterward, the Parent-Child Communication Education Program sessions were implemented for the
experimental group parents once a week for 12 weeks. The duration of each education session was 60-80
minutes on average. At the end of each session’s presentation, a “We Are Doing Family Activities” session was
included, evaluations were conducted, and the sessions were concluded by distributing storybooks for the
parents to read to their children at home that week. After the completion of the education program, posttests
were administered to the experimental and control group parents. Six weeks after administering the posttest,
the tests were re-administered to the experimental group parents to determine the lasting effect of the

implemented Parent-Child Communication Education Program.

Data Analysis

The data collected through the General Information Form, Parent-Child Relationship Scale, and PCCAT were
transferred to a computer and analyzed using appropriate statistical methods. Furthermore, the data collected
through the Parent Interview Form and the Program Evaluation Form were transcribed and subjected to content

analysis.

Non-parametric tests were employed due to the non-normal distribution of variables in the quantitative data of
the study. Significant differences between the experimental and control groups in terms of pretest and posttest
scores were analyzed using the Mann-Whitney U test. The parents’ pretest and posttest scores were compared
using the Wilcoxon test, and their pretest, posttest, and follow-up test scores were compared using Friedman’s
Two-Way ANOVA. Further, the qualitative data were subjected to content analysis. Content analysis, widely
utilized in qualitative research, involves gathering and organizing similar data under specific concepts and themes

and interpreting them in a comprehensible manner for the readers (Varisoglu et al., 2013).

FINDINGS

The findings obtained from the research conducted to examine the impact of the Parent-Child Communication

Education Program on parent-child relationships and communication are presented below.

Findings Regarding the Child-Parent Relationships

Table 3. Mann Whitney U Test Results for Between-Group Differences in Child-Parent Relationship Scale

Pretest Scores.

Mann Whitney U Test

CPRS Group n X SD Mean of Squares z p

" . . Experiment 30 31.47 391 31.33

Positive Relationship -0.371 0.71
Control 30 31.13 3.44 29.67
. Experiment 30 23.20 4.8 32.12

Conflict -0.721 0.471
Control 30 22.80 2.99 28.88
Experiment 30 14.47 3.32 31.12

Attachment -0.276 0.783
Control 30 1430 2.96 29.88
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No significant difference was found between the CPRS sub-dimension pretest scores of parents in experimental
and control groups (p > 0.05). This result could be explained by the similar level of relationships existing between
the parents and their children in both the experimental and control groups. The similarity of the two groups

indicates that they are equivalent to each other.

Table 4. Mann Whitney U Test Results for Between-Group Differences in Child-Parent Relationship Scale

Posttest Scores.

Mann Whitney U Test

CPRS Group n X SD Mean of Squares  z P
. . . Experiment 30 53.47 2.71 45.50
Positive Relationship Control 30 3133 3.02 15.50 -6.667 0.001
. Experiment 30 47.97 2.89 45.50
Conflict Control 30 2260 322 15.50 6.666 0.001
Experiment 30 31.80 1.75 45.50
Attachment Control 30 1437  3.05 15.50 6.688 0.001

Significant differences were found between the experimental and control groups in posttest scores for all sub-
dimensions of CPRS (p < 0.05). The high posttest scores of the experimental group parents in CPRS suggest that

the Parent-Child Communication Education Program was effective.

Table 5. Wilcoxon Test Results for Differences between Child-Parent Relationship Scale Pretest and Posttest

Scores of Control Group Parents.

Wilcoxon Test

CPRS n X SD Mean of Squares z p
Pretest 1.1 44 4.

Positive Relationship P:)estiZst 28 21.33 :.02 53? 0.837 0.403

posttes o e am  ap 048 oer

postes o w0 om0 0

No significant differences were found (p > 0.05) between the pretest and posttest scores of the control group
parents in the positive relationship, conflict, and attachment sub-dimensions of the CPRS measured before and
after the Parent-Child Communication Education Program. Accordingly, there was no change in the relationship

between the control group parents and their children.

Table 6. Friedman’s Two-Way ANOVA Test Results for Differences between Experimental Group Parents’ Child-

Parent Relationship Scale Pretest, Posttest, and Follow-Up Test Scores.

Friedman’s Two-Way ANOVA Multlrfle
Comparison
CPRS — Mean of
D i-
n X S Squares Chi-Square p
Pretest 30 3147 3.91 1.00
Positive Posttest 30 53.47 2.71 2.38 51.383 0.001 1-21-3
Relationship Follow-up 30 54.00 227 2.62
. Pretest 30 23.20 4.18 1.00
Conflict
Posttest 30 47.97 289 2.47 49.164 0.001 1-21-3
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Follow-up 30 48.13 2.00 2.53
Pretest 30 14.47 3.32 1.00

Attachment Posttest 30 31.80 1.75 2.45 52.602 0.001 1-21-3
Follow-up 30 31.97 1.47 2.55

There were statistically significant differences (p < 0.05) between the positive relationship sub-dimension
pretest-posttest and pretest-follow-up test scores of parents in the experimental group. The pretest score of the
positive relationship sub-dimension for the experimental group parents was significantly lower than the posttest
and follow-up test scores. There was no significant difference (p > 0.05) between the posttest and follow-up test
scores of the experimental group parents in the positive relationship sub-dimension. There were statistically
significant differences between the conflict sub-dimension pretest-posttest and pretest-follow-up test scores of
the experimental group parents (p < 0.05). The conflict sub-dimension pretest score of the experimental group
parents was significantly lower than their posttest and follow-up scores. However, there was no significant
difference (p > 0.05) between the posttest and follow-up test scores of the experimental group parents in the
conflict sub-dimension. There were statistically significant differences (p < 0.05) between the pretest-posttest
and pretest-follow-up test scores of the experimental group parents in the attachment sub-dimension. There
was no significant difference (p > 0.05) between the posttest and follow-up test scores of the experimental group
parents in the attachment sub-dimension. Furthermore, the impact of the program on parents was examined to
determine if there was a significant difference between mothers and fathers, and no significant difference was

found between them.

Findings Regarding the Parent-Child Communication

Table 7. Mann Whitney U Test Results for Between-Group Differences in Parent-Child Communication

Assessment Tool Pretest Scores.

Mann Whitney U Test

PCCAT n X SD Mean of Squares z P
e X BRI oSE ¥R om
demen BT S% BT L o
emen %R e BT e o
oo I S
coemen % BT 7€ 3% e oo

No significant differences were found between the experimental and control groups in terms of parents’ pretest
scores in sub-dimensions of the PCCAT (p > 0.05). There was no statistically significant difference between the
communication levels of the experimental and control group parents in terms of parent-child communication
before implementing the Parent-Child Communication Education Program. This result could be explained by the
fact that the communication levels between the parents in experimental and control groups and their children

were similar.
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Table 8. Mann Whitney U Test Results for Between-Group Differences in Parent-Child Communication

Assessment Tool Posttest Scores.

PCCAT

Mann Whitney U Test

n X SD Mean of Squares z P
Experiment 30 34.80 2.94 45.50
S ki -6.679 0.001
peaking Control 30 2230 222 15.50
Experiment 30 26.60 2.24 45.47
Listeni -6.668 0.001
istening Control 30 1723 245 15.53
Message Experiment 30 35.97 1.79 45.50 6.674 0.001
& Control 30 2193 2.2 15.50 ' '
L Experiment 30 26.33 2.15 45.42
Non-Verbal Communication -6.635 0.001
Control 30 17.33 2.50 15.58
Experiment 30 37.67 2.76 45.50
Empathy -6.674 0.001
Control 30 24.00 2.48 15.50

There were significant differences between the experimental and control groups considering the posttest scores
of parents in all sub-dimensions of the PCCAT (p < 0.05). In other words, the experimental group’s posttest scores
for speaking, listening, message, non-verbal communication, and empathy were significantly higher than those
of the control group. Hence, these results suggest that the participation of the experimental group parents in the
Parent-Child Communication Education Program has increased their posttest scores. As such, the lower posttest
scores of the control group parents than those of the experimental group parents could be because they did

participate in the Parent-Child Communication Education Program.

Table 9. Wilcoxon Test Results for the Differences between the Control Group Parents’ Pretest and Posttest

Scores from the Parent-Child Communication Assessment Tool.

PCCAT

Wilcoxon Test

n Y SD Mean of Squares z p
Pretest 30 2250 2.69 11.44

Speaki 0328 0743
peaking Posttest 30 2230 222 8.70
Pretest 30 1733 2.83 14.56

Listeni 0150  0.881
stening Posttest 30 1723 245 9.38
Pretest 30 2193 224 11.36

M -0.269 0788
essage Posttest 30 2193 2.02 14.10

Non—Verb.aI . Pretest 30 17.47 2.50 11.58 0417 0.677
Communication Posttest 30 17.33 2.50 11.40
Pretest 30 2433 264 12.58

Empath 0789 043
mpathy Posttest 30 2400 248 11.25

There were no significant differences between the control group parents’ pretest and posttest scores from the
speaking, listening, message, non-verbal communication, and empathy sub-dimensions of PCCAT measured
before and after the Parent-Child Communication Education Program (p > 0.05). According to this finding, there

has been no change in the communication between the control group parents and their children. This could be

attributed to the fact that no education program was applied to the control group.
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Table 10. Friedman’s Two-Way ANOVA Test Results for the Difference between Experimental Group Parent’

Pretest, Posttest, and Follow-up Test Scores from the Parent-Child Communication Assessment Tool.

Friedman’s Two-Way ANOVA Multlrfle
Comparison
— Mean of Chi-
PCCAT n X sD Squares  Square p
Pretest 30 25.87 6.45 1.03
Speaking Posttest 30 34.80 2.94 2.50 46.741 0.001 1-21-3
Follow-up 30 34.83 2.89 2.47
Pretest 30 18.77 5.06 1.03
Listening Posttest 30 26.60 2.24 2.50 45.071 0.001 1-21-3
Follow-up 30 26.70 1.88 2.47
Pretest 30 18.30 3.69 1.00
Message Posttest 30 35.97 1.75 2.48 48.667 0.001 1-21-3
Follow-up 30 35.97 1.92 2.52
Non-Verbal Pretest 30 19.01 4.33 1.00
Communication Posttest 30 26.33 2.15 2.48 49.560 0.001 1-21-3
Follow-up 30 26.40 1.85 2.52
Pretest 30 29.57 7.46 1.22
Empathy Posttest 30 37.67 2.76 2.38 31.264 0.001 1-21-3
Follow-up 30 37.80 2.46 2.40

There were statistically significant differences between the pretest-posttest and pretest-follow-up test scores of
the experimental group parents in all sub-dimensions of the PCCAT (p < 0.05). The posttest and follow-up test
scores of the experimental group parents from the speaking, listening, message, non-verbal communication, and
empathy sub-dimensions were significantly higher than their pretest scores. There was no significant difference
between the posttest and follow-up test scores of the experimental group parents from all sub-dimensions of
the PCCAT (p > 0.05). In addition, it was examined whether the program’s impact created a significant difference

between mothers and fathers, but no significant difference was found between them.

Qualitative Findings Regarding the Relationships and Communication of Mothers and Fathers with Their

Children

Table 11. Views of Parents on How They Spent Their Time with Their Children before and after the Parent Child
Communication Education Program.

Before the Program After the program
Mother Father Mother Father

f f f f

Playing games 10 8 15 15
Doing activities (painting, experiment, etc.) 7 5 12 14
Having a conversation 6 6 10 9
Watching TV/Films 6 4 3 2
Reading books 2 - 6 5
Going to the park, shopping, or picnic 4 3 5 7

Parents mostly preferred to engage in activities such as playing games, doing activities, and having conversations
with their children before the Parent-Child Communication Education Program. It appears that fathers did not
read books to their children before the program. After the program, all parents preferred to engage in activities
such as playing games, having conversations, and doing activities with their children. Some mothers and fathers

had the following comments after the program:
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Playing is very important for my kids’ development. | prefer to play games with them when spending time

together. (M14)

I can spend evenings together with my children. | always start by having a conversation with them, talking about

how their day was. Then, we play games. (F7)

Table 12. Views of Parents on What They Paid Attention to While Listening to Their Children before and after
the Parent-Child Communication Education Program.

Before the program After the program
Mother Father Mother Father
f f f f

Approving through eye contact 8 8 10 12
Listening to their speech until the end 2 2 6 8
Approving by nodding 2 2 8 7
Engaged listening 1 1 6 7
Touching the child (e.g., patting their back and stroking - - 5 6
their head)
Leaning to the child’s level - - 5 7
Pretending to listen or not listening 2 2
Empathizing - - 6 6

Parents stated that they mostly made eye contact while listening to their children before the Parent-Child
Communication Education Program. After the program, parents stated that they paid attention to making eye
contact, listening to their children’s speech until the end, approving by nodding, engaged listening, leaning to
the child’s level, and empathizing while listening to their children. In this regard, statements of some mothers

and fathers are:

I always look into their eyes while listening and lean towards them. | occasionally nod my head to approve what

they are saying. (M12)

| pay attention to listening to my daughter. | look into her eyes, occasionally pat her back, and nod my head to

approve. (F4)

Now, | pay attention to what | need to do while listening to my child. For example, I look into her eyes. | put myself

in my daughter’s place. | empathize. | repeat what my child says just like what N... portrayed in the training. (M6)

Table 13. Views of Parents on What They Paid Attention to While Communicating with Their Children before

and after the Parent-Child Communication Education Program.

Before the program After the program
Mother Father Mother Father
f f f f

Making clear and concise sentences that the child can understand 5 6 11 14
Making eye contact 2 3 7 9
Using gestures - 6 9
Communicating with the child at all times 4 3 6 4
Establishing empathy 5 6
Touching the child - - 5 4
Not using the “you” language - - 3 2
Using a gentle tone of voice - - 3 4
Using praising and endearing words (e.g., sweetie, baby, sweetheart) 4 5 - -

1647



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Before the Parent-Child Communication Education Program, parents preferred using sentences that their
children could understand, communicating with their children at all times, and using praising and endearing
words when talking to them. After the Parent-Child Communication Education Program, parents’ opinions
indicate that they mostly focus on making clear and concise sentences that their children can understand, using
npn

language, and establishing empathy when communicating with their children. Some mothers and fathers had

the following remarks in this regard:

When talking to my son, | pay attention to using short sentences. | express what | want to say using clear
statements and use a gentle tone of voice. To understand him better, | put myself in his shoes. | mean, | empathize

with him. (F2)

ﬂ/ ”

I use an “I” language when talking to my kid. | try not to use the “you” language. | stroke their head and sit next

to them. | look into my kid’s eyes. (M2)

Table 14. Views of Parents on What They Gained from the Parent-Child Communication Education Program.

Mother Father
f f
Establishing a better communication with the child 14 15
Establishing a better relationship with the child 10 12
Focusing on positive behaviors of the child 10 11

Spending a quality time with the child 8

Becoming a good mother or father 5 8
Self-development 4 4
Understanding one’s spouse 2 4
Engaged listening 4 3

After the Parent-Child Communication Education Program, parents’ opinions regarding what they grained from
the program mostly highlighted establishing better communication with their children, establishing better
relationships with them, and focusing on their positive behaviors. This finding supports the purpose of the
education program and indicates the effectiveness of the program. After the program, some mothers and fathers

had following remarks:

After the program, | realized that | wasn’t really listening to my child. | have learned engaged listening. Now, |

/// ”

listen to my son. While speaking, | use an “I” language. | can understand him better now. (F3)

Owing to this program, | realized the mistakes | was making. My relationship with my kid has significantly
improved. | understand him better now. | can even understand my husband better, too. | can say that this program
helped us become our better selves. It was the first time we attended a program together for our kid. This program

enabled us to become a better family. (M2)
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Table 15. Views of Parents on What the Parent-Child Communication Education Program Contributed to Their

Relationship with Their Children.

Mother Father
f

Establishing warmer, more sincere, and better relationships

Spending quality time with the child

Playing games

Reading books to the child

Establishing empathy

Ignoring the child’s minor mistake

Not giving orders, refraining from constant advice, and avoiding comparison
Having more positive intra-family relationships

Getting to know one’s spouse better

P NWNODPON
B W NP OWDRU O =

Concerning what the program contributed to their relationships with their children, parents mostly emphasized
establishing warmer, more sincere, and better relationships, spending quality time with children, and playing
games. After the Parent-Child Communication Education Program, parents had warmer, more sincere, and better
relationships their children. The inclusion of effective communication, intra-family relationships, parent-child
communication, and communication barriers in the education program might have positively influenced parents’

relationships with their children. Some mothers and fathers had following remarks after the program:

I can say that my relationship with my daughter is warmer and better. (M8)

It helped me spend quality time with my daughter. | am more sincere with my daughter. | am now a dad who

plays games with her. (F5)

Table 16. General Opinions and Suggestions of Parents after the Parent-Child Communication Education

Program.
Mother Father
f f
Finding the program successful in supporting relationships and communication with children 17 18
Recommending the program to others 15 15

Contributing to children’s development 7

Increasing the number of education programs 7 8
Self-development 4 6
Getting to know one’s spouse better 2 3

After examining the general opinions and recommendations of parents following the Parent-Child
Communication Education Program, they most commonly stated that they found the program successful in
supporting relationships and communication with children, recommended the program to others, and

emphasized the program’s contribution to children’s development. Some of their comments are as follows:

The program not only supported my communication with my children but also contributed to their development.
This is the first time in our district that mothers and fathers were offered such a program together. | recommend

increasing the number of these education programs. (M12)
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I believe that the program was carried out in line with its objectives. Now, | communicate better with my daughter.

| wish there were more of these education programs. (F11)

Through this program, | got to know my spouse. | realized that in my eight-year marriage, | hadn’t truly known

my spouse. | think this type of educational programs should be increased. (M2)

In general, parents found the Parent-Child Communication Education Program successful in supporting
relationships and communication with children. Benefiting from different methods and techniques in the
education program, ensuring active participation of parents, reinforcing learning with assessment cards,
conducting “We are doing family activities” sessions, and maintaining home education with storybooks could be
considered among the factors that supported the success of the education program in supporting relationships

and communication with children.

DISCUSSION and CONCLUSION

This study investigated the impact of the Parent-Child Communication Education Program on parent-child
relationships and communication. The results suggested that the implemented education program positively
influences parent-child relationships and communication. The posttest scores of the experimental group parents
on the “Child-Parent Relationship Scale” for the positive relationship, attachment, and conflict sub-dimensions
were higher than those of the control group parents. After the Parent-Child Communication Education Program,
there has been a significant increase in scores obtained from the positive relationship, attachment, and conflict
sub-dimensions between the experimental group parents and their children. It could be said that the Education
Program has strengthened the relationship between the experimental group parents and their children. Further,
the “Parent-Child Communication Education Program” has led to experimental group parents developing more
sincere and warm relationships with their children, engaging in fewer conflicts with them, and putting in more
effort to understand them. A similar study was conducted by Kagitcibasi et al. (2004) with mothers of children
coming from disadvantaged conditions. In the research conducted to examine the effects of the “Early Support
Project” on mother-child relationships, field studies were conducted with 280 mother-child pairs over four years,
and follow-up studies were conducted with 217 mother-child pairs and 109 fathers over six years. In the first
year of the research, the developmental levels of the children were determined, and interviews were conducted
with the mothers. In the second and third years, the experimental group mothers and children were subjected
to the Cognitive Education Program and the Maternal Support Education Program. As a result, the study found
that parents who received education, compared to those who did not, read more books, perceived themselves
as better parents and spouses, more knowledgeable, successful, good, and competent. Furthermore, their
relationships with their children were positively affected. D'Aoust (2008) found that the education program they
applied to mothers during early childhood was effective in increasing closeness between mothers and children.
In their study, Ozel and Zelyurt (2016) examined the impact of parental education provided to parents with
children aged 5-7 on family-child relationships. The results of the study indicated that there was no change in the

relationship between children and parents in the control group. However, the relationship between children and
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parents in the experimental group changed positively. This finding, similar to the study group where the Parent-
Child Communication Education Program was implemented, indicated that there was no difference in the
relationships between parents and their children. However, the research findings reported by Yilmaz Bolat (2011)
are different from the current research. An education program was implemented for parents with children aged
5-6 years old in the study. The study concluded that the experimental group parents were positively influenced
by the education program, whereas fathers were more positively influenced than mothers. The researcher
interprets this finding that fathers are more involved in their children’s lives due to changing roles and the

increasing number of working women.

In various education programs applied to parents, it has been observed that the implemented programs
influence parents’ relationships with their children (Edwards et al., 2010; Hornby, 2000; Kephart, 2007; Parker,
et al, 1999).

While there was no significant difference in control group parents’ scores from the speaking, listening, message,
non-verbal communication, and empathy sub-dimensions of the PCCAT measured before and after the Parent-
Child Communication Education Program, the experimental group parents’ posttest and follow-up test scores
from these sub-dimensions were higher than their pretest scores. This finding could be interpreted that the
Parent-Child Communication Education Program applied to the experimental group had a positive impact on
parents’ communication with their children. The absence of a significant difference between the experimental
group parents’ posttest and follow-up test scores from the PCCAT indicates the lasting effect of the Parent-Child
Communication Education Program. It could be stated that the education program contributes to parents’

acquisition of positive communication skills and establishing healthy communication with their children.

In a study conducted by Atan (2016), the Family Communication Skills Psychoeducation Program was applied to
the experimental group parents, while no intervention was conducted for the control group parents. It was
concluded that the posttest scores of the experimental group parents were higher than those of the control
group parents, and the implemented education program generally influenced parents’ communication skills

positively.

Furthermore, the present study found no statistically significant difference between the groups of mothers and
fathers, considering the experimental group’s CPRS pretest, posttest, and follow-up test scores and their PCCAT
pretest, posttest, and follow-up test scores. This finding could be interpreted that the relationships between the
experimental group mothers and fathers were similar with their children before the education program, and
after the program, both mothers and fathers experienced parallel increases in their relationships and

communications with their children.

The Parent-Child Communication Education Program is an institution-based education program applied to both
spouses together simultaneously. Ensuring active participation of both spouses in the education program, role-

playing of parents as a spouse or a child in “We are doing family activities” sessions, and implementing the
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education program by considering the opinions and convenient times of both parents may enable the education
program to have similar effects on both mothers and fathers. In addition, conducting the education program
consistently, applying it to daily life using topics that appeal to the interests of both parents, providing
compensatory education when one parent cannot attend the program (even if the spouse has attended), and
discussing the significance of child development through exploring mother-child and father-child topics could be
the reasons why there was no difference between mothers and fathers. In their study, Lindsey, Cremens, Colwell,
and Caldera (2009) explored the harmony between spouses and the impact of this harmony on communication
with children. The study focused on children between 18 and 36 months of age. The assessments conducted in
both age periods indicated that parents had harmonious relationships with their children. It was also found that
children with harmonious relationships demonstrated greater communication competence and exhibited self-
control behaviors more frequently. The similar positive effects experienced by mothers and fathers who
participated in the Parent-Child Communication Education Program could be attributed to the effectiveness of

harmonious relationships between spouses and their joint efforts in their children’s development.

The qualitative findings of the study also supported the quantitative findings. After the Parent-Child
Communication Education Program, parents stated that when listening to their children, they mostly maintained
eye contact, listened to their children’s talk until the end, and expressed approval by nodding. This finding
resembles the result of the study conducted by Seving and Evirgen (2004). At the end of the maternal support
program applied to mothers, they found that participating mothers listened to their children better. In another
similar study, Temiz (2014) applied the Mother-Child Communication Skills Education Program to mothers with
6-year-old children and concluded that the mothers’ listening skills were positively affected. The qualitative
findings regarding what parents paid attention to when talking to their children after the Parent-Child
Communication Education Program also support the increase in their scores on the speaking sub-dimension of
the PCCAT. Parents mostly stated that when talking to their children, they focused on using clear and short
sentences, using “I” language, and maintaining eye contact. After the education program, some parents’ views
on what they paid attention to when talking to their children included statements such as “I understand my
daughter better, | empathize with her” and “l use ‘I’ language when talking to her.” Based on this finding, it could
be stated that both mothers and fathers have benefitted from positive communication skills when talking to their

children after the education program.

In a similar study, Unal (2003) concluded that the communication program applied to mothers had a positive
effect on their empathic skills. The communication program applied to parents by Atan (2016), which led to an
increase in scores obtained from the ego-enhancing language and “I” language sub-dimensions, supports this
study. Explaining all aspects of conversing with and listening to children, addressing key points in communication
with children, discussing various communication channels (verbal, non-verbal, written, and visual), and
explaining effective communication skills during the Parent-Child Communication Education Program could have
positively influenced parents’” communication with their children. Hol (2017) examined the effect of mothers’

communication skills on the communication skills of children aged 60-66 months. Hol's study showed that
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mother’s communication had a significant and positive effect on empathy, message, non-verbal communication,
speaking, and listening sub-dimensions, as well as on children’s positive response to others, adherence to

communication rules, consideration of others in communication, and engagement in active communication.

At the end of the Parent-Child Communication Education Program, when asked about their general opinions and
suggestions regarding the program, parents mostly stated that the program was successful in supporting
relationships and communication with children, contributed to children’s development, and therefore suggested
that such education programs should be increased. Parents’ perception that the education program was
successful in supporting their relationships and communication with their children demonstrates the

effectiveness of the Parent-Child Communication Education Program.

The Parent-Child Communication Education Program’s positive impact on experimental group parents’
communication with their children parallels studies in the literature that show the positive effect of various
educational programs on individuals’ communication skills (Akaroglu, 2019; Akglin & Polat Uluocak, 2010; Atan,
2016; Cagdas, 1997; Deniz, 2003; Ergin, 2003; Erten Sarikaya, 2020; Fagan & Stevenson, 2002; Fox et al., 2006;
Gable, 2003; Hiew et al., 2016; Kartal, 2004; Temiz, 2014; Temiz & Cagdas, 2015; Urgiipli Siraman, 2006; Yalgin,
2013). Similarly, parents who participated in education programs related to child development were more
actively involved in their children’s development and expressed a stronger desire to become better parents than
parents in control groups (Brenner & Fox, 1998; Demircioglu, 2012; Fox et al., 1995; Goktas, 2015; Jacobson &
Engelbrecht, 2000; Jones et al., 2014; Kurtulmus, 2010; Levin & Currie, 2010; Maloney 2005; Mast et al., 2014;
Nicholson et al., 2002; Solis Camara & Fox, 1996; Yilmaz Bolat, 2011). An increase in the level of communication
and relationships between parents and their children who participated in the Parent-Child Communication
Education Program contributed to their increased active involvement in their children’s development, which
supports the relevant studies. Considering the study findings as a whole, it was concluded that after the Parent-
Child Communication Education Program, parents established warmer and more positive relationships with their
children and experienced fewer conflicts. Furthermore, it was determined that parents benefitted from effective
communication skills while talking with their children and established a higher level of communication with them.
The qualitative results of the research supported the quantitative results. Parents stated that they established
better and warmer relationships with their children and spouses and that they benefited from effective

communication skills (e.g., using “I” language, engaged listening, and so forth).

SUGGESTIONS

¢ The Parent-Child Communication Education Program is an education program that is applied to both
mothers and fathers together. Considering the importance of family education and parent-child communication,

family communication programs could be organized for both parents together in schools.
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e When preparing an education program for parents, besides parent-child communication, a needs
analysis could be conducted to identify various topics parents require. Based on this analysis, appropriate

educational programs could be designed and implemented.

¢ The Parent-Child Communication Education Program is a program designed for the parents of preschool
children. Education programs aimed at supporting parents’ communication and relationships with their children

could be prepared and implemented for other levels such as primary, middle, and high schools.

¢ In the Parent-Child Communication Education Program, parents benefited from “We are doing family
activities” sessions, which had positive effects on them. Games and activities that parents can implement

together at home could be prepared at schools and delivered to families.

¢ This study explored the effect of the Parent-Child Communication Education Program on parent-child

relationships and communication. Longitudinal studies could be conducted using the same educational program.

¢ In the Parent-Child Communication Education Program, parents implemented the “We are doing family
activities” sessions at home with their children. To increase the effectiveness of the research, home visits could
be conducted, and the relationships between parents and children could be observed. Meanwhile, longitudinal

studies could also be conducted.
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EBEVEYN COCUK iLETiSiMi EGiTiM PROGRAMI’NIN ANNE BABA COCUK
iLISKISINE VE ILETiSIMINE ETKiSi*

0z

Bu arastirmanin amaci, 5-6 yas grubunda gocugu olan anne ve babalara uygulanan Ebeveyn Cocuk
iletisimi Egitim Program/’nin anne baba cocuk iliskisine ve iletisimine etkisini incelemektir.
Arastirmada hem nitel hem de nicel verilerin toplanarak analiz edildigi karma desen kullaniimistir.
Arastirmanin galisma grubunu; Isparta ili Kegiborlu ilgesi’nde bulunan Milli Egitim Bakanligi’na bagh
bagimsiz anaokuluna devam eden 30’u deney, 30’u kontrol olmak Uzere, 5-6 yas grubu ¢ocuklarin
anne ve babalari olusturmustur. Arastirmada veri toplama araci olarak Genel Bilgi Formu, Cocuk
Ebeveyn iliski Olgegi ve Anne Baba Cocuk iletisimini Degerlendirme Araci nitel veriler icin Ebeveyn
Gorlisme Formu ve Program Degerlendirme Formu kullaniimistir. Deney grubunda yer alan anne
ve babalara 12 oturumluk Ebeveyn Cocuk iletisimi Egitim Programi uygulanmis, kontrol grubundaki
anne ve babalara ise herhangi bir egitim uygulanmamistir. Kontrol grubu 6n test-son test puanlari
arasindaki farklilk incelenirken Wilcoxon testi ve deney grubu 6n test-son test-izleme testi puanlari
arasindaki farkhhk incelenirken Friedman’s Two-Way Anova kullaniimis, anlamh farkliliklarin
¢ikmasi durumunda coklu karsilastirma testlerinden yararlanilarak birbiriyle farklilik gosteren
degiskenler tespit edilmistir. Arastirmanin nitel verilerinin analizinde igerik analiz teknigi
kullamilmistir. Arastirmanin sonucunda Ebeveyn Cocuk iletisimi Egitim Programrnin anne ve
babalarin cocuklari ile iliskilerini ve iletisimlerini olumlu etkiledigi belirlenmistir. Uygulamadan 6
hafta sonra yapilan izleme testlerinde programin etkisinin stirdigii gériilmistir. Anne ve babalar,
Ebeveyn Cocuk iletisimi Egitim Programi’ndan sonra cocuklari ile konusurken c¢ocugun
anlayabilecegi net kisa climleler kurduklarini, ben dili kullandiklarini ve empati kurduklarini,
cocuklarini dinlerken g6z temasi kurarak, basini sallayarak onayladiklarini ve katihmli dinleme
yaptiklarini ifade etmislerdir. Ayrica ebeveynler, programin cocuklariyla olan iliskilerini ve
iletisimlerini olumlu etkiledigini, ¢ocuklari ile etkili zaman gegirdiklerini, oyun oynadiklarini ve
¢ocuklarina kitap okuduklarini belirtmislerdir. Programin anne ve babalarin cocuklari ile iliskilerini
ve iletisimlerini destekledigi sonucuna ulasilmistir.

Anahtar kelimeler: Okul 6ncesi donem, iletisim, ebeveyn ¢ocuk iliskisi, ebeveyn ¢ocuk iletisimi.

* Bu makale ilk yazarin ikinci yazar danismanhginda Gazi Universitesi, Egitim Bilimleri Enstitiisi’'nde hazirladig1 "Ebeveyn
Cocuk iletisimi Egitim Programi’nin Anne Baba Cocuk iliskisine ve iletisimine Etkisi" baslkl doktora tezinden hazirlanmistir.
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GiRiS

Cocugun hayatinda en yogun etkilesimde bulundugu ve birlikte en uzun zaman gegirdigi kurum ailesidir. Aile;
¢ocugun dogum oOncesi donemden baslayarak hayati boyunca yasamini etkileyen toplumun temel yapi
taslarindan biridir (Oktay vd., 2003). Aile ayni zamanda ¢ocugun duygularinin olustugu, ¢ocukta duygusal
becerilerin gelistigi ve iliskilerin deneyimlendigi ortami olusturan kurumdur. Cocuklarin ruh ve beden sagligi igin
gerekli ilgi, sevgi, sefkat ve bakimi bulabilecekleri en dogal mekan aile ortamidir (Kéksal Akyol, 2003; Tezel Sahin
& Ozyiirek, 2010). Cocugun sosyal, duygusal, zihinsel ve fiziksel ydnden gelisimi ilk olarak ailede baslamaktadir

(Chow vd.,2004).

Aile igerisinde yetisen ve blyliyen ¢cocuk, zaman igerisinde ebeveynlerini gozlemleyerek davraniglari 6grenir ve
sergilerler (Berk, 2006; Erkan, 2010; Kaya, 2011; Nazli, 2014; Segrin & Flora, 2005). Cocugun iletisim becerilerini
kazanmasinda ve uygulamasinda en etkili rol alan bireylerin basinda anne ve baba gelmektedir. Cocugun annesi
ve babasi ile baglattigi nitelikli iletisim, olumlu iletisim deneyimleri kazanmasini, cevresi ile iyi iligkiler
kurabilmesini ve topluma uyumlu bir birey olarak yetismesini etkilemektedir (Akgiin & Yesilyaprak, 2010; Arabaci

& Omeroglu, 2013; Tarkogin, 2014; Tezel Sahin, 2014; Yériikoglu, 2014).

Cocugun ilk iletisim kurdugu kisi annesidir. Cocugun annesi ile olan iliskisi ve iletisimi, anne karninda baslar ve
Omiir boyu devam eder(Koksal Akyol, 2003). Dogdugu andan itibaren iletisim kurdugu ve yasami boyunca iliskisini
devam ettirdigi diger kisi de babasidir. Bebeklik doneminde ihtiyaglarinin zamaninda karsilanmasi, annenin ve
babanin dengeli-kararli tutumu, cocuk ile saglklriliski ve olumlu iletisim deneyimleri; cocugun ilerleyen yillarinda
temel gliven duygusunun gelismesine ve etkili iletisim becerileri kullanmasinda etkilidir (Telles, 2002). Ayrica
anne c¢ocuk ve baba cocuk arasinda saglikh kurulan iletisim ¢ocugun tim gelisim alanlarini desteklemektedir
(Downer vd., 2008; Koksal Akyol, 2003; Lanjekar vd., 2022; Mwoma, 2009; Pancsofar vd., 2008). Anne gocuk ve
baba ¢ocuk arasindaki saglkli iletisimin kurulamamasi gelecekte goriilebilen birtakim davranis bozukluklarinin
sebebi olarak gosterilmektedir (Akgiin & Yesilyaprak, 2010; Amato, 1994; Alkan Ersoy vd., 2014; Cagdas, 2012;
Glnalp, 2007; Kuzu, 2006; Li vd., 2023; Tok, 2001; Yavuzer, 2003).

Anne ¢ocuk iletisiminin ve baba ¢ocuk iletisiminin yani sira esler arasi iligki ve iletisimde gocuklari etkilemektedir.
Anne babalarin ¢ocuklarina dogru ve etkili mesaj verebilmesi icin iletisim kurma yontemlerini bilmeleri ve kendi
aralarinda da saglikli iletisim kurmaya dikkat etmeleri gerekmektedir. Anne baba ve ¢cocuk liggeninde, taraflarin
duygu ve dusiincelerini birbirlerine aktarmalari ve etkili iletisim becerilerini kullanmalari halinde sorunlarina

¢6ziim bulmalari miimkiindiir (Ulutas & Omeroglu, 2007).

Anne baba egitim programlari; anne ve babalarin 6zglvenini gelistirmek, olumsuz davraniglarini degistirmek,
anne-babalari ve diger aile Uyelerini ¢ocugun bakimi, gelisimi ve egitimiyle ilgili konularda desteklemek ve bu
yolla ebeveyn-cocuk iletisimini kuvvetlendirmeyi amaclamaktadir (Kiling, 2011; Kurtulmus, 2003; Tezel Sahin &
Ozyiirek, 2016). Ayrica aile egitimi programlari, anne ve babalara anne-babalik rolleri agisindan egitim vermek,
aile yasamini diizenlemek veya giiclendirmek, gerekli bilgi ve becerilerle donatmayi hedeflemektedir (Aral vd.,

2011; Warner & Sower, 2005). Aile egitimi uygulanirken anne ve babalarin egitim programina aktif olarak
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katilmalari, her iki ebeveynin birlikte programa dahil olmalari ve programda farkli ydontem ve tekniklerden
faydalanmalari egitim programinin etkisini artirmaktadir (Yilmaz Bolat, 2011). Yuen’e (2017) gore aile egitimi;
ebeveynlerin kendi sosyal, duygusal, psikolojik ve fiziksel ihtiyaglari ile cocuklarinin ihtiyaglarini anlamalarina
yardimcli olan bir dizi egitimsel ve destekleyici 6nlem icermektedir. Turkiye’de yapilan ¢alismalara bakildiginda
aile egitim programlarina son yillarda 6nem verildigi gorilmektedir. Bu calismalar genel olarak annelere
uygulanmis bir kismi ise babalarla gergeklestirilmistir. Aile egitim programlarinin igerisinde iletisim konusuna
deginilmis fakat bu konu detaylandirilmamistir. Ulkemizde, okul éncesi dénem gocuklarinin anne ve babalarina
birlikte uygulanan ebeveyn ¢ocuk iletisimine yonelik egitim programi yok denebilecek kadar az sayidadir. Bu
baglamda, Ebeveyn Cocuk iletisimi Egitim Programi’nin anne baba gocuk iliskisine ve iletisimine etkisini

arastirmak amacglanmustir.

Anne ve babalarla birlikte calismanin, programin c¢ocuk lizerindeki etkisini en Ust seviyeye cikaracagina
inanilmaktadir. Ebeveyn Cocuk iletisimi Egitim Programinda her cocugun anne ve babasi ile birlikte ¢alisilmasi,
ebeveyn g¢ocuk iletisiminin irdelenmesi, programin amacina yonelik “Ailece etkinlik yapiyoruz” ¢alismalarinin ve

hikaye kitaplarinin dagitiimasi programin orijinal olmasini saglamaktadir.

Anne ve babalara birlikte uygulanan Ebeveyn Cocuk iletisimi Egitim Programi’nin anne-cocuk, baba-gocuk, anne-
baba iletisiminin saglkli olmasi yéniinde katki saglamanin yani sira ¢cocuga karsi anne babanin ortak tutum
icerisinde davranmalarini olumlu ydnde etkiledigi dusinilmektedir. Ebeveynleri ile saghkl iletisim kuran
cocuklar, dinleme ve konusma, duygu ve disiincelerini agik ve anlasilir bir sekilde ifade etme ve sosyal iliskilerini
diizenleme konusunda basarili olurlar (Hol, 2017; Kazan & Sarisoy, 2021; Onder, 2005; Tarkocin, 2014).
Ebeveynlerinden olumlu iletisim becerileri kazanan ¢ocugun cevresindeki diger bireylerle de (kardes, sinif
arkadasi, akraba gibi) iletisimini gelistirecek olmasi arastirmanin 6nemini artirmaktadir. Bunun yani sira
hazirlanan Ebeveyn Cocuk iletisimi Egitim Programi ile olumlu iletisim becerilerine sahip olan gocuklarin sosyal
gelisimi ile birlikte diger gelisim alanlarinda da bu becerilerini kullanarak basari elde etmeleri beklenmektedir.
Ayrica program ebeveynlerin daha aktif, bilgili ve bilingli davranmalarina katki saglamasi ve ¢ocuklari ile daha
saglikli iliski ve iletisim kurmalarini desteklemesi agisindan 6énem tasimaktadir. Ebeveyn Cocuk iletisimi Egitim
Programi’nin anne baba cocuk iliskisine ve iletisimine etkisinin arastirildigi bu calismada asagidaki sorulara yanit

aranmaktadir:

1. Ebeveyn ¢ocuk iletisimi egitim programinin anne baba gocuk iliskisine etkisi var midir?
2. Ebeveyn gocuk iletisimi egitim programinin anne baba gocuk iletisimine etkisi var midir?

3. Anne babalarin programa yonelik gorisleri nelerdir?

YONTEM

Bu arastirmada karma desen yontemi kullaniimistir. Karma desenli ydontem, deneysel nitelik 6zelligi tasidigindan
arastirmada, nicel verileri toplamak amaciyla 6n-test/son-test/izleme testi kontrol gruplu deneysel desen ile nitel

verilerin toplanmasi amaciyla goriisme yontemi kullanilimistir. Karma yontemler hem nicel hem de nitel
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yontemlerin kullaniminin, arastirma probleminin ve sorusunun anlasiimasinda iki ydéntemden birinin tek bagina

kullanimindan daha iyi bir algilama saglayacagi icin tercih edilmektedir (Creswell, 2003).

Calisma Grubu

Calisma grubu amagh drnekleme yontemlerinden 6lgut érnekleme ile belirlenmistir.

» Cocugu okul 6ncesi egitime devam eden,

» 5-6 yasinda ¢ocuga sahip olan,

» Cocugu tipik gelisim gosteren,

= Daha 6nce ebeveyn gocuk iliskisi ve iletisimi ile ilgili herhangi bir egitim programina katilmayan,
* Calismaya katilmaya istekli ve gonilli olan,

= Birlikte yasayan anne ve babalar olmasi élciitleri dikkate alinarak,

Arastirmanin ¢alisma grubunu, 15 anne ve 15 baba deney grubu, 15 anne ve 15 baba kontrol grubu olmak lizere

toplam 60 ebeveyn olusturmaktadir.

Anne ve babalarin demografik 6zelliklerine gore dagilimlari Tablo 1'de yer almaktadir.

Tablo 1. Deney ve Kontrol Grubu Anne ve Babalarin Demografik Ozelliklerine Gére Dagilimlari

Deney Grubu Kontrol Grubu
Anne Baba Anne Baba
n % n % n % n %
Yas
20-25 0 0,00 0 0,00 2 13,33 0 0,00
26-30 2 13,33 1 6,66 4 26,67 3 20,00
31-35 9 60,00 3 20,00 4 26,67 5 33,33
36-40 3 20,00 9 60,00 4 26,67 5 33,33
41 ve lzeri 1 6,67 2 13,33 1 6,67 2 13,33
Ogrenim Durumu
ilkokul 2 13,33 1 6,67 3 20,00 0 0,00
Ortaokul 3 20,00 3 20,00 6 40,00 4 26,67
Lise 6 40,00 8 53,33 5 33,33 8 53,33
Universite 4 26,67 3 20,00 1 6,67 2 13,33
Calisma Durumu
Calisiyor 4 26,67 14 93,33 6 40,00 14 93,33
Calismiyor 11 73,33 1 6,67 9 60,00 1 6,67
Meslek
Serbest meslek 0 0,00 3 20,00 0 0,00 5 33,33
Memur 2 13,33 6 40,00 3 20,00 4 26,66
isci 2 13,33 5 33,33 3 20,00 5 33,33
Emekli 0 0,00 1 6,66 0 0,00 1 6,66

Deney ve kontrol grubu anne babalarin gocuklarinin demografik 6zelliklerine gére dagilimlari Tablo 2’de yer

almaktadir.
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Tablo 2. Deney ve Kontrol Grubu Anne Babalarin Cocuklarinin Demografik Ozelliklerine Gére Dagilimlari.

Deney Grubu Kontrol Grubu

n % n %
Cinsiyet
Kiz 9 60,00 7 46,70
Erkek 6 40,00 8 53,30
Yas
5 yas 7 45,00 9 60,00
6 yas 8 55,00 6 40,00
Kardes Sayisi
Tek ¢ocuk 7 46,66 8 53,33
iki kardes 6 40,00 5 33,33
Ug kardes ve iizeri 2 13,33 2 13,33
Dogum Sirasi
1. gocuk 11 73,33 10 66,66
2. cocuk 3 20,00 4 26,66
3. ¢ocuk 1 6,66 1 6,66

Veri Toplama Araglari

Bu arastirmada Genel bilgi formu, Cocuk Ebeveyn iliski Olgegi, Anne Baba Cocuk iletisimini Degerlendirme Araci,

Ebeveyn Gériisme Formu ve Program Degerlendirme Formu kullaniimistir.

Cocuk Ebeveyn iliski Olcedi: Arastirmada okul 6ncesi egitim kurumuna devam eden 5-6 yas grubu ¢ocuga sahip
ebeveynlerin ¢ocuklariyla olan iliskilerinin belirlenmesi amaciyla Pianta (1992) tarafindan gelistirilen (Child-
ParentRelationshipScale), Ozkan (2014) ve Tezel Sahin tarafindan Tiirkceye uyarlanan “Cocuk Ebeveyn iliski
Olgegi” kullanilmistir. Cocuk Ebeveyn iliski Olcegi 3 alt boyuttan olusmaktadir. Olumlu iliski alt boyutunun
Cronbach alfa i¢ tutarhk katsayisi 0,722; ¢catisma alt boyutu igin 0,742 ve baglanma alt boyutunda da 0,531 olarak
hesaplanmistir (Ozkan, 2014, s.58).

Anne Baba Cocuk iletisimini Degerlendirme Araci (ABCIDA): ABCIDA, 48-72 aylik cocuga sahip anne-babalarin
cocuklariile iletisimlerine yonelik davranislarini degerlendirmek amaciyla Arabaci ve Omeroglu (2016) tarafindan
gelistirilmistir. Olgek, “Her zaman”, “Sik sik”, “Ara sira”, “Nadiren” ve “Hicbir zaman” segeneklerinden olusan begli
likert tipi derecelendirmeye dayalidir. ABCIDA, bes alt boyuttan olusmaktadir. Bunlar: konusma, dinleme, mesaj,
sdzsiiz iletisim ve empatidir. ABCIDA konusma alt boyutuna ait i¢ tutarlilik katsayisi (a) .67, dinleme alt boyutuna
ait i¢ tutarlilik katsayisi (a) .70, mesaj alt boyutuna ait i¢ tutarhhk katsayisi (a) .60, sozsuz iletisim alt boyutuna ait

ic tutarlilik katsayisi (a) .56 ve empati alt boyutuna ait i¢ tutarhlik katsayisi (a) .73’tir (Arabaci, 2011, s. 72).

Ebeveyn Gériisme Formu: Annelerin ve babalarin ¢ocuklari ile iliski ve iletisimleri hakkindaki gorislerini almak
amaciyla ¢alisma grubuna katilan deney grubunda bulunan ebeveynlere uygulanmistir. Ebeveynlerin program
oncesinde ve sonrasinda ¢ocuklarini dinlerken, cocuklari ile konusurken, cocuklari ile iletisimleri ve iliskilerinde

dikkat etmeleri gerekenler ile ilgili

Literatlr taramasi yapilarak hazirlanan, uzman gorusleri dogrultusunda son hali verilen Ebeveyn Gorlisme Formu,

acik uglu gériisme sorularindan olusmaktadir.
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Program Dederlendirme Formu: Ebeveyn Cocuk iletisimi Egitim Programi hakkinda ebeveynlerin gériislerini
belirlemek amaciyla hazirlanmistir. Ebeveyn Cocuk iletisimi Egitim Programi éncesi ve sonrasinda ebeveynlere

uygulanan programa yonelik genel goris, onerileri ve elestirilerinin bulundugu agik uglu sorulardan olusmaktadir.

Veri Toplama Siireci

Calismanin bu béliimiinde, Ebeveyn Cocuk iletisimi Egitim Programi’nin hazirlanmasi, 6n testlerin uygulanmasi,
Ebeveyn Cocuk iletisimi Egitim Programi’nin uygulanmasi, son testlerin uygulanmasi ve izleme testlerinin
uygulanmasi hakkinda bilgilere yer verilmistir. Arastirmanin verileri 2016-2017 egitim 6gretim déneminde
toplanmis ve ayni donemde program uygulamasi gergeklestirilmistir. Bu makalede yayin etigi kurallarina

uyulmustur.

Egitim Programi’ni hazirlama asamasinda detayli alan yazin arastirmasi yapilmistir. Belirlenen amaglar
dogrultusunda egitim programinin konusu detaylandiriimistir. Egitim programinda oturum igerikleri,
ebeveynlerin ¢ocuklari ile iletisimlerini ve iliskilerini desteklemesine, ebeveynlerin ginlik yasamlarinda
kullanabilecekleri uygulamaya doniik bilgileri icermesine dikkat edilerek hazirlanmistir. Belirlenen konulara gére
oturumlarda yer alacak konular, amacglar, ¢alisma sayfalari, konulara uygun 6gretim teknikleri, kullanilacak
materyaller, anne ve babalarin evde ¢ocuklariyla yapabilecegi ¢calismalar (oyun, sanat ekinlikleri, kitap okuma vb.)
hazirlanarak programin igerigi olusturulmustur. Ebeveyn Cocuk iletisimi Egitim Programi tig okul dncesi, iki cocuk
gelisimi ve iki psikolog olmak uzere toplam yedi uzmanin goriisine sunulmustur. Uzman goérismeleri

dogrultusunda son hali verilen Ebeveyn Cocuk iletisimi Egitim Programi siiresi toplam 12 haftadir.

Egitim Programi’nin hazirlanmasinin ardindan ebeveynlere 6n test olarak; Cocuk ebeveyn iliski 6lgegi, ABCIDA ve
goriisme formlarinin uygulanmasi gergeklestirilmistir. Ardindan Ebeveyn Cocuk iletisimi Egitim Programi
oturumlari deney grubu anne ve babalara haftada 1 kez olmak tizere 12 hafta uygulanmigtir. Her oturumun egitim
siresi ortalama 60-80 dakikadir. Her oturumun sunusunun sonunda, “Ailece etkinlik yapiyoruz” ¢alismasina yer
verilmis, degerlendirme yapilmis ve ebeveynlerin evde cocuklarina o hafta okumasi icin hikaye kitaplari
dagitilarak oturum tamamlanmistir. Ebeveyn Cocuk iletisimi Egitim Programi 2016-2017 Egitim Ogretim yili Mart-

Haziran aylarinda uygulanmistir.

Egitim programinin tamamlanmasindan sonra deney ve kontrol grubu ebeveynlere son testler uygulanmistir.
Uygulanan Ebeveyn Cocuk iletisimi Egitim Programi’nin kalict olup olmama durumunun belirlenmesi amaciyla son

test uygulamasindan alti hafta sonra deney grubu ebeveynlerine testler tekrar uygulanmistir.

Verilerin Analizi

” u P

“Genel bilgi formu”, “Cocuk ebeveyn iliski 6lcegi” ve “Anne baba ¢ocuk iletisimini degerlendirme araci” araciligiyla

toplanan veriler, bilgisayar ortamina aktarilarak uygun istatistik yontemleri ile degerlendirilmistir. “Ebeveyn
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gorisme formu” ve “Program degerlendirme formu” araciligiyla toplanan veriler, yazili hale getirilerek igerik

analizi yaptimstir.

Arastirmanin nicel verilerinde degiskenler normal dagilim goéstermediginden nonparametrik testlerden
faydalaniimistir. On test puanlari ve son test puanlari bakimindan deney ve kontrol gruplari arasinda anlamli bir
fark olup olmadigi Mann Whitney U testi ile analiz edilmistir. Ebeveynlerin 6n test-son test puanlari Wilcoxon
testi ile 6n test-son test-izleme testi puanlari Friedman“sTwoWayAnova ile karsilastirilmistir. Arastirmanin nitel
bulgulariigerik analizi ile yapilmistir. Nitel arastirmalarda yaygin olarak kullanilan igerik analizi, birbirine benzeyen
verileri belirli kavramlar ve temalar gergevesinde bir araya getirmek ve bunlar okuyucunun anlayacagi bir

bicimde diizenleyerek yorumlamaktir (Varisoglu vd., 2013).
BULGULAR

Ebeveyn Cocuk iletisimi Egitim Programi’nin anne baba cocuk iliskisine ve iletisimine etkisinin incelenmesi

amaciyla yapilan arastirmada elde edilen bulgular asagida yer almaktadir.
Anne Baba Cocuk iligkisine Yonelik Bulgular

Tablo 3. Cocuk Ebeveyn iliski Olgegi On Test Puanlari Bakimindan Gruplar Arasindaki Farkliliga iliskin Mann
Whitney U Testi Sonuglari.

Mann Whitney U Testi

GEiO Grup n X ss Sira Ort. z p

Lo Deney 30 31,47 3,91 31,33

Olumlu lligki -0,371 0,71
Kontrol 30 31,13 3,44 29,67
Deney 30 23,20 4,18 32,12

Gatisma -0,721 0,471
Kontrol 30 22,80 2,99 28,88
. Deney 30 14,47 3,32 31,12

Baglanma -0,276 0,783
Kontrol 30 14,30 2,96 29,88

Deney ve kontrol grubundaki ebeveynlerin CEIO alt boyut 6n test puanlari arasinda anlamli bir farkhlik olmadig
belirlenmistir (p>0,05). Bu durum deney ve kontrol grubu olarak segilen ebeveynlerin gocuklariile olan iligkilerinin
benzer diizeyde oldugu ile aciklanabilir. iki grubun benzer &zellik géstermesi gruplarin birbirine denk oldugu
anlamina gelmektedir.

Tablo 4. Cocuk Ebeveyn iliski Olgegi Son Test Puanlari Bakimindan Gruplar Arasindaki Farklihga iliskin Mann
Whitney U Testi Sonuglari.

Mann Whitney U Testi

CEi® Grup n X ss Sira Ort. z p
o B PT T TR ow
Gatisma Contr o gm0 s s s ool
- A
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CEIQ’niin tiim alt boyutlarinda son test puanlari bakimindan deney ve kontrol grubu arasinda anlamli bir farkhlik
oldugu belirlenmistir (p<0,05). Deney grubu ebeveynlerin CEIO son test puanlarinin yiiksek olmasinda, Ebeveyn
Cocuk iletisimi Egitim Programi’nin etkili oldugu diisiiniilebilir.

Tablo 5. Kontrol Grubu Ebeveynlerin Cocuk Ebeveyn iliski Olcegi On Test-Son Test Puanlari Arasindaki Farkhliga
iliskin Wilcoxon Testi Sonuglari.

Wilcoxon Testi

CEiO n X ss  SiraOrt. z p

On test 30 31,13 3,44 4,88

o -0,837 0,403
Olumlu iligki Son test 30 31,33 3,02 5,92
On test 30 22,80 2,99 6,30

CGatisma -0,418 0,676
Son test 30 22,60 3,22 4,70
On test 30 14,30 2,96 5,50

Bagl ! ! ! -0,535 0,593
aglanma Son test 30 1437 3,05 6,42

Kontrol grubu ebeveynlerin Ebeveyn Cocuk iletisimi Egitim Programi dncesi ve sonrasi dlgiilen CEIO’niin olumlu
iliski, catisma ve baglanma alt boyutlarindan elde edilen 6n test ve son test puanlari arasinda anlaml bir farkhlik
olmadigi belirlenmistir (p>0,05). Buna gére kontrol grubu ebeveynler ile cocuklari arasindaki iliskide herhangi bir

degisme olmadigi s6ylenebilir.

Tablo 6. Deney Grubu Ebeveynlerin Cocuk Ebeveyn iliski Olgegi On Test-Son Test-izleme Testi Puanlari
Arasindaki Farkliliga iliskin Friedman’sTwoWayAnova Testi Sonuglari.

Friedman’s Coklu
TwoWay ANOVA Karsilagtirma
CEIO n Y ss SiraOrt.  KiKare p
On test 30 31,47 3,91 1,00
- Son test 30 53,47 2,71 2,38 51,383 0,001 1-21-3
Olumlu lligki )
Izleme 30 54,00 2,27 2,62
On test 30 23,20 4,18 1,00
Gatisma Son test 30 47,97 2,89 2,47 49,164 0,001 1-21-3
izleme 30 48,13 2,00 2,53
On test 30 14,47 3,32 1,00
Baglanma Son test 30 31,80 1,75 2,45 52,602 0,001 1-21-3
izleme 30 31,97 1,47 2,55

Deney grubu ebeveynlerin olumlu iligki alt boyutu 6n test-son test ve On test-izleme testi puanlari arasinda
istatistiksel olarak anlamli farklilik bulunmaktadir (p<0,05). Deney grubu ebeveynlerin olumlu iliski alt boyutu 6n
test puaninin, son test puanina ve izleme testi puanina gére anlamli derecede dusilik oldugu goriilmektedir.
Deney grubu ebeveynlerin olumlu iliski alt boyutu son test puanlari ile izleme testi puanlari arasinda anlamli bir
farkhhk bulunmamaktadir (p>0,05). Deney grubu ebeveynlerin ¢atisma alt boyutu 6n test-son test ve on test-
izleme testi puanlari bakimindan istatistiksel olarak anlamli farklilik bulunmaktadir (p<0,05). Deney grubu
ebeveynlerin ¢atisma alt boyutu 6n test puaninin, son test ve izleme puanina gére anlamli derecede distik oldugu
gorilmektedir. Deney grubu ebeveynlerin gatisma alt boyutu son test puanlari ile izleme testi puanlari arasinda
anlamh bir farklihk bulunmamaktadir (p>0,05). Deney grubu ebeveynlerin baglanma alt boyutu 6n test-son test

ve On test-izleme puanlari bakimindan istatistiksel olarak anlamli farklilik bulunmaktadir (p<0,05). Deney grubu
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ebeveynlerinin baglanma boyutu 6n test puaninin, son test ve izleme testi puanina goére anlamli derecede dusiik
oldugu goriilmektedir. Deney grubu ebeveynlerin baglanma alt boyutu son test puanlari ile izleme testi puanlari
arasinda anlamh bir farkhlik bulunmamaktadir (p>0,05).Ayrica programin etkisine anne babalar arasinda anlamh

bir farklilik yaratip yaratmadigina bakilmis ve anne babalar arasinda anlaml bir farkhihk bulunmamistir.

Anne baba cocuk iletisimine yonelik bulgular

Tablo 7. Anne Baba Cocuk iletisimini Degerlendirme Araci On Test Puanlari Bakimindan Gruplar Arasindaki
Farklihga iliskin Mann Whitney U Testi Sonuglari.

Mann Whitney U Testi

ABGIiDA n X ss Sira Ort. z p
D 25,87 4 4
Konusma Ksrr:r\gl :8 221?0 2:6: 26(9; 1972 0,051
Dinleme conto o s s o MO 01
D 1 24,37
Mesaj Ksrr:r\gl :8 2(9):;(; igj 35123 1,652 0,115
Sézsiiz iletisim Eszter‘gl :8 13‘113 ‘212(3) 2::(3;; -1,700 0,089
Empar cono N O

Deney ve kontrol grubundaki ebeveynlerin ABCIDA tiim alt boyutlarinda 6n test puanlari bakimindan deney ve
kontrol gruplari arasinda anlamli bir fark bulunmamistir (p>0,05). Deney ve kontrol grubu ebeveynlerinin,
Ebeveyn Cocuk iletisimi Egitim Programi uygulama 6ncesinde ebeveyn cocuk iletisim diizeyleri arasinda
istatistiksel agidan anlamh bir fark bulunmamaktadir. Bu durum deney ve kontrol grubu olarak secilen
ebeveynlerin ¢ocuklari ile olan iletisimlerinin benzer diizeyde oldugu ile agiklanabilir.

Tablo 8. Anne Baba Cocuk iletisimini Degerlendirme Araci Son Test Puanlari Bakimindan Gruplar Arasindaki
Farkhliga iliskin Mann Whitney U Testi Sonuclari.

Mann Whitney U Testi

ABGIiDA n X ss Sira Ort. z P
D 4 2,94 4
Konusma Kce>rr:tert>l 28 zziig 2:22 1;28 6679 0,001
e D ER I BT e m
D 7 17 4
Mesaj Ksrr:ter\(/)I 28 ziga ziog 1;?8 6674 0,001
Sézsiiz iletisim Ejg:)l :8 iszz ;;g ﬁ:é; 6,635 0,001
ol w00 _2e sz O 000

Deney ve kontrol grubundaki ebeveynlerin ABCIDA tiim alt boyutlari son test puanlari bakimindan deney ve
kontrol gruplari arasinda anlamli bir farklilik oldugu belirlenmistir (p<0,05). Deney grubunun konusma, dinleme,
mesaj, sozslz iletisim ve empati son test puanlari kontrol grubu konusma, dinleme, mesaj, s6zsiiz iletisim ve

empati son test puanlarina gére anlamli derecede yiiksektir. Deney grubu ebeveynlerin Ebeveyn Cocuk iletisimi
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Egitim Programi’na katilmalarinin, son test puanlarini yukselttigi diisiiniilebilir. Kontrol grubu ebeveynlerin son
test puanlarinin, deney grubu ebeveynlerin son test puanlarina gére disiik olmasinda Ebeveyn Cocuk iletisimi
Egitim Programi’na katilmamalari etkili olabilir.

Tablo 9. Kontrol Grubu Ebeveynlerin Anne Baba Cocuk iletisimini Degerlendirme Araci On Test-Son Test
Puanlari Arasindaki Farkliliga iliskin Wilcoxon Testi Sonuglari.

Wilcoxon Testi

ABGIDA n X ss Sira Ort. z p

On test 30 22,50 2,69 11,44

Konusma -0,328 0,743
Son test 30 2230 2,22 8,70
) On test 30 17,33 2,83 14,56

Dinleme -0,150 0,881
Son test 30 17,23 2,45 9,38
On test 30 21,93 2,24 11,36

Mesaj -0,269 0,788
) Son test 30 21,93 2,02 14,10
) On test 30 17,47 2,50 11,58

Sozsiiz iletisi ’ ’ ’ -0,417 0,677
ozsuz fIetisim Son test 30 1733 2,50 11,40
On test 30 24,33 2,64 12,58

Empati -0,789 0,43
pat Son test 30 2400 2,48 11,25

Kontrol grubu ebeveynlerin Ebeveyn Cocuk iletisimi Egitim Programi éncesi ve sonrasi 6lgiilen ABCIDA’nin
konusma, dinleme, mesaj, sozsiiz iletisim ve empati alt boyutlarindan elde edilen 6n test ve son test puanlari
arasinda anlamli bir farklilik bulunmamaktadir (p>0,05). Buna gore kontrol grubu ebeveynler ile gocuklari
arasindaki iletisimde herhangi bir degisme olmadigi séylenebilir. Bu durum, kontrol grubuna herhangi bir egitim

programinin uygulanmamasi ile agiklanabilir.

Tablo 10. Deney Grubu Ebeveynlerin Anne Baba Cocuk iletisimini Degerlendirme Araci On Test-Son Test-izleme
Testi Puanlari Arasindaki Farkliliga iliskin Friedman’sTwoWayAnova Testi Sonuglari.

Friedman’s Coklu
TwoWay ANOVA Karsilagtirma
ABCIiDA n X ss Sira Ort. Ki Kare p
On test 30 25,87 6,45 1,03
Son test 30 34,80 2,94 2,50 46,741 0,001 1-21-3
Konusma .
Izleme 30 34,83 2,89 2,47
On test 30 18,77 5,06 1,03
Dinleme Son test 30 26,60 2,24 2,50 45,071 0,001 1-21-3
izleme 30 26,70 1,88 2,47
On test 30 18,30 3,69 1,00
Mesaj Son test 30 35,97 1,75 2,48 48,667 0,001 1-21-3
izleme 30 35,97 1,92 2,52
On test 30 19,01 4,33 1,00
Sozsiiz iletisim  Son test 30 26,33 2,15 2,48 49,560 0,001 1-21-3
izleme 30 26,40 1,85 2,52
On test 30 29,57 7,46 1,22
Empati Son test 30 37,67 2,76 2,38 31,264 0,001 1-21-3
izleme 30 37,80 2,46 2,40

Deney grubu ebeveynlerin ABCIDA tiim alt boyutlarinda &n test-son test ve 6n test-izleme testi puanlari arasinda
istatistiksel olarak anlamli farklilik bulunmaktadir (p<0,05). Deney grubu ebeveynlerin konusma, dinleme, mesaj,

sozsiiz iletisim ve empati alt boyutlarinin son test ve izleme testi puaninin, 6n test puanina gére anlamli derecede
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yiiksek oldugu gériilmektedir. Deney grubu ebeveynlerin ABCIDA’nin tiim alt boyutlarindan alinan son test puani
ile izleme testi puani arasinda anlamli farklilik bulunmamaktadir (p>0,05). Ayrica programin etkisine anne babalar
arasinda anlamh bir farkhlik yaratip yaratmadigina bakilmis ve anne babalar arasinda anlamli bir farkllik

bulunmamistir.

Anne Ve Babalarin Gocuklari ile iliskilerine Ve iletisimlerine Yénelik Nitel Bulgular

Tablo 11. Ebeveyn Cocuk iletisimi Egitim Programi Oncesinde ve Sonrasinda Ebeveynlerin Cocuklari ile
Zamanlarini Nasil Gegirdiklerine Yonelik Gorusleri.

Program Oncesi Program Sonrasi
Anne Baba Anne Baba
f f f f
Oyun oynama 10 8 15 15
Etkinlik yapma (boyama, deney vb.) 7 5 12 14
Sohbet etme 6 6 10 9
Televizyon\film izleme 6 4 3 2
Kitap okuma 2 - 6 5
Parka, alisverise ya da piknige gitme 4 3 5 7

Ebeveyn Cocuk iletisimi Egitim Programi éncesinde ebeveynlerin ¢ocuklari ile gecirdikleri zamanlarinda en ¢ok
oyun oynama, etkinlik yapma ve sohbet etmeyi tercih ettikleri goriilmektedir. Babalarin program 6ncesinde
cocuklarina kitap okumadiklari gérilmektedir. Program sonrasinda ebeveynlerin cocuklar ile gecirdikleri

zamanlarinda tamaminin oyun oynama, sohbet etme ve etkinlik yapmayi tercih ettikleri gériilmektedir
Bu soruya iliskin program sonrasinda anne ve babalarin bazi ifadeleri su sekildedir:

Oyun, cocugumun gelisimi icin ¢cok 6nemli. Onunla zaman gecirirken oyun oynamayi tercih ediyorum. (A14)

Cocugum ile aksamlari birlikte zaman gegirebiliyorum. Onunla 6nce muhakkak sohbet ediyorum. Giiniiniin nasil
gectigini konusuyorum. Ardindan oyunlar oynuyoruz. (B7)

Tablo 12. Ebeveyn Cocuk iletisimi Egitim Programi Oncesinde ve Sonrasinda Anne ve Babalarin Cocuklarini
Dinlerken Nelere Dikkat Ettiklerine Yonelik Gorisleri.

Program Oncesi Program Sonrasi
Anne Baba Anne Baba
f f f f
GOz temasl! kurarak onaylama 8 8 10 12
Konusmasini sonuna kadar dinleme 2 2 6 8
Basini sallayarak onaylama 2 2 8 7
Katilimh dinleme 1 1 6 7
Cocuga dokunma (sirtini sivazlama, basini oksama gibi.) - - 5 6
Cocugun hizasina egilme - - 5 7

Dinliyormus gibi yapma ya da dinlememe 2 2 - -
Empati kurma - - 6

)]

Ebeveynler, Ebeveyn Cocuk iletisimi Egitim Programi &ncesinde cocuklarini dinlerken en ¢ok gdz temasi
kurduklarini belirtmislerdir. Program sonrasinda ise ebeveynlerin gocuklarini dinlerken; g6z temasi kurma,
cocugun konusmasini sonuna kadar dinleme, basini sallayarak onaylama, katilimh dinleme, ¢ocugun hizasina

egilme ve empati kurmaya dikkat ettiklerini belirttikleri gorilmektedir.
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Bu soruya iliskin program sonrasinda anne ve babalarin bazi ifadeleri su sekildedir:

Dinlerken muhakkak gézlerine bakiyorum ve onun yanina egiliyorum. Basimi sallayarak onu zaman zaman
onayliyorum. (A12)

Kizimi dinlemeye dikkat ediyorum. Onun gézlerine bakiyorum, zaman zaman sirtini sivazliyorum, basimi
sallayarak onayliyorum. (B4)

Cocugumu dinlerken neleri yapmam gerektigine artik dikkat ediyorum. Mesela gézlerine bakiyorum. Kizimin
yerine kendimi koyuyorum. Empati yapiyorum.-Egitimde yaptigimiz N.... canlandirdigi olaydaki gibi- Cocugumun
soyledigini tekrarliyorum. (A6)

Tablo 13. Ebeveyn Cocuk iletisimi Egitim Programi Oncesinde ve Sonrasinda Anne ve Babalarin Cocuklari ile
Konusurken Nelere Dikkat Ettiklerine Yonelik Gorusleri.

Program Oncesi Program Sonrasi
Anne Baba Anne Baba

f f f f

Cocugun anlayabilecegi net kisa ciimleler kurma 5 6 11 14
GOz temasl kurma 2 3 7 9
Ben dilini kullanma - - 6 9
Cocuk ile her zaman konusma 4 3 6 4
Empati kurma 5 6
Cocuga dokunma - - 5 4
Sen dilini kullanmama - - 3 2
Yumusgak ses tonu kullanma 3 4
Ovgii dolu hosa giden giizel sézciikler kullanma (Kuzum, bebegim, askim 4 5 - -

vb.)

Ebeveyn Cocuk iletisimi Egitim Programi &ncesinde ebeveynlerin cocuklari ile konusurken en ¢ok; gocugunun
anlayabilecegi climle kurmayi, ¢ocuklari ile her zaman konusmayi ve 6vgii dolu sdzciikler kullanmayi tercih
ettikleri goériilmektedir. Ebeveyn Cocuk iletisimi Egitim Programi sonrasinda ebeveynlerin cocuklari ile
konusurken nelere dikkat ettiklerine yonelik gorislerinde en ¢ok; cocugun anlayabilecegi net kisa cimleler
kurma, ben dilini kullanma ve empati kurmayi belirttikleri gorilmektedir. Egitim programi sonrasinda

ebeveynlerin gocuklari ile konusmalarinda olumlu degisikliklerin oldugu séylenebilir.
Bu soruya iliskin program sonrasinda anne ve babalarin bazi ifadeleri su sekildedir:

Oglum ile konusurken kisa ciimleler kurmaya dikkat ediyorum. Net ifadeler kullanarak séyleyeceklerimi
belirtivorum, yumusak ses tonu kullaniyorum. Onu anlayabilmek icin kendimi onun yerine koyuyorum yani empati
kuruyorum. (B2)

Cocugum ile konusurken ben dilini kullaniyorum. Sen dilini kullanmamaya 6zen gdsteriyorum. Onun basini
oksuyorum, yanina oturuyorum. Cocugumun gé6zlerine bakiyorum. (A8)

Tablo 14. Ebeveyn Cocuk iletisimi Egitim Programi Sonrasinda Anne ve Babalarin Programin Kendilerine Neler
Kazandirdigina Yonelik Gorisleri.

Anne Baba
f f
Cocuk ile daha iyi iletisim kurma 14 15
Cocuk ile daha iyi bir iliski kurma 10 12
Cocugun olumlu davranislarina odaklanma 10 11
Cocuk ile kaliteli zaman gegirme 8 10
iyi anne-baba olma 5 8
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Kendini gelistirme 4 4
Esini anlama 2 4
Katilmh dinleme 4 3

Ebeveyn Cocuk iletisimi Egitim Programi sonrasinda programin kendilerine kazandirdiklarina yénelik gériislerinde
ebeveynler en ¢ok, cocukla daha iyi iletisim kurma, cocukla daha iyi iliski kurma ve ¢ocugun olumlu davranisina
odaklanmayi belirttikleri gérilmektedir. Bu bulgu, egitim programinin amacini desteklemekte ve programin etkili

oldugunu gostermektedir
Bu soruya iliskin program sonrasinda anne ve babalarin bazi ifadeleri su sekildedir:

Programdan sonra ben ¢ocugumu dinlemedigimi anladim. Katilimli dinlemeyi égrendim artik oglumu dinliyorum.

Konusurken ben dili kullaniyorum. Onu daha iyi anlayabiliyorum.(B3)

Program sayesinde yaptigim yanlislari fark ettim. Cocugum ile iliskim ¢ok daha iyi. Onu daha iyi anliyorum. Hatta
esimi bile daha iyi anliyorum. Bu program biz olmamizi sagladi diyebilirim, ilk kez birlikte cocugumuz icin bir

programa katildik ve aile olabildik.(A2)

Tablo 15. Ebeveyn Cocuk iletisimi Egitim Programi Sonrasinda Anne ve Babalarin Programin Cocuk ile iliskilerine
Neler Kazandirdigina Yonelik Gorusleri.

Anne Baba

f f
Daha sicak, samimi, iyi iliski kurma 7 6
Cocuk ile etkili zaman gegirme 6 5
Oyun oynama 4 4
Cocuga kitap okuma 4 3
Empati kurma 5 6
Cocugun kiiguk hatalarini gormezden gelme 2 1
Emir etmemek, siirekli nasihat etmemek, kiyaslamamak 3 2
Aile igi iligskilerin daha olumlu olmasi 2 3
Esini daha iyi tanima 1 1

Ebeveynlerin ¢ocuk ile iliskilerine neler kazandirdigina yonelik gorislerinde en ¢ok; daha sicak, samimi ve iyi iliski
kurma, cocuk ile etkili zaman gecirme ve oyun oynamay! belirttikleri gériilmektedir. Ebeveyn Cocuk iletisimi
Egitim Programi sonrasinda anne ve babalarin c¢ocuklari ile iliskilerinin daha sicak, samimi, iyi oldugu
gorulmektedir. Egitim programinda etkili iletisim, aile igi iligskiler, ebeveyn-gocuk iletisimi ve iletisim engelleri

konularina yer verilmesi, anne ve babalarin ¢ocuklari ile iliskilerini olumlu etkiledigi sdylenebilir

Bu soruya iliskin program sonrasinda bazi anne ve babalarin ifadeleri su sekildedir:

Kizim ile iliskimizin daha sicak ve iyi oldugunu séyleyebilirim. (A8)

Kizimla etkili zaman gegcirmeme fayda sagladi. Kizima karsi daha samimiyim. Onunla oyun oynayan bir babayim.
(BS)
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Tablo 16. Ebeveyn Cocuk iletisimi Egitim Programi Sonrasinda Anne ve Babalarin Programa Yénelik Genel
Gorisgleri ve Onerileri.

Anne Baba

f f
Programi ¢ocuk ile iligkiyi ve iletisimi destekleme konusunda basarili bulma 17 18
Programi gevrelerine tavsiye etme 15 15

Cocugun gelisimine katki saglama 7

Egitim programlarinin arttiriimasi 7 8
Kendini gelistirme 4 6
Esi tanimayi saglama 2 3

Ebeveyn Cocuk iletisimi Egitim Programi sonrasinda anne ve babalarin programa yonelik genel goriis ve dnerileri
incelendiginde en ¢ok; programi ¢ocuk ile iligkiyi ve iletisimi destekleme konusunda basarili bulma, programi

cevrelerine tavsiye etme ve gocugun gelisimine katki saglamayi belirttikleri gériilmektedir.

Bu soruya iliskin bazi anne ve babalarin ifadeleri su sekildedir:

Program; cocugum ile iletisimimi desteklemesinin yani sira, onun gelisimine de katki sagladl. iicede ilk kez anne
ve babalara birlikte béyle bir program diizenlendi. Bu egitim programlarin arttirilmasini éneriyorum. (A12)

Programin amacina yénelik gerceklestirildigini diistiniiyorum. Kizimla daha iyi iletisim kuruyorum. Keske bu
egitim programlari arttirilsa..(B11)

Bu program ile esimi tanidim. Sekiz yillik evliligimde esimi tanimadigimi fark ettim. Bu tarz egitim
programlarinin arttirilmasi gerektigini diistiniiyorum.(A2)

Anne ve babalarin Ebeveyn Cocuk iletisimi Egitim Programi’ni genel olarak cocuk ile iliskiyi ve iletisimi destekleme
konusunda basarili bulduklari gérilmektedir. Egitim programinda, farkli yontem ve tekniklerden faydalaniimasi,
anne ve babalarin aktif katilimlarinin saglanmasi, degerlendirme kartlari ile 6grenilenlerin pekistirilmesi ve
“Ailece etkinlik yapiyoruz” calismalari ve hikaye kitaplari ile evde egitimin strdirilmesi, egitim programinin

cocuk ile iliskiyi ve iletisimi destekleme konusunda basarili olmasini destekleyenler arasinda duslintlebilir.

TARTISMA ve SONUC

Ebeveyn Cocuk iletisimi Egitim Programi’nin anne baba cocuk iliskisine ve iletisimine etkisinin arastirildigi bu
¢alismada uygulanan Egitim programinin anne baba ¢ocuk iligkisini ve iletisimini olumlu yénde etkiledigi tespit

edilmistir.

Deney grubu ebeveynlerin “Cocuk Ebeveyn iliski Olcegi” olumlu iliski, baglanma ve ¢atisma alt boyutu son test
puanlari, kontrol grubu ebeveynlerin puanlarina gére daha yiiksektir. Ebeveyn Cocuk iletisimi Egitim Programi
sonrasinda deney grubu ebeveynler ile ¢ocuklari arasinda, olumlu iliski, baglanma ve gatisma alt boyutlarindan
elde edilen puanlar anlamli derecede artis gostermistir. Egitim Programi”nin deney grubu ebeveynler ile gocuklari
arasindaki iliskiyi kuvvetlendirdigi séylenebilir. Bunun yani sira, Ebeveyn Cocuk iletisimi Egitim Programi”nin
uygulandigl deney grubu ebeveynlerin ¢ocuklari ile daha samimi ve sicak iliskiler kurduklari, cocuklari ile daha az
catismaya girdikleri, onlari anlamak icin daha fazla ¢aba gosterdikleri distnulebilir. Bu arastirmaya benzer bir

calisma, Kagitgibasi vd. (2004) tarafindan elverissiz kosullardan gelen cocuklarin anneleri ile yapilmistir. Erken
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Destek Projesi”nin anne ¢ocuk tizerindeki etkilerini incelemek amaciyla gergeklestirilen arastirmada, 4 yil siireyle
280 anne-gocuk cifti ile saha galismasi, 6 yil sireyle 217 anne-cocuk cifti ve 109 baba ile takip arastirmasi
yapilmistir. Arastirmanin birinci yilinda ¢ocuklarin gelisim dizeyleri saptanmis ve annelerle gérismeler
yapilmistir. ikinci ve tiglincii yillarda, deney grubu annelere ve ¢ocuklara Bilissel Egitim Programi ve Anne Destek
Egitim Programi uygulanmistir. Arastirma sonucunda egitim almayanlara gore egitim alan ebeveynlerin daha ¢ok
kitap okuduklari, kendilerini daha iyi bir ebeveyn ve es olarak, daha bilgili, basarili, iyi ve yeterli olarak algiladiklar
ve c¢ocuklari ile iliskilerinin olumlu etkilendigine ulasiimistir. D’Aoust (2008), yaptigi calismada erken ¢ocukluk
donemindeki annelere uyguladigi egitim programinin anne ile ¢ocuk arasinda yakinligin artmasinda etkili
olduguna ulasmistir. Ozel ve Zelyurt (2016) tarafindan yapilan galismada, 5-7 yas grubunda gocugu olan
ebeveynlere verilen anne baba egitimlerinin aile-cocuk iliskisine etkisi incelenmistir. Arastirmanin sonucunda,
kontrol grubu anne ve babalarin gocuklarrile iliskilerinde degisiklik s6z konusu olmadigi ancak deney grubu anne
ve babalarin cocuklariile iliskilerinin olumlu yénde degistigi sonucuna ulasiimistir. Ebeveyn Cocuk iletisimi Egitim
Programi’nin uygulandigi calisma grubunda da benzerlik gosteren bu bulgu, arastirmaya katilan anne ve babalarin
cocuklari ile iligkileri arasinda farklilik olmadigini géstermektedir. Ancak, Yilmaz Bolat (2011) tarafindan yapilan
¢alismanin bulgulari arastirmadan farklidir. Calismada, 5 -6 yas grubunda ¢ocugu olan anne ve babalara egitim
programi uygulanmistir. Deney grubu anne ve babalarin egitim programindan olumlu yénde etkilendikleri ancak
babalarin annelere nazaran daha ¢ok olumlu etkilendigi sonucuna ulasiimistir. Arastirmaci, bu bulguyu degisen

roller nedeniyle babalarin cocugun hayatinda etkin olmalari ve galisan kadinlarin gogalmasi ile yorumlamaktadir.

Ebeveynlere uygulanan farkh egitim programlarinda da, uygulanan programlarin ebeveynlerin ¢ocuklar ile

iliskilerini etkiledigi géralmustir (Edwards vd., 2010; Hornby, 2000; Kephart, 2007; Parker vd., 1999).

Kontrol grubu ebeveynlerin Ebeveyn Cocuk iletisimi Egitim Programi 6ncesi ve sonrasi &lgiilen ABCIDA konusma,
dinleme, mesaj, sozsiz iletisim ve empati alt boyutlarindan elde edilen puanlar arasinda anlamh bir farkhlik
bulunmadigi gériilirken, deney grubu ebeveynlerin ABCIDA konusma, dinleme, mesaj, sdzsiiz iletisim ve empati
son test ve izleme testi puanlari, 6n test puanlarina gore yuksektir. Bu bulgu, deney grubuna uygulanan Ebeveyn
Cocuk iletisimi Egitim Programi’nin ebeveynlerin cocuklari ile iletisimlerinin olumlu yénde etkilenmesi olarak
yorumlanabilir. Deney grubu ebeveynlerin ABCIDA son test ve izleme testi puanlari arasinda anlamli farkhlik
bulunmamasi, Ebeveyn Cocuk iletisimi Egitim Programi’nin kalici oldugunu gdstermektedir. Egitim programi ile
ebeveynlerin olumlu iletisim becerileri kazanmalarina ve gocuklari ile saglikli iletisim kurmalarina katki sagladig
sdylenebilir. Atan (2016) tarafindan yapilan ¢alismada, Aile iletisim Becerileri Psiko egitim Programi deney grubu
ebeveynlerine uygulanmis kontrol grubu ebeveynlerine herhangi bir miidahalede bulunmamistir. Deney grubu
ebeveynlerin son test puanlarinin kontrol grubu ebeveynlerin son test puanlarina gore yiksek oldugu ve
uygulanan egitim programinin, genel olarak ebeveynlerin iletisim becerilerini olumlu yonde etkiledigi sonucuna

ulasilmistir.

Ayrica bu arastirmada deney grubu CEIO 6n test, son test ve izleme testi puanlari ve ABCIDA 6n test, son test ve

izleme testi puanlari bakimindan anne ve baba gruplari arasinda istatistiksel olarak anlamli farklihk
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bulunmamaktadir. Bu bulgu, calismaya katilan deney grubu annelerin ve babalarin gocuklariile iliskilerinin egitim
programi 6ncesinde benzer olmasi ve egitim programi sonrasinda anne ve babalarin ¢ocuklari ile iliskilerinin ve

iletisimlerinin birbirlerine paralel artis gostermesi ile yorumlanabilir.

Ebeveyn Cocuk iletisimi Egitim Programi, eslere bir arada ve ayni anda uygulanan kurum merkezli bir egitim
programidir. Eslerin egitim programina her ikisinin de aktif katilimlarinin saglanmasi, “Ailece etkinlik yapiyoruz”
¢alismalarinda anne ve babalarin kimi zaman bir esi kimi zaman bir cocugu canlandiriyor olmasi, her iki ebeveynin
gorisleri ve uygun zamanlari géz oniline alinarak egitim programinin uygulanmasi, anne ve babalarin egitim
programindan benzer etkilenmesine neden olabilir. Bunlarin yani sira, egitim programinin dizenli bir sekilde
yuratilmesi, her iki ebeveynin de ilgisine yonelik konularla giinlik yasama doniik uygulanmasi, egitim programina
katilamayan bir ebeveyn oldugunda (esi egitim programina katilmis olsa bile) telafi egitiminin uygulanmasi, anne-
¢ocuk ve baba-¢ocuk konularinin irdelenerek g¢ocugun gelisiminde 6neminin tartisiimasi, anne ve babalar
arasinda farklihigin olusmama nedenleri arasinda disunilebilir. Esler arasinda uyumu ve bu uyumun ¢ocuklar ile
iletisimde etkisini arastiran Lindsey vd. (2009) tarafindan yapilan ¢calismada, cocuklar ile 18 aylikken ve 36 aylikken
calisiimistir. Her iki yas doneminde yapilan degerlendirmelerde, ebeveynlerin ¢ocuklari ile uyumlu bir iliski igcinde
bulunduklari belirlenmis olup, uyumlu ikili iliskilere sahip olan ¢ocuklarin, iletisimsel yeterliliklerinin daha fazla
oldugu ve kendini kontrol etme davranisini daha sik olarak sergiledikleri belirlenmistir. Ebeveyn Cocuk iletisimi
Egitim Programi’na katilan anne ve babalarin benzer bicimde programdan olumlu yénde etkilenmeleri, eslerin

uyumlu iliski kurmalarinda ve gocugun gelisiminde ortak hareket etmelerinde etkili oldugu disindlebilir.

Arastirmanin nitel bulgulari da, nicel bulgulari destekler niteliktedir. Ebeveyn Cocuk iletisimi Egitim Programi
sonrasinda ebeveynler cocuklarini dinlerken goérislerinde en ¢ok; gbz temasi kurma, ¢cocugu sonuna kadar
dinleme ve bas sallayarak onaylamayi belirtmislerdir. Bu bulgu, Seving ve Evirgen (2004) tarafindan yapilan
¢alismada annelere uygulanan anne destek programinin sonunda, programa katilan annelerin ¢ocuklarini daha
iyi dinledikleri bulgusu ile benzerlik gostermektedir. Benzer bir diger calismada, Temiz (2014) tarafindan 6 yas
gocugu olan annelere Anne Cocuk iletisim Becerileri Egitimi programini uygulamis ve annelerin dinleme
becerilerinin olumlu yénde etkilendigi sonucuna ulagmistir. Arastirmanin Ebeveyn Cocuk iletisimi Egitim
Programi’ndan sonra anne ve babalarin ¢ocuklari ile konusurken nelere dikkat ettiklerine yonelik nitel bulgular
da ABCIDA konusma alt boyutu puaninin artisini destekler niteliktedir. Ebeveynlerin ¢ocuklari ile konusurken en
¢ok; net kisa climleler kurma, ben dilini kullanma ve g6z temasi kurmayi belirttikleri gorilmektedir. Egitim
programindan sonra anne ve babalarin ¢ocuklari ile konusurken nelere dikkat ettiklerine yonelik gorislerinden
bazilari ‘Kizimi daha iyi anliyorum, empati kuruyorum.’, ‘Onunla konusurken ben dilini kullaniyorum.” seklindedir.
Bu bulgudan yola gikarak, annelerin ve babalarin egitim programindan sonra gocuklari ile konusurken olumlu
iletisim becerilerinden faydalandiklari séylenebilir. Unal (2003) tarafindan yapilan benzer calismada, annelere
uygulanan iletisim programinin annelerin empatik becerilerini olumlu etkiledigi sonucuna ulasiimistir. Atan
(2016) tarafindan anne ve babalara uygulanan iletisim programinin, anne ve babalarin egoyu gelistirici dil ve ben
dili alt boyutu puanlarinin artis gdstermesi, bu calismayi destekler niteliktedir. Ebeveyn Cocuk iletisimi Egitim

Programi’nda, ¢ocukla konusmanin ve ¢ocugu dinlemenin tim yonleriyle agiklanmasi ve ¢ocukla iletisimde dikkat
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edilecek noktalara deginilmesi, ¢ocukla iletisimde farkli iletisim kanallari (s6zli, s6zsiiz, yazili, gorsel) ve etkili
iletisim becerilerinin agiklanmasi, ebeveynlerin ¢ocuklari ile iletisimlerini olumlu yonde etkiledigi distinilebilir.
Ho6l (2017), annelerin iletisim becerilerinin, 60-66 ay grubu ¢ocuklarin iletisim becerileri (izerindeki etkisine baktigi
¢alismasinda anne iletisiminin empati, mesaj, sozsiz iletisim, konugsma ve dinleme alt boyutlar ile gocugun
karsisindakine olumlu tepki gosterme, iletisimde kurallara uyma, iletisimde digerlerini dikkate alma, aktif

iletisimde bulunma arasinda anlamli diizeyde ve pozitif yonde bir etkiye sahip oldugu sonucuna ulasmistir.

Ebeveyn Cocuk iletisimi Egitim Programi sonunda ebeveynlerin egitim programina yonelik genel goriis ve
onerilerinde, ebeveynlerin en ¢ok; programi g¢ocuk ile iligkiyi ve iletisimi destekleme konusunda basarili bulma,
gocugun gelisimine katki saglama ve egitim programlarinin arttirilmasi gerektigini belirtmektedirler. Ebeveynlerin
katildiklari egitim programini ¢ocuklari ile iligkilerini ve iletisimlerini destekleme konusunda basarili bulmalari,

Ebeveyn Cocuk iletisimi Egitim Programinin etkili oldugunu géstermektedir.

Ebeveyn Cocuk iletisimi Egitim Programi deney grubu annelerin ve babalarin gocuklari ile iletisiminin olumlu
yonde etkilenmesi, farkli egitim programlarina katilan bireylerin iletisim becerilerini olumlu yonde etkilemesi
bakimindan alan yazindaki calismalarla paralellik géstermektedir (Akaroglu, 2019; Akgiin & Polat Uluocak, 2010;
Atan, 2016; Cagdas, 1997; Deniz, 2003; Ergin, 2003; Erten Sarikaya, 2020; Fagan & Stevenson, 2002; Fox vd.,
2006; Gable, 2003; Hiew vd., 2016; Kartal, 2004; Temiz, 2014; Temiz & Cagdas, 2015; Urgiiplii Siraman, 2006;
Yalgin, 2013). Benzer olarak ¢cocuk gelisimi ile ilgili konularda egitim programlarina katilan ebeveynlerin, kontrol
grubu ebeveynlerine gore ¢ocugun gelisiminde daha aktif olduklari ve daha iyi ebeveyn olmak istedikleri
belirtiimektedir (Brenner & Fox, 1998; Demircioglu, 2012; Fox vd., 1995; Goktas, 2015; Jacobson & Engelbrecht,
2000; Jones vd., 2014; Kurtulmus, 2010; Levin & Currie, 2010; Maloney 2005; Mast vd., 2014; Nicholson vd.,
2002; Solis Camara & Fox, 1996; Yilmaz Bolat, 2011). Ebeveyn Cocuk iletisimi Egitim Programi’na katilan
ebeveynlerin gocuklari ile iletisim dizeylerinin ve iliskilerinin ylkselmesi, ¢ocugun gelisiminde daha aktif
olmalarina katki saglamasindan ilgili calismalari destekledigi distnulebilir. Arastirmanin sonuglari genel olarak
degerlendirildiginde; Ebeveyn Cocuk iletisimi Egitim Programi’ndan sonra ebeveynlerin ¢ocuklari ile daha sicak
ve olumlu iligki kurduklari ve daha az ¢atisma yasadiklari sonucuna ulagilmistir. Ayrica anne ve babalarin ¢ocuklari
ile konusurken etkili iletisim becerilerinden faydalandiklari ve ¢ocuklari ile daha iyi diizeyde iletisim kurduklari
belirlenmistir. Arastirmanin nitel sonuglari, nicel sonuglari desteklemektedir. Anne ve babalar ¢ocuklari ve esleri
ile daha iyi ve sicak iliski kurduklarini ve etkili iletisim becerilerinden faydalandiklarini (ben dili, katiml dinleme

gibi) belirtmislerdir.

ONERILER

= Ebeveyn Cocuk iletisimi Egitim Programi, anne ve babalara birlikte uygulanan bir egitim programidir. Aile
egitiminin ve ebeveyn-cocuk iletisiminin 6nemi distintlerek okullarda anne ve babalara birlikte uygulanan aile
iletisim programlari diizenlenebilir.

* Anne ve babalara yonelik egitim programi hazirlanirken ebeveyn-cocuk iletisiminin yani sira ihtiyag

analizi yapilarak ebeveynlerin ihtiya¢ duyduklari farkli konular belirlenebilir ve egitim programlari uygulanabilir.
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= Ebeveyn Cocuk iletisimi Egitim Programi okul dncesi dénem ¢ocuklarinin anne ve babalari icin hazirlanan
bir egitim programidir. Ebeveynlerin ¢ocuklari ile iletisimlerini ve iliskilerini desteklemeye yoénelik ilkokul,
ortaokul, lise gibi diger donemlere yonelik egitim programlari hazirlanip uygulanabilir.

* Ebeveyn Cocuk iletisimi Egitim Programi'nda “Ailece etkinlik yapiyoruz” calismalarindan faydalaniimis
ve olumlu etkilerinin oldugu goérulmdistir. Okullarda, ebeveynlerin evde birlikte uygulayabilecekleri oyun ve
etkinlikler hazirlanarak ailelere iletilebilir.

= Yapilan galismada, Ebeveyn Cocuk iletisimi Egitim Programi’nin anne baba gocuk iliskisine ve iletisimine
etkisi arastirimistir. Ayni Egitim programi uygulanarak boylamsal ¢alismalar yapilabilir.

= Ebeveyn Cocuk iletisimi Egitim Programi’nda anne ve babalar evde gocuklari ile“Ailece etkinlik
yapiyoruz” galismalarini uygulamislardir. Arastirmanin etkililigini arttirmak icin anne ve babalara ev ziyaretleri

yapilarak anne baba ve ¢ocuklarin iligkileri gézlemlenebilir ve boylamsal galismalar yapilabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirll ihlallerde sorumluluk yazarlara aittir. Calismanin verileri 2016-

2017 Egitim Ogretim déneminde toplanmistir.
Yazarlarin Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %50, ikinci yazarin katki orani %50"tir.
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