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ABSTRACT

The primary purpose of this study is to determine perceptions of music teachers and music
teacher candidates about children with special needs (CSN) through musical instrument
metaphors. Qualitative research techniques were used in this study. Studies focusing on sensitive
emotions of individuals with special needs may contain concepts that are difficult to express.
Therefore, this study, which obtained data using metaphors, was conducted using a
phenomenology design. The sample of the study consists of 91 music teacher candidates and 50
music teachers working in Turkey. Study data were obtained by completing the sentences, “If you
were asked to compare children with special education needs to a musical instrument, which
instrument would you chose? The child with special education needs is like ...; because...” The
obtained data were interpreted after being analyzed with the content analysis technique.
According to the results of the study, it was found that music teachers described CSN as pianos,
violins, drums, and flute instruments while music teacher candidates associated such children
with pianos, violins, and flutes. It was concluded that participants described CSN as “versatile and
sensitive” and perceived them as “requiring the right approach, expertise, sacrifice, and struggle”
individuals in terms of educational approach and “providing self-awareness, giving peace and
beauty” individuals in social terms. As a result of this study music teachers and music teacher
candidates gave creative answers about CSN through musical instruments, which is considered a
significant aspect of these teachers. Conducting similar metaphor studies in other fields may
enable relevant people to express themselves better.

Keywords: Music, music teachers, teacher candidates, metaphor, csn perceptions.
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INTRODUCTION

Each child has specific developmental properties and personal differences. If a child does not develop in line
with their age level, their development is different, and they have special needs. Some children with special
needs (CSN) have a mild level of disability, while some others have a higher level of disability. Regardless of the
level of disability, the education of these CSN requires personnel with knowledge, programs, and tools that are
developed for such education. This type of education is called “Special Education” or “Education of Children

with Special Needs” (Baykog, 2017, p. 20).

Special education has various practices in Turkey. One of these practices is inclusive education based on the
provision of education for CSN in the same educational environment as individuals with normal development
(Ozel Egitim Hizmetleri Yonetmeligi [OEHMY] Mad. 23, 2006). This practice aims to allow students with special
needs to receive education in the same environment as their normally developing peers. Such education is

crucial for their developmental properties (Milli Egitim Bakanhgi [MEB], 2010).

Students with special needs receive various lessons at school within the scope of inclusive education. One of
these lessons is music. “Music lessons are lessons that children engage in very willingly, that they can produce,
share, and create together-have fun by imitating one another, learn, and enjoy music” (Aytemur, 2020, p. 263).
CSN become highly motivated and learn easily while engaging in music. Positive feedback is received by helping
CSN acquire intended skills with music (Kinali, 2003, p. 260). These children are known to acquire some
characteristics by engaging in music such as making eye contact, becoming skillful at verbally imitating, and

improving attention span (Glven, 2011, pp. 709-718).

Music lessons and activities at school are essential for CSN to improve their social skills. Children with suitable
social skills are accepted by their peers more easily, positively affecting their academic success (Kabasakal et

al., 2008).

The quality of education provided to CSN is an important factor for the development of these children and
creates positive perceptions of them. Music lessons are formed based on the perception that forms with the
state of getting to know CSN, experiences with them, and knowledge acquired, enabling quality teaching of
these courses thanks to the attitudes developed. Educational studies use various methods to determine
perceptions and attitudes. One of these methods is metaphors, which are considered as “a simple and effective
cognitive tool commonly used to enable transferring the meaning between different fields and to help complex

phenomena” (The American Heritage Dictionary, 2000, p. 1134 quoted by: Stern, 2009).

The real interpretation of the term metaphor is transfer. Considering the etymology of the term
metaphor, it has been used as “methaphor” in English in the Middle Ages, as “metaphore” in old
French, as “metaphora” in Latin, and as “metapherein” in Greek. According to Greek etymology,
the term “metaphor” was derived from “meta (change/alteration)” and “pherein (to bear/to
carry)”, and is used with the meaning of “convey” and “transfer.” The words “amphora”, which is
an Antic Greek vessel, and “metaphor” have the same root (The American Heritage Dictionary,
2000, p. 1134 quoted by: Stern, 2009).
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According to Modell (2009), metaphor is not just a linguistic property but also a bridge between emotions,
which enables access to uncertainties of the time, and information. “Metaphors are generally used to refer to
abstract, subjective, delicate, and sometimes taboo matters” (Semino, 2008 quoted by: Demjén et al., 2019)
and can convey opinions and emotions that can be hard to put into words (Knopp, 1995; Seligman, 1990
quoted by: Pardess, 2004). Special education and opinions of CSN are very delicate matters. It can be really
difficult to express one’s true opinions especially about an individual with special needs. Thus, metaphors are
used to determine the attitudes and perceptions regarding special education and individuals with special

needs.

Considering the studies on metaphors in the relevant literature, there are studies where the perceptions
toward CSN were determined by receiving the opinions of preschool teacher candidates (Kardes & Taskin,
2020; Ummanel & Girkan, 2017) and fine arts teacher candidates (Day! et al., 2020). The perceptions of
preschool teacher candidates regarding children with superior abilities were determined (Duran & Daglioglu,
2017), and the opinions of special education class teachers and students in the department of child
development regarding individuals with special needs were determined (Agar et al., 2017). Almost all of these
studies showed that participants had positive perceptions about individuals with special needs. However, the
study conducted by Ummanel and Girkan (2017) with preschool teacher candidates found that half of the
participants had negative opinions. Additionally, no study has been conducted to determine music teachers’
perceptions, an important factor for CSN to internalize the school and socialize, and music teacher candidates

about CSN.

Some studies on music showed that music teacher candidates produced metaphors about instrumental
education (Girgin, 2019), and the attitudes of fine arts high school students about piano lessons were obtained

via metaphors (Yazici, 2019).

The present study deemed it appropriate to use musical instrument metaphors to reveal the opinions and
imageries of music teachers and music teacher candidates about CSN. According to Turan-Engin (2019), musical
instruments are one of the most important ways to express oneself. Instruments are essential educational
materials for music teachers as they receive at least four years of instrumental education, and musical
instruments play an important role in their lives. Considering that the musical instrument is the easiest tool to
express oneself through, this study chose to obtain concepts referring to CSN via the concepts of instruments.
The aim was to provide an approach where music teachers and candidates can express themselves comfortably
using musical instrument metaphors. Instrument metaphors were used as a way for music teachers and music
teacher candidates to understand their opinions and express, accept, and canalize their emotions by serving
lexical and emotional transfer needs. Thus, a different approach to special needs was provided by laying a
bridge between the features of instruments, a means of expression through music, with the perception of an
individual with special needs included in the mental schemes of the participants. In this regard, the present

study determined the perceptions about CSN as well as perceptions about instruments.
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Thus, this study aimed to examine the perceptions of music teachers and candidates about CSN via the
instrument metaphors they developed. This study also aimed to allow music teachers and candidates to
describe the characteristics of CSN via musical instruments, to easily express their opinions about the children
and the features they attributed to these instruments. Using instrument metaphors was deemed a proper way
for “individuals to symbolically express their experiences, emotions, and opinions” (Mazza, 2014).
In accordance with this purpose, answers were sought for the following questions:

1. “What are the instrument metaphors produced by music teachers and teacher candidates about

the concept of children with special needs?”
2. “What are conceptual categories of the instrument metaphors produced by music teachers and

candidates about the concept of children with special needs?”

METHOD

Research Model

This study used qualitative research techniques. Qualitative studies are formed based on the opinion that
“reality is the perceptions of people and these perceptions vary between people and cultures, and can change
in time” (Saglam & Kanadli, 2019). Various approaches and measurement techniques are used in studies to get
the opinions of individuals, determine their knowledge levels, and determine their attitudes and perceptions.
However, studies using a powerful cognitive model of metaphors enable the relationship between two
heterogeneous phenomena and reflect a specific cognitive schema to another cognitive schema; thus,
revealing more comprehensive expressions and concepts (Saban, 2009). “The phenomena may appear to us in
the form of events, experiences, perceptions, tendencies, concepts, and conditions in the world we live in”
(Yildinm & Simsek, 2018, p. 72). Studies focusing on sensitive emotions of individuals with special needs may
contain concepts that are difficult to express. Therefore, this study, which obtained data using metaphors, was

conducted using a phenomenology design.
Study Group

The research study group included 91 music teacher candidates who were 2"9, 37, or 4th-year students across
Turkey and could produce meaningful metaphors regarding individuals with special needs, and 50 music

teachers working in Turkey.
Data Collection

Study data were collected online using a form developed by the researchers, which had three parts. After
receiving the consent forms of the participants, the demographic information questions were given. The third
part contained metaphorical statements such as “If you were asked to compare children with special education
needs to an instrument, which instrument would you choose? The child with special education needs is like ...;

because,....” No time limitation was applied in the study. Research data were collected with the permission of
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Canakkale Onsekiz Mart University Graduate Education Institute Scientific Research Ethics Committee dated

11.03.2021 and numbered 05/45.

Data Analysis

The content analysis method was used to analyze and evaluate the answers of music teachers and candidates.
The data obtained with the online form were transferred to an Excel document, and a database was formed.
Afterward, (1) coding and sorting, (2) the compilation of sample metaphor images, (3) category development,

(4) provision of validity and reliability (Saban, 2009), and (5) reporting were carried out.

Three experts coded the data to ensure the validity of the study, and the themes were formed. As
recommended by Miles and Huberman (1994, p. 64) and Furman et al. (2010), coding was repeated, themes
were evaluated, and internal consistency was enhanced. The codes and themes formed were evaluated by an

expert psychologist, and inward-oriented codes were evaluated; thus, 16 conceptual categories were obtained.

Since there was an “agreement" between coders in comparisons, and the reliability of the study was calculated
using the Miles and Huberman's (1994, p. 64) formula (reliability=the number of agreement/total agreement +
the number of disagreement). The agreement within and between the coders should be 90% on average or
higher in the calculation (Saglam & Kanadli, 2019). Table 1 shows how the reliability coefficient was obtained
by Miles and Huberman, and Saglam and Kanadli using the abovementioned formulas. The reliability coefficient

of the study was found as 0.90 in this study.

Table 1. Miles and Huberman Reliability Coefficient and Its Calculation

Coder internal consistency Reliability Calculation Reliability Coefficient
Coder (A) =16/ 16 + 2= 0.88 g2 d6X3) oo
- - (16 x3)+5 )
Coder (B)=16/16+1=0.94 or: 0.90
Coder (C)=16/16+2=0.88 G = (088 +0.94 +0.88) =0.90

3

The data obtained were grouped in line with the sub-problems and evaluated as positive and negative. Those
deemed necessary were analyzed using the SPSS 12 program, and frequency and percentage values were
presented in the tables. The main purpose of the presentation step is to disseminate the new data obtained as
a result of data reduction, a general practice, using the Von Restorff impact (Baltaci, 2017). Therefore, word

clouds were used in addition to tables in the presentation.

FINDINGS

This section shows the tables of conceptual categories developed by the researchers regarding the instrument
metaphors associated with CSN by music teachers and music teacher candidates and the characteristics of CSN

associated with these metaphors and their common features.
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Instrument metaphors associated with CSN by music teachers and music teacher candidates
Table 2 contains results regarding the first sub-purpose and shows the instrument metaphors associated with
CSN by music teachers and candidates. The instrument metaphors obtained were first presented as tables, and

then outstanding instruments were emphasized by forming a word cloud based on the total values.

Table 2. Distribution of Instrument Metaphors Associated with CSN by Music Teachers and Music Teacher

Candidates
5 5 Music Music Teacher 5 5 Music Music Teacher
s g s °E’ Teachers Candidates S g S GE’ Teachers Candidates
fe 8 80 S
o 2 o 2

I foo% f % =2 3 foo% f %
1. Piano 20 40.0 43 47.25 10. Viola - - 2 2.20
2. Violin 8 16.0 25 27.47 11. Harp - - 1 1.10
3.  Flute 5 10.0 9 9.89 12. Mandolin 1 2.0 - -
4.  Drums 6 12.0 2 2.20 13. Fagot 1 2.0 - -
5. End-blown flute 1 2.0 2 2.20 14. Trombone 1 2.0 - -
6. Oud - - 3 3.30 15. Keyboard 1 2.0 - -
7. Guitar 1 2.0 1 1.10 16. Theremin 1 2.0 - -
8. Cl. Kemenche - - 1 1.10 17. All instruments 4 8.0 1 1.10
9. Violoncello - - 1 1.10 Total 50 100.0 91 100.0

w Musical
estern Musica 49 980 85  93.40

Instrument

Turkish Musical Instrument 1 2.0 6 6.60

Total 50 100.0 91 100.0

Considering Table 2, music teachers produced 50 metaphors and associated CSN with the piano (40%), violin
(16%), drums (12%), flute (10%), and all instruments (8%). The music teacher candidates produced 91
metaphors and associated CSN with the piano (47.25%), violin (27.47%), and flute (9.89%). Additionally, 49
music teachers associated CSN with western musical instruments, while one music teacher associated them
with the “end-blown flute,” a Turkish musical instrument. Of the music teacher candidates, 85 associated CSN
with western musical instruments, while six associated them with Turkish musical instruments such as the
“end-blown flutes, oud, and kemanche.” The total values of the instruments associated with CSN by music
teachers and candidates are as follows: 663 piano metaphors, 33 violin metaphors, 14 flute metaphors, 8
drums metaphors, 3 end-blown flute metaphors, 3 oud metaphors, 2 guitar metaphors, 2 viola metaphors, and
one metaphor each for the violoncello, classical kemenche, harp, mandolin, fagot, trombone, keyboard, and
theremin. The descriptions of instrument metaphors associated with CSN by music teachers and candidates

were given in Table 3.

Table 3. Features Related to Instrument Metaphors Associated with CSN by Music Teachers and Music Teacher
Candidates

Metaphor f % Samples of Explanations

(MT-45) “It is multilateral and entertaining but complex and difficult at the same time.” (MT-
50) “Their lives are like piano keys, black and white, and polyphonic.” (MT-18)“Children with
special education needs are similar to a piano due to its complexity as it has many keys.”
(MTC-27) “If accurate notes are not used, one cannot produce good sounds.” (MTC-23)
“Children with special education needs are the ones who have the largest vocal range.” (MTC-
34) “Because they have an opinion range as wide as the piano.” (MTC-55) “Because the piano
requires effort, patience, and willingness.” (MTC-60) “The treble staff of the piano is an order
known by many people. We have knowledge of children with special education needs as an

Piano 63 44.68
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outsider. However, the bass clef is only known by those who are interested in this work. In
other words, when children with special education needs are observed by people who can
understand such children and who received education about them, we can see that there is
more to them than meets the eye.” (MTC-48) “Black keys represent the difficulties in life while
white keys shows that their lives continue as a whole regardless of difficulties.”

Violin

33

23.40

(MT-11) “You need to pull the strings for a long time to produce good and accurate sounds.
Then, you can produce good sounds and be productive. One should not discontinue their
education.” (MT-25) “It is one of the rare instruments that you can put your head on. CSN are
intimate just like the violin.” (MT-43) “One needs to hear the sounds well and press on the
strings correctly on a violin. Similarly, one needs to know the disabilities and needs of
students and provide education accordingly.” (MT-56) “The violin is emotional.” (MTC-3) “It is
difficult and troublesome to make the first sounds with a violin but with increasing effort and
knowledge, in time, amazing works can be created.” (MTC-13) “Like the violin, students with
special needs require expertise in every detail.” (MTC-30) “Like the violin, they are sensitive.”
(MTC-58) “Like the violin, they require effort and a lot of contribution.”

Flute

14

9.93

(MT-8)“You need to give a shape with your hands and blow it with your soul.” (MT-
9)“Although playing the side-blown flute is difficult at first, you get what you make efforts for
afterwards.” (MTC-2) “They are like a flute; they return every breath we blow to them with
another beautiful thing.” (MTC-22) “They are delicate and fragile like a flute.” (MTC-39) “It is
emotional, delicate, and should be treated accordingly, in other words, one should blow out
just the right amount so that it does not make your ears ring.” (MTC-41) “They are calming
like the sound of a flute.” (MTC-78) “They are delicate and soft like the sound of a flute.”

Drums

5.67

(MT-47) “I matched complex emotions like ambition with drums.” (MT-7) “Its entire body
works differently and if it discovers harmony, very good music can be created.”

All
instrumen
ts

3.55

(MT-10) “Every one of them is unique and different They create an orchestra. Different parts
become one all together.” (MTC-96) “They are like all instruments, because all instruments
need great naiveness and attention. When we master them and put in some effort, we feel
happy about the phenomenon that emerges.”

End-blown
flute

2.13

(MT-13) “It returns the divine breath inside as a divine, calming, and unique sound. You
cannot produce the same tone on each end-blown flute. Each of these children is unique and
colorful.” (MTC-68) “It is hard to produce sound, and it requires hard work, interest, time, and
patience. The education provided to these children is just like this.” (MTC-40) “People cannot
produce sound at first, but when we they focus on it and work for it, it becomes easier to
learn. If you can overcome the first difficulty with these children, you can perform beautiful
melodies with little effort.”

Oud

2.13

(MTC-46) “These children are different from the music with systematical rules accepted in the
western music like comas. The best example that can describe this is the oud.” (MTC-82)
“Turkish music is like a tree with many branches compared to western music. CSN are similar
to this.”

Guitar

1.42

(MT-21) “Sometimes, they are calm, sometimes they get angry; it is like hitting the guitar
cords.”

Viola

1.42

(MTC-9) “They are like a viola with a missing la chord, because inabilities of CSN do not mean
that they cannot do something. What is important is to shine light on what they can do.”

Violoncell
o

0.71

(MTC-106) “It is hard to play but once you learn how, it becomes entertaining”.

Classical
Kemenche

0.71

(MTC-95) “It requires much more effort to make a clear sound compared to other string
instruments.”

Harp

0.71

(MTC-105) “You sacrifice your fingers to play the harp so that you can become good. It must
be like this for CSN.”

Mandolin

0.71

(MT-6) “You tune it every day; it becomes set at that moment... But you have to tune again
tomorrow. Just like CSN.”

Trombone

0.71

(MT-4) “You cannot produce the intended sound and tone if you do not apply the accurate
breath, hold it in the exact right position, and ensure the accurate mouth-lip coordination.
These children should be approached with the accurate education.”

Fagot

0.71

(MT-20) “CSN are the purest version of God'’s voice like the fagot.”

Keyboard

0.71

(MT-34) “It contains many variables and you directly receive the positive or negative impact of
the tiniest move.”

Theremin

0.71

(MT-42) “Education provided to CSN requires a delicate and calm approach like the
theremin.”

Total

141

100
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Considering Table 3, CSN were associated with the piano the most at a rate of 44.68%, and they were
associated with the following features of the piano; its wide key structure, being versatile, requiring
specialization with the sensitive application of nuances, covering all levels, being polyphonic, requiring effort
and patience, resolving it as it gets to be understood and mastered, and physically containing the contrasts of

life with black and white keys but not giving up despite the struggle.

This was followed by the violin, with a rate of 23.40%. The delicate structure of the violin, the intimacy of the
way it is played and the emotions it addresses, its requirement of skills, knowledge, effort, patience, continuity,
mastership, and specialization in its education, as well as obtaining good results with these approaches were

used to explain the resemblance.

The flute was ranked third with a rate of 9.93%. The delicate and fragile nature of the flute, producing the tone
by giving balanced breaths, its delicate, soft and calming sound, its communicating structure which reflects
each breath given as beautiful, and that it is challenging at first but getting what you worked for in the end
were used to explain the resemblance. Considering the sample statements in other instruments, it was seen

that statements focused on specific features. Samples with similar statements were not included in the table.

Conceptual categories of metaphors developed by music teachers and music teacher candidates about CSN

This section was formed by examining the reasons attributed to the instruments. Some of the metaphors
developed by music teachers and candidates were evaluated under different categories as they contained
more than one theme. The statement that “It is multilateral and entertaining, but it is complex and difficult at
the same time” (MT-45), can be an example of this. In this case, the statement was evaluated under four
categories to show the perspective correctly. Total numbers show the themes formed. The opinions on an
instrument metaphor might refer to various themes and categories. Considering the reasons attributed to the
instrument metaphors, the statements were compiled under three main titles and 16 sub-categories. Table 4
shows the themes and categories regarding the features described in relation to music teachers and

candidates’ instrument metaphors associated with CSN.

Table 4. Distribution of the Features Described regarding the Instrument Metaphors Associated with CSN by
Music Teachers and Music Teacher Candidates

Music Teacher

(7] .
()]
.g Music Teachers Candidates General
[-T]
g8
S Themes f % f % f %
» Multilateral 14 26.42 15 18.07 29 21.32
()
E Sensitive 3 5.66 13 15.66 16 11.76
(10}
® .
&£ Having complex 5 9.43 2 2.41 7 515  41.91%
g emotions
2 Unique 4 7.55 - - 4 2.94
[0
e Inadequate 1 1.89 - - 1 0.74
g — £ Requiring effort 4 7.55 14 16.87 18 13.24 41.91%
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Experiencing difficulty 6 11.32 7 8.43 13 9.56
Requiring expertise 4 7.55 3 3.61 7 5.15
Requiring an objective ) ) 5 6.02 5 368
approach
Needing attention - - 5 6.02 5 3.68
Requiring struggle - - 4 4.82 4 2.94
Requiring patience 4 7.55 - - 4 2.94
Requiring sacrifice - - 1 1.20 1 0.74
c
2 Bringing beauty 3 5.66 9 10.84 12 8.82
Q
©
9] idi - 16.18%
g Providing self 1 1.89 5 6.02 6 441 °
= awareness
@
é Calming 4 7.55 - - 4 2.94
Total 53 100.00 83 100.00 136  100.00

Table 4 shows the opinions of music teachers and music teacher candidates about CSN gathered under three
main categories; 16 sub-categories including five sub-categories under personal features (41.91%), 8 sub-
categories under educational approach (41.91%), and 3 sub-categories under social interaction (16.18%).
Considering the categories under which the participants produced metaphors, the participants perceived CSN
as “multilateral” (21.32%), “requiring effort) (13.24%), “sensitive” (11.76%), “requiring sacrifice” (0.74%), and
“inadequate” (0.74%).

There were some categories under which both groups did not produce metaphors in this study. The results
showed that music teachers did not produce metaphors under the categories of “requiring the accurate

”

approach,” “requiring attention,” “requiring struggle,” and “requiring sacrifice.” In contrast, music teacher
candidates did not produce metaphors under the categories of “unique,” “inadequate,” “requiring sacrifice,”
and “calming.” This can be interpreted as the music teacher candidates having different perspectives because
they receive special education and work with CSN in applied courses. Graph 1 shows the distribution of the
features described regarding instrument metaphors associated with CSN by music teachers and music teacher

candidates.

74



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Graph 1. Distribution of the Features Described With Regards to Instrument Metaphors Associated With Csn by
Music Teachers (Mt) And Music Teacher Candidates (MTC)

The code cloud of categories developed with regards to CSN by music teachers and music teacher candidates

was given in Figure 1.

Calaing « Having complex

Havmg comp

16X emotions

> SBrmUqu beau"

Muldla

Figure 1. Code Cloud of Categories

CONCLUSION and DISCUSSION

This study was conducted to evaluate the musical instrument metaphors developed by music teachers and
music teacher candidates regarding CSN based on the assumptions that metaphors provide teachers with

professional thinking and a cognitively beneficial perspective (Saban, 2006) and help them keep up with the
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internal and external dynamics which contribute to the transformation of their professional identity in
practices (Zhu & Zhu, 2018). The study found that music teachers produced 50 instrument metaphors including
49 western musical instruments and one Turkish musical instrument, and music teacher candidates produced

91 instrument metaphors including 85 western musical instrument and six Turkish musical instruments.

The instrument metaphors in this study were generally expressed with various instrument types. The
metaphors were mainly described with western musical instruments by the music teachers, while the music
teacher candidates used Turkish musical instruments in addition to western musical instruments. This might be
related to the fact that music teacher candidates have become more interested in Turkish musical instruments
than western musical instruments and have taken Turkish music courses that were added to the updated

curriculum used in the department of music teaching in 2018.

This study showed that music teachers and candidates used the instrument metaphors of the piano, violin, and
flute the most. These metaphors were compiled under 16 categories, including “multilateral,” “sensitive,”

” a as

“having complex emotions,” “unique,” “inadequate,” “requiring effort,” “difficult,” “requiring expertise,”

“requiring the accurate approach,” “requiring attention,” “requiring struggle,” “requiring patience,” “requiring
sacrifice,” “bringing beauty,” “providing self-awareness,” and “calming.” Among them, the categories of

” «
S

“requiring attention,” “sensitive,” and “bringing beauty” were similar to those obtained in the study by Dayi et

al. (2020).

Regarding the participants’ statements, it is interesting that they mainly provided positive opinions and
perceptions. This might be because the participating teacher candidates had the chance to get to know the CSN
in school experiences, teaching practices, and special education courses; thus, they developed positive
perceptions. This result is similar to the results in the literature (Dayi et al., 2020; Glven & Celik, 2011). The
results of the study indicate that teacher candidates who received special education courses had more positive

opinions than those who did not. It is recommended that future studies should examine this factor.

The study by Altindag et al. (2020) support similar results. The present study reported that teacher candidates
gave positive opinions about special education. Additionally, the category under which teacher candidates

produced the highest number of metaphors is “equal opportunities in education”.

The opinions regarding children with special education were gathered under three main categories, and the
metaphors developed were evaluated under the titles of personal features, educational approach, and social
interaction. Considering the ratios related to these three main categories, there were equal numbers of
metaphors produced under the categories of personal features and educational approach. As it is known, there
are children with limited social interaction skills regardless of the type of disability among CSN (Ozaydin et al.,
2008, p. 18). Similarly, the results of the study showed that the metaphors addressing and attributing to social
interaction were limited. The metaphors of “hall,” “guest room,” and “garden” used in the study by Acar et al.

(2017) draw attention to this aspect and refer to socializing needs of children with special education needs.
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It was seen that the metaphors related to the same instrument which were developed to describe children
with special education needs emphasized different features. For instance, considering the descriptions of
“children with special education needs are like the flute because you need to give a shape with your hands and
blow it with your soul”; “although playing the side-blown flute is difficult at first, you get what you put into it in
the end”; “they are like the flute, they return every breath we blow to them with another beautiful thing”;

”, w

“they are delicate and fragile like the flute”; “it is emotional, delicate, and should be treated accordingly; in

”, u

other words, one should blow out just the right amount so that it does not make your ears ring”; “they are
calming like the sound of the flute”; “they are delicate and soft like the sound of the flute,” sometimes their
personal characteristics were emphasized while other times their education was emphasized. This means that
instruments create different perceptions for different people. Individuals’ attitudes towards instruments may
vary based on their personal perceptions; thus, studies on this matter may provide a different perspective to

the relevant literature.

Considering the categories in the study, the fact that both groups evaluated CSN as multilateral might be
associated with them getting the chance to know the CSN and realize that there are many children with
different skills and sensitive natures on an immense scale of CSN. However, the results indicated that they
considered that these children require effort, the efforts made for them cannot be regarded as a sacrifice, and
they are not inadequate in any way. Thus, it can be concluded that both groups have a high level of awareness

about CSN.

In conclusion, music teachers and music teacher candidates gave creative answers about CSN through musical
instruments, which is considered a significant aspect of these teachers. Conducting similar metaphor studies in

other fields may enable relevant people to express themselves better.

According to the results of the study, the perceptions of music teachers and candidates regarding CSN can be

summarized as follows:

Children with Special Needs are individuals who have complex emotions, are sensitive but
inadequate, require attention and effort, have difficulty in education, require patience, an
objective approach, expertise, struggle and sacrifice, are multilateral, unique, and calming,
provide self-awareness, and bring beauty to life.
The rapidly increasing number of children developing differently causes social and educational paradigms to
change and makes educational policies that are prepared with new perspectives necessary. Regarding the
music teaching curriculum used until 2006, there were no courses about special education. The Special
Education courses added to the curriculum in 2006 have been conducted since 2018 under the course name
‘Special Education and Inclusion.” The Special Education and Inclusion course came into force with the
adjustments made to undergraduate programs for teachers, which were re-addressed in 2018 due to the need

identified. Thus, teacher candidates have become informed about individuals with special education needs and
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inclusion practices. Although these courses are sufficient theoretically, applied approaches are needed to gain

hands-on experience.

RECOMMENDATIONS

The following recommendations were made for such practices within the scope of the results of this study:

To get to know individuals with special education needs and to have knowledge of teaching methods prepared

with the right approach;

e Music teacher candidates should work in special education classes in applied courses,
e  Music teachers should be provided with applied education with CSN within the scope of in-service

training.

Additionally, children studying in special education classes should be provided with music lessons beginning in
the first grade so that they can improve the development of their fine and gross motor behaviors and

communication skills, and music teachers should be encouraged to give these courses.

Further studies should examine the factors that affect the socializing of CSN using various data collection
methods. The study should be repeated with a larger sample, and the results compared using important

simulation techniques specific to different branches.

Studies that reveal the perspectives regarding CSN who are gifted in music should be conducted. Thus, the
perceptions and attitudes towards CSN can be identified, and education programs, content, and application

methods can be adjusted accordingly.
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MUZiK OGRETMENLERiNIN VE OGRETMEN ADAYLARININ MUZiK YETENEGI
OLAN OZEL GEREKSINiMLi COCUKLARA (OGC) iLiSKiN ALGILARI

(04

Bu arastirmanin temel amaci, mizik 6gretmenleri ve 6gretmen adaylarinin 6zel gereksinimli
cocuklara (OGC) iliskin algilarini calgi metaforlari aracihigiyla belirlemektir. Bu calismada nitel
arastirma teknikleri kullaniimistir. Ozel gereksinimli bireyler gibi hassas duygularin 6n planda
oldugu calismalar ifade edilmesi zor kavramlari barindirabilmektedir. Bu nedenle metaforlar
yoluyla verilerin toplandigi bu arastirma olgubilim (fenomenoloji) deseni kullanilarak
yurattlmastir. Arastirmanin ¢alisma grubunu, Tirkiye’de bulunan 91 mizik 6gretmeni adayi ve
gorev yapan 50 miizik égretmeni olusturmaktadir. Arastirma verileri, “Ozel editim gereksinimi
olan cocuklari bir calgiya benzetmeniz istense hangisine benzetirsiniz? Ozel egitim gereksinimli
cocuk ... gibidir/ benzer; ¢iinkii, ...” cimlesinin tamamlanmasiyla elde edilmistir. Elde edilen
veriler igerik analizi ydntemiyle incelenerek yorumlanmistir. Arastirmanin sonuglarina gore
mizik 6gretmenlerinin OGC’leri en ¢ok piyano, keman, davul ve fliit calgilari ile ifade ettikleri;
muzik 6gretmeni adaylarinin ise en ¢ok piyano, keman ve fliit calgilari ile iliskilendirdikleri
goriilmektedir. Katiimcilarin OGC'leri “gok yoénlii ve hassas yapili” olarak nitelendirdikleri;
bunun yaninda egitimsel yaklasim acisindan “dogru yaklasim, uzmanlk, fedakarlik ve miicadele
gerektiren” ve sosyal agidan “6z farkindalik saglayan, huzur veren ve giizellik katan” bireyler
olarak algiladiklari sonucuna varilmistir. Sonug olarak mizik 6gretmenleri ve mizik 6gretmen
adaylarinin hayatlarinin énemli bir parcasi olarak gériilen calgilar yoluyla OGC'lere iliskin
yaratici cevaplar verdikleri ortaya c¢ikmistir. Diger alanlarda da buna benzer metafor
calismalarinin yapilmasi ile o alandaki kisilerin kendilerini daha rahat ifade etmelerine olanak
saglanabilecegi dislinilmektedir.

Anahtar kelimeler: Miizik, 6gretmen, 6gretmen adaylari, metafor, 6g¢ algisi.
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GiRIS

Cocuklarin her birinin kendine 6zgu gelisimsel Ozellikleri ve bireysel farkliliklari vardir. Ancak g¢ocugun, yas
diizeyi ortalamasina uygun olarak gelisim gostermemesi, gelisiminin farkli oldugu ve 6zel gereksinimlere ihtiyag
duydugu anlamina gelir. Ozel gereksinimli cocuklardan (OGC) bazilari hafif diizeyde yetersizlige sahipken
bazilari da yiiksek diizeyde yetersizlige sahip olabilir. Durumu hangi diizeyde olursa olsun OGC'lerin egitimi icin
bu alanda bilgi sahibi olan personel, gelistirilen programlar ve arag geregler gerekmektedir. Bu 6zellikleri tasiyan

egitime “Ozel Egitim” veya “Ozel Gereksinimi Olan Cocuklarin Egitimi” denilmektedir (Baykog, 2017, s. 20).

Ozel egitim, tlkemizde cesitli egitim uygulamalari ile karsimiza cikmaktadir. Bu uygulamalardan birisi olan
kaynastirma yoluyla egitim; 6zel gereksinimli bireylerin egitimlerini normal gelisim gosteren bireyler ile ayni
egitim ortami icinde siirdiirmeleri esasina dayanmaktadir (Ozel Egitim Hizmetleri Yonetmeligi [OEHMY] Mad.
23, 2006). Burada amag 0Ozel gereksinimi olan 6grencilerin normal gelisim gésteren akranlari ile birlikte ayni
ortamda egitim almasidir. Bu yonde bir egitim onlarin gelisimsel 6zellikleri agisindan biyiuk énem tasimaktadir

(Milli Egitim Bakanhgi [MEB], 2010).

Ozel gereksinimli 6grenciler, okullardaki kaynastirma egitimi kapsaminda cesitli dersler almaktadir. Bu
derslerden biri de miizik dersleridir. “Muzik dersi, ¢cocuklarin ¢ok severek katildiklari, birlikte Gretebildikleri,
paylasabildikleri, yaratabildikleri, birbirlerini takdir ederek eglendikleri ve keyif alarak muzigi 6grendikleri bir
derstir” (Aytemur, 2020, s. 263). OGC’ler mizikle ugrasirken motivasyonlar yiiksek olmakta ve 6grenmeleri
kolaylasmaktadir. OGC’ye 6gretilmek istenilen becerilerin mizik araciligi ile yapilmasi sayesinde olumlu geri
dondtler de alinmakta (Kinali, 2003, s. 260) ve mizige katilim sayesinde, goz kontagl kurma, sézel taklit
yetenegi kazanma ve dikkat slresinde gelisme gibi 6zellikler kazandiklari da bilinmektedir (Glven, 2011, ss.

709-718).

Okullardaki miizik dersleri ve etkinlikleri OGC’lerin sosyal becerilerini gelistirmeleri bakimindan 6nemli
ortamlardir. Uygun sosyal becerilere sahip ¢ocuklar akranlari tarafindan daha rahat kabul edilmekte, bu durum

da onlarin akademik basarisini olumlu yonde etkilemektedir (Kabasakal vd., 2008).

OGC'lere verilen egitimin niteligi, bu cocuklarin gelisimi ve dolayisiyla cocuklara yénelik olumlu alginin olusmasi
acisindan dnemli bir faktdrdiir. OGC leri tanima durumu, onlarla yasanan deneyimler ve edinilen bilgi birikimi ile
olusan algl sonucunda ise, muzik dersleri sekillenmekle beraber ayni zamanda gelistirilen tutum sayesinde
derslerin nitelikli bir sekilde islenmesi de saglanmis olmaktadir. Egitim arastirmalarinda algi ve tutumu
belirlemeye yonelik gesitli yontemler kullaniimaktadir. Kullanilan bu yéntemler arasinda, “farkli alanlar arasinda
anlam aktarimini saglayan ve karmasik fenomenleri aciklamaya yardimci olmak icin yaygin olarak kullanilan
basit ama etkili bir bilissel arag olarak kabul edilen” (The American Heritage Dictionary, 2000: 1134 akt. Stern,

2009) metaforlar da bulunmaktadir.

Metafor teriminin gercek yorumu aktarimdir. Metafor (metaphor) terimi etimolojik olarak
incelendiginde; Ortacad Ingilizcesinde “methaphor”, eski Fransizcada “metaphore”, Latincede
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“metaphora”, Grekce “metapherein” olarak karsimiza ¢ikmaktadir. “Metafor” terimi Yunan
etimolojisine gére meta (dedisim [change/alteration]) + pherein (tasimak [to bear/to carry])
kelimelerinden tiiretilmistir ve “tasima”, “aktarim” olarak kullaniimaktadir. Antik Yunan kabi olan
"amfora" da “metafor” ile ayni kékten gelmektedir (The American Heritage Dictionary, 2000, s. 1134
akt. Stern, 2009).
Modell’e (2009) gore ise metafor, dilin yalnizca bir 6zelligi degil, ayni zamanda bilinmeyenlere erisim saglayan
duygular ve bilgi arasindaki koprudir. “Metaforlar genellikle soyut, 6znel, hassas ve bazen tabu konulardan
bahsetmek icin kullanilir” (Semino, 2008 akt. Demjén vd., 2019) ve kelimelere dokmesi zor olabilecek fikirleri ve
duygular aktarabilir (Knopp, 1995; Seligman, 1990). Ozel egitim ve 6zel gereksinimli cocuklara y&nelik
disiinceler de oldukga hassas konulardir. Ozellikle 6zel gereksinimli bireyler s6z konusu oldugunda gercek

distincelerin ifade edilmesi glglesebilir. Bu nedenle 6zel egitim ve 6zel egitim gereksinimi olan bireylerle ilgili

tutum ve alginin belirlenmesinde metafor kullanimina basvuruldugu gérilmektedir.

ilgili literatiirde yer alan metafor calismalari incelendiginde, OGC’lere yénelik alginin okul éncesi &gretmen
adaylar (Kardes ve Taskin, 2020; Ummanel ve Glrkan, 2017) ve glizel sanatlar egitimi bolimu 6gretmen
adaylarinin (Dayi vd., 2020) gorisleri alinarak belirlendigi; okul oncesi 6gretmen adaylarinin stiin yetenekli
cocuklara iliskin algilarinin belirlendigi (Duran ve Daglioglu, 2017) ve 6zel egitim sinif 6gretmenleri ile cocuk
gelisimi bolumU 6grencilerinden 6zel gereksinimli bireyler hakkindaki gorislerinin alindigi (Agar vd., 2017)
¢alismalara rastlanmaktadir. Bu g¢alismalarin hemen hepsinde katilimcilarin olumlu algiya sahip olduklari
gorilmektedir. Ancak Ummanel ve Girkan’in (2017) okul 6ncesi 6gretmen adaylariyla yaptiklari ¢alismada,
katihmcilarin yarisinin olumsuz goriise sahip olduklari da belirtilmistir. Bu ¢alismalarin yaninda, 6zel gereksinimli
cocuklarin okulu benimsemesinde ve sosyallesmesinde 6nemli bir faktér olan mizik derslerini yiriten
O6gretmenlerin ve gelecegin mizik 6gretmeni adayl olan muzik 6gretmenligi 6grencilerinin 6zel gereksinimli
cocuklara yonelik algilarini belirleyen bir calismaya rastlanmamistir. Muzik alaninda, muzik 6gretmeni
adaylarinin ¢algi egitimine yonelik metaforlar Urettikleri (Girgin, 2019) ve glizel sanatlar lisesi 6grencilerinin

piyano dersine iliskin tutumlarinin metaforlar araciligi ile elde edildigi (Yazici, 2019) calismalar bulunmaktadir.

Bu arastirmada ise, mizik 6gretmenleri ve 6gretmen adaylarinin 6zel egitim gereksinimi olan ¢ocuklara iliskin
sahip olduklar diisiince ve imgelemlerini ortaya ¢ikarmak amaciyla ¢algi metaforundan yararlanilmasi uygun
bulunmustur. Turan-Engin’e (2019) gore, mizikte kendini ifade etmenin en 6nemli yollarindan biri ¢algidir.
Calgi, mazik 6gretmeninin en 6nemli egitim materyali oldugu gibi ayni zamanda hayatinin 6nemli bir kismini da
kapsamaktadir. Mizik 6gretmenleri egitim hayatlari boyunca en az doért yil boyunca calgl egitimi almaktadir.
Egitimi alinan galginin ayni zamanda kendini ifade etmenin kolay bir araci olmasi diislincesiyle, bu arastirmada
OGC'lere atfedilen kavramlarin calgilara atfedilen kavramlarla elde edilmesi yoluna gidilmistir. Burada amac,
calgi metaforunun kullaniimasiyla miuzik 6gretmenleri ve 6gretmen adaylarinin kendilerini rahat ifade
edebilecekleri bir yaklasim saglamaktir. Calgi metaforu hem anlamsal hem de duygusal bir aktarim ihtiyacina
hizmet ederek, mizik 6gretmenleri ve 6gretmen adaylarinin kendi dislincelerini anlamalari ve duygularini ifade
etme, kabul etme ve kanalize etmelerinin bir yolu olarak kullanilmistir. Dolayisiyla katilimcilarin zihinsel

semalarinda yer alan 6zel gereksinimli birey olgusuyla, mizigin ifade araglarindan olan cgalgilarin 6zellikleri
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arasinda duygusal képru kurularak, 6zel gereksinim olgusuna farkli bir yaklasim saglanmaya calisiimistir. Bu
acidan yapilan ¢calisma ile 6zel gereksinimli cocuklara yonelik algi belirlendigi gibi ¢algilara yonelik algi da dolayli

olarak belirlenmis olmaktadir.

Bu baglamda gerceklestirilen galismada, mizik égretmenlerinin ve miizik 6gretmen adaylarinin OGClere iliskin
algilarinin, olusturduklar galgi metaforlari araciligiyla incelenmesi amacglanmistir. Yapilan ¢alisma ile muzik
O0gretmenlerinin ve muzik 6gretmen adaylarinin kolay ifade edebildikleri bir olgu olan galgi ve ¢algiya atfettikleri
dzellikler araciligryla OGC’lerin &zelliklerini betimlemeleri hedeflenmistir. Burada calgi metaforunun kullanimi
“kisilerin deneyimlerini, duygularini ve dlslncelerini sembolik bir sekilde ifade etmeleri” (Mazza, 2014)

acisindan uygun bir yol olarak gorilmustar.

Bu amag dogrultusunda galismada asagidaki sorulara yanit aranmistir:

Miuzik 6gretmenleri ve 6gretmen adaylarinin;

1. “Ozel gereksinimli cocuk” kavramina iliskin Urettikleri calgi metaforlari nelerdir?

2. “Ozel gereksinimli cocuk” kavramina iligkin trettikleri metaforlarin kavramsal kategorileri nelerdir?

YONTEM

Arastirma Modeli

Bu calismada nitel arastirma teknikleri kullanilmistir. Nitel arastirmalar “gercekligin insan algisi oldugu ve bu
algilarin kisiden kisiye ya da kultirden kiltire farklilik gésterdigi ve zamanla degisebilecegi” (Saglam ve Kanadli,
2019) inanciyla sekillenirler. Arastirmalarda bireylerden goris almak, konu ile ilgili bilgi diizeylerini tespit
etmek, distincelerini 6grenmek, tutum ve algilarini belirlemek amaciyla pek ¢ok yaklasim ve 6lgme teknigine
basvurulmaktadir. Ancak, glicli bir zihinsel model olan metaforun kullaniimasiyla; iki benzesmez olgu arasinda
bir iliski kurulup belli bir zihinsel semanin baska bir zihinsel sema {zerine yansitiimasina olanak verilen
calismalar ¢ok daha kapsamli sdylemler ve kavramlar ortaya ¢ikarmaktadir (Saban, 2009). “Olgular, yasadigimiz
dinyada olaylar, deneyimler, algilar, yonelimler, kavramlar ve durumlar gibi gesitli bigcimlerde karsimiza
cikabilmektedir” (Yildirim ve Simsek, 2018). Ozel gereksinimli bireyler gibi hassas duygularin 6n planda oldugu
¢alismalar ifade edilmesi zor kavramlari barindirabilmektedir. Bu nedenle metaforlar yoluyla verilerin toplandigi

bu arastirma olgubilim (fenomenoloji) deseni kullanilarak ytritilmastar.

Calisma Grubu

Arastirmanin ¢alisma grubunu, gondlliilik esasina gore arastirmaya katilan; tlke genelinde 2., 3. ve 4. sinifta
O0grenim goren ve Ozel gereksinimli bireylere yonelik anlaml metaforlar Greten 91 muzik 6gretmeni adayi ile

yine (lke genelinde gorev yapan 50 miizik 6gretmeni olusturmaktadir.
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Verilerin Toplanmasi

Arastirma verileri arastirmacilar tarafindan hazirlanan ve lg¢ kissimdan olusan form yardimiyla ¢evrimigi olarak
toplanmistir. Formun birinci kisminda yer alan onam metnine verilen onayin ardindan, ikinci kisimda
demografik bilgilere dair sorular ve ugiincii kissimda ise “Ozel egitim gereksinimi olan ¢ocuklari bir galgiya
benzetmeniz istense hangisine benzetirsiniz? Ozel egitim gereksinimli cocuk... gibidir/benzer; ¢iinkii...” metafor
climlesi yer almistir. Arastirmada siire sinirlamasi yapilmamistir. GCalismanin verileri Canakkale Onsekiz Mart
Universitesi Lisansiistii Egitim Enstitiisii Bilimsel Arastirmalar Etik Kurulu’nun 11.03.2021 tarih ve 05/45 sayili

iznine istinaden toplanmistir.

Verilerin Analizi

Miizik 6gretmenleri ve 6gretmen adaylarinin verdikleri cevaplarin analiz ve degerlendirilmesinde igerik analizi
yontemi kullanilmistir. Oncelikle cevrimici formla elde edilen veriler Excel programina aktarilarak veri tabani
olusturulmustur. Ardindan (1) kodlama ve ayiklama asamasi, (2) 6rnek metafor imgelerini derleme asamasi, (3)
kategori gelistirme asamasi, (4) gecerlik ve glvenirligi saglama asamasi (Saban, 2009) ve (5) raporlastirma
asamasi gercgeklestirilmistir. Arastirmanin gegerligini saglamak amaciyla g farklh uzman tarafindan veriler
kodlanarak temalar olusturulmustur. Miles ve Huberman (1994, s. 64) ve Furman vd., (2010) tarafindan tavsiye
edildigi Gzere tekrar kontrol kodlamasi yapilarak temalar degerlendirilmis ve i¢ tutarlik artirlmaya gahsilmistir.
Ayni zamanda kodlarin ve temalarin uzman bir psikolog tarafindan incelenmesi saglanarak ice doniik kodlar
degerlendirilmis ve 16 kavramsal kategori elde edilmistir. Karsilastirmalarda kodlayicilar arasi goris birligi tespit
edilerek arastirmanin givenirligi Miles ve Huberman’in (1994) formull (Glvenirlik=g6ris birligi sayisi/toplam
goris birligi+goris ayrihgi sayisi) kullanilarak hesaplanmistir. Hesaplamada kodlayicinin kendi icindeki gorus
birligi ve kodlayicilar arasi gorus birligi ortalama %90 ya da Uzeri bir deger olmalidir (Saglam ve Kanadl, 2019).
Tablo 1’de Miles ve Huberman ile Saglam ve Kanadl tarafindan belirtilen formillerle glivenirlik katsayisinin elde
edilmesi goriilmektedir. Yapilan hesaplama sonucunda arastirmanin givenirlik katsayisi 0.90 olarak

bulunmustur.

Tablo 5. Miles ve Huberman Gilivenirlik Katsayisi ve Hesaplanmasi

Kodlayici i¢ tutarligi Givenirlik Hesaplamasi Guvenirlik Katsayisi
Kodlayici (A) = 16 / 16 + 2 = 0.88 _ (1(61i ;)325 0,90

Kodlayici (B)=16/16+1=0.94 veya; 0.90
Kodlayici (C) =16 /16 +2 =0.88 G = (088 + 0':4 +0.88) =0.90

Arastirmada elde edilen veriler alt problemlere uygun olarak gruplandirilarak olumlu ve olumsuz olarak
degerlendirilmis, gerekli gortlenler SPSS 12 programi ile analiz edilerek tablolarda frekans ve ylizde degerleriyle
gosterilmistir. Genel bir uygulama olarak veri azaltimi sonrasi elde edilen yeni verileri Von Restorff etkisi
yontemi kullanarak belirginlestirmek, sunum asamasinin temel amacidir (Baltaci, 2017). Bu nedenle sunum

asamasinda tablolarin yaninda kelime bulutlarindan da yararlaniimistir.
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BULGULAR

Bu bolimde, arastirmaya katilan miizik 6gretmenleri ve miizik 6gretmen adaylarinin; OGC’lerle bagdastirdiklar
calgl metaforlari, bu metaforlarla iliskilendirdikleri OGC'lere ait &zellikler ve ortak &zellikleri kapsaminda

arastirmacilar tarafindan olusturulan kavramsal kategoriler tablolar halinde sunulmustur.

1. Miizik égretmenleri ve miizik 6gretmen adaylarinin 6zel gereksinimli ¢ocuklarla bagdastirdiklari

¢algi metaforlari

Birinci alt amaca iliskin bulgulari iceren Tablo 2’de, mizik égretmenleri ve égretmen adaylarinin OGC'ler ile
bagdastirdiklari calgi metaforlari goriilmektedir. Elde edilen galgi metaforlari dncelikle tablo halinde sunulmus,
ardindan toplam degerler Gzerinden kelime bulutu olusturulmasi yoluyla 6ne c¢ikan calgilara vurgu yapilmasi

saglanmistir.

Tablo 6. Miizik Ogretmenleri ve Miizik Ogretmen Adaylarinin Ozel Gereksinimli Cocuklarla Bagdastirdiklari Calg
Metaforlarinin Dagihmi

N N Miizik Miiz. Ogrt. N N Miizik Miiz. Ogrt.
e s & _ Ogretmenleri Adaylari es 8 _ Ogretmenleri Adaylari
© T © T © T © T
TS &< g2 37
= s f % f % = = f % f %
1. Piyano 20 40.0 43 47.25 10. K. Kemenge - - 1 1.10
2. Keman 8 16.0 25 27.47 11. Arp - - 1 1.10
3. Flut 5 10.0 9 9.89 12.  Mandolin 1 2.0 - -
4. Davul 6 12.0 2 2.20 13. Fagot 1 2.0 - -
5. Ney 1 2.0 2 2.20 14. Trombon 1 2.0 - -
6. uUd - - 3 3.30 15. Org 1 2.0 - -
7. Gitar 1 2.0 1 1.10 16. Teremin 1 2.0 - -
8. Viyola - - 2 2.20 17. Butln galgilar 4 8.0 1 1.10
9. Cello - - 1 1.10 Toplam 50 100.0 91 100.0

Bati Miizigi Calgisi 49 98.0 85 93.40

Tiurk Mizigi Calgisi 1 2.0 6 6.60

Toplam 50 100.0 91 100.0

Tablo 2 incelendiginde, miizik égretmenlerinin 50 metafor Urettikleri; OGC’leri en ¢ok piyano (%40), keman
(%16), davul (%12) ve fliit (%10) galgilari ile ifade ettikleri, bunu butin galgilar (%8) metaforunun takip ettigi
gorilmektedir. Miizik 6gretmen adaylarinin ise 91 metafor irettikleri; OGC’leri en ¢ok piyano (%47.25), keman
(%27.47) ve flut (%9.89) calgilari ile iliskilendirdikleri gérilmektedir. Ayrica, mizik 6gretmenlerinden 49 kisinin
OGC’leri bati muzigi calgilar ile iliskilendirdigi, 1 kisinin ise Tirk mizigi calgisi olarak “ney” tercih ettigi; muzik
dgretmen adaylarinda ise 85 kisinin OGC’leri bati mizigi calgilari ile iliskilendirdigi, 6 kisinin ise Turk mizigi
calgisi olarak “ney, ud ve klasik kemencge” tercih ettigi gorilmektedir. Miizik 6gretmenleri ve muzik 6gretmen
adaylarinin OGC’lerle iliskilendirdikleri calgilara yonelik toplam degerler ise; 63 piyano, 33 keman, 14 flit, 8
bateri, 3 ney, 3 ud, 2 gitar, 2 viyola ve birer adet cello, klasik kemence, arp, mandolin, fagot, trombon, org ve
teremin olarak belirlenmistir. Miizik &gretmenleri ve mizik égretmen adaylarinin OGC'lerle iliskilendirdikleri

calgi metaforlarina yonelik 6rnek betimlemeleri Tablo 3’de verilmistir.
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Tablo 7. Miizik Ogretmenleri ve Miizik Ogretmen Adaylarinin Ozel Gereksinimli Cocuklara iliskin Gelistirdikleri

Calgi Metaforlari ile iliskilendirdikleri Ozellikler

Metafor f %  Aciklama Ornekleri
(MO-45)“Cok yonli ve keyifli ancak bir o kadar da karmasik ve zor”. (M0-50)“Hayatlari piyano
tuslari gibi siyah beyaz ve ¢okseslidir”. (M0O-18)“Ozel egitim gereksinimi cocuklar ilk bakista cok
tusu olup karmasik gérindigi icin piyanoya benzer”. (MOA-27)“Dogru niianslar ile yaklasiimazsa
giizel tinllar elde edilmez”. (MOA-23)“Ozel egitime gereksinim duyan gocuklar en genis ses
araligina sahip cocuklardir”. (MOA-34)“Ciinkii onlar da piyano kadar genis bir diisiince yelpazesine
Piyano 63 44.68 sahip”. (MOA-55)“Ciinkii piyanoda ugras, sabir, istek gerektiren "bir enstriimandir”. (MOA-
60)“Piyanoda, sol anahtari ¢ogunluk tarafindan bilinen bir diizendir. Ozel egitim gereksinimi olan
¢ocuklara da disardan sadece bildigimiz kadar ile hakimizdir. Fakat fa anahtari sadece bu is ile
ilgilenen kisilerin bildigi bir duzendir. Yani 6zel egitim gereksinimi olan gocuklarin onlari
anlayabilecek, bu alanda egitim almis kisiler tarafindan gozlemlendiginde, goriinenin altinda gok
daha fazla sey barindirdigini gérebiliyoruz”. (MOA-48)“Siyah tuslar hayatlarindaki zorluklari, beyaz
tuslar her zorluga ragmen yilmadan hayatlarinin bir bitiin igcinde devam ettigini gosterir”.
(MO-11)“Iyi ve dogru ses gikarabilmek igin uzun bir siire yay cekmek gerekir. Sonrasinda dogru sese
ulasilir ve verim saglanir. Egitimlerinde ara verilmemesi gerekir”. (MO-25)“Basini yaslayabildigin
nadir calglardandir. Ozel gereksinimi olan cocuklar da tipki keman gibi samimidir”. (MO-
43)“Kemanda sesleri iyi duymak ve dogru basmak gerekir. Ogrencinin de engeli ve ihtiyacini bilmek
Keman 33 23.40 ona gore egitim vermek gerekir’. (MO-56)“Keman gibi duygusaldir”. (MOA-3)“Kemanda ilk sesleri
¢ikarmak sancili ve zahmetlidir ama zaman gegctikge verilen emekle, bilgiyle beraber, harika bir is
cikabilir’. (MOA-13)“Keman gibi 6zel gereksinimi olan 6grencilerde de her detay fazlasiyla uzmanlik
gerektirir’. (MOA-30)“Keman gibi hassastirlar”. (MOA-58)“Keman gibi c¢ok ¢aba ve emek
gerektirirler”.
(MO-8)“Hem ellerinizle sekil vermeniz hem de ruhuna tflemeniz gerekir”. (MO-9)“Yan fliitii calmak
dzellikle ilk baslarda zor olsa da sonralari emeginin karsiligini alirsin”. (MOA-2)“Fliite benzerler,
Flit 14 993 onlara verdigimi} her nefesi ayri bir giizellik olarak bize geri verirler”. (MOA-22)“Fliit gibi hassas ve
narindirler”. (MOA-39)“Hislidir, hassastir, dyle davranilmalidir ki ne az iflenmeli ne de fazla tfleyip
kulak ¢inlatilmahdir’. (MOA-41)“Flitln sesi gibi huzur verirler”. (MOA-78)“Fliitiin sesi gibi narin ve
yumusaktirlar”.
(MO-47)“Hirs gibi karmasik duygular davul ile eslestirdim”. (MO-7)“Bitiin vicudu farkli calisir ve
Davul 8 5.67 . ”
uyumu kesfederse ortaya ¢ok giizel seyler gikar”.
i (MO-10)“Her biri biricik ve farkhidir. Bir orkestrayi olustururlar”. (MOA-96)“Biitiin calgilara benzer.
Batun I, — . . o - AL: .
calgllar 5 3.55 C.L.mku tvum calgilar biylk bir naiflik ve ilgiye ihtiya¢c duyar. Hakim oldugumuzda ve emek
gosterdigimizde ortaya gikandan mutluluk duyariz”.
(M0-13) “igine dolan nefesi ulvi, huzurlu, essiz bir ses olarak geri verir. Her neyden ayni tonu
alamazsiniz. Bu cocuklarin da her biri essiz ve ayri renktir”. (MOA-68) “Ses ¢ikarmak zordur ¢ok
calismak, ilgi, zaman ve sabir gerektirir. Bu gocuklarin egitimi de bdyledir”. (MOA-40) “insanlar
Ney 3 2.13 . . Lo .
once hig ses g¢ikaramaz ama Ustlinde durup c¢alistikca 6grenmek basina gére daha kolaylasir. Bu
gocuklarla da ilk zorlugu asarsan kiglik dokunuglarla ve c¢alismalarla glizel melodiler
seslendirebilirsin”.
(MOA-46) “Bu ¢ocuklar da komalar gibi bati miiziginde kabul edilen sistematik kuralli mizikten
ud 3 2.13 farkhdir. Bunu tanimlayacak en giizel &rnek ud olabilir bence”. (MOA-82) “Tirk miizigi bati
miizigine kiyasen daha ¢ok dallari olan bir agag. Ozel egitim cocuklari da aynen dyle”.
Gitar 2 1.42 (M0O-21) “Bazen sakindir, bazen sinirlenir, gitarin tellerine vurmak gibidir”.
. (MOA-9) “La teli eksik viyolaya benzer. Ciinkii, bu cocuklarin yetersizlikleri hi¢c bir sey
Viyola 2 1.42 . . . . ”
yapamayacaklari anlamina gelmez. Onemli olan yapabilecekleri seylere 151k tutmaktir”.
Cello 1 0.71 (MOA-106) “Calmasi zordur ama &grendikten sonra eglencelidir”.
K.Kemence 1 0.71 (MOA-95) “Diger yaylilara gére temiz ses gikarmak igin daha fazla ¢aba gerektirir”.
(MOA-105) “Arp icin parmaklarini feda edersin ki iyi bir noktaya gelebilesin. Ozel gereksinimli
Arp 1 0.71 .. .. ”
gocuklar igin de boyle olmali”.
Mandolin 1 o071 (MO—G? 'fHe.r gln akort'eiersin 0 an diizene girer... Ama ertesi giin tekrar akort etmelisin. Ayni 6zel
gereksinimli gocuklar gibi”.
(MO-4) “Dogru nefesi uygulayip, tam dogru pozisyonda tutamadigimiz ve dogru agiz dudak
Trombon 1 0.71 koordinasyonunu saglayamadigimizda istenilen sesi ve tonu gikaramayiz. Bu ¢ocuklara da dogru
egitim ve yaklasim gerekmektedir”.
Fagot 1 0.71 (MO-20) “Ozel gereksinimli gocuklar fagotun sesi gibi tanrinin sesinin en saf halidir”.
(MO-34) “Bircok degiskeni icinde barindirnr ve yaptiginiz en ufak bir hamlemin karsihgini
Org 1 0.71 . i
olumlu/olumsuz direkt alirsiniz”.
Theremin 1 0.71 (MO-42) “Bu gocuklarla egitim teremin gibi hassas ve dingin yaklasim gerektirir”.
Toplam 141 100
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Tablo 3 incelendiginde, OGC’lerin %44.68 oraniyla en gok piyano ile iliskilendirildigi, piyanonun genis tus yapisi
nedeniyle ¢ok yonli, nGanslarin hassas uygulanmasi ile uzmanlk gerektiren, her seviyeyi kapsayan, ¢ok sesli,
ugras ve sabir isteyen, tanidikga ve hakim olundukga ¢6ziimlenen, fiziksel olarak siyah beyaz tuslariyla hayatin
zitliklarini barindiran, ancak miicadeleye ragmen yilmayan 6zellikleriyle bagdastirildiklar goriilmektedir. Bunu
%23.40 oraniyla keman izlemektedir. Kemanin hassas yapisi, ¢calma pozisyonundaki samimiyet ve duygulara
hitap etmesi, egitimi sirecinde; yetenek, bilgi, caba, emek, sabir, sireklilik, ustalik ve uzmanlk gerektirmesi,
ancak bu yaklagimlarla giizel sonuglar alinmasi diisinceleriyle ifade edilmistir. Flit ise %9.93 oraniyla Gglinci
sirada yer almaktadir. Flitlin hassas ve narin yapisi, tonun dengeli nefes verilmesiyle elde edilmesi, narin,
yumusak, huzur verici sesi, verilen her nefesi glizellik olarak geri yansitan iletisimli yapisi, baslarda zor olsa da
emegin karsiligini verme o6zellikleri benzetilmistir. Diger calgilardaki 6rnek ifadelere de bakildiginda belirli

ozellikler altinda toplandigi gérilmektedir. Tabloya, benzer ifadeleri tasiyan 6rnekler alinmamustir.

2. Miizik 6gretmenleri ve 6gretmen adaylarinin “6zel gereksinimli ¢ocuk” kavramina iliskin iirettikleri

metaforlarin kavramsal kategorileri

Bu boliimde, calgilara yonelik atfedilen gerekgeler incelenerek kategoriler olusturulmustur. Mizik 6gretmenleri
ve 6gretmen adaylarinin Urettikleri metaforlardan bazilari birden ¢ok tema icerdiginden ayri kategoriler altinda
degerlendirilmistir. Buna &rnek olarak “Cok yénlii ve keyifli ancak bir o kadar da karmasik ve zor” (MO-45)
ifadesi gosterilebilir. Bu durumda bakis agisinin dogru kategorize edilmesi bakimindan ifade dort kategori
altinda degerlendirilmistir. Toplam rakamlar olusturulan temalari géstermektedir. Bir ¢algi metaforu ile ilgili
goris, cesitli temalar ve kategorilere isaret edebilmektedir. Calgi metaforlarina iliskin atfedilen gerekgeler
degerlendirildiginde, ifadelerin 3 ana baslikta 16 alt kategoride toplandigi gorilmustir. Tablo 4'de mizik
dgretmenleri ve miizik 6gretmen adaylarinin OGC’lerle iliskilendirdikleri calgi metaforlarina yonelik

betimledikleri 6zelliklere iliskin temalar ve kategoriler yer almaktadir.

Tablo 8. Miizik Ogretmenleri ve Ogretmen Adaylarinin Ozel Gereksinimli Cocuklarla Bagdastirdiklari Calgi
Metaforlarina Yénelik Betimledikleri Ozelliklerin Dagilimi

% Miizik Ogretmenleri Miiz. Ogrt. Adaylari Genel

oy

E Temalar f % f % f %

o Cok yonlu 14 26.42 15 18.07 29 21.32

% Hassas yapili 3 5.66 13 15.66 16 11.76

=§ Ef;?“'k duygulari 5 9.43 2 2.41 7 515 %4191
;7 Essiz yapih 4 7.55 - - 4 2.94

@ Eksik yapili 1 1.89 - - 1 0.74

€ Emek isteyen 4 7.55 14 16.87 18 13.24

g Zorluk gekilen 6 11.32 7 8.43 13 9.56

%’ Uzmanlik gerektiren 4 7.55 3 3.61 7 5.15 %41.91
£  Dogruyaklasim - - 5 6.02 5 368

2 gerektiren

o lgiisteyen - - 5 6.02 5 3.68
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Miicadele gerektiren - - 4 4.82 4 2.94
Sabir gerektiren 4 7.55 - - 4 2.94
Fedakarlik gerektiren - - 1 1.20 1 0.74
£ Guzellik katan 3 5.66 9 10.84 12 8.82
© G A o,
g § Ozvfarklndallk 1 1.89 5 6.02 6 441 %16.18
& = saglayan
™ Huzur veren 4 7.55 - - 4 2.94
Toplam 53 100.00 83 100.00 136 100.00

Tablo 4’de miizik 6gretmenleri ve dgretmen adaylarinin OGC’lere yonelik gérislerinin 3 ana kategori bashgi
altinda; bireysel ézellikler kategorisinde %41.91 oraniyla 5, egitimsel yaklasim kategorisinde %41.91 oraniyla 8,
sosyal etkilesim kategorisinde %16.18 oraniyla 3 olmak Uzere toplamda 16 alt baslikta toplandigi gérilmektedir.
Metafor Urettigi kategoriler incelendiginde ise, 6zel gereksinimli cocuklari en fazla %21.32 oraniyla “gok yénlii”,
%13.24 oraniyla “emek isteyen” ve %11.76 oraniyla “hassas yapili” olarak betimledikleri, en az ise, %0.74

oranlariyla “fedakédrhk gerektiren” ve “eksik yapili” olarak algiladiklari gériilmektedir.

Calismada, her iki grubun da metafor Gretmedigi kategoriler bulunmaktadir. Mizik 6gretmenlerinin “dogru
yaklasim gerektiren”, “ilgi isteyen”, “miicadele gerektiren” ve “fedakdrhk gerektiren” kategorilerinde; muzik
O0gretmen adaylarinin ise “essiz yapili””, “eksik yapili”, “sabir gerektiren” ve “huzur veren” kategorilerinde
metafor Gretmedikleri goriilmektedir. Bu durum, miizik 6gretmen adaylarinin 6zel egitim dersleri almalari ve
dgretmenlik uygulamasi derslerinde OGC’lerle calismalariyla farkli yaklasimlara sahip olmalarina baglanabilir.

Grafik 1’de mizik d6gretmenleri ve égretmen adaylarinin OGC’lerle bagdastirdiklari ¢algi metaforlarina yonelik

betimledikleri 6zelliklerin dagilimi gériilmektedir.

26,42

30 ~

Grafik 2.Miizik Ogretmenleri ve Ogretmen Adaylarinin Ozel Gereksinimli Cocuklarla Bagdastirdiklari Calgi
Metaforlarina Yénelik Betimledikleri Ozelliklerin Dagilimi

Miizik 6gretmenleri ve miizik égretmen adaylarinin OGC’lere ydnelik gelistirdikleri kategorilerin kod bulutu

Sekil 1'de gosterilmistir.
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Sekil 1. Kategorilere Ait Kod Bulutu

TARTISMA ve SONUC

Genel olarak metaforlarin 6gretmenlerin profesyonel diisinme ve bilisine yararli pencereler sagladigi (Saban,
2006) ve 6gretmen adaylarinin uygulamalarda mesleki kimlik donlistiimiine katkida bulunan i¢ ve dis dinamikleri
yakalamalarina yardimci oldugu (Zhu & Zhu, 2018) temel varsayimlarindan hareketle mizik 6gretmenleri ve
miizik 6gretmen adaylarinin OGC’lere yonelik algilarinin calgi metaforlari araciligiyla incelenmesi amaciyla
yapilan bu ¢alismada; mizik 6gretmenlerinin 49 adet bati, 1 adet Tirk muzigi calgisi olmak lizere 50 ¢algl
metaforu; mizik 6gretmen adaylarinin ise 85 adet bati, 6 adet Tiirk mizigi calgisi olmak lizere 91 ¢algi metaforu

Urettigi gorilmektedir.

Arastirmada yer alan ¢algi metaforlari, genel olarak ¢ok ¢esitli ¢algi tlrleriyle ifadelendirilmistir. Metaforlar
muzik 6gretmenlerinde daha ¢ok bati mizigi calgilari, mizik 6gretmen adaylarinda ise bati mizigi calgilari
yaninda Tirk mazigi calgilariyla da betimlenmistir. Bu durumun, 2018’de giincellenen lisans programiyla mizik
O0gretmenligi anabilim dallarinda verilen bireysel ¢algi derslerine eklenen Tiirk muzigi calgilar ve Tirk muzigi
dersleri sayesinde ¢algilari daha yakindan tanimalari ve dolayisiyla Tirk muzigi calgilarina karsi ilginin artmasi ile

iliskili oldugu diisiintlmektedir.

Arastirmada, mizik 6gretmenleri ve mizik 6gretmeni adaylarinin en ¢ok kullandiklari g¢algi metaforlarinin

piyano, keman ve fliit oldugu goriilmektedir. Olusturulan bu metaforlar “gok yénlii”, “hassas yapili”, “karmasik

” ll ” o« ” ” o«

duygulari olan”, “essiz yapili”, “eksik yapili”, “emek isteyen”, “zorluk ¢ekilen”, “uzmanlk gerektiren”, “dogru

” o« ” « ” o«

yaklasim gerektiren”, “ilgi isteyen”, “miicadele gerektiren”, “sabir gerektiren”, “fedakdrlik gerektiren”, “gtizellik

” //

katan”, “6z farkindalk saglayan”, “huzur veren” olmak lizere 16 kategori altinda toplanmistir. Elde edilen
kategorilerden “ilgi isteyen”, “hassas yapili” ve “giizellik katan” kategorilerinin Day! vd. (2020) calismasiyla

ortlistigu tespit edilmistir.
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Katiimcilarin ifadelerinde, biylk oranda olumlu goriis belirtmeleri ve olumlu algiya sahip olmalari dikkat
cekicidir. Bunun sebebi olarak katilimci 6gretmen adaylarinin okul deneyimi, 6gretmenlik uygulamasi ve 6zel
egitim gibi derslerde 6zel gereksinimli cocuklari tanimalari ve olumlu algi gelistirmis olmalari dustnulebilir. Bu
sonucu alanyazinda bulunan farkli ¢alismalar (Dayi vd., 2020; Given & Cevik, 2011) da desteklemektedir.
Calisma bulgularina gore “Ozel egitim dersi alan 6gretmen adaylari, almayanlara gére daha olumlu gérise

sahiptir”. Bu faktori derinlemesine inceleyecek bir ¢alisma yapilmasi konuya 1sik tutmasi agisindan onerilebilir.

Altindag vd. (2020) arastirmasi da bulgulari destekler niteliktedir. Arastirmada, 6gretmen adaylari 6zel egitime
iliskin olumlu yonde goérus bildirmislerdir. Ayrica 6gretmen adaylarinin en fazla metafor rettikleri kategorinin

"X

ise “egitimde firsat esitligi” oldugu gorilmektedir.

Arastirmada OGC'lere yénelik goriisler ii¢ ana kategori bashg altinda toplanmistir. Uretilen metaforlar bireysel
ozellikler, egitimsel yaklasim ve sosyal etkilesim baslklari altinda degerlendirilmistir. Bu {ic ana kategoriye ait
oranlar incelendiginde, bireysel 6zellikler ve egitimsel yaklasim kategorilerinde esit sayida metafor Uretildigi
gorilmistir. Bilindigi Gzere OGCler arasinda “yetersizlik tiir(i ne olursa olsun sinirl sosyal etkilesim becerileri
olan” (Ozaydin vd., 2008, s. 18) ¢ocuklar da bulunmaktadir. Arastirma bulgularinda da benzer sekilde, sosyal
etkilesim yonlerini ele alan metaforlar ve atfedilen ifadelerin sinirh diizeyde olmasi olduk¢a dikkat cekicidir.
Acar vd. (2017) galismasinda kullanilan “salon”, “misafir odasl” ve “bahg¢e” metaforlari da bu yone dikkat

cekerek 6zel egitim gereksinimli bireyin sosyallesme ihtiyacina gdnderme yapmaktadir.

Calismada OGC'leri betimlemek igin {retilen ayni calgiya iliskin metaforlarin, farkl &zellikleri vurguladig
goriilmektedir. Ornegin; “Ozel egitim gereksinimli cocuk fliit gibidir. Ciinkii, “hem ellerinizle sekil vermeniz, hem
de ruhuna uflemeniz gerekir”; “calmak 6zellikle ilk baglarda zor olsa da sonralari emeginin karsihgini alirsin”;
“onlara verdigimiz her nefesi ayri bir glzellik olarak bize geri verirler”; “flit gibi hassas ve narindirler”; “hislidir,
hassastir, 6yle davranilmalidir ki ne az Gflenmeli ne de fazla ifleyip kulak ¢inlatiimalidir”; “flitiin sesi gibi huzur
verirler”; “flitiin sesi gibi narin ve yumusaktirlar” betimlemelerine bakildiginda, kimi zaman bireysel
ozelliklerine, kimi zaman ise egitimlerine vurgu yapildigi gérilmektedir. Buradan galgilarin da bireylerde farkli
algilar yarattig1 sonucu cikarilmaktadir. Bireylerin galgilara yonelik gelistirdigi tutumlar bireysel algilari nedeniyle

farkhihk gosterebileceginden bu yonde yapilacak calismalarin alanyazina farkli bir bakis acisi saglayacagi

disinilmektedir.

Arastirmada yer alan kategoriler incelendiginde, her iki grubun da OGC’leri cok yénlii olarak degerlendirmesi;
OGC'lerin farkli yénlerini tanima firsati bulmalari ve oldukga genis olan OGC skalasinda ¢ok farkli yetenekte ve
hassas yapili ¢cocuklarin yer aldigini fark etmeleri ile bagdastirilabilir. Ancak, ayni zamanda bu ¢ocuklarin emek
isteyen cocuklar oldugunu, onlar icin verilen emeklerin fedakarlk kapsaminda degerlendirilemeyecegi ve eksik
bireyler olmadiklarini diisiindiikleri de anlasilmaktadir. Dolayisiyla, her iki grubun da 6zel gereksinimli bireyler

konusunda biyiik oranda farkindalik sahibi olduklari sonucu ¢ikarilabilir.

Sonug olarak, mizik 6gretmenleri ve miizik 6gretmen adaylarinin hayatlarinin énemli bir pargasi olarak goriilen

calgilar yoluyla OGC’lere iliskin yaratici cevaplar verdikleri ortaya ¢ikmistir. Dolayisiyla diger alanlarda da buna
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benzer metafor ¢alismalarinin yapilmasi ile o alandaki kisilerin kendilerini daha rahat ifade etmelerine olanak

saglanabilecegi dusliniilmektedir.

Arastirmadan elde edilen bulgular sonucunda miizik 6gretmenleri ve 6gretmen adaylarinin 6zel gereksinimli

cocuklarla ilgili algilari séyle 6zetlenebilir;

Ozel gereksinimli cocuklar; karmasik duygulari olan, hassas ama biraz eksik yapili, ilgi ve emek isteyen,
egitimlerinde zorluk c¢ekilen; bu nedenle sabir, dogru yaklasim, uzmanlik, miicadele ve fedakérlik
gerektiren, tiim bunlarin yaninda ¢ok yénlii, essiz yapili, huzur veren taraflariyla 6z farkindalik saglayan
ve hayata giizellik katan bireylerdir.

ONERILER

GUnlmiuzde hizla artis gosteren farkl gelisen gocuk sayisi, gerek sosyal gerekse egitimsel paradigmalarin
degismesine sebep olmakta ve yeni bakis acilari ile hazirlanan egitim politikalarini zorunlu kilmaktadir. 2006
yilina kadar olan miizik 6gretmenligi programlarina bakildiginda 6zel egitim ile ilgili bir ders olmadigi, 2006
yilinda konulan Ozel Egitim dersinin ise 2018 yilindan itibaren Ozel Egitim ve Kaynastirma dersi adi altinda
yaratuldigu gorilmektedir. Belirtilen ihtiyag neticesinde tekrar ele alinan 6gretmen yetistirme lisans
programlarinda yapilan diizenlemelerle 2018 yilindan itibaren Ozel Egitim ve Kaynastirma dersi yirirlige
girmistir. Boylece 6gretmen adaylari 6zel egitim gereksinimi olan bireyler ve bu bireylere yonelik kaynastirma
uygulamalari ile ilgili bilgi sahibi olmaktadir. Ancak bu dersler teorik agidan yeterli olsa da pratik kazanma

acisindan uygulamali yaklasimlar gerekmektedir.
Bu ¢alismanin sonuglari kapsaminda uygulamalar agisindan asagidaki 6nerilerde bulunulmustur:

Ozel egitim gereksinimi olan bireyleri tanimak ve dogru yaklasimla hazirlanan 6gretim yéntemlerine hakim

olmak igin;

e Miuzik 6gretmen adaylarinin 6gretmenlik uygulamasi derslerinde 6zel egitim siniflarinda ¢alismalar
yapmasi,
. Muzik 6gretmenlerine hizmet ici egitimi kapsaminda 6zel gereksinimli ¢cocuklarla uygulamal egitim

yapmalarinin saglanmasi énerilmektedir.

Ayni zamanda, 6zel egitim siniflarina devam eden ¢ocuklarin gelisimlerinde, ince ve kaba motor davraniglar ve
iletisim becerilerinin gelistiriimesi icin ilkokul birinci siniftan itibaren muzik dersleri almalari saglanabilir ve bu
derslere muzik 6gretmenlerinin girmesi tesvik edilebilir. Bu ¢alismanin daha ileri safhasinda, 6zel gereksinimli
cocuklarin sosyallesme durumlarini etkileyen faktérlerin gesitli veri toplama yontemleriyle incelenmesi
saglanabilir. Calisma daha genis katilimci grubuyla tekrarlanabilir. Ayni zamanda farkl branslar icin 6nemli olan
spesifik benzetim tekniklerinden yararlanilarak sonuglar karsilastirilabilir. Muzik alaninda yetenekli olan 6zel
gereksinimli ¢ocuklara iliskin bakis acilarini ortaya c¢ikaran c¢alismalar yapilabilir. Bu sayede 6zel gereksinimli
cocuklara olan algl ve tutum belirlenerek 6gretim programlari, icerikleri ve uygulama yoéntemleri buna uygun

dizenlenebilir.
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