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ABSTRACT

Museums are unique settings pertaining to the preservation of the societies’ communal
recollection of the place in which they dwell in historical period. The variety of collections in
museums in terms of their features and categories is of great importance to form social identity
and to keep social memory alive. In this regard, conceptual varieties of museums, and human
interactions through the visual exhibitions have created the possibility for museums to be an
educational resource. Museums, where educational activities are conducted in unconventional
ways, have recently grown in popularity as extra-curricular learning centers. As such, museums
can be defined as both learning tools and institutions that help learners with gaining various skills
and values. As an intersectional part of social study related subjects, museums are frequently
utilized in social studies courses. This study aims to investigate the effect of museum education
practice on teacher candidates’ views and motivation of museums in social studies. This study
adopted a pretest — posttest and control group design. A total of 49 senior students of education
faculty of a state university were recruited. Teacher candidates were randomly assigned as
experimental and control groups. Over the period of one academic semester, a 14-week course
of instruction was offered. Data were collected through three tools: a scale of opinions for
museum education the scale on motivation and learning strategies and a semi structured
interview constructed by the researchers. Findings of the study showed that there was a
significant difference between the experimental and control group. Based on the findings, it can
be stated that experimental group of students has positive opinions pertaining to museum
education and that the motivation towards the course of the experimental group is higher than
that of control groups. Further recommendations in relation to the use of museums in social
studies courses were proposed.
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INTRODUCTION

Historically, societies have perpetually been struggling to continue their existence keeping their historical,
cultural, artistic and natural values. They have obviously realized the need of specific locations so that they can
pursue the value they own and that they can pass this value to the following generations effectively. These
locations are the museums where valuable places pertaining to the distinct fields of societies have been
exhibited and presented. The meaning of museum is rooted in Greek as “museion”, and in Latin as “museum”,
referring to temple of fairies and sciences (Ata, 2002). In national context, museum is defined as the place
where in another definition by the national language institution dictionary (1998) museum refers to a place
where artistic or scientific artifacts are saved and displayed for the benefit of society. In international context,
defined by International Council of Museum (ICOM), museum is a permanent institution where subtle
evidences of human artifacts are collected, saved, searched, conveyed, and displayed for a variety of purposes
such as education, work and humanity’s artistic interest (Mclean, 1996). The term of museum dates back
resources belong to Akas who lived in Agean basin in ancient times. Based on the hearsay, Zeus, Akas’ the
biggest God had nine daughters named Muses-Miiz. Each of the daughter represented one of the fine arts and
lived in the mountain Pindus. Museums were located on the hills that were devoted for the nine daughters

(Buyurgan, Mercin & Ozsoy 2005; Akengin 2014: 2).

According to Ambrose and Paine (2012: 41) museums are attributed to be institutions that enable the human
relations to be live, inspire the people as well as improve the life standards of the society. To this end, it can be
stated that a museum has abundant functions by its nature (Buyurgan, Mercin & Ozsoy, 2005); a) collection
function, b) archiving function, c) protection function, d) exhibition function, e) education function. It can also
be asserted that museums carry on their functions to serve the purposes assigned to them. One might have
two main questions to be answered: What are the main reasons of museums to exist? How do museums
contribute to the society? The concerns related to the initial question can be exerted as the artifacts exhibited,
economical value and education. Additional reasons could be highlighted as enriching the location of the
museums in terms of economic and educational context, empowering the entity of democracy through getting
people gather together. The concerns related to the latter question involve the content to form a medium of
learning in a wide variety of mass of people. Furthermore, museums are a sort of compromising platforms of
communication that contribute to exchange of ideas among people (Karadeniz & Okvuran, 2018: 2). Museums
also represent a lifelong acculturation through information, concept and content they provide for their
beneficiaries. This characteristic of museums can be reflected through the process during which beneficiaries of
museums are effective participants and actively connected with the collections exhibited (Sandell &

Nightingale, 2012: 60).

Museums are the spaces of exhibitions for societies in respect to their contents, collections, historical features
as well as the locations that they have been protected. Museums contribute to interaction with societies and
form historical consciousness through historical collections reserved within the historical sustainability. They
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also keep the social consciousness constantly live. To this end, it is obvious that museums have unique roles in
forming social identity, social construction and social development (Mercin, 2003). It can also be remarked that
museums play an important role in a society in relation to provision of educational resource, increase the sense
of ownership, developing empathy, and social integrity (Ambrose & Paine, 2012: 41). Museums raise
individuals’ awareness in many ways especially, in relation to understanding of the value of historical artifacts
and cultural entities, gaining the ownership of cultural heritage, protecting the historical heritage,
conceptualizing the multi acculturation (Sheppard, 2001). Given the value of historical heritage, the
development of consciousness that artifacts, items and objects exhibited in museums belong to humanity is of
great importance. Crane (2000) echoes this issue stating that museums are bridges to pass the heritage over to

the following generations as well as to contribute to protect the historical recollection.

Individual and social contributions of museums have allowed people to use them in educational system
systematically along with a well-organized schedule. In literature, research studies confirm that museums can
contribute to education as a meaningful educational tool (Rosenzweig 2000; Marcus et al., 2012; Kissel et al.,
2019). Furthermore, Tuna (2018) remarks on the educational contribution of the museums, stating that
students can gain abundance of insights as they interact with the collections, items and objects during their
visit. As Clutterbuck (2008, 73) points out, museums are locations with their own unique meanings, and we
form the meanings on the basis of our own background and experiences. In this regard, museums have
significant instrumental roles in that they provoke people with the new ways of thought, enable them focus on
themselves, offering the sense of self-awareness rather than that of others awareness. Hence, it can obviously
be seen that museums not only allow individuals form new meanings based on individuals’ interest,
competence and skills but also gain experience out of the collections, contributing to the process of lifelong
learning process (Tezcan Akmehmet & Odekan, 2006; Mamur, 2015). As known, the medium of education has
no more been limited to schools and teachers and museums have been an integral, multimodal and functional
part of education as a learning medium outside the school (Bobick & Hornby, 2013; ilhan, 2009; Kissel et al.,

2019).

In order to meet the educational needs of the museum visitors, the nature of the museum should be clearly
explained to the learners beforehand so that learners can forge bonds with the collections exhibited. Learners’
interest on museums may vary based on their personal interests and educational needs as well as individual
differences (Greenbhill, 1999). Museums have an impact on visitors in several ways: first they influence visitors’
sense of value judgement and behavior and cause interest and curiosity and make learners lives more
meaningful, raising the learners’ self-confidence. In relation to the thought-provoking feature of museums,
learners can have chance to find the answer to the question “how”, and to conceptualize social exchange
through the interactive communication (Hein, 1998: 51). What is expected from individuals through the
museum education is to help people with contextualizing the collections and developing connections with what

they have been experiencing in their current lives (Tezcan Akmehmet & Odekan, 2006). It could also be

317 Er, H. and Yilmaz, R. (2020). The Impact of Museum Education Practice on Teacher Candidates’ Views and
Motivation in Social Studies, International Journal of Education Technology and Scientific Researches, Vol:
5, Issue: 11, pp. (315-352).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 11 Yil / Year: 2020

expected that the experts —those who deliver courses in museums- in museums are competent and qualified
enough to address the training in museums in relation to preliminary preparations, information and planning as
a part of museum education (Burnham & Kai-Kee, 2015: 37). Another aspect to consider is that experts in
museums should be informed prior to the actual visit about the visitors’ profile and their level of readiness. This
allows the experts to adopt suitable and update methods and techniques for the target group of visitors.
Additionally, experts could also get some relevant feedback out of their explanations, which could provide

them further necessary precautions for the following museum education purposes (Karadeniz et al. 2015).

Nowadays, the educational dimension of museums has been prevalent, providing a great functional purpose.
Also, museums being accepted as learning as out of school environment has led museums being utilized within
educational systems in different countries. The course of social studies is embodied to educate people
effectively with the purpose of successful, productive and highly aware citizen. It is of great importance that
skills and competence related to distinct branches social studies in Turkish educational system is gathered as
sole section. In this course, an interdisciplinary approach is adopted and the aim of the course is to train
citizens towards being effective, productive and with the high sense of awareness (Oztiirk, 2015). As Doganay
(2002) states that museums play an important role in regard to reach first-hand resources and the utilization of
authentic and visual materials in the course of social studies. Training the individuals for the skills such as social
participation, observation, perception of time, location, chronology, change, perception of continuity and
empathy require out of school learning environment (Cengelci, 2013). In order to meet these needs, education
can be offered in museums, offering the learners distinct learning opportunities. In this regard, depending on
the content, the course of social studies is one of the courses in which museums are abundantly utilized
(Aladag et al., 2014). In social studies education, learners gain in many ways through the use of museums,
which highly contributes to improve a variety of skills (Marcus, 2007). Museums help individuals understand
the value of historical artifacts and cultural assets. They also provide people to develop the sense of tolerance
towards other culture, getting them gain the feeling of ownership of cultural heritage (Sheppard, 2001). The
artifacts exhibited represent as bridges to serve humanity in several ways: to form the national identity, to save
the historical and cultural memory as well as to pass over the common heritage to future generations. What is
more, museums contribute to people’s development of metacognitive skills pertaining to improving the skills
such as using their imagination, observing, critical thinking and creativity. Another important metacognitive
aspect of museums is that they enable people form the sense of taste and develop the understanding of

esthetics (Atagok, 1999; Yilmaz & Seker, 2011).

Museums play an important role in meeting the needs of social studies course and in enabling the individuals
to adopt the necessary skills. Keeping the context of social studies in mind, museums can also be referred to
the settings where learners from primary school to higher education can adopt them as unique learning
environments. In literature, there has been body of research in dealing with the use of museums in social

studies as extra-curricular activity outside the school. A great body of studies focuses on the use of museums in
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a range of different aspects in social studies (Lacina & Watson, 2003; Kaschak, 2014; Kaf, 2017; Keskin &
Kaplan, 2012; Filiz, 2010; Yildirm & Tahiroglu, 2012; Ata, 2015; Cerkez, 2011; Ata, 2010; Isik, 2016; Mercin,
2016; Ekelik, 2010; Tezcan Akmehmet, 2005; Peker, 2014; Meydan & Akkus, 2014; S6nmez, 2011; Ustaoglu,
2012; Demir, 2015; Yorulmaz, 2016; Turgut, 2015). A great body of studies deals with students’ perceptions
(Yilmaz & Seker, 2011; Coskun, 2014; Caliskan & Cerkez, 2012; Karakaya, 2015). Another group of studies
focuses on teacher candidates’ perceptions of museums (Caliskan et al., 2016; Solmaz, 2015; Aladag et al.,
2014; Ay & Fidan, 2014; Yesilbursa & Uslu, 2014; Yilmaz & Egliz, 2015; Kamgi, 2015). Yet, another group of
studies delves into teachers’perceptions in dealng with museums (Ata, 2002; Ari, 2010; Aktas, 2017; Glingér,
2016) as well as student and teachers’ perceptions (Kisa, 2012; Egiliz, 2011; Egliz & Kesten, 2012). Finally,

communicational aspect of museums is searched (Glleg & Alkis, 2003).

Based on the studies given above and to the researchers’ knowledge, there seems to be a gap in experimental
studies in dealing with museums in the field of social studies education. This study aims to fill in this gap in
regard to the practice of museum education and its effect on teacher candidates’ opinions and motivation
regarding museums. It is also considered that raising the teachers of social studies’ awareness towards
museum education could contribute to teacher candidates’ pedagogical knowledge. In this regard, this study
aims to the effect of museum practice education on teacher candidates’ views and motivation pertaining to
museums in the field of social studies. The following research questions were scrutinized to serve the aim of

the study:

1. Is there a significant difference between experimental and control group in regard to the scores
released from the opinion scale of museums?

2. Is there a significant difference between experimental and control group in regard to the scores
released from the scale of motivation?

3. What are the teacher candidates’ opinions in relation to the use of museums in the instruction of

social studies course?

METHOD

Research Design

This study adopted a mixed method study of a pretest - posttest with a control group design to investigate the
effect of the practice of museum education on teacher candidates’ views and their motivation pertaining to the
museums. Data of the quantitative phase were collected through the two scales named as “opinion scale in
relation to museums” and the scale of motivation and learning strategies. Data of the qualitative phase were

collected through semi-structured interview form.
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Study Group

A total of 49 senior students of social studies education program in education faculty of a state university were
recruited as participants of the study. Information in relation to teacher candidates’ groups and gender in this

study is given below.

Table 1. Information Pertaining to the Teacher Candidates’ Gender

Variance Group N %
Female 30 61

Gender Male 19 39
Total 49 100

Based on the given information in table 1, it is seen that 61% of the teacher candidates are male and 39 %

male.

Table 2. Information on the Participants in the Study

Variance Class Study group N %
A Experimental 26 53
Class
B Control 23 47
Total 49 100

Information pertaining to participants in the study group is given in table 2. As seen in the table, 53 % of the

total participants in experimental group is from class A and 47 % from class B.

At the outset of the study, teacher candidates were randomly assigned into two groups as 26 students in group
A, and 23 in group B. Followed by another random selection procedure, group A was assigned to be an
experimental group, and group B control group. Training for the experimental group was delivered by the

researchers of the study. Implementation process of the study is shown in figure 1:
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Figure 1. Implementation Process Diagram

Implementation Process of Museum Education Practice

Within the framework of museum education, a package of instruction in which visual and comprehensive
content of all the museums in 81 cities in Turkey was incorporated was prepared for the participants in control
group. As a part of basic information a presentation to students was delivered and the presentation of
museums for each city covered the information such as name of the city, number of museums within the city,
name of the museum, year of foundation. Following the pre-information session, visual presentation regarding
the museums were periodically provided. Teacher candidates were informed in detail about the museums in 81
cities in Turkey. This session followed the session of diagnosing “the type of museums”. In this phase,
museums were categorized into five groups in the light of the literature as a) collections, b) affiliations, c)
settings where the collections are presented, d) field of service, e) people whom the museums address
specifically. These types of museums were also grouped into sub categories within themselves. The ultimate
categorization of the museums with their specifications were determined on the basis of the experts working in
the museums. In this way, a map of museums referring to the types of museums existing all around Turkey was

delivered in the course of education practice. Details of the categories of museums were illustrated in figure 2.
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Figure 2. Types of Museums

Additionally, a total of three museums in three weeks in X province in Turkey were visited allocation one
museum for each week. Before the actual visits, teacher candidates were informed about how to plan a
museum visit, what to do there and how to evaluate a museum visit. The officers in museums guided the
participants and delivered information pertaining to museums. At the end of the visits, each student prepared

a poster dealing with the summary of what they had seen during their visits, and presented it in a class.

The students in control group followed their regular face to face education of museum education from books,
published and printed materials. The delivery of museum education took 14 weeks in 2018-2019 academic year
of the fall term within the framework of an optional museum education course of sophomore students in the
field of social studies education. Following the instruction phase, teacher candidates were asked to fill in the
data collection tools. The tools included demographic information form, the scale of perception pertaining to

museums, the scale of motivation and learning strategies, and a semi-structured interview questionnaire.
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Data Collection Instruments

The scale of perception pertaining to museum education was developed by Ata (2002) and adopted by Cetin
(2014) for the teacher candidates. Cetin (2014) constructed the structure of the scale in relation to social
studies teachers and determined the validity of scale as 39 items with its three sub dimensions. Reliability of

the scale was found to be .84.

The scale of motivation and learning strategies was developed by Pitrinch, Smith, Garcia and McKeachie (1991)
and adapted in Turkish by Biyiikéztiirk, Akgiin, Ozkahveci and Demirel (2004). The scale is composed of two
parts as learning strategies and motivation. The sub- category of motivation scale was utilized for the purpose
of this study. This sub scale of motivation includes the factors of organization of internal aim, organization of
external aim, value of task, the belief of learning control, perception of self-efficacy, anxiety of exam. The

reliability of this sub scale of motivation was recalculated and found to be .88.

In order to determine the control group of students’ perceptions related to museum education, a semi
structured questionnaire developed by the researchers was utilized. The questions in the questionnaire were
evaluated by experts in the field of social studies. Based on the experts’ feedback concerning the questions, the

necessary changes were implemented in the semi structured questionnaire form.
Data Analysis

In order to determine the normal distribution of the grades in the scale of motivation and learning strategies
Kolmogorov-Smirnov test was carried out. Normal distribution of the scales was confirmed as the level of
(p>0.05). In order to compare the students’ scale grades in both experimental and control groups, Analysis of
covariance (ANCOVA) was implemented. Content analysis was carried out to analyze the participants
perceptions collected through the semi structured questionnaire. The participants perceptions were

categorized into sub themes and the results were shown as frequency and percentage.

In the process of content analysis, participants’ views were analyzed by the two researchers, and key themes
were highlighted. Based on each highlighted theme, student views were coded. In order to determine the
consistency between the researchers’ coded themes, reliability of coding was checked and confirmed to be in
the level of 76 %. In the case of difference or inconsistency, researchers gathered together and reached the
compromise on the coded theme. Finally, direct quotation of the reports were preferred to increase the

internal reliability.
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FINDINGS
Findings on the Scale of Suggestions for Museum Education

Students’ scores based on the scale of students’ opinions on museum education in experimental and control

groups were shown figure 3.
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Figure 3. The Average of Pretest and Posttest Scores Released Form the Scale of Views in Relation to Museum

Education

As seen in figure 3, there is no significant difference between the experimental and control group in relation to
the average of pretest scores. However, there seems to be difference between the groups in relation to the
average of posttest scores. ANCOVA analysis was run in order to test whether this difference is significant. The

result of the analysis is shown in table 3.

Table 3. Results of Covariance Analysis

Source of Sum of Squares sd Average of F p
Variance Squares
Pretest 2998.625 1 2998.625 92.260 .000
Group 736.072 1 736.072 22.647 .000
Error 1462.581 45 32.502
Total 1295623.000 49
p=.000<.05

As seen in table 3, it was found that there was significant difference when posttest scores of the students were
compared after the necessary condition of controlling the experimental and control groups' pretest scores [F(1-
45)=22.647, p<.05]. In other words, it can be stated that the instruction pertaining to museum education was

found to be effective.
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Findings in relation to Motivation Scale

Figure 4 illustrates the experimental and control group of students’ grades based on motivation scale.
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Figure 4. The Average of the Pre-Test and Post-Test Scores of Motivation Scale

As seen in figure 4, average of scores of the experimental and control groups seem to be closer to each other,
and there is no significant difference between the experimental and control group in relation to the average of
pretest scores. However, there seems to be difference between the groups in relation to the average of
posttest scores. ANCOVA analysis was run in order to test whether this difference is significant. The result of

the analysis is shown in table 4.

Table 4. Results of Covariance Analysis

Source of Sum of Squares sd Average of F p
Variance Squares
Pretest 937.121 1 937.121 7.026 .000
Group 1217.778 1 1217.778 9.131 .004
Error 6001.811 45 133.373
Total 1293611.000 49
p=.004<.05

As seen in table 4, it was found that there was significant difference when posttest scores of the students were
compared after the necessary condition of controlling the experimental and control groups' post-test scores
[F(1-45)=9.131, p<.05]. In other words, it can be stated that the instruction delivered to students had positive

impact on students’ motivation.
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Teacher Candidates’ Perceptions on Museum Education

Table 5 illustrates the results of teacher candidates’ perceptions in relation to the use of museums in social

studies course.

Table 5. Teacher Candidates’ Perceptions in Relation to the Use of Museums in Social Studies Course

Sub-themes f %

Museums contribute to learners to internalize information permanently. 18 20.45
Museums increase learners’ curiosity and motivation 15 17.04
Museums provide a first-hand learning resource for the course. 14 15.90
Museums make learning easy as they provide concrete course materials. 12 13.63
Museums contribute to gain the consciousness of historical heritage and culture. 12 13.63
Museums contribute to learning through the understanding of reason and result. 10 11.36
Museums ease us to make connection between past and present. 7 7.95

Total 88 100

As seen in table 5, it can be realized that the use museums in social studies courses contribute to learners in
several ways: learners’ internalization of information permanently (18), learners’ increase of their curiosity and
motivation towards information (15), learners’ chance of first-hand resource for the course (14). Teacher
candidates have also reported that the use of museums in social studies course could ease learning through the
concrete objects (12), and help learners gain the sense of history and cultural heritage (12). Additionally,
teacher candidates have also stated that the use of museums could provide learners associate the variety of
the course topics within the framework of reason and result (10) in social science course, developing sound
connection between past and present (7). In sum, based on the teacher candidates’ reports, it can be stated

that the use of museums could be highly beneficial in regard to the instruction of topics in social studies.

Selected reports by teacher candidates (TC) are as in the following:

TC8: “Students can internalize various topics and conceptions in social studies through the artifacts exhibited in

museums, provide learners, which enables learners to keep the information in their long term memory as well.”

TC3: “Exhibited artifacts in museums are of great importance in relation to increase learners’ interest and
curiosity towards the course of social studies. Especially, a variety of museum visits pertaining to a variety of

scope would enable learners to approach the course more positively.”

TC10: “Historical artifacts pertaining to distinct civilizations would increase learners’ awareness, which could

provide a powerful material in dealing with the social studies course.”

TC5: “Museums have significant roles in that they provide learners with the awareness of cultural heritage. All

artifacts in museums are concrete models for learners.”
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DISCUSSION AND RESULT

This study delved into the effect of museum education practice on teacher candidates’ views and motivation of
museums in social studies course adopting the experimental design with the pretest, posttest and control
group. After controlling the pretest scores of the experimental and control groups, and comparing the posttest
grades of the experimental and the control group, a significant difference between the two groups was found.
In other words, it can be stated that practice of museum education had positive impact on teacher candidates’
opinions of museums in social studies. The result of this study is also confirmed by Akengin’s (2014) study.
Akengin (2014) states in his study that museum based cooperative studies in pedagogy increases students’
success rate and contribute to students’ comprehension. Cerkez (2011) found in his experimental study that
the experimental group students’ attitude towards social studies course was positively influenced when
compared to that of the control group students. In another study by Filiz (2010), it was found that students
developed positive attitude towards the social studies course when delivered through museum education.
Dewey as cited in Hein (2004) state that “museums are the institutions that should be often visited, and that
contribute to education of people through a range of life experience” (p.423). In this regard, it can be regarded
that museum education enhances learners’ conceptualization of learning in a better way, improves academic
success, influences learners’ attitude towards the lesson positively. Additionally, Karadeniz et al., (2017) assert
that museum education is as important as the fundamental courses such as Turkish, citizenship and math. They
also highlight that museum education could be delivered in all levels of education and that curriculum should
be aligned with the museum education. Hence, the extent to which museum education is important is
obviously clear as it provides learners with consciousness of history and culture, and enhances learners’

interest in the topics delivered in social studies courses.

Secondly, the findings regarding the motivation scale showed that there is a significant difference between the
experimental and control group. In other words, it can be stated that the practice of museum education had an
impact on the learners’ motivation in relation to museum education. In Yesilbursa and Uslu’s (2014) study on
self-efficacy as a sub factor of motivation found that experimental group of learners’ self-efficacy is higher than
that of the learners in control group. The results based on the findings can be considered that those who take
museum education course can possess the information on museum education and feel better self-efficacy. In
this regard, museum education studies in most research studies commonly showed that museum education
should be delivered as an obligatory course in bachelor degree of teacher education programs. Sar and Sagkol
(2013) emphasize that museum education is necessary in a variety of ways such as the conceptualization of
social studies course, contribution to active learning on the part of the learners, opportunities to plan to
outside school activities as well as increasing the students’ motivation. Erem (2017) asserts in his study 92% of
the teacher candidates in pre-school teaching program favored to have museum education that existed in their
optional courses. This researcher further explained that this taking the course of museum education would

have positive and pedagogical impact on the teacher candidates and that would highly increase learners’
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motivation. Hence, it can be regarded that museum education imposes an important role for the learners in

relation to the increase of motivation as well as the increase of curiosity of learning in social studies courses.

In the final phase, teacher candidates’ opinions regarding the use of museums in social studies course were
dealt. According to the study results, the use of museums contributes to store the information in long term
memory, increase interest and curiosity, get the chance of the use of authentic materials for the course, ease
the learning, raise the awareness in history and cultural heritage, gain the sense of reason and result

relationship, get connected to both past and present time.

Museums are one of the institutions with a crucial function and understanding of student centered education
in modern education system as they make students active and offer the chance of out of school learning
opportunity (Ayaydin, 2017). According to Piscitelli and Anderson (2000) successful museum education can
only be possible when learners can enrich their experiences of museums, gain the awareness of museum
education and raise their curiosity. In this regard, it can be stated that museum education would get its
legitimate value not just through a sole instrument for education but through the understanding of all teachers’
responsibility. Both officers’ and, especially, teachers’ main responsibility is to organize the content of effective

museum education, plan as well as implement the set plan and content. (Aktin, 2017).

Given the literature in the field, there has been similar findings studies in other studies. Some confirmatory
examples are Marcus (2008), Sahan (2005), Kaschak (2014), Yilmaz and Seker (2014). Marcus (2008) found that
the visit of museum would be helpful for learning on the part of learners and develop the sense of empathy for
the learners through the gain of different point of view. Sahan (2005) found that a variety of skill that is not
possible in a classroom setting could be enabled by the learners. Kaschak (2014) found that museums would
ease the understanding of citizenship and historical events. On the other hand, Yilmaz and Seker (2011)
pointed out in their study that majority of the participants reported that the visit of museums was beneficial in
regard to comprehension, visual presentation, and culture. They also stated that it contributed to learners in
regard to the development of the skill of historical thinking. In a study conducted Caliskan et al., (2016), they
reported the reasons why the use of museums would be beneficial for the learners. The main reasons stated
are to internalize the topic, to keep the information in long term memory, an active and enjoyable setting of

education, to get the learners to appeal the historical topics.

When the results of this study are evaluated in general; the use of museum as a teaching medium can be useful
for the learners in developing their competence in social studies courses in many ways. It can also enable
learners to gain a variety of values in conceptual and competence level of the course (Solmaz, 2015; Aladag et.
al, 2014; Keskin & Kaplan, 2012; Ay & Fidan, 2014). In this study, in the social studies course, which plays a
leading role in the socialization of children, their integration into the society in terms of spatial and
environmental and acquisition sense of belonging; It is thought that education for museums and useing of
museum is also important in creating awareness for museums. By findings from the result of this study,
especially, effective enough unused museums in Turkey in education can find the more functional area of use
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and these findings can be a guide behalf to find the value it deserves to make museums transforming into

teaching material.
Based on the findings of the study the following further studies can also be suggested:

e Experimental studies can be conducted to determine the effectiveness of the use of museums in
social studies course.
e Studies regarding the effect of the use of museums on the development of learners’ metacognitive
skills can be observed
e In order to raise the awareness of museums, a variety of programs along with the contents of
museums can be broadcasted through television or radios.
e Suggestions can be offered to the decision makers to incorporate museum education in all levels of

education.
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SOSYAL BiLGILERDE MUZE EGiTiMi UYGULAMALARININ OGRETMEN ADAYLARININ
MUZEYE iLiSKiIN GORUSLERINE VE GUDULENMELERINE ETKISI

0z

Miizeler, toplumlarin yasadigi mekana iligkin tarihsel siregte olusan hafizanin korundugu 6zel
mekanlardir. Farkli tiirde ve nitelikteki mizelerin barindirdiklari koleksiyonlar toplumsal bellegin
canh tutulmasi ve toplumsal kimligin olusumunda buyiik rol oynamaktadir. Bu itibarla miizelerin
icerdigi cesitlilik ile insanlarin gérinimine sunularak sagladigi etkilesim, egitimsel anlamda bir
dgrenme kaynag olarak goériilmesine imkan saglamistir. Ozellikle son dénemde okul disi bir
O6grenme alani olarak kabul géren miuzelerin, farkh tirde egitim etkinliklerinin yapildigi ve
ogrenciler acgisindan da ilgi géren bir cazibe merkezi konumuna geldigi séylenebilir. Bu anlamda
mizeler 6grenciler icin hem bir 6grenme araci hem de farkli beceri ve degerlerin kazanimina katki
saglayan bir egitim kurumu olarak tanimlanabilir. Sosyal bilimlere iliskin disiplinlerin bulusma
noktasi olan sosyal bilgiler dersi miizelerin siklikla kullanildigi bir yapiya sahiptir. Sosyal bilgiler
dersinin icerigi ve hedefledigi kazanimlar noktasinda muzeler bir egitim araci olarak énemli bir
o6grenme kaynagidir. Bu anlayis esas alinarak yapilan bu g¢alismanin amaci, sosyal bilgilerde mize
egitimi uygulamalarinin 6gretmen adaylarinin mizeye iliskin gorislerine ve gidilenmelerine
etkisini incelemektir. Ontest-sontest kontrol gruplu deneysel desene gore yiiriitiilen bu
arastirmanin katilimcilarini bir devlet lniversitesi egitim fakiltesi sosyal bilgiler egitiminde 4.
sinifta 6grenim goren 49 6gretmen aday! olusturmaktadir. Ogretmen adaylar rastgele olarak
deney ve kontrol gruplarina atanmistir. Gergeklestirilen egitim 1 dénem boyunca 14 hafta
sirmistlr. Arastirmada veri toplama araci olarak mize egitimine iliskin gorisler olgegi,
glidilenme ve o6grenme stratejileri Olgegi ve arastirmacilar tarafindan gelistirilen ve vyari-
yapilandiriimis sorulardan olusan gériisme formu kullanilmistir. Arastirma sonucunda deney ve
kontrol grubu o6grencileri arasinda anlamli bir farklihk oldugu goérilmistir. Buna gore deney
grubu 6grencilerinin miize egitimine iliskin olumlu goriise sahip oldugu ve ders motivasyonlarinin
yiksek oldugu soylenebilir. Gorlisme formuna iliskin ise sosyal bilgiler dersinde miize kullaniminin
ogrencilere bircok noktada buyik fayda saglayacagl ifade edilmistir. Arastirmadan elde edilen
bulgular dogrultusunda muzelerin egitimde kullanimina iliskin gesitli dnerilerde bulunulmustur.

Anahtar Kelimeler: Sosyal bilgiler, miize, mize egitimi, 6gretmen aday!.
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GiRIS

Toplumlar gegmisten glinimuize kendilerine ait tarihi, kultlrel, sanatsal, dogal vb. degerleri blnyelerinde
barindirarak varliklarini devam ettirme ¢abasi igerisinde olmuglardir. Toplumlar sahip olduklari bu degerleri
yasatmak ve gelecek nesillere saglikh bir sekilde aktarmak icin 6zel mekanlara ihtiyag duymuslardir. Bu
mekanlar, toplumlarin farkh alanlara iliskin degerli eserlerinin sergilendigi ve insanlarin gériiniimiine sunuldugu
mizelerdir. S6zclk anlami itibariyle miize; Yunanca “museion” ve Latince “museum” kelimelerine dayanmakta
ve periler, bilimler mabedi anlamina gelmektedir (Ata, 2002). Ulusal anlamda TDK Tiirkce S6zlik taniminda
mize (1998), “sanat ve bilim eserlerinin veya sanat ve bilime yarayan nesnelerin saklandigi, halka gosterilmek
icin sergilendigi yer veya yapi1” olarak tanimlanmaktadir. Uluslararasi anlamda International Council of Museum
(ICOM) tarafindan yapilan tanimda ise, “miize, insanoglunun ve gevresinin kesin kanitlarini, egitim, ¢alisma ve
insanligin estetik hazzi icin toplayan, koruyan, arastiran, ileten ve sergileyen, halka acik, toplumun ve toplumun
gelisiminin hizmetinde olan kdr amaci glitmeyen kalici bir kurulustur” seklinde ifade edilmektedir (Mclean,
1996). Mize kelimesine ilk olarak, ilk ¢aglarda Ege havzasinda biyik bir medeniyet kurmus olan Akalar’a iliskin
kaynaklarda rastlanmaktadir. Rivayete gére Akalar’in en blyik tanrisi Zeus’'un Muses-Miz denilen dokuz tane
kizi vardi. Bu kizlarin her biri glizel sanatlardan birini temsil ederdi ve Pindus Dagi’'nda otururlardi. Miizeler bu
tepede onlara tahsis edilmis binada (miize) barinirlardi (Buyurgan, Mercin ve Ozsoy, 2005, 29; Akengin, 2014:
2).

Ambrose ve Paine (2012: 41)’e gbre, mizeler toplumsal anlamda insanlar arasindaki bagi canli tutan, onlara
ilham kaynagi olan ve yasam Kkalitesini artiran kurumlar olarak nitelendirilmektedir. Bu baglamda muzelerin
dogasi geregi farkli islevleri oldugu ifade edilebilir (Buyurgan, Mercin ve Ozsoy, 2005); a) toplama islevi, b)
belgeleme (arsivieme) islevi, c) koruma islevi, d) sergileme islevi, e) egitim islevi. Mizelerin bu islev ve amaglari
yerine getirme noktasinda biyik bir sorumluluk Ustlendigi soylenebilir. Bu noktada cevaplanmasi gereken iki
temel soru vardir. Bunlar, “mizenin var olus nedenleri nelerdir?” ve “miizeler topluma nasil katki saglar?”.
Varlik nedenleri olarak ortaya koyulan hususlar, sergilenen koleksiyonlar, birikim ve deneyimler, ekonomik
deger ve egitim Uzerinden aciklanabilir. Burada 6zellikle mizelerin bulundugu bolgeyi ekonomik ve egitimsel
acidan zenginlestirmesi, insanlari bir araya getirerek demokratiklesme olgusunu glglendirmesi de
unutulmamasi gereken bir husustur. Miizelerin sahip oldugu islevlerin yani sira, genis kitlelere 6grenme ortami
olusturan bir icerigi barindirmasi ve insanlar arasinda fikir alisverisi saglayan uzlastirici bir iletisim platformu
niteligi tasimasi da, topluma sagladigi katkilara cevap olusturmaktadir (Karadeniz ve Okvuran, 2018, 2). Mizeler
ayni zamanda izleyicilerine sundugu bilgi, kavram, icerik ve deger noktasinda da yasam boyu kiltirlenme
slirecini ifade etmektedir. Bu durum miizelerde sergilenen koleksiyonlarla, izleyiciler arasinda kurulan etkin,

katilimci ve yenilikgi bir bag kurma stireci olarak ta tanimlanabilir (Sandell ve Nightingale, 2012: 60).

Muzeler igerikleri, birikimleri, tarihsel nitelikleri ve arzettigi mekansal konumlariyla toplum hafizasinin bir
anlamda gosterim alanlaridir. Tarihsel siireklilik icerisinde barindirdiklari koleksiyonlar vasitasiyla tarih bilincinin
olusumuna katkida bulunmakta ve toplumsal bellegi her daim canh tutmaktadirlar. Bu anlamda miizelerin
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toplumlarin yapilanmasi, gelisimi ve toplumsal kimligin olusmasinda 6nemli bir rol oynadig asikardir (Mercin,
2003). Ayrica miizelerin tasidigl nesne cesitliligi ve etkilesimi saglayan 6grenme merkezleri olarak her diizeydeki
yaygin egitime kaynak olusturmasi bakimindan; aidiyet duygusunun gelisiminde, empati kurmada ve toplumsal
bltinlesmede 6nemli bir rol Ustlendigi de ifade edilebilir (Ambrose ve Paine, 2012: 41). Miizeler tarihi eserlerin
ve kultlrel varhklarin degerini anlama, kiltlrel mirasa sahip c¢ikarak bunlari koruma ve farkli kiltirlere
hosgoriilu yaklasarak ¢ok kilturlaligu 6ziimsemeleri agisindan bireylerde bir farkindalik olusturur (Sheppard,
2001). Bu noktada 6zellikle ortak mirasin olusumunda muzelerde sergilenen eser, nesne ve objelerin tim
insanliga ait oldugu bilincinin gelismesi blylik 6nem arz etmektedir. Bu durum Crane (2000)’ nin de ifade ettigi
gibi “muzeler, ortak mirasin gelecek nesillere aktariimasina yardim eder, kimlik olusumu, kiltiirel ve tarihsel

bellegin korunmasina da katki saglar”.

Mizelerin bireysel ve toplumsal anlamda sagladigi katkilar planli bir sekilde egitim sistemi icerisinde kullanimini
da beraberinde getirmistir. Bu alanda yapilan arastirmalara baktigimizda ortaya gikan temel sonug, miizelerin
sistematik bir sekilde etkili bir egitim araci olarak kullanilabilecegi gergekligidir (Rosenzweig, 2000). Miizeler
gliniimizde sadece farkh alanlara iliskin obje ve koleksiyonlarin sergilendigi mekanlar olmanin yaninda ayni
zamanda kisilerin bu obje ve koleksiyonlarla etkilesime gecerek farkl yansimalarin olustugu 6nemli birer egitim
kurumu haline geldigi séylenebilir (Tuna, 2018). Clutterbuck’in (2008: 73), belirttigi “muzeler kisisel anlam yukli
mekanlardir ve muzelerde kendi bilgi birikimimize ve deneyimlerimize gére anlamlarimizi olustururuz”
gorlisiinden hareketle mizeler, yeni disiinme yollarina kapi aralama, baskalarinin géruslerinden ziyade kendini
kesfetmeye odaklanma ve bilgi kazanmaktan 6te disiinme sirecini harekete gecirmede onemli bir arag
konumundadir. Bu anlamda gliniimiizde miize egitimi bireylerin ilgi, yetenek ve becerilerine gére miize
koleksiyonlarindan deneyim kazanmalari noktasinda ve kendi anlamlarini ¢gikarmalarini saglamada ve yasam
boyu egitim siirecine katkida bulunmada biiyiik bir 6nem ifade etmektedir (Tezcan Akmehmet ve Odekan,
2006; Mamur, 2015). Glinlimuz egitiminde 6grenmenin artik okul ve 6gretmenle sinirli olmadigi gergegi kabul
gormekle birlikte, mizelerin de okul disi bir 6grenme ortami olarak egitimin bir parcasi haline donlstigu
soylenebilir. Bu anlamda farkli alanlara yonelik 6grenmelerin bulusma noktasi haline gelen mizelerin islevsel ve
alternatif bir egitim kurumu niteligine biriindiigi ifade edilebilir (Bobick & Hornby, 2013; ilhan, 2009; Kissel et
al., 2019).

Mizelerin egitim amacini gerceklestirebilmeleri noktasinda ziyaretgilerini iyi taniyarak, koleksiyon ile ziyaretgi
arasinda dogrudan saglkli bir iliski kurmalari gerekmektedir. Bu asamada her bireyin ve ziyaretgi grubunun ilgi
ve gereksinimleri farkhlik gosterebilmektedir (Greenhill, 1999). Bu silirecte mize, ziyaretgilerinin deger
yargilarini ve davranislarini etkiler, ilgi ve merak uyandirir ve 6zglivenini artirarak yasamini daha anlaml kilar.

IH

Mize, ziyaretcilerinin diisinme noktasinda “nasil” sorusuna cevap aramalarini ister ve onlarla interaktif bir
iletisim kurarak bir anlamda sosyal alisverisi baslatir (Hein, 1998: 51). Mize egitimi ile bireylere kazandiriimak
istenen temel amag; “koleksiyonlar yoluyla bireylerin kendi yasamlariyla iliski kurmasini saglayarak sunulan

eserlerden kazanim elde etme siireci” seklinde ifade edilebilir (Tezcan Akmehmet ve Odekan, 2006). Bu
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anlamda mizelerde ders veren egitimciler, uzmanlar ve gondllilerin, miizede egitim icin gerekli 6n hazirlik, bilgi
ve planlama agsamasinda belli bir yeterlilige ve donanima sahip olmalari gerekmektedir. Bu durum ifade edildigi
sekliyle muzeler yoluyla verilmek istenen egitimsel amaglara ulasmada ¢ok 6nemli bir noktayi teskil etmektedir
(Burnham ve Kai-Kee, 2015: 37). Burada diger onemli bir husus, miize egitimcilerinin mizeye gelen
ziyaretgilerin profilini bilmesi ve hazirbulunusluk duzeyleri hakkinda 6n bilgiye sahibi olmasidir. Bu sekilde
egitimciler, hedef kitleye uygun ve onlara ulasacak ¢agdas yontem ve teknikleri kullanacaklar ve aldiklar

donitlerle de diger uygulamalar igin gerekli nlemleri almis olacaklardir (Karadeniz vd. 2015: 4).

Glnimizde miizelerin egitimsel boyutunun 6n plana ¢ikmasi, biyik bir islev saglamasi ve okul disi bir 6grenme
ortami olarak kabul gérmesi farkh llkelerin egitim sistemleri igerisinde kullanimini da beraberinde getirmistir.
Tirkiye’de egitim sisteminde farkli sosyal bilim dallarina iliskin bilgi ve becerileri tek bir ¢ati altinda toplayarak,
disiplinler arasi bir yaklasimla etkin, Gretken ve farkindaligi yiiksek iyi vatandas yetistirmeyi amaclayan sosyal
bilgiler dersi ortaya koydugu icerik agisindan biyiik bir 8nem ifade etmektedir (Oztiirk, 2015). insanlar ve
yasamlarini konu alan, bireylerin kendilerini ve digerlerini anlamasina yardimci olan gok disiplinli bir alan olan
(Doganay, 2002) sosyal bilgiler dersinde farkli sosyal bilim dallarina iliskin birinci elden kaynaklari kullanarak
bilgiye ulasma ve gorsel materyal kullanimi ile kaliciligi saglama agisindan miizeler ¢cok 6nemli bir rol teskil
etmektedir. Sosyal bilgiler 6gretim programinda yer alan sosyal katilim, gézlem, mekani algilama, zamani ve
kronolojiyi algilama, degisim ve sirekliligi algilama ile empati gibi becerilerin bireylere kazandirilmasi bir
anlamda okul disi 6grenmeyi gerekli kilmaktadir (Cengelci, 2013). Bu amaglarin gerceklesmesinde egitimin sinif
disina tasinarak farkl 6grenme firsatlari sunmasi agisindan muzeler 6nemli bir islev saglamaktadir. Bu itibarla
konu alani igerigine bagli olarak miizelerden en fazla yararlanan derslerden birisi de sosyal bilgiler olarak ifade
edilebilir (Aladag vd., 2014). Sosyal bilgiler egitiminde mizelerin kullanimi ile bireyler bircok kazanim elde
etmekte ve bu durum farkl becerilerin gelisimine de biylk katki saglamaktadir (Marcus, 2007). Mizeler
bireylerin tarihi eser ve kiiltiirel varliklarin degerini anlamalarini ve kiiltlirel mirasa sahip ¢ikarak farkh kiltirlere
karsi hosgorultu yaklagsmalarini saglar (Sheppard, 2001). Sergilenen eser ve objeler, ulusal kimligin olusumu,
tarihsel ve kilturel hafizanin korunmasi ve ortak mirasin gelecek nesillere aktarilmasina bir anlamda aracilik
eder. Ayni zamanda bireylerin hayal glicini{i kullanma, gézlem yapma, elestirel diisiinme ve yaraticilk gibi st
bilissel becerilerinin gelisimine de katki saglar. Diger 6nemli bir husus, bir Gst deger olarak bireylerde begeni

duygusunun olusumuna ve estetik anlayisinin gelisimine besiklik eder (Atagok, 1999; Yilmaz ve Seker, 2011).

Miuzeler, sosyal bilgiler dersinin amacglarina ulagsmasinda ve bireylere kazandirilmasi gereken temel becerilerin
saglanmasi noktasinda 6nemli bir yer teskil etmektedir. Ayni zamanda miizeler, sosyal bilgilerin ruhuna uygun
bir anlayisi temsil eden ve ilkokuldan yiksekogretime kadar egitimin her kademesinde hedef kitleye uygun bir
tarzda bireylerin egitiminde yer edinmesi gereken cok 6zel mekanlardir. Sosyal bilgiler dersinde bu denli 6nemli
bir 6grenme kaynagi olarak kabul géren ve okul disi bir 6grenme ortami olarak kabul edilen miizelerin sosyal
bilgilerde kullanimina yonelik birtakim arastirmalar yapilmistir. Bu arastirmalar; mizelerin sosyal bilgiler

ogretiminde farkli acilardan kullanimina yonelik (Lacina ve Watson, 2003; Kaschak, 2014; Kaf, 2017; Keskin ve
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Kaplan, 2012; Filiz, 2010; Yildinnm ve Tahiroglu, 2012; Ata, 2015; Cerkez, 2011; Ata, 2010; Isik, 2016; Mercin,
2016; Ekelik, 2010; Tezcan Akmehmet, 2005; Peker, 2014; Meydan ve Akkus, 2014; S6nmez, 2011; Ustaoglu,
2012; Demir, 2015; Yorulmaz, 2016; Turgut, 2015), 68renci goruslerini iceren (Yilmaz ve Seker, 2011; Coskun,
2014; Caliskan ve Cerkez, 2012; Karakaya, 2015), 6gretmen adaylarinin gorislerini iceren (Caliskan vd., 2016;
Solmaz, 2015; Aladag vd., 2014; Ay ve Fidan, 2014; Yesilbursa ve Uslu, 2014; Yilmaz ve Egiiz, 2015; Kamgl,
2015), 6gretmen gorislerini iceren (Ata, 2002; Ari, 2010; Aktas, 2017; Glingor, 2016), 6gretmen ve Ogrenci
gorislerini iceren (Kisa, 2012; Egliz, 2011; Egiiz ve Kesten, 2012), iletisimsel boyutu iceren (Giileg ve Alkis, 2003)

seklinde siralanabilir.

Yukarida ifade edilen ¢alismalar gergevesinde yurt ici ve yurt disi alan yazinda sosyal bilgiler 6gretiminde muize
egitimine yonelik az sayida deneysel ¢alismanin yapildig tespit edilmistir. Bu anlamda gelecegin sosyal bilgiler
O0gretmenlerinde mize egitimine yonelik bir farkindalik olusturma noktasinda uygulamali c¢alismalar
yapilmasinin da onemli oldugu dislnilmektedir. Bu baglamda calismada, sosyal bilgilerde miize egitimi
uygulamalarinin 6gretmen adaylarinin mizeye iliskin gorislerine ve gudilenmelerine etkisinin incelenmesi

amaglanmaktadir. Bu amag dogrultusunda asagidaki sorulara yanit aranmistir.

1. Deney ve kontrol grubu 6grencilerinin miize egitimine iliskin gorisler 6lgceginden elde edilen puanlar
arasinda anlamh bir fark var midir?

2. Deney ve kontrol grubu 6grencilerinin giidilenme 6lgeginden elde edilen puanlar arasinda anlamh bir
fark var midir?

3. Deney grubu 6grencilerinin sosyal bilgiler 6gretiminde miizelerin kullanimina iliskin gérisleri nelerdir?

YONTEM
Arastirmanin Modeli

Arastirma sosyal bilgilerde miize egitimi uygulamalarinin 6gretmen adaylarinin mizeye iliskin gorislerine ve
glidilenmelerine etkisini incelemek amaciyla Ontest-sontest kontrol gruplu deneysel desene gore
yaritilmistar. Arastirma verilerinin elde edilmesinde karma yontem kullaniimistir. Buna goére arastirmanin
nicel kisminda deney Oncesi ve sonrasi kullanilan miize egitimine iliskin gorisler 6lcegi ve glidiilenme ve
o0grenme stratejileri olgegi kullanilmistir. Deneysel islem siireci sonunda ise deney grubu ogrencileri ile yari-
yaptlandirilmis goriisme formu araciliglyla o6grenci gorisleri tespit edilmeye calisilmistir. Bu dogrultuda da

arastirmanin nitel verileri elde edilmeye galisiimigtir.
Calisma Grubu

Arastirmanin katiimcilarini bir devlet Universitesinin egitim fakiltesinin sosyal bilgiler egitiminde 4. sinifta
o0grenim goren 49 6gretmen adayi olusturmaktadir. Calismaya katilan 6gretmen adaylarinin cinsiyet durumlari
ve galisma grubuna iliskin bilgiler asagida agiklanmistir:
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Tablo 1. Ogretmen Adaylarinin Cinsiyet Durumlarina iliskin Bilgiler

Degisken Grup N %
Cinsiyet Kadin 30 61

Erkek 19 39
Toplam 49 100

Tablo 1’de 6gretmen adaylarinin cinsiyetlerine iliskin bilgiler verilmistir. Tablodan 6gretmen adaylarinin

%61’inin kadin, %39’unun erkek oldugu anlasiimaktadir.

Tablo 2. Arastirmaya Katilan Calisma Grubuna ligkin Bilgiler

Degisken Sube Calisma Grubu N %
A Deney 26 53

Sinif B Kontrol 23 47
Toplam 49 100

Tablo 2’de arastirmaya katilan ¢alisma grubuna iliskin bilgiler verilmistir. Tabloda A subesinde deney grubunu

O6gretmen adaylarinin %53’0, B subesinde kontrol grubunu ise 6gretmen adaylarinin %47’si olusturmaktadir.

Arastirma sirecinin basinda 6gretmen adaylari rastgele olarak iki subeye ayrilmislardir. Yapilan rastgele atama
sonrasi A subesinde 26 6grenci, B subesinde 23 6grenci yer almistir. Ardindan yapilan rastgele se¢im sonucunda
arastirmanin deney grubunu A subesindeki 6grenciler olustururken, arastirmanin kontrol grubunu ise B
subesindeki 6grenciler olusturmustur. Deney ve kontrol grubundaki 6grencilere verilen egitim arastirmacilar

tarafindan bizzat gercgeklestirilmistir. Arastirmanin uygulama sirecine iliskin sema sekil 1'de gosterilmistir.
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Sekil 1. Uygulama Sireci Semasi

Uygulama Siireci

Bu noktada miize egitimi dersi kapsaminda deney grubu 6grencilerine; Tirkiye’de bulunan 81 il ¢cercevesinde
her il'de bulunan mizelerin tespiti yapilarak bu mizelere yénelik kiinye bilgilerini iceren kisa, bilgilendirici ve
gorsel agirlikl sunumlar hazirlanmustir. il bazli bu sunumlarda; a) il adi, b) miize sayisi ve c¢) miize adi ve kurulus
yili, sunum Oncesi 6n bilgi olarak 6grencilere verilmistir. Ardindan her hafta periyodik olarak muzelere yonelik
hazirlanan gorsel agirlikh sunumlarin gosterimi gerceklestirilmistir. Bu sekilde Turkiye’de bulunan 81 il ve bu
illerde bulunan miuzelere iliskin 6gretmen adaylari ayrintili bir sekilde bilgi edinmislerdir. Ardindan diger bir
asama olan “mize tirlerini belirleme” uygulamasi gergeklestirilmistir. Bu asamada ise literatlr ayrintili bir
sekilde incelenerek muzeler kategorik olarak; a) koleksiyonlarina gore, b) bagh olduklari kurumlara gore, c)
koleksiyonlarin sergilendikleri mekanlara gére, d) hizmet alanlarina gore, e) hitap ettikleri kitleye gére, seklinde
turlere ayrilmistir. Bu tirlerde kendi iginde alt kategorilere ayrilmaktadir. Bu baglamda sunum sonrasi her bir
mizenin hangi tiirde hangi kategoriye girdiginin tespiti yapiimistir. Bu sekilde Tirkiye’nin mize tirleri agisindan

bir miize haritasi ¢ikarilmistir. Miize tarleri ayrintil olarak sekil 2’de gosterilmistir.
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Sekil 2. Miize Turleri

Ayrica Tarkiye'nin X ilinde bulunan 3 farkli mizeye her hafta 1 mize olacak sekilde gezi dizenlenmistir.
Gezilerden 6nce 6grencilere; miize gezisi planlama, uygulama ve degerlendirme asamasinda neler yapmalari
gerektigine dair bilgilendirmeler yapilmistir. Bu gezilerde miize yetkilileri 6grencilere rehberlik ederek mizeye
iliskin cesitli bilgilendirmelerde bulunmuslardir. Gezi sonrasi her 6grenciden bu gezileri 6zetleyen tanitici bir afis

hazirlamalari istenmis ve bu afislerin ders ortaminda her bir 6grenci tarafindan sunusu gergeklestirilmistir.

Kontrol grubundaki 6grencilere ise mize egitimi dersi kapsaminda kullanilan kitaplar, basili materyaller ve
sunumlar araciligiyla geleneksel bir egitim gergeklestirilmistir. Arastirma 2018-2019 6gretim yili gliz donemi
sosyal bilgiler egitimi 2. sinif segmeli miize egitimi dersi kapsaminda yaklasik olarak 14 hafta strmustar.
Arastirma sirecinin sonunda 6gretmen adaylarina veri toplamak amaciyla veri toplama araglari uygulanmistir.
Bu kapsamda arastirma verileri; kisisel bilgiler formu, mize egitimine iliskin gorusler 6lcegi, glidilenme ve

O6grenme stratejileri 6lcegi ve yari-yapilandirilmis sorulardan olusan gériisme formu araciligiyla elde edilmistir.
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Veri Toplama Araglari

Miize egitimine iliskin gorusler 6lgegi, Ata (2002) tarafindan gelistirilmis olup Cetin (2014) tarafindan sosyal
bilgiler 6gretmen adaylarina gére yeniden uyarlanmistir. Olgegin faktoriyel yapisini sosyal bilgiler 6gretmen
adaylar1 6rneklemi baglaminda belirlemek ve gecerliligini incelemek amaciyla yapilan ¢alismada olgegin 39
madde ve (g alt boyuttan olustugu belirlenmistir (Cetin, 2014). Bu arastirma igin Olcegin giivenirligi yeniden

hesaplanmis ve .84 olarak bulunmustur.

Gudilenme ve 6grenme stratejileri 6lgegi, Pitrinch, Smith, Garcia ve McKeachie (1991) tarafindan gelistirilmis
olup Biiyiikéztiirk, Akgiin, Ozkahveci ve Demirel (2004) tarafindan Tiirkge’ye uyarlanmistir. Olgek &grenme
stratejileri ve glidilenme olmak Uzere iki alt 6lgekten olugmaktadir. Bu galisma kapsaminda giudilenme alt
Olcegi kullanilmistir. Gudilenme alt Olgegi; icsel hedef diizenleme, dissal hedef diizenleme, gorev degeri,
o6grenme kontroll inanci, 6z yeterlik algisi ve sinav kaygisi faktorlerinden olusmaktadir. Bu arastirma igin

glidiilenme alt 6lgeginin glivenirligi yeniden hesaplanmis ve .88 olarak bulunmustur.

Deney grubundaki 6grencilerin miize egitimine iliskin géruslerini belirlemek amaciyla arastirmacilar tarafindan
gelistirilen ve yari-yapilandirilmis sorulardan olusan gériisme formu kullanilmistir. Gérisme formunda yer alan
sorular, sosyal bilgiler egitimi alaninda 3 farkli uzmanin degerlendirmesine sunulmustur. Uzmanlardan gelen

donitler dogrultusunda sorular tzerinde gerekli diizenlemeler yapilarak gériisme formuna son hali verilmistir.

Verilerin Analizi

Miuze egitimine iliskin gorusler dlcegi ile glidilenme ve 6grenme stratejileri 6lgceginden elde edilen puanlarin
normal dagilim gosterip gostermedigi Kolmogorov-Smirnov testi ile test edilmistir. Test sonucunda 6lgeklerden
elde edilen verilerin normal dagilim (p>0.05) gosterdigi belirlenmistir. Bu nedenle deney ve kontrol
gruplarindaki 6grencilerin 6lgek puanlarinin karsilastiriimasinda ANCOVA yapilmistir. Ogrencilerin gériisme
formuna vermis olduklari yanitlar ise icerik analizi yapilarak analiz edilmis, 6grenci gorisleri alt temalar seklinde

gruplandirilarak frekans ve ylzde olarak gosterilmistir.

icerik analizi siirecinde iki arastirmaci tarafindan &grenci goriisleri analiz edilmis ve cevaplarla ilgili temalar
ortaya cikarilmistir. Ardindan her bir tema dogrultusunda 6grenci gorisleri analiz edilerek kodlamalar
yapilmistir. Arastirmacilarin kodlamalari arasindaki tutarhhg belirlemek icin yapilan analiz sonucunda kodlama
glivenirligi %76 olarak bulunmustur. Aradaki farkhlik icin arastirmacilar bir araya gelerek uzlasiya varmiglardir.

Son olarak i¢ glivenirligi artirmak amaciyla dogrudan alintilara yer verilmeye calisiimistir.
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BULGULAR
Miize Egitimine iliskin Goriisler Olgegine Yonelik Bulgular

Deney ve kontrol gruplarindaki 6grencilerin miize egitimine iliskin gorisler dlgeginden aldiklari puanlara iligkin

veriler sekil 3’de gosterilmektedir.
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Sekil 3. Miize Egitimine iliskin Goriisler Olgegi Ontest ve Sontest Puan Ortalamalari

Sekil 3 incelendiginde deney ve kontrol gruplarindaki 6grencilerin 6ntest puan ortalamalarinin birbirine yakin
oldugu gorulmektedir. Ancak gruplarin sontest puan ortalamalari arasinda farkliliklar oldugu gorilmektedir. Bu

farkhihgin anlamh olup olmadigi ANCOVA analizi ile test edilmistir. Tablo 3’de analiz sonuglari gosterilmektedir.

Tablo 3. Kovaryans Analizi Sonuclari

Varyansin Kareler Toplami sd Kareler F p
Kaynagi Ortalamasi
Ontest 2998.625 1 2998.625 92.260 .000
Grup 736.072 1 736.072 22.647 .000
Hata 1462.581 45 32.502
Toplam 1295623.000 49
p=.000<.05

Tablo 3 incelendiginde, deney ve kontrol gruplarindaki 6grencilerin éntest puanlari kontrol altina alinip sontest
puanlari karsilastirildiginda, deney ve kontrol grubu arasinda anlamli bir farklihk oldugu gorilmistir [F(1-
45)=22.647, p<.05]. Bir diger ifade ile miize egitimine yonelik olarak 6grencilere verilen egitimin 6grencilerin

muze egitimine yonelik gérusleri tizerinde etkili oldugu goralmustdr.
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Giidiilenme Olgegine Yonelik Bulgular

Deney ve kontrol gruplarindaki 6grencilerin giidiilenme 0Olgeginden aldiklari puanlara iliskin veriler sekil 4’'te

gosterilmektedir.
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Sekil 4. Gudillenme Olgegi Ontest ve Sontest Puan Ortalamalari

Sekil 4 incelendiginde deney ve kontrol gruplarindaki 6grencilerin dntest puan ortalamalarinin birbirine yakin
oldugu gorulmektedir. Ancak gruplarin sontest puan ortalamalari arasinda farkliliklar oldugu goriilmektedir. Bu

farkhihgin anlamli olup olmadigi ANCOVA analizi ile test edilmistir. Tablo 4’te analiz sonuglari gosterilmektedir.

Tablo 4. Kovaryans Analizi Sonuglari

Varyansin Kareler Toplami sd Kareler F p
Kaynagi Ortalamasi
Ontest 937.121 1 937.121 7.026 .000
Grup 1217.778 1 1217.778 9.131 .004
Hata 6001.811 45 133.373
Toplam 1293611.000 49
p=.004<.05

Tablo 4 incelendiginde, deney ve kontrol gruplarindaki 6grencilerin éntest puanlari kontrol altina alinip sontest
puanlari karsilastirildiginda, deney ve kontrol grubu arasinda anlamli bir farklihk oldugu goérilmustir [F(1-
45)=9.131, p<.05]. Bir diger ifade ile miize egitimine yonelik olarak 6grencilere verilen egitimin 6grencilerin

gidilenmeleri Gizerinde etkili oldugu goérialmustar.
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Miize Egitimine Yonelik Ogretmen Adaylarinin Goriislerinin incelenmesi

Ogretmen adaylarinin sosyal bilgiler dersinde miizelerin kullanimi ile ilgili gérislerine yénelik yapilan igerik

analizi sonucu gikarilan temalar tablo 5’de gosterilmektedir.

Tablo 5. Ogretmen Adaylarinin Sosyal Bilgiler Dersinde Miizelerin Kullanimi ile ilgili Gériisleri

Alt-Temalar f %
Bilgilerin kalici olarak 6grenilmesine katki saglar 18 20.45
Derse yonelik merak ve motivasyonu artirir 15 17.04
Dersin birinci elden kaynaklarla 6grenilmesine imkan saglar 14 15.90
Ders konulart ile ilgili somut materyaller sundugu icin 6grenmeyi kolaylastirir 12 13.63
Tarih ve kiltirel miras bilinci kazanimina katki saglar 12 13.63
Konularin neden-sonug iliskisi icerisinde 6grenilmesini saglar 10 11.36
Gegmisle glinimiz arasinda baglanti kurulmasini kolaylastirir 7 7.95
Toplam 88 100

Tablo 5’teki gorusler incelendiginde; muzelerin sosyal bilgiler dersinde kullaniminin; bilgilerin kalici olarak
Ogrenilmesine katkida bulundugu (18), derse yonelik meraki ve motivasyonu artirdigi (15) ve dersin birinci
elden kaynaklarla 6grenilmesine imkan sagladigl (14) gériilmektedir. Ogretmen adaylari bunlarin derslerde
somut birer materyal olarak 6grenmeyi kolaylastiracagini (12) ve tarih ve kiltiirel miras bilinci kazanimina katki
saglayacagini (12) belirtmektedirler. Ayrica miizelerin derslerde kullanimi ile ders konularinin neden sonug
iliskisi icerisinde 6grenilebilecegi (10) ve gegmisle glinimlz arasinda bag kurmayi kolaylastiracagi da (7) ifade
edilmektedir. Genel olarak degerlendirildiginde, ©6gretmen adaylarinin sosyal bilgiler dersinde mize
kullaniminin konularin 6gretiminde 6grencilere bircok acidan biyilk fayda saglayacagl dislincesine sahip

olduklari gérilmektedir.
Ogretmen adaylarindan bazilarinin gériislerine asagida yer verilmistir:
OA8: “Miizeler sunduklari eserler ile sosyal bilgiler dersindeki bircok konu ve kavramin égretilmesine yardimci

olur ve bir sekilde 6grencilerin dersi kalici olarak égrenmesine imkén saglar.”

OA3: “Sosyal bilgiler dersine karsi ilgi ve merakin artmasi konusunda sergilenen yapitlarin 6nemi biiyiiktiir.

Ozellikle farkli tiirdeki miize ziyaretleri 6Grencilerin ders ile daha da yakinlasmasini sadlayacaktir.”

OA10: “Miizelerde sergilenen farkli medeniyetlere ait tarihi unsurlar 6grenciler icin bir farklilik olusturabilir. Bu

yénliyle miizeler dersin anlatiimasinda gliglii bir materyal olarak kullanilabilirler.”

OAS5: “Ogrencilerin tarihe yénelmesi, ilgi duymasi ve kiiltiirel miras bilinci kazanmasinda miizeler cok énemli bir

yer teskil etmektedir. Burada ki her tiirlii eser 6grenciler igin bir gerceklik ve 6rnek bir model olusturmaktadir.”
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TARTISMA, SONUC ve ONERILER

Bu arastirma sosyal bilgilerde muze egitimi uygulamalarinin 6gretmen adaylarinin miizeye iliskin gérislerine ve
gldilenmelerine etkisini incelemek amaciyla 0©ntest-sontest kontrol gruplu deneysel desene gore
yurattilmuistir. Bu kapsamda birinci asamada muze egitimine iliskin gorisler Olcegine yonelik bulgulara
bakildiginda; deney ve kontrol gruplarindaki 6grencilerin dntest puanlari kontrol altina alinip sontest puanlari
karsilastirlldiginda, deney ve kontrol grubu arasinda anlamli bir farkhlk oldugu gorilmustiir. Bagka bir ifade ile
sosyal bilgilerde mize egitimi uygulamalarinin 6gretmen adaylarinin mizeye iliskin gorUsleri Gzerinde etkili
oldugu soylenebilir. Ortaya ¢ikan bu bulgunun Akengin (2014) tarafindan yapilan calismanin bulgulari ile
benzerlik gésterdigi sdylenebilir. Bu galismada miize kaynakl isbirligine dayali 6gretim ydnteminin, 6grencilerin
basarisini arttirdigi ve Ogrenci kazanimlarina katkida bulundugu ifade edilmektedir. Cerkez (2011)in
calismasinda da miize egitimi uygulamalarinin, deney grubundaki 6grencilerin sosyal bilgiler dersine yonelik
tutumlarini kontrol grubundaki 6grencilere gére daha olumlu sekilde etkiledigi sonucuna ulasiimigtir. Benzer
sekilde Filiz (2010)’in galismasinda da, mize egitimi ile yapilan sosyal bilgiler 6gretimi uygulamasi sonucunda
ogrencilerin derse yonelik olumlu tutum gelistirdigi ortaya koyulmaktadir. Dewey’in de (Hein, 2004: 423) ifade
ettigi gibi “mizeler bireylere zengin yasam deneyimleri, olumlu tutum katan, kisisel zevk ve ayrilmaz bir
baglanti noktasi olarak egitime katkida bulunan, sik sik ziyaret edilmesi gereken kurumlardir.” Bu baglamda
mize egitiminin 6grenmeyi daha verimli hale getirdigi, akademik basariya katkida bulundugu ve 6grencinin
derse karsi tutumunu olumlu yénde etkiledigi ifade edilebilir. Ayrica Karadeniz vd. (2017) miize egitiminin en az
Tirkge, hayat bilgisi ve matematik gibi temel dersler kadar 6nemli oldugunu ve egitimin her kademesinde miize
egitimine yer verilmesi ve 6gretim programlarinin buna uygun olarak hazirlanmasi gerektigini vurgulamislardir.
Bu hususta ozellikle 6grencilerin tarihe ve kiltlirel mirasa iliskin bir biling kazanmalari ve bu konulara yonelik

merak gelistirmeleri agisindan da miize egitiminin ne kadar 6nemli oldugu yadsinamaz bir gercekliktir.

ikinci asamada giidiilenme 6lgegine ydnelik bulgulara bakildiginda; deney ve kontrol gruplarindaki égrencilerin
Ontest puanlari kontrol altina alinip sontest puanlari karsilastirildiginda, deney ve kontrol grubu arasinda
anlamh bir farklihk oldugu gorialmustir. Diger bir ifade ile sosyal bilgilerde miize egitimi uygulamalarinin
O0gretmen adaylarinin gidilenmeleri Gzerinde etkili oldugu sdylenebilir. Bu sonug ile benzerlik gosteren
glidilenmenin alt bir faktori olan 6z yeterlik algisina iliskin Yesilbursa ve Uslu (2014)'nun ¢alismasinda, mize
egitimi dersi alan sosyal bilgiler 6gretmen adaylarinin almayan adaylara gére miize egitimine yonelik 6zyeterlik
inanglarinin daha olumlu oldugu sonucuna ulasiimistir. Bu sonuglara iliskin durum miize egitimi alan 6gretmen
adaylarinin miize egitimi konusunda daha fazla bilgi sahibi olmasi ve bu konuda kendilerini daha yeterli
hissetmeleri seklinde aciklanabilir. Bu hususta 6zellikle miize egitiminin 6gretmenlik lisans programlarinda
zorunluluk arzeden bir ders olmasi gerektigi yapilan bircok ¢alismada ortak bir goriis olarak ortaya ¢ikmaktadir.
Sar ve Sagkol (2013) ise mizelerin derslerin somutlastirilmasinda etkin olarak kullanilmasi, aktif 6grenmeyi
gerceklestirmeye katki sunmasi, okul disi etkinlik ve aktivitelerin yapilmasina imkan saglamasi ve 6grenci

motivasyonunu Ust seviyede tutmasi noktasinda miize egitiminin gerekliligini 6nemli gérmektedirler. Erem
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(2017)’in galismasinda da okul 6ncesi 6gretmenligi 6gretim programinda yer alan se¢gmeli mize egitimi dersine
yonelik 6gretmen adaylarinin toplam %92’si muize egitimi dersinin zorunlu olmasi yénunde fikir beyan
etmislerdir. Bu durumu bu dersi almis olmanin kendileriyle diger arkadaslari arasinda mesleki anlamda fark
yaratacagl ve motivasyonlarini ve o6grenme gidilerini artiracagr seklinde agiklamiglardir. Bu itibarla
ogrencilerde motivasyonun artiriimasi ve 6grenme merakinin uyandirilmasi noktasinda miize egitiminin énemli

bir rol oynadigi ve bu anlamda katki sagladigi bir gerceklik olarak kabul edilebilir.

Son asamada 6gretmen adaylarinin sosyal bilgiler dersinde mizelerin kullanimi ile ilgili gorislerine bakildiginda
ise; bilgilerin kaliciigina katkida bulundugu, merak ve motivasyonu artirdigi, dersin birinci elden kaynaklarla
o0grenilmesine imkan sagladigl, somut bir materyal olarak 6grenmeyi kolaylastirdigi, tarih ve kiltiirel miras
bilinci kazanimina katki sagladigi, ders konularinin neden sonug iliskisi igerisinde 6grenilmesini sagladigi ve
gecmisle glinimuiz arasinda baglanti kurulmasini kolaylastirdigl dislincelerinin 6n plana ¢iktig gérilmektedir.
Miuzeler ¢agdas egitim sistemi igerisinde 6grenciyi merkeze alan anlayisin uygulandigi modelde ¢ok 6nemli
isleve sahip kurumlardan biridir. Clinkli muzeler 6grenciyi aktif kilan ve okul disi 6grenme imkani sunan 6zel
mekanlardir (Ayaydin, 2017). Piscitelli ve Anderson’a (2000) gére basarili bir mize egitimi, mizelerin ve miize
egitimcilerinin, c¢ocuklarin miize deneyimlerini zenginlestirecek, onlarin ilgilerini uyandiracak, gerekli
baglantilari kuracak ve anlamalarini saglayacak bir baglam olusturmalariyla saglanir. Bu anlamda miizelerin salt
bir egitim araci olarak kullaniminin yeterli olmadigi, mize ekseninde egitim sistemindeki her paydasin
sorumluluklarini yerine getirmesi ile miize egitiminin gercek manada deger bulacagi ifade edilebilir. Bu noktada
ozellikle 6gretmenlere ve yetkililere disen en énemli gorev etkili bir miize egitiminin kapsami, planlanmasi,
uygulanmasi ve degerlendirilmesi konusunda azami olgiide dikkat gdstermeleri ve hazirlik yapmalaridir (Aktin,

2017).

ilgili alanyazina bakildiginda calismanin bu asamasindaki sonuclari destekler nitelikte birgok arastirmanin
oldugu ifade edilebilir. Bu baglamda Marcus (2008) mize ziyaretlerinin 6grenenlerin 6grenmelerine yardimci
olacagini ve farkh bakis agilari kazandirarak empati kurmay: gelistirecegini, Sahan (2005) sinif ortaminda ortaya
cikarilamayan bir cok yetenek ve becerinin miuzelerle kazandirilabilecegini, Kaschak (2014) miizelerin
Ogrencilerin tarihsel olaylari ve vatandaslik konularini anlamalarini kolaylastiracagini ifade etmislerdir. Yilmaz ve
Seker (2011)'in ¢alismasinda da katilimcilarin biylk bir cogunlugunun miize gezilerinin bilgi, gérsel sunum ve
genel kiltir agisindan kendilerine ¢ok fayda sagladigl ve tarihsel diisinme becerilerinin gelisimine yardim
ettigini distindiikleri sonucuna ulasiimistir. Caliskan vd. (2016) ¢alismalarinda katilimci 6gretmen adaylarinin
¢ogunlugu, mizelerin sosyal bilgiler dersinde kullaniminin 6grencilerde kalici 6grenme gerceklesmesine
yardimci olacagini ve aktif ve eglenceli bir 6gretim saglamasi ve tarihi konularin sevdirilmesi gibi nedenlerden

otlrd muze egitimine olumlu baktiklarini belirtmislerdir.

Bu galismanin sonuglari genel olarak degerlendirildiginde; mizelerin sosyal bilgiler dersinde bir 6gretim ortami
olarak kullanilmasinin 6grencilere bir¢ok agidan biyik fayda saglayacagi ve dersin kazanimlarina iliskin temel
becerilerin gelisimine de katki sunacagl soylenebilir. Ayrica deger aktarimi noktasinda bircok degerin
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kazandirilmasina da imkan saglayacag ifade edilebilir (Solmaz, 2015; Aladag vd., 2014; Keskin ve Kaplan, 2012;
Ay ve Fidan, 2014). Bu c¢alisma g¢ocuklarin sosyallesmesi, mekansal ve gevresel anlamda topluma entegre
olmalar ve aidiyet duygusu kazanmalarinda basrol oynayan sosyal bilgiler dersinde; muzelerin ve mize
kullanimina yonelik egitimin 6nemi ve bu yonde bir farkindalik olusturmasi agisindan biyik bir anlam
olusturacagi dusiiniilmektedir. Ozellikle bu calisma sonucunda ortaya gikan bulgularin, Tirkiye’de egitimsel
anlamda atil kalan ve yeteri kadar deger atfedilmeyen mizelerin daha islevsel hale gelmesi ve bir 6gretim

unsuruna dontserek hak ettigi degeri bulmasi noktasinda bir yol gésterici olacagi sdylenebilir.
Calisma sonuglarina dayali olarak su dneriler sunulabilir:

e Sosyal bilgiler egitiminde miize kullaniminin etkililigini belirlemeye yonelik deneysel g¢alismalar
yapilabilir.

e Mize kullaniminin 6grencilerin Ust bilissel becerilerin gelisimine etkisine iliskin farkli calismalar
yapilabilir.

e Miizelere iliskin farkindaligi artirmak adina tv ve internet ortamlarinda gesitli programlar ve zengin
icerikler olusturulabilir.

e Miize egitimine yonelik bir dersin egitimin her kademesinde bulunmasi gerektigine iliskin karar

vericilere dnerilerde bulunulabilir.
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