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ABSTRACT

This qualitative study aims to reveal the requirements of today’s piano education. The study
employed a document analysis design to collect the study data and aims to address the following
problem statement: “What should today’s piano education be like?” Accordingly, the national and
international literature on piano education was reviewed and a general content for the study was
determined. Collected study data were then compared using a critical approach and questioned
and presented clearly. These data were described using quotations from the documents examined.
The study results show that, due to its functions in music education in general, piano education is
one of the most important dimensions of both general, amateur, and vocational music education,
and that the musical communication between music teachers and students using the piano
significantly affects the formation of desired behaviors or behavioral changes in individual learners.
In addition, it was found that those individuals receiving piano education also received and
developed their ear training due to the piano being a polyphonic instrument. The study showed
that various problems are encountered during piano education and that because each individual is
different there is no single method or technique suitable to every student. Finally, it was
determined that piano education should not be teacher-centered.
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INTRODUCTION

The aim of education is to teach and raise individuals of every generation to keep up-to-to-date with
developments around the world, be pioneers in the fields of science, art, and technology, and innovate and
conduct useful work for themselves, their families, their country, and the whole world (Topalak, 2022). Good
(1959) defines education as a set of studies that enable individuals to develop those skills and attitudes that are
important to their society. According to Turkoglu (1983), education is a prerequisite for social, economic and
political development; it is an organized attempt to realize these developments within a framework according to
three general subject areas: science, art, and technique (Ugan, 1994). In this context, instrument education is
one of the most important dimensions of general, amateur, and vocational music education due to its functions
within musical education. The piano has an important place in instrument education, it comprises an important
educational field, is an effective educational tool with a characteristically broad literature, is used polyphonically,
and is used as an accompaniment instrument. According to Ugan (1998), musical communication between music
teachers and students using the piano significantly affects the formation of desired behaviors or behavioral
changes in individual students (MEB, 2006). Playing the piano is directly related to the mind, body, and emotions,

and through piano teaching students gain musical behaviors that enable them to more easily express themselves.

The main reasons as to why piano is the most suitable and useful instrument tool in music education are as
follows:

e The piano has a fixed pitch and so involves no intonation difficulty or distortion.

e Pressing a finger or fingers on a piano keyboard will always produce the correct corresponding sound (provided
the piano is not out of tune).

eSound limits are wide. The piano has a wide range of voices that can produce female (or child), male, and
instrumental sounds.

e Playing the piano allows for various kinds of agility (quickness), and short-value sounds can be easily produced.
e The piano has a harmonic—polyphonic character.

e The piano is the most suitable instrument for polyphonic ear training.

e The piano is a harmonic accompaniment instrument.

e Reductions of all kinds of polyphonic works can be performed.

e Choral and orchestral works can be played.

e The piano has a comprehensive literature and is suitable for the analysis of large works (Say, 1996).

In addition, the ear training of those learning how to play the piano is achieved and developed because the piano
is a polyphonic instrument. In this respect, piano education is the most basic step of many music education
programs. According to Topalak (2022), the piano is one of the most preferred instruments and does not involve

intonation problems.
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What is expected from the piano education process, which is a fundamental dimension in any music education
process, is that individuals will be able to use the instrument effectively and efficiently in their professional and
social lives. In the educational process of learning music and playing the piano, the goal of both students and
teachers is to engage in an effective learning environment (Okan, 2009). Therefore, piano education should not
be limited to providing students with piano playing techniques but should also ensure that the student is able to
enjoy their piano education. The difference between a piano teacher and an artist is that the piano teacher uses
their formation skill to transfer their professional knowledge and skills to the student and, as a result, ensure
that the student makes educational gains as a result. It should be remembered that piano education is not only
concerned with technical skills and that, while technical competence can be used as a tool for the creation of
beauty in the form of music, providing students with musical behaviors that will enable them to express

themselves beautifully through music remains an indispensable goal (Ercan, 2003).

Several problems are encountered in piano teaching and so piano teachers should be patient and not ignore the
student’s learning level when faced with these problems. Since each student’s level of comprehension and
perception is different, it should not be expected that all students will achieve the same level of success at the

same time.

Accordingly, there is no single appropriate method or technique for every student in piano education. Therefore,
a piano teacher should be able to implement a teaching program that takes into account individual differences
and uses different methods/techniques in the context of pedagogical grading (Gokbudak, 2013). Although piano
pedagogy is often included in official curricula, there are discussions in the literature as to whether students and
teachers have adapted to the changes in piano teaching since the 1980s (Schons, 2005). Uszler (1984) emphasizes
that the development of piano pedagogy is difficult due to the lack of detailed studies in the literature. However,
piano educators should not only be interested in piano technique, they should also be pedagogically equipped
and should have developed themselves in terms of approaching and communicating with students (Palmer,

2007).

Despite cultural differences, piano students all over the world exhibit one of four different problematic learning

patterns:

1. Having limited technical skills despite musical sensitivity.
2. Lack of musicality despite having overcome technical problems.
3. Slow progress due to struggling with details.

4. Possessing intuition and musicality but overlooking details (Ercan, 2008).

In the face of these problematic learning environments, different and enjoyable learning experiences offered by
the teacher are effective in improving the student’s learning process because learning becomes permanent
through experience. Learning processes in which the student is actively involved will enable the student to use

what they have learnt in all areas of their life. Individuals who grow up using active understanding methods at
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school will be constructive, creative, organizer, sociable, productive, and problem-solving in society;
furthermore, any society comprising such active individuals will also develop as a result. Today, problems in all
fields of education need to be reevaluated and reviewed. It is also important that education system have more
creative features, move away from dogmatism and rote learning, and be free from imitation. Detailed
pedagogical research in the field of education is the only criterion expressing the countries’ development
(Memedaliyev & Kurbanov, 2011). Therefore, piano teachers should make the student feel that they are
individuals and should guide them in their self-realization. According to Donald (2005), while some knowledge is
biologically innate in humans, education is needed to activate the majority of knowledge and skills available in

the world so that they can be used in and can become useful learning experiences.

Piano learning is a fundamentally complex process. Basic behaviors such as sitting posture, hand/finger position,
thumb/wrist/elbow position, correct/quick note-reading, etude studies/practices, playing in front of an
ensemble, and playing together, among other examples, should be included as habits that should be acquired
and made permanent from the first piano education lesson. It is therefore possible to make this complex process
more interesting and productive for the student through the use of active teaching methods (Ercan, 2008). The
teacher should ensure that the student is motivated and not disappointed or bored in piano lessons, that they

play pieces that attract the student’s interest, and that are suitable to their level.

Therefore, the content of piano education/teaching should include and gradually increase the use of technical
exercises and studies, examples from the works of composers around the world, examples of educational music,
piano literature, and learning/teaching techniques in schools’ music education (MEB, 2006). Piano teachers
should be able to meticulously progress through the works and pieces within piano literature and employ these
in the teaching process. Garden, Mach, and Uszler (1991) stated that the teacher should recognize a wide range
of materials and know how to prepare and use them (Gokbudak, 2013). Xiaoli (2020) emphasizes the vital

importance of using appropriate methods and techniques in teaching music knowledge and skills.

Béhmova (1973) emphasizes that good piano playing has eight important characteristics:

1. Playing with the right rhythm,

. Keeping one’s hands in the correct position,

. Sitting correctly in front of the keyboard,

. Playing precisely and cleanly,

. Playing ascending and descending passages well,
. Playing with the right fingers,

. Playing in a way to give pleasure,

0O N o U b~ W N

. Beautifying the music well (Giltek, 2004).
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An effective learning process is required for students to acquire these acquisitions. Therefore, it is important for
piano teachers to be patient and solution-producing in the face of problems they encounter in piano teaching

and for them to display a persistent attitude toward teaching the right playing techniques.

The role of the educator is very important for the student to be able to play the piano well, to enjoy it fully, and
to experience more effective piano education and training. Teachers are one the cornerstones of effective piano
education and training (Gokbudak, 2005). At this stage, the teacher must first possess knowledge about the
characteristics of the environment in which the students have grown up. Only in this way can the teacher
determine the correct teaching method to use by learning the student’s interest, needs, expectations, and prior

knowledge about teaching.

The teacher’s task is primarily to obtain information about the learning tendencies/approaches of students at
various levels and to determine the teaching methods students should follow accordingly (Ercan, 2008). In
addition, the teacher should know the methods and materials that will meet the developmental needs of the
student and, within this context, it is important that piano teaching is not teacher-centered. Instead of a teaching
program whereby the student memorizes information and rules as a passive learner, a student-centered teaching
program whereby the educational materials and information are constantly updated and whereby the student

can learn this information by living are preferred (Yazici, 2013).

According to Bandura (1977), the education system should enable students to make and apply correct decisions
when faced by problems and challenges in their education. Education given in schools should not only teach
students to solve mathematical problems but also to solve those problems they will encounter throughout their
life. Therefore, students should be developed into self-confident individuals to prepare them for their post-
education life and helped in becoming someone who is able to discover solutions to difficulties and apply them
accordingly (Zimmerman, 1995). In short, educational institutions should educate individuals to be academically
capable and qualified, to have aspirations and values, a high sense of self-efficacy and control, to be open-
minded, to be able to set goals/objectives, self-evaluate/observe, plan/manage their time, and be
strategic/creative in solving problems (Zimmerman, 1995). Without this approach and process, education will be
politically constrained by those who want to control a population that usually accepts whatever they are told.
Accordingly, education is regarded as a means of providing political power to the population for different
purposes, thereby posing the following: For what purpose are children to be educated? To be obedient servants
of religion and the state (Luther)? To be good citizens (Rousseau)? To be virtuous individuals (Locke)? To pursue

perfection? (Moseley, 2012).

Education aims to raise individuals who can perceive, interpret, and solve problems, and so educational
institutions and teaching practices should include important, problem solving functions. Within this educational
context, teachers should allow students to access and use knowledge through problem solving skills instead of

merely transferring existing knowledge to the students. Furthermore, teachers should aim to transform their
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traditional roles, such as teaching practices and classroom practices, into more innovative roles such as
curriculum planner, decision maker, and guide. In addition, teachers should be individuals who can research and
solve those problems they will encounter during their teaching processes, to seek and find information, to use
this information, to possess high-level thinking skills, and to analyze, synthesize, and evaluate (Yazici & Gokbudak,
2014). For a long time, psychologists and pedagogues have sought to determine the characteristics of a good
teacher and piano teachers are often criticized for their lack of psychological and pedagogical competencies

(Chmurzynska, 2012; 2009).

Common skills aimed to be achieved through teaching of piano curricula are critical thinking, creative thinking,
communication, research/inquiry, problem solving skills, using information technologies, and entrepreneurship.
Accordingly, piano teachers should possess problem-solving skills (MEB, 2006) because those problems
encountered in piano teaching not only cause students to experience negativity but also cause emotional
exhaustion and depersonalization in teachers (Yazici, 2013). Piano teachers who experience emotional
exhaustion find it difficult to dedicate themselves to their work, may feel tension and frustration, may experience
reluctance to go to work, and may experience a reduction in their personal success as a result of these factors
(Kihg & Yazici, 2012). As a result, the quality of education provided by the piano teacher will decrease and the

student’s ability to attain educational goals will be negatively affected.

The aim of contemporary piano education is not only to train students who are technically and musically
advanced, but also to train students who can use the piano functionally, both during their music education and
in their professional lives. A piano teacher who is not limited to piano education in the process of piano teaching

and who,

e is productive, protects their students and supports them in every subject,

e knows the importance of moral power and always keeps the morale of the student at a high level,

e treats the student as a friend and shares their psychology,

e engages teaching into current life and intertwines this with life,

e is tolerant, well-intentioned, helpful, and makes these qualities their philosophy, will be able to perform piano

teaching successfully (Omiir, 1998).

Piano education plays a fundamental role in the vocational music education process because piano education is
one of the most basic dimensions in all types of music education, and because this education is extremely
important in terms of covering practices that include all of the cognitive-motor-affective behaviors of the
individual (Yilmaz, 2006, cited in Kutluk 2001). In addition, piano is accepted by music educators as the most
universal and basic instrument in terms of gaining the skills of playing, reading, and listening to music,
understanding music, creating music knowledge, and forming the basis for other music studies. Therefore, piano
teaching is an indispensable part of the music curriculum and, in consideration of the aforementioned features,

has an important place in professional, amateur, and incentive music education (Kasap, 2004; Gékbudak, 2013).

3129



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 25, 2023

METHOD

Model of the Study

This qualitative study and the collection of the study data were undertaken according to a document analysis
design. The main purpose of this research is to present a descriptive and realistic picture to the reader about the
subject examined. This qualitative study uses a document analysis design. Accordingly, investigation is
undertaken by including and analyzing written, visual, and other related materials that concern the study
problem. Data collected in document analysis studies are detailed and in-depth, they are an important indicator
of the validity and reliability of the results obtained as a result of the research and also form the basis for

subsequent content analyses (Yildirim & Simsek, 2011).

Data Collection and Analysis

Before collecting the study data, national and international literature on piano education was reviewed and a
general content for the study was determined. A four-stage data-analysis process is proposed to analyze the data
obtained from studies in which documents are used as the sole data source. The first stage of this process is to
select a sample from the data set when it is not possible to analyze all documents as a whole. The second stage
is determining the data categories. The third stage is determining the unit of analysis. The final stage is reporting
the data obtained (Cansiz Aktas, 2014). Accordingly, the following framework was used in the present study to

analyze the study data:

1. Defining the piano.
2. Analyzing the relationship between piano and education.
3. Analyzing the relationship between piano and music education.

4. Reporting the data using a descriptive approach.

Validity and Reliability

In qualitative research, the concept of credibility refers to internal validity, the transferability of data refers to
external validity, and the examination of the consistency of data refers to reliability (Cansiz Aktas, 2014).
Therefore, the data collated for the present study were compared using a critical approach, questioned and

presented clearly, and described using quotations from the analyzed documents.

FINDINGS

Piano education is one of the most important dimensions of general, amateur, and vocational music education
due to its functions within music education. Musical communication between music teachers and students using
the piano significantly affects the formation of desired behaviors and behavioral changes in individuals. Since the

piano is a polyphonic instrument, the ear training of those learning the piano is achieved and developed. Various
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problems may be encountered during piano teaching. In piano education, there is no single method or technique
suitable to every student because of their individual differences. Despite cultural differences, piano students all
over the world exhibit one of four different problematic learning models. Piano learning is fundamentally a
complex process and piano teachers comprise one of the cornerstones of effective piano education and training.
Itis important that piano teaching is not teacher-centered. Educational institutions and teaching practices should
have important problem solving functions. As individuals, piano teachers should be able to research and solve
the problems they will encounter during the teaching process, should be able to search, find, and use pertinent
information, should possess high-level thinking skills, and should be able to analyze, synthesize and evaluate

these problems accordingly.

SUGGESTIONS

In addition, piano teaching should not be limited to providing students with piano playing techniques, and should
also ensure that students enjoy their piano education. It should be kept in mind that piano education does not
only include technical skills; while technical competence is a tool that can be used to create beauty, it is also
indispensable for providing students with musical behaviors that will allow them to express themselves
beautifully through music. Piano teachers should be patient and not ignore their students’ learning level. In
addition, they should be able to implement a teaching curriculum in which individual differences are taken into
consideration and in which different methods/techniques are used in pedagogical grading. Different and
enjoyable learning experiences offered to students by piano teachers are also effective as part of their learning
process. Piano teachers should guide students in their self-realization and make them students feel like
individuals. Furthermore, teachers should ensure that’s students stay interested in their piano learning and that
they are not disappointed or bored; accordingly, teachers themselves should play and use musical pieces
appropriate to students’ level and keep students motivated in piano lessons. Accordingly, piano teachers should
transform their traditional roles, such as teaching practices and classroom practices, into roles such as curriculum
planner, decision maker, and guide. They should also possess and exercise problem-solving skills. Finally, piano
teachers should be patient and capable of producing solutions whenever they encounter problems in piano

teaching, and should have a persistent attitude toward teaching the correct piano playing techniques.
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GUNUMUZ PiYANO OGRETiMi NASIL OLMALIDIR?

0z

Model olarak nitel karakterli olup, veri toplama teknigi agisindan dokiiman incelenmesi deseninde
olan bu arastirmanin amaci, glinUmuz piyano egitiminin gerekliliklerini ortaya koymaktir.
Dolayisiyla arastirmanin problem cumlesi; “glinimuiz piyano egitimi nasil olmalidir?” seklinde
dizenlenmistir. Bu nedenle “piyano” ile ilgili ulusal ve uluslararasi alanyazin taramasi yapilarak,
arastirmaya ait genel bir icerik belirlenmistir. Elde edilen veriler, elestirel bir yaklasimla
karsilastirilarak net bir bicimde sorgulanmis, sunulmus ve veriler, incelenen dokimanlardan
alintilar yapilarak betimlenmistir. Arastirma sonucunda piyano egitiminin, muzik egitimindeki
islevleri sebebi ile hem genel, hem 6zengen (amatoér), hem de mesleki mizik egitiminin en 6nemli
boyutlarindan biri oldugu; muzik 6gretmenleri ve 6grenciler arasinda piyano kullanilarak saglanan
muziksel iletisimin, bireyde istenilen davraniglarin ya da davranis degisikliklerinin olusturulmasini
onemli olglide etkiledigi; piyanonun coksesli bir g¢algi olmasindan dolayi, bu 6grenimi goren
kisilerin, kulak egitimlerinin de gerceklesmekte ve gelismekte oldugu; piyano 6gretiminde cesitli
sorunlarla karsilasilabildigi; piyano egitiminde, her bireyin farklilik géstermesinden dolayi her
Ogrenciye uygun tek bir ydntem ya da teknigin bulunmadigi; piyano 6gretiminin 6gretmen merkezli
olmamasinin 6nem kazandigi tespit edilmistir.

Anahtar kelimeler: Piyano, 6gretim, piyano 6gretimi.
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GiRiS

Egitim her cagda yeni nesilleri egiterek onlari diinya gelismelerinin hizina ayak uydurabilen, bilim, sanat ve
teknoloji alanlarinda 6ncu olabilecek, yenilikler yaratarak kendisine, ailesine, llkesine ve bitln diinyaya yararli
isler yapabilecek bireyler yetistirmek amacini tasir (Topalak, 2022). Good (1959) ise egitimi, bireyin yasadigi
toplumda 6neme sahip olan beceri, tavir ve tutum sekillerini ileriye goturdigi calismalar bitini olarak
islemektedir. Tlrkoglu (1983)'na gore; toplumsal, ekonomik, siyasal gelismeler igin bir 6n kosul olan egitim; bilim,
sanat ve teknik olarak adlandirilan Gg genel konu alanini kapsayan bir cercevede diizenlenip, gerceklestiriimeye
cahisilmaktadir (Ugan, 1994). Bu baglamda calgi egitimi, mizik egitimindeki islevleri sebebi ile hem genel, hem
O6zengen (amator), hem de mesleki mizik egitiminin en 6nemli boyutlarindan biridir. Piyano; genis bir literatiire
sahip olma, ¢oksesli kullaniima, eslik ¢algisi olma 6zellikleri ile hem bir egitim alani olarak hem de etkili bir egitim
araci olarak, calgi egitiminde 6nemli bir yere sahiptir. Ugan (1998)’a gore; mizik 6gretmenleri ve 6grenciler
arasinda piyano kullanilarak saglanan miiziksel iletisim, bireyde istenilen davraniglarin ya da davranis
degisikliklerinin olusturulmasini 6nemli 6lglide etkilemektedir (aktaran MEB, 2006) Piyano ¢almak; akil, beden ve
duygular ile dogrudan iliskilidir. Piyano 6gretimi ile 6grenciye kendisini ifade edebilecegi mizikal davranislar

kazandirilmaktadir.

Miizik egitiminde arag olarak kullanilmaya en uygun ve yararli galginin piyano olmasinin baslica nedenleri ise

sunlardir:

o Sabit perdeli oldugu icin entonasyon zorlugu ve bozuklugu s6z konusu degildir.

eParmagin bastigi yerden (piyanonun akordu bozuk olmamak kosuluyla) dogru ses ¢ikmaktadir.

eSes sinirlari genistir. Hem kadin (ya da g¢ocuk), hem erkek ve hem calgilarin seslerini verebilen genis ses
yelpazesine sahiptir.

e Her tlrli ajilite (cabukluk) mimkinddr. Kisa degerde sesler kolayca ¢ikmaktadir.

o Armonik-polifonik karaktere sahiptir.

o Coksesli kulak egitimine en uygun calgidir.

o Armonik eslik calgisidir.

o Her gesit coksesli eserin rediiksiyonu icra edilebilmektedir.

e Koral ve orkestral eserler ¢alinabilmektedir.

o Biiylik eserlerin analizine elverislidir. Edebiyati zengindir (Say, 1996).

Ayrica piyanonun coksesli bir ¢algi olmasindan dolayi, bu 6grenimi goren Kkisilerin, kulak egitimleri de
gergeklesmekte ve gelismektedir. Bu bakimdan piyano egitim/6gretimi, muzik egitimi programinin en temel
basamagidir. Topalak’a (2022) gore de piyano entonasyon sorunu olmayan ve en cok tercih edilen calgilardan

biridir.

Muzik egitimi slirecinde, temel bir boyut niteligi tasimakta olan piyano egitimi stirecinden beklenen, bireylerin

mesleksel ve toplumsal yasaminda ¢algisini etkin ve verimli bir bicimde kullanabilmesidir. Mizigi 6grenme ve
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piyano ¢alma siirecinde 6grenci ve 6gretmen hedefinin, etkin bir 6grenme ortami oldugu disiinilmektedir (Okan,
2009). Bu sebeple piyano 6gretimi; 6grenciye yalnizca piyano ¢alma teknigini kazandirmakla sinirlandiriimamali,
Ogrencinin piyano egitiminden zevk alabilmesi de saglanmalidir. Bir piyano 6gretmeninin sanatgidan farki;
mesleki bilgi ve becerisini, sahip oldugu formasyon sayesinde 6grenciye aktarmasi ve bunun sonucunda
Ogrencinin kazanim elde etmesini saglamasidir. Piyano egitiminin sadece teknik beceriyi kapsamadigi, teknik
yeterliligin glizeli yaratmak icin bir aracken, temelde 6grencilere kendilerini mizik yoluyla glizelce ifade
etmelerini saglayacak miizikal davranislar kazandirmanin vazgecilmez bir amag oldugu unutulmamahdir (Ercan,

2003).

Piyano Ogretiminde cesitli sorunlarla karsilasilabilmektedir. Bu sorunlar karsisinda bir piyano 6gretmeni,
O6grencinin 6grenme dlizeyini ve seviyesini goz ardi etmeksizin, sabirli davranabilmelidir. Clinkii her 6grencinin
kavrama ve algilama diizeyi farklihk gosterebilecegi icin, her 6grenciden esit basari ve esit sirede 6grenim

beklenmemelidir.

Piyano egitiminde, her bireyin farkllik géstermesinden dolayi her 6grenciye uygun tek bir ydntem ya da teknik
bulunmamaktadir. Bu nedenle piyano 6gretmeninin; bireysel farkhliklarin géz 6niinde bulunduruldugu, farkli
yontem/tekniklerin kullanildigi ve bunlarin pedagojik olarak basamaklandirildigi bir 6gretim programi
uygulayabilmesi gerekmektedir (Gokbudak, 2013). Clinki resmi mifredat programlarinda piyano pedagojisi yer
almasina ragmen 1980’lerden bu yana piyano Ogretimindeki degisikliklere 6grenci ve 6gretmenlerin uyum
saglayip saglanmadiklari tartisiimaktadir (Schons, 2005). Ayrica Uszler (1984), ayrintili galismalarin olmadigindan
dolayi piyano pedagojisinin gelisiminin zor oldugunu vurgulamaktadir. Oysa bir piyano egitimcisi sadece piyano
teknigi konusuyla ilgilenmemeli, ayni zamanda pedogojik yonden donanimli olmali, 6grencilere yaklasimi ve

onlarla iletisim konusunda kendisini gelistirmis olmasi gerekmektedir (Palmer, 2007).

Kulturel farkhhklara ragmen, diinyanin her yerinde piyano egitimi alan 6grenciler dort farkli “sorunlu 6grenme”

modelinden birini sergilerler. Bunlar sirasiyla séyledir:

1.Mazikal duyarhihga karsin, sinirli teknik beceriye sahip olma.
2.Teknik sorunlari agmig olmasina karsin muizikaliteden yoksun olma.
3.Ayrintilarla ugrasma nedeniyle yavas ilerleme.

4.0nsezi ve miizikaliteye sahip olmakla birlikte, ayrintilari gézden kagirma (Ercan, 2008).

Bu sorunlu 6grenme ortamlari karsisinda 6gretmenin sunacagi farkli ve zevkli 6grenme deneyimleri, 6grencilerin
dgrenme siirecinde etkili olacaktir. Clinkii 68renme, yasayarak kalici hale gelmektedir. Ogrencinin aktif olarak yer
alacagi 6grenme durumu, 6grencinin 6grendiklerini yasaminin her alaninda kullanabilmesini saglayacaktir. Clink{
okuldaki aktif anlayis ve yontemlerle yetisen kisi, toplumda yapici, yaratici, kurucu, girisken, Uretici ve problem
¢Ozlcl olacak; etkin bireylerden olusan toplum da gelisecektir. Glinimuzde tiim alanlardaki problemlerin
yeniden degerlendirilerek, gozden gecirilmesi gerekmektedir. Egitim sisteminin de daha ¢ok yaratici karakter

tasimasi, dogmatizm ve ezbercilikten uzaklasmasi, taklitgilikten arinmasi 6nem tasimaktadir. Clinkl egitim
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alaninda yapilan ciddi arastirmalar, Glkelerin gelismisligini ifade eden tek olglttlr (Memedaliyev ve Kurbanov,
2011). Dolayisiyla piyano 6gretmeni; 6grencinin bir birey oldugunu hissettirmeli, kendisini gerceklestirmesinde
ona rehber olmalidir ki; Donald’a (2005) gore, bazi bilgiler insanlara biyolojik olarak dogustan gelen bir sekilde
islenmis olsa da dlinyadaki cogu bilgi ve becerinin aktif hale getirilmesi ve 6grenme tecriibeleri haline gelebilmesi

icin egitime ihtiyag¢ duyulur.

Piyano 68renimi, temelde karmasik bir stirectir. Oturus bicimi, el/parmaklarin durumu, basparmak/bilek/dirsek
pozisyonu, dogru/cabuk nota okuma, etlt ¢alismalari/alistirmalari, topluluk 6ninde ¢alma, birlikte calma gibi
temel davranislar, piyano egitiminde 6grenciye ilk dersten baslayarak kazandirilmasi ve strekli kilinmasi gereken
aliskanliklar arasinda yer almaldir. Béylece, bu karmasik siirecin aktif 6gretim yontemleriyle ele alinarak, 6grenci
icin daha ilging ve verimli hale getirilmesi mimkiin olabilecektir (Ercan, 2008). Ogrencinin piyano derslerinde
hayal kirikligina ugramamasi, sikilmamasi, ilgisini ¢eken, diizeyine uygun parcalar ¢almasi, motive olmasi

O0gretmen tarafindan saglanmalidir.

Bu nedenle; piyano egitimi/6gretiminin icerigi asamali olarak; teknik alistirma ve etttleri, diinya bestecilerinin
eserlerinden 6rnekleri, egitim muzigi 6rneklerini, piyano literatiri ile okul mizik egitiminde 6grenme/6gretme

tekniklerini kapsamahdir (MEB, 2006).

Dolayisiyla; piyano 6gretmeni, 6gretim slrecinde kullanacagl piyano literatirinde bulunan etiit ve eserleri
titizlikle basamaklandirabilmelidir. Garden, Mach ve Uszler (1991)'de; Ogretmenin genis capta materyal
malzemelerini tanimasi ve nasil hazirlayip, kullanacagini bilmesi gerektigini belirtmistir (aktaran Goékbudak,
2013). Xiaoli (2020), muizik bilgisi ve becerilerinin 6gretiminde uygun yontem ve tekniklerin kullaniimasinin hayati

6neme sahip oldugu tzerinde durmaktadir.

Béhmova (1973), iyi diizeyde piyano galabilmenin sekiz 6nemli 6zelligi oldugunu vurgulamaktadir. Bu 6zellikler:

1. Dogru ritimle ¢almak,

2. Ellerini glizel tutmak,

3. Klavyenin karsisina iyi oturmak,
4. Kesin ve temiz ¢almak,

5. Cikici ve inici pasajlari iyi calmak,
6. Dogru parmaklarla ¢almak,

7. Keyif vererek ¢calmak,

8. Suslemeleri iyi yapmaktir (aktaran Giiltek, 2004).

Ogrencilerin bu kazanimlara sahip olabilmesi icin bir siirec gerekmektedir. Bu nedenle piyano dgretmenlerinin,
piyano Ogretiminde yasadiklari sorunlar karsisinda sabirli ve ¢dziim (retici olmasi, dogru tekniklerin 6gretimi

yoninde israrli bir tutum sergilemesi 6nem kazanmaktadir.
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Ogrencinin iyi piyano ¢alabilmesi, ondan tamamen zevk alabilmesi ve daha etkin bir piyano egitimi ve 6gretiminin
yapilabilmesinde, egitimcinin rolii oldukca dnemlidir. Ogretmen, etkin bir piyano egitimi ve 6gretiminde temel
taslardan birisidir (Gokbudak, 2005). Bu asamada 6gretmenin; 6ncelikle 6grencinin yetistigi cevre 6zellikleri
hakkinda bilgi sahibi olmasi gerekmektedir. Ancak bu sekilde 6grencinin ilgisini, ihtiyacini, beklentisini ve 6gretim

ile ilgili 6n bilgisini 6grenerek, dogru 6gretim yontemini belirleyecektir.

Ogretmenin gérevi dncelikle, karsisina gelen cesitli diizeylerdeki 6grencilerin 6grenme egilimleri/yaklasimlari
hakkinda bilgi edinmek ve izleyecegi 6gretim yontemlerini buna gore saptamak olacaktir (Ercan, 2008). Ayrica;
Ogrencinin gelisimsel ihtiyaglarini karsilayacak yontem ve materyaller hakkinda da bilgi sahibi olmasi
gerekmektedir. Bu baglamda, piyano dgretiminin 6gretmen merkezli olmamasi &nem kazanmaktadir. Ogrencinin,
bilgileri ve kurallari ezberledigi, pasif konumda oldugu bir 6gretim programi yerine; 6grenci merkezli, bilgilerin
surekli glincellendigi ve 6grencinin bu bilgileri yasayarak 6grenebildigi bir 6gretim programi tercih edilmelidir

(Yazici, 2013).

Bandura’ya goére (1977) egitim sistemi 6grencinin problemler karsisinda dogru kararlar verebilmesini ve
uygulayabilmesini saglamalidir. Okulda sadece matematik problemlerinin degil 6grencinin yasami boyunca
karsilasacagi problemlerin ¢dziimii de dgretilmelidir. Ogrenci egitim sonrasi yasaminda, éz-giiveni olan, zorluklar
karsisinda ¢oziim yollarini kesfeden ve bunlari uygulayan bir birey olabilmelidir (Akt: Zimmerman, 1995). Kisaca
egitim kurumlari; akademik kabiliyete sahip, nitelikli, umudu ve degerleri olan, 6z-yeterlik ve kontrol algisi yiiksek,
acik gorusli, amag/hedef koyabilen, 6z degerlendirme/gozlem yapabilen, zamani planlayan/y6netebilen,
stratejik/yaratici olabilen ve problem ¢ozebilen bireyler yetistirmelidir (Zimmerman, 1995). Aksi takdirde egitim,
politik agidan genellikle her séyleneni kabul eden bir halki kontrol etmek isteyenlerce kisitlanir. Bu yiizdendir ki
egitim ayni zamanda farkl amaglarla halka politik gli¢ kazandirmanin bir araci gibi de gériilmustir. Cocuklar hangi
amagla egitilecek? Dinin ve devletin itaatkar hizmetkarlari olsunlar diye mi (Luther), iyi yurttaslar olsunlar diye mi
(Rousseau), erdemli bireyler olsunlar diye mi (Locke) yoksa miikemmeliyetin pesine diisiinler diye mi? (Moseley,

2012).

Dolayisiyla egitim kurumlari ve 6gretim uygulamalari; problem ¢ézme ile ilgili dnemli islevlere sahip olmalidir.
Clnku egitimin amaci; algilayabilen, yorumlayabilen, problem ¢ozebilen bireyler yetistirmektir. Bu baglamda;
O6gretmen, var olan bilgiyi aktarmak yerine 6grencinin bilgiye ulasmasini, bilgiyi kullanmasini “problem ¢6zme
becerisi” araciligiyla saglamalidir. Ogretmenler; 6gretme uygulamalari ve sinif uygulamalari gibi geleneksel
rollerini; program planlayicisi, karar verici ve rehber olma gibi rollere donistirmelidirler. Ayrica 6gretmenler,
ogretim slrecleri boyunca karsilasacaklari problemleri arastiran, ¢ozebilen, bilgiyi arayip bulan, kullanabilen,
yuksek dizeyde disiinme becerisine sahip, analiz, sentez ve degerlendirme yapabilen bireyler olmak
zorundadirlar (Yazici ve Gokbudak, 2014). Clinkl uzun zamandir psikologlar ve pedagoglar tarafindan iyi bir
ogretmenin Ozellikleri nedir sorusu sorulmakta ve piyano O6gretmenleri genellikle psikolojik ve pedagojik

yeterliliklerin eksikligi nedeniyle elestirilmektedir (Chmurzynska, 2012; 2009).
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Piyano Ogretim programi araciligiyla ulasilmasi hedeflenen ortak becerilerin; elestirel disinme, yaratic
distinme, iletisim, arastirma/sorgulama, problem ¢6zme becerisi, bilgi teknolojilerini kullanma, girisimcilik
oldugu dusindldiginde (MEB, 2006), piyano egitimcilerinin problem ¢6zme becerisine sahip olmalari
gerekmektedir. Clinkli piyano 6gretiminde karsilasilan sorunlar, sadece 6grencinin olumsuzluklar yasamasina
neden olmamakta, ayni zamanda Ogretmenin de duygusal tikenmesine ve duyarsizlasmasina neden
olabilmektedir (Yazici, 2013). Duygusal tiikenme yasayan bir piyano egitimcisi, kendisini yaptig ise vermekte
zorlanacak, gerginlik ve engellenme hissedebilecek, ise gitme konusunda isteksizlik yasayabilecek ve kisisel
basarisi azalacaktir (Kilig ve Yazici, 2012). Bunun sonucunda ise egitimin kalitesi diisecek ve 6grenci, elde edecegi

kazanimlar bakimindan olumsuz ydonde etkilenecektir.

Cagdas piyano egitiminin amaci; sadece teknik ve miizikal agidan gelismis 6grenciler yetistirmek degil gerek miizik
ogrenimleri gerekse meslek yasamlari siiresince piyanoyu islevsel olarak kullanabilecek 6grenciler yetistirmektir.

Piyano 6gretimi slirecinde sadece piyano egitimi ile sinirli kalmayan;

o Uretken, 6grencisine sahip ¢ikan ve onu her konuda destekleyen,

e Moral giiciinlin dnemini bilen ve 6grencisinin moralini her zaman Ust diizeyde tutan,

o Ogrenciye bir arkadas gibi davranarak, onun psikolojisini paylasan,

o Ogretimi giincel hayata indirgeyip, dersi hayatla ic ice isleyen,

e Hosgoruld, iyi niyetli, yardimsever olan ve bu 6zellikleri, felsefesi haline getiren bir piyano 6gretmeni piyano

dgretimini basariyla gerceklestirebilecektir (Omiir, 1998).

Piyano egitimi, mesleki miizik egitimi siirecinde 6nemli bir yer tutmaktadir; ¢linkli piyano egitimi, mizik
egitiminin her tiriinde en temel boyutlardan biridir ve bu egitim bireyin bilissel-devinissel-duyussal
davranislarinin timidnd birden iceren uygulamalari kapsamasi bakimindan son derece 6nemlidir (Kutluk
2001’den akt., Yilmaz, 2006). Ayrica miizik egitimcileri tarafindan, mazigi calma, dinleme ve okuma becerilerini
kazanma, muzigi anlama, muzik bilgisi olusturma ve diger muzik ¢alismalarina temel olusturma bakimindan, en
evrensel ve en temel calgl olarak kabul edilmektedir. Bu nedenle piyano 6gretimi, muzik programlarinin
vazgecilmez bir pargasidir ve tim bu 6zellikleri ile de gerek mesleki, gerek amator, gerekse 6zendirici miizik

egitiminde 6nemli bir yere sahiptir (Kasap, 2004; Gokbudak, 2013).

YONTEM

Arastirmanin Modeli

Bu ¢alisma, model olarak nitel karakterli olup, veri toplama teknigi agisindan dokiiman incelenmesi desenindedir
ve asil amag, arastirilan konu ile ilgili okuyucuya betimsel ve gercekgi bir resim sunmaktir. Dokiiman incelemesi;
nitel arastirmalarda ¢alisilan problemle ilgili yazil, gérsel materyal ve malzemelerin arastirmaya dahil edilmesidir.

Bu tiir calismalarda toplanan verilerin ayrintili ve derinlemesine olmasi, arastirma sonucunda ulasilan sonuglarin
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gegerlik ve guvenirligine iliskin 6nemli bir gdsterge olmakla birlikte, daha sonra yapilacak igerik analizlerine de

temel olusturmaktadir (Yildirim ve Simsek, 2011).

Verilerin Toplanmasi ve Analiz

Veriler toplanmadan 6nce “Piyano” ile ilgili ulusal ve uluslararasi alanyazin taramasi yapilarak, arastirmaya ait
genel bir igerik belirlenmistir. Dokiimanlarin tek basina veri kaynagi olarak kullanildigi arastirmalardan elde edilen
verilerin analizi icin dort asamali bir yol 6nerilmistir. Birinci asama tiim dokiimanlarin bir bitlin olarak analize
konu olmasinin miimkiin olmadigi durumlarda veri seti icinden érneklem secilmesi, ikinci asama kategorilerin
belirlenmesi, Ug¢lincli agama analiz biriminin saptanmasi ve son asama elde edilen verilerin rapor edilmesidir

(Cansiz Aktas, 2014). Buna gore verilerin analizinde asagida verilen cergeve kullaniimistir:

1. Piyanonun tanimlanmasi,
2. Piyano ve egitim arasindaki iliskinin incelenmesi,
3. Piyano ve mizik egitimi iliskinin incelenmesi,

4. Verilerin betimsel bir yaklasimla rapor edilmesi.

Gegerlik ve Giivenirlik

Nitel arastirmalarda inandiricilik kavrami, i¢ gegerlik; verilerin aktarilabilirligi dis gegerlik; verilerin tutarliliginin
incelenmesi de givenirliktir (Cansiz Aktas, 2014). Bu nedenle elde edilen veriler, elestirel bir yaklasimla
karsilastirilarak net bir bicimde sorgulanmis, sunulmus ve veriler, incelenen dokiimanlardan alintilar yapilarak

betimlenmistir.

BULGULAR

Sonug olarak; piyano egitimi, muzik egitimindeki islevleri sebebi ile hem genel, hem 6zengen (amatér), hem de
mesleki mizik egitiminin en 6nemli boyutlarindan biridir. Miizik 6gretmenleri ve 6grenciler arasinda piyano
kullanilarak saglanan miziksel iletisim, bireyde istenilen davranislarin ya da davranis degisikliklerinin
olusturulmasini 6nemli 6lgiide etkilemektedir. Piyanonun goksesli bir ¢algi olmasindan dolayi, bu 6grenimi géren
kisilerin, kulak egitimleri de gerceklesmekte ve gelismektedir. Piyano 06gretiminde c¢esitli sorunlarla
karsilagilabilmektedir. Piyano egitiminde, her bireyin farklilik géstermesinden dolayi her 6grenciye uygun tek bir
yontem ya da teknik bulunmamaktadir. Kiltlrel farkliliklara ragmen, diinyanin her yerinde piyano egitimi alan
ogrenciler dort farkh sorunlu 6grenme modelinden birini sergilemektedirler. Piyano 6grenimi, temelde karmasik
bir siirectir. Ogretmen, etkin bir piyano egitimi ve 6gretiminde temel taslardan birisidir. Piyano dgretiminin
ogretmen merkezli olmamasi 6nem kazanmaktadir. Egitim kurumlari ve 6gretim uygulamalari; problem ¢ézme
ile ilgili 6nemli islevlere sahip olmalidir. Ogretmenler, 6gretim siirecleri boyunca karsilasacaklari problemleri
arastiran, ¢ozebilen, bilgiyi arayip bulan, kullanabilen, ylksek diizeyde diisiinme becerisine sahip, analiz, sentez

ve degerlendirme yapabilen bireyler olmak zorundadirlar.
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ONERILER

Piyano 6gretimi 6grenciye yalnizca piyano ¢alma teknigini kazandirmakla sinirlandiriilmamali, 6grencinin piyano
egitiminden zevk alabilmesi de saglanmalidir. Piyano egitiminin sadece teknik beceriyi kapsamadigi, teknik
yeterliligin glizeli yaratmak igin bir aragken, temelde 6grencilere kendilerini miizik yoluyla glizelce ifade
etmelerini saglayacak mizikal davranislar kazandirmanin vazgegilmez bir amag¢ oldugu unutulmamalidir. Bir
piyano 6gretmeni, 6grencinin 6grenme dilizeyini ve seviyesini goz ardi etmeksizin, sabirli davranabilmelidir;
piyano 6gretmeni bireysel farkliliklarin g6z 6niinde bulunduruldugu, farkli yontem/tekniklerin kullanildig ve
bunlarin pedagojik olarak basamaklandirildigi bir gretim programini uygulayabilmelidir. Ogretmenin sunacagi
farkh ve zevkli 6grenme deneyimleri, 6grencilerin 6grenme siirecinde etkili olacaktir; piyano 6gretmeni;
Ogrencinin bir birey oldugunu hissettirmeli, kendisini gerceklestirmesinde ona rehber olmalidir; 6grencinin
piyano derslerinde hayal kirikligina ugramamasi, sikilmamasi, ilgisini ¢eken, diizeyine uygun pargalar ¢almasi,
motive olmasi 6gretmen tarafindan saglanmalidir; 6gretmenler 6gretme uygulamalari ve sinif uygulamalari gibi
geleneksel rollerini; program planlayicisi, karar verici ve rehber olma gibi rollere donistiirmelidirler; piyano
egitimcilerinin problem ¢dzme becerisine sahip olmalari gerekmektedir ve piyano 6gretmenlerinin, piyano
Ogretiminde yasadiklari sorunlar karsisinda sabirli ve ¢6zim Uretici olmasi, dogru tekniklerin 6gretimi yoniinde

israrli bir tutum sergilemesi 6nem kazanmaktadir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir. Bu ¢alisma etik kurul

gerektirmeyen bir calismadir.”

Yazarin Katki Orani Beyani: Bu ¢alismada yazarin katki orani %100’dr.
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