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ABSTRACT

This study is a descriptive field research that includes the opinions of teachers on the evaluation
stage of the piano lesson taught in Fine Arts High Schools about the commission or individual
application of the evaluation exams. The population of the research consists of piano teachers
who teach piano lessons in Fine Arts High Schools affiliated to the Ministry of National Education
in our country, and the sample consists of teachers who conduct piano lessons that can be
reached. The data in the study were obtained through a questionnaire applied to the field
teachers working in the schools in the sample group. In the MoNE 2010 piano lesson curriculum,
there are explanations about making the practice exam common, while in the 2016 curriculum
and the current 2022 curriculum, the statement about making it common in the measurement
and evaluation section has been removed. Despite the removal of the statement about making
the exam jointly in the measurement and evaluation section in the curricula, it was determined
that the teachers carried out the exam with a joint commission. Although the teachers think that
the evaluation of the piano lesson exams by the commission is efficient, they stated that there
should be criteria such as common work and lower threshold for commission exams.
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INTRODUCTION

In Turkey, piano education has a fundamental role in the completion of the education of musicians at
secondary education level; in Fine Arts High Schools, at undergraduate and graduate levels; in music teacher
training institutions, conservatories and music departments of Fine Arts Faculties under different names,
credits and years. In the Music, Turkish Art Music and Turkish Folk Music departments of fine arts high schools,

itis included in the program with the names 'Piano’, 'Basic Piano' and 'Elective Piano', 2 hours a week.

Fine Arts High Schools, which are discussed in the scope of this study, have a history of thirty-four years in our
country and are the first point where students receive piano education in the official sense (except for private
education). Aiming to provide basic knowledge and skills related to fine arts and to be a source for raising
qualified people in the field of fine arts, the High Schools of Fine Arts Music Department programmes include

three years of compulsory piano lessons (9th grade, 10th grade and 11th grade).

According to the 2016 Ministry of National Education Fine Arts High School Piano Course Curriculum, this
course "enables the student to acquire the basic skills of piano education, to use the technical terminology
related to the piano correctly and appropriately, to comprehend and apply basic or intermediate vocal
techniques that may be encountered during the piano education process, to comprehend and apply basic
nuance terms, to comprehend and use different meter forms, to comprehend and use basic articulation and
ornamentation terms, to perform the works in accordance with the period characteristics, to perform the
works with musical sensitivity, to create a repertoire of Turkish and world music works, to develop a sense of

responsibility in individual studies" (MEB Piano Lesson Teaching Programme, 2016).

When the aims and objectives of the course are analysed, it is possible to see that they are dealt with in a very
comprehensive manner. The way to understand how successful a course is in terms of its targeted behaviours
and teaching objectives is revealed by the evaluation of that course. For this reason, it is necessary to use
measurement and evaluation tools suitable for the purpose and objectives of the course. The measurement
and evaluation stage, which is an inevitable part of the educational process, is an important step of the process
in piano education. According to Parmaksiz and Yanpar (2006) "Evaluation has been an important element in
the teaching-learning process at all levels of education. Assessment is seen as the last link that completes the
planning, teaching and learning steps in this process" (cited in Kurtuldu, 2010). For this reason, it is not possible
to collect data about whether a course is successful or not without completing the measurement and

evaluation part of a course, and the healthy completion of the education process is also prevented.

The current situation regarding this process in piano lessons in Fine Arts High Schools in Turkey is uncertain. In
the Ministry of National Education Secondary Fine Arts High Schools piano course curriculum published in

2010, the following explanation was made about the practice exams:

Written and practical exams of all courses taught in more than one branch and courses taught individually or in

groups in Fine Arts and Sports High Schools are conducted and evaluated jointly [...] The form and number of
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exams, the duration of practical exams, and the courses in which practical exams will be conducted are
determined by the committee of teachers and are implemented subject to the approval of the school principal

(MoNE, 2010).

The rules regarding the evaluation specified in this regulation were found to have been changed in the MoNE
Secondary Education Institutions Regulation published in 2016. Although it is possible to assume that exams
were evaluated by a commission in the period between 2010 and 2016, there is no legal regulation that would
form the basis for such a situation after 2016. In the 2016 piano lesson curriculum, in the measurement and
evaluation section of the measurement and evaluation section, with a statement such as "The evaluation
practices should coincide with the achievements, goals and objectives specified in the curriculum", attention
was drawn to the items that should be taken into consideration while making the evaluation, and no
measurement tool or form was mentioned. In the same programme, it was stated that piano lesson education

in Fine Arts High Schools should be done one-to-one or with a maximum of three students.

In the current curriculum (2022), the following explanation is made in the evaluation section:

Each individual has different personal characteristics. For this reason, it is contrary to human nature for

curricula and the measurement and evaluation process to be "suitable for everyone", "valid and standard for

everyone" (MoNE, 2022).

Within the framework of this curriculum, they listed the principles for the applications related to measurement

tools and methods as follows:

1. Measurement and evaluation studies should be in maximum harmony with all components of the
curriculum and these studies should be based on the limits of achievements and explanations.

2. The curriculum does not set strict limits for practitioners in terms of measurement tools and methods that
can be used in the measurement process, it only guides them. However, the required technical and
academic standards should be complied with in the preferred measurement and evaluation tools and
methods.

3. Measurement and evaluation practices are an integral part of education and are carried out throughout the
education process. Measurement results are not considered in isolation, but in integrity with the processes
followed.

4. Due to individual differences, it is not appropriate to talk about a generalised, uniform measurement and
evaluation method for all students. Students' academic development is not measured and evaluated by a
single method or technique.

5. Education is not only for "knowing (thinking)" but also for "feeling (emotion)" and "doing (action)";
therefore, only cognitive measurements cannot be considered sufficient in education.

6. Multi-focussed assessment and evaluation is essential. Measurement and evaluation practices are carried

out with the active participation of teachers and students.
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7. Individuals' characteristics such as interest, attitude, value and achievement which are subject to
measurement and evaluation may change over time. For this reason, it is essential to use measurements
that take into account the changes in the process instead of measuring these characteristics at a single

time.

When the principles are taken into consideration, there is no clear statement regarding whether piano lesson

practice exams are conducted individually or by a commission.

In general practice, students are distributed among the teachers who teach piano lessons in high schools and
continue their education with this method until the end of the education process. However, as stated in the
programme published in 2010, it is estimated that the evaluation of this course by a commission will affect the
motivation of the student, his/her belief in the teacher and the school, and his/her development in piano
education. Likewise, there is no doubt that the same class students who take lessons from different teachers

will experience similar feelings if they are evaluated in different ways.

In addition, as in all courses taught in Fine Arts High Schools, the success of the students in piano lessons has an
inevitable effect on the next level of education. For this reason, it is thought that the status of students in piano

lessons during high school will be reflected positively or negatively on the higher education process.

Considering these factors that directly affect the students, it is clear that the measurement and evaluation

process of the piano lesson should be carried out with precision.

When the literature is examined, it is noteworthy that a considerably large number of researches have been
carried out on book review, piano curriculum development, piano techniques, problems encountered in piano
education and solution suggestions, technical and pedagogical studies in piano teaching, and studies on the
success of students in piano lessons both at secondary education level and undergraduate level. Although the
main questions are related to the aforementioned topics, only in the content of some studies, the
measurement and evaluation stage of piano lesson exams was mentioned (Kalyoncu, 1996; Kutluk, 2001; Cicek,

2016; Erel, 2012; Celik Nayir, 2018; Karatas & Sengil, 2018; Yigit, 1999; Kilig, 2006).

In addition, based on the versions of the piano lesson curriculum in 2010, 2016 and 2022, it is seen that
different expressions are applied about whether the measurement and evaluation should be done by the
commission or not. While there are explanations about the measurement and evaluation stage of the piano
lesson exams in the MoNE piano course curriculum published in 2010, we see that the statement about making
the practice exam common in the measurement and evaluation section of the 2016 curriculum and the current
curriculum (2022) has been removed. This change leads to the question of which measurement and evaluation

method is more efficient.

However, it is noteworthy that no study has been carried out on the evaluation, which is the most basic stage

of piano education in Fine Arts High Schools, in other words, the exam system, common exam, etc. This study

3024



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 25, 2023

sheds light on the subject by obtaining the opinions of teachers on whether the exams should be conducted

with a commission or individually at the evaluation stage of the piano lesson.

This study is limited to the Fine Arts High Schools affiliated to the Ministry of National Education in Turkey in
terms of sampling and private fine arts high schools are not included. In addition, as a descriptive study, it was
limited to the survey method. The evaluation phase was carried out according to qualitative data collection and

evaluation principles.

METHOD

This research is a qualitative study utilising the survey model and questionnaire method. In the study, a

descriptive method was followed to determine the situation.

Survey research has brought the possibility of quantitative study to social sciences. The concept, techniques
and procedures of statistics are widely utilised. In other words, survey research is based on statistical
measurements. Questionnaires or interview techniques are generally used in this type of research (Gokge,

2004: 60).

In order to collect data on how the piano lesson is currently evaluated, teachers' opinions were presented

descriptively.

Study group

The population of the study consists of piano teachers who teach piano lessons in Fine Arts High Schools
affiliated to the Ministry of National Education in Turkey, and the sample consists of teachers who conduct

piano lessons that can be reached.

Data collection tool

The questionnaire created by the researcher was used as a data collection tool. In the questionnaire, after the
personal information section written to create a participant profile, questions about the piano lesson exams

specific to the participant group were included. For this reason, the questionnaires consist of two parts.

In order to ensure the validity of the questionnaires, questions directly related to the research questions of the
study and the purpose that the study wanted to measure were used. Accordingly, 8 questions were asked for

teachers.

A pilot study was conducted with a group of 15 people (5 teachers, 10 students) to test the validity and
reliability of the questions in the questionnaires. According to the data collected, the questionnaires were

revised and necessary changes were made.
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Data collection

In the study, data were collected through literature review and online survey methods. During the literature
review, theses, articles, papers and official documents related to the subject were utilised. The prepared
questionnaire was applied to the piano teachers who teach piano lessons in Fine Arts High Schools within the
framework of the permission given by Bolu Abant izzet Baysal University Ethics Committee on 08.03.2022 with

protocol no: 2022/45.

FINDINGS

In this part of the study, the findings obtained as a result of the data analysis are presented. 32 The
participation status of teachers from fine arts high schools is as in the table. As seen in Table 1, the schools that
participated the most in the study were Istanbul Avni Akyol Fine Arts High School (10.15%), Sirnak Fine Arts
High School (7.25%) and Nigde Fine Arts High School (7.25%).

Table 1. Teachers Participating in the Research.

Fine Arts High School f %

1  Adiyaman $Sehit Fatih Dogan Fine Arts High School 1 1,45
2 Afyon Fine Arts High School 1 1,45
3 Ankara Fine Arts High School 2 2,9
4 Aydin Yiiksek Yalova Fine Arts High School 2 2,9
5  Balikesir/Ayvalik Sebahat Cihan Sisman Fine Arts High School 1 1,45
6  Bartin Fine Arts High School 1 1,45
7 Batman TOBB Fine Arts High Schooli 1 1,45
8  Bitlis Ziya Erel Fine Arts High School 3 4,3
9  Ganakkale Akgansa Fine Arts High School 2 2,9
10  Cankiri Selahattin inal Fine Arts High School 4 5,9
11  Denizli Hakki Derekdyliu Fine Arts High School 2 2,9
12 Eskisehir Atatlrk Fine Arts High School 4 5,8
13 Hatay Bedii Sabuncu Fine Arts High School 2 2,9
14  Isparta Fine Arts High School 3 4,3
15  istanbul Avni Akyol Fine Arts High School 7 10,15
16  Istanbul Aydin Dogan Fine Arts High School 2 2,89
17 Kirikkale Fine Arts High School 3 4,3
18  Kilis Mehmet Abdi Bulut Fine Arts High School 1 1,45
19  Kocaeli Fine Arts High School 2 2,9
20  Konya Cimento Fine Arts High School 1 1,45
21  Kutahya Ahmet Yakupoglu Fine Arts High School 1 1,45
22 Malatya Abdulkadir Erig Fine Arts High School 2 2,9
23 Nigde Fine Arts High School 5 7,25
24  Sinop Borsa istanbul Sehit Ertan Yilmaztiirk Fine Arts High School 2 2,9
25  Sirnak Fine Arts High School 5 7,25
26  Tokat Fine Arts High School 2 2,9
27  Trabzon Akgaabat Fine Arts High School 1 1,45
28  Van/Ercis Fine Arts High School 1 1,45
29  Yalova Fine Arts High School 1 1,45
30 Yozgat Nida Tifekgi Fine Arts High School 1 1,45
31  Zonguldak Eregli Erdemir Fine Arts High School 2 2,9
32 Gorum Fine Arts High School 1 1,46
Total 69 200
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69 teachers from 32 fine arts high schools participated in the study. According to the information given by the
teachers, in 1 school exams are conducted with individual assessment, in 8 schools both individual and

commission assessment and in 23 schools only commission assessment (Table 2).

Table 2. How Piano Lesson Exams are Conducted in Fine Arts High Schools.

Fine Arts High School f %

Adiyaman Sehit Fatih Dogan Fine Arts High School

Afyon Fine Arts High School

Ankara Fine Arts High School

Bartin Fine Arts High School

Batman Tobb Fine Arts High School

Canakkale Akgansa Fine Arts High School

Corum Fine Arts High School

Isparta Fine Arts High School

istanbul Avni Akyol Fine Arts High School

istanbul Aydin Dogan Fine Arts High School

Kilis Mehmet Abdi Bulut Fine Arts High School
Commission Kocaeli Fine Arts High School 23 71,87

Konya Cimento Fine Arts High School

Klatahya Ahmet Yakupoglu Fine Arts High School

Malatya Abdulkadir Eris Fine Arts High School

Nigde Fine Arts High School

Sinop Borsa istanbul Sehit Ertan Yilmaztiirk Fine Arts High School

Sirnak Fine Arts High School

Tokat Fine Arts High School

Trabzon Akgaabat Fine Arts High School

Van/Ercis Fine Arts High School

Yalova Fine Arts High School

Yozgat Nida Tifekgi Fine Arts High School

Aydin Yuksel Yalova Fine Arts High School 8 25
Bitlis Ziya Eren Fine Arts High School
Cankiri Selahattin inal Fine Arts High School
Both commission and Denizli Hakki Derekdyll Fine Arts High School
individual Eskigehir Atatlirk Fine Arts High School
Hatay Bedii Sabuncu Fine Arts High School
Kirikkale Fine Arts High School
Zonguldak Eregli Erdemir Fine Arts High School

[N

Individual Balikesir/Ayvalik Sebahat Cihan Sisman Fine Arts High School 3,13

Toplam 32 100

A: Data obtained in the 2021-2022 academic year.

The response to the question "Do you think the evaluation of the piano lesson exams in your school is

efficient?" of the fine arts high school teachers participating in the study is presented in Table 3.

Table 3. Teacher Opinion on the Efficiency of the Evaluation of Piano Lesson Exams

Teachers' opinions on the efficiency of piano lesson exams evaluation f %
Yes 63 91,3
No 6 8,7
Total 69 100

91.3% of the study group teachers think that the evaluation of piano lesson exams in their schools is efficient.
On the other hand, 8.7% of the study group teachers think that it is not efficient. A teacher who thought that

the evaluation of piano lesson exams was not efficient added the following:
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When the piano exam is conducted by a committee, it can lead to very wrong and absurd results.
Unfortunately, the teacher can ignore the efforts of the other teacher and give a low grade.
While they can ignore the mistakes of their own individual students, they lower the grade of the
other teacher's student for a small mistake. (It can lead to some favoritism) When common
works are determined in order to prevent these situations from occurring so that everyone's
playing can be seen clearly, it causes very unfair situations and favoritism when common works
are determined that do not fit shallow level differences and creativity. It results in regrettable
situations that do not fit and suit art. | even think that the commission situation should be taken
to court most of the time.

The fine arts high school teachers who participated in the study were asked the question "Do you think the

evaluation of the piano lesson exams in your school is objective?" and the answers were obtained as follows:

Table 4. Teachers' Opinions on the Objectivity of Piano Lesson Examinations

Teachers' Opinions on the Objectivity of Piano Lesson Examinations f %
Yes 61 88,4
No 8 11,6
Total 69 100

88.4% of the study group teachers think that the evaluation of piano lesson exams in their schools is objective.
On the other hand, 11.6% of the study group teachers think that it is not objective. The teachers who think that

the evaluation of piano lesson exams is not objective also added the following:

Teacher 1:

There are many reasons, unfair situations, ego behaviors occur too much. This situation can
cause very different sadness, disappointment, inability to progress in art, and very serious
conflicts. One should not be graded by another, this situation is terrible for art. Students can
perform with piano concerts, etc. Besides, the exam is not the place for this. Commissions cause
discrimination.

Teacher 2:

Absolutely objective, the student realizes the importance of his/her work in the commission, and
in individual cases, if his/her grade is lowered in the commission, the general situation of the
student and his/her situation and attitude in the lesson are taken into consideration.

The fine arts high school teachers who participated in the study were asked the question "Do you think that the
commission evaluation is efficient in the evaluation of the piano lesson exams in your school?" and the answers

were received as follows:

Table 5. Teachers' Opinions on the Efficiency of Piano Lesson Exams Commission Evaluation

Teachers' Opinions on the Efficiency of Piano Lesson Exams Commission Evaluation f %
Yes 67 97,1
NO 2 2,9
Total 69 100
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97.1% of the study group teachers think that the commission evaluation of piano lesson exams in their schools
is efficient. On the other hand, 2.9% of the study group teachers think that it is not efficient. A teacher who

thought that the commission evaluation of piano lesson exams was not efficient also added the following:

The teacher who answered no:

"Usually the student's score is decided by the teacher, so there is no point in having a commission."

The fine arts high school teachers who participated in the study were asked the question "Do you think that

individual assessment is efficient in the evaluation of piano lesson exams?" and the answers were obtained as

follows:

Tablo 6. Teachers' Opinions on the Efficiency of Individual Assessment in Piano Lesson Exams
Teachers' Opinions on the Efficiency of Individual Assessment in Piano Lesson Exams f %
Yes 33 47,8
No 36 52,2
Total 69 100

47.8% of the study group teachers think that individual evaluation of piano lesson exams in their schools is

efficient. On the other hand, 52.2% of the study group teachers think that it is not efficient.

The fine arts high school teachers who participated in the study were asked the question "Do you use

measurement and evaluation tools such as rubrics in the evaluation of exams?" and the answers were received

as follows:
Table 7. Teachers' Use of Measurement and Evaluation Tools
Teachers' Use of Measurement and Evaluation Tools such as Rubrics in Evaluation f %
Yes 69 100
No 0
Total 69 100

All of the study group teachers stated that they utilized measurement and evaluation tools such as rubrics in

the evaluation of the piano lesson exam.

The fine arts high school teachers who participated in the study were asked the question "Is a common piano

repertoire used in your school for piano lesson exams?" and the answers were obtained as follows:

Table 8. Using a Common Piano Repertoire for Piano Lesson Exams

Using a Common Piano Repertoire for Piano Lesson Exams f %
Yes 59 85,5
No 10 14,5
Total 69 100
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76.56% of the study group teachers stated that piano lesson exams should be held with a commission, 18.75%
stated that the first exam should be held individually, the second exam should be held with a commission, and
4.69% stated that piano lesson exams should be held with individual teacher evaluation. In addition, teachers

expressed their opinions as follows:

Teacher 1:

"It should be done by a commission, there should be a common piece, every student should be able to play the

National Anthem"

Teacher 2:

| find it extremely necessary for piano teachers to get to know all students and to follow their
development. | think it is also very useful for teachers to evaluate each other's individual works
and to develop repertoire. | also find the students' experience of playing in front of a small group
in commission exams valuable. Since piano teachers cannot have lessons with all students in
every class, | think it is inevitable to ensure unity of practice and to ensure that the evaluation is
equal and fair for all students.

Teacher 3:

"The performances presented within the framework of the common repertoire determined by the commission
should be done in accordance with the criteria determined by the exam evaluation chart prepared by the

commission.”

Teacher 4:

Piano lesson practice exams should be conducted by a commission, common repertoire, that is,
etudes and exercises such as the etude book Cznery Hanon should be common and listened to by
more than one teacher, so it may be possible to reach a common level among the students, of
lesson there will be differences, but | think it may be possible to reach a certain level in common.

Teacher 5:

"A common etude should be determined, an etude or piece of the student's choice should be played, and

finally, a 4/4 decipherment piece in 4/4 meter can be asked."

Teacher 6:

In order to be objective, it should definitely be done by a commission. Individual evaluations can
only give each teacher an idea about the students they teach. In fact, if possible, | think that the
performance of a threshold piece appropriate to the average grade level of the students taking
the exam in at least one of the commission exams for each semester would further reinforce
objective evaluation.
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Teacher 7:

Piano lesson practice exams should be evaluated by a commission, one for each semester or at
least one at the end of the year. Evaluations should be made according to the determined
criteria. Each teacher's score should be included in the average and the average should be
calculated. If there are significant differences between the scores, for example, one teacher
giving 10 points and another giving 90 points, this should be investigated by the school
administration and necessary measures taken. Having at least one exam given by a commission is
useful for students to be able to evaluate themselves objectively.

Teacher 8:

"An exam should be conducted by a commission, a common piece should be determined and all students
should be required to perform it, and the level determination and scoring should be done based on the

selected piece."

Teacher 9:

For the first exam, | think it is appropriate to conduct an individual evaluation in order to evaluate
the student in general terms (to take into account the student's performance during the
semester), and for the second exam, | think it is appropriate to conduct a commission evaluation
in order to compare the student with all students in the school, to get the opinions of other
teachers about the student, and for the student to acquire the ability to play in front of the
commission.

CONCLUSION and DISCUSSION

In the study aiming to obtain the opinions of the teachers on the evaluation of the piano lesson in Fine Arts
High Schools, the following results were obtained. In the study in which 32 Fine Arts High Schools from 32 Fine
Arts High Schools in our country participated, Istanbul Avni Akyol Fine Arts High School (10,15%), Sirnak Fine
Arts High School (7,25%) and Nigde Fine Arts High School (7,25%) were the schools with the highest number of
teachers. It was stated that 23 schools had commission exams, 1 school had individual exams and 8 schools had
both commission and individual exams. 91.3% of the teachers think that the evaluation of piano lesson exams
in their schools is efficient. 88,4% of the study group teachers think that the evaluation of the piano lesson
exams in their schools is objective. 97,1% of the study group teachers think that the commission evaluation of
the piano lesson exams in their schools is efficient. 47,8% of the study group teachers think that it would be
efficient to evaluate the piano lesson exams in their schools individually. All of the study group teachers stated
that they used measurement and evaluation tools such as rubrics in the evaluation of piano lesson exams.
76.56% of the study group teachers stated that the piano lesson exams should be held with a commission,
18.75% stated that the first exam should be held individually, the second exam should be held with a
commission, and 4.69% stated that the piano lesson exams should be held with individual teacher evaluation.
In the 2010 MoNE piano lesson curriculum, there are explanations about making the practice exam common,
while in the 2016 curriculum and the current curriculum (2022), the statement about making it common in the

measurement and evaluation section has been removed. Despite the removal of the statement about making
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the exam jointly in the measurement and evaluation section in the curricula, 76.56% of the teachers carry out

the exam with a joint commission.

RECOMMENDATIONS

The findings reveal that the evaluation of piano lesson exams by the commission is efficient. However, teachers
stated that there should be criteria such as common pieces and lower threshold for commission exams.
Teachers find it useful for piano teachers to get to know all students and follow their progress when the
practice exams are conducted by a commission. In addition, teachers think that it would be useful ort his to
follow each other’s individual studies and develop their repertoire if the practice exams are held with a

commission.

In the special aims section of the piano lesson curriculum, students are expected to be able to “follow the
studies and developments in the ort of piano education”, “gain solo performance skills”, “gain the
responsibility of thinking and acting together and the awareness of sharing” (Meb, 2022). It is thought that
these expectations will be met by the students’ experience of playing in front of a small ensemble in
commission exams. In addition, since piano teachers cannot conduct lessons with all of the students in each
class, it is thought that unity of evaluation will be ensured with the commission exam and the evaluation will be

equal and fair for all students.

It is thought that it would be useful to conduct the practice exams in front of a commission, i.e. a board, in
order ort hi teachers conducting the piano lesson in the school to recognise the level and status of all students,
to make determinations and to ensure that they acquire behaviours appropriate to the specific objectives
determined in the curriculum. It is suggested that the Meb piano course curriculum should be updated and the

phrase commission / board should be added and sample repertoire suitable ort hi exam should be presented.

ETHICAL TEXT

This study has been fulfilled in accordance to the journal writing rules, publication principles, ethical research
standards. Ethics committee approval ort his study was granted by Bolu Abant izzet Baysal University Ethics
Committee on 08.03.2022 with protocol no: 2022/45. The responsibility for any violations that may arise

regarding the article belongs to the author.
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GUZEL SANATLAR LISELERINDE PiYANO DERSIi SINAVLARININ KOMiSYON
TARAFINDAN YAPILMASI KONUSUNDA OGRETMEN GORUSLERI

oz

Bu arastirma Glizel Sanatlar Liselerinde okutulan piyano dersinin degerlendirme asamasinda
ogretmenlerin, degerlendirme sinavlarinin komisyon ile veya bireysel uygulamasi konusundaki
gorislerini iceren betimsel bir alan arastirmasidir. Arastirmanin evrenini tGlkemizde MEB’e bagl
Guzel Sanatlar Liselerinde piyano derslerini okutan piyano 6gretmenleri, 6rneklemini ise
ulasilabilen piyano derslerini yiriaten oOgretmenler olusturmaktadir. Arastirmada veriler,
orneklem grubunda yer alan okullardaki gérev yapan alan 6gretmenlerine uygulanan anket yolu
ile elde edilmistir. MEB piyano dersi 2010 6gretim programinda uygulama sinavinin ortak
yapilmasi konusunda agiklamalar bulunurken, 2016 6gretim programi ve glincel olarak kullanilan
2022 programinda, 6lcme ve degerlendirme boélimiinde ortak yapilmasi ile ilgili ifadenin
kaldirilmistir. Ogretim programlarinda élgme ve degerlendirme bélimiinde ortak yapilmasi ile
ilgili ifadenin kaldirilmasina ragmen 6gretmenlerin ortak komisyon ile sinavi gerceklestirdikleri
tespit edilmistir. Ogretmenler piyano dersi sinavlarinin komisyonca degerlendirilmesinin verimli
oldugunu dustinmekle birlikte komisyon sinavlari igin ortak eser, alt baraj gibi kriterlerin olmasi
gerektigini ifade etmiglerdir.

Anahtar kelimeler: Giizel sanatlar lisesi, piyano egitimi, piyano dersi sinavlari.

3034



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 25, 2023

GiRIS

Ulkemizde piyano egitimi ortadgretim diizeyinde; Giizel Sanatlar Liselerinde, lisans ve lisansiistli diizeylerde;
mizik 6gretmeni yetistiren kurumlarda, konservatuvarlarda ve Guzel Sanatlar Fakiltelerinin  muzik
bolimlerinde farkli isimlerde, kredilerde ve yillarda muzisyenlerin egitimlerinin tamamlanmasinda temel bir

role sahiptir. Glzel sanatlar liselerinin Mizik, Turk Sanat Muzigi ve Tirk Halk Mizigi bolimlerinde haftada 2

ders saati olmak lizere, ‘Piyano’, ‘Temel Piyano’ ve ‘Se¢meli Piyano’ isimleriyle programda yer almaktadir.

Bu ¢alisma kapsaminda ele alinan Glizel Sanatlar Liseleri, tilkemizde otuz dort yillik bir gegmise sahip olup resmi
anlamda (6zengen egitim harici) 6grencilerin piyano egitimini aldiklari ilk noktadir. Giizel sanatlarla ilgili temel
bilgi ve becerileri kazandirmay! ve gilizel sanatlar alaninda nitelikli insan yetistirilmesine kaynaklik etmeyi
amaglayan Guizel Sanatlar Liseleri Mizik Bolimi programlarinda piyano dersi g yil zorunlu okutulmak Gzere

bulunmaktadir (9. Sinif, 10. Sinif ve 11. Sinif).

2016 yilinda kullanilan MEB Giizel Sanatlar Lisesi Piyano Dersi Ogretim Programina gére bu ders ile “6grencinin,
piyano egitiminin temel becerilerini edinmesi, piyano ile ilgili teknik terminolojiyi dogru ve yerinde kullanmasi,
piyano egitimi slrecinde karsilagilabilecek temel veya orta dizey seslendirme tekniklerini kavramasi ve
uygulamasi, temel nians terimlerini kavramasi ve uygulamasi, farkli 6l¢t bicimlerini kavramasi ve kullanmasi,
temel artiklilasyon ve slisleme terimlerini kavramasi ve kullanmasi, eserleri donem &zelliklerine uygun
seslendirmesi, eserleri muzikal duyarlilikla seslendirmesi, Tirk ve dinya muzigi eserlerinden bir dagarcik
olusturmasi, bireysel calismalarinda sorumluluk bilinci gelistirmesi” amaglanmistir (MEB Piyano Dersi Ogretim

Programi, 2016).

Dersin amaglari ve hedefleri incelendiginde oldukga kapsamli bir sekilde ele alindigini gormek mamkindur. Bir
dersin hedefledigi davranislari ve 6gretim amaclari konusunda ne kadar basarili oldugunu anlamanin yolu o
dersin degerlendirilmesi ile ortaya cikmaktadir. Bu sebeple dersin amacina ve hedeflerine uygun 6lgme
degerlendirme araglari kullanilmasi gerekmektedir. Egitim silirecinin kaginilmaz bir parcasi olan 6lgme ve
degerlendirme asamasi piyano egitiminde de slirecin 6nemli bir basamagidir. Parmaksiz ve Yanpar’a gore
(2006) “Degerlendirme, egitimin her kademesinde 0gretme-6grenme silirecinde 6énemli bir unsur olmustur.
Degerlendirme, bu siirecte yer alan planlama, 6gretme, 6grenme basamaklarini tamamlayan son halka olarak
gorilmustir” (Akt. Kurtuldu, 2010). Bu sebeple bir dersin 6lgme degerlendirme kismi tamamlanmadan dersin
basarili olup olmadigi hakkinda veri toplamak mimkiin olmadigi gibi egitim sirecinin saglikh tamamlanmasi da

engellenmis olmaktadir.

Ulkemizde Giizel Sanatlar Liselerindeki piyano derslerinde bu siirece dair giincel durum belirsizlik teskil
etmektedir. Olgme ve degerlendirme ile ilgili 2010 yilinda yayimlanan MEB Ortadgretim Giizel Sanatlar Liseleri

piyano dersi 6gretim programinda uygulama sinavlari ile ilgili su sekilde agiklama yapilmistir:

Ogretmenin/égretmenlerin ortak degerlendir- me yapabilmelerine imkan vermek {izere birden fazla subede

okutulan tiim dersler ile Glizel Sanatlar ve spor liselerinde bireysel veya grup olarak okutulan derslerin yazil ve
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uygulamali sinavlari ortak yapilir ve ortak degerlendirilir [...] Sinavlarin sekli, sayisi ve uygulamali sinavlarin
suresiyle hangi derslerde uygulamali sinav yapilacagi zimre 6gretmenler kurulunda belirlenir, okul midurinin

onayina bagli olarak uygulanir (MEB, 2010).

Bu yonetmelikte belirtilen degerlendirmeye dair kurallar 2016 yilinda yayimlanan MEB Orta6gretim Kurumlari
yonetmeliginde degismis olarak tespit edilmistir. 2010-2016 yillari arasindaki sliregte sinavlarin komisyonca
degerlendirildigini varsaymak mimkun olsa da 2016 sonrasi igin boyle bir duruma dayanak olusturacak yasal bir
diizenleme s6z konusu degildir. 2016 piyano dersi 6gretim programi icerisinde 6lgme ve degerlendirme
boliminde “Yapilan degerlendirme uygulamalari; 6gretim programinda belirtilen kazanim, hedef ve amaglarla
ortismelidir.” seklinde bir ifade ile degerlendirme yapilirken géz 6éniinde bulundurulmasi gereken maddelere
dikkat cekilmistir ve herhangi bir 6lgme aracindan ve seklinden bahsedilmemistir. Ayni programda Giizel

Sanatlar Liselerinde piyano dersi egitiminin birebir veya en fazla ti¢ 6grenci ile yapilmasi gerektigi belirtilmistir.

Guncel kullanilan 6gretim programinda ise (2022) degerlendirme boliminde su sekilde agiklama yapilmistir:

Her birey birbirinden farkli kisisel 6zelliklere sahiptir. Bu sebeple 6gretim programlarinin ve buna bagh olarak
olgme ve degerlendirme sirecinin “herkese uygun”, “herkes icin gecerli ve standart” olmasi insan dogasina

terstir (MEB, 2022).

Bu Ogretim programi gergevesinde 6l¢me arag ve yontemlerine iliskin uygulamalara yonelik ilkeleri su sekilde

siralamiglardir:

1. Olcme ve degerlendirme calismalari dgretim programinin tiim bilesenleri ile azami uyum saglamali, bu
calismalarda kazanim ve agiklamalarin sinirlari esas alinmalidir.

2. Ogretim programi, 6lgme siirecinde kullanilabilecek &lgme arag ve ydntemleri agisindan uygulayicilara kesin
sinirlar ¢izmez, sadece yol gosterir. Ancak tercih edilen 6lgme ve degerlendirme arag¢ ve yodnteminde
gereken teknik ve akademik standartlara uyulmalidir.

3. Olgme ve degerlendirme uygulamalari egitimin ayrilmaz bir pargasidir ve egitim siireci boyunca yapilir.
Olgme sonuglari tek basina degil, izlenen siireglerle birlikte biitiinliik icinde ele alinir.

4. Bireysel farkhhklardan dolayi bitiin 6grencileri kapsayan, bltin 6grenciler icin genelgecer, tek tip bir 6lgme
ve degerlendirme ydnteminden séz etmek uygun degildir. Ogrencilerin akademik gelisimi tek bir yéntem
veya teknikle 6l¢iillip degerlendirilmez.

5. Egitim sadece “bilme (disince)” icin degil, “hissetme (duygu)” ve “yapma (eylem)” icin de verilir; dolayisiyla
egitimde sadece bilissel 6lglimler yeterli kabul edilemez.

6. Cok odakl dlgme ve degerlendirme esastir. Olgme ve degerlendirme uygulamalari 6gretmen ve dgrencilerin
aktif katihmiyla gergeklestirilir.

7. Bireylerin 6lgme ve degerlendirmeye konu olan ilgi, tutum, deger ve basari gibi 6zellikleri zamanla
degisebilir. Bu sebeple s6z konusu ozellikleri tek bir zamanda oOlgmek yerine siire¢ icindeki degisimleri

dikkate alan olgiimler kullanmak esastir.
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ilkeler gbz éniinde bulunduruldugunda piyano dersi uygulama sinavlarinin bireysel ya da komisyon tarafindan

yapilmasina iliskin agik¢a bir ifade yer almamaktadir.

Genel uygulamaya bakildiginda 6grenciler lise binyesinde bulunan piyano derslerini okutan &gretmenler
arasinda dagitilip egitim slrecinin sonuna dek bu yontemle egitimine devam etmektedir. Ancak 2010 yilinda
yayimlanan programda belirtildigi gibi komisyonca bu dersin degerlendirmesinin yapilmasinin 6grencinin
motivasyonunu, 6gretmene ve okula olan inancini ve piyano egitimindeki gelisimini etkileyecegi tahmin
edilmektedir. Ayni sekilde farkli 6gretmenlerden ders alan ayni sinif Ogrencilerinin de farkh sekillerde

degerlendirilmesinin benzer duygulari yasatacagina kusku yoktur.

Ayrica Glzel Sanatlar Liselerinde okutulan tim derslerde oldugu gibi piyano derslerinde de 6grencilerin
gosterdikleri basari durumunun bir sonraki egitim dizeyine etkisi kaginilmazdir. Bu nedenle 6grencilerin lise
sirecinde piyano derslerindeki durumlarinin yiiksek 6gretim sirecine olumlu ya da olumsuz yansiyacagi

disunilmektedir.

Ogrencileri dogrudan etkileyen bu etkenler de géz éniinde bulunduruldugunda piyano dersinin dlgme ve

degerlendirme siirecinin hassasiyet ile yapilmasi gerektigi aciktir.

Literatlire bakildiginda gerek ortadgretim diizeyinde gerek lisans diizeyinde piyano egitimi ile ilgili kitap
inceleme, piyano 6gretim programi gelistirme, piyano teknikleri, piyano egitiminde karsilagilan sorunlar ve
¢6zUm oOnerileri, piyano 6gretiminde teknik ve pedagojik calismalari, piyano derslerinde 6grencilerin basari
durumu ile ilgili calismalari tizerine 6nemli derecede fazla sayida arastirmanin yapildigi dikkat cekmektedir.
Temel sorulari bahsi gegen konularla ilgili olsa da yalnizca bazi galismalarin iceriginde piyano dersi sinavlarinin
olgme ve degerlendirme asamasindan bahsedilmistir. (Kalyoncu, 1996; Kutluk, 2001; Cicek, 2016; Erel, 2012;
Celik Nayir, 2018; Karatas & Sengiil, 2018; Yigit, 1999; Kilig, 2006).

Ayrica piyano dersi 6gretim programinin 2010, 2016 ve 2022 yillarindaki stirimlerinden yola gikildiginda élgme
degerlendirmenin komisyon tarafindan yapilip yapilmamasi hakkinda farkli ifadeler uygulandigi gérilmektedir.
Piyano dersi sinavlarinin lgme ve degerlendirme asamasi ile ilgili 2010 yilinda yayimlanan MEB piyano dersi
o6gretim programinda uygulama sinavinin ortak yapilmasi konusunda agiklamalar bulunurken, 2016 6gretim
programi ve giincel olarak kullanilan programda (2022) 6l¢me ve degerlendirme bdlimiinde ortak yapilmasi ile
ilgili ifadenin kaldirildigini gérmekteyiz. Bu degisiklik hangi 6lgme degerlendirme yonteminin daha verimli

oldugu sorusuna yonlendirmektedir.

Bununla birlikte Giizel Sanatlar Liselerindeki piyano egitiminin en temel asamasi olan degerlendirme konusunda
ise bir baska ifadeyle sinav sistemi, ortak sinav vb. konularda herhangi bir ¢alismanin yapilmadigi dikkat
cekmektedir. Bu calisma piyano dersinin degerlendirme asamasinda 6gretmenlerin, sinavlarin komisyon ile

veya bireysel yapilmasi konusunda gorislerinin alinmasi ile konuya isik tutmaktadir.
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Bu arastirma oncelikle 6rneklem bakimindan Tiirkiye’deki MEB’e bagh Glizel Sanatlar Liseleri ile sinirli olup 6zel
guzel sanatlar liseleri dahil edilmemistir. Ayrica betimsel bir ¢alisma olarak anket yontemi ile sinirlandirilmigtir.

Degerlendirme agamasi ise nitel veri toplama ve degerlendirme ilkelerine gore yapilmistir.

YONTEM

Arastirma modeli

Bu arastirma tarama modeli ve anket yonteminden faydalanan nitel bir ¢alismadir. Calismada betimsel bir

yontem izlenerek durum tespiti yapilmigtir.

Tarama arastirmasi, toplumsal bilimlere sayisal calisma olanagl getirmistir. istatistik kavrami, teknik ve
islemlerinden genis bir 6l¢lide yararlaniimaktadir. Baska bir deyisle tarama arastirmalari istatistiksel él¢climlerle
temellendirilmistir. Genellikle bu tiir arastirmalarda soru kagidi (anket) ya da gortisme teknigi kullanilir (Gokge,

2004: 60).

Piyano dersinin giincel olarak nasil degerlendirildiginde iliskin veri toplamak amaciyla 6gretmen goérisleri

betimsel olarak ortaya konmustur.

Calisma grubu

Arastirmanin evrenini Ulkemizde MEB’e bagh Glzel Sanatlar Liseleri piyano derslerini okutan piyano

o6gretmenleri, 6rneklemini ise ulasilabilen piyano derslerini yiriiten 6gretmenler olusturmaktadir.

Veri toplama araci

Veri toplama araci olarak arastirmaci tarafindan olusturulan anket kullanilmistir. Ankette katilimci profili
olusturmak amaciyla yazilan kisisel bilgiler kismindan sonra katilimci grubuna 6zgli piyano dersi sinavlari ile ilgili

sorulara yer verilmistir. Bu sebeple anketler iki kisimdan olusmaktadir.

Anketlerin gecerligini saglamak amaciyla ¢alismanin arastirma sorulariyla dogrudan baglantili ve dlgmek istedigi

amaca sorular kullaniimistir. Buna gére 6gretmenler icin 8 adet soru sorulmustur.

Anketlerdeki sorularin gecerligin ve giivenirliginin test edilmesi icin 15 kisiden (5 6gretmen, 10 6grenci) olusan
bir grup ile pilot calisma yapilmistir. Toplanan verilere gore anketler tekrar gézden gegirilmis ve gerekli gorilen

degisiklikler yapiimistir.
Verilerin toplanmasi

Calismada veriler, literatlr taramasi ve gevrimici anket yéntemleriyle toplanmustir. Literatlir taramasi yapilirken

konuyla ilgili tez, makale, bildiri ve resmi belgelerden yararlaniimistir. Hazirlanan anket, Bolu Abant izzet Baysal
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Universitesi Etik Kurulu tarafindan 08.03.2022 tarihinde 2022/45 protokol no ile verilen izin gergevesinde Giizel

Sanatlar Liselerinde piyano dersi veren piyano 6gretmenlerine uygulanmistir.

BULGULAR

Arastirmanin bu bélimiinde, uygulanan veri analizi sonucunda elde edilen bulgulara yer verilmistir. 32 Giizel
sanatlar lisesinden 6gretmenlerin katilim durumu tablodaki gibidir. Tablo 1'de goriildigi lizere arastirmaya en
cok katiim saglayan okullar, istanbul Avni Akyol Giizel Sanatlar Lisesi (10,15), Sirnak Gizel Sanatlar Lisesi

(%7,25) ve Nigde Glizel Sanatlar Lisesi (%7,25) olmustur.

Tablo 1. Arastirmaya katilan 6gretmenler

Giizel Sanatlar Lisesi f %

1  Adiyaman Sehit Fatih Dogan Glizel Sanatlar Lisesi 1 1,45
2 Afyon Glzel Sanatlar Lisesi 1 1,45
3 Ankara Guzel Sanatlar Lisesi 2 2,9
4 Aydin Yiksek Yalova Giizel Sanatlar Lisesi 2 2,9
5  Balikesir/Ayvalik Sebahat Cihan Sisman Giizel Sanatlar Lisesi 1 1,45
6  Bartin Glzel Sanatlar Lisesi 1 1,45
7 Batman TOBB Giizel Sanatlar Lisesi 1 1,45
8  Bitlis Ziya Erel Giizel Sanatlar Lisesi 3 4,3
9  Canakkale Akgansa Glizel Sanatlar Lisesi 2 2,9
10  Cankiri Selahattin inal Giizel Sanatlar Lisesi 4 5,9
11  Denizli Hakki Derekoyli Glizel Sanatlar Lisesi 2 2,9
12 Eskisehir Atatlirk Gizel Sanatlar Lisesi 4 5,8
13 Hatay Bedii Sabuncu Giizel Sanatlar Lisesi 2 2,9
14  Isparta Glizel Sanatlar Lisesi 3 4,3
15  istanbul Avni Akyol Giizel Sanatlar Lisesi 7 10,15
16 istanbul Aydin Dogan Giizel Sanatlar Lisesi 2 2,89
17  Kirikkale Guzel Sanatlar Lisesi 3 4,3
18  Kilis Mehmet Abdi Bulut Glzel Sanatlar Lisesi 1 1,45
19  Kocaeli Guzel Sanatlar Lisesi 2 2,9
20  Konya Cimento Guzel Sanatlar Lisesi 1 1,45
21  Kitahya Ahmet Yakupoglu Gizel Sanatlar Lisesi 1 1,45
22 Malatya Abdulkadir Erig Glzel Sanatlar Lisesi 2 2,9
23 Nigde Guzel Sanatlar Lisesi 5 7,25
24  Sinop Borsa istanbul Sehit Ertan Yiimaztiirk Giizel Sanatlar Lisesi 2 2,9
25  Sirnak Guzel Sanatlar Lisesi 5 7,25
26  Tokat Guzel Sanatlar Lisesi 2 2,9
27  Trabzon Akgaabat Gizel Sanatlar Lisesi 1 1,45
28  Van/Ercis Glizel Sanatlar Lisesi 1 1,45
29  Yalova Glizel Sanatlar Lisesi 1 1,45
30 Yozgat Nida Tifekgi Glizel Sanatlar Lisesi 1 1,45
31  Zonguldak Eregli Erdemir Glzel Sanatlar Lisesi 2 2,9
32 Gorum Guzel Sanatlar Lisesi 1 1,46
Toplam 69 200

Arastirmaya 32 giizel sanatlar lisesinden 69 &gretmen katilmistir. Ogretmenlerin verdikleri bilgilere gore, 1
okulda sinavlar bireysel degerlendirme ile yapilirken, 8 okulda hem bireysel hem de komisyon olarak ve 23

okulda sadece komisyon degerlendirmesiyle yapilmaktadir (tablo 2).
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Tablo 2. Giizel sanatlar liselerinde piyano dersi sinavlarinin ne sekilde yapildigi durum

Giizel Sanatlar Lisesi

F %

Komisyon

Adiyaman Sehit Fatih Dogan Glizel Sanatlar Lisesi
Afyon Guzel Sanatlar Lisesi

Ankara Guzel Sanatlar Lisesi

Bartin Glizel Sanatlar Lisesi

Batman Tobb Giizel Sanatlar Lisesi

Canakkale Akgansa Glizel Sanatlar Lisesi

Corum Guizel Sanatlar Lisesi

Isparta Glizel Sanatlar Lisesi

istanbul Avni Akyol Giizel Sanatlar Lisesi
istanbul Aydin Dogan Gsl

Kilis Mehmet Abdi Bulut Agsl

Kocaeli Glizel Sanatlar Lisesi

Konya Cimento Glzel Sanatlar Lisesi

Kiatahya Ahmet Yakupoglu Glizel Sanatlar Lisesi
Malatya Abdulkadir Eris Glizel Sanatlar Lisesi
Nigde Glizel Sanatlar Lisesi

23 71,87

Sinop Borsa istanbul Sehit Ertan Yilmaztiirk Giizel Sanatlar Lisesi

Sirnak Glizel Sanatlar Lisesi

Tokat Glizel Sanatlar Lisesi

Trabzon Akgaabat Glzel Sanatlar Lisesi
Van/Ercis Guizel Sanatlar Lisesi

Yalova Glizel Sanatlar Lisesi

Yozgat Nida Tufekgi Giizel Sanatlar Lisesi

Hem komisyon hem bireysel

Aydin Yiksel Yalova Glizel Sanatlar Lisesi
Bitlis Ziya Eren Gsl

Cankiri Selahattin inal Giizel Sanatlar Lisesi
Denizli Hakki Derekoylu Glzel Sanatlar Lisesi
Eskisehir Atatlrk Guzel Sanatlar Lisesi

Hatay Bedii Sabuncu Gsl

Kirikkale Gizel Sanatlar Lisesi

Zonguldak Eregli Erdemir Glizel Sanatlar Lisesi

Bireysel

Balikesir/Ayvalik Sebahat Cihan Sisman Guizel Sanatlar Lisesi

[N

3,13

Toplam

32 100

A: 2021-2022 egitim 6gretim yilinda elde edilen veriler.

Arastirmaya katilan  glzel

sanatlar lisesi Ogretmenlerine  “Okulunuzdaki

piyano dersi sinavlari

degerlendirmesinin verimli oldugunu distniyor musunuz?” sorusuna yonelik yanit tablo 3’te sunulmustur.

Tablo 3. Piyano dersi sinavlarinin degerlendirilmesinin verimliligine iliskin 6gretmen gorisi

Piyano dersi sinavlari degerlendirmesinin verimliligine iliskin 6gretmen gorisleri f %
Evet 63 91,3
Hayir 6 8,7
Toplam 69 100

Calisma grubu 6gretmenlerinin %91,3’G okullarindaki piyano dersi sinavlarinin degerlendirilmesinin verimli

oldugunu disinmektedir. Calisma grubu 6gretmenlerinin %8,7’si ise verimli olmadigini diisinmektedir. Piyano

dersi sinavlarinin degerlendirilmesinin verimli olmadigini diisiinen bir 6gretmen su sekilde eklemistir:

“Piyano sinavi komisyonca yapildiginda ¢ok yanlis ve absiirt sonuglara varabiliyor. Maalesef ki

égretmen diger égretmenin emeklerini yok sayip,

diisiik not verebiliyor. Kendi bireysel
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6grencilerinin yanlisini gérmezden gelebilirken, diger Ggretmeninin dgrencisinin  kiigiik  bir
hatasinda notunu diisiiriiyor. (Bir takim kayirmaciliga gidebiliyor) Bu durumlarin olusmamasi
herkesin c¢aldiginin net gériilebilmesi icin ortak eserler belirlendiginde ise si§ seviye farklarina
yaraticihga uymayan Ortak eserler belirlendiginde ise ¢ok haksiz durumlara, kayirmaciliga sebep
oluyor. Sanata sigmayan ve yakismayan (ziinti verici durumlarla sonuglaniyor. Hatta ¢ogu kez

komisyon durumunun mahkemeye verilmesi gerektigini diistintiyorum.”

Arastirmaya katilan glizel sanatlar lisesi Ogretmenlerine “Okulunuzdaki piyano dersi sinavlar
degerlendirmesinin objektif oldugunu distniyor musunuz?” sorusu yoénlendirilmis ve su sekilde yanitlar

alinmistir:

Tablo 4. Piyano Dersi Sinavlari Degerlendirmesinin Objektifligine iliskin Ogretmen Gorisleri

Piyano Dersi Sinavlari Degerlendirmesinin Objektifligine iliskin Ogretmen Goriisleri f %
Evet 61 88,4
Hayir 8 11,6
Toplam 69 100

Calisma grubu 6gretmenlerinin %88,4’U okullarindaki piyano dersi sinavlarinin degerlendirilmesinin objektif
oldugunu distnmektedir. Calisma grubu 6gretmenlerinin %11,6'si ise objektif olmadigini distinmektedir.
Piyano dersi sinavlarinin degerlendirilmesinin objektif olmadigini distnen 6gretmenler ayrica su sekilde

eklemistir:

Ogretmen 1:

Sebep c¢ok, haksiz durumlar ego davranislar ¢ok fazla olusuyor. Bu durum cok farkli Gzintiilere,
hayal kirginlklara, sanatta ilerleyememeye, ¢ok ciddi catismalara sebep olabiliyor. Birinin
yetistirdigine bir digeri not vermemeli bu durum sanat adina korkung. Ogrenci performansini
piyano dinletileriyle vb. etkinliklerle yapabilir. Ayrica sinav bunun yeri degildir. Komisyonlar
ayrimciliga sebep oluyor.

Ogretmen 2:

Kesinlikle objektif 6grenci komisyonda yaptigi ¢calismanin énemini kavriyor, bireysel durumda da
komisyonda notu disliyorsa 6grencinin genel durumu ve ders igindeki durum ve tutumu goz
onlinde bulunduruluyor.
Arastirmaya katilan glzel sanatlar lisesi ©Ogretmenlerine “Okulunuzdaki piyano dersi sinavlarinin
degerlendiriimesinde komisyon degerlendirmesinin verimli oldugunu disliniyor musunuz?” sorusu

yonlendirilmis ve su sekilde yanitlar alinmistir:

Tablo 5. Piyano Dersi Sinavlari Komisyon Degerlendirmesinin Verimliligine iliskin Ogretmen Gorisleri

Piyano Dersi Sinavlari Komisyon Degerlendirmesinin Verimliligine iliskin Ogretmen Goriisleri f %
Evet 67 97,1
Hayir 2 2,9
Toplam 69 100
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Calisma grubu 6gretmenlerinin %97,1’i okullarindaki piyano dersi sinavlarinin komisyon degerlendirilmesinin
verimli oldugunu disinmektedir. Calisma grubu 6gretmenlerinin %2,9’u ise verimli olmadigini disinmektedir.
Piyano dersi sinavlarinin komisyon degerlendirilmesinin verimli olmadigini duslinen bir 6gretmen ayrica su

sekilde eklemistir:

Hayir cevabi veren 6gretmen:

“Genelde 6grencinin puani 6gretmeni karar veriyor komisyon olmasinin bir anlami kalmiyor.”

Arastirmaya katilan giizel sanatlar lisesi 6gretmenlerine “Piyano dersi sinavlarinin degerlendirilmesinde bireysel
degerlendirmenin verimli oldugunu duslinidyor musunuz?” sorusu yonlendirilmis ve su sekilde yanitlar

alinmistir:

Tablo 6. Piyano Dersi Sinavlari Bireysel Degerlendirmenin Verimliligine iliskin Ogretmen Gériisleri

Piyano Dersi Sinavlari Bireysel Degerlendirmenin Verimliligine iliskin Ogretmen Goriisleri f %
Evet 33 47,8
Hayir 36 52,2
Toplam 69 100

Calisma grubu 6gretmenlerinin %47,8'i okullarindaki piyano dersi sinavlarinin bireysel degerlendirmenin verimli

oldugunu distinmektedir. Calisma grubu 6gretmenlerinin %52,2’si ise verimli olmadigini dislinmektedir.

Arastirmaya katilan glizel sanatlar lisesi 6gretmenlerine “Sinavlarin degerlendirilmesinde dereceli puanlama
anahtari gibi 6lgme ve degerlendirme araglarindan faydalaniyor musunuz?” sorusu yonlendirilmis ve su sekilde

yanitlar alinmistir:

Tablo 7. Ogretmenlerin Olgme ve Degerlendirme Araglari Kullanma Durumlari

Ogretmenlerin Degerlendirmede Dereceli Puanlama Anahtari Gibi Olgme ve Degerlendirme Araglari f %
Kullanma Durumlari

Evet 69 100
Hayir 0

Toplam 69 100

Calisma grubu 6gretmenlerinin tamami piyano dersi sinavinin degerlendiriimesinde dereceli puanlama anahtari

gibi 6lcme ve degerlendirme araclarindan faydalandigini belirtmistir.

Arastirmaya katilan giizel sanatlar lisesi 6gretmenlerine “Okulunuzda piyano dersi sinavlari igin ortak bir piyano

repertuvari kullaniliyor mu?” sorusu yonlendirilmis ve su sekilde yanitlar alinmistir:

Tablo 8. Piyano Dersi Sinavlari icin Ortak Bir Piyano Repertuvar Kullanma Durumlari

Piyano Dersi Sinavlari igin Ortak Bir Piyano Repertuvar Kullanma Durumlari f %
Evet 59 85,5
Hayir 10 14,5
Toplam 69 100
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Calisma grubu 6gretmenlerinin %76,56’s1 piyano dersi sinavlarinin komisyon ile yapilmasi gerektigini, %18,75'i
1.sinavin bireysel, 2. sinavin komisyon ile yapilmasi gerektigini ve %4,69'u piyano dersi sinavlarinin bireysel
O0gretmen degerlendirilmesi ile yapilmasi gerektigini ifade etmistir. Ayrica 6gretmenler gorislerini su sekilde

belirtmistir:

Ogretmen 1:

“Komisyon tarafindan yapilmali, ortak parca mutlaka olmali, istiklal Margi’ni mutlaka her égrenci calabilmeli”

Ogretmen 2:

Uygulama sinavlarinin komisyon tarafindan yapilmasini piyano 6gretmenlerinin tim o6grencileri
tanimasi, gelisimlerini takip edebilmesi agisindan son derece gerekli buluyorum. Ogretmenlerin
birbirlerinin bireysel ¢alismalarini degerlendirebilmesi, repertuvar gelistirmeleri adina da ¢ok
faydali oldugunu diisiiniiyorum. Ogrencilerin komisyon sinavlarinda kiigiik bir topluluk &niinde
¢alma deneyimlerini de degerli buluyorum. Piyano 6gretmenleri her sinifin tamami ile ders
yapamadigi icin hem uygulama birligi saglanmasi hem de degerlendirmenin tim 6grenciler igin
esit ve adaletli olunmasi adina da kaginilmaz oldugunu disiniiyorum.

Ogretmen 3:

“Komisyon tarafindan belirlenen ortak repertuar gergevesinde sunulan performanslar, komisyon tarafindan

hazirlanmis olan sinav degerlendirme cizelgesi ile belirlenen kriterlere uygun bir bicimde yapilmalidir.”

Ogretmen 4:

Piyano dersi uygulama sinavlari komisyon tarafindan yapilmal ortak repertuar yani etit kitabi
Cznery Hanon gibi etiit ve egzersizler ortak olmali ve birden fazla 6gretmen tarafindan dinlenmeli
bu sayede 6grenciler arasin da ortak bir seviyeye ulasmak az da olsa mimkin olabilir elbette
farkhhiklar olacak ama belli bir seviyeye ortak olarak ulasabilmek muimkin olabilir diye
disliniyorum.

Ogretmen 5:

“Ortak bir etid belirlenmeli, bunun yaninda 6grencinin istedigi bir etiid ya da eser g¢alinmali, son olarak da

4/4luk 6l sayisinda 4 olgulik bir desifre pargasi sorulabilir.”

Ogretmen 6:

Objektif olabilmesi icin kesinlikle komisyon tarafindan yapilmasi gerekir. Bireysel yapilan
degerlendirmeler, her 6gretmene ancak kendi ¢alistirdigi 6grenciler hakkinda bir fikir sunabilir.
Hatta mimkiinse komisyon sinavlarindan her donem igin en az birinde, sinava giren 6grencilerin
ortalama sinif diizeyine uygun bir baraj pargasi icrasinin objektif degerlendirmeyi daha da
pekistirecegini dlisinmekteyim.

Ogretmen 7:
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Piyano dersi uygulama sinavlari her dénem igin bir adet veya yil sonunda en az bir tane olacak
sekilde komisyon tarafindan degerlendirilmelidir. Degerlendirmeler belirlenen kriterlere gore
yapilmaldir. Her 6gretmenin verdigi puan ortalamaya dahil edilerek ortalama hesaplanmalidir.
Puanlarin arasinda ciddi farklar varsa; 6rnegin, bir 6gretmenin 10 puan, digerinin 90 puan vermesi
gibi... Bu durum okul idaresi tarafindan sorusturulmal ve gerekli énlemler alinmaldir. En az bir
sinavin  komisyon tarafindan verilmesi 6grencilerin de kendilerini objektif olarak
degerlendirebilmeleri konusunda yararl olmaktadir.

Ogretmen 8:

“Bir sinav mutlaka komisyon tarafindan yapilmali, ortak bir eser belirlenip tim 6grencilerin seslendirmesi

zorunlu olmali, seviye tespiti ve puanlamanin zorunlu segilen eser gézetilerek yapilmasi gereklidir.”

Ogretmen 9:

ilk sinav igin ©6grenciyi genel anlamda degerlendirebilme (Ogrencinin dénem igindeki
performansini da géz 6éniinde bulundurma amach) amaciyla bireysel degerlendirme, ikinci sinav
icin 6grenciyi okuldaki tim 6grencilerle kiyaslayabilme, diger 6gretmenlerin 6grenci hakkinda
goruslerini alabilme ve 6grencinin komisyon dniinde ¢alma becerisini edinebilmesi icin komisyon
degerlendirmesi yapilmasinin uygun oldugunu disiiniiyorum.

TARTISMA ve SONUC

Glizel Sanatlar Liselerindeki piyano dersinin degerlendirme asamasinda 6gretmenlerin, sinavlarin komisyon ile
veya bireysel yapilmasi konusunda gorislerinin alinmasini amaglayan calismada su sonuglara ulasiimistir.
Ulkemizdeki Giizel Sanatlar Liselerinden 32 Giizel Sanatlar Lisesinin katildigi ¢alismada en ¢ok 6gretmenin
katildigi okul, istanbul Avni Akyol Giizel Sanatlar Lisesi (%10,15), Sirnak Giizel Sanatlar Lisesi (%7,25) ve Nigde
Glizel Sanatlar Lisesi (%7,25) olmustur. 23 okulda komisyon, 1 okulda bireysel ve 8 okulda hem komisyon hem
bireysel sinav yapildigi belirtilmistir. Ogretmenlerin  %91,3’i  okullarindaki piyano dersi sinavlarinin
degerlendirilmesinin verimli oldugunu diisinmektedir. Calisma grubu 6gretmenlerinin %88,4’UG okullarindaki
piyano dersi sinavlarinin degerlendirilmesinin objektif oldugunu disiinmektedir. Calisma grubu 6gretmenlerinin
%97,1’i okullarindaki piyano dersi sinavlarinin komisyon degerlendirilmesinin verimli oldugunu disiinmektedir.
Calisma grubu 6gretmenlerinin - %47,8'i  okullarindaki piyano dersi sinavlarinin  bireysel olarak
degerlendirilmesinin verimli olacagini distinmektedir. Calisma grubu 6gretmenlerinin tamami piyano dersi
sinavinin degerlendirilmesinde dereceli puanlama anahtari gibi 6lgme ve degerlendirme araglarindan
faydalandigini belirtmistir. Calisma grubu 6gretmenlerinin %76,56’s1 piyano dersi sinavlarinin komisyon ile
yapilmasi gerektigini, %18,75’i 1.sinavin bireysel, 2. sinavin komisyon ile yapilmasi gerektigini ve %4,69’u piyano

dersi sinavlarinin bireysel 6gretmen degerlendirilmesi ile yapilmasi gerektigini ifade etmistir.

2010 yilinda yayimlanan MEB piyano dersi 6gretim programinda uygulama sinavinin ortak yapilmasi konusunda
actklamalar bulunurken, 2016 6gretim programi ve gilincel olarak kullanilan programda (2022) 6lgme ve
degerlendirme béliimiinde ortak yapilmasi ile ilgili ifadenin kaldirilmistir. Ogretim programlarinda élgme ve
degerlendirme boliminde ortak yapilmasi ile ilgili ifadenin kaldirilmasina ragmen 6gretmenlerin %76,56'si

ortak komisyon ile sinavi gerceklestirmektedir.
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ONERILER

Bulgular piyano dersi sinavlarinin komisyonca degerlendirilmesinin verimli oldugunu ortaya koymaktadir.
Bununla birlikte 6gretmenler komisyon sinavlari igin ortak eser, alt baraj gibi kriterlerin olmasi gerektigini ifade
etmislerdir. Ogretmenler, uygulama sinavlarinin komisyon tarafindan yapilmasini piyano égretmenlerinin tim
ogrencileri tanimasi, gelisimlerini takip edebilmesi agisindan yararh bulmaktadir. Ayrica 6gretmenler, uygulama
sinavlarinin komisyon ile yapilmasini birbirlerinin bireysel c¢alismalarini takip edilmesi ve repertuvar

gelistirmeleri agisindan faydali olacagini disiinmektedir.

Piyano dersi 6gretim programinin 6zel amaglari bélimiinde yer alan 6grencilerin, “Piyano egitimi alaninda
yapilan galismalari ve gelismeleri takip edebilmeleri”, “Solo icra becerisi kazanabilmeleri”, “Toplu ¢alismalar ile,
birlikte diisinip hareket etme sorumlulugunu ve paylasma bilincini kazanabilmeleri” beklenmektedir
(Meb,2022). Ogrencilerin komisyon sinavlarinda kiigiik bir topluluk 6niinde calma deneyimleri ile bu
beklentilerin karsilanacagi diisiinilmektedir. Ayrica piyano 6gretmenleri her sinifin tamami ile ders yapamadigi
icin komisyon sinavi ile degerlendirme birliginin saglanilacagi ve degerlendirmenin tiim 6grenciler icin esit ve

adaletli olacagi disliniilmektedir.

Okulda piyano dersini yiriten 6gretmenlerin tiim 6grencilerin seviye ve durumunu tanimasi, tespitler
yapabilmesi ve o6gretim programinda belirlenen 6zel amaglara uygun davranislar kazanmasini saglamasi
bakimindan uygulama sinavlarinin  komisyon vyani bir kurul ©6nlinde yapilmasinin yararli olacagi
dusunilmektedir. Meb piyano dersi 6gretim programinin giincellenerek komisyon /kurul ibaresi eklenmesi ve

sinava uygun 6rnek repertuarin sunulmasi 6nerilmektedir.

ETiK METNi

Bu c¢alisma dergi yazim kurallarina, yayin ilkelerine, etik arastirma standartlarina uygun olarak
gerceklestirilmistir. Bu ¢alisma igin etik kurul onayi Bolu Abant izzet Baysal Universitesi Etik Kurulu tarafindan
no: 2022/45 protokol ile 08.03.2022 tarihinde verilmistir. Makale ile ilgili dogabilecek her turlu ihlallerde

sorumluluk yazara aittir.

Yazar(lar)in Katki Orani Beyani: Bu galismada yazarin katki orani %100’ddr.
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