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ABSTRACT

There are some unwritten rules that make it easier for societies to live together. These are a set of
rules whose existence is felt and which ensure social peace. This set of rules, which facilitates the
settlement of certain behaviour, thought and emotion patterns and the ability of people to live
side by side in society, is a form of expression shaped by the values of that society and applied
within the principle of reciprocity. Values education is a situation that starts in the family, continues
in the school environment and manifests itself in practice by participating in society as an
individual. With the introduction of values education in school environments, a series of changes
have been made in the secondary school history course curricula to be implemented as of the 2018
academic year, and values education has taken the biggest share in this change. The aim of this
study is to determine the views of the students about values in the 9th grade, where the renewed
history curricula started to be implemented. The research is a research approach that aims to
reveal a situation as it exists regarding students' perception of values and their thoughts on the
place of values in history education. The research was conducted as a case study within the scope
of qualitative method. A semi-structured interview form was used to collect the data of this study.
The questions directed to the students consisted of four parts: the perception of values in students,
how they see the place of values in education, what is the equivalent of values education in history
lessons, what are their suggestions for values education to be more functional. In the research,
students were determined on the basis of volunteerism. The study group consisted of 45 students
studying in the 9th grade of high school. The data obtained were analysed by content analysis, the
research findings were coded and expressed in tables as items. According to the results obtained,
the importance given to a person or an object was determined as the value perception of the
students. Students considered values quite sufficient in terms of application and stated that they
should be learnt in the school environment. Students consider the history course very important
in terms of learning values. It was concluded that the national value of patriotism was the most
prominent in the history course, that the textbooks were insufficient in terms of values education,
and that values education should not be limited to the history course in order to be more
functional.

Keywords: Values education, history education, history, student views.

* This study was prepared based on the study titled "Secondary School Students' Thoughts on the Concept of Value", which
was presented as an oral presentation at the 2nd International Congress of Eurasia Social Sciences (ICOESS 2018), 4-7 April
2018.
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INTRODUCTION

There are some unwritten rules that make it easier for societies to live together. These are a set of rules whose
existence is felt and which ensure social peace. These rules, whose existence can only be measured by
behaviours, are generally accepted attitudes (Yazici, 2006). People serve the realisation of the sociological
phenomenon called socialisation by shaping their behaviours with these rules that they find ready in the society
they were born in and providing a standard for them. This approach, which is also called normative rules, appears
as the concept of "value". There are many definitions about value. However, in the most general terms, Hokelekli
defined values as "our beliefs and assumptions about what and what kind of behaviours are good, beautiful, right

and sacred and what and what kind of behaviours are not" (2006).

One of the duties of the school is to teach values, which are among the teachable facts, to make them a lifestyle
and to transfer the culture formed between generations (Cengelci, Hanci, & Karaduman, 2013; Yaylaci & Beldag,
2015). Dewey (2008) defines the school as "an institution where individuality and social understanding merge".
In schools, students receive academic education as well as affective education. Therefore, schools have
important tasks such as bringing out the best in students, providing a solid stance and character, ensuring moral
development, and developing a positive self-perception (Akbas, 2007). The way to achieve this is to make values

education more active in schools.

Values education starts in the family, is shaped in the school environment, is implemented in social life and the
individual applies the experience he/she has gained throughout his/her life. It is not necessary to have a didactic
education environment for teaching values. Values education takes place in the form of role modelling or as a
social learning through direct and indirect observation (Halstead & Pike, 2006). "The aim of values education is
to teach students social and universal values within the scope of a specific plan and programme and to enable

them to contribute to the good of the whole world" (Ulusoy & Dilmag, 2016).

One of the courses in which values education is a learning area in the school environment is the history course.
History is a branch of science that analyses the past with its unique methodology within social sciences.
Uniqueness does not only belong to the method of analysing the past. At the same time, what is expected from
the science of history is also unique. Therefore, history should not be looked at as transferring past experiences
one-to-one. It is to analyse the events and phenomena by examining what humanity has experienced in the past,
thinking about the causes and consequences, and to be able to be included in time by making the values obtained
from the resulting products used all over the world (Ata, 2002). "History", which appears as a science, is also
included in education as "history course". There are three reasons for transferring the past to students through
this course. These are; "History as a heritage, History for moral education, History for understanding today's
world" (Safran, 1997). Therefore, there are different expectations regarding the teaching of history as a subject
in schools. Within the scope of the expectations from history education, curricula in history education have
changed along with many changing structures in Europe after the 1990s and the "New History" approach has

emerged (Stradling, 2003). As a result of this understanding, it has become necessary to rewrite textbooks for
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the multinational and multicultural structure according to the renewed curricula (Stradling, 2003). Because in
this multicultural environment, the task of history education is to create citizenship awareness by giving students
a national identity (Stradling, 2003; Pattiz, 2004). History lessons have needed to renew themselves in order to
transfer certain values to students in the world. Including values education in history education has always been

seen as a natural part of history education (Demircioglu & Tokdemir, 2008).

With the introduction of values in school environments, a series of changes have been made in the secondary
history course curricula to be implemented in Turkey as of the 2018 academic year, and values education has
taken the biggest share in this change. In the history course curriculum, root values such as "justice, friendship,
honesty, self-control, patience, respect, responsibility, love, patriotism, patriotism, benevolence" are specified
under the title of "Values Targeted to be Acquired by Students" and "Attitudes and Behaviours Related to These
Values" (MEB, 2017).

Since a study was conducted on student views on values education in history course, the literature review was
also limited and focused on student views on values education. If we look at the studies conducted by taking the
opinions of the students about the values education given at school, it can be seen that the opinions of the
students about the values education applied at school were evaluated (Prencipe, 2001, Ozel et al., 2009; Turan
and Aktan; 2008; Cengelci, Hanci, & Karaduman, 2013), in addition to the opinions of the students, the opinions
of the parents and teachers were taken (Tokdemir, 2007; Deveci & Dal, 2008; Tepecik, 2008; Yasar & Cengelci,
2009; Orman, 2020), examining the values they deem important in their individual relationships in community
life and their wishes about values (Samanci, 2009), revealing the values they include in their daily routines (Deveci
& Selanik Ay, 2009), aiming to reveal their understanding of values by making comparisons in terms of their
relationship with variables such as gender, class level, family education level and economic status (Aktepe &
Yalginkaya, 2016), examining the mutual impact dimension of values education in the daily lives of students and
teachers (Thornberg, 2008). In these studies carried out with primary school students, student views on values

education were generally included.

Tay, Durmaz and Sanal (2013) aimed to determine the views of students at primary and secondary school level,
where social studies courses are taught, on values education. Demircioglu and Tokdemir (2008) conducted a
study to determine the relationship between history course and values education and the contribution of this
course to values education. Ulusoy (2007) tried to reveal whether attitudes towards values in high school history
programmes change according to different variables based on student opinions. Values education has been
given a lot of space in the renewed history course curriculum. This study is important in that it reveals the effect
of value education on students by taking students' opinions into consideration, along with the implementation

of the new curriculum in 9th grades.

The aim of this study is to determine the views of the students about values in the 9th grade, where the renewed

history curriculum has started to be implemented. Therefore, the main question of the study was "what is the
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relationship between history lessons and values education from the perspective of high school students?". In

order to reach the answers to this basic question, answers to the following questions were sought:

1) What is the value perception of students?
2) How do students define the place of values in education?
3) What is the place of values education in history lessons?

4) What are their suggestions for values education to be more functional?

METHOD

Research Design

The research was conducted to determine the views of the students about values in the 9th grade where the
renewed history curriculum was started to be implemented. Since it was conducted to reveal a situation, case
design, one of the qualitative research methods, was used. Case study is an in-depth examination of existing
phenomena and events in their real environment (Baxter & Jack, 2008; Cohen, Manion, & Morrison, 2018; Yin,
2018). The research was carried out in the type of case study, as it is a research approach that aims to reveal a

situation regarding students' perceptions of values and their thoughts on the place of values in history education.

Working Group
The study group consisted of 9th grade students of a high school in Turkey. A total of 45 students, 20 boys and

25 girls, who were determined by random method and on the basis of volunteerism, participated in the study.

Data Collection Tool

The data were collected through a semi-structured interview form consisting of 8 questions prepared by the
researcher. The questions to be asked by the researcher are prepared in advance and the form is created (Smith,
2003). The form is applied on a different and small group before the actual application group. According to the
results, if necessary, wording changes are made or new questions are prepared (Yildirim and Simsek, 2003). In
this form, students were asked about their perception of values, the place of values in education and their views
on the place of values in history education. For this reason, the researcher conducted a preliminary interview
with 10 9th grade students. The semi-structured interview form was prepared by 2 history educator
academicians and 1 history teacher who are experts in their fields. This interview form consisted of four parts: a)
value perception b) the place of values in education c) what is the response of values education in history lessons
in students d) what are the suggestions for values education to be more functional. In Turkey, the ministry of
education has made changes in high school history course programmes and allocated the largest share to values
education. In this context, in order to reach the aim of the study, it was aimed to question the value perception
of 9th grade students who have just started high school education. In addition, it was also aimed to determine
the place of values education in history education. The study was designed as one lesson hour during the teaching

of the "why history" topic of the 1st unit "history, time and human".
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Data Collection and Analysis

One of the procedures required for validity and reliability in qualitative research is to apply for expert opinion.
For this reason, the study was presented to approximately 20-25 people at ICOESS 2018. The discussions and
suggestions after the presentation were taken into consideration and the analyses were revised. In the light of
the feedback, the study was finalised and reported in accordance with scientific research methods. Since this

study was conducted before 2020, no ethics committee report was obtained.

During the presentation, the answers of 90 students were presented, and after the unclear student answers such
as "l don't know, | am undecided, | have no idea" were removed during the revision phase, the answers of the
remaining 45 students were rearranged. The study was not analysed in terms of various variables since it was
aimed at obtaining student opinions in general. Therefore, no gender distinction was made and the participants
were indicated as student 1, 2.... The answers given by the students were divided into themes and explained.
The data obtained from the interview form were subjected to descriptive analysis. In descriptive analysis, direct
guotations are included in order to strikingly reflect the views of the individuals interviewed or observed. The
aim of this type of analysis is to present the findings to the reader in an organized and interpreted form. In this
regard, the data is created in the form of codes, categories and themes and presented to the reader with
participant expressions. The answers to the questions in the interview form directed to the students were

analysed and tabulated according to their frequencies.

FINDINGS

In this section, the findings of the semi-structured interview form for the evaluation of the place of values
education in the history course by the students are given. The interview form consisted of four parts: determining
the value perception of the students, the place of values in education, the association of values education with
history lesson and suggestions for values education to be more functional. In the first part where the students'
perception of values was questioned, 2 questions were asked to the students. With the first question "What does
value mean to you, can you define it?", the students were asked what they understood from the concept of value

and they were asked to define the term value. Table 1 shows the frequency distribution with the answers

obtained.
Table 1. Students' Perception of Value and Frequency Distribution
Categories Participants f
It is the importance given to a person or an S2,S3, 54, S8,512, S13, S16, S17, S25, S28 S40, S42 12
object.
It is a moral characteristic. S1, S5, S18, S19, S20, S21, S24, S26, S30, S32 10
It is the feeling that binds society together. S6, S11, S15, S37, S43, S44, S45 7
Material and spiritual accumulations that S10, S27, S34, S36, S38, S41 6
develop people.
Good attitudes and behaviours. S7,59, 514,522,523, S33 6
Anything that should be gained to humanity. $29, S31, S35, S39 4
It's a thing.
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As seen in Table 1, the most common answer given by the students about what it is is the importance given to a
person or object with (f=12). This answer was followed by (f=10) for moral characteristics and (f=7) for the
emotion that binds the society together. The answer "material and spiritual accumulation that develops people"
and "good attitudes and behaviours" (f=6) were given by the same number of students. These answers were
followed by the answer "It is everything that should be brought to humanity" (f=4). According to the answers
given by the students, six different value definitions emerged. Examples of students' answers to this question
are as follows: Q10: It is all the material and spiritual accumulations that enable us to spend our lives in a better
quality and develop us. Q5: Value is the result of people's thoughts and morals. S29: In my opinion, value is the
attitudes and behaviours that we want a person to have. Q43: It is everything that sustains a person or a nation.
Q8: Value is the importance shown for any subject, event and person. Q10: Value is the lifestyle of a nation. It

reflects the culture of a nation such as the behaviours exhibited, and the words spoken.

The second question asked about the students' perception of values is "Do you think students are adequate in
terms of implementing values?". Students were asked to evaluate their answers to this question between

inadequate and very adequate. The answers and frequency distribution after ranking are shown in Table 2.

Table 2. Student Sufficiency in Applying Values and Frequency Distribution

Categories Participants f
Very sufficient S1, S10, S15, S17, S25, S26, S27, S35, S39 9
Quite sufficient. S3, 89, S11, S13, S16, S28, S29, S32, S38, S40, S42, S45 12
Somewhat sufficient. S4,S7, S8, S12, S19, S22, S24, S36, S37, S44 10
Slightly sufficient. S5, S6, S18, 520, S21, S30, S31, S43 8
Insufficient S2, 514, 523, S33, 534, S41 6

In this section, students were asked to make peer evaluation. According to Table 2, the students were questioned
about the dimension of applying values within their own definitions and again, according to their own answers,
they were found to be quite sufficient (f=12). Other answers given by the students to this question can be listed
as somewhat sufficient (f=10), very sufficient (f=9), less sufficient (f=8) and insufficient (f=6). Student responses
are as follows; Q2: | see it as inadequate because of the behaviours of the students. S24: | think it is a little
sufficient because people have a certain opinion and do not want to change it. S32: Environmental awareness is
effective because people apply what they see. Therefore, it is quite sufficient. S44: The reason why it is a little
sufficient is that families do not give education to their children about values. S27: It is very sufficient in

environments where a sense of responsibility is given.

In the second part of the research, students were asked to reveal the place of values in education. In this context,
the first of the two questions asked to the students was "What are your views on the place of values in

education?". With the answers obtained, Table 3 below was created, and frequency distribution was made.
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Table 3. Place of Values in Education and Frequency Distribution

Categories Participants f

It is necessary to learn in school environment. S1, S2, S3, S16, S17, S24, S25, S26, S33, S34, S35, S36, 14
S44, 545

It is necessary to form a personality. S4,S11, S13, S19, S20, S21, S28, S29, S32, S37, S41, S43 12

It is necessary to understand the society better. S5, S6, S7, S8, S14, 523, S27, S39 8

It is necessary to raise students' national and S9, S10, S15, S18, S22, S40, 6

spiritual awareness.
Education should not remain in the word. S12, S30, S31, S38, S42 5

According to Table 3, student views on the place of values in education: It is necessary to learn in the school
environment (f=14), it is necessary to create personality (f=12), it is necessary to better understand the society
(f=8) it is necessary to raise awareness of students in the national and spiritual sense (f=6) it should not remain
in the word in education (f=5). Students expressed their opinions on this subject as follows; S12: | am glad that it
is included in the curriculum because it raises awareness of the society. S18: It helps us to be loyal to our
homeland and nation in the future by instilling our unity, love and respect. S30: Values should be included in
education. Also, real importance should be given to this. But this should not be verbal but actual. Q28: | think
that values education should be given importance. Mistakes can be corrected through education in this way. It
helps people to establish their personalities. Q33: We get our values from our environment, teachers and family.
Thanks to our teachers, we reinforce values through education. S5: The inclusion of values in education helps

raise conscious and beautiful generations. They expressed this with their sentences.

The last question asked to the students for the second part was "What do you think the teaching of values

contributes to?". The answers to this question and frequency distribution are shown in Table 4.

Table 4. Purposes of Teaching Values and Frequency Distribution

Categories Participants f
It ensures to have a good character. S2,S3, S5, S16, S28, S29, S30, S33, S41, S45 10
If people are aware of values, they better S9, 510, S14, S15, 5,17, 518, S19, S31, S32, 9

understand concepts such as love, respect,
patience and honesty.

A person who is aware of values is sensitive and S1, S4, S6, 512, S13, 523, S36, S37, S44 9
useful to his/her environment.
Friendship, love etc. between people increases. S7, S8, S34, S35, S38, S39, S40 7
It gives us ideas about how we can solve the
problems we face. S24,S25, 526 542, S43 5
If we are aware of our values, we protect our
values. S11, S20, S21, S22, S27 5

As can be seen in Table 4, the answers to this question were very diverse. It helps to have a good character (f=10).
If people are aware of values, they understand concepts such as love, respect, patience, and honesty better (f=9).
A person who is aware of values is sensitive and useful to his/her environment (f=9). Friendship, love etc.
between people increases (f=7). It gives us ideas about how we can solve the problems we face (f=5). If we are

aware of our values, we protect our values (f=5). They expressed what the contributions of teaching values could
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be. Students answered this question as follows; S33: Being aware of values benefits us in all areas of our lives. It
enables us to be a quality individual. S24: It gives ideas about how people can solve some problems that arise in
their lives and how to react to problems. S11: The only way to use values and obtain positive results from values
is to be aware of them. S56: People know themselves. He learns and teaches the structure of society and how to
behave. Q44: It makes us more sensitive to our environment. Q14: Being aware of values gives people important
things such as self-confidence, commitment, and morality. S2: It provides personal contribution to people and

thus contributes to the welfare level and unity of the society.

In this section, which is considered as the third part, an answer to the question "What is the place of values
education in history lessons?" was sought. For this purpose, the first question asked to the students was "What
can you say if you want to associate history lesson with values education?". With this question, students were
asked to explain the connection between history education and values as they perceived it in their own words.

The answers obtained and the frequency distribution table are as follows.

Table 5. Relationship of History Course with Values Education and Frequency Distribution

Categories Participants f
History lessons are very important in terms of S2,S3, S6, S10, S13, S14, S17, S18, S23, S24, 528, S33, 16
learning our values. S40, S43, 542, S44

History lesson teaches our essence and increases S4, S5, 57,512,520, S29, S32, S34, S38, 11

our respect and awareness for our homeland and S39, 545
nation.
It is necessary to learn lessons from past events. S9, S11, S15, S16, S21, S25, 526, S27, S31, S35 10
Considering that values are linked to the past, S1, S8, S19, S22, S30, S36, S37, S41 8

history lessons are a very important help.

As can be understood from Table 5, students consider history course very important in terms of learning values
(f=16). On the other hand, there were also students who thought that the history course increases awareness of
national and universal values (f=11), that it is necessary to learn lessons from past events (f=10), and that the
history course is a very important help considering that values are linked to the past (f=8). Some of the answers
given by the students to this item are as follows: S1: | think it plays a very important and critical role. Considering
that what is meant by values is related to the past, history lesson is a very important helper. Q20: In history
lessons, we try to become more patriotic by learning about the efforts of our ancestors who lived in the past.
Therefore, | can say that history lessons add value to our values. S11: Thanks to history lessons, we learn lessons
from the past. This helps us understand our values better. S17: The course that has the most connection with

values education is the history course. The history course has great duties in this regard.

After the connection of history course with values education was revealed, the students were asked the second
question "Which national and universal values do you think are given through history course?" and the answers

and frequency distribution are shown below.
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Table 6. Values Associated with History Lesson and Frequency Distribution

Categories Participants f

Patriotism S1, S5, 57,511, S13, S14, 519, S20, S23, S24, 526, S28, S31, S33, 19
S36, S37 S40, S44, SA5

Benevolence S3, S6, S8, 510, S16, 517, 518, S32, 8

Honesty S9, S21, 527, S39, S29, S35, S43 7

Friendship S2, 522,525,534, 541, 542 6

justice S4, 512, 515 S30, S38 5

According to the student responses, the value of patriotism is given the most through history lessons (f=19). This
value was followed by helpfulness (f=8), honesty (f=7), friendship (f=6) and justice (f=5). There were no responses
for other values. Q30: Justice is the most important value taught to us. Q21: The value of honesty, which people
live by believing from the heart, is instilled in us through history lessons. S5: | think the value most related to the
history lesson is the value of patriotism. The experiences of our ancestors who established states continuously

make this value stronger in me.

The last question posed to the students in the third section was: Do history textbooks give enough space to values
education? This is the question. With this question, the compatibility with textbooks within the scope of values

education in history course is questioned. The answers to this question and frequency distribution are shown in

Table 7.
Table 7. Compatibility of History Textbooks with Values Education and Frequency Distribution
Categories Participants f
Our history course actually gives importance to S1, S4, S8, 510, S11, 513, S15, 517, S18, S19, S20, 524, 23
these values, but the textbook does not mention S25, 527,529, S31, S33, S35, S39, S40, 542, S43, S45
them much.
Due to the intensive course content, values S2,S3,S5, 59, S12, S16, S22, S23, S28, S30, S32, S34, 14
education is not given as much space as it should S37, 541
be.
The history textbook is sufficient in terms of some S6, S7, S14,S21, S26, S36, S38, S44 8
values.

In general, the answers to this question focused on whether the textbooks were sufficient in terms of values
education. Most of the students stated that values are given importance in the lessons, but they are not
mentioned much in the textbooks (f=23). The students attributed the reason why they were not included in the
textbook to the intensity of the course content (f=14). A few students also considered the history textbook
sufficient in terms of some values (f=8). Students responded to this question as follows S13: Our history course
actually gives importance to national and universal values, but they are not mentioned much in the textbook.
S21: We can draw certain inferences from the stories in the activities in the textbooks, such as patriotism and
responsibility. S5: It explains values to a certain extent. Since the topics are covered too much, they are not

included in the textbooks under separate headings. They gave answers as follows.

In the fourth and last section, a question was asked to the students in order to determine what their suggestions

were for values education to be more functional. The answers and frequency distribution are shown in a table.
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Table 8. Suggestions for Values Education and Frequency Distribution

Categories Participants f
Teaching values should not be limited to history S1,S2,S3, 56,513, 514, S17, S18, S23, 524, 527, 528, 22
lessons. S31, S33, S34, S35, S36, S37, S38, S40, S41, S43

In history lessons, national and universal values S8, S10, S15, S16, S19, S21, S22, S25, S26, S30, S42, S44 12
should be taught through different activities other
than the textbook. S4,S5, 57,89, 511, S12, S20, S29, S32 11
More studies should be carried out to involve S39, 545
students in values education.

As stated in Table 8, students stated that teaching values should not be limited to history lessons (f=22), national
and universal values should be given in history lessons with different activities other than the textbook (f=12),
and more studies should be done to involve students in values education (f=11). From the students; S36: Since
our values are common, they should be taught not only in history lessons but also in all other lessons at school.
S26: History textbook is insufficient in the education of values. They can make us watch films for the development
of national and universal values. S4: It would be nice if activities such as values week and day are carried out

together with students at school.

CONCLUSION and DISCUSSION

The results of this study, which was conducted to determine the relationship between history lessons and values

education from the perspective of high school students, are as follows:

In the first part of the study, the perception of value in students was questioned. According to the findings
obtained, they made six different definitions of value as they answered the most. Students do not have a single
concept of value definition. The result that students made more than one definition of value overlaps with the
result of the study conducted by Tay, Durmaz and Sanal (2013). In this study, students' perception of value is the
importance given to any object or person. When the other answers were analysed, it was seen that the students
were able to express the concept of "value". However, with a subjective approach, they define whichever
emotion is more dominant for them. Within their own definitions, students were questioned about the extent
to which they apply values, and again, according to their own answers, they found them to be quite sufficient in
practice. In the study conducted by Orman (2020) with BiLSEM students, the students found the implementation
of the lessons and additional studies sufficient. These results support each other. Although it is a relative
situation, although it is shaped according to the needs of the teacher and the class, students see the
implementation of values in the classroom as sufficient. As can be seen from these results, whatever value is
deemed appropriate for the school environment, that value appears in the students, and therefore the students

find the education given to them sufficient.

In the student views on the place of values in education, they stated that they should be learnt in the school
environment. This result is in line with the result of controlling the habits gained through values education in all
environments where children live and making the school suitable for values education (Cengelci, Hanci, &

Karaduman, 2013); with the result of (Deveci, Selanik Ay, 2009); with the result of (Deveci, Selanik Ay, 2009);
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Value education takes place in all environments where the student's life takes place. School environment is one
of them. Many factors such as school, family, friends, digital environments affect the value education of the child.
Students encounter various values through many channels and undergo value education (Doganay, 2006). The
results of the studies also reveal that the school is the most important institution where values education is
provided, and that students continue to receive values education through stakeholders such as family, relatives

and friends, but that teachers and the school are the most determining factors in this regard.

Students consider the history course very important in terms of learning values. Among the studies conducted
on this subject, Demircioglu and Tokdemir (2008) pointed to the history course as the most important course
where value education can be carried out. They stated that the concept of citizenship, the transfer of cultural
heritage, etc. should definitely be included in the history course with value education in order to ensure the
awareness of these concepts by students in the history course with more affective areas. Ulusoy (2007) reached
a similar conclusion in his study and revealed that democratic and traditional values can be conveyed to students
through history lessons. The students' point of view is in the same direction. They stated that history course is
the most important learning area for the transmission of national and universal values. The common conclusion
to be drawn from these studies is that the value of patriotism comes to the fore among national and universal
values as a natural result of the citizenship awareness that is thought to be created through history lessons.
Therefore, although the history lesson seems to be a part of values education, the existence of the value of

patriotism is also accepted as a requirement of the history lesson.

According to the student responses, patriotism is the most common value taught in history lessons. This result
was followed by honesty in Cengelci, Hanci and Karaduman's (2013) study, responsibility in Aktepe and
Yalginkaya's (2016) study, tolerance in Caliskan and Saglam (2012), family, respect, love, friendship in Tay,
Durmaz and Sanal (2013). In this study, the value of justice was determined as the least common value, while
values such as reliability and aesthetics were determined as the least common values in Tay, Durmaz and Sanal
(2013). Cengelci, Hanci and Karaduman (2013) determined the value of being able to jointly determine the rules
to be taken in the classroom and the value of cleanliness as the least emphasised value by the students. As can
be understood from these results, the most and least emphasised values showed different results in each study.
This leads to the conclusion that values are relative and are determined from person to person and according to
the needs of the society. This approach is similar to the result of Prencipe's study (2001) in which the students
evaluated the values by looking at the level of acceptance of the society and looked favourably at the teaching
of values adopted by the society. Whichever value is expected to be created in every school environment comes

to the fore and the value behavior most adopted by students develops in that direction.

Most of the students stated that values are given importance in the lessons, but they are not mentioned much
in the textbooks. Deveci and Selanik Ay (2009) stated in their study that curricula should be prepared for the
acquisition of values. If a curriculum that includes values is made, textbooks will be shaped according to the

curriculum. Although values education is widely reflected in the programs, it has not found enough space in
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textbooks. It remains weak in terms of activities that will reinforce and form the values education related to the

subjects. Values education is tried to be created by taking role models in school environments.

Considering the suggestions of the students for values education, they stated that teaching values should not be
limited to history lessons, national and universal values should be given with different activities other than the
textbook in history lessons, and studies should be carried out to include students in values education. Orman
(2020) also stated in his study that a separate class should be created and activities should be carried out to
ensure the formation of national values. Since values education concerns all segments of society and targets
common behaviors, it should not be seen as belonging only to the discipline of history. Value education will be
more effective on students if all disciplines act together in the school environment to raise social awareness on

this issue.

As a result, value is a relative concept. It is observed that whichever values are used more dominantly in each
school environment, the sense of that value develops more in students. Students also find the way in which
values are implemented in the school environment and in the classroom sufficient. Since values concern the
whole society, value education is not only the duty of the school. Family is also a part of this education. Therefore,
through education between the school, family and student, the targeted behaviors in society are ensured to be
more permanent. Although textbooks are not very clear about values education, a large share is allocated to
values education in school programs. High school students perceive national and universal values mostly as
patriotism. Elements such as the concept of citizenship and cultural heritage constitute the content of value
education. History course is a course where values education occurs naturally. However, it is not right to leave
this education only to history lessons. All disciplines that are responsible for the academic development of the
student are also responsible for preparing the student for life. Therefore, values education must be carried out

in all courses in a common way.

SUGGESTIONS

If the transfer of values to students is tried to be transferred by methods such as role modelling and hidden
learning, it will be more permanent and more successful in practice. Therefore, especially in the school
atmosphere, suitable environments where values can be applied should be created. Good examples should be
highlighted in practice and students should be encouraged. Sample books containing activities that can be used
in values education should be prepared to help teachers. For the development of national values, students should

be given more active tasks on national days.
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LISE OGRENCILERININ GOZUYLE TARiH DERSLERININ DEGERLER EGITiMIYLE iLiSKiSi

0z

Toplumlarin bir arada yasayabilmesini kolaylastiran yazili olmayan birtakim kurallar vardir. Bunlar
varhgl hissedilen ve toplumsal barigi saglayan kurallar buttnidur. Belirli davranis, dislince ve
duygu kaliplarinin yerlesip, toplumda insanlarin yan yana yasayabilmesini kolaylastiran bu kurallar
butlinl o topluma ait degerlerle sekillenip karsilikhlk ilkesi dahilinde uygulanan bir ifade bigimidir.
Degerler egitimi ailede baslayip, okul ortaminda devam eden, topluma birey olarak katilmayla
uygulamada kendini gosteren bir durumdur. Degerlerin okul ortamlarinda ele alinip, egitim
boyutunda da verilmesinin glindeme gelmesiyle beraber 2018 06gretim yilindan itibaren
uygulanmak Uizere ortadgretim tarih dersi mifredatlarinda bir dizi degisiklige gidilmis, bu degisiklik
icerisinde ki en buylk payr da degerler egitimi almistir. Yenilenen tarih mufredatlarinin
uygulanmaya basladigi 9. sinifta 6grencilerin degerlerle ilgili gorislerinin belirlenmesi yapilan bu
¢alismanin amacini olusturmaktadir. Calisma, 6grencilerin deger algisi ve degerlerin tarih
egitimindeki yerine dair dusiinceleriyle ilgili bir durumu var oldugu sekliyle ortaya koymayi
amaglayan bir arastirma yaklasimi oldugu i¢in tarama tlriinde, nitel arastirma yéntemlerinden
durum deseni kullanilarak yaratilmustar. Yari yapilandirilmis goérisme formuyla bu c¢alismaya ait
verilerin toplanmasi yoluna gidilmistir. Ogrencilere yéneltilen sorularda 6grencilerdeki deger algis,
degerlerin egitimdeki yerini nasil gérdiikleri, tarih derslerinde degerlerin egitiminin 6grencilerde ki
karsiliginin ne oldugu, degerler egitiminin daha islevsel olmasi icin 6nerilerinin ne oldugu seklinde
dort kissmdan olusmustur. Arastirma da 6grenciler goniilliilik esasina gore belirlenmistir. Calisma
grubunu lise 9. sinifta okuyan 45 6grenci olusturmustur. Elde edilen veriler igerik analizi ile analiz
edilmis, arastirma bulgulari kodlanarak maddeler halinde tablolarla ifade edilmistir. Elde edilen
sonuglara goére bir insana ya da bir nesneye verilen 6nem oOgrencilerdeki deger algisi olarak
belirlenmistir. Ogrenciler degerleri uygulama agisindan oldukga yeterli gérmiisler, okul ortaminda
dgrenilmesi gerektigini ifade etmislerdir. Ogrenciler tarih dersini degerlerin 6grenilmesi acisindan
oldukg¢a 6nemli gormektedirler. Tarih dersinde vatanseverlik milli degerinin en ¢ok 6ne ciktigl, ders
kitaplarinin degerler egitimi bakimindan yetersiz oldugu, degerler egitiminin daha islevsel olmasi

icin sadece tarih dersiyle sinirlandirilmamasi gerektigi seklinde sonuglara ulasiimistir.

Anahtar kelimeler: Degerler egitimi, tarih egitimi, tarih, 6grenci gorusleri
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GiRiS

Toplumlarin bir arada yagayabilmesini kolaylastiran yazili olmayan birtakim kurallar vardir. Bunlar varlg
hissedilen ve toplumsal barigi saglayan kurallar bittunudir. Varlig ancak davraniglarla 6lgilebilen bu kurallar
Uzerinde uzlasilmis, genel kabul gdrmiis tavirlardir (Yazici, 2006). insanlar icinde dogduklari toplumda hazir
bulduklari bu kurallar ile davranislarini sekillendirip ona bir standart saglayarak toplumsallagsma denilen sosyolojik
olgunun gergeklesmesine hizmet ederler. Normatif kurallarda denilen bu yaklagim karsimiza “deger” kavrami
olarak g¢ikmaktadir. Degerle ilgili cok fazla tanim bulunmaktadir. Ancak en genel ifade ile degerleri Hokelekli,
“neyin, hangi ve nasil davranislarin iyi, glizel, dogru ve kutsal; neyin, hangi ve nasil davranislarin da boyle

olmadigina dair inang ve kabullerimiz” olarak tanimlamistir (2006).

Ogretilebilir olgulardan olan degerleri 6gretip, yasam tarzi haline getirmek ve olusan kiltiirin kusaklar arasi
aktariminin yapilmasi okulun gérevlerinden biridir (Cengelci, Hanci ve Karaduman, 2013; Yaylaci ve Beldag, 2015).
Okulu Dewey (2008), “bireysellikle toplumsal anlayisin birlestigi bir kurum olarak” tanimlamaktadir. Okullarda
ogrenciler akademik olarak egitim almalarinin yani sira duyussal anlamda da egitim almaktadirlar. Bundan dolayi
okullarin 6grencinin icindeki iyi yonl ortaya ¢ikarmak, saglam bir durus ve karakter kazandirmak, ahlaki gelisimini
saglamak, olumlu benlik algisi gelistirmek gibi 6nemli gérevleri vardir (Akbas, 2007). Bunun elde etmenin yolu da

okullarda degerler egitiminin daha aktif hale gelmesidir.

Degerler egitimi 6nce ailede baslar, okul ortaminda sekillenir, toplumsal yasamda uygulamasi gergeklesir ve birey
elde etmis oldugu yasantiyl tim hayati boyunca uygular. Degerlerin 6gretilmesi icin didaktik bir egitim ortami
olmasi gerekmemektedir. Degerler egitimi rol model alma seklinde ya da dogrudan ve dolayli gézlem yoluyla
sosyal bir 6grenme olarak gergeklesir (Halstead ve Pike, 2006). “Degerler egitiminin amaci, belirli bir plan ve
program kapsaminda 6grencilere toplumsal ve evrensel degerleri 6greterek tim dinyanin iyiligine katkida

bulunmalarini saglamaktir” (Ulusoy ve Dilmag, 2016).

Okul ortaminda degerler egitiminin 6grenme alani oldugu derslerden biri de tarih dersidir. Tarih, sosyal bilimler
icinde kendine 6zgli metodolojisiyle gegmisi inceleyen bir bilim dalidir. Kendine 6zgliliik sadece ge¢misi inceleme
yontemine ait degildir. Ayni zamanda tarih biliminden beklenenler de kendine 6zgtilik géstermektedir. Bundan
dolayi tarihe, gecmis yasantilari birebir aktarmak géziiyle bakmamak gerekir. insanhgin gecmiste yasadiklar
Uzerinde incelemeler yaparak, neden ve sonuglari Gzerinde disiinip olay ve olgularin tahlilini yapmak, ortaya
¢ikan Griinlerden de elde edilen degerleri de tim dinyada kullanilir hale getirerek zamana dahil olabilmektir (Ata,
2002). Bilim olarak karsimiza gikan “tarih”, egitimde de “tarih dersi” olarak yer almaktadir. Bu ders araciligiyla
Ogrencilere gegmisi aktarmanin {i¢ nedeni vardir. Bunlar; “Miras olarak tarih, Ahlaki egitim icin tarih, Ginimiz
diinyasini anlamak icin Tarih’tir” (Safran, 1997). Dolayisiyla, tarihin okullarda ders olarak okutulmasiyla ilgili farkh
beklentiler vardir. Tarih egitiminden beklenenler dahilinde Avrupa’da 1990’lardan sonra degisen bir¢cok yapiyla
beraber tarih egitiminde de mifredatlar degismis ve “Yeni Tarih” yaklasimi ortaya ¢ikmistir (Stradling, 2003). Bu
anlayisi neticesinde yenilenen mifredatlara gore ¢ok uluslu ve gok kiiltiirli yapi icin yeniden ders kitap yazmak

gerekli hale gelmistir (Stradling, 2003). Clink bu ¢ok kaltiirli ortamda tarih egitimine diisen gérev 6grenciye milli
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kimlik kazandirarak vatandaslik bilinci olusturmaktir (Stradling, 2003; Pattiz, 2004). Tarih dersi diinyada da belli
degerlerin Ogrencilere aktariimasi icin kendini yenileme geregi duymustur. Tarih egitiminin icinde degerler
egitimine yer verilmesi her zaman tarih egitimin dogal bir parcasi olarak gériilmustir (Demircioglu ve Tokdemir,

2008).

Degerlerin okul ortamlarinda ele alinip, egitim boyutunda verilmesinin glindeme gelmesiyle beraber Tirkiye'de
de 2018 6gretim yilindan itibaren uygulanmak lizere ortadgretim tarih dersi mifredatlarinda bir dizi degisiklige
gidilmis, bu degisiklik icerisinde ki en blylik payl da degerler egitimi almistir. Tarih ders mifredatinda
“Ogrencilere Kazandiriimasi Hedeflenen Degerler” ile “Bunlara iliskin Tutum ve Davranislar” bashigi altinda
“adalet, dostluk, diristliik, 6z denetim, sabir, saygi, sorumluluk, sevgi, vatanseverlik, yardimseverlik” gibi kok

degerler belirtilmistir (MEB, 2017).

Degerler egitimi ile ilgili yapilan ¢alismalar ¢ok ve gesitlidir. Ancak burada tarih dersinde degerler egitimiyle ilgili
Ogrenci gorusleri Gzerine bir calisma yapildigi igin, ilgili literatlir taramasi da sinirlandirilarak degerler egitimi ile
ilgili 6grenci gorusleri Gizerinde yogunlasiimistir. Okulda verilen degerler egitimiyle ilgili 6grencilerin goérisleri
alinarak yapilan calismalara bakilacak olursa; 6grencilerin okulda uygulanan degerler egitimi hakkindaki
gorislerinin degerlendirildigi (Prencipe, 2001, Ozel ve digerleri, 2009; Turan and Aktan; 2008; Cengelci, Hanci ve
Karaduman, 2013), 6grenci gorislerine ilaveten veli ve 6gretmen boyutunda gorislerin alindigi (Tokdemir, 2007;
Deveci ve Dal, 2008; Tepecik, 2008; Yasar ve Cengelci, 2009; Orman, 2020), toplum yasaminda bireysel
iliskilerinde 6nemli gordikleri degerlerin ve degerlerle ilgili isteklerinin neler oldugunun incelendigi (Samanci,
2009), gunlik rutinlerinde yer verdikleri degerlerinin neler oldugunun ortaya kondugu (Deveci ve Selanik Ay,
2009), deger anlayislarini cinsiyet, sinif diizeyi, ailenin egitim diizeyi ve ekonomik durumu gibi degiskenlerle ilgisi
acisindan karsilastirma yaparak ortaya koymayi amaglayan (Aktepe ve Yalginkaya, 2016), degerler egitiminin
Ogrenci ve 6gretmenlerin gunlik yasamlarindaki karsilikli etki boyutunu inceleyen (Thornberg, 2008) ¢alismalar
mevcuttur. ilkdgretim égrencileri ile gerceklestirilen bu calismalarda genel olarak degerler egitimiyle ilgili 6grenci

gorlslerine yer verilmistir.

Tay, Durmaz ve Sanal (2013) yaptiklari arastirma ile sosyal bilgiler derslerinin oldugu ilkokul ve ortaokul
kademesindeki 6grencilerin degerler egitimiyle ilgili gorlslerini belirlemeyi amaclamislardir. Demircioglu ve
Tokdemir (2008), ise tarih dersi ile degerler egitimi arasindaki iliskiyi ve bu dersin degerler egitimine olan
katkilarini belirlemek amagli bir ¢alisma yapmislardir. Ulusoy (2007) ise lise tarih programlarinda yer alan
degerlere yonelik tutumlarin farkl degiskenlere gére degisip degismedigini 6grenci goriislerine dayanarak ortaya
koymaya calismistir. Yenilenen tarih dersi 6gretim programlarinda degerler egitimine oldukca fazla yer
verilmistir. Bu calisma yeni Ogretim programin 9. siniflarda uygulanmasiyla beraber deger egitiminin

ogrencilerdeki etkisini yine 6grenci goriislerini alarak ortaya koymasi bakimindan énemlidir.

Yenilenen tarih mifredatlarinin uygulanmaya basladigi 9. sinifta 6grencilerin degerlerle ilgili goruslerinin

belirlenmesi yapilan bu ¢alismanin amacini olusturmaktadir. Bundan dolayl arastirmanin temel sorusu “lise
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Ogrencilerinin gozuyle tarih derslerinin degerler egitimiyle iliskisi nedir?” olmustur. Bu temel sorunun cevaplarina
ulasabilmek icin su asagidaki sorulara cevap aranmistir:

1) Ogrencilerin deger algisi nedir?

2) Ogrenciler degerlerin egitimdeki yerini nasil tanimlamaktadirlar?

3) Tarih derslerinde degerler egitiminin yerinin 6grencilerdeki karsiligi nedir?

4) Degerler egitiminin daha islevsel olmasi icin dnerileri nelerdir?

YONTEM

Arastirmanin Deseni

Arastirma yenilenen tarih mifredatlarinin uygulanmaya bagladigi 9. sinifta 6grencilerin degerlerle ilgili
goruslerinin belirlenmesi amaciyla yapilmistir. Bir durumun ortaya konmasini saglamak tzere yapildigi igin nitel
arastirma yontemlerinden durum deseni kullaniimistir. Durum calismasi, mevcut olgu ve olaylari kendi gercek
ortaminda derinlemesine incelenmesidir (Baxter ve Jack, 2008; Cohen, Manion ve Morrison, 2018; Yin, 2018).
Arastirma, Ogrencilerin deger algilari ve degerlerin tarih egitimindeki yerine iliskin duslincelerine iligkin bir
durumu ortaya koymayl amaglayan bir arastirma yaklasimi oldugundan durum c¢alismasi tiriinde

gerceklestirilmistir.

Calisma Grubu

Calisma grubunu Turkiye’de ki bir lisenin 9. sinif 6grencileri olusturmustur. Tesadifii yontemle ve gonulluliik

esasina gore belirlenen 20 erkek ve 25 kiz toplam 45 6grenci calismaya katilmislardir.

Veri Toplama Araci

Arastirmada veriler, arastirmaci tarafindan hazirlanan 8 sorudan olusan yari yapilandirilmis gériisme formu
yoluyla toplanmistir. Arastirmaci tarafindan sorulmasi diisiintlen sorular énceden hazirlanarak form olusturulur
(Smith, 2003). Olusturulan form asil uygulama grubundan 6nce farkh ve kiiguk bir grup Gzerinde uygulanir. Ortaya
¢tkan sonuglara gore gerekirse ifade degisikliklerine gidilir ya da yeni sorular hazirlanir (Yildirim and Simsek, 2003).
Bu formda 6grencilere deger algisi, degerlerin egitimdeki yeri ve tarih egitiminde degerlerin yerinin 6grencilerde
ki karsihginin ne olduguna dair gorusleri sorulmustur. Bu sebeple arastirmaci 9. Sinif 6grencilerinden 10 kisi ile
on gorisme gercgeklestirmistir. Yari yapilandirilmis gériisme formu alaninda uzman 2 tarih egitimcisi akademisyen
ve 1 tarih 6gretmeni tarafindan hazirlanmistir. Hazirlanan bu goriisme formu; a) deger algisi b) degerlerin
egitimdeki yeri c) tarih derslerinde degerlerin egitiminin 6grencilerde ki karsihiginin ne oldugu d) degerler
egitiminin daha islevsel olmasi icin dnerilerinin ne oldugu seklinde doért kisimdan olusmustur. Tiirkiye’de egitimle
ilgili bakanlik, lise tarih ders programlarinda degisiklige gitmis ve en biylk payi da degerler egitimine ayirmistir.
Bu baglamda calismanin amacina ulasmak icin lise egitimine yeni baslayan 9. sinif 6grencilerinin deger algisini

sorgulamak istenmistir. Ayrica tarih egitiminde degerler egitiminin yerinin 6grencilerde karsiliginin ne oldugunun
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belirlenmesi de amacglanmistir. Calisma 1. Unite olan “tarih, zaman ve insan” initesinin “neden tarih” konusunun

islenmesi sirasinda bir ders saati olarak tasarlanmistir.

Verilerin Toplanmasi ve Analizi

Nitel arastirmalarda gegerlilik ve givenilirlik i¢in yapilmasi gereken islemlerden biri de uzman gorisiine
bagvurmaktir. Bu sebeple ¢alisma ICOESS 2018'de yaklasik 20-25 kisiye sunulmustur. Sunum sonrasi yaganan
tartismalar ve oneriler dikkate alinmis ve analizler yeniden gézden gegirilmistir. Ortaya ¢ikan doénitler i1siginda
calismaya son sekli verilerek bilimsel arastirma yéntemlerine uygun sekilde raporlastirilmistir. Bu ¢alisma 2020

yili dncesinde yapilan bir calisma oldugu igin herhangi bir etik kurul raporu alinmamustir.

Sunum sirasinda 90 6grenciye ait cevaplar sunulmus, yeniden goézden geciriime asamasinda bilmiyorum,
kararsizim, fikrim yok” gibi net olmayan 6grenci cevaplari gikarildiktan sonra kalan 45 6grenciye ait cevaplar
tekrar diizenlenmistir. Calisma genel olarak 6grenci gorislerinin alinmasina yonelik oldugu icin gesitli degiskenler
agisindan incelenmemistir. Bundan dolayi cinsiyet ayirimi yapilmamis, katihmcilar 6grenci 1, 2... seklinde
belirtilmistir. Ogrencilerin verdikleri cevaplar temalara ayrilarak aciklanmistir. Gériisme formundan elde edilen
veriler icerik analizine tabi tutularak betimsel bir sekilde incelenmistir. Bu analiz tiiriinde amag, bulgulari organize
edilmis ve yorumlanmis bir bicimde okuyucuya sunmaktir. Bu dogrultuda veriler kod, kategori ve temalar halinde
olusturularak katimci ifadeleriyle okuyucuya sunulmaktadir. Ogrencilere yéneltilen gériisme formundaki

sorularin yanitlari frekanslarina gore analiz edilerek tablolastiriimistir.

BULGULAR

Bu kisimda, degerler egitiminin tarih dersindeki yerinin 6grenciler tarafindan degerlendirilmesine yénelik yari
yapilandiriismis gérisme formuna ait bulgulara yer verilmistir. Gorisme formu 6grencilerin deger algisinin
belirlenmesi, degerlerin egitimdeki yeri ve tarih dersi ile degerler egitiminin iliskilendirilmesi ve degerler
egitiminin daha islevsel olmasi icin 6neriler olarak dért kissmdan olusmustur. Ogrencilerin deger algisinin ne
oldugunun sorgulandigi birinci béliimde 6grencilere 2 soru sorulmustur. Ogrencilere sorulan ilk soru olan “Size
gore deger neyi ifade etmektedir, tanimlar misiniz?” sorusu ile deger kavramindan ne anladiklari sorgulanmis,

deger ifadesini tanimlamalari istenmistir. Tablo 1’de elde edilen cevaplarla frekans dagilimi da gosterilmistir.

Tablo 1. Ogrencilerin Deger Algisi ve Frekans Dagilimi

Kategoriler Katilimcilar f

Bir insana ya da nesneye verilen 6nemdir. S2,S3, 54, S8, 512,513, S16, S17, S25, 528 S40, S42 12

Ahlaki 6zelliklerdir. S1, S5, S18, S19, S20, S21, S24, S26, S30, S32 10

Toplumu birbirine baglayan duygudur. insanlari S6, S11, S15, S37, S43, S44, S45 7

gelistiren maddi ve manevi birikimlerdir. $10, S27, S34, S36, S38, S41 6

Guzel tutum ve davraniglardir. S7,59, 514,522,523, S33 6

insanliga kazandirilmasi gereken her S29, S31, S35, S39 4
seydir.
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Tablo 1'de goruldugu Gzere 6grencilerin ne olduguna dair en ¢ok verdikleri cevap (f=12) ile bir insana ya da
nesneye verilen énemdir seklindedir. Bu cevabi (f=10) ile ahlaki 6zelliklerdir cevabi, (f=7) ile toplumu birbirine
baglayan duygudur, cevaplari takip etmistir. insanlari gelistiren maddi ve manevi birikimlerdir, cevabi ile giizel
tutum ve davranislardir (f=6) cevabi ayni sayida 0Ogrenci tarafindan verilmistir. Bu cevaplari insanliga
kazandirilmasi gereken her seydir (f=4) cevabi takip etmistir. Ogrencilerin verdikleri cevaplara gére alti ayri deger
tanimi gikmustir. Ogrencilerin bu soruya verdikleri cevaplarin érnekleri ise su sekildedir: S10: Hayatimizi daha
kaliteli gecirmemizi saglayan, bizleri gelistiren maddi ve manevi birikimlerin tamamidir. S5: Deger insanlarin
disiince ve ahlakinin gikardigl sonugtur. S29: Bana gore deger bir insanda olmasini istedigimiz tutum ve
davranislarin o insana kazandirilmasidir. S43: Bir kimseyi ya da bir milleti ayakta tutan her seydir. S8: Deger,
herhangi bir konu olay ve kisi icin gosterilen énemdir. S10: Deger bir milletin yasam tarzidir. Sergilenen

davranislar, sdylenen sozler gibi bir milletin kiltlriind yansitir.

Ogrencilerin deger algilarinin ne olduguna dair sorulan 2. soru “sizce 6grenciler degerleri uygulama agisindan
yeterli mi?” sorusudur. Ogrencilerin bu soruya verecekleri cevaplari yetersiz ile ¢ok yeterli arasinda
degerlendirmeleri istenmistir. Siralama sonrasinda ortaya ¢ikan cevaplar ve frekans dagimi Tablo 2’'de

gosterilmistir.

Tablo 2. Degerleri Uygulamada Ogrenci Yeterliligi ve Frekans Dagilimi

Kategoriler Katilimcilar f
Cok Yeterlidir. S1, 510, S15, S17, S25, S26, S27, S35, S39 9
Oldukga yeterlidir. S3, 59, S11, S13, S16, S28, S29, S32, S38, S40, S42, S45 12
Biraz yeterlidir. S4,S7,S8, 512,519, S22, S24, S36, S37, S44 10
Az yeterlidir. S5, S6, S18, 520, S21, S30, S31, S43 8
Yetersizdir. S2,514, 523, 533, S34, 541 6

Bu bolimde 6grencilerden akran degerlendirmesi yapmalariistenmistir. Tablo 2’ye gore kendi tanimlari dahilinde
Ogrencilerin degerleri uygulama boyutu sorgulanmis ve yine kendi cevaplarina gére oldukga yeterli (f=12) olarak
belirlenmistir. Ogrenciler bu soruya verdikleri diger cevaplar biraz yeterli (f=10), ¢ok yeterli (f=9), az yeterli (f=8)
ve yetersizdir (f=6) seklinde siralanabilir. Ogrenci cevaplar ise; S2: Ogrencilerin uyguladiklari davranislar
nedeniyle yetersiz gérmekteyim. S24: insanlarin belli bir disiinceye sahip olup, degistirmek istememeleri
nedeniyle biraz yeterli diye diisinmekteyim. S32: Cevre bilinci etken ¢linkli insan gérdigini uygular. Bundan
dolayi oldukga yeterlidir. S44: Biraz yeterli olmasinin nedeni degerlere yonelik ailelerin ¢ocuklarina egitim

vermemesidir. S27: Sorumluluk duygusunun verildigi ortamlarda ¢ok yeterli olmaktadir, seklindedir.

Arastirmanin ikinci bélimiinde oOgrencilerin degerlerin egitimdeki yerini ortaya koymalari istenmistir. Bu
baglamda 6grencilere yoneltilen iki sorudan ilki, “Degerlerin egitimde yer almasiyla ilgili gérusleriniz nelerdir?”

sorusu olmustur. Elde edilen cevaplarla asagidaki Tablo 3 olusturularak frekans dagilimi yapilmistir.
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Tablo 3. Degerlerin Egitimdeki Yeri ve Frekans Dagilimi

Kategoriler Katilimcilar f
Okul ortaminda 6grenilmesi gereklidir. S1,S2,S3, 516, S17, 524, S25, 526, S33, S34, S35, S36, 14
S44, S45
Kisilik olusturmak igin gereklidir. S4,S511, S13, S19, S20, S21, S28, S29, S32, S37, 541, S43 12
S5, S6, S7, S8, S14, 523,527, S39

Toplumu daha iyi anlamak igin gereklidir. 8

Ogrencileri milli ve manevi anlamda S9, 510, S15, S18, S22, S40, 6
bilinglendirmek igin gereklidir.

Egitimde s6zde kalmamalidir. S12, S30, S31, S38, S42 5

Tablo 3’e gore degerlerin egitimdeki yerine dair 6grenci gorusleri: Okul ortaminda 6grenilmesi gerekir (f=14),
kisilik olusturmak icin gereklidir (f=12), Toplumu daha iyi anlamak icin gereklidir (f=8) 6grencileri milli ve manevi
anlamda bilinglendirmek icin gereklidir (f=6) egitimde s6zde kalmamalidir (f=5) seklinde belirtmislerdir.
Ogrenciler bu konudaki fikirlerini; S12: Toplumu bilinglendirdigi icin iyi ki miifredatta yer almis. $18: Birligimizi
sevgi ve saygly! bizlere agilayarak ileride vatanimiza ve milletimize bagli olmamizi saglar. S30: Egitimde degerler
yer almalidir. Ayrica buna gergekten 6nem verilmelidir. Fakat bu s6zli degil fiili olmalidir. S28: Degerler egitimine
dnem verilmesi gerektigini distiniyorum. Yanlislar bu sekilde egitimle diizeltilebilir. insanlarin kisiliklerinin
oturmasina yardimci olur. S33: Degerlerimizi ¢evremizden, 06gretmenlerimizden ve ailemizden alinz.
Ogretmenimiz sayesinde egitimle degerleri pekistiririz. S5: Degerlerin egitimde yer almasi bilingli ve giizel nesiller

yetismesini saglar. Seklindeki ciimleleriyle ifade etmislerdir.

ikinci balim icin dgrencilere sorulan sorularin sonuncusu “sizce degerlerin dgretilmesi hangi katkilari saglar?”

sorusudur. Bu soruya verilen cevaplar ve frekans dagilimi Tablo 4’te gosterilmistir.

Tablo 4. Degerlerin Ogretilme Amaglari ve Frekans Dagilimi

Kategoriler Katilimcilar f

iyi bir karaktere sahip olmayi saglar. S2,S3, S5, S16, S28, S29, S30, S33, S41, S45 10

insanlar degerin farkindaysa sevgi, saygi, S9, S10, S14, S15, 5,17, S18, S19, S31, S32, 9
sabir, diristlik gibi kavramlari daha iyi anlar.

Degerlerin farkinda olan kisi cevresine karsi S1, S4, S6, S12, S13, S23, S36, S37, S44 9

duyarh ve yararh olur.
insanlar arasindaki dostluk, sevgi vs. artar. S7, S8, S34, S35, S38, S39, S40 7
Karsimiza ¢ikan sorunlari nasil

cOzebilecegimizle ilgili fikirler verir. S24, 525, 526 542, S43 5
Degerlerimizin farkinda olursak degerlerimize

sahip cikariz. S11, S20, S21, S22, S27 5

Tablo 4’te goériildiigi (izere bu soruya verilen cevaplar ¢ok gesitlilik gdstermistir. iyi bir karaktere sahip olmayi
saglar (f=10). insanlar degerin farkindaysa sevgi, saygi, sabir, diiriistliik gibi kavramlari daha iyi anlar (f=9).
Degerlerin farkinda olan kisi cevresine karsi duyarli ve yararl olur (f=9). insanlar arasindaki dostluk, sevgi vs. artar
(f=7). Karsimiza ¢ikan sorunlari nasil ¢ézebilecegimizle ilgili fikirler verir (f=5). Degerlerimizin farkinda olursak
degerlerimize sahip cikariz (f=5). Seklinde degerlerin 6gretilmesinin saglayacagi katkilarin neler olabilecegini ifade
etmislerdir. Bu soruyu 6grenciler; S33: Degerlerin farkinda olmak bize yasamimizdaki her alanda fayda saglar.
Kaliteli bir birey olmayi saglar. S24: insanlarin hayatlarina ¢ikan bazi sorunlari nasil ¢dzebilecegi, sorunlara nasil

tepki gosterecegi ile ilgili fikirler verir. S11: Degeri kullanabilmenin ve degerlerden olumlu sonuglar elde etmenin
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tek yolu onlarin farkinda olmaktir. S56: insan kendini bilir. Toplumun yapisini nasil davranilmasi gerektigini
Ogrenir ve 6gretir. S44: Cevremize karsi bizi daha duyarl hale getirir. S14: Degerlerin farkinda olmak insana
dzgiiven, baglihk ve ahlak gibi 5nemli seyler kazandirir. S2: insana kisisel katki saglayip bdylece toplumun refah

seviyesine ve birligine katki saglar. seklinde ifade etmislerdir.

Uglincii béliim olarak ele alinan bu kisimda “Tarih derslerinde degerler egitiminin yerinin dgrencilerde ki karsiligi
nedir?” sorusuna cevap aranmistir. Bunun igin 6grencilere sorulan ilk soru “tarih dersini degerler egitimiyle
iliskilendirmek isterseniz neler soyleyebilirsiniz?” seklindedir. Bu soru ile 6grencilerin tarih egitimi ile degerler
arasindaki baglantiyr kendi algiladiklari bicimiyle yine kendi climleleri ile agiklamalari istenmistir. Elde edilen

cevaplar ve frekans dagilim tablosu asagidaki gibi olusmustur.

Tablo 5. Tarih Dersinin Degerler Egitimiyle iliskisi ve Frekans Dagilmi

Kategoriler Katilimcilar f
Tarih dersi degerlerimizi 6grenmemiz agisindan S2,S3, S6, S10, S13, S14, S17, S18, S23, S24, 528, S33, 16
olduk¢a 6nemlidir. S40, S43, 542, S44

Tarih dersi 6zimuzi 6greterek, vatanimiza, S4,S5, 57,512,520, S29, S32, S34, S38, 11

milletimize olan saygi ve bilincimizi artirir. S39, S45
Gegmisteki olaylardan ders ¢ikarmak icin gereklidir.
Degerlerin gecmisle baglantili oldugu diistinilirse S9, S11, S15, S16, S21, S25, S26, S27, S31, S35 10
tarih dersi cok 6nemli bir yardimcidir. S1, S8, S19, S22, S30, S36, S37, S41 8

Tablo 5’ten de anlasildigl lizere 6grenciler tarih dersini degerlerin 6grenilmesi agisindan olduk¢a 6nemli
gérmektedirler (f=16). Bununla beraber tarih dersinin milli ve evrensel degerlerle ilgili bilinci artirdigi (f=11),
gecmisteki olaylardan ders ¢ikarmak igin gerektigi (f=10), degerlerin gecmisle baglantili oldugu distiniilirse tarih
dersinin cok 6nemli bir yardimci oldugu (f=8) seklinde diistiinen 6grenciler de olmustur. Bu maddeye 6grencilerin
verdikleri cevaplardan birkaci asagidaki gibidir: S1: Cok 6nemli ve kritik bir rol oynadigini disliniyorum. Deger
derken kastedilen seylerin gegmisle baglantisi oldugu disiinllirse tarih dersi gok 6nemli bir yardimcidir. S20: Biz
tarih dersinde geg¢miste yasayan atalarimizin ¢abalarini 6grenerek daha da vatansever olmaya calisiyoruz. Bu
yluzden tarih dersleri degerlerimize deger katiyor diyebilirim. S11: Tarih dersi sayesinde ge¢misten ders
¢ikariyoruz. Bu da degerlerimizi daha iyi anlamamizi sagliyor. S17: Degerler egitimiyle en ¢ok bagi olan ders tarih

dersidir. Bu konuda tarih dersine biyik gorevler dismektedir.

Tarih dersinin degerler egitimiyle baglantisi ortaya konduktan sonra 6grencilere ikinci olarak “Sizce tarih dersiyle
verilen milli ve evrensel degerler hangileridir?” sorusu yoneltilmis, verilen cevaplar ve frekans dagilimi asagidaki

gibi gosterilmistir.

Tablo 6. Tarih Dersi ile iliskilendirilen Degerler ve Frekans Dagilimi

Kategoriler Katilimcilar f

Vatanseverlik S1, S5, 57,511, S13, S14, S19, S20, S23, S24, S26, S28, S31, S33, 19
S36, S37 S40, S44, S45

Yardimseverlik S3, S6, S8, S10, S16, S17, S18, S32, 8

Darustlik S9, S21, S27, S39, S29, S35, S43 7

Dostluk S2,S522,S25,S34, 541, S42 6

Adalet S4, 512,515 S30, S38 5
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Ogrenci cevaplarina gore Tarih dersiyle en ¢ok vatanseverlik degeri verilmektedir (f=19). Bu degeri sirasiyla
yardimseverlik (f=8), durustlik (f=7), dostluk (f=6) ve adalet (f=5) degerleri takip etmistir. Diger degerlere ait
cevaplar gelmemistir. S30: Adalet bize dgretilen en dnemli degerdir. S21: insanin kalpten inanarak yasadig
diristlik degeri tarih dersiyle bize agilanmaktadir. S5: Bence tarih dersiyle en ¢ok baglantili olarak verilen deger
vatanseverlik degeridir. Siirekli devlet kuran ecdadimizin yasadiklari ben de bu degerin daha gliglii olmasini

saghyor.

Uglincli bélimde &grencilere yoneltilen son soru Tarih ders kitaplari degerler egitimine yeteri kadar yer veriyor
mu? Sorusudur. Bu soruile tarih dersinde degerler egitimi kapsaminda ders kitaplariyla uyumu sorgulanmaktadir.

Bu soruya gelen cevaplar ve frekans dagilimi Tablo 7 ile gosterilmistir.

Tablo 7. Tarih Ders Kitabinin Degerler Egitimiyle Uyumu ve Frekans Dagilimi

Kategoriler Katilimcilar f
Tarih dersimiz aslinda bu degerlere 6nem veriyor S1, S4, S8, 510, S11, S13, S15, S17, S18, S19, S20, S24, 23
fakat ders kitabi fazla bahsetmiyor. S25, 527,529, S31, S33, S35, S39, S40, S42, S43, S45
Ders iceriklerinin yogun olmasindan dolayi degerler S2,S3, S5, 59, S12, S16, S22, S23, S28, S30, S32, S34, 14
egitimine gerektigi kadar yer verilmemistir. S37, 541
Tarih ders kitabi bazi degerler bakimindan S6, S7,S14,S21, S26, S36, S38, S44
yeterlidir. 8

Genel olarak bu soruya gelen cevaplar der kitaplarinin degerler egitimi bakimindan yeterli olup olmamasi tizerine
yogunlasmistir. Ogrencilerin ¢ogu derslerde degerlere &nem verildigini ancak ders kitaplarinda fazla
bahsedilmedigini belirtmislerdir (f=23). Ogrencilerden ders kitabinda yer almamasinin nedeninin dersin iceriginin
yogunluguna baglamislardir (f=14). Birkag 6grenci de tarih ders kitabini bazi degerler bakimindan yeterli
gdrmektedirler (f=8). Ogrenciler bu soruya: S13: Tarih dersimiz aslinda milli ve evrensel degerlere 6nem veriyor
fakat ders kitabinda fazla bahsedilmiyor. S21: Ders kitaplarindaki etkinliklerde yer alan hikayelerden belirli
cikarimlar elde edebiliyoruz vatanseverlik, sorumluluk gibi. S5: Degerleri belli 6l¢lide anlatmaktadir. Konular ¢cok

fazla islendigi icin der kitaplarinda ayri basliklar halinde yer verilmemistir. Seklinde cevaplar vermislerdir.

Degerler egitiminin daha islevsel olmasi icin 6nerilerinin neler oldugunu belirlemek icin amaciyla dérdinci ve
son bolimde o6grencilere bir soru sorulmustur. Gelen cevaplar ve frekans dagilimi bir tablo Gzerinde

gosterilmigtir.

Tablo 8. Degerler Egitimi icin Onerileri ve Frekans Dagilimi

Kategoriler Katilimcilar f
Degerleri 6gretmek sadece tarih dersiyle sinirli S1,S2,S3, 56,513, S14, S17, S18, S23, 524, 527, 528, 22
kalmamahdir. S31, S33, S34, S35, S36, S37, S38, S40, S41, S43
Tarih derslerinde ders kitabi haricinde farkl S8, 510, S15, S16, 519, S21, S22, S25, S26, S30, S42, S44 12
etkinliklerle milli ve evrensel degerler verilmelidir.
Ogrencileri degerler egitimine dahil edecek daha S4,S5,57,59, S11, S12, S20, S29, S32 11
¢ok galisma yapilmalidir. S39, 545

Tablo 8'de ifade edildigi tizere 6grenciler; degerler 6gretiminin sadece tarih dersiyle sinirlandiriilmamasi (f=22),
Tarih derslerinde ders kitabi haricinde farkli etkinliklerle milli ve evrensel degerler verilmesi (f=12), Ogrencileri

degerler egitimine dahil edecek daha cok ¢alisma yapilmasi (f=11) gerektigini belirtmislerdir. Ogrencilerden; $36:
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degerlerimiz ortak oldugu igin, okulda sadece tarih dersi degil diger tim derslerde de 6gretiminin yapilmasi
gerekmektedir. S26: Degerlerin egitiminde tarih ders kitabi yetersizdir. Milli ve evrensel degerlerin gelismesi igin
bize film izletebilirler. S4: okulda degerler haftasi, glini gibi ¢calismalar 6grencilerle beraber yapilirsa glizel olur.

seklinde goruslerini dile getirmislerdir.

TARTISMA ve SONUC

Lise 6grencilerinin gdzlyle tarih derslerinin degerler egitimiyle iliskisini belirlemek amaciyla yapilan bu ¢alismada

ortaya c¢ikan sonuglar asagidaki gibidir:

Calismanin birinci béliimiinde 6grencilerdeki deger algisinin ne oldugu sorgulamistir. Elde edilen bulgulara gore
en cok cevap verdikleri sekliyle alti farkli deger tanimi yapmislardir. Ogrencilerde tek bir deger tanimi kavrami
bulunmamaktadir. Ogrencilerin birden fazla deger tanimi yaptiklari sonucu Tay, Durmaz ve Sanal (2013)
tarafindan yapilan galismanin sonucuyla értiismektedir. Bu ¢alismada 6grencilerin deger algisi herhangi bir nesne
ya da insana verilen 6nem seklindedir. Diger verilen cevaplarda incelendigi zaman 6grencilerin “deger” kavramini
ifade edebildikleri goriilmistiir. Ancak 6znel bir yaklasimla kendilerinde hangi duygu daha baskin geliyorsa o
sekilde tanimini yapmaktadirlar. Kendi tanimlari dahilinde 6grencilerin degerleri uygulama boyutu sorgulanmis
ve yine kendi cevaplarina gére uygulamada oldukca yeterli olarak bulmuslardir. Orman (2020)’'da BILSEM
ogrencileriyle yaptigi calismada da 6grenciler derslerde uygulanisini ve yapilan ek ¢alismalari yeterli bulmuglardir.
Bu sonuglar birbirini destekler niteliktedir. Ogrenciler her ne kadar géreceli bir durum olsa da, 6gretmene ve
sinifin ihtiyaclarina gore sekillense de, degerlerin sinif icinde ki uygulanisini yeterli gormektedirler. Bu
sonuglardan da anlagilacagi lGizere okul ortamiigin hangi degerin verilmesi uygun gorildiiyse, 6grencilerde o deger

belirmekte ve bundan dolayi da 6grenciler kendilerine verilen egitimi yeterli géormektedirler.

Degerlerin egitimdeki yerine dair Ogrenci goéruslerinde okul ortaminda 0Ogrenilmesi gerekir seklinde
belirtmislerdir. Bu sonug 6grencilerde degerler egitimi ile kazanilan huylarin ¢ocuklarin yasadigi tim ortamlarda
kontrol edilmesi, degerler egitimi icin okulun elverisli hale getirilmesi (Cengelci, Hanci ve Karaduman, 2013)
sonucuyla; giinlik hayatlarinda degerlerle i¢ ice olan 6grencilerin degerler kazanimlarinin etkili bir sekilde
O6grenebilmeleri icin okul ortamlarinin cesitli etkinleri gercgeklestirebilecek sekilde dizenlenmesi gereklidir
(Deveci, Selanik Ay, 2009) sonucuyla; Ogrencinin hayatinin gectigi bitiin ortamlarda deger egitimi
gerceklesmektedir. Okul ortami da bunlardan biridir. Cocugun deger egitimine okul, aile, arkadaslari, dijital
ortamlar gibi pek ¢ok faktér etki etmektedir. Ogrenciler pek cok kanaldan cesitli degerlerle karsilasip, deger
egitiminden gegmektedir (Doganay, 2006) sonucuyla uyumlu oldugu gérilmustir. Yapilan galismalarin sonuglari
da okulun degerler egitiminin verildigi en 6nemli kurum oldugu, aile, akraba, arkadas cevresi gibi paydaslariyla
degerler egitimi almaya devam ettigi, ancak 6gretmenlerin ve okulun bu konuda en belirleyici unsur oldugu

ortaya cikmaktadir.

Ogrenciler tarih dersini degerlerin 6grenilmesi agisindan oldukca dnemli gérmektedirler. Bu konuda yapilan

¢alismalardan Demircioglu ve Tokdemir (2008)'de deger egitiminin yapilabilecegi en 6nemli ders olarak tarih
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dersini isaret etmiglerdir. Vatandaslik kavrami, Kiltiirel mirasin devri gibi daha ¢ok duyussal alanla tarih dersinde
bu kavramlarin 6grenciler tarafindan farkindaliginin saglanmasi icin deger egitimi ile tarih dersinin icerisinde
mutlaka olmasi gerektigini belirtmislerdir. Ulusoy (2007)'de ¢alismasinda benzer bir sonuca ulasarak demokratik
ve geleneksel degerlerin tarih dersiyle 6grenciye iletilebildigini ortaya koymustur. Ogrencilerin bakis agisi da ayni
yondedir. Milli ve evrensel degerlerin verilmesi igin tarih dersinin en 6nemli 6grenme alani oldugunu dile
getirmislerdir. Bu calismalardan gikarilacak ortak sonug, tarih dersiyle olusturulmasi distnilen vatandaslik
bilincinin dogal bir sonucu olarak vatanseverlik degeri milli ve evrensel degerler icinde 6n plana ¢ikmaktadir.
Bundan dolayi tarih dersi degerler egitiminin bir pargasi gibi gérinmekle beraber, vatanseverlik degerinin olusu

da tarih dersinin bir geregi olarak kabul edilmektedir.

Ogrenci cevaplarina gére Tarih dersiyle en cok vatanseverlik degeri verilmektedir. Bu sonug¢ Cengelci, Hanci ve
Karaduman’in (2013) ¢alismasinda dirustlik, Aktepe ve Yalginkaya’nin (2016) galismasinda sorumluluk, Caliskan
ve Saglam’da (2012) hosgorii, Tay, Durmaz ve Sanal’da (2013) aile, saygi, sevgi, dostluk, en cok 6ne gikan degerler
olmustur. Bu calismada adalet degeri en az verilen deger olarak belirlenirken; Tay, Durmaz ve Sanal (2013)'da
guvenirlik, estetik gibi degerler en az kullanilan degerler olarak belirlenmistir. Cengelci, Hanci ve Karaduman
(2013) sinif iginde alinacak kurallari ortak belirleyebilme ve temizlik degerini 6grenciler tarafindan lzerinde en az
durulan deger olarak belirlemislerdir. Bu sonuglardan da anlasilacagi izere en ¢ok ve en az 6nem verilen degerler
her calismada farkli sonuglar gostermistir. Bu da degerlerin gorecelilik tasidigl kisiden kisiye ve toplumun
ihtiyacina gore belirdigi sonucunu ortaya ¢ikarmaktadir. Bu yaklasim ise Prencipe’nin yaptigi ¢alismanin sonucu
olan 6grenciler degerlerin toplumun kabul diizeyine bakarak degerlendirdikleri, toplum tarafindan benimsenen
degerlerin Ggretimine olumlu baktiklari (2001) sonucuyla benzerlik gostermektedir. Her okul ortaminda
olusturulmasi beklenen deger hangisi ise o daha ¢ok 6n plana g¢ikmakta ve Ogrenciler tarafindan en c¢ok

benimsenen deger davranisi o yonde gelismektedir.

Ogrencilerin c¢ogu derslerde degerlere 6nem verildigini ancak ders kitaplarinda fazla bahsedilmedigini
belirtmislerdir. Deveci ve Selanik Ay (2009), yaptiklari calismada ders programlarinin degerlerin kazandirilmasina
yonelik olarak hazirlanmasi gerektigini belirtmislerdir. Degerleri iceren bir program yapisirsa ders kitaplari da
programa gore sekil alacaktir. Degerler egitimi programlara ¢ok fazla yansimasina ragmen ders kitaplarinda yeteri
kadar yer bulamamistir. Konularla ilgili degerler egitimini pekistirecek, olusumunu saglayacak etkinlikler
bakimindan zayif kalmaktadir. Degerler egitimini okul ortamlarinda rol model alarak olusturulmaya

cahisilmaktadir.

Degerler egitimi icin 6grencilerin 6nerilerine bakilacak olursa degerleri 6gretmenin sadece tarih dersiyle sinirh
kalmamasi gerektigi, tarih derslerinde ders kitabi haricinde farkli etkinliklerle milli ve evrensel degerlerin verilmesi
gerektigi, 6grencileri degerler egitimine dahil edecek ¢alismalar yapilmasi gerektigini dile getirmislerdir. Orman
(2020)'da yaptigi calismada sonug olarak ayri bir sinif olusturularak 6zellikle mili degerlerin olusunu saglayacak
etkinliklerin yapilmasi gerektigini belirtmistir. Degerler egitimi toplumun tiim kesimlerini ilgilendirdigi ve ortak

davranislari hedefledigi icin sadece tarih disiplinine ait olarak gériilmemesi gerekmektedir. Bu konuda toplumsal
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biling olusturmak igin okul ortaminda biitiin disiplinler beraber hareket ettikleri takdirde deger egitimi 6grenciler

Gzerinde daha etkili olacaktr.

Sonug olarak, deger goreceli bir kavramdir. Her okul ortaminda hangi degerler daha baskin kullaniliyorsa
Ogrencilerde o deger duygusunun daha gelistigi gozlenmektedir. Degerlerin okul ortaminda ve sinif iginde
uygulanma bigimini de 6grenciler yeterli gormektedirler. Degerler toplumun bitinin ilgilendirdigi icin deger
egitimi sadece okulun gorevi degildir. Aile de bu egitimin bir pacgasidir. Dolayisiyla okul, aile ve 6grenci arasinda
gerceklesecek bir egitim ile toplumda hedeflenen davranislarin daha kalici olmasi saglanir. Ders kitaplari deger
egitimi konusunda ¢ok acik olmamakla birlikte, okul programlarinda degerler egitimine oldukga buyuk bir pay
ayrilmistir. Lise 6grencileri milli ve evrensel degerleri en ¢ok vatanseverlik olarak algilamaktadirlar. Vatandaslik
kavrami, kiltirel miras gibi unsurlar deger egitiminin icerigini olusturmaktadir. Tarih dersi degerler egitiminin
dogal olarak gergeklestigi bir derstir. Ancak bu egitimi sadece tarih dersine birakmak dogru degildir. Ogrencinin
akademik olarak gelisiminden sorumlu olan biitun disiplinler, ayni zamanda 6grencinin hayata hazirlanmasindan

da sorumludur. Bundan dolayi degerler egitimini bitlin dersleri ortak bir sekilde ylritmesi gerekmektedir.

ONERILER

Degerlerin 6grenciye aktarilmasi rol model alma, gizli 6grenme gibi yontemlerle aktariimaya ¢alisilirsa daha kalici
ve uygulamada daha basarili olunur. Bundan dolayi 6zellikle okul atmosferinde degerlerin uygulanabilecegi uygun
ortamlar olusturulmalidir. Uygulamada iyi érnekler dne ¢ikarilmali ve 6grenciler tesvik edilmelidir. Ogretmenlere
yardimci olacak degerler egitiminde kullanabilecekleri etkinlikleri iceren 6rnek kitaplar hazirlanmalidir. Milli

degerlerin gelismesi icin milli glinlerde 6grencilere daha gok aktif gérev verilmelidir.

Etik Metni

Bu ¢alismanin verileri 2018 yilinda toplanmistir. Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma
ve yayin etigi kurallarina, dergi etik kurallarina uyulmustur. Makale ile ilgili dogabilecek her tirlt ihlallerde

sorumluluk yazara aittir.
Yazarin Katki Orani Beyani: Bu Tek yazarli olan bu galismada yazarin katki orani %100'ddr.
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