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ABSTRACT

In today's world where science, technology and transportation progress and develop at a dizzying
pace, foreign language acquisition is gaining importance day by day, and monolingualism is being
replaced by multilingualism and multiculturalism. Although teaching Turkish as a foreign language
is a new discipline today, the historical adventure of teaching Turkish as a foreign language dates
back to ancient times. Although it is a new disciplinary field today, new theories, methods, skills
and practices are developed and applied to the field by experts in this field. The aim of the study is
to teach Turkish to individuals coming from Syria and learning Turkish through processual drama.
For this purpose, an example of application is also given for researchers and educators. Qualitative
research method, case pattern, was preferred as the method of the study. The data was collected
through documents and a descriptive application example was presented in the data analysis. It is
important that the teachers who provide this education to Syrian refugees adapt to the process as
well as their education. Asylum seekers need to live in harmony in order to survive in our country.
However, in order to create a harmonious living space with refugees, it is thought that it would be
beneficial for those who educate them to receive training in social harmony.

Keywords: Teaching Turkish as a foreign language, drama, processual drama, application example.
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INTRODUCTION

Although Turkish has been spoken since the time of the Hun Empire, which ruled between 220 BC (BC) and 216
AD (AD), the first known written documents of Turkish are stone tablets found in the Orkhon-Yenisey valley from
the Gokturk state period, which ruled between 552-745 AD. Are the inscriptions engraved on it. The work titled
Divani LGgat-it Tark, written by Kasgarli Mahmut between 1072-1074 AD, is remembered as the first work
written with the aim of teaching Turkish as a foreign language. Then comes the work called “Muhakemetu-I
Lugateyn” written by Ali Sir Nevai during the Chagatai Period. It is known that throughout the historical
development process, grammar, dictionaries and conversational works were written by Kipchak, Ottoman and
Western people in order to teach Turkish to foreigners. In fact, Westerners opened schools to teach Turkish, and
in addition to teaching Turkish, they also carried out Turkology activities through schools. The newly established
Republic of Tirkiye facilitated the teaching of Turkish to foreigners as well as teaching Turkish as the mother
tongue, as a result of the research and investigations carried out by the Turkish Language Association, which it
established after the revolutions in writing. Today, many institutions and organizations continue to work actively
with the aim of teaching Turkish as a foreign language at home and abroad through the Republic of Tirkiye. As
can be understood from the information we have provided, although the history of teaching Turkish as a foreign
language dates back to ancient times, it is a new discipline in the modern sense. The story of Syrian immigrants
coming to Tlrkiye, which started in 2011 in the context of teaching Turkish as a foreign language, continues today
with the permanent stay of these people in our country. The entry of more than three million people into the
country affected every layer of society, and the Syrian population, which was 20.5 million before the war,
dropped to 7 million in the seventh year of the conflict. According to September 2018 figures, 12 million of the
Syrian population has been displaced. More than 6 million of the displaced people were forced to migrate within
Syria, and more than 5 million had to migrate to Syria's neighboring countries and Europe. There was intense
migration to Tirkiye, Lebanon, Jordan, Iraq and Egypt. Tirkiye is among the countries most exposed to
immigration. According to January 2020 data, there are approximately 3.5 million Syrian refugees in Tlrkiye
(UNHCR, 2020). The desire of so many people who do not speak Turkish to learn the language of the country
they took refuge in has taken teaching Turkish as a foreign language to a completely different dimension. The
concept of Turkish education has changed since the day the migration began; teaching Turkish as a foreign

language is almost identical to teaching Turkish to Syrians.

This situation has caused those who teach Turkish to foreigners to focus largely on Syrian refugees (Kara, Karakog
and Dagistanlioglu, 2017, p. 20). In this sense, Turkish teachers, Turkish language and literature teachers, and
classroom teachers started to give Turkish lessons to Syrian refugees within the framework of a project called
PIKTES; this process, which started in temporary education centers and camps, later continued in all public
schools by the decision of the Ministry of National Education. With this new practice, many teachers started
teaching Turkish to Syrians for the first time, and many of them were just introduced to this different culture.
Teachers need to adapt to this new culture in terms of language teaching as well as the adaptation of students.

Some of the teachers who have just started this training have been prejudiced against Syrians. These prejudices

2804



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

naturally affected the teaching process negatively. Not much can be expected from a teacher who does not love

his profession and does not enjoy his students.

In this respect, educators need to know and understand Syrian students as much as students need to know and
understand Turkish culture and life. In this sense, the concept of "empathy" comes into play. The economic and
social destruction caused to our country by Syrian immigrants in Tlrkiye is a separate issue. As educators, it is
our duty to understand those people who have taken refuge in our country - leaving all prejudices aside. Solving
problems starts with understanding and empathy. In this respect, the most appropriate method to ensure
harmony and an empathetic classroom environment is "drama". Drama, with a broad definition, is any kind of
immediate, direct relationship, action-reaction exchange, a minimum level of interaction or a dramatic situation
where a person engages with another person (San, 1990, p.573). As can be seen from the definition, the basis of
drama is human and human interaction. These are playful processes where all emotions turn into action and
behavior. "Processual drama" is one of the techniques that reflect the social side of drama. Process drama: It is
a drama technique inspired by many events in daily life and enriched with speaking and writing activities fed by
other techniques in drama. Identification and discovery of fictional roles and situations are the basic features of
processual drama. There is no requirement for students to have acting skills. The attitudes of the participants are
more important than the characters they portray. The student, who takes on a role in the processual drama,
experiences and reflects the process of being himself and acting as if he were someone else, while learning about
the drama and the process. Thanks to the role-plays involved in these learning processes, students become more

prepared for life as they learn by experiencing (Adiglizel, 2015, p.389).

The approach called “process drama” or “processual drama” is generally based on the development of the
subject discussed in drama studies in an episodic manner, based on a process. In the process of creating a
meaning and reaching a conclusion within this structure, the participant can enter different roles and sometimes
be inside the role and sometimes outside it; the roles of active and passive participant and observer provide
different perspectives on the current situation. The episodic structure is a structure in which the unity of time
and space is not sought in an uninterrupted process, and the story is told in parts. It should not be forgotten that
while each section is meaningful independently, it also creates a holistic meaning when combined with other
sections. In process drama, an imaginary world is created and any problem that concerns the participant is
addressed within this imaginary world. In this world, the participant adopts a certain attitude through fictional
characters in fictional situations he creates based on his real feelings, and it is assumed that this choice will also
affect the participant's attitude in the real world. In this approach, no text can be mentioned that covers the
entire process. Without following a text, a problem that concerns the participant is addressed by incorporating
artistic possibilities such as thematic role-play and symbolic narration. It progresses under the guidance of the
teacher, who plays the main role in the role-plays. The teacher furthers this process by asking various questions
to the participants. The results achieved through activities during the process do not depend solely on the current
creations of the participants. One of the most familiar and noticeable features of process drama is the "pretext".

The preliminary text is the starting point of the episodes on which the process will be based and provides the
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participant with the necessary data to establish a relationship between himself and the process regarding the
content of the process. Metaxis is at the forefront in procedural drama. Metaxis is a situation where play and
reality are kneaded together. In this way, all participants make realistic role-plays during the game (Ustuk, 2014,

p.49, 80-81, 92).

Image: Process drama workshop

Process drama is a form of designing an educational process using improvisations. Drama, as in all its
manifestations, is a form of representation that creates a fictional world by using real life stories and often real
objects. The distinctive aspect of this representation is that the events to be represented are shaped by the
negotiations of the participants. In other words, the "process" occurs under the control of the drama participants
(Sezerel and Gokbulut, 2015, p.107). Haseman (1991, p. 19-20) mentions the following features for processual

drama:
a. It activates the participants' motivation to respond artistically to the situation/problem.

In

b. Itinvolves establishing a state of metaxis. This means that the “real” and “fictional” worlds exist simultaneously

in the mind. In this respect, it serves to question the ordinary / given by transcending the conditions of existence

that are actually comprehended.
c. It uses the components of drama.
d. In an educational context, it includes education/art interaction to ensure the quality of teaching.

to. It challenges the instructor and learners to collaborate to construct dramatically playable actions.
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f. In processual drama, the issue of “making drama” is not imposed on the participants, but is negotiated with
them. Management based on this negotiation is put forward as a statement of will, but it does not prevent the

review of the process, the movement of the study in a new direction, and the conduct of research.
g. It re-establishes the traditional relationship between actor, text and audience.

The fact that the participants prepare, read and evaluate the play during the play also collapses the traditional

roles of actor, artist and audience.

“It forces the instructor and the learners to collaborate to construct dramatically playable actions.” This
statement forms the basis of our article. The majority of Turkish teachers teaching Syrian students do not start
their careers willingly, and even begin their teaching careers by bringing some of their prejudices with them. In
fact, here we see that we are faced with a group of instructors who do not know the target audience they will
teach and whose doors of empathy are closed. This group has many question marks at the beginning of their
careers about whom, why and how they will teach. When the deficiencies and inadequacies in personal rights

are added to this, the situation becomes even more complicated.

With processual drama, educators identify a problem within the framework of their own experiences and
knowledge, and try to find a solution to this problem in a common process. In this way, participants quickly
experience the feeling of being "us". This improves joint action and adaptation skills. Process drama is an
interactive form of drama that creates a dramatic structure for participants to experience and live a story. This
form of drama helps participants develop their emotional, social and cognitive abilities. Process drama is often
used in education and community work, but can also be used in therapy and business. Process drama offers
students the opportunity to explore a topic more deeply and develop empathy, problem-solving and critical
thinking skills. It can also help participants improve their social skills and ability to collaborate. That's why many
educators and community leaders choose to use process drama as an educational and community development

tool.

Based on all these, considering the historical process of teaching Turkish as a foreign language, it has become
inevitable to use more modern methods and techniques today. That's why in this study, in which we recommend
using the drama method, which is based on the constructivist approach that we use in many fields of education,
in teaching Turkish as a foreign language, it is aimed to teach Turkish through processual drama to individuals
coming from Syria and learning Turkish. For this purpose, an application example is also given for researchers

and educators.

Process Drama Ethnicity

After the basic warm-up activities of the drama, the leader divides the trainers into groups of four or five. Groups
are divided into numbers: 1st group, 2nd group etc. Groups can also give themselves names if desired. The leader

asks them to think of a Syrian student they have taught or know. The leader then asks each group to create a

2807



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

story that tells about that student's life before coming to Tirkiye, the process of arrival, the experiences they
experienced in Tirkiye and the consequences of all these. This fiction will be created by all individuals in the
group and turned into a common story. Later, this story will be written down. However, before this, each group
will have a discussion within themselves to mature the story and eventually write it. Every group member should
be involved in the story writing process. Then the groups write down the story in a given time. Each group is free
within itself. For the writing activity, the leader assigns a suitable time to the participants. At the end of the
period, the leader asks the groups to find a title for the story. After this process is completed, all groups start
reading their stories, starting with the first group. The leader has all groups read their story out loud. When each
group reads its story, the leader writes the title of the story and the name of the hero on the board. He codes

the main lines of the story on the board.

Example:

Group 1

Mirwan

13 years old

Mother alive, father dead

Has 7 siblings

They came from Aleppo.

He experienced the war even at a very young age.

He has a lot of trouble at school because he has to work.

He has a hard time learning Turkish writing.

After the groups' stories, the main framework of which is determined, are written on the board, the leader
evaluates all the stories and discusses them with the participants. By voting, he chooses the one most suitable
for role-play. Then, he divides the selected story into parts consisting of dramatic elements, taking into account

the number of groups.

For example:

1. Mirwan's life in Syria before coming to Turkiye

2. What Mirwan and his family experienced during the war
3. Stories of coming to Turkiye

4. Their first experiences when they came to Turkiye

5. Mirwan's experiences at school

These fragmented stories, each containing a dramatic element, are distributed to the groups in turn. And each
group is asked to enact these pieces based on the original story. A certain period of time is given for this. At the
end of this period, story parts are animated, taking into account the flow of events. At the end of all the role-
plays, the character of "Mirwan" as a refugee is examined: The life of the refugees, their adaptation or

incompatibility with Turkiye, their educational life and our view of them are discussed. The leader then asks for
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five volunteers from the group. At the end of all these interrelated stories, he wants a final revival to be made
on what kind of future should be for "Mirwan". Volunteers make the role-plays, taking into account what is said,
the dramas performed and the evaluations. The leader takes a break. After the break, distributes drawing paper,
colored pencils, newspaper and magazine pages, scissors and glue to all groups. And he turns to the participants
and asks them to publish a newspaper article describing all of Mirwan's experiences. Based on the role-plays, all
groups design the story of a refugee child as a newspaper article and paste the newspaper they have produced
on the classroom board. Each group chooses a spokesperson and tells the news to the other participants and

answers any questions.

The basic thing in this application example is to increase the experience of trainers by determining the character
of a refugee and creating stories that can be lived through it. Here, not only the general profiles of immigrants
through character, but also the rules that shape the character, the behavior and approaches of the local
governments and the people of the host country, which are at the center of the problem, are experienced. In
this context, the tasks determined by the leader and the participants are enacted in a story and various roles are

tried.
METHOD
Design of the Study

In this study, case study was preferred as the qualitative research method. A case study allows a specific event
or situation to be examined and described in detail (Creswell, 2021, p.100). The main purpose of the research is
to add the processual drama activity to the literature as an exemplary application, which is why this method was
chosen. Since the researchers wanted to put the subject within a certain limit, they found it appropriate to use
the single instrumental case study model. Thanks to this approach, we can focus on a specific subject in depth
and access the necessary documents for analysis. Although various data collection methods are generally
recommended for in-depth studies in the literature, this review was conducted only through document analysis

and potential participants, such as students and teachers, were not interviewed (Creswell, 2021).
Data Collection Process and Analysis

In this research, document analysis was conducted within the framework of a qualitative approach. Document
analysis involves detailed examination of written sources that contain information about the situation to be
examined (Yildirim and Simsek, 2018, p. 189). The data sources of the research are processual drama and activity
examples. Since only document analysis was used in the research, ethics committee approval was not required.

The collected data were discussed in a descriptive manner.
Validity and Reliability

In the methodological part of the study, the researchers specified in detail the nature of the documents
examined, the selection processes and the analysis method used (Creswell and Miller, 2000; Johnson, 1997).

Transferability refers to the extent to which the findings of a study can be applied to similar scenarios (Fraenkel,
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etal., 2012, p. 107). Accordingly, the different stages of the study are presented in detail in the specified sections.
Internal reliability indicates whether different researchers can find similar results based on the same data
(Fraenkel, et al., 2012, p. 165). In this context, the collected data were evaluated in depth by the researchers in
accordance with the research question. External reliability includes details about how the study was conducted
in a certain process (FraenMetkel, et al., 2012, p. 103). The research steps were explained in detail in certain

sections and the results were reviewed by a Turkish education expert.
RESULT AND EVALUATION

Many research and studies have been carried out throughout history in order to understand and know people
from various aspects; different educational approaches have been tried. Although this ongoing search still
searches for a lot of information waiting to be discovered, evolutions are now accepted that it would be more
meaningful to describe humans as holistic. It is necessary to evaluate developmental classifications such as
cognitive, affective, psychomotor and intuitive domains separately, but accept them as a whole. Since separating
these developmental classifications in language teaching would cause us to miss the essence of the matter, the
method we choose must educate people in every aspect. Moreover, if this education includes a second language,
a part-to-whole approach such as learning only vocabulary or grammar will not yield results. At this point, social
harmony and the transfer of culture are required. The language-culture-harmony combination should be taken
as a basis in the language teaching of Syrian refugees, who are numerous in our country, and it is important to
choose the technique that will best manage this process. Asylum seekers need to live in harmony in order to
survive in our country. While international interaction makes learning other cultures a necessity (iscan, 2011, p.
2), not only language teaching but also correct cultural transfer should be emphasized. In this context, in order
to create a harmonious living space for refugees, it is thought that it would be beneficial for those who educate

them to receive training on social harmony.

Language-culture-harmony are concepts related to each other. It is unthinkable that a teacher who cannot
achieve this harmony will teach a culture that is foreign to the target language. Understanding culture is the most
effective approach to teaching language. It is necessary to see language as both a means of transmission and a
means of communication (Gemalmaz 2010, p. 35). In this respect, the "processual drama" technique, which
improves the sense of empathy and helps the other person experience the events experienced, is thought to be
appropriate. Process drama is a drama technique that has been frequently used in our country in recent years.
Process dramas are long-term drama works. During the process, the terms and concepts of the subject are
learned by researching them personally. It should not be ignored that the mother tongue used consciously in

lessons will have a very positive impact on the foreign language acquisition process (Butzkamm 2003, p. 29).

In processual drama, an experimental atmosphere is created. Social problems are tried to be solved in this
artificial world. Because learning a foreign language requires thinking largely in that language (President, 2006,
p. 29). In this experimental atmosphere, participants create role-plays by combining their real-life experiences in
imaginary situations with imaginary people. In this way, it becomes easier for them to be interested and careful

while learning the language and to exhibit social behavior (Emiroglu, 2013, p. 277). In this technique, there is no
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text that covers the entire drama process. An attempt is made to examine a problem that concerns the
participants by dramatizing it, regardless of a text. Of course, the drama leader who will apply this technique
must be trained in this field. As the techniques with strong social aspects that bring people closer to each other
and enable us to understand each other increase, we will be much more effective in the process of teaching our
own culture to foreigners. Coban (2017), who used processual drama in teaching English, also revealed in his
study that both students and teachers improved their foreign language proficiency and increased their desire to
communicate thanks to processual drama activities. In the principles of teaching Turkish as a foreign language,
it is very important to put the learned language to work, especially in speaking skills (Unal and Demirtas (2019).
It is thought that processual drama will make positive contributions to both the learner and the teacher in this

aspect.
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SURIYELILERE TURKCE OGRETENLER iCiN “DiL VE UYUM” KAPSAMINDA SiHiRLi BiR TEKNiK:
SURECSEL DRAMA

0z

Bilim, teknoloji ve ulasimin bas dondirici bir hizla ilerleyip gelistigi glinimizde yabanci dil edinimi
her gecen giin 6nem kazanmakta bununla beraber tek dilligin yerini ¢ok dillilik ve kaltarlaluk
almaktadir. Yabancilara Turkge 6gretimi glinimizde yeni bir disiplin olmakla birlikte ayni zamanda
tarihi seyri icinde Yabancilara Tirkce Ogretiminin tarihi serliveni eskilere dayanmaktadir.
Glinimuzde yeni bir disiplin alani olmasina ragmen bu alandaki uzmanlar tarafindan yeni kuram,
yontem, beceri ve uygulamalar gelistirip alana uygulanmaktadir. Calismada Suriye’den gelen ve
Tirkceyi 6grenen bireylere siirecsel drama ile Tirkgenin 6gretilmesi amacglanmistir. Bu amag
dogrultusunda arastirmacilara ve egitmenlere yonelik uygulama 6rnegi de verilmistir. Calismanin
yontemi olarak nitel arastirma yéntemi durum deseni tercih edilmistir. Veriler dékiiman yoluyla
toplanmis olup veri analizinde betimsel olarak uygulama o6rnegi sunulmustur. Suriyeli
siginmacilarin egitimi kadar onlara bu egitim veren 6gretmenlerin de slirece uyum saglamasi
onemlidir. Siginmacilarin tlkemizde yasamlarini strdirebilmeleri icin uyum iginde yasamalari
gerekir. Ancak siginmacilarla uyum iginde bir yasam alani olusturabilmek igin 6zellikle onlara egitim
verenlerin de toplumsal uyum hakkinda egitim gérmelerinin faydali olacagi distinilmektedir.

Anahtar kelimeler: Yabancilara Tirkge 6gretimi, drama, slire¢sel drama, uygulama ornegi.
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GiRiS

Tirkge, Milattan Once (MQO) 220- Milattan Sonra (MS) 216 yillari arasinda hakimiyet siiren Hun imparatorlugu
devrinden beri konusuluyor olmasina ragmen Tiirkceye ait bilinen ilk yazili belgeler MS 552-745 arasinda hikim
suren Goktirk devleti devrinden kalan Orhun-Yenisey vadisinde bulunan tag tabletler tzerine kazinmis olan
yazilardir. MS 1072-1074 yillari arasinda Kasgarli Mahmut tarafindan kaleme alinan Divanu Ligat-it Tirk adli eser
Tirkgenin yabancilara 6gretmek gayesiyle yazilan ilk eser olarak yad edilmektedir. Ardindan Cagatay Donemi’nde
Ali Sir Nevai tarafindan yazilan “Muhakemeti-l Lugateyn” isimli eser gelmektedir. Tarihsel gelisim sireci
icerisinde Kipgak, Osmanli, Batililarin yabancilara Turkge 6gretmek maksadiyla gramer, sozIiik, konugmaya dénuk
eserlerin yazildigi bilinmektedir. Hatta Batililarin Tlrkce 6gretmek Gizere okullar agtigi ve okullar vasitasiyla Turkge
O6gretiminin yaninda Tiirkoloji faaliyetleri de yuriGtmuslerdir. Yeni kurulan Tirkiye Cumhuriyeti ise yazida yapmis
devrimlerin ardindan kurmus oldugu Tirk Dil Kurumunun yapmis oldugu arastirma ve incelemeler sonucunda
Tirkgenin ana dili olarak 6gretimin yaninda Yabancilara Tirkge 6gretimini kolaylagtirmistir. Ginimuzde Tirkiye
Cumhuriyeti eliyle yurt icinde ve yurtdisinda yabancilara Tirkge 6gretmek gayesiyle bircok kurum ve kurulus aktif
olarak gérev yapmaya devam etmektedir. Arz etmis oldugumuz bilgilerden anlasilacagi gibi Yabancilara Tiirkce
Ogretimi ’nin tarihi ¢ok eskilere dayanmakla beraber modern anlamda yeni bir disiplin alanidir. Yabancilara
Tirkce 6gretimi baglaminda 2011 yilinda baslayan Suriyeli gégmenlerin Tirkiye'ye gelis hikayesi, bugin bu
insanlarin llkemizde kalici misafirlikleriyle devam etmektedir. U¢ milyonun {izerindeki insanin Ulkeye girisi
toplumun her katmanini etkilemis, savastan dnce 20,5 milyon olan Suriye nifusu ¢atismalarin yedinci yilinda 7
milyona kadar dismustir. Eylil 2018 rakamlarina gore Suriye nifusunun 12 milyonu yerinden olmustur.
Yerlerinden olan kisilerin 6 milyondan fazlasi Suriye icerisinde, 5 milyondan fazlasi ise Suriye’ye komsu tlkelere
ve Avrupa’ya go¢ etmek zorunda kalmistir. Yogun olarak Tiirkiye, Lilbnan, Urdiin, Irak ve Misir'a gécler olmustur.
Tirkiye en fazla gége maruz kalan tlkeler arasindadir. Ocak 2020 verilerine gore Tirkiye’de yaklasik 3,5 milyon,
Suriyeli milteci bulunmaktadir (UNHCR, 2020). Tirkge bilmeyen bunca insanin sigindiklari Glkenin dilini 6grenme
istekleri; yabancilara Tlrkge 6gretimini bambaska bir boyuta stiriiklemistir. Goglin basladigl o glinden bugline
Tirkge egitimi kavrami degismis; yabancilara Tirkge 6gretimi ise temelde Suriyelilere Tiirkge 6gretimi alaniyla

neredeyse 6zdeslesmistir.

Bu durum yabancilara Tirkge 68retimi yapanlarin, biyik oranda Suriyeli siginmacilar izerine egilmelerine neden
olmustur (Kara, Karakog ve Dagistanlioglu, 2017, s. 20). Bu anlamda &nceleri PIKTES isimli bir proje ¢cercevesinde
Tirkce 6gretmenleri, Turk dili ve edebiyati 6gretmenleri, sinif 6gretmenleri Suriyeli miltecilere Turkge dersi
vermeye baslamis; gecici egitim merkezleri, kamplarda baslayan bu siire¢ sonra milli egitim bakanliginin karariyla
tim resmi okullarda devam etmistir. Bu yeni uygulamayla pek ¢ok 6gretmen ilk defa Suriyelilere Tiirkce
dgretmeye baslamis, yine pek cogu bu farkli kiiltiirle yeni tanismislardir. Ogrencilerin uyumu kadar 8gretmenlerin
de bu yeni kiltire dil 6gretimi boyutunda uyum saglamalari gerekmektedir. Bu egitime yeni baslayan
ogretmenlerin bir kismi Suriyelilere karsi 6n yargili olmustur. Bu 6n yargilar dogal olarak 6gretim siirecini de

olumsuz etkilemistir. Meslegini sevmeyen ve 6grencilerinden haz etmeyen bir 6gretmenden ¢ok sey beklenemez.
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Bu agidan 6grencilerin Turk kiltirind, yasantisini tanimalari ve anlamalari kadar egiticilerin de Suriyeli 6grencileri
tanimalari ve anlamalari gerekir. Bu anlamda “empati” kavrami devreye girmektedir. Tirkiye’deki Suriyeli
gocmenlerin Glkemize yasattigi ekonomik ve toplumsal tahribat ayri bir konudur. Bir egitimci olarak bizlere diisen;
Ulkemize siginmig bu insanlari -tim 6n yargilari bir kenara birakarak- anlamaktir. Sorunlarin ¢6ziimi anlamakla
ve empati kurmakla baslar. Bu agidan derslerde uyumun ve empati yapilabilecek bir sinif ortaminin saglanmasina
en uygun yontem “drama”dir. Drama genis bir tanimla, insanin insanla giristigi her tiir dolaysiz, dogrudan iliski,
etki-tepki alisverisi, arada olusan en az diizeyde bir etkilesim ya da dramatik durumdur (San, 1990, s.573).
Tanimdan da goruldigi gibi dramanin temelinde insan ve insanin etkilesimi vardir. Tum duygularin harekete,
davranisa donistigl oyunsu sireglerdir. Dramanin sosyal yanin yansitan tekniklerin basinda ise “Siiregsel
drama” gelir. Stregsel drama: glnlik hayattaki bircok olaydan esinlenerek gelisen ve dramanin igerisindeki diger
tekniklerden beslenen konusma ve yazma etkinlikleriyle zenginlestirilen drama teknigidir. Kurgusal rollerin,
durumlarin saptanmasi ve kesfedilmesi siiregsel dramanin temel &zelliklerindendir. Ogrencilerde oyunculuk
becerisi gibi bir 6zellik aranmaz. Katilimcilarin canlandirdiklari karakterlerden ziyade sergiledikleri tutumlar
onemlidir. Stregsel drama igerisinde bir rolii Gstlenen 6grenci, drama siirecinde ve drama hakkinda 6grenmeyi
gerceklestirirken kendisi olma ve baskasiymis gibi davranma sirecini yasar ve yansitir. Bu 6grenme siireglerinde
yer alan canlandirmalar sayesinde 6grenciler yasayarak 6grendikleri icin yasama daha hazirlikli hale gelirler

(Adiglizel, 2015, s.389).

“Slire¢ drama” ya da “slire¢sel drama” olarak adlandirilan yaklasim, genel olarak drama galismalarinda ele alinan
konunun bir slirece dayali olarak, epizodik bir bicimde gelismesi lizerine kuruludur. Bu yapi icinde bir anlam
olusturma ve sonuca varma siirecinde katilimci farkli rollere girebilir ve bazen rolin icinde bazen disinda olabilir;
aktif ve pasif katilimci ve gézlemci rolleri, iginde bulunulan duruma iliskin farkli perspektifier saglar. Epizodik yapi,
kesintisiz bir sliregte zaman ve mekan birliginin aranmadigi, hikayenin bélimler halinde anlatildigi bir yapidir.
Unutulmamalidir ki her béliim kendi icinde bagimsiz bir sekilde anlamliyken, diger bolimlerle bir araya geldiginde
de batanldkla bir anlam olusturmaktadir. Slire¢ dramada imgesel bir diinya olusturulur ve katilimciyi ilgilendiren
herhangi bir problem bu imgesel diinya igerisinde ele alinir. Katilimci bu diinya iginde, gercek duygularindan yola
¢ikarak olusturdugu kurmaca durumlarda, kurmaca karakterler lizerinden belli bir tutum icerisine girer ve bu
secimin katilmcinin gercek diinyasindaki tutumunu da etkileyecegi varsayilir. Bu yaklasimda, bitlin sireci
kapsayan, herhangi bir metinden bahsedilemez. Bir metni takip etmeksizin katilimciyi ilgilendiren bir problem,
tematik bir yolla canlandirma, sembolik olarak anlatma gibi sanatsal olanaklar sirece katarak ele alinir.
Canlandirmalardaki ana rolii {stlenen &gretmenin ydnlendirmesiyle ilerler. Ogretmen bu siireci katilimcilara
cesitli sorular yonelterek ilerletir. Slreg igerisinde etkinliklerle varilan sonug¢ sadece katilimcilarin o anki
yaratimlarina bagl degildir. Siire¢ dramanin en bilindik ve gdze carpan &zelliklerinden biri “6n metindir”. On
metin, stirecin dayandirilacagi epizotlarin baslangi¢ noktasidir ve katilimciya stirecin icerigi ile ilgili kendi ile stire¢
arasinda bir iliskilenme yasayabilmesi icin gerekli veriyi saglar. Siire¢sel dramada metaksis 6n plandadir.
Metaksis; oyunla gergegin bir arada yogrulmasi durumudur. Boylelikle tim katilimcilar oyun sirasinda gergekgi

canlandirmalar yaparlar (Ustuk, 2014, s.49, 80-81, 92).
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Gorsel: Siiregsel drama atélye

Suregsel drama; dogaclamalardan yararlanarak bir egitim slreci tasarlamanin bir formudur. Drama tim
goranimlerinde oldugu gibi, gercek hayat 6ykilerini ve siklikla da gercek nesnelerden yararlanarak, kurgusal bir
diinyay! yaratan, bir temsil bigimidir. Bu temsilin ayirt edici yani, temsil edilecek olaylarin, katilimcilarin
muzakereleri ile bicimlenmesidir. Diger bir deyisle, “siire¢”, drama katilimcilarinin kontroliinde olusmaktadir

(Sezerel ve Gokbulut, 2015, s.107). Haseman, (1991, s. 19-20) slregsel drama icin su 6zelliklerden bahseder:
a. Katilimcilarda, ele alinan duruma / probleme yonelik sanatsal bir yanit verme glidisiini harekete gecirir.

b. Bir metaksis durumunu kurmayi icerir. Bunun anlami, “gercek” ve “kurgusal” diinyanin zihinde ayni anda var
olmasidir. Bu yonuiyle, gercekte kavranan varolus kosullarinin asilarak, siradan / verili olanin sorgulanmasina

hizmet etmektedir.

c. Dramanin bilesenlerinden yararlanir.

d. Egitsel bir baglamda, 6gretimin niteligini saglamak icin, egitim/sanat etkilesimine yer verir.

e. Ogretici ile dgrenenleri, dramatik olarak oynanabilir eylemler insa etmek igin isbirligine zorlamaktadir.

f. Stregsel dramada, “drama yapma” konusu katilimcilara dayatilmamakta, onlarla miizakere edilmektedir. Bu
mizakereye dayanan yonetim, bir irade beyani olarak ortaya konmakta, fakat siirecin gozden gegirilmesini,

calismanin yeni bir dogrultuya dogru gidisini ve arastirma yapmayi engellememektedir.

g. Oyuncu, metin ve seyirci iliskilerindeki geleneksel iliskiyi yeniden kurmaktadir.
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Katilimcilarin oyunu oyun esansinda hazirlamasi, okumasi ve degerlendirmesi, geleneksel oyuncu, sanatgl ve

izleyici rollerini de ¢okertmektedir.

“Ogretici ile 6grenenleri, dramatik olarak oynanabilir eylemler insa etmek icin isbirligine zorlamaktadir.” Bu ifade
bizim yazimizin da temelini olusturmaktadir. Suriyeli 6grencilere ders veren Tirkge Ogreticilerinin biylk bir
¢ogunlugu meslege cok isteyerek baslamamakta hatta bazi 6n yargilarini yanlarinda getirerek 6gretmenlik
hayatlarina baslamaktadirlar. Aslinda burada ders verecegi hedef kitleyi tanimayan, empati kapilari kapal bir
Ogretici grubuyla karsi karsiya kaldigimizi goririz. Bu grup meslek hayatlarinin basinda kime, neden ve nasil ders
anlatacagl konusunda ¢ok fazla soru isaretine sahiptir. Buna bir de 6zlik haklarindaki eksiklikler ve yetersizlikler

de eklenince durum daha da karmasik bir hale gelir.

Suregsel dramayla egiticiler kendi deneyimleri ve bilgileri cercevesinde bir sorun belirlerler, ortak bir stirecte bu
problemin ¢6zimiini bulmaya calisirlar. Boylelikle katilimcilar kisa siirede “biz” olma duygusunu yasarlar. Bu da
ortak hareket etme, uyum saglama becerilerini gelistirir. Sliregsel drama, katiimcilarin bir hikayeyi
deneyimlemeleri ve yasamalari icin dramatik bir yapi olusturan, etkilesimli bir drama bigimidir. Bu drama bigimi,
katilimcilarin duygusal, sosyal ve bilissel yeteneklerini gelistirmelerine yardimci olur. Stregsel drama genellikle
egitimde ve topluluk g¢alismalarinda kullanilir, ancak ayni zamanda terapi ve is diinyasinda da kullanilabilir.
Suregsel drama, 6grencilere bir konuyu daha derinlemesine kesfetme, empati kurma, problem ¢ézme ve elestirel
disinme becerilerini gelistirme firsati sunar. Ayrica, katihmcilarin sosyal becerilerini ve isbirligi yapma
yeteneklerini gelistirmelerine de yardimci olabilir. Bu yiizden birgok egitimci ve topluluk lideri, siiregsel dramay

egitim ve topluluk gelistirme araci olarak kullanmayi tercih eder.

Tim bunlardan yola cikarak Tirkcenin yabanci dil olarak ogretilmesi baglaminda gecirdigi tarihsel siireg
disinildiginde ginimizde daha modern yontem ve tekniklerin kullaniimasi kaginilmaz bir durum olmustur.
iste bu yiizden egitimde bircok alanda kullandigimiz yapilandirmaci yaklasimi temele alan drama yéntemini
yabancilara Tirkce 6gretiminde kullanilmasini 6nerdigimiz calismada Suriye’den gelen ve Tirkceyi 6grenen
bireylere siiregsel drama ile Tirkgenin 6gretilmesi amacglanmistir. Bu amag dogrultusunda arastirmacilara ve

egitmenlere yonelik uygulama 6rnegi de verilmistir.
Siiregsel Drama Etnikligi

Dramanin temel isinma etkinliklerinin ardindan lider, egiticileri dort ya da beserli gruplara ayirir. Gruplar sayilara
ayrilir: 1. grup, 2. grup gibi... istege gore gruplar kendilerine isim de verebilirler. Lider onlardan egitim verdikleri
veya tanidiklari Suriyeli bir 6grenciyi disiinmelerini ister. Lider daha sonra her grubun o 6grencinin Turkiye'ye
gelmeden onceki yasamini, gelis slrecini, Tirkiye’de yasadiklarini ve tim bunlarin sonuglarini anlatan bir hikaye
kurgulamalarini ister. Bu kurgu gruptaki tim bireyler tarafindan olusturulacak ve ortak bir hikayeye
donistirilecektir. Daha sonra bu hikaye yaziya dokiilecektir. Ancak bunun 6ncesinde her grup kendi igerisinde
bir fikir tartismasi yaparak hikdyeyi olgunlastiracak ve sonunda onu yazacaklardir. Her grup tyesi hikdye yazma
sirecine dahil edilmelidir. Daha sonra gruplar hikayeyi verilen belirli bir stirede yaziya gegirirler. Her grup kendi

icinde 6zglirdir. Yazma etkinligi icin lider katilimcilara uygun bir zaman verir. Siire sonunda lider gruplardan
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hikayeye bir baslik bulmalarini ister. Bu islem de tamamlandiktan sonra birinci gruptan baslamak kaydiyla tim
gruplar hikayelerini okumaya baslarlar. Lider, tim gruplarin hikayesini yliksek sesle okutur. Her grup hikayesini
okudugunda lider hikayenin bashginin ve kahramani ismini tahtaya yazar. Hikdyede gecenleri ana hatlariyla

tahtaya kodlar.

Ornek:

Grup 1

Mirvan

13 yasinda

Anne sag, baba oll

7 kardesi var

Halep’ten gelmisler.

Savasi ¢ok kiiciik yasta da olsa yasamis.
Calismak zorunda kaldigi icin okulda ¢ok sikinti ¢cekiyor.
Tirkgce yazma egitiminde ¢ok zorlaniyor.

Gruplarin ana gergevesi belirlenmis hikayeleri tahtaya yazildiktan sonra lider tim hikayeleri degerlendirir, onlar
hakkinda katilimcilarla tartisir. Oylama yaparak canlandirmaya en uygun olanini seger. Sonra sectigi hikayeyi grup

sayisini dikkate alarak dramatik unsurlardan olusan pargalara ayirir.
Ornegin:

1. Mirvan’in Tirkiye'ye gelmeden 6nce Suriye’deki yasantisi

2. Mirvan ve ailesinin savasta yasadiklari

3. Tarkiye'ye gelis oykiileri

4. Tiirkiye'ye geldiklerinde ilk yasadiklari

5. Mirvan’in okulda yasadiklari

Bu pargalanmis ama her biri kendi icinde bir dramatik unsur barindiran hikayeler sirasiyla gruplara dagitilir. Ve
orijinal hikaye temel alinarak bu pargalari her bir grubun canlandirmasi istenir. Bunun igin belirli bir siire verilir.
Bu slire sonunda olay akisi dikkate alinarak hikaye pargalari canlandirilir. TUm canlandirmalar sonunda “Mirvan”in
siginmaci olarak karakteri irdelenir: Siginmacilarin yasami, Tlrkiye’ye uyumlari-uyumsuzluklari ve egitim hayatlari
ve bizlerin onlara bakisi tartisilir. Lider daha sonra gruptan bes tane gondlli ister. Tim bu birbiriyle ilintili
hikayelerin sonunda “Mirvan” agisindan nasil bir gelecegin olmasi gerektigi tzerine bir son bir canlandima
yapitimasini ister. Konusulanlar, vyapilan dramalar ve degerlendirmeler dikkate alinarak gonilliler

canlandirmalarini yaparlar. Lider bir ara verir. Ara sonrasinda. Tim gruplara resim kagidi, renkli kalemler, gazete
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ve dergi sayfalari, makas ve yapistirici dagitir. Ve katihmcilara dénerek “Mirvan’in tim bu yasadiklarini anlatan
bir gazete haberi ¢ikarmalariniister. Tim gruplar canlandirmalardan yola gikarak siginmaci bir cocugun hikayesini
gazete haberi olarak tasarlarlar ve gikardiklari gazeteyi derslik panosuna yapistirirlar. Her grup kendi igerisinde

bir s6zcl segerek yaptiklari haberi diger katilimcilara anlatir ve varsa sorulari cevaplarlar.

Bu uygulama 6rneginde temel olan; bir siginmaci karakterinin belirlenip bunun tzerinden yasanilmasi muhtemel
hikayelerin olusturulup egiticilerin deneyimlerinin artirilmasidir. Burada sadece karakter Gizerinden gé¢menlerin
genel profilleri degil karaktere sekil veren kurallar, sorunun merkezinde olan yerel yonetimler ve ev sahibi tlke
insanlarinin davranislari, yaklasimlari da deneyimlenir. Bu gergevede lider ve katilimcilar tarafindan belirlenen

gorevler bir hikdyenin icinde canlandirilir, gesitli roller denenir.
YONTEM
Calismanin Deseni

Bu ¢alismada, nitel arastirma yontemi desen olarak durum ¢alismasi tercih edilmistir. Durum galismasi, belirli bir
olayin veya durumun detayli olarak incelenip betimlenmesine olanak tanir (Creswell, 2021, s.100). Arastirmanin
ana amaci, siregsel drama etkinligini 6rnek bir uygulama olarak literatiire eklemektir, bu yiizden bu yontem
secilmistir. Arastirmacilar, konuyu belirli bir sinira oturtmak istediklerinden, tekli aragsal durum galismasi
modelini kullanmayi uygun goérmislerdir. Bu yaklasim sayesinde, belirli bir konuya derinlemesine odaklanip,
analiz icin gerekli dokiimanlara erisim saglanmistir. Literatlirde genellikle derinlemesine incelemeler igin gesitli
veri toplama yontemlerinin dnerilmesine ragmen, bu inceleme sadece dokiiman analizi Uzerinden yiritilmus ve

potansiyel katihmcilarla, 6rnegin 68renciler ve 6gretmenlerle, milakat yapilmamistir (Creswell, 2021).
Veri Toplama Siireci ve Analizi

Bu arastirmada, nitel bir yaklasim cergevesinde dokiiman analizi yapilmistir. Dékiiman analizi, incelenecek
duruma dair bilgiler tasiyan yazili kaynaklarin detayl incelenmesini kapsar (Yildirim ve Simsek, 2018, s. 189).
Arastirmanin veri kaynaklarini stiregsel drama ve etkinlik 6rnegi olusturmaktadir. Arastirmada sadece dokiiman
analizi kullanildigindan dolayi, etik kurul onayina ihtiyac duyulmamustir. Toplanan veriler betimleyici bir sekilde

ele alinmistir.
Gegerlik ve Giivenirlik

Arastirmacilar, ¢alismanin metodolojik boliimiinde incelenen belgelerin niteligi, se¢cim sirecleri ve kullanilan
analiz metodunu detaylica belirtmislerdir (Creswell ve Miller, 2000; Johnson, 1997). Aktarilabilirlik, bir calismanin
bulgularinin benzer senaryolara ne 6lglide uygulanabilecegi anlamina gelir (Fraenkel, vd., 2012, s. 107). Bu
dogrultuda, calismanin farkli asamalari belirtilen kisimlarda ayrintili olarak sunulmustur. i¢ giivenirlik, farkli
arastirmacilarin ayni verilere dayanarak benzer sonuglari bulup bulamayacagini belirtir (Fraenkel, vd., 2012, s.
165). Bu baglamda, toplanan veriler arastirmacilar tarafindan arastirma sorusuna uygun bir sekilde derinlemesine

degerlendirilmistir. Dis givenirlik, calismanin belli bir stirecte nasil yaritaldigiine dair ayrintilari icerir (Fraenkel,
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vd., 2012, s. 103). Arastirma adimlari, belirli kisimlarda ayrintili bir sekilde anlatilarak, sonuglar Turkge egitimi

uzmani tarafindan gézden gegirilmistir.
SONUG VE DEGERLENDIRME

insani muhtelif yénleriyle anlamak ve tanimak adina tarih boyunca birgok arastirma ve calisma yapilmis; farkl
egitim yaklagimlari denenmistir. Siiregelen bu arayis hala kesfedilmeyi bekleyen birgok bilgiyi arayadursun,
gliniimiizde insani butlincll (holistic) nitelendirmenin daha anlamli olacagl yoninde evrilmeler kabul
gormektedir. Bilissel, duyussal, psikomotor, sezgisel alan gibi gelisimsel siniflandirmalari ayri degerlendirmek ama
bir bltiin kabul etmek gerekir. Dil 6gretiminde de bu gelisimsel siniflandirmalari ayirmak isin 6zinu kagirmaya
sebebiyet vereceginden sectigimiz yontemin insani her yonlyle egitmesi gerekir. Kaldi ki bu egitim ikinci bir dili
kapsiyorsa sadece kelime 6grenmek, sadece gramer 6grenmek gibi pargcadan bitine bir yaklasim sonug
vermeyecektir. Bu noktada toplumsal uyum ve kiiltiiriin aktarimi gerekir. Ulkemizde sayica fazla olan Suriyeli
siginmacilarin dil 6gretiminde de dil- kiltir-uyum birlikteligi esas alinmalidir ve bu siireci en iyi yonetecek teknigin
secilmesi 6nemlidir. Siginmacilarin Glkemizde yasamlarini stirdiirebilmeleri igcin uyum icinde yasamalari gerekir.
Milletlerarasi etkilesim baska kiiltirleri de 6grenmeyi bir zorunluluk haline getirirken (iscan, 2011, s. 2) sadece
dil 6gretiminin degil dogru kultirel aktariminda alti gizilmelidir. Bu aktarim da siginmacilarla uyum iginde bir
yasam alani olusturabilmek icin 0Ozellikle onlara egitim verenlerin de toplumsal uyum hakkinda egitim

gormelerinin faydali olacagi distinilmektedir.

Dil-kultlr-uyum birbirleriyle ilintili kavramlardir. Bu uyumu yakalayamayan bir 6gretmenin hedef dile yabanci
olan bir kiiltiire egitim vermesi duslinllemez. Kilturt anlamak dili 6gretmek igin en etkili yaklasimdir. Dili hem
bir aktarim araci hem de bir iletisim araci olarak gérmek (Gemalmaz 2010, s. 35) gerekir. Bu agidan empati
duyularini gelistiren, karsidaki insanin yasadigi olaylari deneyimlemeye yardimci olan “siiregsel drama” tekniginin
uygun oldugu diisiinilmektedir. Stiregsel drama son yillarda lilkemizde de ¢ok sik bagvurulan bir drama teknigidir.
Suregsel drama uzun soluklu drama galismalaridir. Siiregte islenen konu icerisinde gegen terimler ve kavramlar
bizzat katilimcilar tarafindan arastirilarak 6grenilir. Derslerde bilingli sekilde kullanilan ana dilinin yabanci dil

edinim siirecini olduk¢a olumlu etkileyecegi( Butzkamm 2003, s. 29) goz ardi edilmemelidir.

Suregsel dramada, deneysel bir atmosfer olusturulur. Sosyal problemler bu suni diinyada ¢6zilmeye cahsilir.
Clnkt yabanci bir dili 6grenmek demek blyik bir oranda 6grenilen o dilde diislinmeyi gerektirir (Baskan, 2006,
s. 29) Katilimcilar bu deneysel atmosferde gergek hayattan elde ettikleri tecribeleri hayali durumlarda, hayali
kisilerle birlestirerek canlandirmalar yaparlar. Bu sayede dili 6grenirken ilgili ve dikkatli olmalari ayni zamanda
sosyal davranislar sergilemeleri kolaylasir (Emiroglu, 2013, s. 277).Bu teknikte, drama siirecinin tamamini
kapsayan, herhangi bir metinden bahsedilemez. Bir metne bagh olmaksizin katilimcilari ilgilendiren bir sorun,
dramatize edilerek irdelenmeye calisilir. Tabii ki bu teknigi uygulayacak olan drama liderinin bu alanda egitimli
olmasi gerekir. insani insana yaklastiran ve onu anlamamizi saglayan sosyal yonii kuvvetli teknikler arttikca kendi
kiiltlirimuzi yabancilara 8gretme siirecinde cok daha etkili olunacaktir. ingilizce 6gretiminde siirecsel dramayi
kullanan Coban (2017) da g¢alismasinda hem 6grencilerin hem de 6gretmenlerin slregsel drama aktiveteleri

sayesinde yabanci dil yeterliliklerini gelistirdigini ve iletisim kurmaya yonelik isteklerini arttirdiklarini ortaya
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koymustur. Yabancilara Tirkce &gretiminin ilkelerinde 6grenilen dilin ise kosulmasi, Ozellikle konusma
becerisinde olduk¢a &nemlidir (Unal ve Demirtas (2019). Siiregsel dramanin bu yoniiyle de hem

ogrenene hem de 6gretene olumlu katkilar saglayacagi diistintilmektedir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir. Makalede nitel
arastirma yontemi durum deseni tercih edilmistir. Calismanin materyali dokiiman oldugu igin etik kurul gerekli

degildir.
Author(s) Contribution Rate: Bu ¢alismada birinci yazarin katki orani %50, ikinci yazarin katki orani %50’dir.
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