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ABSTRACT

Test anxiety, which emerges due to various reasons, can negatively affect students' academic
achievement and future careers. Particularly, it was aimed to study on the young individuals who
were evaluated with the performance output and to examine test anxiety of fine arts high school
students according to various variables. The relational screening model was used in this research.
The study includes the music students studying at Tokat Fine Arts High School in the 2019-2020
academic year. The data collection process was based on voluntariness. 85 (90.4%) of the music
students consisting of 94 students in total were included in the research. In this research, the
demographic information form prepared by the researcher to describe the demographic
characteristics of the participants and the Turkish version of the Kenny Music Performance
Anxiety Inventory (Tokinan, 2013) were used. In this research, no significant difference was
found between the participant students' gender and anxiety scores. In addition to the studies
reaching this result. When the anxiety scores were compared by age, no significant difference
was found between them. In the research, when the anxiety scores were compared according to
grade level, a significant difference was found. It was determined that the anxiety level increased
according to the grade level of the students; however, it was seen that the 12th-grade students
were the most anxious ones. When the performance test anxiety states of the students were
examined according to the variable of educational level of the mother, it was seen that there was
not a significant difference between all dimensions and total scores. 1/3 of the mothers
participating in this research are primary school graduates. When the performance anxiety states
of the students were examined according to the variable of educational level of the father, it was
seen that there was a significant difference between total anxiety, negative performance
perception and physiological sub-dimension scores. When the anxiety scores were compared
according to the regular employment status of the mother and father, a significant difference
was found.
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INTRODUCTION

Although music is perceived as a relaxing and entertaining phenomenon that exists in the nature of human life
for many individuals, from an occupational point of view, music is also a phenomenon that mostly involves
stressful processes and requires effort, working hard, planning and discipline. Musicians regularly perform
performance practices and eat, sleep, work and get prepared like athletes. They can plan certain routines that
may affect their performances by being aware of themselves and their objectives. They may feel pressure for
several reasons when realizing these routines or showing performance. This feeling, which can also be
experienced in the practice process, usually reaches an observable level during the performance. The process
of engaging in music professionally or receiving education on this discipline can cause the individual to
experience this feeling many times. This is studied under the concept of anxiety, and it is a normal emotion that
can be experienced by everyone. The science of psychology states that this emotion can be functional even if it

is negatively perceived at first sight.

The date on which test anxiety began to be examined for the first time with scientific criteria coincides with
1960s when Alper recognized test anxiety and understood that it was not functional. In this examination, the
thought that anxiety may be functional, which is also mentioned above, develops when his peer Haber
understands that he can use his anxiety functionally. (Cited by Keskin, 2001). First of all, it is appropriate to

review the effect of test anxiety on function, its causes and consequences.

The person, who used anxiety as a term for the first time and evaluated it as a function of ego, is Freud (Kéknel,
1989). Although anxiety is a psychological phenomenon since it is an emotion, it also has cognitive and physical
dimensions (Liebert & Morris, 1967). In 1972, Spielberger emphasized that anxiety was an unpleasant
emotional state resulting from being evaluated. He categorized the emotion of anxiety as state and trait
anxiety by stating that anxiety may exist for a period of time or be permanent based on a situation. Test anxiety
is a reaction examined within the framework of “state anxiety” depending on the test state which may also
include the moment of the test or the process in which the outcome of the preparation and evaluation is
learned. Even if the individual does not have a feeling of anxiety under normal conditions, he/she can be

anxious by perceiving the test state as a threat.

Wine (1980) associated test anxiety with the negative thoughts passing through the mind of the student and
that cannot be prevented by the student before or during a test. In addition, not only negative thoughts or
beliefs about the test but also the perceptions regarding how the test results are used (Wolf & Smith, 1995)
and how the teacher evaluates the student (Hancock, 2001; Zats & Chassin, 1985) may also have an effect on
test anxiety. In fact, all these opinions may be related to test anxiety and generally constitute the sub-
dimensions of anxiety. Test anxiety is the main precursor of academic performance, and many studies have
revealed that test anxiety basically has a damaging structure. Students with high anxiety problems have

difficulty in understanding the conceptual characteristics of the education they receive and maintain this. In
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order to improve academic performance, educators should focus on the underlying causes of test anxiety and

studying behaviors of students (Sansgiry & Sail, 2006).

Beck presented the cognitive behavioral model. This is one of the most common psychotherapy theories (Bo,
Cisler & Deacon, 2010; Hoffmann, Wu & Boettcher, 2014). The main element of Beck's theory is cognition.
According to Beck's cognitive model, although people describe the physiological reactions at what they feel
intensely, malfunctioning cognitions lie at the bottom of anxiety (Clark & Beck, 2010). What is intended with
these cognitions is the process of incorrect information processing such as an individual's underestimating
his/her own coping capacity and perceiving harmless elements as threats (Clark & Beck, 2010). (Cited by
Gencer, 2019).

Performance is particularly important in professions such as musicianship like in every field of life. Performance
anxiety is used as a term in anxiety examinations of occupations such as musicianship. This type of anxiety is
similar to social anxiety with its characteristics to be watched or evaluated by other people at the time of

performance.

As emphasized by Raab (2015), performance can actually occur through the interactions of perception,
remembering, emotion and cognition systems with each other. Accordingly, what is expected from the person
during performance is to perform complex cognitive and behavioral tasks (Kenny, 2011). Performance anxiety

is caused by the coordinated output of this cognitive and behavioral effort.

According to Salmon (1990), music performance anxiety is the anxiety commonly felt by the musician about
his/her performance in front of the audience and fear of insufficient performance in contrast to his/her musical
level, education and readiness (cited by Gencer, 2019). In other words, the level of anxiety may not be directly

proportional to the educational level and readiness level of the individual.

In the studies conducted with the musicians of different levels in different countries, it was observed that
music performance anxiety was considerably widespread and disrupted the functionality of individuals (Barbar,
Crippa & Osorio, 2014; Fehm & Schmidt, 2006; Hernandez, Zarza-Alzugaray & Casanova, 2018; Kemenade, Son
& Heesch, 1995; Wesner, Noyes & Davis, 1990). Furthermore, there are findings regarding that anxiety is
associated with low grade-point averages and poor performance (Nacakg¢l & Dalkiran, 2011; Segool, von der
Embse, Mata & Gallant, 2013; Gencer, 2019) and it negatively affects the professional career of musicians

(Sieger, 2017; Spahn, 2015; Steptoe, 2001; Yondem, 2012).

Test anxiety, which emerges due to various reasons, can negatively affect students' academic achievement and
future careers. Particularly, it was aimed to study on the young individuals who were evaluated with the
performance output and to examine test anxiety of fine arts high school students according to various

variables. For this purpose, in the research, an answer was sought for the question: Do the test anxiety levels of
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students differentiate according to gender, age, grade level, educational level of mother, educational level of

father, regular employment status of mother and regular employment status of father?

METHOD

The relational screening model was used in this research. The study includes the music students studying at
Tokat Fine Arts High School in the 2019-2020 academic year. The data collection process was based on
voluntariness. 85 (90.4%) of the music students consisting of 94 students in total were included in the research.
The scale was applied in October through the internet by forming survey questions. To determine whether the
use of parametric analysis methods was appropriate in the analysis of the data collected within the scope of
the research, mean, median, mode, standard deviation, kurtosis and skewness values were calculated and
Kolmogorov—Smirnov analyses were performed to determine whether the normality assumption was fulfilled.
As a result of the analysis, the distribution was found to be normal. SPSS 22.0 packaged program was used in
the analysis of the data. Independent t-test was used to test whether the difference between students' test
anxiety scores and gender, regular employment status of the mother and father was significant. One-way
Anova test was performed to determine whether the difference between the students' test anxiety scores and
the variables of age, grade level and educational level of the mother and father was significant. The source of

the difference was determined with the Scheffe test.

Research Group

The research group consists of Tokat Fine Arts High School Music (N=85) volunteer students receiving
education in the 2019-2020 academic year. 46 (54.1%) of the students are female and 39 (46.9%) are male. The
age range of the students is between 14 and 18 years of age; 3 (3.5%) students are 14 years of age, 25 (29.4%)
are 15 years of age, 13 (15.2%) are 16 years of age, 23 (27%) are 17 years of age and 21 (24.7%) are 18 years of

age.

Data Collection Instruments

In this research, the demographic information form prepared by the researcher to describe the demographic
characteristics of the participants and the Turkish version of the Kenny Music Performance Anxiety Inventory

(Tokinan, 2013) were used.

In the demographic information form, there are cases where gender, age, class level, mother education status,
father education status, mother regular work, father's regular work or not. This information is relatively
important and researched in terms of meaning in many studies in the literature. (Aydin & isgorir, 2018;
Aydogan & Giirsoy, 2007; Aysan, et. al., 2001; Barbar, Crippa & Osorio, 2014; Baydag & Alpagut 2016; Biasutti &
Concina, 2014; Boucher & Ryan, 2011; Can, 2017; Kenny & Osborne, 2006; Dobos, Piko & Kenny, 2019; Dogan
& Coban, 2009; Erdzkan, 2004; Fehm & Schimidt, 2006; Giidek & Cicek, 2017; Gudek, 2009; Hamann, 1982;
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lusca & Dafinoiu, 2012; Kaya & Varol, 2004; Kenny & Osborne, 2006; Kenny, Driscoll & Ackermann, 2014,
Kurtuldu ve Aksu, 2015; Nacakgi & Dalkiran, 2011; Osborne & Kenny, 2008; Osborne, Kenny, & Holsomback,
2005; Patston & Osborne, 2016; Rae & McCambridge, 2004; Rasor & Rasor, 2005; Robson & Kenny, 2017; Ryan,
1999, 2000, 2006; Tokinan, 2014; Wesner, Noyes, & Davis, 1990; Yerin, 1995; Yilmaz, et. al., 2014; Yilmaz, Yazic
& Gilindiz, 2015; Yicel, Sen & Sen, 2019). Periodic polling of these knowledge and variables is necessary within

the framework of theoretical foundations.
Kenny Music Performance Anxiety Inventory

The 25-item scale developed by (Osborne & Kenny, 2005) for the young musicians between the ages of 12-19
was adapted into Turkish by Tokinan (2013). Cronbach's Alpha reliability coefficient of the scale is .895. Total
item correlations of the items vary between .336 and .651. The scale consists of five dimensions as negative
performance perception, psychological vulnerability, somatic anxiety, personal control and physiological

vulnerability.
FINDINGS (RESULTS)

Table 1. T-Test Results Regarding the Students' Total Anxiety Level Scores by Gender

Gender N Mean Standard t df p
Deviation

Female 46 94.28 18.67 1.071 83 .287

Male 39 98.76 19.88

When the total anxiety scores of the students by gender were compared, no significant difference was found

(p>0.05). Accordingly, it can be stated that anxiety levels of students did not change according to their genders.

Table 2. Anova Test Results Regarding the Students' Anxiety Level Scores by Age

Grade N X SD Levene Anova Groups
Levene P F P with
difference

Aged 14 3 96.00 23.64

(@)

@ Aged 15 25 95.72 19.41 1.323 .269 1.335 .264

§ (b)

— Aged16 13 87.15 13.96

S (o)
Aged 17 23 96.47 21.77
(d)
Aged 18 21 102.66 17.68
(e)
Total 85 96.34 19.25
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When the table is examined, it is seen that the students' test anxieties does not differ significantly according to

the age variable (p>.05). When the sub-dimensions were examined, no significant difference was observed.

Accordingly, it can be stated that anxiety levels of students do not vary by age.

Table 3. Anova Test Results Regarding the Students' Anxiety Level Scores by Grade Level

Grade N X SD Levene Anova Groups
Levene P F P with
difference

- 9th Grade 23 91.34 18.73
‘S_:J (a)
é 10th 20 97.50 18.74 .400 .754 3.611 .017 c-d
< _Grade (b)
S 1ith 20 89.85  16.67

Grade (c)

12th 22 106.40 19.24

Grade (d)

Total 85 96.34 19.25

9th Grade 23 52.26 13.42
~(a)
g 10th 20 56.40 13.25 .105 .957 4.448 .006 a-d
a- Grade (b) c-d
T 11th 20 5095 13.00
i—b Grade (c)
§ 12th 22 63.95 11.95

Grade (d)

Total 85 55.95 13.69

When the table is examined, it is seen that the test anxieties of the students differ significantly according to the

grade variable (p<.05). The source of the difference was tested with Scheffe. When the total anxiety scores

were examined, it was determined that the scores of the 11th grade were lower than the other grades and the

scores of the 12th grade were higher. When the sub-dimensions were examined, a significant difference was

detected in the dimension of negative performance perception. As in the total anxiety, it was concluded that

11th grades had a low anxiety level while the 12th grades had a high anxiety level.

Table 4.Anova Test Results Regarding the Anxiety Level Scores by Educational Level of the Mother

Grade N X SD Levene Anova Groups
Levene F P with
difference
> lliterate (a) 1 96.00
2 Primaryschool (b) 36  99.41 20.08
Z Secondary school 30 94.26 18.76 409 .74 39 814
g (c) 2
= High school (d) 11 93.63 18.33
Bachelor's degree 7 93.71 21.82
(e)
Total 85 96.34 19.25
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When the table is examined, it is seen that the students' test anxieties do not differ significantly according to
the variable of educational status of the mother (p>.05). When the sub-dimensions were examined, no
significant difference was observed. It can be stated that the anxiety level of the students did not change

according to the educational level of the mother.

Table 5. Anova Test Results Regarding the Anxiety Level Scores by Educational Level of the Father

Grade N X SD Levene Anova Groups
Levine P F P with
difference
Primary 19 105.68 19.74
*E school (a)
E Secondary 24 98.50 18.72 .752 525 3.817 .013 a-c
<f_§ school (b)
E High 29 87.89 17.19
school (c)
Bachelor's 13 97.53 18.06
degree (d)
Total 85 96.34 19.25
Primary 19 61.42 12.48
school (a)
OEJ- Secondary 24 57.45 13.39 231 .875 3.095 .031 a-c
o school (b)
E, High 29 50.24  13.36
o school (c)
2 Bachelor's 13 57.92 13.51
degree (d)
Total 85 55.95 13.69
Primary 19 4.21 1.47
school (a)
¢ Secondary 24 3.04 1.39 510 677 6.483 .036 a-c
é school (b)
A High 29 3.20 1.39
-5 school (c)
£ Bachelor's 13 3.92 1.75
degree (d)
Total 85 3.49 1.52

According to the table, it was observed that the test anxieties of the students differed significantly according to
the education level of the father (p<.05). In addition, it is seen that there is a significant difference in the sub-
dimensions of negative performance perception and physiological vulnerability. It can be stated that the
students, whose fathers are primary school graduates, experience a high degree of anxiety that they can show

a negative performance and feel vulnerable physiologically.

Table 6. T-Test Results Regarding the Total Anxiety Level Scores by Regular Employment Status of the Mother

Mother N Mean Standard t df p
Regular Job Deviation
Yes 29 89.37 18.23 2.471 83 .016
No 56 99.94 18.92
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A significant difference is observed (p<0.05) when the total anxiety scores of the students are compared
according to the regular employment status of the mother. The students, whose mothers do not have a regular
employment (99.94), have higher levels of test anxiety compared to the students whose mothers have a
regular employment. When the sub-dimensions are examined, there is a significant difference (p<0.05) in the
dimension of psychological vulnerability. It can be stated that the students, whose mothers do not have a

regular employment, feel psychologically vulnerable and experience anxiety.

Table 7. T-Test Results Regarding the Total Anxiety Level Scores by Regular Employment of the

Father
Father N Mean Standard t df p
Regular Job Deviation
Yes 64 89.35 14.83 7.524 83 .000
No 21 117.61 15.23

A significant difference is observed (p<0.05) when the total anxiety scores of the students are compared
according to the regular employment status of the father. It can be stated that the students, whose fathers do
not have a regular employment (117.61), have higher levels of test anxiety compared to the students whose
fathers (89.35) have a regular employment. When the sub-dimensions are examined, there is a significant
difference in the sub-dimensions of negative performance perception, psychological and physiological
vulnerability (p>0.05). Lack of a regular employment of the father considerably increases the anxiety level of

the student.

CONCLUSION and DISCUSSION

Music performance anxiety is an issue that is extensively discussed in the international literature and
considered important since solutions want to be offered. In Turkey, there are also valuable publications on
anxiety. The special area of interest of this research is to reveal the current situation by measuring music
performance anxieties of fine arts high school music department students according to the variables of gender,

age, grade level, parent educational level and income generation status.

In this research, no significant difference was found between the participant students' gender and anxiety
scores. In addition to the studies reaching this result (Barbar, Crippa & Osorio, 2014; Can, 2017; Kenny &
Osborne, 2006; Osborne & Kenny, 2005; Robson & Kenny, 2017; Ryan, 1999, 2000, 2006; Yicel, Sen & Sen,
2019), the previous studies generally state that females are more anxious in terms of performance compared
to males (Aydin & isgoériir, 2018; Aydogan & Giirsoy, 2007; Baydag & Alpagut 2016; Biasutti & Concina, 2014;
Dobos, Piko & Kenny, 2019; Gudek, 2009; Gudek & Cicek, 2017; lusca & Dafinoiu, 2012; Kenny & Osborne,
2006; Kenny et al., 2014; Nacakgl & Dalkiran, 2011; Osborne & Kenny, 2008; Osborne, Kenny, & Holsomback,
2005; Kurtuldu & Aksu, 2015; Patston & Osborne, 2016; Rae & McCambridge, 2004; Rasor & Rasor, 2005;
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Tokinan, 2014; Wesner, Noyes, & Davis, 1990; Yilmaz, Yazici & Gindiz, 2015). Kenny (2005) defines
performance anxiety as a group of psychological disorders affecting a wide range of individuals including test,
academic performance, giving a speech and showing a performance in the performing arts. Clinical researches
have also reported that females are more frequently diagnosed with psychological disorders (LeBlanc, Jin,
Obert & Siivola, 1997, Ryan, 2004). With the measurements performed within the scope of this research, it is
understood that the test anxieties of the students do not change according to gender. The studies discovering
that gender is not a significant variable or is insignificant in terms of anxiety may make researchers think that

there are mediating or other binding variables that can affect the results.

When the anxiety scores were compared by age, no significant difference was found among the participants.
There are also studies supporting these findings (Aydogan & Girsoy, 2007, Boucher & Ryan, 2011; Can, 2017;
Dobos, Piko & Kenny, 2019; Fehm & Schimidt, 2006; Gudek, 2009; Tokinan, 2014). When the findings of this
research are examined, it is seen that the anxieties of the students between the ages of 14-16 decrease by
year, they experience a high level of anxiety at the age of 17 and reach the highest level at the age of 18. In the
previous studies, there are also findings regarding that older students feel more anxious (Aydin & isgériir, 2018;

Kenny & Osborne, 2006; Osborne & Kenny, 2005; Ryan, 1999, 2000, 2006).

In the research, when the anxiety scores were compared according to grade level, a significant difference was
found. It was determined that the anxiety level increased according to the grade level of the students;
however, it was seen that the 12th-grade students were the most anxious ones. In some studies (Aysan,
Thomson, & Hamarat, 2001; Erézkan, 2004; Yerin, 1993), it was observed that anxiety increased as the grade
level increased. As the grade level increases, the difficulty of the performance increases. It is possible that the
level of anxiety felt when performing a complicated work is high. Moreover, it can be stated that there is an
increase in the performance anxieties of the senior grades with the inclusion of plans/expectations for the
future and certain factors (preparation for university exam etc.). There are also findings in the literature
regarding that the level of anxiety decreases as the grade level increases (Hamann, 1982; Nacakg¢i & Dalkiran,
2011). It is possible to explain these results with the belief of self-efficacy. In some studies, no significant
difference was determined (Kaya & Varol, 2004; Tokinan, 2014). When the significant difference found in this
research is discussed according to the literature, it can be interpreted with the anxieties regarding the future

expectations for graduation and the decrease in self-efficacy belief levels of the participant students.

When the performance test anxiety states of the students were examined according to the variable of
educational level of the mother, it was seen that there was not a significant difference between all dimensions
and total scores. 1/3 of the mothers participating in this research are primary school graduates. When the
anxiety scores of the students are examined, it is seen that anxiety decreases as the educational level
increases. There are also other publications supporting this finding (Aydin & isgériir, 2018; Aydogan & Giirsoy,
2007; Can, 2017; Dogan & Coban, 2009; Gudek, 2009; Yilmaz, et. al., 2014; Yiicel, Sen & Sen, 2019).
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When the performance anxiety states of the students were examined according to the variable of educational
level of the father, it was seen that there was a significant difference between total anxiety, negative
performance perception and physiological sub-dimension scores. As in the studies of Gumis (1997) and
Yenilmez & Ozbey (2006), it is seen that as the educational level of the parents increases, the anxiety level of
the student decreases. This research and similar studies also support these findings (Dogan & Coban, 2009;

Can, 2017).

When the anxiety scores were compared according to the regular employment status of the mother and father,
a significant difference was found. Accordingly, it is possible to state that not having a regular employment of
the parent is a situation that causes anxiety in the student. In Maslow's hierarchy of needs, the most basic
requirement is the physical needs. These are specified as food, water, shelter and rest. The most important
factor that enables us to meet our physical needs is to have an income. According to Baumeister & Leary
(1995), the deprivation of basic needs may have negative consequences for the individual. The most important

of these is social exclusion. This causes anxiety in the individual. This also supports the findings of this research.

Adolescence is an emotionally complicated period. A student attending on fine arts high school is on a
adolescent ages. Students in this ages are incompedent on regulate emotions. Hence high school tests,
commission, concerts and competitions can cause anxiety in the student in different forms and at different
levels or the student can get used to these experiences by being exposed to them in the early periods of life.
There may be many factors that affect how and at what level an individual will experience anxiety, and this may
be different for everyone. The result obtained in this research regarding that the anxiety levels do not change
by gender and age is different from the general literature. In the previous studies, it was understood that
anxiety increased in females and with the progression of adolescence. Similar to the findings of the previous
studies, it was also seen in this research that as the grade level increased, performance test anxiety increased.
This situation can be explained by the increase in the performance task level. It is possible to state that the
variables such as the profession of the parent and income generation status investigated in the literature
considering that these factors can affect students' test anxieties are also supported with this research. In this
context, it is understood that the different characteristics of the parent may affect the test anxiety status of the

student.

Such studies repeated with scientific criteria will raise awareness of educators, managers, families and
especially themselves by providing general information. This awareness may make it possible to think that all

emotions are normal and they can be used functionally as long as they remain at a certain level.

RECOMMENDATIONS

Such studies repeated with scientific criteria will raise awareness of educators, managers, families and
especially themselves by providing general information. This awareness may make it possible to think that all
emotions are normal and they can be used functionally as long as they remain at a certain level.
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GUZEL SANATLAR LIiSESi OGRENCILERININ SINAV KAYGILARININ CESITLi DEGiISKENLERE
GORE iNCELENMESi: TOKAT GUZEL SANATLAR LiSESi ORNEGi

0z

Cesitli nedenlerle ortaya ¢ikan sinav kaygisi, 6grencilerin akademik basarilarini ve gelecekteki
kariyerlerini olumsuz etkileyebilir. Ozellikle performans ¢iktisi ile degerlendirilen Giizel Sanatlar
Lisesi Ogrencilerinin sinav kaygilarini gesitli degiskenlere gore incelenmesi amaglanmistir.
Arastirmada iligskisel tarama modeli kullanilmistir. Calisma, 2019-2020 akademik yilinda Tokat
Glizel Sanatlar Lisesi'nde okuyan miuzik 6grencilerini icermektedir. Veri toplama siireci gonulltlik
esasina dayanmaktadir. Toplamda 94 6grenciden olusan mizik 6grencilerinin 85'i (% 90.4)
arastirmaya dahil edilmistir. Bu arastirmada arastirmaci tarafindan katilimcilarin demografik
ozelliklerini tanimlamak icin hazirlanan demografik bilgi formu ve Kenny Mizik Performans
Kaygisi Envanteri'nin Tirkge versiyonunu (Tokinan, 2013) kullanilmistir. Bu arastirmada, katilimci
ogrencilerin cinsiyet ve kaygi puanlari arasinda anlamli bir fark bulunmamustir. Bu sonuca ulasan
calismalara ek olarak kaygi puanlari yasa gore karsilastirildiginda aralarinda anlamli bir fark
bulunmamigtir. Arastirmada kaygi puanlari sinif dizeyine gore karsilastirildiginda anlamh fark
bulunmustur. Ogrencilerin not diizeylerine gére kaygl diizeyinin arttigi; ancak 12. sinif
dgrencilerinin en endiseli olanlar oldugu gériilmistir. Ogrencilerin performans testi kaygi
durumlari annenin egitim dizeyi degiskenine gore incelendiginde, tim boyutlar ile toplam
puanlar arasinda anlamh bir fark olmadigi goérilmistir. Arastirmaya katilan 6grencilerin
annelerinin 1/3'0 ilkokul mezunudur. Ogrencilerin performans kaygi durumlari babanin egitim
dizeyi degiskenine gore incelendiginde, toplam kaygi, olumsuz performans algisi ve fizyolojik alt
boyut puanlari arasinda anlamh bir fark oldugu goérulmdstir. Kaygi puanlari anne ve babanin is
durumuna gore karsilastirildiginda anlaml bir fark bulunmustur.

Anahtar Kelimeler: Glizel sanatlar lisesi, sinav performans kaygisi, muzik
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GiRIS

Mizik; insan yasaminin dogasinda var olan, rahatlatici, eglendirici bir olgu olarak algilansa ve birgok kisi igin oyle
olsa da, mesleki bakimdan disinuldigiunde, mizik ayni zamanda; ¢aba, ¢alisma, planlama ve disiplini gerekli
kilan, cogu zaman stres yaratabilen siregleri iceren bir olgudur. Miizisyen diizenli olarak performans pratikleri
yapar ve bir sporcu gibi beslenir, uyur, calisir, hazirlanir. Performansini etkileyebilecek belirli rutinleri, kendinin
ve amacinin farkinda olarak planlayabilir. Bu rutinleri gergeklestirirken ya da performans sergileme sirasinda
cesitli nedenlerle baski hissetmesi olasidir. Pratik yapma sirecinde de hissedilebilen bu duygu, genellikle
performans sergileme aninda gozlenebilir diizeye ulasir. Mizikle mesleki olarak ugrasma ya da bu disiplinin
egitimini aliyor olma sireci, bireye bu duyguyu bircok kez yagatabilir. Bu, anksiyete kavrami altinda
incelenmektedir ve tiim insanlar tarafindan yasanilabilen normal bir duygudur. Psikoloji bilimi, bu duygunun ilk

bakista olumsuz algilansa da aslinda islevsel olabilecegini belirtir.

Kaygi ve sinav kaygisinin arastirildigi birgok arastirma mevcuttur (Aydin ve isgoriir, 2018; Barbar, Crippa ve
Osorio, 2014; Boucher ve Ryan, 2011; Dobos, Piko ve Kenny, 2019; Hancock, 2001; Fehm ve Schimidt, 2006;
Kenny, 2006; Kenny ve Osborne, 2006; Nacakgi ve Dalkiran, 2011). Bu arastirmalar 6nemlidir, zira bu ve benzer
duygulardan islevsel olarak yararlanabilmek icin, duyguyu anlama, tanima, tanimlama, dizeyini 6lgme, iliskide

bulundugu diger degiskenleri yasamda miimkiin oldugunda yonetme firsatini saglar.

Sinav kaygisini bilimsel élgltlerle ilk incelenmeye baslanan tarih, Alpert’in kaygisi tanimasi ve islevsel olmadigini
anlamasiyla 1960’lara denk gelir. Bu incelemede, akrani Haber’in kaygisini islevsel olarak kullanabildigini
anlamasi Uzerine, yukarida belirtilen- kayginin islevsel olabilecegi duslncesi gelisir. (Akt. Keskin, 2001).

Oncelikle sinav kaygisinin isleve etkisi, nedenleri ve sonuglari baglamini gézden gegirmek uygun olur.

Kaygiy! terim olarak ilk kez kullanan ve egonun bir islevi olarak degerlendiren Freud’dur (Kéknel ,1985). Kaygi
bir duygu oldugu icin ruhsal bir olgu olsa da bilissel ve fiziksel boyutlari da vardir (Liebert ve Morris, 1967).
Spielberger 1972’de kayginin, degerlendirilmekten kaynaklanan bir rahatsizlik oldugunu vurgulamistir. Kayginin
bir duruma istinaden bir sireligine var olabilecegini ya da slrekli olabilecegini belirterek kaygi duygusunu
durumluk ve sirekli kaygi olarak kategorize etmistir. Sinav kaygisi, sinav anini ya da hazirlanma ve
degerlendirmenin sonucunun 6grenildigi sireci de kapsayabilen, sinav durumuna bagl olarak “durumluk
kaygisl” cergevesinde incelenen bir tepkidir. Birey, normal sartlarda kaygi hissine sahip olmasa dahi sinav

durumunu bir tehdit olarak algilayarak kaygi duyabilmektedir.

Bircok (ilkede Uriin degerlendirme veya bir gorev icin birey segcme islemleri; gerektiginde, referans ve portfolyo
agirlikh olmakta iken, Tirkiye; erken ¢ocukluk doneminde maruz kalinmaya baslanan ve bireyin is basvurulari
sireciyle devam eden sinav (¢oktan se¢meli test) agirlikli bir uygulama icindedir. Sinavin ardindan birey; bilgi,
deneyim ve feedback gibi kazanimlar elde eder. Bireyin bu kazanimlara olan algi ve beklenti ve yliklemeleri,
O’nu farkh diizeylerde kaygilandirabilir. Bu duygu o6zellikle; ¢evresinde otorite olarak gordigli 6gretmen, aile
veya ergenlerin ¢ogu kararinda etkili olabilen akran degiskeninden kaynaklanabilir.
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Wine (1980) sinav kaygisini; sinav oncesinde ya da o sirada, 6grencinin aklindan gegen, engelleyemedigi
olumsuz dislincelere baglamistir. Bunun yani sira sadece olumsuz diislinceler ya da sinava iliskin inanglar degil,
sinav sonuglarinin kullanihs bigimi (Wolf ve Smith, 1995) ve 6gretmenin kendisini nasil degerlendirecegine iliskin
algilar da (Hancock, 2001; Zats ve Chassin, 1985) sinav kaygisi (zerinde etkili olabilmektedir. Aslinda tim bu
gorisler sinav kaygisiyla ilgili olabilir ve genellikle kayginin alt boyutlarini olusturmaktadir. Sinav kaygisi
akademik performansin esas habercisi konumundadir ve pek ¢ok g¢alisma sinav kaygisinin temelde zarar verici
bir yapisi oldugunu gostermistir. Yiksek kaygi sorunu olan 6grenciler, aldiklari egitimin kavramsal 6zelliklerini
anlamakta zorlanmakta ve bunu sirdirmektedir. Akademik performansi arttirmak icin, egitimcilerin sinav
kaygisinin temelinde yatan sebeplere ve 6grencilerin galisma davraniglari Gzerine odaklanmasi gerekmektedir

(Sansgiry ve Sail, 2006).

Beck, bilissel davranis¢i modeli sunmustur. Bu en yaygin psikoterapi ekollerinden birisidir (Bo, Cisler ve Deacon,
2010; Hoffmann, Wu ve Boettcher, 2014). Beck’in kuraminin temel 6gesi bilislerdir. Beck’in bilissel modeline
gore, her ne kadar insanlar yogun olarak hissettikleri icin fizyolojik tepkileri tarif etseler de aslinda anksiyetenin
temelinde bozuk islevli bilisler vardir (Clark ve Beck, 2010). Bu bilisler ile kastedilen; kisinin, kendi bas etme
kapasitesini kiicimsemesi, tehlike arz etmeyen unsurlari tehdit olarak algilamasi ve degerlendirmesi gibi hatal

bilgi isleme siregleridir (Clark ve Beck, 2010). Akt. Gencer, 2019).

Performans; hayatin her alaninda oldugu gibi, mazisyenlik gibi mesleklerde 6zellikle 6nemlidir. Muzisyen gibi
mesleklerin kaygi incelemelerinde terim olarak performans kaygisi kullanilmaktadir. Bu tiir kaygida, performans

aninda diger insanlar tarafindan izliyor ve ya degerlendiriliyor olma &zelligiyle sosyal kaygi ile benzerlik gosterir.

Raab (2015)’in vurguladig: gibi performans sergileme aslinda algilama, hatirlama, duygu ve bilis sistemlerinin
birbirleriyle etkilesimleri ile gerceklesebilir. Dolayisiyla, performans sirasinda kisiden beklenen, karmasik bilissel
ve davranissal gorevleri yerine getirmesidir (Kenny, 2011). Performans anksiyetesi, bu bilissel ve davranissal

eforun esglidiimsel ¢iktisiyla olusur.

Salmon (1990)’'a gore mizik performans anksiyetesi miizisyenin, muzikal seviyesine, egitimine ve hazirlanma
miktarina tezat olacak sekilde, izleyici 6niinde gosterecegi performansla ve bunun bozulmasiyla ilgili yaygin
olarak hissettigi anksiyetedir (akt. Gencer, 2019). Bir diger degisle; bireyin sergiledigi kaygi dizeyi, egitim

diizeyi, hazir bulunusluk dizeyi ile dogru orantili olmayabilir.

Farkli llkelerde degisik diizeydeki muzisyenlerle yapilan g¢alismalarda, mizik performans anksiyetesinin
azimsanmayacak oranda yaygin oldugu ve kisilerin islevselligini bozdugu goérilmistir (Barbar, Crippa ve Osorio,
2014; Fehm ve Schmidt, 2006; Hernandez, Zarza, Alzugaray ve Casanova, 2018; Kemenade, Son ve Heesch,
1995; Wesner, Noyes ve Davis, 1990). Ayrica kayginin disiik not ortalamalarina ve disik performansa (Nacakgl
ve Dalkiran, 2011; Gencer, 2019; Segool, von der Embse, Mata ve Gallant, 2013) ve profesyonel mizisyenlerin
mesleki kariyerini olumsuz yonde etkiledigine iliskin bulgular da vardir (Sieger, 2017; Spahn, 2015; Steptoe,
2001; Yondem, 2012).
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Cesitli nedenlerle ortaya gikan sinav kaygisi, 6grencilerin akademik basarilarini ve ilerideki kariyerlerini olumsuz
etkileyebilmektedir. Ozellikle performans ciktisi ile degerlendirilen gengler {izerinde calisiimak istenmis ve giizel
sanatlar lisesi 6grencilerinin sinav kaygilarinin gesitli degiskenlere gére incelenmesi amaglanmistir. Bu amagla
arastirmada; 6grencilerin sinav kaygi dizeyleri cinsiyete, yasa, sinif diizeyine, annenin egitim durumuna,
babanin egitim durumuna, annenin dizenli isi olup olmadigina ve babanin diizenli isi olup olmadigina gore

farklilasmakta midir? sorusuna yanit aranmistir.

YONTEM

Bu arastirmada iligkisel tarama modeli kullaniimistir. Calisma, 2019-2020 egitim 6gretim yilinda Tokat Giizel
Sanatlar Lisesi’'nde 0grenim goren muzik 6grencilerini kapsamaktadir. Veri toplama siireci gonillilik esasina
dayandiriimistir. Toplam 94 6grenciden olusan mizik 6grencilerinin 85(90.4%)’i arastirmaya dabhil edilmistir.
Olgek Ekim ay! igerisinde internet (izerinden anket sorulari olusturularak uygulanmistir. Arastirma kapsaminda
toplanan verilerin ¢6ziimlenmesinde ilk olarak parametrik analiz yéntemlerinin kullanilmasinin uygun olup
olmadiginin belirlenmesi amaci ile ortalama, ortanca, mod, standart sapma, basiklik ve carpikhk degerleri
hesaplanmis ve normallik varsayiminin karsilanip karsilanmadiginin belirlenmesi amaci ile Kolmogorov—Smirnov
analizleri uygulanmistir. Analiz sonucunda dagilimin normal oldugu gorilmistir. Verilerin ¢dzimlenmesinde
SPSS 22.0 paket programi kullanilmistir. Ogrencilerin sinav kaygi puanlari ile cinsiyet, annenin ve babanin
diizenli isi olma durumu degiskenleri arasindaki farkin anlamh olup olmadigini sinamak amaciyla bagimsiz t-testi
kullamlmistir. Ogrencilerin sinav kaygi puanlari ile yas, sinif diizeyi, annenin ve babanin egitim dizeyi
degiskenleri arasindaki farkin anlamh olup olmadigini belirlemek amaciyla tek yonli Anova testi uygulanmistir.

Farkin kaynagi Scheffe testiyle belirlenmistir.
Calisma Grubu

Calisma grubu, 2019-2020 egitim-6gretim yilinda 6grenim goren Tokat Glzel Sanatlar Lisesi Mizik(N=85)
dgrencilerinden olusmaktadir. 46 (54.1%)’si kiz olan &grencilerin 39(46.9%)’u ise erkektir. Ogrencilerin yas
araliklari 14 ile 18 arasi, 14 yas 3(3,5%), 15 yas 25 (29,4%), 16 yas 13(15,2%), 17 yas 23(27%) ve 18 yas ise
21(24,7%) dir.

Veri Toplama Araglari

Bu calismada katilimcilarin demografik 6zelliklerini betimlemek igin arastirmaci tarafindan hazirlanan

demografik bilgi formu ve Kenny Muizik Performans Kaygi Envanteri kullaniimistir.
Kenny Miizik Performans Kaygi Envanteri

Olcek, M. S. Osborne ve D. T. Kenny tarafindan gelistirilmis olup 25 maddeden (soru) olusmaktadir. S6z konusu
oOlgek, 12-19 yas arasindaki gen¢ muzisyenler icin kisilerin kendi doldurdugu bir MPA o6lgcegi gelistirmek lzere
hazirlanmistir. Bu 6lgek, hem ciddi MPA gelistirme riski altinda olan lise 6grencileri igin temel taramalar
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yapabilmek hem de tedavi sonuglariyla ilgili calismalar icin pre-post (6nce-sonra) miidahale olgegi olarak

kullanilabilecek kisa, glivenilir ve gegerli bir aracin olusturulmasiyla, bu yas grubundaki MPA arastirmalarina

kolaylik saglamak amaciyla hazirlanmistir (Osborne ve Kenny, 2005). Tokinan (2013) tarafindan Tirkge'ye

uyarlanmustir. Olgegin Cronbach Alfa giivenirlik katsayisi .895 olarak bulunmustur. Maddelerin madde toplam

korelasyonlari .336 ile .651 arasinda degismektedir. Olcek negatif performans algisi, psikolojik savunmasizlik,

somatik kaygi, kisisel denetim ve fizyolojik savunmasizlik olmak lizere bes boyuttan olusmaktadir.

BULGULAR

Tablo 1. Ogrencilerin Cinsiyetine Gére Toplam Kaygi Diizeyi Puanlarina ait T Testi Sonuglari

Cinsiyet N Ortalama Standart t df p
Sapma
Kiz 46 94,28 18,67 1,071 83 ,287
Erkek 39 98,76 19,88

Ogrencilerin cinsiyetine gére toplam kaygi puanlari karsilastirildiginda anlaml bir farklihk (p>0.05)

bulunamamistir. Buna gore; 6grencilerin kaygi diizeylerinin cinsiyetlerine gore degismedigi sdylenebilir.

Tablo 2.0grencilerin Yaslarina Gére Kaygi Diizeyi Puanlarina ait Anova Testi Sonuglari

Sinif N X SS Levene Anova Fark Olan

_ Levene P F P Gruplar
oo
Z l4vyas(a) 3 96,00 23,64
€  15yas(b) 25 95,72 19,41
_8' 16 yas(c) 13 87,15 13,96 1,323 ,269 1,335,264
F 17 yas(d) 23 96,47 21,77

18 yas(e) 21 102,66 17,68

Toplam 85 96,34 19,25

Tablo incelendiginde 6grencilerin sinav kaygilarinin yas degiskenine gore anlamli bir sekilde farklilasmadigi

gorulmektedir (p>,05). Alt boyutlara incelendiginde timinde anlamli bir farklilik olmadigi gézlenmistir. Buna

gore; 6grencilerin kaygi durumlarinin yasa gore degiskenlik géstermedigi séylenebilir.

Tablo 3. Ogrencilerin Sinif Diizeyine Gore Kaygi Diizeyi Puanlarina Ait Anova Testi Sonuglari

Sinif N X SS Levene Anova Fark Olan

% Levene P F P Gruplar
5 9. Sinif (a) 23 91,34 18,73 c-d
g 10. Sinif(b) 20 97,50 18,74
g— 11. Sinif(c) 20 89,85 16,67 ,400 , 754 3,611 017
= 12. Sinif(d) 22 106,40 19,24

Toplam 85 96,34 19,25
g)b 9. Sinif (a) 23 52,26 13,42 a-d
Z 10. Sinif(b) 20 56,40 13,25 c-d
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11. Sinif(c) 20 50,95 13,00 ,105 ,957 4,448  ,006
12. Sinif(d) 22 63,95 11,95
Toplam 85 55,95 13,69

Tablo incelendiginde 6grencilerin sinav kaygilarinin sinif degiskenine gore anlaml bir sekilde farkhlastig
gorialmektedir (p<,05). Farkin kaynagi Scheffe ile test edilmistir. Toplam kaygi puanlarina bakildiginda 11.
siniflarin diger siniflara gore disilik, 12. siniflarin ise yliksek oldugu tespit edilmistir. Alt boyutlara bakildiginda
negatif performans algisi boyutunda anlaml farkliik bulunmustur. Toplam kaygida oldugu gibi 11. siniflarda

disik, 12. siniflarda yiiksek kaygi diizeyine sahip olduklari sonucuna ulasiimistir.

Tablo 4.Annenin Egitim Durumuna Gore Kaygi Diizeyi Puanlarina ait Anova Testi Sonuglari

Sinif N X SS Levene Anova Fark Olan
Levene P F P Gruplar

& Okur yazar 1 96,00
< degil (a)
% ilkokul(b) 36 99,41 20,08 ,409 ,747 ,392 ,814
_g- ortaokul(c) 30 94,26 18,76
= lise(d) 11 93,63 18,33

lisans(e) 7 93,71 21,82

Toplam 85 96,34 19,25

Tablo incelendiginde 6grencilerin sinav kaygilarinin annenin egitim durumu degiskenine gére anlamh bir sekilde
farkhlagsmadigi gorilmektedir (p>, 05). Alt boyutlara incelendiginde timinde anlamli bir farkhlik olmadigi

gozlenmistir. Annenin egitim durumuna gore 6grencilerin kaygi dizeyinin degismedigi sdylenebilir.

Tablo 5. Babanin Egitim Durumuna Goére Kaygi Dizeyi Puanlarina ait Anova Testi Sonuglari

Sinif N X SS Levene Anova Fark Olan
Levene P F P Gruplar
&  ilkokul(a) 19 105,68 19,74 a-c
& ortaokul(b) 24 98,50 18,72
£ lise(c) 29 87,89 17,19 752 525 3,817,013
%;L lisans(d) 13 97,53 18,06
= Toplam 85 96,34 19,25
5  ilkokul(a) 19 61,42 12,48 a-c
<< ortaokul(b) 24 57,45 13,39
E, lise(c) 29 50,24 13,36 231,875 3,095 031
w  lisans(d) 13 57,92 13,51
Z  Toplam 85 55,95 13,69
g ilkokul(a) 19 4,21 1,47 a-c
S ortaokul(b) 24 3,04 1,39
5, lise(c) 29 3,20 1,39 ,510 ,677 6,483 ,036
g' lisans(d) 13 3,92 1,75
&  Toplam 85 3,49 1,52
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Tabloya gore oOgrencilerin sinav kaygilarinin babanin egitim durumuna gore anlamli bir sekilde farkhlastigi
gbzlenmistir (p<.05). Bunun yaninda negatif performans algisi ve fizyolojik savunmasizlik alt boyutlarinda
anlamli bir farkhihk oldugu goériilmektedir. Babasi ilkokul mezunu 6grencilerin negatif yonlu bir performans
sergileyebileceklerine ve fizyolojik olarak kendilerini savunmasiz hissedebileceklerine yonelik yliksek derecede

kaygi yasadiklari s6ylenebilir.

Tablo 6. Annenin Diizenli isi olma durumuna Gére Toplam Kaygi Diizeyi Puanlarina ait T Testi Sonuglari

Anne N Ortalama Standart t df p
Diizenli is Sapma

Var 29 89,37 18,23 2,471 83 ,016

Yok 56 99,94 18,92

Ogrencilerin annelerinin diizenli islerinin olma durumlarina gére toplam kaygi puanlar karsilastirildiginda
anlamh bir farkhlk(p<0.05) vardir. Annesinin diizenli isi olmayan 6grencilerin (99,94), annesinin dlzenli isi olan
Ogrencilere gore sinav kaygi diizeyleri yliksektir. Alt boyutlara bakildiginda psikolojik savunmasizlik boyutunda
anlamh farkhlik (p<0.05) vardir. Annesinin dizenli isi olmayan Ogrencilerin psikolojik olarak kendilerini

savunmasiz hissettikleri, bu ylizden kaygi yasadiklari sylenebilir.

Tablo 7. Babanin Diizenli isi olma durumuna Gore Toplam Kaygi Diizeyi Puanlarina ait T Testi Sonuglari

Baba N Ortalama Standart t df p
Diizenli s Sapma

Var 64 89,35 14,83 7,524 83 ,000

Yok 21 117,61 15,23

Ogrencilerin babalarinin dizenli islerinin olma durumlarina gére toplam kaygi puanlari karsilastirildiginda
anlamh bir farklihk (p>0.05) vardir. Babasinin diizenli bir ise sahip olmayan 6grencilerin (117,61), babasinin
dizenli bir ise sahip oldugu 6grencilere (89,35) gore yiksek derecede kaygi yasadiklari soylenebilir. Alt boyutlar
incelendiginde negatif performans algisi, psikolojik ve fizyolojik savunmasizlik alt boyutlarinda anlamli farklilik
(p>0.05) gorulmektedir.  Babasinin dlzenli isinin olmamasi 6grencinin kaygl dlzeyi ciddi derecede

ylkseltmektedir.

SONUC ve TARTISMA

Mizik performans kaygisi, uluslararasi literatlirde yogun olarak tartisilan ve ¢6ziim onerileri getirilmek istendigi
icin onemsenen bir konudur. Turkiye’de de kaygi tizerine galisilmis degerli yayinlar mevcuttur. Bu arastirmanin
Ozel ilgi alani glizel sanatlar lisesi mizik bolimi 6grencilerinin cinsiyet, yas, sinif diizeyi, anne-baba egitim
dizeyi ve gelir saglama durumu degiskenlerine gére mizik performans kaygilarini élgerek var olan durumu

ortaya koymaktir.

123 Umuzdas. M. S. (2020). Examination Of Exam Anxiety Of Fine Arts High School Students: An Example Of
Tokat Fine Arts High School, International Journal of Education Technology and Scientific Researches, Vol: 5,
Issue: 11, pp. (102-130).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 11 Yil / Year: 2020

Bu arastirmada katihmci 6grencilerin cinsiyet ve kaygi puanlari arasinda anlamli fark bulunmamistir. Bu sonuca
ulasan galismalarin (Barbar, Crippa ve Osorio, 2014; Can, 2017; Kenny ve Osborne, 2006; Osborne ve Kenny,
2005; Robson ve Kenny, 2017; Ryan, 1999, 2000, 2006; Yiicel, Sen ve Sen, 2019) yani sira onceki ¢alismalar
genel olarak; performans konusunda kizlarin erkeklere gére daha fazla kaygil oldugunu belirtiimektedir (Aydin
ve Isgoriir, 2018; Aydogan ve Giirsoy, 2007; Baydag ve Alpagut 2016; Biasutti ve Concina, 2014; Dobos, Piko ve
Kenny, 2019; Glidek, 2009; Gilidek ve Cigek, 2017; lusca ve Dafinoiu, 2012; Kenny ve Osborne, 2006; Kenny,
Driscoll ve Ackermann, 2014; Nacakgi ve Dalkiran, 2011; Osborne ve Kenny, 2008; Osborne, Kenny, ve
Holsomback, 2005; Kurtuldu ve Aksu, 2015; Patston ve Osborne, 2016; Rae ve McCambridge, 2004; Rasor ve
Rasor, 2005; Tokinan, 2014; Wesner, Noyes, ve Davis, 1990; Yilmaz, Yazici ve Glindiiz, 2015). Kenny (2005)
performans kaygisini, sinav, akademik performans, konusma yapma ve performans sanatlarinda bir performans
sergilemeyi iceren genis bir yelpazedeki bireyleri etkileyen bir grup psikolojik bozukluk olarak tanimlar. Klinik
arastirmalar da kizlara daha sik olarak genelde psikolojik bozukluk teshisi konuldugu ifadesinde bulunulmustur
(LeBlanc, Jin, Obert ve Siivola,1997; Ryan, 2004). Bu arastirmanin kapsaminda yapilan élgiimlerle 6grencilerin
sinav kaygilarinin cinsiyetlerine gore degismedigi anlasiimaktadir. Yapilan c¢alismalarda cinsiyetin kaygi
konusunda anlamh bir degisken oldugunu ya da anlamli olmadigini bulgulayan calismalar; arastirmacilara,

sonuglari etkileyebilen araci ya da baglayici baska degiskenleri diistindirebilir.

Yasa gore kaygi puanlari karsilastinildiginda, aralarinda anlamli bir farklilik bulunmamistir. Bu bulgulari destekler
galismalar mevcuttur (Aydogan ve Girsoy, 2007, Boucher ve Ryan, 2011; Can, 2017; Dobos, Piko ve Kenny,
2019; Fehm ve Schimidt, 2006; Glidek, 2009; Tokinan, 2014). Bu g¢alismanin bulgulari incelendiginde 14-16 yas
arasi 6grencilerin kaygilarinin yila gére diistiigli, ardindan 17 yasinda yiiksek derecede yasadiklari ve 18 yasinda
ise en yiiksek seviyeye ulastiklari goriilmektedir. Onceki arastirmalarda da yasi biiyiik 6grencilerin daha ¢ok
kaygilandigina iliskin bulgular mevcuttur (Aydin ve isgériir, 2018; Kenny ve Osborne, 2006; Osborne ve Kenny,
2005; Ryan, 1999, 2000, 2006).

Arastirmada sinif diizeyine gdére kaygi puanlari karsilastirildiginda anlamli farklihk bulunmustur. Ogrencilerin
sinif diizeyine gore kaygi diizeyi yilikseldigi gorllmiis ancak 12. siniflarin en fazla kaygilanan sinif oldugu
belirlenmistir. Bazi arastirmalarda (Aysan, Thomson ve Hamarat, 2001; Er6zkan, 2004; Yerin, 1995) sinif diizeyi
arttikca kayginin arttigi géralmastar.  Sinif diizeyi yikseldikge yapilan performansin zorlugu(diizeyi/grade)
artmaktadir. Karmasik bir eseri icra ederken hissedilen kaygi diizeyinin yuksek olmasi olasidir. Ayrica gelecek
iliskin plan/beklentiler, bazi faktérlerin (Universite sinavina hazirlik v.b.) de devreye girmesiyle birlikte son
siniflarin  performans kaygilarinda artis yasandigi soylenebilir. Literatlirde sinif dizeyi yukseldik¢e kaygi
diizeyinin dustugine iliskin bulgular da vardir (Hamann, 1982; Nacakgi ve Dalkiran, 2011). Bu sonuglar da
ozyeterlik inanciyla agiklamak mimkindir. Bazi arastirmalarda ise anlamli farklilik bulunmamistir (Tokinan,
2014; Kaya ve Varol, 2004). Bu arastirmada bulgulanan anlamh fark, literatiire gore tartisildiginda; katilimci
ogrencilerin 6zyeterlik inan¢ dlizeylerinde diisiis ve mezuniyet icin gelecek beklentisine yonelik kaygilarla

birlikte yorumlanabilir.
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Annenin egitim dizeyi degiskenine gore 6grencilerin performans sinav kaygi durumlari incelendiginde tim
boyutlar ve toplam puanlar arasinda anlamli bir farkhlik olmadigi gérilmustir. Bu arastirmaya katilan 6grenci
annelerinin 1/3'0 ilkokul mezunudur. Ogrencilerin kaygi puanlarina bakildiginda egitim diizeyi yiikseldikce
kayginin da azaldigi goriilmektedir. Bu bulguyu destekleyen baska yayinlar da mevcuttur (Aydin ve isgériir,
2018; Aydogan ve Giirsoy, 2007; Can, 2017; Dogan ve Coban, 2009; Gudek, 2009; Yilmaz, Dursun, GUngor ve
Pektas, 2014; Ylcel, Sen ve Sen, 2019).

Babanin egitim diizeyi degiskenine gore 6grencilerin kaygl durumlari incelendiginde ise toplam kaygi, negatif
performans algisi ve fizyolojik savunmasizlik alt boyut puanlari arasinda anlamli bir fark gortlmustir. Gimis
(1997)'iin ve Yenilmez ve Ozbey (2006)'in calismalarinda oldugu gibi ebeveyninin egitim diizeyi arttikca
Ogrencinin kaygi dizeyinin azaldigi goriilmektedir. Bu arastirma ve benzer ¢alismalar da bulgular destekler

niteliktedir (Dogan ve Coban, 2009; Can, 2017).

Annenin ve babanin diizenli islerinin olma durumlarina gére kaygi puanlari karsilastirildiginda anlamh farkhlik
bulunmustur. Buna gére ebeveynin dizenli bir isi olmamasinin 6grenciyi kaygilandiran bir durum oldugunu
soylemek mumkindir. Maslow’un ihtiyaclar hiyerarsisinde en temel gereksinim fiziksel ihtiyaglardir. Bunlar
yiyecek, su barinma ve dinlenme olarak belirtilmistir. Fiziksel ihtiyaglarimizin karsilanmasina olanak saglayan en
o6nemli unsur bir gelire sahip olunmasidir. Baumeister ve Leary (1995)'ye gore temel ihtiyaclarindan mahrum
kalmasi birey i¢in olumsuz sonuglar dogurabilir. Bunlardan en 6nemlisi sosyal dislanmadir. Bu da kaygiya

sebebiyet verir. Arastirmadaki bulgulari da destekler niteliktedir.

Bir 6grencinin, duygusal olarak karmasik bir dénem olan ergenligini, glizel sanatlar lisesi gibi sosyal etkinliklerin,
komisyonca yapilan agik sinavlarin, konserlerin, yarismalarin oldugu bir sistemde yasamasi, O'nu farkh
dizeylerde ve bicimlerde kaygilandirabilir ya da tam tersi, yasaminin erken dénemlerinde buna maruz birakarak
alistirabilir. Bireyin kaygiyi nasil ve ne dlizeyde yasayacagini etkileyen birden ¢ok etken olabilir ve bu herkes igin
farkli olabilir. Bu ¢alismanin cinsiyet ve yasa goére kaygl duzeylerinin degismedigine iliskin sonucu, genel
literatiirden farklidir. Onceki calismalardaki kizlarda ve ergenligin ilerlemesiyle kayginin artis gosterdigi
anlasilmaktadir. Ayrica bu calismada; dnceki ¢alismalarda bulgulandigi gibi sinif diizeyi yiikseldikge performans
sinav kaygisinin arttigl goérilmustir. Bu durum performansin gorevi diizeyinin artisiyla agiklanabilir. Literatiire
Ogrencilerin sinav kaygilarini etkileyebilir 6zellikte oldugu disunilerek arastirilan ebeveyn meslegi ve gelir
saglayabilme durumu gibi degiskenlerin, bu ¢alisma ile desteklendigini soylemek mimkiindir. Bu baglamda

ebeveynin farkl 6zelliklerinin 6grencinin sinav kaygi durumunu etkileyebildigi anlasiimaktadir.

ONERILER

Bilimsel 6lgltlerle tekrarlanan bu gibi ¢calismalar, genel bir bilgi saglayarak; egitimcilerin, yoneticilerin, ailelerin
ve en basta kendilerinin farkindaligini arttiracaktir. Bu farkindalik, tiim duygularin normal oldugunu ve belli bir

dizeyde kaldigi siirece, istendiginde islevsel olarak kullanilabilecegi yoniinde disliniilmesini saglayabilir.
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