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ABSTRACT

The aim of this study is to examine the role of achievement goal orientations of teacher
candidates from different departments in the Faculty of Education in determining motivation and
learning strategies, and to investigate whether the achievement goal orientations, motivation,
and learning strategies of English Language Teaching (ELT), Elementary School Teaching (EST),
and Physical Education teacher (PET) candidates differ according to gender variable. The sample
of the study consisted of a total of 126 teacher candidates, including 28 female and 12 male
English teacher, 31 female and 11 male Elementary School Teaching and 18 female and 26 male
Physical Education teachers selected using convenient sampling method. The research data were
collected through the Achievement Goal Orientations Scale (AGOS) and the Motivated Strategies
for Learning Questionnaire (MSLQ), along with a Personal Information Form. Two-way ANOVA
was used to determine whether there were differences in achievement goal orientations,
motivation, and learning strategies according to the gender of the participants. The analysis
revealed that when teacher candidates were examined according to gender, female teacher
candidates scored the highest averages in achievement goal orientations and motivation
strategies, whereas male teacher candidates scored the highest in learning strategies. When
teacher candidates were examined according to their departments, it was found that Elementary
School Teaching department had the highest average scores in achievement goal orientations
and motivation strategies, while English teaching department had the highest scores in learning
strategies compared to other departments. The main effects of gender and departments were
found to be significant when examining whether the levels of achievement goals differed based
on gender and departments. While there was no significant difference between gender and
motivation strategies, the interaction effect of departments was found to be significant. In terms
of learning strategies, significant differences were found between gender, departments, and
learning strategies. However, the interaction effect was not significant.

Keywords: Achievement goal, motivation, learning strategies.
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INTRODUCTION

Developing suitable strategies for the success of teacher training and enhancement programs will significantly
contribute to reaching achievement goals in the field. Understanding what success means for whom in
educational settings that emphasize achievement is valuable and necessary for guidance activities. This
involves recognizing students' cognitive and affective thoughts about ways to succeed in their studies, as well

as the behaviors they adopt to achieve success (Agbuga, 2014).

The theory based on understanding individuals' goals and the behaviors they exhibit to achieve them is known
as the Achievement Goal Theory. This theory comprises two orientations: the learning/task-approach/interest-
dominance orientation, which aims to improve ability, and the performance/ego-approach/avoidance
orientation, which aims to demonstrate ability or avoid appearing incompetent. The former entails a desire to
thoroughly learn and internalize the content, while the latter emphasizes social comparison and the desire to

outperform others (Akin, 2006; Akin & Arslan, 2014; Yerdelen & Padir; 2017).

Throughout its historical development, the Achievement Goal Theory has been expressed through various
models. The 2x2 achievement goal model, commonly used in recent times, classifies the theory into
performance-approach, performance-avoidance goals, learning-approach, and learning-avoidance goals.
Learning-avoidance goals involve avoiding failure when close to mastery or attempting to retain skills, talents,
or knowledge. In contrast, learning-approach goals signify striving for mastery or improvement. Similarly,
performance-avoidance goals involve avoiding being worse than others, while performance-approach goals
involve attempting to outperform others (Elliot & Thrash, 2001). Numerous scientific studies, regardless of the
model used, have established that students' achievement goal orientations impact variables such as self-
efficacy, self-esteem, and academic success in the field of education (Blytktanir, 2014; Aydin & Yerdelen,

2015; izci & Kog, 2012).

Moreover, implementing student-centered education depends on increasing students' motivation levels
throughout the teaching process, making them eager to learn. The use of suitable learning strategies
determined by teacher candidates based on their motivation levels and goals in education faculties ensures
their success during both university life and subsequent life stages. The successful completion of the learning
task by a teacher candidate depends on their knowledge and application of learning strategies (Tasdemir & Tay,

2007).

To assume learning responsibility, all teacher education students must possess knowledge and skills about
"learning," i.e., they need to know their own learning styles (Erdem, 2005). Scientific studies on this matter
reveal that students who can effectively use learning strategies and create subjective strategies for their goals
succeed, while those who struggle with using effective learning strategies and determining goal-oriented

strategies tend to fail (Cakmak et al., 2008).
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In the process of selecting learning strategies, the importance and value of the motivational factors possessed
by teacher candidates during their selections are evident. In this context, students with optimal motivation
levels are found to be more resilient against challenges compared to those with lower motivation levels. They

put in more effort and, as a result, achieve more success (Kadioglu & Kondakci, 2014; Agikgoz, 2016).

Upon reviewing the literature regarding the variables under investigation, it is evident that the number of
scientific studies that simultaneously examine teacher candidate students' achievement goal orientations,
motivation, and learning strategies is limited across various programs in education faculties. Additionally,
among these studies, the number of research focusing on physical education teacher candidates compared to
students from other departments is considerably smaller. Consequently, the aim of this research is to compare
the achievement orientations, motivation, and learning strategies of senior-year physical education teacher
candidates with those of English education and elementary education teacher candidates according to the
gender variable and to investigate the role of achievement goal orientations in determining motivation and

learning strategies among teacher candidates in this department.

METHOD

Research Model

In this study, the widely used "correlational survey model" has been employed in the fields of education and
sports sciences. This model aims to determine the presence and/or degree of simultaneous change among two
or more variables (Fraenkel ve Wallen, 2009; Karasar, 2005). Within this framework, the relationship between
achievement orientations, motivation, and learning strategies of teacher candidate students from three

different teaching departments in the education faculty has been examined.

Research Group

The research sample consists of 126 teacher candidate students, including 77 females (61.7%) and 49 males
(38.3%), studying at Nevsehir Haci Bektas Veli University, Faculty of Education, during the 2021-2022 academic
year. The participants are from English Education (28 females, 12 males), Elementary Education (31 females, 11

males), and Physical Education Teacher Education (18 females, 26 males) departments.

Data Collection Tools
The study employed a Personal Information Form, the Achievement Goal Orientation Scale (Elliot & McGregor,

2001), and the Motivation and Learning Strategies Scale (Pintrich et al., 1991) for data collection.

The Achievement Goal Orientation Scale was used to determine teacher candidates' achievement orientations.
This scale, developed by Elliot and McGregor (2001) and adapted to Turkish by Senler and Sungur (2007),
consists of 4 subscales and 15 items. The subscales are learning-approach goals (3 items), learning-avoidance

goals (3 items), performance-approach goals (3 items), and performance-avoidance goals (6 items). The Turkish
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version of the scale showed reliability coefficients between 0.64 and 0.81 in sub-dimension-based reliability

analysis (Elliot & McGregor, 2001).

The Motivation and Learning Strategies Scale, developed by Pintrich et al. (1991) and adapted to Turkish by
Buyukozturk et al. (2004), was used to determine teacher candidates' motivation and learning strategies. The
scale's theoretical structure consists of three main components: intrinsic goal orientation, extrinsic goal
orientation, and task value in the value component; self-efficacy beliefs related to learning and performance,
control beliefs related to learning, and emotional component in the expectancy component. The scale contains
nine sub-dimensions of learning strategies: rehearsal, elaboration, organization, critical thinking, seeking help,
peer collaboration management, metacognitive strategies, effort regulation, and time and study management.
The items in the scale consist of a seven-point Likert-type rating scale ranging from "definitely wrong for me"
(1) to "definitely true for me" (7). GOSO, composed of a total of fifteen sub-dimensions in two separate
dimensions, has a modular structure, and the scores obtained from the sub-dimensions can be used separately

according to the purpose of the user (Pintrich et al., 1991).

Analysis of Data

Data were collected through a Personal Information Form, the Achievement Goal Orientation Scale, and the
Motivation and Learning Strategies Scale, administered face-to-face to participants with permission and ethical
approval from Nevsehir Haci Bektas Veli University, Faculty of Education. The collected data were analyzed
using SPSS 22.00 (Statistical Package for Social Sciences). Hierarchical Regression Analysis was employed to test
the role of senior-year education faculty teacher candidates' achievement orientations in determining
motivation and learning strategies. Additionally, independent t-tests were conducted to analyze the differences
between teacher candidates' achievement orientations, motivation, and learning strategies according to

gender. The significance level was set at p < 0.05.

FINDINGS

In this section, the results of the analyses conducted in line with the overall aim of the study regarding teacher
candidates' achievement goal orientation levels, motivation towards learning, and the learning strategies they

employ are presented. The results have been interpreted and presented in tabular form.

Table 1. Descriptive Statistics For The Achievement Goal Orientation Scale

Goal-Achievement Sub- Variables N M Sd Goal-Achievement Sub- Variables N M Sd
dimensions dimensions

Learning-approach Female 77 413 0.91 Learning-approach PET 44  4.16 0.62
Male 49 4.01 1.15 ELT 40 4.15 1.06
EST 42 4.37 1.08
Learning-avoidance Female 77 418 0.83 Learning-avoidance PET 4 417 119
Male 49 3.98 1.07 ELT 40 4.02 1.01
EST 42 392 0.98
Performance-approach Female 77  4.04 0.90  Performance-approach PET 44  4.08 1.00
Male 49 394 1.08 ELT 40 421 0.97
EST 42 4.39 1.05
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Performance-avoidance Female 77 4.08 0.92 Performance-avoidance PET 44 4.23 1.06
Male 49 3.93 1.09 ELT 40 4.11 0.95

EST 42 4.45 1.10

Total Female 77 16.43 3.56 Total PET 44 16.64 3.87

Male 49 15.86 4.39 ELT 40 16.49 3.99

EST 42 17.13 4.21

Table 1, when examined in terms of the gender variable, reveals that female teacher candidates have higher
mean scores in the Achievement Goal Orientation Scale compared to males, both in the total scale and its four
subscales, at an average level. The highest mean score for female teacher candidates in the Achievement Goal
Orientation Scale is observed in the learning-avoidance factor, while the lowest mean score is observed in the
performance-approach factor. For male teacher candidates, the highest mean score in the Achievement Goal
Orientation Scale is observed in the learning-approach factor, while the lowest mean score is observed in the
performance-avoidance factor.

When considering the departments in which teacher candidates are enrolled, it is determined that Elementary
Education teacher candidates achieve higher averages than English Education and Physical Education Teacher
Education teacher candidates. Among Elementary Education teacher candidates, the highest mean score in the
Achievement Goal Orientation Scale is in the performance-avoidance factor, while the lowest mean score is in
the learning-avoidance factor. Among English Education teacher candidates, the highest mean score in the
Achievement Goal Orientation Scale is in the performance-approach factor, while the lowest mean score is in
the learning-avoidance factor. Among Physical Education Teacher Education teacher candidates, the highest
mean score in the Achievement Goal Orientation Scale is in the performance-avoidance factor, while the

lowest mean score is in the performance-approach factor.

Table 2. Descriptive Statistics For The Motivation Strategies Scale

Motivation Strategies Variables N M Sd Motivation Strategies Variables N M Sd
Sub-dimensions Sub-dimensions
Female 77 5.14 1.29 PET 44 5.02 1.20
Intrinsic goal regulation Male 49 520 1.28 Intrinsic goal regulation ELT 40 5.06 1.28
EST 42 5.15 1.26
Female 77 512 1.26 PET 44 5.13 1.27
Extrinsic goal regulation Male 49 494 1.23 Extrinsic goal regulation ELT 40 5.09 1.33
EST 42 5.32 1.34
Female 77 498 1.29 PET 44 5.11 1.22
Task Value Male 49 517 1.19 Task Value ELT 40 5.36 1.29
EST 42 5.48 131
Female 77 496 134 PET 44 5.09 1.25
Self-efficacy Beliefs Male 49 521 112 Self-efficacy Beliefs ELT 40 520 1.21
EST 42 5.46 1.38
Female 77 5.09 1.28 PET 44 5.02 1.33
Control beliefs Male 49 512 1.13 Control beliefs ELT 40 5.12 1.33
EST 42 5.37 131
Female 77 3.81 1.23 PET 44 3.62 1.20
Emotional Component Male 49 393 137 Emotional Component ELT 40 3.86 1.14
EST 42 398 137
Female 77 291 7.69 PET 44 2899 7.47
Total Male 49 296 7.32 Total ELT 40 29.69 7.58
EST 42  30.76 7.97

2922



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 25, 2023

The findings in Table 2, when examined in terms of the gender variable, indicate that female teacher
candidates' mean scores in the Motivation and Learning Strategies Scale are at an average level both in the
total scale and its six subscales. The highest mean score for female teacher candidates in the Motivation and
Learning Strategies Scale is observed in the intrinsic goal regulation factor, while the lowest mean score is
observed in the test anxiety factor. For male teacher candidates, the highest mean score in the Motivation and
Learning Strategies Scale is observed in the self-efficacy perception factor, while the lowest mean score is

observed in the test anxiety factor.

When considering the departments in which teacher candidates are enrolled, it is determined that Elementary
Education teacher candidates achieve higher averages than English Education and Physical Education Teacher
Education teacher candidates. Among Elementary School Education and English Education teacher candidates,
the highest mean score in the Motivation and Learning Strategies Scale is in the task value factor, while the
lowest mean score is in the test anxiety factor. Among Physical Education Teacher Education teacher
candidates, the highest mean score in the Motivation and Learning Strategies Scale is in the self-efficacy

perception factor, while the lowest mean score is in the test anxiety factor.

Table 3. Descriptive Statistics For The Learning Strategies Scale

Learning Strategies Variables N M Sd Learning Strategies Variables N M Sd
Sub-dimensions Sub-dimensions

Female 77 4.86 1.11 PET 44 5.01 1.04

Rehearsal Male Rehearsal ELT 40 4.93 1.15

49 >-19 1.22 EST 42 5.20 1.18

Female 77 5.02 1.24 PET 44 5.15 1.09

Elaboration Male Elaboration ELT 40 5.07 1.14

49 >-20 1.13 EST 42 5.17 1.03

Female 77 5.04 1.16 PET 44 5.10 1.21

Organization Male Organization ELT 40 5.53 1.25

49 >-38 117 EST 42 5.34 1.12

Female 77 5.01 1.04 PET 44 5.12 1.00

Critical Thinking Male Critical Thinking ELT 40 5.46 1.19

49 >-21 1.09 EST 42 5.01 0.74

Female 77 4.97 0.98 PET 44  5.08 0.94

Metacognitive Male Metacognitive ELT 40 5.28 1.02

49 4.76 101 EST 42 5.15 0.97

Time and study Female 77 4.80 0.72 Time and study PET 44 493 0.88

management Male 49 4.48 0.69 management ELT 40 510 1.03

& ' ' § EST 42 498 099

Female PET 44  4.62 0.97

Effort regulation 7 4.70 0.94 Effort regulation ELT 40 491 0.93

Male 49 4.61 0.98 EST 42 4.67 0.92

b laborati Female 27 451 103 b laborati PET 44 460  1.03

eer collaboration . . eer collaboration ELT 40 485 0.89

management management

Male 49 4.90 1.08 EST 42 4.69 0.82

Female PET 44 4.87 1.04

Seeking Help 77 4.74 0.81 Seeking Help ELT 40 4.90 1.01

Male 49 5.04 0.95 EST 42 4.79 1.05

Total Female 77 43.65 9.03 Total PET 44 4448 9.20

ELT 40 46.03 9.61

Male 49 44.77 9.32 EST 42 45.00 8.82
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The findings in Table 3, when examined in terms of the gender variable, indicate that male teacher candidates'
average scores obtained from the Learning Strategies Scale are at a high level both in the overall scale and its
nine subscales. The highest average score obtained by female teacher candidates from the Learning Strategies
Scale belongs to the elaboration factor, while the lowest average score belongs to the peer collaboration
management factor. For male teacher candidates, the highest average score in the Learning Strategies Scale
belongs to the critical thinking factor, while the lowest average score belongs to the time and effort

management factor.

When the investigation is carried out with respect to the departments in which the teacher candidates are
enrolled, it is determined that English Education teacher candidates achieve higher averages than Elementary
Education and Physical Education Teacher Education teacher candidates. Among English Education teacher
candidates, the highest average score in the Learning Strategies Scale belongs to the organization factor, while
the lowest average score belongs to the peer collaboration management factor. Among Elementary Education
teacher candidates, the highest average score in the Learning Strategies Scale belongs to the rehearsal factor,
while the lowest average score belongs to the effort management factor. Among Physical Education Teacher
Education teacher candidates, the highest average score in the Learning Strategies Scale belongs to the

elaboration factor, while the lowest average score belongs to the effort management factor.

Table 4. Two-Way ANOVA Results For The Interaction Effect Of Using Achievement Goal Levels as Criteria

Variable X2 Sd x2/sd F p
Gender 5.26 1 5.26 3.05 .037
Departments 187.35 1 187.35 3.94 .029
Gender x Departments 485.98 1 485.98 4.95 .027
Error 40779.23 125 326.23

In Table 4, a two-way analysis of variance technique was employed to investigate whether teacher candidates'
achievement goal levels differ based on gender and departments. According to the analysis results, the main
effects of gender and departments were found to be significant (Gender F1, 125 = 3.05, p = .037; Departments
F1, 125 = 3.94, p = .029), and the interaction effect was also determined to be significant (F1, 125 = 4.95, p =
.027). To examine where the significant differences among groups regarding achievement goal levels stem
from, the Tukey's Honestly Significant Difference (HSD) analysis technique was applied. In the interaction of
gender and departments, female teacher candidates studying in the Elementary Education department (x =
16.43) had significantly higher achievement goal levels, while there was no significant difference in
achievement goal levels among male teacher candidates (X = 15.81) based on the departments they were
enrolled in. Significant differences were found between female and male teacher candidates (x = 17.13)
studying in the Elementary Education department and those studying in English Education (x = 16.49) and

Physical Education Teacher Education (x = 16.64) departments.
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Table 5. Two-Way ANOVA Results For The Interaction Effect Of Using Motivation Strategies Levels as Criteria

Variable x2 Sd X2 /sd F P
Gender 4.75 1 4.75 1.35 124
Departments 171.78 1 171.78 434 .033
Gender x Departments 446.63 1 446.63 478 .030
Error 39453.86 125 315.64

According to Table 5, a two-way analysis of variance technique was used to determine whether teacher
candidates' levels of motivation strategies differ based on gender and departments. The results indicated that
while no significant difference was found between gender and motivation strategies (Gender F1, 125 = 1.35, p
=.124), there was a significant difference among departments (Departments F1, 125 = 4.34, p = .033), and the
interaction effect was also observed to be significant (F1, 125 = 4.78, p = .030). According to the results of the
Tukey's Honestly Significant Difference (HSD) analysis conducted to explore significant differences among
groups in terms of motivation strategies, it was determined that candidates from the Elementary Education
department obtained higher scores compared to other candidates based on the departments they were
enrolled in. Within the Elementary Education department, teacher candidates showed significant differences in
the external regulation (EE X = 5.32 - IE X = 5.09) and self-efficacy perception (EE X = 5.46 - IE X = 5.20) sub-
dimensions compared to English Education teacher candidates. Significant differences were also observed
between the Elementary Education and Physical Education Teacher Education departments in terms of task
value (EE X = 5.48 - PE x = 5.11), self-efficacy perception (EE X = 5.46 - PE X = 5.09), and test anxiety (EE X = 3.98 -

PE X = 3.62) sub-dimensions.

Table 6. Two-Way ANOVA Results For The Interaction Effect Of Using Learning Strategies as Criteria

Variable x2 Sd X2 /sd F P
Gender 5.19 1 5.19 431 .026
Departments 161.52 1 161.52 4.10 .029
Gender x Departments 641.54 1 641.54 0.90 438
Error 87820.13 125 702.56

The study aimed to examine whether the learning strategies used by teacher candidates differ based on gender
and departments, according to Table 6. To achieve this goal, a two-way analysis of variance (ANOVA) technique
was applied to analyze the results. The analysis results indicated significant differences between gender,
educational departments, and learning strategies (Gender F1, 125 = 4.31, p= .026; Departments F1, 125 = 4.10

p=.029), while the main interaction effect was not significant (F1, 125 = 0.90, p=.438).

Tukey's Honestly Significant Difference (HSD) analysis technique was employed to investigate the source of
significant differences among groups in terms of learning strategies. The results showed that concerning the

interaction of gender and departments, male teacher candidates exhibited significantly higher levels of use of
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learning strategies (Male x = 44.07; Female X = 43.65) compared to females. Furthermore, significant
differences were observed among teacher candidates in the English teaching department (x = 46.03) and those

in the elementary teaching department (x = 45.00) and physical education teaching department (x = 44.48).

CONCLUSION and DISCUSSION

In this study, a comparison was made among final year teacher candidates in physical education and sports,
English, and elementary teaching departments regarding their achievement goal orientation, motivation, and

learning strategies based on gender and department variables. The findings were discussed as follows:

When examined according to the gender variable, female teacher candidates exhibited moderate average
scores in achievement goal orientation. Moreover, it was calculated that males had lower average scores
compared to females. Sub-dimension analysis revealed that female teacher candidates had the highest average
score in the learning-avoidance factor, and the lowest average score in performance-avoidance, while males
had the highest average score in the learning-approach factor and the lowest average score in performance-
avoidance. Teacher candidates who showed orientation towards the learning-approach factor in achievement
goal orientation were more focused on learning, understanding, and working, whereas individuals exhibiting
approach towards their goals in the learning-avoidance dimension might avoid efforts in understanding and
learning a topic (Denktas, 2019). Additionally, it was suggested that individuals exhibited performance-
avoidance behavior to avoid negative emotions like shame in case of failure. In this study, both male and
female teacher candidates scoring the lowest in the performance-avoidance sub-dimension could be

considered not to experience negative emotions related to failure (Denktas, 2019).

Previous studies have shown that females tend to have a higher focus on achievement goal orientation
compared to males (Altiparmak, 2015; Arslan, 2021; Denktas, 2019; izci & Kog, 2012; Kaya et al., 2018; Kayis,
2013). Therefore, this research appears to be consistent with other studies. In a recent study involving 656
university students (363 females), it was reported that female students had higher achievement goal
orientation than males, and both genders had high scores in the learning-approach factor (Arslan, 2021).
Denktas (2019) found that female physical education and sports teacher candidates had higher achievement
goal orientations compared to males in a study involving 91 teacher candidates (76 females) for a master's
thesis. In terms of sub-dimensions, both females and males had the highest scores in the learning-approach
factor and the lowest scores in the performance-avoidance sub-dimension. In another study, the relationship
between athletic identity and achievement goal orientations of 400 students (117 females) from the Faculty of
Sports Sciences was examined, and it was found that females had higher scores in achievement goal

orientation (Kaya et al., 2018).

When examined according to the departments in which teacher candidates received their education, it was
found that the elementary school teaching department had higher average scores in achievement goal

orientation than the English language and physical education and sports teaching departments. Looking at the
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sub-dimensions, the class teaching department had the highest average score in the performance-avoidance
factor and the lowest average score in the learning-avoidance factor. The English language teaching
department had the highest average score in the performance-approach factor and the lowest average score in
the learning-avoidance factor. The physical education and sports teaching department had the highest average

score in the performance-avoidance factor and the lowest average score in the performance-approach factor.

When the conducted studies are examined, Ugar (2012) investigated the achievement orientation and
participation status in online learning environments of 186 (144 female) English teacher candidates in a
master's thesis. In this study, it was found that in the sub-dimension of achievement orientation, the highest
average score was in the learning-approach factor, and the lowest average score was in the performance-
avoidance factor (23). In another research examining the achievement orientations and occupational anxiety
levels of 321 (237 female) prospective classroom teachers, it was found that in the sub-dimension of
achievement orientation, 4th-grade teacher candidates had the highest scores in the learning-approach factor,

and the lowest scores were in the learning-avoidance factor (Gozler et al., 2017).

In terms of gender-related analyses, the average scores of motivation strategies from the female and male
teacher candidates were found to be at a moderate level and close to each other. Thus, it can be said that
females and males showed similar motivation strategies in similar situations. According to Karatas et al. (2014),
as motivation level increases, learning becomes easier, and it was also stated that when motivation is not at a
sufficient level, the learned information does not turn into behavior. Another study of 550 university students
examined their motivation for learning and the learning strategies they used, and the results showed that there

was no statistically significant difference between gender and motivation strategies (Karatas et al., 2014).

The average scores in the sub-dimensions of motivational strategies were found to be at a moderate level.
Furthermore, it was determined that female teacher candidates received the highest average score from the
factor of internal goal setting and the lowest average score from the factor of exam anxiety. Male teacher
candidates obtained the highest value from the self-efficacy perception factor and the lowest average score
from the exam anxiety factor. Exam anxiety can be defined as the affective state exhibited by individuals in the
face of a task (Blylikozturk et al., 2004). Therefore, it is believed that both females and males do not have
negative feelings for exams. In a study examining motivational strategies of 550 students, it was found that
female students had a higher average in the internal goal-setting factor compared to male students, male
students had a higher average in the self-efficacy factor compared to females, and both female and male
students had the lowest average in exam anxiety, supporting the findings of this study (Karatas et al., 2014).
Different studies have presented contrasting results. According to Erézkan (2008), male university students
experience more exam anxiety than female students (Filiz & Dogar, 2021), while according to Gin (2018),
females have a higher level of exam anxiety compared to males. The belief in one's ability to overcome
challenging life conditions represents self-efficacy. In other words, the positive or negative situations

experienced by an individual contribute to their self-efficacy (iflazoglu & Tiimkaya, 2008). In this context, it can
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be said that male students possess sufficient self-efficacy to face challenging life conditions. iflazoglu and
Tiimkaya (2008) examined the motivation levels of 230 prospective classroom teachers, consisting of 128
females and 102 males, and found that both female and male candidates achieved high scores in the self-
efficacy sub-dimension, with no statistical difference in the exam anxiety sub-dimension. Thus, these results

are consistent with the findings of this study.

When teacher candidates were examined based on the departments they were enrolled in, it was found that
the average motivational strategies score of the elementary school teaching department was higher than that
of the English language teaching and physical education and sports teaching departments. When examined
with their sub-dimensions, the classroom and English language teaching departments obtained the highest
value from the task value factor and the lowest value from the exam anxiety factor. On the other hand, the
physical education and sports teaching department had the highest average score in the self-efficacy
perception factor and the lowest average score in the exam anxiety factor. It can be argued that the higher
engagement of the physical education and sports teaching department's students in exercise and sports
contributes to their increased self-efficacy perception. Karabatak and Turhan (2017) stated that students with
high levels of self-efficacy can cope with difficulties and exhibit determination in problem-solving, while
students with low self-efficacy tend to experience stress and unhappiness during task performance.
Furthermore, occasional attention deficits can occur during the learning process, leading to anxiety about
exams as a result of negative behaviors (Denktas, 2019). This anxiety condition could be considered a natural
emotional state for all teacher candidates at the undergraduate level. However, based on the findings of the

study, it can be argued that teacher candidates in the examined departments can control their exam anxiety.

Learning strategies are generally defined as comprehensive plans aimed at achieving learning goals, which
increase the efficiency of learning by making students aware (Schreglmann & Mengi, 2013; Karatas et al.,
2014). When examined according to the gender variable, it has been determined that female prospective
teachers have high average scores from the learning strategies scale in the total scale and in nine sub-
dimensions. The highest average score obtained by female prospective teachers from the learning strategies
scale is related to the elaboration factor, while the lowest average score is related to the peer cooperation
management factor. The use of strategies based on the elaboration factor helps learners integrate new
information into their long-term memory by associating it with existing knowledge. Similarly, the peer and

cooperation management strategy aims to facilitate learning through group work (Buyukoztiirk et al., 2004).

In a study conducted with 230 teacher candidates, it was found that female primary school teacher candidates
had the lowest average score from the sub-dimension of learning strategies related to peer cooperation
management. Additionally, it was found that female prospective teachers had higher average scores from the
total scale and nine sub-dimensions of the learning strategies scale compared to male candidates (iflazoglu
Saban & Tliimkaya, 2008). These findings support the current study. Other research has also found that females

tend to have higher averages in sub-dimensions of learning strategies compared to males (Duman, 2008;
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Giiven, 2004; Ozkal & Cetingdz, 2006). On the other hand, male prospective teachers' highest average score
from the learning strategies scale is related to critical thinking, while the lowest average score is related to time
and study management. The critical thinking factor indicates that students apply previous knowledge to solve
problems, make decisions, and critically evaluate new situations. Time and study management, on the other
hand, is a sub-dimension of learning strategies that requires planning and scheduling. Proper management of
time is essential for setting goals. In this context, effective planning on a daily, weekly, and monthly basis can
enhance the efficiency of study hours (Bliylikoztiirk et al., 2004). Based on this information, it can be assumed
that male prospective teachers are capable of making decisions using their knowledge in the face of problems
and approaching situations critically. Moreover, it can be stated that they might not possess adequate skills in

terms of time and study management.

When analyzed according to the departments where teacher candidates receive education, it is found that the
motivation strategies average score of the English language teaching department is higher than that of the
elementary school teaching and physical education and sports teaching departments. When examined with its
sub-dimensions, the English language teaching department's highest average score is related to the regulation
factor, and the lowest average score is related to peer cooperation management. Thus, it can be said that the
English language teaching department effectively uses the strategies of selecting appropriate information and
establishing connections between them, while they might not be as open to group learning. The elementary
school teaching department's highest average score is related to the repetition factor, while the lowest average
score is related to effort management. These results indicate that the elementary school teaching department
can learn through repetition and memorization but might not adequately display essential factors like attention
and effort in the learning process. As for the physical education and sports teaching department, its highest
average score is related to the elaboration factor, and the lowest average score is related to effort
management. Therefore, it can be said that the physical education and sports teaching department manages to
integrate old and new knowledge, interpret information, and draw conclusions effectively. However, it appears
that they do not utilize attention and effort in learning to the extent required. Karatas et al. (2014) examined
the learning strategies of 550 university students studying in different faculties and schools and found no
statistically significant difference between the sub-dimensions of learning strategies and faculties or schools.

The results of this research are partially similar to those of the study conducted by Karatas et al. (2014).

In conclusion, the study investigated the role of achievement goal orientation levels, motivation, and learning
strategies of teacher candidates studying in different departments of the education faculty. The results
indicated that there were differences in achievement goal orientation, motivation, and learning strategies
based on gender and departments. Female teacher candidates scored higher in achievement goal orientation
and motivation, while male teacher candidates scored higher in learning strategies. Department-wise, the
elementary school teaching department scored higher in achievement goal orientation and motivation, while

the English language teaching department scored higher in learning strategies. Additionally, there were
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variations among the sub-dimensions of these constructs. These findings provide valuable insights into the

factors that influence teacher candidates' educational experiences and their approaches to learning.

SUGGESTIONS

In line with the findings obtained in the research, it was decided to present the following recommendations.

1. Comparisons of education departments of different universities can be planned, except for the departments
determined specifically for Nevsehir Haci Bektas Veli University, Faculty of Education.

2. Gender and departments of education were selected in the study. In this context, the results can be
evaluated by adding different variables.

3. Three of the departments of the Faculty of Education were selected in the study. New studies can be
conducted by increasing the number of departments.

4. Final year students of the departments where they received education were preferred in the study. In the

future, a longitudinal study can be planned and a study can be planned at the level of all grades.
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EGITiM FAKULTESI OGRETMEN ADAYLARININ BASARI HEDEF YONELIMLERININ
GUDULENME VE OGRENME STRATEJILERINi BELIRLEMEDEKi ROLU

0z

Bu arastirmanin amaci; Egitim fakiltesinin farkli bolimlerinde egitim goren 6gretmen adaylarinin
basari hedef yonelimleri diizeylerinin giidilenme ve 6grenme stratejilerini belirlemedeki roliiniin
incelenmesi ve ingilizce, Sinif Ogretmenligi ve Beden egitimi égretmen adaylarinin basari hedef
yonelimlerinin, gudilenme ve 06grenme stratejilerinin cinsiyet degiskenine gore farklilasip
farklilasmadiginin arastiriimasidir. Arastirmanin  6rneklemini uygun Ornekleme yontemi ile
secilmis 28 kadin 12 erkek ingilizce Ogretmenligi 6gretmen adayi, 31 kadin 11 erkek Sinif
Ogretmenligi ve 18 kadin 26 erkek Beden Egitimi &gretmenligi toplam 126 6gretmen adayi
olusturmustur. Arastirma verileri Basari Hedef Yonelimleri Olcegi (BAO) (Elliot & McGregor, 2001)
ve Gidilenme ve Ogrenme Stratejileri Olgegi (GOSO) (Pintrich ve dig., 1991) ve Kisisel Bilgi formu
ile toplanmistir. Katilimcilarin cinsiyet degiskenine gore basari hedef yonelimleri, giidilenme ve
O0grenme stratejilerinde fark olup olmadigini belirlemek amaciyla iki yoénli varyans analizi
kullanilmigtir. Yapilan analizlerde, 6gretmen adaylari cinsiyet degiskenine gore incelendiginde,
basari hedef yonelimleri ve giidiilenme stratejileri diizeyinde kadin 6gretmen adaylarinin en
yuksek puan ortalamalarina ulastiklari, 6grenme stratejileri incelendiginde ise erkek 6gretmen
adaylarinin kadinlara gére en yiiksek skorlara ulastigi saptanmistir. Ogretmen adaylarinin egitim
aldiklari bolimlere goére incelendiginde, basari hedef yonelimleri ve giudilenme stratejileri
degiskenlerinde sinif 6gretmenligi boliminin en yiksek puan ortalamalarina ulastiklari,
o6grenme stratejileri incelendiginde ise ingilizce 6gretmenliginin diger bolimlere gore en yiksek
skorlara ulastigi saptanmistir. Ogretmen adaylarinin basari hedef diizeylerinin cinsiyet ve
bolimler agisindan farklilagip farklilagsmadiginin incelenmesinde cinsiyet ve bélimler ana etkisinin
anlamh oldugu saptanmistir. Glidiilenme stratejileri diizeylerinin cinsiyet ve bélimler agisindan
farklilasip farklilasmadigina bakildiginda, cinsiyet degiskeni ile glidiilenme stratejileri arasinda
anlamh farkhliga ulasilamazken, egitim alinan bolimler ve ana etkilesim etkisinin manidar oldugu
gdzlenmistir. Ogrenme stratejilerinin cinsiyet ve bélimler agisindan farklilasip farklilasmadig
siirecinde, cinsiyet ve egitim alinan bolimler ile 6grenme stratejileri arasinda anlamh farkliliklara
ulasilirken; ana etkilesim etkisinin anlamli olmadigi saptanmistir.

Anahtar kelimeler: Basari hedefi modeli, glidiilenme stratejileri, 6renme stratejileri
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GiRiS

Nitelikli 6gretmen yetistirme ve gelistirme egitim programlarinin basari hedeflerine ulagmasi igin uygun
stratejilerin gelistirilmesi alana ciddi katkilar saglayacaktir. Bagarinin 6nemsendigi egitim ortamlarinda basarinin
kimin i¢in ne anlam ifade ettiginin bilinmesi, 6grencilerin derslerinde basarili olabilme yollari hakkindaki bilissel

ve duyussal disilinceleri ve basarili olmak igin benimsedikleri davranislarin bilinmesi rehberlik faaliyetleri

acisindan degerli ve gereklidir.

Bireylerin neyi, nicin basarmayi amagladiklarini ve bunun igin de ne sekil bir davranis gosterdiklerini anlama
temelli olan kuram Basari hedefi kurami olarak tanimlanmaktadir (Agbuga, 2014). Bu kuram yetenegi
gelistirmeyi amag edinen “68renme /goérev-ilgi / hdkim olma y6nelimi” ile yetenegi kanitlama veya yeteneksiz
goérinmekten kaginma amach “performans / ego-ilgi / yetenek yonelimi” diye iki tlr yonelime sahiptir. Bu
yonelimlerden ilki 6grenme yonelimi 6grencinin 6grenme eylemi boyunca karsilastigi ders igeriklerini tam
olarak 6grenmeyi istemesi ve i¢sellestirmesini icerir. Performans yonelimi ise 6grencinin sosyal karsilastirmayi
onemsemesi diger 6grencilerden daha nitelikli sonuglar ortaya koyma istegi ve yetersiz gérinmekten kaginma

surecini tanimlar (Akin, 2006; Akin ve Arslan, 2014; Yerdelen ve Padir; 2017).

Tarihsel siireci icerisinde Basari hedefi kurami farkli modeller ile ifade edilmistir. Son dénemlerde sikga
kullanilan tird 2x2 basari hedefi modelidir. Kuramin bu modeli performans-yaklasim, performans-kaginim
hedefleri ile 6grenme-yaklasim ile dgrenme-kacinim hedefleri seklinde siniflandiriimistir. Ogrenme kaginma
hedefi, gorevde ustalagsmaya yakinken basarisizliga ugramamak ya da kisinin becerilerini, yeteneklerini ya da
bilgisini kaybetmemeye ¢alismasi olarak tanimlanirken; 6grenme yaklasma hedefi, gérevde ustalasmaya ya da
gelismeye calismayi ifade etmektedir. Bunun yaninda, performans kaginma hedefi, diger bireylerden daha kot
olmamaya calismayi ifade ederken; performans yaklasma hedefi, diger bireylerden daha iyi yapmaya calisma
olarak tanimlanmaktadir (Elliot & Thrash, 2001). Hangi modelin kullanildigindan bagimsiz bir sekilde egitim
alaninda o6grencilerin basari hedef yonelimlerinin 6z yeterlilikleri, benlik saygilari ve akademik basarilari gibi
degiskenleri etkiledigini belirleyen bilimsel calisma sayisi yeterli diizeydedir (BlyuUktanir, 2014; Aydin ve
Yerdelen, 2015; izci ve Kog, 2012).

Bununla birlikte; Ogrenci merkezli egitimin gerceklestiriimesi, 6grencinin giidiilenme dizeyinin her &gretim
basamaginda arttirilarak 6grenmeye istekli hale gelmesi ile mimkin olacaktir. Egitim fakiltelerinde 6grenim
goren Ogretmen adaylarinin gidilenme dlzeyleri ve amaglarina yonelik belirledikleri uygun 06grenme
stratejilerinin kullanimi hem Universite hayatlarinda hem de sonrasindaki tiim hayat sireglerinde basaril
olmalarini saglamaktadir. Bir 6gretmen adayinin 6grenme isini basarili bir sekilde tamamlayabilmesi 6grenme
stratejilerini ne kadar bildigine ve ne kadar uygulayabildigine baglidir (Tasdemir ve Tay, 2007). Tim 6gretmenlik
bolimi 6grencilerinin 6grenme sorumlulugunu Ustlenebilmesi icin “6grenme” hakkinda bilgi ve beceriye sahip
olmalari yani kendi 6grenme sekillerini bilmeleri gerekmektedir (Erdem, 2005). Konu ile ilgili yapilan bilimsel

calismalar gostermektedir ki 6grenme stratejilerini etkin olarak kullanabilen ve amaca yonelik 6znel stratejiler
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olusturabilen 6grencilerin basarili olduklari, 6grenme stratejilerini etkin kullanmada ve amaca yoénelik 6grenme

stratejileri belirlemede zorluklar ¢ceken 6grencilerin ise basarisiz olduklari saptanmistir (Cakmak ve dig., 2008).

Ogrenme stratejilerinin secimi siiresinde dogru secimlerin yapilmasi ve bu secimler yapilirken dgretmen
adaylarinin sahip olduklari motivasyonel faktorlerin 6nemi ve degeri asikardir. Bu baglamda motivasyon diizeyi
optimum diizeyde olan 6grencilerin diisiik motivasyon seviyelerine sahip 6grencilere gore karsilasabilecekleri
zorluklara karsi daha dirayetli olduklari, daha ¢ok g¢aba sarf ettikleri ve bunlarin sonucu olarak daha basaril

olduklari belirlenmistir (Kadioglu ve Kondakci, 2014; Agikgbz, 2016).

Arastirmaya konu olan degiskenler ile ilgili literatlir incelendiginde egitim fakiltelerinin gesitli programlarinda
O0grenim goren 6gretmen adayi 6grencilerin basari hedef yonelimleri ile glidiilenme ve 6grenme stratejilerinin
birlikte ¢aligildigl bilimsel arastirmalarin sayisi sinirli diizeydedir. Bununla birlikte bu arastirmalar igerisinde
beden egitimi 6gretmenligi 6gretmen adayi 6grencilerinin diger bolim 6grencileri ile karsilastinldig arastirma
saylilari cok daha sinirli sayidadir. Bu baglamda beden egitimi 6gretmenligi son siniflarinda egitim alan 6gretmen
adayi 6grencilerle ingilizce 6gretmenligi ve sinif dgretmenligi 6gretmen aday! &grencilerinin basari yénelimi,
gldilenme ve 6grenme stratejilerinin cinsiyet degiskenine gore karsilastiriimasi ve bu boélimdeki 6gretmen
adaylarinin basari hedef yonelimlerinin glidilenme ve 6grenme stratejilerini belirlemedeki roli arastirmanin

amaglarini olusturmustur.

YONTEM

Arastirma Modeli

Yapilan bu arastirmada, egitim ve spor bilimleri alanlarinda yaygin olarak “iliskisel tarama modeli” kullaniimistir.
Bu model igerisinde iki veya daha ¢ok sayidaki degisken arasinda birlikte degisim varligini ve/veya derecesini
belirlemeyi amacglama s6z konusudur (Fraenkel ve Wallen, 2009; Karasar, 2005). Bu kapsamda egitim
fakiltesinde 6grenim goren g farkh 6gretmenlik bolimi 6gretmen adayi 6grencilerin basari yonelimleri ile

gilidiilenme ve 6grenme stratejileri arasindaki iliski incelenmistir.
Arastirma Grubu

Arastirma orneklemini 2021-2022 egitim- &gretim yilinda Nevsehir Haci Bektas Veli Universitesi, Egitim
Fakiltesi ingilizce Ogretmenligi (28 kadin, 12 erkek), Sinif Ogretmenligi (31 kadin, 11 erkek) ve Beden Egitimi
Ogretmenligi (18 kadin, 26 erkek) yani 77 kadin (% 61.7 ) 49 (% 38.3 ) erkek toplam 126 &gretmen adayi 6grenci

olusturmustur.
Veri Toplama Araglari

Arastirmanin verilerinin toplanmasinda Kisisel Bilgi Formu, Basari Hedef Yonelimleri Olgegi (Elliot & McGregor,

2001) ve Giidiilenme ve Ogrenme Stratejileri Olcegi (Pintrich ve dig., 1991) kullaniimistir.
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Basari Hedef Yoénelimi Olgegi; Ogretmen adaylarinin basari yénelimlerini belirlemek amaciyla, Elliot ve
McGregor (2001) tarafindan gelistirilen Basari Hedef Yonelimleri 6lgeginin, Senler ve Sungur (2007) tarafindan
Tirkge’ ye uyarlanan versiyonu kullanilmistir. Basari Hedef Yonelimi Olgegi, 4 alt boyuttan ve 15 maddeden
olusmaktadir. Anketin alt boyutlari; 6grenme-yaklasma hedefleri (3 madde), 6§renme-kaginma hedefleri (3
madde), performans-yaklasma hedefleri (3 madde) ve performans-kaginma hedefleri (6 madde) seklindedir.
Olgegin Tiirkge versiyonunda alt boyutlar bazinda yapilan giivenirlik analizinde Cronbach Alpha katsayilari 0.64
ile 0.81 arasinda bulunmustur. Bulgular, basari hedef yonelimi 6lgeginin arastirmalarda kullanilabilecegini

gostermistir

Gudilenme ve Ogrenme Stratejileri Olcegi; Ogretmen adaylarinin giidiilenme ve 6grenme stratejilerinin
belirlenmesi amaciyla, Pintrich ve dig. (1991) tarafindan gelistirilen Gidilenme ve Ogrenme Stratejileri Olgegi
dlceginin, Blyikéztirk ve dig. (2004) tarafindan Tiirkce’ ye uyarlanan versiyonu kullanilmistir. Olgegin
yuksekogretim dlzeyinde bulunan 6grenenler (zerinde gelistirilmesi, Tirkce gecerlik ve gilivenirlik
calismalarinin yapilmis olmasi nedeniyle kullanilmasina karar verilmistir. Giidilenme Olceginin kuramsal alt
yapisi, deger ana bileseninde yer alan; i¢sel hedef diizenleme, dissal hedef diizenleme ve gorev degeri, beklenti
ana bileseninde yer alan; 6grenme ve performansla ilgili 6zyeterlik algisi ile 6grenmeye iliskin kontrol inanci ve
duyussal ana bilesende yer alan sinav kaygisi faktérlerinden olusmaktadir. Olcekte, 6grenme stratejileri dokuz
alt boyuttan olusmaktadir. Yineleme, dizenleme, agimlama, elestirel distinme, yardim isteme, akran isbirligi
ydnetimi, metabilissel, emek ydnetimi ile zaman ve galisma ydnetimi 6lgekte bulunan alt boyutlardir. Olgekte
yer alan maddeler “benim igin kesinlikle yanls” (1) ile “benim igin kesinlikle dogru” (7) arasinda degisen yedili
Likert tipi derecelendirme &lgeklerinden olusmaktadir. iki ayri boyutta toplam onbes alt 6lgekten olusan GOSO,
modadler bir yapiya sahiptir ve uygulayicinin kullanim amacina goére alt 6lgeklerden elde edilecek puanlar ayri

ayri kullanilabilmektedir.

Verilerin Analizi

Veriler kisisel bilgi formu, basari hedef yonelimleri 6lgegi, gidilenme ve 6grenme stratejileri 6lcegi kullanim
izinleri ve etik kurul karar ile Nevsehir Haci Bektas Veli Universitesi, Egitim Fakiiltesi katiimci 6gretmen
adaylarindan ise yiiz ylize 6lgeklerin uygulanmasiyla toplanmistir. Arastirmada elde edilen verilerin analizinde
SPSS 22.00 (Statistical Package Social Science) istatistik paket programi kullanilmistir. Egitim fakiltesi son sinifi
O0gretmen adaylarinin basari hedef yonelimlerinin glidilenme ve 6grenme stratejilerini belirlemedeki roliiniin
test edilmesi igin Hiyerarsik Regresyon Analizi uygulanmis ve 6gretmen adaylarinin cinsiyete gore basari hedef
yonelimleri, glidiilenme ve 6grenme stratejileri arasindaki fark bagimsiz gruplarda t-testi ile analiz edilmistir.

Calismada anlamlilik diizeyi (p<0.05) olarak alinmistir.
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BULGULAR

Bu bolimde 6gretmen adaylarinin basari hedef yonelimi dizeyleri, 6grenmeye yonelik gidilenme durumlari
ile kullandiklari 6grenme stratejilerine yonelik, arastirmanin genel amaci dogrultusunda yapilan analizlerin

sonuglarina yer verilmistir. Sonuglar tablolar bigciminde yorumlanarak sunulmustur.

Tablo 1. Basari Hedef Yénelimi Olcegine iliskin Betimsel istatistikler

Basari Hedefi Degiskenler N X ss Basari Hedefi Degiskenler n X ss

Faktorler Faktorler

Ogrenme-yaklasma Kadin 77 413 091 Ogrenme-yaklasma BEO 44 416 062

Erkek 49 4.01 1.15 [o] 40 4.15 1.06

sO 42 437 1.08

Ogrenme-kacinma Kadin 77 4.18 0.83 Ogrenme-kacinma BEO 44 417 1.19

Erkek 49 398 1.07 [o] 40 4.02 1.01

SO 42 392 0.98

Performans-yaklagma Kadin 77 4.04 090 Performans-yaklagsma BEO 44 4.08 1.00

Erkek 49 394 1.08 i6 40 421 097

sO 42 439 1.05

Performans-kaginma Kadin 77 4.08 0.92 Performans-kaginma BEO 44 423 1.06

Erkek 49 3.93 1.09 i6 40 411 0.95

SO 42 445 1.10

Toplam Kadin 77 16.43 3.56 Toplam BEO 44 16.64 3.87

Erkek 49 15.86 4.39 i0 40 16.49 3.99

sO 42 17.13 4.21

Tablo 1'deki bulgular, 6gretmen adaylarinin cinsiyet degiskeni agisindan incelendiginde kadin 6gretmen
adaylarinin basari hedef yonelimleri 6lgeginden aldiklari puan ortalamalarinin 6lgegin toplaminda ve dort alt
boyutunda ortalama diizeyde ve erkeklerden yiiksek oldugu belirlenmistir. Kadin 6gretmen adaylarinin basari
hedef yonelimleri 6lceginden aldiklari en yiksek puan ortalamasinin 6grenme-kaginma faktoériine en duisik
puan ortalamasinin ise performans-yaklagsma faktoriine ait oldugu gorilmektedir. Erkek 6gretmen adaylarinin
ise basari hedef yonelimleri 6lgeginden aldiklari en yiiksek puan ortalamasinin 6grenme-yaklasma faktoriine en
diisiik puan ortalamasinin ise performans-kaginma faktériine ait oldugu gériilmektedir. Ogretmen adaylarinin
egitim aldiklari bolimler agisindan inceleme yapildiginda ise sinif 6gretmenligi bolimi 6gretmen adaylarinin
ingilizce 6gretmenligi ve beden egitimi 6gretmenligi 6gretmen adaylarindan daha yiliksek ortalamalara
ulastiklari belirlenmistir. Sinif 6gretmenligi bolimi 6gretmen adaylarinin basari hedef yonelimleri 6lgeginden
aldiklari en ylksek puan ortalamasinin performans-kaginma faktoriine en disliik puan ortalamasinin ise
dgrenme-kacinma faktoriine ait oldugu goriilmektedir. ingilizce 6gretmenligi bélimi 6gretmen adaylarinin
basari hedef yonelimleri 6lgeginden aldiklari en yliksek puan ortalamasinin performans-yaklasma faktoriine en
disik puan ortalamasinin ise 06grenme-kaginma faktériine ait oldugu gorilmektedir. Beden Egitimi
ogretmenligi bolimi 6gretmen adaylarinin basari hedef yonelimleri olgceginden aldiklari en yiiksek puan
ortalamasinin performans-kaginma faktoriine en diisiik puan ortalamasinin ise performans-yaklasim faktoriine

ait oldugu gorilmektedir.
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Tablo 2. Gidiilenme Stratejileri Olgegine iliskin Betimsel istatistikler

Giidiilenme Stratejileri Degiskenler N X ss Giidiilenme Degiskenler n X ss
Faktorler Stratejileri Faktorler
Kadin 77 5.14 1.29 . BEO 44 502 1.20
; . Igsel Hedef
Igsel Hedef Diizenleme Erkek 49 520 1.28 . 10 40 5.06 1.28
Dizenleme .
SO 42 515 1.26
Kadin 77 5.12 1.26 BEO 44 513 1.27
.. Digsal Hedef
Digsal Hedef Diizenleme Erkek 49 494 1.23 . 10 40 5.09 133
Dizenleme .
SO 42 532 134
Gérev Kadin 77 498 1.29 Gorev BEO 44 511 1.22
Degeri Erkek 49 517 1.19 Degeri i6 40 536 1.29
& & o) 42 548 131
" . Kadin 77 496 1.34 BEO 44 509 1.25
Oz-yeterlik .. . L
Algisi Erkek 49 521 112 Oz-yeterlik Algisi i0 40 520 1.21
SO 42 546 1.38

Ogrenme Kontrol Kadin /7509 1.28 Ogrenme Kontrol BEO 44502 133
inanci Erkek 49 512 1.13 inanci Iq 40 5.12 1.33

SO 42 5.37 1.31

Sinav Kadin 77 3.81 1.23 BEO 44  3.62 1.20
Kaygrs! Erkek 49 393 1.37 Sinav Kaygisi IQ 40 3.86 1.14

SO 42 3.98 1.37

Kadin 77 29.1 7.69 BEO 44 28.99 7.47

Toplam Erkek 49 296 7.32 Toplam i6 40 29.69 7.58

sO 42 30.76 7.97

Tablo 2’deki bulgular, 6gretmen adaylarinin cinsiyet degiskeni agisindan incelendiginde kadin 6gretmen
adaylarinin glidiilenme stratejileri olgeginden aldiklari puan ortalamalarinin dlgegin toplaminda ve alti alt
boyutunda ortalama diizeyde oldugu belirlenmistir. Kadin 6gretmen adaylarinin gildilenme stratejileri
Olceginden aldiklari en yiliksek puan ortalamasinin i¢sel hedef dizenleme faktoriine en disiik puan
ortalamasinin ise sinav kaygisi faktoérine ait oldugu goriilmektedir. Erkek 6gretmen adaylarinin ise glidilenme
stratejileri olgeginden aldiklari en ylksek puan ortalamasinin 6z-yeterlik algisi faktoriine en disik puan
ortalamasinin ise sinav kaygisi faktériine ait oldugu gorilmektedir. Ogretmen adaylarinin egitim aldiklari
bolimler agisindan inceleme yapildiginda ise sinif 6gretmenligi bolimi o6gretmen adaylarinin ingilizce
ogretmenligi ve beden egitimi 6gretmenligi 6gretmen adaylarindan daha yiksek ortalamalara ulastiklari
belirlenmistir. Sinif 6gretmenligi bolimu ve ingilizce 6gretmenligi 6gretmen adaylarinin giidiilenme stratejileri
Olceginden aldiklari en yiksek puan ortalamasinin gérev degeri faktériine en disiik puan ortalamasinin ise
sinav kaygisi faktoriine ait oldugu goriilmektedir. Beden Egitimi 6gretmenligi bolimi 6gretmen adaylarinin
gilidilenme stratejileri dlgeginden aldiklari en yiksek puan ortalamasinin 6z-yeterlik algisi faktoriine en diisiik

puan ortalamasinin ise sinav kaygisi faktoriine ait oldugu goriilmektedir.
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Tablo 3. Ogrenme Stratejileri Olcegine iliskin Betimsel istatistikler

Ogrenme Stratejileri Degiskenler N X ss Ogrenme Stratejileri  Degiskenler n X 3
Faktorler Faktorler

Kadin 77 4.86 1.11 BEO 44 5.01 1.04
Yineleme Yineleme i0 40 4.93 1.15
Erkek 49 5.19 1.22 o 12 520 118
Kadin 77 5.02 1.24 BEO 44 5.15 1.09
Acimlama Agimlama [o] 40 5.07 1.14
Erkek 49 520 1.13 6 42 517 103
Kadin 77 5.04 1.16 BEO 44 5.10 1.21
Diizenleme Diizenleme [o] 40 5.53 1.25
Erkek 49 5.38 1.17 ) 1 534 112
Kadin 77 5.01 1.04 BEO 44 5.12 1.00
Elestirel Disiinme Elestirel Diisinme i6 40 546 1.19
Erkek 49 5.21 1.09 s 42 501 0.74
Kadin 77 4.97 0.98 BEO 44 5.08 0.94
Metabiligsel Metabiligsel i6 40 5.28 1.02
Erkek 49 4.76 1.01 ) 42 515 0.97
Kadin 77 4.80 0.72 BEO 44 493 0.88
Zaman ve Galisma Zaman ve Galisma i 40 510 1.03
Yon. Erkek 49 448 0.69 Yon 6 42 498 099
BEO 44  4.62 0.97
Emek Yénetimi Kadin 77 470 094 Emek Yénetimi [o) 40 491 093
Erkek 49 4.61 0.98 sO 42 4.67 0.92
, Kadin 77 451 1.03 , BEO 44 460 103
Akran Isbirligi Yon. Akran Isbirligi Yon 10 40 485 089
Erkek 49 4.90 1.08 sO 42 469 0.82
BEO 44  4.87 1.04
Yardim isteme Kadin 77 474 081 Yardim isteme i© 40 490 1.01
Erkek 49 504 0.95 sO 42 479 1.05
BEO 44 4448 9.20

K 77 43. .
Toplam adin 3.65 9.0 Toplam i 40 46.03 9.61
Erkek 49 4477 9.32 sO 42 45.00 8.82

Tablo 3’deki bulgular, 6gretmen adaylarinin cinsiyet degiskeni agisindan incelendiginde erkek Ogretmen
adaylarinin 6grenme stratejileri 6lgeginden aldiklari puan ortalamalarinin 6lgegin toplaminda ve dokuz alt
boyutunda yliksek diizeyde oldugu belirlenmistir. Kadin 6gretmen adaylarinin 6grenme stratejileri 6lgeginden
aldiklar en yiuksek puan ortalamasinin agimlama faktoriine en disiik puan ortalamasinin ise akran isbirligi
yonetimi faktoriine ait oldugu goriilmektedir. Erkek 6gretmen adaylarinin ise 6grenme stratejileri 6lgeginden
aldiklari en yiksek puan ortalamasinin elestirel distinme faktoriine, en dislik puan ortalamasinin ise zaman ve
calisma ydnetimi faktdriine ait oldugu gériilmektedir. Ogretmen adaylarinin egitim aldiklari béliimler agisindan
inceleme yapildiginda ise ingilizce 6gretmenligi bélimi 6gretmen adaylarinin sinif 6gretmenligi ve beden
egitimi 6gretmenligi dgretmen adaylarindan daha yiiksek ortalamalara ulastiklari belirlenmistir. ingilizce
ogretmenligi bolimi o6gretmen adaylarinin 6grenme stratejileri 6lceginden aldiklari en yliksek puan
ortalamasinin dizenleme faktoriine, en disik puan ortalamasinin ise akran isbirligi yonetimi faktoriine ait
oldugu goriilmektedir. Sinif 6gretmenligi bolim{ 6gretmen adaylarinin 6grenme stratejileri 6lceginden aldiklar
en ylksek puan ortalamasinin yineleme faktoriine, en diisiik puan ortalamasinin ise emek yonetimi faktoriine

ait oldugu gorulmektedir. Beden Egitimi o6gretmenligi bolimi 6gretmen adaylarinin 6grenme stratejileri
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Olceginden aldiklari en yiiksek puan ortalamasinin agimlama faktériine en diisiik puan ortalamasinin ise emek

yonetimi faktérine ait oldugu gorilmektedir.

Tablo 4. Basari Hedef Diizeylerinin Olgiit Olarak Kullanildigi Etkilesim Etkisini igeren iki Yonli Varyans Analizi

Sonuglari
Degisken x2 Sd X2 /sd F p
Cinsiyet 5.26 1 5.26 3.05 .037*
Bollimler 187.35 1 187.35 3.94 .029*
Cinsiyet x Bolumler 485.98 1 485.98 4.95 .027*
Hata 40779.23 125 326.23

Tablo 4’e gore O6gretmen adaylarinin basari hedef diizeylerinin cinsiyet ve bdélimler agisindan farkhlasip
farklilasmadigini incelemek igin iki yonlii varyans analizi teknigi kullaniimistir. Analiz sonuglarina gore, cinsiyet
ve boltiimler ana etkisinin anlaml oldugu (Cinsiyet F1, 125 = 3.05, p=.037; bélumler F1, 125 = 3.94, p=.029 ve
ana etkilesim etkisinin anlamli oldugu (F1, 125 = 4.95, p=.027) belirlenmistir. Basari Hedefi diizeyleri agisindan
gruplar arasindaki anlamh farkliliklarin nereden kaynaklandigini incelemek igin yapilan Tukey HSD analiz teknigi
uygulandi. Cinsiyet ve bolimler etkilesiminde sinif 6gretmenligi okuyan ve kadin olan 6gretmen adaylarinin
basari hedefleri dizeyleri (x = 16.43) istatistiksel olarak anlamh derecede yilksek olurken; Erkek 6gretmen
adaylarinin (x = 15.81) egitim aldiklari bélimlere gore sahip olduklari anlamli farklilik yoktur. Sinif 6gretmenligi
boliimiinde egitim alan kadin ve erkek 6gretmen adaylar (x = 17.13) ile ingilizce (x = 16.49) ve beden egitimi

ogretmenligi (x = 16.64) alanlarinda egitim alan 6gretmen adaylari arasinda anlamli farkhliklar belirlenmistir.

Tablo 5. Gidiilenme Stratejileri Diizeylerinin Olgiit Olarak Kullanildigi Etkilesim Etkisini iceren iki Yonli Varyans
Analizi Sonuglari

Degisken x2 Sd X2 /sd F p
Cinsiyet 4.75 1 475 1.35 124
Bolimler 171.78 1 171.78 4.34 .033*
Cinsiyet x BolUimler 446.63 1 446.63 478 .030*
Hata 39453.86 125 315.64

Tablo 5'e gore 6gretmen adaylarinin glidiilenme stratejileri diizeylerinin cinsiyet ve bolimler agisindan farklilasip
farklilasmadigi iki yonli varyans analizi teknigi ile belirlendi. Sonuglar cinsiyet degiskeni ile gudilenme
stratejileri arasinda anlamli farkhliga ulasilamazken ( F1,125 = 1.35, p=.124), egitim alinan bolimler (Bolumler
icin Fi, 125 = 4.34, p= .033 ve ana etkilesim etkisinin manidar oldugu (Fz, 125 = 4.78, p= .030) gozlenmistir.
Gudilenme stratejileri agisindan gruplar arasindaki anlamh farkhliklari incelemek igin yapilan Tukey HSD analizi
sonuglarina gore; egitim alinan bolimler diizeyinde sinif 6gretmenligi bélimiinde egitim goren adaylarin diger
adaylardan yiksek skorlar elde ettigi saptanmistir. Sinif 6gretmenligi bolimi 6gretmen adaylari digsal hedef
diizenleme (S.0. x = 5.32 — I.0. X = 5.09) ve 6z-yeterlik algisi (S.0. x = 5.46 — I.0. X = 5.20) alt boyutlarinda
ingilizce 6gretmenligi 6gretmen adaylari ile anlamli farkliliklar gosterdikleri bulunmustur. Sinif 6gretmenligi

bélimii ile beden egitimi 6gretmenligi 5gretmen adaylari arasinda gorev degeri (S.0. x = 5.48 — B.E.O. x = 5.11),
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dz-yeterlik algisi (S.0. x = 5.46 — B.E.O. X = 5.09) ve sinav kaygisi (S.0. x = 3.98 — B.E.O. x = 3.62) alt boyutlarinda

anlamh farkhhklar belirlenmistir.

Tablo 6. Ogrenme Stratejilerinin Olgiit Olarak Kullanildig Etkilesim Etkisini iceren iki Yonlii Varyans Analizi

Sonuglari
Degisken X2 Sd X2 /sd F p
Cinsiyet 5.19 1 5.19 431 .026*
Bolimler 161.52 1 161.52 4.10 .029%*
Cinsiyet x Bolumler 641.54 1 641.54 0.90 .438
Hata 87820.13 125 702.56

Tablo 6’ya gore o6gretmen adaylarinin kullandiklari 6grenme stratejilerinin cinsiyet ve bolimler agisindan
farklilasip farkhlagsmadigini belirlemek amaciyla uygulanan iki yonli varyans analizi teknigi sonuglari
incelenmistir. Analiz sonuglarina gore, cinsiyet ve egitim alinan bolimler ile 6grenme stratejileri arasinda
anlamli farkliliklara ulasilirken (Cinsiyet F1, 125 = 4.31, p=.026; bolimler F1, 125 = 4.10 p=.029) ; ana etkilesim
etkisinin anlamh olmadigl (F1, 125 = 0.90, p= .438) saptanmistir. Ogrenme stratejileri acisindan gruplar
arasindaki anlamli farkhhlklarin nereden kaynaklandigini incelemek igin yapilan Tukey HSD analiz teknigi

kullanildi. Elde edilen sonuglar

Cinsiyet ve bolimler etkilesiminde erkek olan 6gretmen adaylarinin 6grenme stratejileri kullanim diizeylerinin
kadinlardan (Erkek x = 44.07; Kadin X = 43.65) istatistiksel olarak anlamli derecede yiiksek olurken; ingilizce
o6gretmenligi béliminde egitim alan 6gretmen adaylarinin (x = 46.03) sinif 6gretmenligi béliminde egitim alan
O6gretmen adaylari (x = 45.00) ve beden egitimi 6gretmenligi (x = 44.48) alanlarinda egitim alan 6gretmen

adaylari arasinda anlamli farkhhklar belirlenmistir.

TARTISMA ve SONUC

Bu arastirmada, son sinif beden egitimi ve spor, ingilizce ve sinif 6gretmenligi 6gretmen adaylarinin basari
hedef yonelimi, giidiilenme ve 6grenme stratejilerinin cinsiyet ve bolim degiskenlerine gore karsilastiriimasi

yapilmis ve bulgular dogrultusunda degiskenler sirasiyla asagida tartisiimistir.

Cinsiyet degiskenine gore incelendiginde, kadin 6gretmen adaylarinin basari yonelimi ortalama puanlari orta
dizeyde oldugu bulunmustur. Dahasi, erkeklerin ise ortalama puanlar kadinlara goére daha az oldugu
hesaplanmistir. Alt boyutlariyla incelendiginde, kadin 6gretmen adaylarin aldigi en yiksek puan ortalamasinin
O0grenme-kaginma faktoérl, en disiik ortalamanin performans-kaginma iken erkeklerde 6grenme-yaklasma
faktoriinin en yiksek ortalamada ve performans-kaginma alt boyutunun en dislik ortalamada oldugu
bulunmustur. Ogrenme-yaklasma faktdriine ydnelim saglayan ogretmen adaylarinin calisma alanlarinda
O6grenme, anlama ve ¢alismaya daha fazla 6nem verdikleri, 6grenme-kaginma boyutunda hedeflerine yaklasim
sergileyen bireylerin ¢alisma alanlarinda bir konuyu anlama ve 6grenme c¢abasindan kaginma davranisi

gosterebilmektedir (Denktas, 2019). Dahasi, bireylerin basarisizlik durumunda utanma gibi olumsuz duygulari
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yasamamak igin performans-kaginma davranigini sergilediklerini ifade etmistir. Bu arastirmada hem kadin hem
de erkek 6gretmen adaylarinin performans-kaginma alt boyutunda en dlsik puan ortalamasini almalari

basarisizlik ile ilgili olumsuz duygulara sahip olmadiklari s6ylenebilir (Denktas, 2019).

Onceki ¢alismalar, basari hedef yénelimde kadinlarin erkeklerden daha yiiksek odaklandigini géstermektedir
(Altiparmak, 2015; Arslan, 2021; Denktas, 2019; izci ve Kog, 2012; Kaya ve dig., 2018; Kayis, 2013). Dolayisyla,
bu arastirmanin diger arastirmalar ile benzerlik gosterdigi anlasilmaktadir. Yakin zamanda 656 (363 kadin)
Universite 6grencileri ile yapilan arastirmada, kadin 6grencilerin basari hedef yonelimlerinin erkeklere daha
yuksek oldugunu ve alt boyutlarinda ise hem erkek hem de kadinlarin 6grenme-yaklagma faktoriinde ylksek
puan ortalamasinda olduklari rapor edilmistir (Arslan, 2021). Denktas (2019), 91 (76 kadin) beden egitimi ve
spor Ogretmeni adayi ile yaptig1 yiksek lisans tezi arastirmasinda, kadinlarin basari hedef yonelimlerinin
erkeklere gore daha yiksek oldugunu ortaya koymustur. Alt boyutlarda ise hem kadin hem de erkeklerin
0grenme-yaklasmada en yiiksek puan ortalamasinda ve performans-kaginma alt boyutunda ise hem kadin hem
de erkeklerin distk puan ortalamasinda oldugu bulunmustur. Diger bir arastirmada, spor bilimleri
fakiltesinden toplamda 400 6grencinin (117 kadin) sporcu kimlikleri ile basari yonelimleri arasindaki iligki
incelenmis ve arastirma sonucunda kadinlarin basari hedef yonelimlerinin erkeklerden daha yiksek puan

ortalamasinda oldugu bulunmustur (Kaya ve dig., 2018).

Ogretmen adaylarinin egitim aldiklari b&liimler agisindan incelendiginde, sinif 8gretmenliginin basari hedef
yonelim puan ortalamalarinin ingilizce ve beden egitimi ve spor 6gretmenligi bolimlerinden daha yuksek
oldugu bulunmustur. Alt boyutlara bakildiginda, sinif 6gretmenligi boliminin en ylksek puan ortalamasinin
performans-kaginma faktorl, en dusik puan ortalamasinin ise 6grenme-kaginma faktoriine ait oldugu
bulunmustur. ingilizce 6gretmenligi bélimiiniin en yiiksek puan ortalamasinin performans-yaklasma faktérd,
en distk puan ortalamasinin ise 6grenme-kaginma faktorii oldugu anlasiimaktadir. Beden egitimi ve spor
o6gretmenligi boliminin ise en yiksek puan ortalamasinin performans-kaginma faktoérd, en distk puan

ortalamasinin da performans-yaklasim faktori oldugu tespit edilmistir.

Yapilan arastirmalar incelendiginde, Ugar (2012), 186 (144 kadin) ingilizce 6gretmenligi adayinin basari yonelimi
ve cevrimici 6grenme ortamina katilim durumunu arastirdigi yiksek lisans tezinde basari yonelim alt boyutunda
en yuksek puan ortalamasinin 6grenme-yaklasma, en distik puan ortalamasinin da performans kaginma faktéri
oldugunu bulmustur. 321 (237 kadin) sinif 6gretmeni adayinin basari yonelimleri ve meslek kaygi diizeylerinin
incelendigi bir arastirmada, 4. Sinif 6gretmen adaylarinin basari yonelim alt boyutunda en yiiksek skorlarinda
o0grenme-yaklagsma faktoriinlin ve en disilik skorlarinda ise 6grenme-kaginma faktériiniin oldugu bulunmustur

(Gozler ve dig., 2017).

Cinsiyet degiskenine gore yapilan incelemelerde kadin ve erkeklerin giidiilenme stratejileri dlgeginden aldiklari
puan ortalamalarinin orta diizeyde ve birbirlerine yakin oldugu anlasiimaktadir. Dolayisiyla, kadin ve erkeklerin

benzer durumlara karsi benzer gidiilenme stratejilerini gosterdikleri diger bir ifadeyle katilicimlar hedef ve
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gorevlerinin 6dnemine iliskin inang ve gorevlerine karsi benzer duyussal tepki gosterdikleri sdylenebilir. Karatas
ve dig. (2014), glidilenme dizeyinin artmasiyla 6grenmenin daha kolay gercgeklestigini ve ayrica yeterli diizeyde
gidilenme olmadiginda 6grenilen bilgilerin davranisa dontismedigini ifade etmislerdir. Yapilan bir ¢calismada da
550 universite 6grencisinin 6grenmeye yonelik glidilenmeleri ve kullandiklari 6grenme stratejileri arastiriimis
ve sonug olarak cinsiyet degiskeni ile gudilenme stratejileri arasinda istatistiksel olarak anlamli farkliligin

olmadigi bulunmustur (Karatas ve dig., 2014). Arastirmanin bulgulari ile benzer oldugu goériilmektedir.

Gudilenme stratejileri alt boyutunda puan averajlarinin ortalama diizeyde oldugu bulunmustur. Dahasi, kadin
O0gretmen adaylarinin en yiiksek puan ortalamasinin i¢sel hedef diizenleme ve en dislik puan ortalamasinin ise
sinav kaygisi faktorinden aldiklari belirlenmistir. Erkek 6gretmen adaylari, 6z-yeterlik algisi faktorinden en
yuksek degeri ve sinav kaygisi faktoriinden de en distik puan ortalamasini aldiklari bulunmustur. Sinav kaygisi,
Ogrenen bireylerin bir gérev karsisinda sergiledigi duyussal durum olarak ifade edilebilir (Blytikoztirk ve dig.,
2004). Dolayisiyla hem kadin hem de erkeklerin sinavlar igin olumsuz duygular icinde olmadiklari
disinilmektedir. Yapilan bir arastirmada 550 6grencinin gidilenme stratejileri incelenmis ve sonug olarak
kadin ogrencilerin i¢sel hedef belirleme faktoriinde erkek 6grencilerden daha yiliksek ortalamada, erkek
ogrencilerin 6z yeterlik faktoriinde kadinlardan daha yiiksek ortalamada olduklari ve ayrica hem kadin hem de
erkek 6grencilerin sinav kaygilarinin en distk ortalamada bulunmasi bu arastirmanin bulgularini destekler
niteliktedir (Karatas ve dig., 2014). Farkli arastirmalar arastirma bulgularinin aksine sonuglar ortaya koymustur.
Erozkan’a gore (2008), erkek Universite 6grencilerinin sinav kaygisinin kadin 6grencilerden daha fazla oldugu,
Gun’e gore de (2018), kadinlarin sinav kaygisinin erkeklerden daha yiiksek seviyede oldugu rapor edilmistir.
Bireyin zorlu yasam sartlarina karsi durma inanci 6z yeterlik durumunu ifade etmektedir. Diger bir ifadeyle,
bireyin tecribe ettigi olumlu veya olumsuz durumlar 6z yeterligini olusturmaktadir (Filiz ve Dogar, 2021). Bu
baglamda, erkek 6grencilerin hayatin zorlu sartlari karsisinda 6z yeterlik durumunun yeterli oldugu soylenebilir.
iflazoglu ve Tiimkaya (2008), 230 sinif 6gretmenligi béliimiiniin kadin (128) ve erkek (102) 6gretmen adaylarinin
gldilenme dizeylerini inceledigi arastirmalarinda hem kadin hem de erkek adaylarin 6z-yeterlik alt boyutunda
yuksek puan ortalamalarina ulastiklari ve sinav kaygisi alt boyutunda istatistiksel olarak farkhlik olmadigi

bulunmustur. Bu baglamda, bu arastirmanin sonuglari ile benzerlik gostermektedir.

Ogretmen adaylarinin egitim aldiklari bolimler agisindan incelendiginde, sinif &gretmenligi bélimiinin
gudilenme stratejileri ortalama puaninin ingilizce ve beden egitimi ve spor 6gretmenligi boliimlerinden daha
yuksek oldugu bulunmustur. Alt boyutlariyla incelendiginde ise sinif ve ingilizce 6gretmenligi boliminin gorev
degeri faktoriinden en yliksek degeri ve sinav kaygisi faktoriinden de en dislik degerde puan ortalamasini
aldiklari bulunmustur. Beden Egitimi ve spor 6gretmenligi boliminin ise en yilksek puan ortalamasini 6z-
yeterlik algisi faktori ve en diisiik puan ortalamasini da sinav kaygisi faktoriinden aldigi tespit edilmistir. Beden
egitimi ve spor 6gretmenligi bolimiiniin diger bolimlerden daha fazla egzersiz ve spora zaman ayirmalarinin 6z
yeterlik algisinin artmasinda etkili oldugu soylenebilir. Karabatak ve Turhan (2017), yliksek diizeyde 6z yeterlige
sahip o6grencilerin zorluklarla micadele edebildikleri ve problem c¢o6zmede kararlihk gosterdikleri, distk

diizeyde 0z yeterligi olan 06grencilerin genellikle gorevleri gerceklestirirken stresli ve mutsuz olduklari
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belirtilmistir. Dahasi, 6grenim slrecinde zaman zaman dikkat eksikligi yasanmakta ve olumsuz davraniglarin
sonucunda sinavlari karsi kaygi duyabilmektedir (Denktas, 2019). Bu kaygi durumu, lisans boyutunda egitim
alan tim oOgretmen adaylari i¢in dogal bir duygu durumu oldugu séylenebilir. Fakat arastirmadaki béltimlerin

O0gretmen adaylarinin sinav kaygisini kontrol edebildikleri aragtirmanin bulgularina dayali olarak séylenebilir.

Ogrenme stratejileri genel olarak 6grenme hedeflerine ulasmayi amaglayan, 6grenciyi bilingli duruma getirerek
o6grenmenin verimliligi arttiran eksiksiz bir plan olarak tanimlanir (Schreglmann ve Mengi, 2013; Karatas ve dig.,
2014). Cinsiyet degiskenine gore incelendiginde, kadin 6gretmen adaylarinin 6grenme stratejileri 6lgeginden
aldiklari puan ortalamalarinin 6lgegin toplaminda ve dokuz alt boyutunda yliksek diizeyde oldugu belirlenmistir.
Kadin 6gretmen adaylarinin 6grenme stratejileri 6lgceginden aldiklari en yiksek puan ortalamasinin agimlama
faktoriine en dislik puan ortalamasinin ise akran is birligi yonetimi faktoriine ait oldugu gorilmektedir. Agimla
faktoriine gore strateji kullanan 6grenenlerin, yeni bilgilerini eskileriyle bltilnlestirilerek uzun sireli belleklerine
kodlamalarina yardimci olur. Akran ve is birligi yonetimi stratejisinde de 6grenenin grup c¢alismasini yaparak
o6grenmenin kolaylastirilmasi saglanir (Bliylikoztirk ve dig., 2004). 230 6gretmen adayi ile yapilan arastirmada
kadin sinif 6gretmen adaylarin 6grenme stratejileri alt boyutundan en disik puan ortalamasinin akran is birligi
yonetiminden aldigi bulunmustur. Ayrica, kadin 6gretmen adaylarinin 6grenme stratejileri 6lgceginden aldiklari
puan ortalamalarinin 6lcegin toplaminda ve dokuz alt boyutunda erkek adaylardan daha yiksek dizeyde
oldugu bulunmustur (iflazoglu Saban ve Tiimkaya, 2008). Bu bulgular arastirmayi desteklemektedir. Yapilan
diger arastirmalar, kadinlarin 6grenme stratejileri alt boyutunda erkeklerden daha fazla ortalamaya sahip
olduklari bulunmustur (Duman, 2008; Giiven, 2004; Ozkal ve Cetingdz, 2006). Erkek &gretmen adaylarinin ise
O6grenme stratejileri 6lceginden aldiklari en yiiksek puan ortalamasinin elestirel diisinme faktérine, en dusik
puan ortalamasinin ise zaman ve g¢alisma yonetimi faktorine ait oldugu gorilmektedir. Elestirel disinme
faktorl, 6grencilerin sorunlari ¢ézmek igin dnceki bilgileri uygulamalarini, kararlar almalarini ve yeni durumlari
elestirel bir sekilde degerlendirmelerini gosterir. Diger taraftan zaman ve calisma ydnetimi, programlama ve
planlama yapmayi gerektiren bir 6grenme stratejisi alt boyutudur. Ulasilabilecek hedeflerin belirlenmesi icin
zamanin dogru yonetilmesi gerekmektedir. Bu baglamda, giinlik, haftalik ve aylk olarak planlamalarin dogru
yapilarak calisma saatlerinin verimliligi arttirmaya yardimci olmaktadir (Biayukoztirk ve dig., 2004). Bu bilgiler
1siginda, erkek 6gretmen adaylarinin sorunlar karsisinda bilgilerini dogru kullanarak karar alabildikleri ve
durumlara elestirel yaklastiklari disinilmektedir. Bunlara ek olarak ise zaman ve galisma yontemi stratejisi

boyutunda hedefe ulagsmak igin is planlamalari konusunda yeterli diizeyde olmadiklari sdylenebilir.

Ogretmen adaylarinin egitim aldiklari bélimler agisindan incelendiginde, ingilizce dgretmenligi béliminin
gidilenme stratejileri ortalama puaninin sinif ve beden egitimi ve spor 6gretmenligi bélimlerinden daha
yuksek oldugu bulunmustur. Alt boyutlariyla bakildiginda da ingilizce 6gretmenligi bélimiiniin en ylksek puan
ortalamasinin diizenleme faktériinden ve en diistik puan ortalamasinin ise akran is birligi yonetimi faktériinden
aldigi goérilmektedir. Dolayisiyla, ingilizce 6gretmenligi bolimiiniin uygun bilgiyi segmede ve bu bilgiler arasinda
baglanti kurma stratejilerini dogru kullandiklari ve diger taraftan grup calismasi ile 6grenmeye agik olmadiklari

soylenebilir. Sinif 6gretmenligi boliminin en yiksek puan ortalamasinin yineleme faktoriinden, en disik puan
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ortalamasinin ise emek yénetimi faktoriinden aldigi bulunmustur. Bu sonuglar, sinif 6gretmenligi bélimuniin
bilgiyi tekrar ederek ve ezberleyerek 6grenmeyi gergeklestirebildigi, fakat 6grenimin gerceklesmesinde etkili
faktorler olan dikkat ve ¢abanin yeterli diizeyde gosterilmedigi sdylenebilir. Beden Egitimi ve spor 6gretmenligi
bollimiinin ise en ylksek puan ortalamasinin agimlama faktériinden ve en duslik puan ortalamasinin ise emek
yonetimi faktoriinden aldigi tespit edilmistir. Dolayisiyla, beden egitimi ve spor 6gretmenligi bolimiinin eski ve
yeni bilgileri bitlinlestirerek bilgileri yorumlama ve ¢ikarim yapma stratejisini iyi yonetebildikleri soylenebilir.
Bunun yani sira 6grenmeyi kolaylastiran dikkat ve ¢cabalamanin yeteri kadar kullaniimadigi diisinilmektedir.
Karatas ve dig. (2014), farkh fakulte ve yiiksekokullarda egitim géren 550 Universite 6grencisinin 6grenme
stratejilerini incelemis ve sonug olarak 6grenme stratejileri alt boyutunda diizenleme, yineleme, agimlama,
elestirel disiinme, emek yonetimi ve akran is birligi faktorleri ile fakilte ve yliksekokullara arasinda istatistiksel
olarak anlaml farkhlik bulunmamistir. Arastirmanin sonuglari kismen de olsa Karatas ve dig. (2014) arastirmasi

ile benzerlik gostermektedir.

Egitim fakultesinin farkli bolimlerinde egitim goren 6gretmen adaylarinin basari hedef yonelimleri diizeylerinin
gidiillenme ve &grenme stratejilerini belirlemedeki roliiniin incelenmesi ve ingilizce, Sinif Ogretmenligi ve
Beden egitimi 6gretmen adaylarinin basari hedef yonelimlerinin, glidiilenme ve 6grenme stratejilerinin cinsiyet
degiskenine gore farkhlasip farklilasmadiginin arastiriimasi amaciyla yapilan calisma sonuglarinda, cinsiyet
degiskenine gore incelendiginde, basari hedef yonelimleri ve glidiilenme stratejileri diizeyinde kadin 6gretmen
adaylarinin en yiksek puan ortalamalarina ulastiklari, 6grenme stratejileri incelendiginde ise erkek 6gretmen
adaylarinin kadinlara gére en yiiksek skorlara ulastigi saptanmistir. Ogretmen adaylarinin egitim aldiklari
bolimlere gore incelendiginde, basari hedef yonelimleri ve glidiilenme stratejileri degiskenlerinde sinif
ogretmenligi boliminin en yiksek puan ortalamalarina ulastiklar, 6grenme stratejileri incelendiginde ise
ingilizce dgretmenliginin diger bélimlere gore en yiiksek skorlara ulastigi saptanmistir. Ogretmen adaylarinin
basari hedef diizeylerinin cinsiyet ve boéltimler acisindan farkhlasip farklilasmadiginin incelenmesinde cinsiyet ve
bolimler ana etkisinin anlamh oldugu saptanmistir. Gadilenme stratejileri diizeylerinin cinsiyet ve bolimler
acisindan farkhlasip farkhlasmadigina bakildiginda, cinsiyet degiskeni ile giidilenme stratejileri arasinda anlaml
farkhhga ulasilamazken, egitim alinan bélimler ve ana etkilesim etkisinin manidar oldugu goézlenmistir.
Ogrenme stratejilerinin cinsiyet ve bdlimler acisindan farklilasip farklilasmadigi siirecinde, cinsiyet ve egitim
alinan boéliimler ile 6grenme stratejileri arasinda anlamli farkliliklara ulasilirken; ana etkilesim etkisinin anlaml

olmadigi saptanmistir.

ONERILER

Arastirma icerisinde elde edilen bulgular dogrultusunda, asagidaki onerilerin sunulmasi kararlastiriimistir.

1. Nevsehir Haci Bektas Veli Universitesi, Egitim Fakiiltesi 6zelinde belirlenen béliimler disinda farkli
Universitelerin egitim bolimlerinin karsilastirmalari planlanabilir.
2. Calisma igerisinde cinsiyet ve egitim aldiklari bélimler segilmistir. Bu baglamda farkli degiskenler eklenecek

sonuglar degerlendirilebilir.
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3. CGalisma igerisinde egitim faklltesi bolimlerinden ¢ tanesi secilmigtir. Bolim sayisi arttirilarak yeni
calismalar gergeklestirilebilir.
4. Calisma igerisinde egitim aldiklari bolimlerin son sinif 6grencileri tercih edilmistir. Gelecekte boylamsal bir

¢alisma planlanarak tiim siniflar diizeyinde bir ¢alisma planlanabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir. Bu makale icin Nevsehir
Haci Bektas Veli Universitesi Bilimsel Arastirma ve Yayin Etigi Kurulu’'ndan 04.11.2021 tarih ve 2100064288 nolu

sayisiyla etik kurul izni alinmstir.
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