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ABSTRACT

Cognitive well-being in mindfulness is the ability to experience and accept the process in all its
aspects, even during challenging moments and adverse situations. This study focused on
examining the impact of mindfulness characteristics on several variables among students
studying at various departments and grades within the Faculty of Sport Sciences. It employed a
guantitative research approach using a descriptive survey method. The research encompassed
463 voluntary participants, comprising 268 male and 195 female students, enrolled in the
Adiyaman University Faculty of Sport Sciences, specifically in the Department of Coaching
Education and the Department of Physical Education and Sports Teaching, during the 2022-2023
academic year. The research revealed significant differences in scores from the Mindful Attention
Awareness Scale based on the gender variable (t=3.864, p=0.002). A significant relationship was
established between the scale scores and participant age (F=3.144, p=0.000). The mean score
from the scale for students at the Faculty of Sport Sciences was 53.68, surpassing the general
average.
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INTRODUCTION

Mindfulness, as per Baer et al.'s (2006) definition, entails the non-judgmental observation of both internal and
external stimuli. This state of mindfulness can be described as the conscious awareness of present-moment
experiences, in alignment with the perspectives of Germer (2005) and Kabat-Zinn (2005). At its core,
mindfulness can be succinctly characterized as the capacity to remain fully engaged in the present instant.
Rooted in the spiritual traditions of Eastern theology, mindfulness has a venerable history dating back at least
2550 years. Importantly, both theoretical and empirical evidence point to a strong association between

mindfulness and psychological well-being (Keng, Smoski & Robins, 2011).

Insufficient levels of mindfulness among individuals can result in various challenges, including psychological
distress, adverse health outcomes, diminished quality of life, and heightened reliance on technological gadgets
(Kim et al., 2018). An examination of research within this domain reveals a noteworthy pattern: individuals with
elevated scores indicating addiction to social media tend to struggle with impulse control, often compulsively

dedicating a significant portion of their time to engaging in social media activities (Andreassen, 2015).

In the practice of mindfulness, cognitive well-being represents an individual's capacity to fully engage with and
accept the entirety of their experiences, even in the face of challenging moments and situations. This process is
complemented by the cultivation of skills such as acceptance, authenticity, and compassion (Germer, 2009).
The key determinants shaping one's state of mindfulness encompass patience, trust, and acceptance (Ozyesil,
2011). Fundamentally, mindfulness is underpinned by the core concepts of attention, intention, and attitudes
(Atalay, 2019). Research has demonstrated that individuals with elevated levels of mindfulness tend to
encounter fewer negative circumstances, as outlined by Alidina (2020). Consequently, an individual's cognitive
well-being is intricately connected to the mindfulness process, which enables the generation of innovative
solutions to life's challenges (Germer, 2009). In broader terms, the factors influencing mindfulness encompass
attention, trust, acceptance, as well as considerations related to stress, pain, anxiety, depression, overall well-

being, emotion regulation, compassion, patience, and the dynamics of social relationships.

Brunelle and Grossman's research in 2022 revealed a noteworthy finding: mindfulness training plays a key role
in enhancing individuals' stress coping skills (Brunelle & Grossman, 2019). Moreover, a growing body of
evidence from various studies underscores the stress-reducing effects of mindfulness-based practices in both
clinical and non-clinical settings (Kabat-Zinn et al., 1992; Shapiro et al., 1998; Teasdale et al., 2000; Dutcher et
al., 2022; Lycke et al., 2022).

In Glrpinar's 2021 study, an investigation was conducted involving 396 pre-service teachers as the sample
group, focusing on cognitive flexibility, mindfulness, and their relationship with mental symptoms. The findings
of this study illuminated several significant connections: there were positive correlations observed between
mindfulness and cognitive flexibility, while negative correlations were identified between cognitive flexibility

and the presence of mental symptoms. Upon analyzing the sample group, it was noted that individuals in the
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group characterized as "happy" displayed a remarkable ability to maintain their attention in the present

moment, thus cultivating a heightened state of conscious awareness (Girpinar, 2021).

A pivotal study in the relevant literature conducted by Yavuz and Dilmag in 2020 investigated the influence of
psychological resilience and mindfulness on spiritual well-being within a sample of 561 students. It employed
structural equation modeling as its primary analytical method. The study revealed a robust and positive
association between mindfulness and psychological resilience. In simpler terms, the findings indicated that as
the mindfulness scores of the sample group increased, their levels of psychological resilience also exhibited an

upward trajectory (Yavuz & Dilmag, 2020).

Upon a comprehensive review of the relevant literature on mindfulness, it has become evident that this
concept can be effectively integrated with a range of assessments designed to measure similar psychological
processes. Such assessments have been explored in conjunction with various scales, including those measuring
psychological resilience, levels of happiness, cognitive flexibility attributes, problem-solving aptitudes,
subjective well-being, emotional intelligence, emotion regulation, anxiety levels, feelings of hopelessness, job

satisfaction, and organizational commitment.

In light of this extensive body of research, the present study endeavors to assess the impact of mindfulness
characteristics among students enrolled in diverse departments and classes within the Faculty of Sports
Sciences. This investigation aims to shed light on how mindfulness relates to and influences various aspects of
these students' psychological and emotional well-being, providing valuable insights into the potential benefits

of mindfulness in this context.

METHOD

This research falls under the category of quantitative research and was conducted using the descriptive survey
method. In employing this method, the subject of the research, whether it be an event, individual, or object, is

observed in its natural state without any attempts to manipulate or change it, as expounded by Karasar (2012).

The study's population included students from Adiyaman University's Faculty of Sport Sciences. The sample
was composed of a total of 463 willing participants, comprising 268 male and 195 female students, all of whom
were enrolled in the Department of Coaching Education and the Department of Physical Education and Sports
Teaching during the 2022-2023 academic year. Considerable care was taken to ensure that the sample size
reached the minimum necessary for conducting appropriate statistical analyses, emphasizing the study's

robustness and reliability.

A personalized information questionnaire developed for this research served as one of the primary instruments
for data collection. Additionally, the Mindful Attention Awareness Scale (MAAS), originally developed by Brown
and Ryan (2003), was employed. This scale comprises a total of 15 items, utilizing a 6-point Likert-type rating

system ('1=almost always', '6=almost never'). The MAAS yields potential scores within the range of 15 to 90,
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where higher scores correspond to greater levels of mindfulness among the participants. This scale was
adapted into Turkish language by Ozyesil, Arslan, Kesici, and Engin (2011), and the Turkish MAAS has been
shown to be internally consistent, meaning that the items on the scale measure a single construct, mindfulness.
It has also been shown to be reliable and to produce consistent results over time and across different situations

in measuring mindfulness among Turkish speakers.

The statistical analyses were carried out on the SPSS 22.00 software package. Prior to commencing the analysis,
several essential steps were taken to ensure the validity of the results. First, normality assumption and
homogeneity tests were performed on the collected data. To assess normality, the Kolmogorov-Smirnov test
was employed, while the Levene test was utilized to examine homogeneity. These tests were instrumental in
determining whether the data exhibited a normal distribution. For comparisons involving paired groups, the
independent t-test was utilized, whereas the ANOVA test was employed when comparing groups consisting of
more than two subsets. In instances where differences were identified among groups of more than two, the
Tukey multiple comparison test was used to elucidate the specific direction of these differences. The
presentation of data in this study was done through the use of arithmetic mean and standard deviation. The

significance level for all statistical tests was established at a p-value of less than 0.05 (p<0.05).

FINDINGS

This section presents the results of the statistical analyses conducted within the study.

Table 1. Demographics of the Research Participants: Frequency Analysis Findings

Characteristics of Students f (%)
Gender Male 268 57.88
Female 195 42.12
Age 18 years and younger 53 11.44
19 — 23 years 184 39.74
24 — 28 years 152 32.82
29 —33 years 61 13.18

34 years and older 13 2.80

Sport Age 3 Years and below 41 8.85
4 —7 years 203 43.84
8 —11years 169 36.50
12 years and above 50 10.80

Department Coaching Education 258 55.72
Physical Education and Sports Teaching 205 44.28
Grade Grade 1 96 20.74
Grade 2 126 27.21

Grade 3 135 29.15
Grade 4 106 22.89

Table 1 presents an overview of the demographic characteristics of the student cohort involved in this
research. Among the participants, 268 individuals (57.88%) identified as male, while 195 individuals (42.12%)
identified as female. Regarding age distribution, the majority fell within the 19-23 age bracket, constituting 184

students (39.74%), whereas the 34 years and older category represented the smallest segment, comprising just
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13 individuals (2.80%). Furthermore, the data presented in the table highlights that 55.72% (258 students) of
the participants were enrolled in the Department of Coaching Education, with the remaining 44.28% (205

students) pursuing studies in the Department of Physical Education and Sports Teaching.

Table 2. Normality of MAAS Scores in Male and Female Participants

Skewness Kurtosis
Male Female Male Female
Mindful Attention Awareness -0.761 -0.619 0.366 -0.127
Scale (MAAS)

Table 2 presents the results of the normality test conducted on the data derived from the MAAS employed in
this research. The analysis revealed that the data from both the male and female student groups fell within the
range of +2 standard deviations, indicating that the data exhibited a normal distribution pattern. Given the
normal distribution characteristics of the MAAS scores and the dichotomous nature of the independent
variable (gender), the research employed the independent sample t-test, a parametric statistical method, to
compare the scores between male and female students. The application of this method is contingent on
meeting certain prerequisites, including normality in scale scores and a sample size greater than 30 in each
category, as recommended by Pallant (2007). As all these fundamental assumptions were satisfied, the
independent sample t-test, a parametric statistical test, was deemed suitable for analyzing the gender variable

in this context.

Table 3. Gender Differences in MAAS Scores: T-Test Results

Scales Gender n Mean SD t Sd p
Mindful Attention  Female 195 59.81 11.34 3.864 461 0.002*
Awareness Scale Male 268 51.68 10.38
(MAAS)

*p<0.05

Table 3 illustrates a noteworthy finding from the study, indicating a statistically significant difference in the
MAAS scores among participants when considering the gender variable (t=3.864, p=0.002). On average, female

students exhibited higher scores on the MAAS in comparison to their male counterparts.

Table 4. T-Test for Differences in MAAS Total Scores by Department of Study

Scales Department n Mean SD t Sd p
Mindful Coaching Education 258  49.45 11.22 -2.054 461 0.136*
Attention Physical Education & 205 54.69 10.07
Awareness Scale  Sports Teaching
(MAAS)

*p<0.05

Table 4 presents the findings related to the mindfulness characteristics of the participants in relation to the
department variable. The statistical analysis indicates that there was no significant difference in MAAS scores

based on department (t=-2.054, p=0.136). However, students enrolled in the Department of Physical Education
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and Sports Teaching displayed higher mindfulness scores as compared to their counterparts in the Coaching
Education Department. This difference in mean scores is hypothesized to be attributable to the cognitive
aptitude of students in the Physical Education and Sports Teaching Department, as they are admitted based on

a higher ranking (within the first 800,000) in the university entrance exam.

Table 5. ANOVA Test for Differences in MAAS Scores by Age

Scale Age n Mean SD F p Difference
Mindful Attention 18 years and younger 53 45.20 7.35 3.144  0.000* 5-1
Awareness Scale 19 — 23 years 184 49.81 7.89 5-2
(MAAS) 24— 28 years 152 55.63 8.28 5-3
29 - 33 years 61 57.33 9.08 5-4
34 years and older 13 64.61 10.54

*p<.05; **LSD

As per the data presented in Table 5, a significant relationship was observed between the MAAS scores and the
age of the participants (F=3.144, p=0.000). To identify specific differences between age groups in terms of
MAAS scores, LSD multiple comparison analysis was conducted. This analysis revealed significant differences in
favor of students aged 34 and over, 18 years and under, 19-23 years, 24-28 years, and 29-33 years (p<0.05),

signifying variations in mindfulness scores across these age categories.

Table 6. Differences in MAAS Scores by Grade Level: ANOVA Results

Scale Grade n Mean SD F p Difference
Mindful Attention Grade 1 96 48.80 7.41 -2.810 0.124
Awareness Scale Grade 2 126 53.06 7.54
(MAAS) Grade 3 135 56.68 8.04
Grade 4 106 61.32 8.19

*p<.05; **LSD

Table 6 presents the results of the analysis regarding the relationship between participants' grade levels and
their scale scores. The statistical analysis indicates that there was no significant relationship between these
variables (F=-2.810, p=0.124). However, it is interesting to note that, on average, the mean scores on the MAAS
increased as the grade level of the participants increased, although this difference did not reach statistical

significance (p>0.05).

CONCLUSION and DISCUSSION

This section discusses the statistical results obtained in the research, which aims to evaluate the mindfulness
characteristics of university students in terms of various variables. The results are compared with the relevant

literature studies and the implications of the findings are discussed.
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In our study, 268 (57.88%) participants were male, and 195 (42.12%) were female. Statistical analysis revealed
a significant difference in MAAS scores based on gender (t=3.864, p=0.002). This finding is consistent with the
study by Sahin (2018), which also found that girls had higher mindfulness scores than boys. However, it
contradicts the findings of Cengiz et al. (2016), who found no significant gender-based differences in
mindfulness scores among students in the physical education and sports department. Furthermore, Ozdogan's
(2018) research on life satisfaction and mindfulness did not reveal significant differences based on gender.
Similarly, Tuncer (2017) did not identify statistically significant differences in mindfulness scores between male
and female students. In a study conducted by Lykins and Baer (2009) involving 48 individuals, no significant
numerical disparities in mindfulness levels between men and women were observed. These consistent results
across various studies in the literature, including our own, suggest that gender-related differences in

mindfulness scores may not be prominent, especially among students in young adulthood.

Our study found a significant relationship between MAAS scores and age (F=3.144, p=0.000). Subsequent LSD
multiple comparison analysis identified significant differences favoring students aged 34 and over, 18 years and

under, 19-23 years, 24-28 years, and 29-33 years (p<0.05).

In contrast, a study by Albayrak (2015) did not uncover any significant differences between age and
mindfulness levels. The study by Ahmadia et al. (2014), involving 273 university students, did not identify a
significant difference in terms of mindfulness with respect to the age variable. Similarly, Shill and Lumley (2002)
arrived at the conclusion that there was no significant relationship between age and mindfulness levels in their

study with 397 university students.

However, Pehlivan (2014) reported that age had a significant impact on mindfulness, suggesting that
mindfulness tends to increase with age. Cengiz (2015) also observed an increase in mindfulness levels with
advancing age in a study involving taekwondo athletes. This indicates that, when viewed collectively, there
appears to be a trend of higher mindfulness levels as individuals grow older, although variations may exist
within different research contexts and populations. The absence of differences in our study may be attributed
to the concentration of participants in the younger age groups. Mindfulness is intricately tied to how
individuals encounter and navigate their experiences. These results contradict our findings and suggest that the
connection between age and mindfulness could be linked to the development of mindfulness as a skill that

begins in early life to help individuals cope with life's stressors.

The mean score from the MAAS among students at the Faculty of Sport Sciences, which was 53.68, exceeded
the general average. This finding aligns with similar results reported in the literature. For instance, Tezcan's
(2021) study on mindfulness, life satisfaction, and psychological well-being among psychological counselor
candidates found that their mindfulness levels were notably high. Likewise, Gilirpinar's (2021) research on
prospective teachers revealed elevated levels of mindfulness among this group. Additionally, Kaya's (2021)

study, which examined mindfulness-based self-efficacy levels among teachers working with individuals with
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special needs, also identified high mindfulness levels among these educators. These collective findings suggest
that awareness levels related to mindfulness may have increased, possibly influenced by the dissemination of

information through mass media.

SUGGESTIONS

Based on the research findings and the relationships uncovered, the following suggestions can be made:

e University students should be encouraged to engage in scientific activities such as training, seminars,
or conferences aimed at enhancing their mindfulness characteristics. Special attention can be given to
providing training in empathy, which is believed to be beneficial for mindfulness development.

e Future research with a larger number of participants may provide a more comprehensive
understanding of the national context regarding mindfulness.

e The impact of different demographic characteristics on mindfulness levels should be further explored
by incorporating additional variables in the research design.

e  Further studies could consider supplementing quantitative methods with qualitative and mixed-
methods approaches for a more in-depth exploration of mindfulness in future studies. This might

provide richer insights into the experiences and perspectives of individuals in relation to mindfulness.
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SPOR BiLIMLERi FAKULTESI OGRENCILERININ BiLINCLi FARKINDALIK OZELLIKLERININ
DEGERLENDIRILMESI

0z

Bilingli Farkindalik siirecinde bilissel iyi-olus, bireyin kétii an ve durumlarinda dahi icinde
bulundugu sireci her yoniyle tecriibe ve kabul edebilmesidir. Bu arastirmada Spor Bilimleri
Fakultesinde farkli bolim ve siniflarda 6grenim géren 6grencilerin bilingli farkindahk 6zelliklerinin
cesitli degiskenler lzerine etkisinin degerlendirilmesi amaglanmistir. Bu aragtirma nicel arastirma
tirinde olup betimsel tarama yontemi ile gergeklestirilmistir. Arastirma grubunu 2022-2023
egitim 6gretim déneminde Adiyaman Universitesi Spor Bilimleri Fakiiltesi Antrenérlik Egitimi
Bolimu ile Beden Egitimi ve Spor Bélimi’nde 6grenim goéren 268 erkek 195 kadin 6grenci olmak
Uzere toplam 463 gonilli 6grenciden olusturulmustur. Arastirma sonucunda arastirmaya katilan
ogrencilerin cinsiyet degiskeni acisindan bilingli farkindalik 6lgcegi puanlari arasinda anlamh
farkhhk oldugu tespit edilmistir(t=3,864, p=0,002). Ayrica arastirmada &grencilerinin yas
durumlari agisindan bilingli farkindalik Olgegi puanlari arasinda anlamli bir iliski oldugu tespit
edilmistir (F=3,144, p=0,000). Arastirma sonucunda arastirmaya Spor Bilimleri Fakiiltesinde
O0grenim goren o6grencilerin bilingli farkindalik 6lgegi puan ortalamasi 53,68 oldugu ve genel
ortalamanin tzerinde oldugu gozlenmistir.

Anahtar kelimeler: Bilingli Farkindalik, Spor Bilimleri Fakiiltesi, Ogrenci.
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GiRiS

Bilingli farkindalik, devam eden igsel ve digsal uyaranlarin yargilayic bir tutum sergilenmeden gézlemlenmesi
olarak da tanimlamaktadir (Baer vd., 2006). Simdiki anda olanlarin farkinda olma hali seklinde ifade
edilebilmektedir (Germer, 2005; Kabat-Zinn, 2005). En temel tanimiyla bilingli farkindalik, anda kalabilme
becerisi olarak aciklanabilir. Kékleri Dogu din teolojisine kadar dayanan bilingli farkindalk kavrami en az 2550
yilhk manevi bir gelenektir. Bilingli farkindalik, teorik ve deneysel olarak psikolojik iyilik hali ile

iliskilendirilmektedir (Keng, Smoski ve Robins, 2011).

insanlarin bilingli farkindaliginin diisiik seviyede olmasi durumu insanlarin psikolojik sikintilar icerisinde oldugu,
olumsuz saglik deneyimlerine sahip olduklari, diisiik yasam kalitesine sahip olduklari ve ileri derecede teknolojik
cihazlara baglilik gibi sorunlari ortaya gikarabilmektedir (Kim vd., 2018). Bu alanda gerceklestirilen arastirma
sonuglar incelendiginde sosyal medya bagimhhg puanlarn yiksek olan insanlarin dirtilerini kontrol
edemedikleri ve kompulsif bir sekilde zamanlarinin ¢ogunu sosyal medyada harcadiklari goézlenmistir

(Andreassen, 2015).

Bilingli Farkindalk sirecinde bilissel iyi-olus, bireyin koti an ve durumlarinda dahi icinde bulundugu sireci her
yoniyle tecriibe ve kabul edebilmesidir. Siirece kabul, , 6zginlik, sefkat gibi beceriler eslik etmektedir (Germer,
2009). Bilingli farkindalik durumuna yén veren etmenler sabur, giiven, kabul olarak siralanabilir (Ozyesil, 2011).
Bilingli farkindaliga temel olusturan kavramlar dikkat, niyet ve tutumlardir (Atalay, 2019). Bilingli farkindahk
diizeyi yiksek olan kisilerde olumsuzluk iceren durumlarin daha az diizeyde oldugu belirlenmistir (Alidina,
2020). Bu agidan kisinin bilissel olarak iyi-olus durumu siregle iliskilidir. Yasantimizda karsimiza g¢ikan
problemlere 06zglin ¢6zim Onerileri getirerek gerceklesmektedir (Germer, 2009). Genel anlamda bilingli
farkindalik ozelligini etkilen etmenleri; dikkat, glven, kabul, stres, aci, kaygi, depresyon, iyi olus, duygu

diizenleme, sefkat, sabir ve sosyal iliskiler olarak agiklanabilmektedir.

Brunelle ve Grossman’in 2022 yilindaki arastirmasi sonucunda bilingli farkindalik egitiminin bireylerdeki strese
basa ¢ikma becerilerinin gelismesinde katkisi oldugu gézlenmistir (Brunelle ve Grossman, 2019). Ayrica klinik
alanda gergeklestirilen bilingli farkindalik ve farkindalik temelindeki cesitli uygulamalarin stresi azalttig
calismalardan anlasiimaktadir (Kabat-Zinn vd., 1992; Shapiro vd., 1998; Teasdale vd., 2000; Dutcher vd., 2022;
Lycke vd., 2022).

Gurpinar’in 2021 yilindaki ¢alismasinda 6rneklem grubunu olusturan 396 6gretmen adayinin bilissel esneklik,
bilingli farkindalik ve ruhsal belirtileri incelenmistir. Arastirma sonucunda bilingli farkindaligin bilissel esneklik ile
arasinda olumlu ruhsal belirtiler arasinda ise olumsuz iliskiler tespit edilmistir. Orneklem grubunun
degerlendirmesinde mutlu olan grubun dikkatlerini mevcut an’da tuttuklari dolayisiyla bilingli farkinda olduklari

ifade edilmistir (GlUrpinar, 2021).
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ilgili alan yazin calismalari arasinda énemli bir calismada Yavuz ve Dilmag’in 2020 yilinda gergeklestirdikleri 561
Ogrenci populasyonuna sahip psikoloij dayanikhlik ve bilingli farkindahgin spirittel iyi olusa etkisinin incelendigi
arastirmadir. Bu ¢alismada yontem olarak yapisal esitlik modellemesi kullaniimistir. Calisma sonucunda bilingli
farkindalik durumu ile psikolojik dayaniklilik arasinda pozitif yonde guiglu bir ilig tespit edilmistir. Yani 6rneklem

grubunun bilingli farkindalik puanlari arttik¢a psikolojik dayaniklilik yapilari da artmistir (Yavuz ve Dilmag, 2020).

Bilingli farkindalik konusunda ilgili literatiir degerlendirildiginde bu kavramin benzer psikolojik siirecleri dlgen
cesitli testlerle birlikte kullanildigi anlasiimaktadir. Bu testleri psikolojik dayaniklilik testi, mutluluk dizeyi,
bilissel esneklik 6zellikleri, problem ¢6zme becerisi, 6znel iyi olus 6zelligi, duygusal zeka, duygu diizenleme,

kaygl, umutsuzluk, is doyumu, orgiitsel baglilik testleri gibi 6lgceklerle calisildigi gbzlenmistir.

Bu bilgiler 1siginda bu arastirma ile Spor Bilimleri Fakiltesinde farkli bélim ve siniflarda 6grenim goéren
ogrencilerin  bilingli  farkindalik &zelliklerinin  gesitli degiskenler Ulzerine etkisinin degerlendirilmesi

amagclanmigtir.

YONTEM

Bu arastirma nicel arastirma tiriinde olup betimsel tarama yontemi ile gergeklestirilmistir. Bu yontemde,
arastirmaya konu olan olay, birey ya da nesnenin kendi kosullari icinde oldugu gibi tanimlanabilmesi ve mevcut

durumun degistirilmeye kalkmadan gozlenebilmesidir (Karasar, 2012).

Arastirmanin evrenini Adiyaman Universitesi Spor Bilimleri Fakiltesi dgrencileri olusturmaktadir. Orneklem
grubunu ise 2022-2023 egitim 6gretim déneminde Adiyaman Universitesi Spor Bilimleri Fakiiltesi Antrendrliik
Egitimi B6lim ile Beden Egitimi ve Spor Bélim{’nde 6grenim goren 268 erkek 195 kadin 6grenci olmak lzere
toplam 463 gonilli 6grenciden olusturulmustur. Ayrica ulasilacak 6rneklem buyUklGginin uygun istatistiksel

analizler i¢in gerekli minimum 6rneklem blyikligu saglamasina 6zen gosterilmistir.

Bu arastirma icin Adiyaman Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan 11.04.2022 tarihi ve 193
karar sayisi ile aragtirma etik kurul izni alinmistir. Ayrica arastirma grubunun galismaya gonilli olarak katilmasi
saglanmis, 6grencilere calismanin temasi aciklanarak arastirmada elde edilen verilerin bilimsel calismada

kullanilacagi ifade edilmistir.

Arastirmada veri toplama araci olarak uzman goérisi alinarak olusturulmus olan kisisel bilgi formu kullaniimigtir.
Ayrica arastirmada Brown ve Ryan (2003), tarafindan gelistirilen Bilingli Farkindalik Olcegi toplam 15 maddeden
olusan ve 6’ Likert tipi (‘1= hemen hemen her zaman’, ‘6 = hemen hemen highir zaman’) derecelendirmeye
sahip bilingli farkindalik 8lcegi kullanilmistir. BFQ’den alinabilecek olasi puanlar 15 ile 90 arasinda degismekte
olup artan puanlar sporcularin bilingli farkindalik diizeylerinin de arttigina isaret etmektedir. Ozyesil, Arslan,

Kesici & Engin, (2011) tarafindan Tiirkge’ye Bilingli Farkindalik Olgegi (BIFQ) adiyla uyarlanmustir.
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Arastirmada istatistiksel analizler igin SPSS 22.00 paket programi kullanilmistir. Elde edilen verilere analize
baglamadan normallik varsayimi ve homojenlik testleri uygulanmis olup, Kolmogorov — Smirnov testi ve Levene
testleri sonucunda verilerin normal dagiima sahip olup olmadigi test edilmistir. ikili gruplarin
karsilastirlmasinda Independent t testi, ikiden fazla olan gruplarin karsilastiriimasi icin ANOVA testi
uygulanmistir. ikiden fazla olan gruplarda farklilik olustugu durumlarda farklihgin yoniini tespit edebilmek igin
Tukey ¢oklu karsilagtirma testi yapiimigtir. Veriler aritmetik ortalama, standart sapma olarak ifade edilmistir. .

Tam istatistikler igin anlamhhk diizeyi p<0.05 olarak alinmistir.
BULGULAR

Bu boéliimde istatistik veri analizi sonucunda elde edilen bulgular ortaya konulmustur.

Tablo 1. Arastirma Grubunun Demografik Ozelliklerine Gére Frekans Analizi Sonuglari

Sporcularin Ozellikleri f (%)
Cinsiyet Erkek 268 57,88
Kadin 195 42,12
Yas 18 Yas ve alti 53 11,44
19-23 Yas 184 39,74
24 —-28 Yas 152 32,82
29 —-33 Yas 61 13,18
34 Yas ve Ustu 13 2,80
Spor Yasl 3 Yilve alti 41 8,85
4-7Yil 203 43,84
8-11vil 169 36,50
12 Yil ve Ustu 50 10,80
Bolim Antrendrlik Egitimi 258 55,72
Beden Egitimi ve Spor Ogretmenligi 205 44,28
Sinif 1. Sinif 96 20,74
2. Sinif 126 27,21
3. Sinif 135 29,15
4.Sinif 106 22,89

Tablo 1’'de arastirmaya katilan 6grencilerin grubunun kisisel 6zelliklerine yer verilmistir. Buna gore arastirmaya
katilan 6grencilerin 268 (%57,88)’i erkek, 195 (%42,12)’si kadin 6grencilerden olusmaktadir. Yas siniflamasina
gbre arastirmadaki 6grencilerin en yiksek oranla 19-23 yas (184 6grenci %39,74) siniflamasinda oldugu en az
grubunda yas araliginin 34 Yas ve Usti ile (13 sporcu % 2,80) oldugu tespit edilmistir. Ayrica yine tabloya gére
arastirmaya katilan 6grencilerin %55,72 (258)'i Antrendrlik Egitimi Bolimi’'nde, %44,28 (205)'i de Beden

Egitimi ve Spor Ogretmenligi Bolimi’nde 6grenim goérdigi gézlenmistir.

Tablo 2. Bilincli Farkindalik Olceginin Cinsiyet Degiskenine Gére Normalliginin Sinanmasi

Carpiklik Basiklik
Erkek Kadin Erkek Kadin
Bilingli Farkindalik Olgegi -0,761 -0,619 0,366 -0,127
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Tablo 2’de arastirmaya katilan tiniversite 6grencilerinin arastirmada kullanilan bilingli farkindalik 6lgegine iligkin
normallik sinanmasina yer verilmistir. Buna gére arastirmada kullanilan bilingli farkindalk o6lgeginin kadin ve
erkek 6grenci gruplarinda verilerin +2 araliginda oldugu tespit edilmistir. Tablodaki veriler i1siginda verilerin
normal dagilim gosterdigi anlagilmaktadir. Bu bakimdan cinsiyet durumlarina goére Ogrencilerin bilingli
farkindalik 6lgegine iliskin puanlarin karsilastirilmasinda parametrik yéntem olan bagimsiz 6érneklem t testi
yontemi kullaniimistir. Bu yontem igin gerekli olan temel varsayimlar 6lgek puanlarinin normal dagihm 6zelligi
gostermesi ve bagimsiz degiskenini iki kategori olmasidir. Ayrica her bir kategoride drneklem biyikligi yeterli
sayida (N>30) olmasi gerekir (Pallant, 2007). Tim temel varsayimlari karsilandigl icin cinsiyet degiskeni

acisindan parametrik bir test olan bagimsiz 6rneklem t testi kullanilmigtir.

Tablo 3. Arastirma Grubunun Cinsiyet Durumlarina Gére Bilingli Farkindalik Olgegi T Testi Sonuglari

Olgekler Cinsiyet n Ort ss t Sd p
Bilingli Farkindalik ~ Kadin 195 59,81 11,34 3,864 461 0,002*
Erkek 268 51,68 10,38

*p<0,05

Tablo 3’de gergeklestirilen degerlendirmede arastirmaya katilan 6grencilerin cinsiyet degiskeni agisindan bilingli
farkindalk 6lgegi puanlari arasinda anlamh farkhlik oldugu tespit edilmistir(t=3,864, p=0,002). Ayrica kadin

ogrencilerin bilingli farkindalik dl¢egi puan ortalamalari erkek 6grencilerden yiiksek oldugu gézlenmistir.

Tablo 4. Arastirma Grubunun Ogrenim Gérdiikleri B6lim Degiskenine Gére Bilingli Farkindalik Olcegi Toplam
Puanlarinin T Testi Sonuglari

Olgekler Bolum n Ort ss t Sd p
Bilingli Antrendrlik 258 49,45 11,22 -2,054 461 0,136*
Farkindalik Beden Egt.ve Spor 205 54,69 10,07

*p<0,05

Tablo 4’de arastirmaya katilan 6grencilerin 6grenim gordikleri bolimlere gore gerceklestirilen testte bilingli
farkindalk ozelliklerinin bolim degiskenine gére anlamh farkhlk olusturmadigi tespit edilmistir (t=-2,054,
p=0,136). Ancak puan ortalamalari agisindan Beden Egitimi ve Spor Ogretmenligi Bélimii’nde dgrenim goren
ogrencilerin bilingli farkindalik puan ortalamalari Antrenorliik Egitimi 6grencilerinden yiksek bulunmustur. Bu
durum Beden Egitimi ve Spor Ogretmenligi Bélim &grencilerinin (niversite giris sinavindan ilk 800.000
siralamasi ile 6grenci kabuli yapmasi nedeniyle bilissel 6zelliklerinin Antrenorlik Egitimi 6grencilerinden yliksek

oldugundan kaynaklandigi distiniilmektedir.

Tablo 5. Arastirma Grubunun Yas Durumlarina Gére Bilingli Farkindalik Olcegi Puanlarinin Anova Testi Sonuglari

Olgek Yas N ort ss F p Fark
Bilingli Farkindalik 18 Yas ve alti 53 45,20 7,35 3,144 0,000* 5-1
19 - 23 Yas 184 49,81 7,89 5-2
24 - 28 Yas 152 55,63 8,28 5-3
29 -33Yas 61 57,33 9,08 5-4

34 Yag ve Ustu 13 64,61 10,54

*p<.05; **LSD
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Tablo 5’e gore arastirmaya katilan Universite 6grencilerinin yas durumlari agisindan bilingli farkindalik 6lgegi
puanlari arasinda anlamli bir iliski oldugu tespit edilmistir (F=3,144, p=0,000). Bilingli Farkindalik &lgeginin
ogrencilerin yasina gore farkhhginin hangi gruplar arasinda oldugunu belirlemek igin LSD ¢oklu karsilastirma
analizi kullanilmig, 34 yas ve Ustl Ogrencilerin; 18 yas ve alti, 19-23 yas, 24-28 yas ve 29,33 yas 6grenciler

lehine anlamli iliski oldugu tespit edilmistir (p<0.05).

Tablo 6. Arastirma Grubunun Ogrenim Gérdiikleri Sinif Durumlarina Gére Bilingli Farkindalik Olgegi Puanlarinin
Anova Testi Sonuglari

Olgek Sinif N Ort ss F P Fark
Bilingli 1. Sinif 96 48,80 7,41 -2,810 0,124
Farkindalik 2. Sinif 126 53,06 7,54
3. Sinif 135 56,68 8,04
4, Sinif 106 61,32 8,19

*p<.05; **LSD

Tablo 6 da arastirmaya katilan 6grencilerin 6grenim gordikleri sinif durumlari agisindan bilingli farkindalik
Olcegi puanlari arasinda anlamli bir iliski olmadigi tespit edilmistir (F=-2,810, p=0,124). Ayrica Bilingli Farkindalik

6lgeginin puanlarinin sinif durumu arttikga puan ortalamalarinin da arttigi gézlenmistir (p>0,05).

TARTISMA ve SONUC

Bu bolimde (niversite 06grencilerinin  bilingli  farkindalik 6zelliklerinin  ¢gesitli  degiskenler agisindan
degerlendirmesini amagladigimiz arastirmada elde edilen istatistiksel sonuglarin ilgili alan yazin ¢alismalari ile

karsilastirilip arastirmada elde edilen sonuglara yer verilmistir.

Arastirma sonucunda arastirmaya katilan 6grencilerin 268 (%57,88)’i erkek, 195 (%42,12)’si kadin 6grencilerden
olustugu gozlenmistir. Arastirmaya katilan 6grencilerin cinsiyet degiskeni agisindan bilingli farkindalik 6lgegi
puanlari arasinda anlamh farkhhk oldugu tespit edilmistir(t=3,864, p=0,002). Cengiz arkadaslarinin (2016)
yilindaki arastirmasi sonucunda beden egitimi ve spor boliminde o6grenim goéren o6grencilerin bilingli
farkindaliklarinin cinsiyet agisindan anlamli farkhihk gostermedigi sonucuna variimistir. Sahin’in (2018) yilindaki
arastirmasinda cinsiyet durumu acisindan bilingli farkindalik puanlari arasinda, kizlarin erkeklerden daha yiiksek
bir orana sahip oldugu sonucuna varmistir. Ozdogan (2018) tarafindan elde edilen ¢alismada cinsiyet
degiskenligine gore yasam doyumu ve bilingli farkindalik verilerindeki farkhligin anlamli olmadigi gézlenmistir.
Tuncer (2017) Ogrencilerin bilingli farkindalik sayi ortalamalarinin cinsiyet degiskeni arasinda bulunan esitsizlik
istatistiksel yonden anlamh farkliik bulunmamistir. Lykins ve Baer’in (2009) 48 birey ile yaptigi bilingli
farkindalik esasl arastirmada, bilingli farkindalik seviyelerinin kadin ve erkek degiskenlerine gore sayisal acidan
belirleyici bir bicimde farkhlasmadigi sonucuna varilmistir. ilgili alan yazin calismalarinin cinsiyet durumu
acisindan sonuglari bizim ¢alismamiz sonuglari ile benzerlik géstermektedir. Bu durum cinsiyet agisindan

arastirmadaki 6grencilerin geng yetiskinlik déneminde olmalarindan kaynaklandigi diisiiniilmektedir.
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Arastirmada sonug olarak arastirmaya katilan Universite 6grencilerinin yas durumlari agisindan bilingli
farkindalk olgegi puanlari arasinda anlamh bir iliski oldugu tespit edilmistir (F=3,144, p=0,000). Bilingli
Farkindalik 6lgeginin 6grencilerin yasina gére farkhliginin hangi gruplar arasinda oldugunu belirlemek igin LSD
¢oklu karsilagtirma analizi kullanilmis, 34 yas ve Ustl 6grencilerin; 18 yag ve alti, 19-23 yas, 24-28 yas ve 29,33
yas Ogrenciler lehine anlamli iliski oldugu tespit edilmistir (p<0.05). Albayrak (2015) tarafindan yapilan
¢alismada yas ile bilingli farkindalik diizeyleri arasinda anlamli farkhlik tespit edememistir. Ahmadia ve ark.
(2014) bilingli farkindalik boyutu ve birtakim farkhiliklarin bilingli farkindalk ile degisip degismedigini
gozlemlemek icin 273 Universite 6grencisi ile yaptiklari arastirmada; bilingli farkindalik ve yas degiskeni
bakimindan belirleyici farklilik tespit etmemistir. Shill ve Lumley’in (2002) 397 Universite 6grencisiyle yaptiklari
arastirmada yas ile bilingli farkindalik seviyeleri arasinda anlamli bir iliski olmadigi sonucuna varmistir. Pehlivan
(2014) yapmis oldugu calismada yasin bilingli farkindalk Ustiinde 6nemli bir etkisinin oldugunu ve vyas
ilerledikce bilingli farkindaliktan s6z edebileceginden bahsetmistir. Buna ek olarak Cengiz’in (2015) tekvando
sporcular Uzerine yaptigl ¢alismada da yas ilerledikge bilingli farkindaligin yiikseldigi gdzlemlenmistir; buna
bagh olarak esit olarak disinildiigiinde sporcularin spor yasi ilerledikce bilingli farkindalik diizeyinde artis
gozlemlenmistir. Yapilan galismada herhangi bir farkin ortaya ¢cikmamasi katilimcilarin yas popilasyonun erken
yaslarda yogunlastigindan kaynaklandigi distnilmektedir. Bilingli farkindalik bireyin tecribelerini nasil
karsiladigi ve bu deneyimlerin Ustesinden geldigine dayanmaktadir. Bu sonuclar ise bizim calismamizla
celismektedir. Sonug olarak, bilingli farkindahgin hayatimizin ilk evrelerinden itibaren 6grenilmeye baslanarak
hayatimizdaki stresorler ile bas etme konusunda gelisen bir beceri olmasi, yas ve bilingli farkindalik arasinda

bagdan kaynaklandigi diisiintilmektedir.

Arastirma sonucunda arastirmaya Spor Bilimleri Fakiltesinde 6grenim goéren 6grencilerin bilingli farkindalik
dlcegi puan ortalamasi 53,68 oldugu ve genel ortalamanin (izerinde oldugu gézlenmistir. llgili literatir
sonuglarina bakildiginda benzer degerlendirmelerin oldugu calismalar bulunmaktadir. Ornek olarak; Tezcan
(2021) yilindaki galismasinda farkh bilingli farkindalik diizeyine sahip psikolojik danisman adaylariyla yapilan
bilingli farkindalik, yasam doyumu ve psikolojik iyi olusun incelenmesi calismasinda psikolojik danisman
adaylarinin bilingli farkindalik diizeyi yiksek ortalama sahiptir. Glrpinar (2021) yilindaki ¢calismasinda 6gretmen
adaylarinin bilingli farkindalk, bilissel esneklik ve ruhsal belirtilerin incelenmesi arastirmasinda 6gretmenlerin
bilingli farkindalik diizeyleri yiiksek oldugu tespit edilmistir. Ozel gereksinimli bireylerle calisan 6gretmenlerin
bilingli farkindalik temelli 6z-yeterlilik dizeyleri ile bazi degiskenlerin incelenmesi calismasinda 6gretmenlerin
bilingli farkindalk dizeyleri yiiksek ¢cikmistir (Kaya, 2021). Bu sonuglar isiginda popilasyonun kitle iletisim

araglarinin artmasiyla kavram olarak farkindalik diizeylerinin arttigi sonucu ifade edilebilir.

ONERILER

Tim bu sonuglar 1s1ginda arastirma sonucunda elde edilen bulgular ve iliskiler 1siginda asagida siralanan oneriler

sunulmustur;
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o Universite dgrencilerinin bilingli farkindalik ézelliklerini yiikseltici egitim, seminer veya konferans tarzi
bilimsel etkinliklere katilmasi saglanabilir. Bunun i¢in faydali olacagini distindiigiimiz 6zellikle empati
alaninda egitimler almasi saglanabilir.

e Calismadaki evren 6rneklem genisletilerek daha fazla katihmciya ulasilan bir ¢alisma yapilabilir ve
boylelikle genel olarak ulusal gaptaki durum ortaya konulabilir.

e Farkh demografik 6zellikler eklenerek; bilingli farkindalik seviyelerine olan etkisi arastirilabilir.

e Bu galismada bilingli farkindalik nicel yontemlerle arastirilmistir. Daha derinlemesine bir ¢alisma igin,

nitel ve karma yontemler kullanilabilir.

Etik Metni

Bu arastirma igin Adiyaman Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan 11.04.2022 tarihi ve 193
karar sayisi ile arastirma etik kurul izni alinmigtir. Ayrica arastirma grubunun galismaya gonilli olarak katiimasi
saglanmis, 6grencilere ¢alismanin temasi agiklanarak arastirmada elde edilen verilerin bilimsel ¢alismada
kullanilacagi ifade edilmistir. Ayrica arastirma grubunu olusturan Spor Bilimleri Fakiltesi 6grencilerine

¢alismanin hangi asamasinda olursa olsun diledikleri zaman ayrilabileceklerine dair haklari oldugu belirtilmistir.

Bu makalede dergi yazim kurallari, yayin ilkeleri, arastirma ve yayin etigi kurallar ile dergi etik kurallarina

uyulmustur. Makale ile ilgili ortaya gikabilecek her tiirli ihlalin sorumlulugu yazar(lar)a aittir.

Yazar(lar)in Katki Orani Beyani: Bu ¢alismada yazarin katki orani %100’dr.
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