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ABSTRACT

The researchers who conducted this study carried out a similar study in 2016 and revealed the
problems that teachers and administrators working in primary schools face with foreign students,
the solutions to the problems and the suggestions. In this study, which was conducted to find an
answer to the question of whether there has been any change in the education of foreign students
in primary schools in the seven-year period, the opinions of the administrators and teachers in
schools where the number of foreign students are higher were taken. In the study, which was
carried out in the phenomenology design, which is one of the qualitative research designs, data
were collected through individual interviews and focus group interviews using a semi-structured
interview form. According to the findings, it was determined that problems such as
communication, adaptation, absenteeism, and school registration continued to increase in the last
seven years, however, problems such as violence tendency, ganging, aggression, inappropriate
behaviors with a sexual content, and breaking the rules were experienced less frequently.
According to the findings, it was determined that problems such as communication, adaptation,
absenteeism, and school registration continued to increase in the last seven years, but problems
such as violence tendency, ganging, aggression, inappropriate behaviors with a sexual content, and
breaking the rules were experienced less frequently. When the differences in the suggestions of
the administrators and teachers regarding the problems experienced are examined, it is
recommended to open adaptation classes the most in order to overcome the language problems
according to the results of both studies. In this study, while the majority of teachers and
administrators suggested a balanced distribution of foreign students to schools and classes, in the
study in 2016, it was suggested that students gather in a school and classroom While collecting in
camps or buffer zones, organizing courses for foreign students through in-service trainings for
teachers and providing pre-service training to teacher candidates are among the suggestions of
the participants in this research, these suggestions were not presented in the research conducted
in 2016.

Keywords: Foreign student, educational problems, primary school.
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INTRODUCTION

Turkey, due to its geographical location, is a country that constantly receives immigration from different
countries over the years. In recent years, the number of people who migrated due to the civil war in the
neighboring country Syria has increased considerably. The rapid migration has caused problems in many areas
such as health, economy, settlement, transportation and education in Turkey and has caused these problems to

increase day by day.

According to the data of the United Nations High Commissioner, Turkey is the country hosting the highest
number of refugees in the world (https://www.unhcr.org/tr). According to the data of the General Directorate
of Migration Management dated 22.06.2023, foreigners in Turkey, those who are in our country with a residence
permit (1,292.834 people), irregular migrants (71,780 people), those under international protection (33.246),

temporary protection (3,344,092 people) are classified as included (https://www.goc.gov.tr). Within the scope

of these classifications, according to the 2021 Turkish Statistical Institute (TUIK) data, Iraqi citizens take the first
place with 12.1% among the foreign nationals coming to Turkey; Iraq was followed by Iran with 10.9%, Uzbekistan

with 6.5%, Syria with 6% and Afghanistan with 5.5% (https://data.tuik.gov.tr). Again, according to TUIK data, the

vast majority of immigrating foreigners settled in Istanbul, while others dispersed to many cities in the country.

It has been stated that among the main reasons for migration of the citizens of the countries that immigrated to
Turkey, which are more numerous than the others, are war and regime change in their country (Orsam 2010;
Orsam 2015; Kaya & Caglayan, 2023). Despite the disappearance of these situations over time, it is seen that
migration continues. Some of these citizens see Turkey as a permanent country to live in, while others see it as

a transit point to European countries (Deniz, 2014; Kaya & Caglayan, 2023).

The increase in migration to Turkey has been especially with the arrival of Syrians fleeing the war. Migration,
which started with 252 Syrians crossing the border in 2011, reached 3.307.882 people according to 2023 data

(Deniz, 2014; https://multeciler.org.tr). These numbers given are for registered people only. These rapidly

increasing migrations have caused problems in various fields in Turkey and increased these problems day by day.
In addition to the increase in the country's own population, many problems have begun to be experienced
especially in the field of education, with the arrival of people from abroad and the settlement of these people in
the country. According to research conducted in the field of education in recent years, both Turkish citizens and
incoming foreign citizens have problems due to this situation (Yigit et al., 2021; Glingor & Senel, 2018; Saglam &
Kanbur, 2017; Karaaga¢ & Gliveng, 2019). As a result of the researches, it has been observed that the problems
experienced are those such as language, harmony, belonging, low academic achievement, cultural complexity,

and security (Sezik, 2015; Karaagac¢ & Giiveng, 2019; S6zer 2019; Giingor & Senel, 2019).

In the study conducted by the researchers and published in 2016 (Saritas et al., 2016), it was seen that the
problems encountered with foreign students in primary schools are language, behavior, Ministry of National

Education-school cooperation, school-family cooperation and problems experienced in the teaching process. In
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the related research, these problems faced by teachers and administrators, their solutions and solution
suggestions were determined. The research is important in terms of revealing what has been done to solve the
problems experienced in the education of foreign students in the seven-year period that has passed after the
research conducted by the researchers in 2016. In this context, what has been done for the education of foreign
students in the last seven years, has there been any decrease or increase in the problems encountered in the
process? How many of the solution suggestions given by the teachers and administrators in the research were
implemented? In this study, which was carried out in order to find answers to these questions, it was investigated
what kind of changes there were in the problems that the teachers and administrators had experienced from the
past to the present and the solution proposals for these problems in schools where the number of foreign

students is high. In the research, since the research conducted in 2016;

1. Are there any differences in the problems that teachers and administrators encounter with foreign students?
2. Are there differences in the solutions developed by teachers and administrators for the problems they
encounter with foreign students?

3. Are there any differences in the suggestions of teachers and administrators regarding the problems

encountered with foreign students? answers to this questions were sought.

METHOD

In this chapter; Information was given about the research model, participants, data collection tools, data

collection and analysis.

Research Model

The research was carried out in the phenomenology design, which is one of the qualitative research designs. The
case handled in the phenomenology design; it is possible to define the individual in detail in line with his/her
experiences (Creswell, 2013; Merriam, 2013; Simsek & Yildirim, 2013; Christensen et al., 2015). The starting point
of the research is to examine how the education of foreign students is progressed. The research was carried out
in accordance with the nature of the phenomenological design, as it was aimed that the teachers and
administrators convey with their own experiences how foreign students have experienced changes in the
problems they have encountered in their education, the ways they have followed in solving the problems, and

the solution proposals since 2016.

Study Group

In this study, maximum variation sampling method was used, which is one of the purposive sampling methods.
It is tried to find out whether there are common or shared phenomena among the situations with maximum
diversity, and it is aimed to examine different dimensions of the problem according to this diversity (Yildirm &
Simsek, 2013). In the selection of the participants in the research, first of all, schools in Denizli province in the

2022-2023 academic year, where foreign students are heavily involved, were determined. It has been taken into
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account that there are different teachers and administrators working in these schools in terms of seniority,
gender and class levels. Participants were coded as female teachers as TF, male teachers as TM, and
administrators as A. Within the scope of the research, 6 schools where foreign students are intensively involved

were determined. Data on foreign students in these schools are given in Table 1.

Table 1. Number of foreign students in schools
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As can be seen in Table 1, a total of 250 foreign students, 127 from Syria, 80 from Afghanistan, 34 from Iran, 2
from Azerbaijan and Uzbekistan, 3 from Iraqg, 1 from Georgia and Pakistan, are studying in 6 primary schools
within the scope of the research. The study group of the research consists of 18 teachers and 6 administrators
working in these schools. 5 of the participants are male and 13 of them are female teachers. Of the teachers, 6
are first graders, 4 are second graders, 4 are third graders, 3 are fourth graders and one is a school counsello. 5
of the managers are male and 1 is female. Teachers have an average of 25 years of seniority, while managers

have 19 years of professional seniority.

Data Collection Tool

In the study, data were collected through interviews, which is the main data collection tool of phenomenology
studies. A semi-structured interview form was created by utilizing the existing literature and expert opinion in
order to see what kind of differences there have been in the problems that teachers and administrators have
experienced with foreign students, the solutions they have found, and the suggestions they have developed since
2016. This prepared interview form was applied as a pilot to two teachers and an administrator who have foreign
students. As a result of the application, the functionality of the questions was evaluated and the form was given
its final shape. In the interview form, firstly, questions about the personal information of the participants and
the demographic information of foreign students were asked. In the last part of the form, participants were asked

whether there were any differences in the problems they experienced with foreign students, their solutions and

suggestions over time.
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Data were collected through individual semi-structured interviews with administrators and focus group
interviews with teachers. The focus group interview is a reliable tool for social science researchers and especially
qualitative researchers to collect data from more than one person simultaneously (Onwuegbuzie et al., 2009).
The answers given by the participants in the focus group to the questions are formed as a result of the
interactions of the other individuals in the group (Simsek & Yildirim 2013). “As participants listen to each other's
answers, they can express additional comments and thoughts beyond their original answers” (Patton, 2014 p.
386). Group dynamics, which is an important factor affecting the scope and depth of the answers given to the
questions, can help the formation of a rich data set in focus group interviews (Simsek & Yildirim, 2013). In this
research, by creating a healthy discussion environment with focus group interviews, different perspectives, ideas,
evaluations (Bas & Akturan, 2013) on the researched subject were compiled with the experiences of teachers

and administrators and a rich content was tried to be obtained.

After the participants were informed about the purpose of the research, it was stated that the interviews would
be recorded and verbal and written consent was obtained with the prepared consent form. Focus group
interviews were held in the administrative rooms of the schools or libraries within the scope of the research.
Semi-structured individual interviews with administrators lasted an average of 35 minutes, and focus group
interviews with teachers took an average of 50 minutes. The data obtained from the interviews were transferred

to the computer environment.

Data Analysis

Content analysis technique was used in the analysis of the interview data, which aims to determine the progress
of the teachers and administrators in the problems they encounter, in solving the problems, and in evaluating
the suggestions they have developed based on their experiences with foreign students. “In phenomenological
studies, there is an effort to conceptualize the data and to reveal the themes that can define the phenomenon
in data analysis to reveal experiences and meanings” (Yildirim & Simsek, 2013, p. 81). In the analysis of the data,
firstly, the interviews transferred to the computer environment were read and coded, and themes were found
according to the common features of the codes. After reviewing, arranging and defining the suitability of the

codes and themes, the themes were interpreted at the last stage.

Validity and Reliability Studies

Participant confirmation was provided for credibility (internal validity) in the study. For this, the interview data
were written down and presented to the approval of all the participants. In order to ensure consistency (internal
reliability) for reliability, in the preparation of the interview tool, the help of two researchers who are experts in
education programs and teaching and qualitative research about the themes obtained in the analysis of the data
was tried to ensure an impartial view of the research. For confirmability (external reliability), interview data,
coding made in the analysis process, observation notes taken during the interview were kept and ready to be

presented when necessary.
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FINDINGS

In this section, the findings obtained from the research are presented on the basis of the questions whose
answers are sought in line with the purpose and sub-objectives of the research. As a result of the analysis of the
data obtained from the interviews with the teachers and administrators to determine how much progress has
been made in the education of foreign students studying in their schools or classes, three themes were obtained:

"change in problems", "change in solutions" and "change in suggestions". Findings related to these themes are

given below with direct quotations.

Findings Related to the First Sub-Problem

The first sub-problem of the research determined as “Are there any differences in the problems that teachers
and administrators face with foreign students? The theme of "Change in Problems" was reached from the
analysis of the data obtained regarding this sub-problem. Problems expressed by teachers and administrators
under this theme; The current problems and the changes experienced in these problems in the process since

2016, when the research was first conducted, are discussed and the findings are included.

All of the participants emphasized the ongoing and most important problem of communication. The main source
of this problem stems from the fact that both foreign students and their parents, who are important stakeholders
in education, do not know Turkish. While the students with the most language problems are Syrian and Afghan
students, the students who experience language problems less than others are Iranian students. Regarding the
Iranian students, the school principal A2 said, “He won the national anthem reciting competition. | think they
learned the language faster... Our Iranian parents speak Turkish very well, but they are not newcomers.” Some
of the opinions expressed by the teachers who stated that they had communication problems due to language

are given below.

“The problem is that they have difficulties because they do not know the language. They learn
Turkish at school and they take care of all the family work. Afghan family, the mother does not
know any language, the success is bad, there is no language, they cannot express themselves.
When language is not enough, he does not understand, when he understands, he loses interest”

(T1IM)

“I cannot communicate with the family. They certainly don't speak Turkish. All four of the 4 children
do not speak Turkish. In other words, we are in the second grade. While we have advanced in
reading and comprehension, there is no literacy anyway, there is only mathematical understanding
with numbers. Mathematics classes are also attended by raising their hands, but reading is very

difficult” (TOM).

“Their mother tongue is Persian. There are letter differences in writing and reading. They understand, but writing

and reading are bad. Turkish is bad but they are good at math” (T4F).
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“Even though they were born and raised here, they do not speak Turkish. They always speak Arabic among

themselves” (T16F).

The 1st grade teacher T1M, who has three foreign students in his class, stated that the language problem is less
common in the 1st grade foreign students; “Now, of course, we have language problems at first, but the
advantage of the first class is that we start with these sounds, so children can learn very easily. Their success is
not much different from other students, that is, from our Turkish students. They even get ahead of other students

because you can fill these students very well because they come empty-handed without knowing anything.”

However, 1st grade teacher T6F, who works in the school with the highest concentration of foreign students,
does not share the same opinion. The expression that 10 of the 30 students in her class were Syrian students,
that she had difficulties in communication due to language from time to time, and that she felt professionally

inadequate, expressed as follows:

“There were many times that | left the classroom crying like this, you know, | was thinking that I'm
very inadequate teacher, there were days when | felt very bad ... | have been redundant teacher, |
have visited schools all the time, | saw all kinds of profiles, actually; but | said here, | guess | can't
do it, so | felt such a thing at first. Then | said get it together, | don't know, there were times when
| had a lot of things, maybe if they knew Turkish, maybe it would be different if they understood, |

would feel differently, but | ran to the guidance service many times, saying | can't explain it” (T6F).

The administrator Y3 who has been working at the school where T6F works for 6 years, said:

“As the number of students increased, Turkish speaking decreased. There are 10 Syrian students
in a classroom. This class size is 30. No matter how homogeneously distributed, there was a backlog
in the classes. We cannot reach families. Because of the language. They don't come to school

either. This problem existed in the beginning. The language problem is increasing” (A3).

As A3 expressed with the words “Language problem is increasing”, all participants emphasized that language
problem continues. This problem stems from the fact that citizens of the same nationality, who live in certain
regions and live together, do not feel the need or obligation to speak Turkish and continue their lives by speaking
in their mother tongue. It has been stated that they show resistance to learning Turkish because they can
communicate in their mother tongue at home, in the neighborhood and at school. He explained this resistance
developed against language learning as follows: A6 “They do not want to learn a language, our efforts go
unrewarded. If they do not learn the language, they cannot adapt to the culture of this place, or they already
show resistance to the language when they are wanted to adapt. We don't have a problem with our children.

Unfortunately, it is the families that show the resistance”.
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On the other hand, T6F stated the problem of foreign students not learning a language in certain neighborhoods

and schools:

“I am in the neighborhood of Syrians. There is a wedding almost every week, so there were times
when | went out of curiosity, so it's really a lot. For example, they become a group in the garden
when | am on guard duty. 10 people. They are constantly talking in Arabic among themselves, it is
such a thing that they do not even listen to the teacher, we started to get into a conflict completely”

(T6F).

In addition to the participants who stated that the communication problem with foreign students continued, two
school administrators stated that these problems decreased. A5, one of these administrators, thinks that the
problems have decreased by saying, "We have not had any problems for two or three years now, there is no
language problem, no adaptation problem, no complaints. A1 “Three years ago, there were culture clashes and
adaptation problems. It's very minimal right now. Previously, you could choose foreign nationals among 600
students. A child went out to read a poem the other day. He read it so well that we didn't even understand it.
The problems decreased day by day,” he said. However, teachers working in the same school, unlike their
administrators, expressed the opinion that both children and parents have language problems, communication
problems and these problems continue. In addition, two teachers who supported the views of the administrators,
who stated that the language problem is gradually decreasing, by saying, for example, "We solved the

communication problem in time" (T14F) and "We never experience the communication problem" (T15F).

Another problem that the participants emphasized after the communication and adaptation problems caused by
not knowing the language is the problems arising from the registration of foreign students in the school. The
registration of foreign students to schools is made according to the equivalence documents given by the National
Education Directorates according to age. This also causes problems. For registration, “We want equivalence
certificate from national education. Equivalency certificate comes according to age. We take the child who does
not know the language to the 3rd grade.... This slows the class. Other managers, such as Y2, who tried to explain
it with a metaphor, such as stopping a car and picking up passengers, expressed this problem in a similar way.
Another teacher explained this problem by saying, “I had a child, for example, when the child was 6 years old, he

was given a 9-year-old passport in Iran, and we could never enroll that child in the 1st grade” (T11F).

The problem caused by the fact that the Ministry of National Education gave equivalence according to age for
teachers T10F “Here, how old is he? 9 years old. The Ministry of National Education does not ask if they can read
and write. He doesn't know anything, he doesn't know the language, no matter how old he is, he sends him
directly to the class he should be, this is one of the biggest problems we have.” The age-based registration system
and the problems arising from this system are still seen as an ongoing problem by the administrators and

teachers.

2264



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

One of the ongoing problems under the theme of change in problems is the problem of absenteeism. Among
foreign students, the problem of absenteeism is more common among Syrian and Afghan students. Regarding
this, T3F said “Absence. They don't even come, they don't need to learn, they don't want to sit in the classroom”,
and A2, who is the administrator, related the absenteeism problem with the parents' perspective on education.
A2 said, “The most obvious absence is among foreign nationals. | think that this school culture is not settled in
families like in Turkey. After 20 days of absence, we write a letter of absence. It is being followed by law
enforcement. | think that this concept does not fit in them”. Similarly, another administrator, A1, said that they
forced families to continue, and that there were even families who changed neighborhoods for this, and that
they brought them by force, again, and associated this with families. Al stated that in families with a very low
socioeconomic level, children are absent while working in jobs such as paper collection. T2M, on the other hand,
conveyed the effect of family on absenteeism as follows: “Afghan family. The mother does not speak any
language. She is constantly taking the child to institutions somewhere. She takes my student to the dentist to
the hospital. The student goes and sometimes takes care of his younger brother because his mother is going

somewhere. Thus, education is not fully received.”

Another problem emphasized by all of the participants who emphasized the effect of the family on the problem
of absenteeism is the indifference of the families towards education. Here lies the fact that the family does not
know the language, economic difficulties, cultural differences. Complaining about the indifference of the families
to the education of their children, T4F said, “They do not care about the duty of the parents. Not making any
contribution to their children in terms of education and leaving them to school completely. Economically, these
students cannot ensure the participation of other students in everything and they automatically become a
burden to the class and the school. Teachers, who have different foreign students in their classes, conveyed the
perspectives of families on education by making comparisons. All of the teachers of the classes with Iranian
children reflected that these children's families were closely involved in their education. For example, “Our
Iranian family is very interested, but other Afghan families are not interested in their children. | have never seen
the father of the child, I call his mother, he comes by force. We met once or twice in front of the garden gate,
that's all. Because they don't know the language. The child is translating, so parents have no interest in
education” (T1M). Iranian families receive support with private courses as well as taking care of their children's
education. T10F said that "Iranians are not like that, it's not just the training we provide. For example, there are
guitar courses, painting courses, and they continue to do mathematics outside of school. Families are

supportive,” she said. T11F also supported this view and explained it as follows:

“For example, my Iranian student came at the beginning of this year, his mother hired a teacher to
support him because the child does not know Turkish, but his mother came earlier, but she was
able to take his children recently. | did not know about it, she said after a month or so, he hired a

teacher and the child was doing homework lessons with him” (T11F).
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According to the teachers and administrators, the educational and economic status of the families of Iranian
students is higher than that of other Afghan and Syrian families. In this case, it is directly reflected in the family's
interest in education. T4F explained the reflections of the economic situation of the families on education (T4F)
“Afghans and Syrians are families living in poverty. They are very short of cash. Interests are also changing. In
other words, there is a point of view that some of them don't care at all, in other words, all their needs are given
at school and they have to be given, you know, there are always situations that are expected from us.” Similar to
this view, S16K said, "They don't write a line. No notebook, no pen. They expect everything from us. Families

expect everything from us. It is a big problem, so you will understand."

Problems such as theft, violence and conflict are among the problems that exist but are less experienced
compared to previous years. Only one teacher mentioned the theft problem. “When our Turkish student finds
money, he brings it. Syrians do not have this. | found this, so this is mine, he says, out of poverty, | think. There
is lying, there is theft. He's going through his friend's bag during a break. We saw the students who entered the
principal's room and stole candy” (T16F). Al stated that they did not have any problems with theft by saying,
"There is a perception that these foreign students steal, which is generally known in the society, we have not
encountered anything in any of the students, there is no such thing. Violence and conflict, such as theft, are also
less problematic than in the past. The school administrator, located in the neighborhood with the highest number
of foreign students, said that a child who is not his student or graduate used violence against the students,
received money with threats and took security measures, and said, “There were gangs in the school before. Not
now. We do not allow this” and conveyed the change in this problem. T10F, who is now a classroom teacher but
previously worked as a vice principal at the same school, stated that these problems have decreased with the

following words:

“For example, when | was the vice principal, 8 years ago, there were too many Syrian students
here, and that violence was too much. The children had gangs. So, if someone did something, let's
go together as a group and beat them for the slightest thing. The eldest among them became their
leader. Children actually reflect their experiences here, in this way, | don't know their pictures, the
games were all about war. Even outside, they hurt the cat, | don't know what they harmed, we
were encountering such problems. You know, how can we heal them and our children were
harmed, and they were affected at the end. We were talking a lot about how to balance this
situation, we were trying to come up with solutions, nowadays we don't go through the situations

related to violence very often” (T10F).

Findings Related to the Second Sub-Problem

The second sub-problem of the research was determined as follows: “Are there any differences in the solutions
developed by teachers and administrators for the problems they encounter with foreign students? From the

analysis of the data obtained for this sub-problem, the theme of "Change in Solutions" was reached.
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According to the participants, the most important problem encountered with foreign students is the
communication problem. Participants stated that the most effective solution to the language problem underlying
this problem is a Turkish language course for children and parents. These courses were the courses opened by
the public education and within the scope of the Education Program in Primary Schools (IYEP). Teachers and

administrators made the following statements regarding the solution of opening a course:

“We are having problems communicating with families, etc. For example, a Turkish learning course was opened
for parents in the integration classes of the first grades, this was our first solution in this school. The ministry

requested a literacy language learning course for parents” (A2).

“I gave the Turkish language course opened by the public education to the parents. The Iranians were involved.

Few Afghans came, but they did not continue” (T5M).

“People who don't know much Turkish were given Turkish lessons by Public Education, but they don't look very
interested because of the distance from their addresses. This was true for both parents and children. If only

transportation to them were free, they would have the opportunity to attend such courses” (A5).

T11F stated that he tried to solve the communication problem by opening a literacy course for the first and
second grades voluntarily. She conveyed his solution by saying "I opened a course for those who cannot read
because there is no one to help them at home, so | thought | could at least help them here, at least we can solve
the reading problem" (T11F). Stating that she also opened courses for parents, T11F said, “They were also very
useful for these courses. There was something that strengthened our teacher-parent bonds, and mothers and
their children came in pairs," and explained how they solved the language problem. In the continuation of his

speech, the teacher also mentioned the IYEP course:

“There is an IYEP program for the third grade, you already know it. For those who passed a certain
exam of the Ministry and failed the exam. One of our teachers opened that course. In our third
year, both foreign students and local students who were below a certain level participated. The
course was very beneficial for them. The books in that course were incredibly well prepared. My
student A. did not understand what he read, so he failed the class. He can do all the exercises in
problems. After that course, he started to understand the problems gradually" (T11F) she said,

adding that the courses were a good solution.

As seen in the opinions of teachers and administrators about course solutions for communication problems, it is
seen that these courses were opened before, but this practice came to an end with the pandemic. However, it
has been stated that the IYEP courses, which started to be implemented in schools in 2018, contributed to

increasing both the language development and academic success of foreign students.
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Teachers stated that they benefited from different teaching methods and techniques, especially games, which
are the most appropriate tools for children's nature, as one of the solutions they found to the problems they
experienced in communicating with foreign students in the classroom. For example, T7F, who tried to teach the
rules of behavior in the classroom with the card game, said, “I really applied all the methods | know. | give cards
to my students; When | give a green card, | appreciate it, when | give a red card, he gets a penalty for not going
out during the class break because of his behavior. | applied many tactics that | know, but as | said, we couldn't
do this exactly with the Syrians, you know, we couldn't do it, so | don't know how it will be anymore," she said.
In order to prevent foreign students from grouping together in games or activities in the classroom, he placed
these students in different groups and thus led them to speak and communicate in Turkish. In other words, “I
want them not to go to their acquaintances with their own Syrian, but to communicate... That group won, so let's
applaud, | try to adapt them by trying to praise them a little...”. Another teacher, who uses the game as a
communication tool, said, “Our biggest tool is the game. They get to know each other while playing games, they
like and want. There is physical education and games once a week, and we see the benefits of games. Then they
are doing something. Sometimes we have such little games in the classroom, and | play with them. While helping

and showing each other, a communication is provided” (T10F).

In order to ensure the harmony of foreign students in the classroom, T7F said, “They like Arabic music or there
are some music they listen to. Now I'm playing music in art class. | also include their music. They like it very much.
At that time, for example, the music is playing in the background, they are getting up from time to time, and so

on," she said, adding that she also benefited from music.

Some of the participants stated that they benefited from home visits to solve the communication problems they
had with foreign students and their families. For example, T6F said, “I think | have overcome the compliance
problem a little more with visits. When we go to their house, the student thinks that the teacher values us, the
family also thinks the same, and their perspective on education changes a little more. For example, after | visited,
there were those who bought a literacy kit, they were a little more interested, that is, | found a solution to the

problem we were experiencing” (T6F) explained the benefits of home visits.

However, there are teachers who stated that they could not make home visits because they could not
communicate in any way, especially because their mothers did not know Turkish. For example, 1st grade teacher
T16F, of whom 11 of the 24 students are Syrian, said, “It was a very difficult year for me. They don't know any
Turkish. Their mothers don't speak the language either. | do not have any information about their families” and
stated that they do not meet and communicate with families at school or during home visits. A6, on the other
hand, said that they could not make home visits not only because they could not communicate but also because
of cultural differences. Now our male teacher goes to a Syrian house? We cannot go to the locals, how can we
go to them? A3, who is the principal of the school where there are a lot of foreign students, said, “We did
everything, including home visits, but it doesn't happen anymore. We let it flow” and stated that there is no

difference in this solution either.
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One of the ways to solve the adaptation or communication problems of the participants with foreign students is
to get support from the guidance service. School administrator A2 “If it is related to negative behaviors; We are
trying to solve this negative behavior by meeting with the students who made mistakes by visiting the classrooms
with the guidance teacher. T6F, who encountered behavioral problems in the classroom, explained the solution
she found as follows. “I asked guidance teachers a lot of help so that we can overcome the behavioral problem,
at least the students can adapt. We took our students with problems. We tried to explain it somehow through a

few translators. 4-5 of them have improved a lot”

Absenteeism has been expressed as an important problem experienced by both teachers and administrators
with foreign students. On the solution of this problem, administrators rather than teachers conveyed their
solutions. For example, manager A2 stated that they talked to the parents about absenteeism. “We are calling
the parents. We remind them of the legal regulations in Turkey. We explain that this is included in the law” In
cases where meeting with parents is not effective, there are also school administrators who try to solve this
situation by force of the police. For example, Al said in the interview, “There are 2-3 children. When we forced
them to attend school, they ran away from the neighborhood, went to another neighborhood, then we found
their address through the police. Of course, when they saw the police, they had to send their children to school,”

he said.

Findings Related to the Third Sub-Problem

The third sub-problem of the study was determined as follows: “Are there any differences in the suggestions of
teachers and administrators regarding the problems encountered with foreign students?” The theme of "Change

in Suggestions" was reached from the analysis of the data obtained regarding this sub-problem.

The suggestion of all the participants for the education of foreign students was the implementation of orientation
or integration programs. Participants considered this proposal in two dimensions. The first is for foreign students
and the second is for the implementation of compulsory orientation programs to families, since families are

important in the education of children.

Participants suggested integration programs mainly due to the language problem of foreign students. They
reflected this in the interviews, thinking that language education to be taken with such adaptation programs
before starting school would minimize the problems encountered in the school process. For example, T4F, who
worked voluntarily for 2 years in compliance classes that were closed due to the pandemic, explained that

compliance classes have an important function as follows:

“As teachers, we have serious problems in this regard. The adaptation of these children is also
difficult, and the adaptation of our own children is also difficult. | don't know where they come
from, whether they enter the border or not. The procedure in the world is clear. They are trained

in camps there, they learn, and then they have to be sent to the cities, but this is not the case with
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us. It would be great if the integration classes continued, then the problems would be minimized.
But for this, teachers should be volunteer and they should receive training. | did not receive any
training and | volunteered for 2 terms. But the pandemic has occurred. We had to close schools

and classes in March” (T4F).

T6F, a first-grade teacher whose class consists of one-third of Syrian students, stated that integration classes

were the most effective way to solve the problems he encountered and made his suggestion:

“Let me say it for Syrian students. Let them go through language training first. For example, a year
if we had such an opportunity. Let's get the basic stuff first and then take it to the first class. Both
the teachers and the children will not have any difficulties... The child cannot ask if | can go to the
toilet. Since he cannot explain what he should do or his own troubles, he becomes irritable, thus

disrupting the lesson”(T6F).

Again, T12F said, “Yes, it should be an orientation process, not a preparation that must pass a certain course. At
least they learn the rules. They should be able to meet their daily needs. Let them explain themselves. She offered

a similar opinion, saying that it would be easier for us to put it on after that.

The administrators, on the other hand, stated that the integration classes would be effective in solving the
problems caused by the admission of students to the classes due to the age equivalence system and presented
their suggestions. For example, A2 said, “Children can go to intermediate classes according to their age group
after they pass the integration class. For example, we registered a child born in 2015 in the 2nd grade. First an
integration class, from there to the main class. Thus, it slows the pace of the class a little bit”. A manager (A1),
who suggested opening integration classes but thought that the integration classes that were opened before,
were not very effective in language learning, expressed his views as “Classes were created under the name of
integration class. It had positive and negative aspects. Training was given according to their needs. But the
language problem was never overcome in the integration classes. The language problem was overcome more

easily in normal classrooms,"

According to the participants, the suggestion of integration classes, which was implemented before but closed
with the pandemic, is currently a suggestion that is thought to be the most effective in the education of foreign
students. According to the participants, these integration classes should provide education not only to the
students but also to their families. Regarding this, T2M, one of the teachers working in the same school, said
"language training should be given to the whole family", while T3F expressed the suggestion for solving the
difficulties they experienced as follows. They emphasize the importance of language education to be given to
parents in integration classes by saying, “Families are experiencing language difficulties.... Supporting families is
necessary, and parent education is very important.” A2 “There is currently no integration class for families.
Removed due to pandemic. | think it can start again. They have to open an integration class. They should say that

you can't settle in every neighborhood. You can't give me this burden" T11F said, "I think families should also be
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given training, that is, to adapt to this place, to adapt to the language and culture of this place," while P10K gave
examples from other countries' practices and said, "You know, we hear from relatives from families who went
abroad. They say that those who immigrated to Germany or something. They definitely go to language school.
They are preparing children for life there. Since these are also coming, let them prepare for the life here. We are

left alone with all the difficulties”.

Another suggestion developed for the education of foreign students is to collect in camps or in special buffer
zones. This proposal is mostly a proposal for the admission of foreign nationals to the country. According to the
participants of this opinion, foreign nationals transiting through irregular migration should be kept in camps or
specially created buffer zones, and their easy spread to the country should be prevented. T16F “I think it's okay,
but a buffer zone should be created. If help is to be done, it should be done, but they shouldn't have gotten so
far. They multiply so much that they will outnumber us in the future”, reflecting both her suggestion and her
concern. A6 said, “My personal opinion is that they should be rehabilitated there through the settled camps to
be built on the border without being taken to a dormitory, and then those with suitable conditions should be
taken to the dormitories, and those who are not suitable should be kept there, and all kinds of support, assistance

or necessary education and training should be provided there” expressed his suggestion.

Another suggestion developed is related to the distribution of these students to schools. Regarding this, the
participants have two different opinions. While one group of participants (3 teachers) advocated that these
students gather in certain schools and receive education, another group of participants (5 administrators, 6
teachers) suggested that it would be more appropriate to distribute these students in a balanced way to each
school. Among the participants, who thought that it would be better for foreign students to receive education in
designated regions and schools, T5M expressed their views as follows: "Leave classes for these children, they
should open separate schools and receive education there", similarly, T16K said, "There should be a different

private class or a private school for them. For me, mixed class is wrong”.

Among the participants who thought that the education of foreign students in certain schools would cause
significant problems, especially the administrators offered the opinion that homogeneous distribution of these
students to schools would be a better solution. For example, A2 said, “These should be distributed equally to
every school. If there is a foreign student in the class, both the child and other children will benefit. But if there
are five, there will be a grouping, which makes language learning difficult. They are talking among themselves.
For example, if 20 Afghans are to be given to this neighborhood, the 21st should not be given. The state should
also allocate quotas to private schools, that is, this burden should not be on the shoulders of the schools in the
disadvantaged region," he said. Another manager who supports this view is A3. While A3 offered to distribute
the students with a large number of foreign students equally to the classes, he also criticized the integration
classes implemented in the past, saying, “I think the integration classes opened before the pandemic were the
worst practice of the ministry. They gathered the 3rd and 4th grade students together. They also put a paid

teacher in the classrooms. We were more challenged. Instead of collecting them in one place, they should have
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been distributed to the classes in pairs. They ganged up in one class," he said. A3, who prepared a report titled
“Problems experienced by schools with a large number of foreign students and suggested solutions” and
presented to the National Education Directorate; In his report, after emphasizing that measures should be taken
to ensure a more controlled and balanced distribution of foreign refugees in the cities, he suggested that the
number of schools in the city and their capacities be taken into account, the registration should be made just like
high school registration, the quota limitation should be imposed for each school, and they should be integrated
into different schools without allowing crowding. Again, A6, who has a small number of students in his school
but a large number of foreign students, said that A3 emphasized the threat of gangs and said, "Now, various
methods have been said about them. As soon as we gather Syrians in a school, then neighborhood gangs will

start to form neighborhood lobbies. Therefore, we cause those gangs to become bigger gangs”.

Another suggestion of the participants is pre-service and in-service teacher training for foreign students.
Teachers who state that they have difficulties both in pre-service teacher education and while fulfilling the
profession, because they do not take any courses or training related to the education of foreign students, think
that such training can be effective in overcoming these problems. Stating that she has been a teacher for 40
years, T5SM said, “For one thing, | am not a suitable teacher for them. | cannot teach them language, integration.
For these children, there should be teachers who know this job and these teachers should be trained.” T4F said,
“Let me tell you, we were raised as individuals who educate children who can learn normally and have normal
intelligence. They did not give us any other special education. This was our training. In fact, how do we teach
when we go east in time? We also worked with them at that time. But now this burden is too heavy for us” and
drew attention to the importance of such trainings in teacher education. In T1M, “I think that students who are
prospective teachers must definitely take internships in classes with foreign students during the internship

|n

period in the fourth year. In a practical way, this is the most practical” by that he presented his proposal for pre-

service teacher education.

In addition to these suggestions, one administrator and one teacher argued that compulsory kindergarden should
be implemented. He explained that compulsory kindergarden can be effective in solving the language problem
as follows: "Let's open a kindergarten at the age of 4 and 5 years old before these children start school, let's
overcome the language problem" and T17M "We can make kindergarden compulsory. At least they will come to
class ready when they learn to speak, to count words and to count. | taught children counting and numbers in
the 3rd grade,"He explained his kindergarden proposal. In the continuation of his speech, the same teacher

offered extra lessons by saying "extra hours can be added outside the lesson hours".

In summary, the participants suggested adaptation programs to be given to both children and families, collection
in certain regions, systematic distribution to schools, compulsory kindergarten and additional lessons for the
education of foreign students. In addition, it was suggested that both pre-service and in-service teacher training
should be given to foreign children. Teachers and administrators stated that while they felt inadequate in this

regard from time to time, they were overwhelmed by the burden they were carrying. 38 years old T4F “We can't
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find a solution anymore. They gave us this burden. This is a very heavy load. We try to keep them in class. We do
not distinguish between Turks and Syrians. If we treat them wrong, we will sow seeds of hatred. How they were
brought, they must find a solution to this”, while T7F stated that “They say put your hand under the stone, our

hands are crushed now”.

CONCLUSION and DISCUSSION

As a result of the interviews with the teachers and administrators, it was determined that the most common
problem was the communication problem. When it comes to communication problem, it is stated that there are
problems with students and families because they do not know Turkish. The communication problem was also
revealed in the study carried out by researchers in 2016 and recently in studies conducted by Deniz (2014),
Glingor and Senel (2018), Kardes and Akman (2018). In addition, in the research conducted by Human Rights
Watch (HCR) on Syrian refugees in 2015, it was stated that the biggest problem experienced was the language
problem and this problem caused problems such as not being able to communicate and thus being ostracized by
their peers. It has been stated by the administrators and teachers that this problem still continues today, and
that the number of people visiting is increasing, and the communication problem has increased exponentially
due to the increase in the number of foreign students in the classrooms. It is also stated in the studies conducted
by Karaaga¢ and Giveng (2019), Sozer (2019), Karakaya and Karakaya (2021), Yigit et al. (2021), that the

communication problem is still not resolved.

Another problem most frequently expressed by teachers and administrators in relation to the communication
problem is the problem of adaptation. Semi-structured interviews were conducted with 20 Syrian students under
temporary protection by Lotfiat al. (2021), and when the findings are examined, it is seen that the social cohesion
of the children has developed negatively due to some differences. It has been stated by the participants that
foreign students, especially because they do not know the language, have incompatible behaviors in complying
with school rules and participating in classroom activities. In the study conducted by Oner and Dur (2022), it was
stated that foreign students experienced adaptation problems, especially due to language insufficiency. The
problem of adaptation was also revealed in the previous study by the researchers, and this situation was
supported by other studies (IHIO, 2015; Kardes & Akman, 2018).It has been revealed in the studies carried out
by the following people that the adaptation problem that emerged in the past years still continues;

Sarlahmetoglu (2021), Yigit et al. (2021), Ergiin and Ozs6z (2022), Oner and Dur (2022).

Another problem that emerged as a result of the interviews is the attendance problem of foreign students. A
similar conclusion was reached in the study conducted by the researchers in 2016, but it was stated in that study
that the problem of absenteeism was experienced only by Syrian students, while it was emphasized in this study
that the problem of absenteeism was experienced by both Syrian and Afghan students. It is also supported by
many studies that foreign students' attendance to school is a problem and this problem still continues (Glingor
& Senel 2018; Kardes & Akman, 2018; Delen & Ercoskun 2019; Kubilay & Akbasli, 2021; Sariahmetoglu & Kamer
2021; Oner& Dur, 2022).
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One of the problems obtained in the research is the indifference of families towards education. Teachers who
have students from different nationalities in their classes have stated that Syrian and Afghan parents are more
indifferent than parents from other nationalities. In a previous study by researchers (2016), teachers and
administrators stated that unlike Syrian parents, Afghan and Iranian parents are very interested in their children,
they value their children, and they are constantly in talks with teachers. In the studies conducted by Turan, Polat
in 2017 and Gingodr and Senel in 2018, it was stated that families were indifferent, did not come to school, and
did not help children with their homework; In the studies conducted by Saklan and Karakitik (2022), and Temur

and Ozalp (2022), it was concluded that families were not interested in education.

Another problem expressed as a result of interviews with teachers and administrators is the problem of violence,
theft and conflict. However, it has been said that these problems are less than in previous years. In the study
conducted by the researchers in 2016, it was stated that there were intense problems due to the fact that the
Syrian students exhibited aggressive behaviors and tended to violence due to the fact that they came out of the
war in their country. In the study conducted by Simsir and Dilmag (2018), Delen and Ercoskun (2019), it was
stated that foreign students use violence both against each other and against Turkish students due to situations
such as war, cultural difference, not getting enough attention in the family, entering an unfamiliar environment.
While it was stated in the study that violent behaviors decreased over time, the problem revealed by
Sariahmetoglu and Kamer (2021), that the number of foreign students in schools increased as the number of
foreign students increased, does not support the research findings. Again, in the study conducted by Oner and
Dur (2023), it was stated that there was violence and conflict between Turkish and foreign students, and that the

notifications from teachers and Turkish and foreign students were mostly related to violence/fight incidents.

One of the problems put forward by the administrators and teachers among the problems experienced with
foreign students is the problems arising from the registration of the students to the school. The registration of
foreign students to schools is made according to the equivalence documents given by the National Education
Directorates according to age. This situation causes foreign students to be in the same class with their younger
students, to be placed in intermediate classes without knowing the language and illiterate, thus increasing the
problems such as language, harmony, violence and discrimination. In the study conducted by the researchers in
2016, it was revealed that the reason for students' behavioral problems was the effect of placing them in classes
with students younger than their peers. This result of the research is also supported by the studies conducted by
Levent and Cayak (2017), Sahin and Simer (2018). In addition, in the study conducted by Sariahmetoglu and
Kamer (2021), it was stated that there were problems with equivalence, that they were older than their peers in
the registered class due to the fact that the equivalence was not done correctly, and that the parents did not

know the registration procedure.

When the solutions developed by teachers and administrators for the problems they encounter with foreign
students and the differences in these solutions are examined, results similar to the results of the research

conducted by the researchers in 2016 were obtained. That is, Turkish courses for children and parents were seen
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as the most important solution tool in solving the language problem underlying the communication problem,
which is the most emphasized problem by the participants in the research. A similar result is the most
emphasized solution among the solutions emphasized by the participants in the research conducted by Saritas,
Sahin and Catalbas in 2016. In the research conducted by Kandemir and Aydin (2020), in which the views of
administrators and teachers on the education of foreign students were examined, administrators and teachers
expressed a similar opinion that Turkish courses could be a solution to overcome the language problem. In the
study of Silgan (2022), in which he examined the educational problems of Syrian students, it was stated that
Syrian students should primarily focus on language education and that comprehensive language education to be
given to parents was a solution to overcome this problem. In the meta-synthesis studies of Akgdz and Dagyar
(2023), in which 22 studies dealing with the problems experienced by foreign students attending primary school
are examined, and Sarier (2020) in which 30 studies on the education problems of refugee children in Turkey are
examined, it is also possible to use Turkish language to overcome the language problem. The fact that the
opening of the courses was determined as the most emphasized solution supports the research result. The
Turkish language course solution of the participants was tried to be done by opening language classes within
some solutions for the language problems of foreign students with the "Project for the Integration of Syrian
Children into the Turkish Education System" (PIKTES) carried out by the Ministry of National Education in 2016.
With the project, which took place in 29 provinces with a high foreign population density, after the level
determination exams for foreign students, the language problem was tried to be overcome by taking education
in separate language classes for insufficient students. It has been stated by the public education that language
courses to be given to both foreign students and parents can be a good solution tool. Some of the participants
stated that IYEP courses, which are a program prepared for 3rd grade primary school students to complete the
deficiencies of students who cannot acquire the achievements of Turkish and mathematics courses with the

desired proficiency (MEB, 2018), are an effective solution in language learning for foreign students.

Teachers stated that they benefited from different teaching methods and techniques, especially games, as one
of the solutions they found to the problems they experienced in communicating with foreign students. Teachers'
solutions regarding the use of different methods and techniques Kaya (2022), Yilmaz and Demir (2021), Kémirci
(2019), Anis (2019), Gingor and Senel (2018) and Erdem (2017), in which the educational problems and solutions
of foreign students are discussed ) are similar to the results of the research conducted by In the research
conducted by researchers in 2016, teachers stated that they tried to solve the problems experienced in the

teaching process by using methods and techniques such as visualization, gamification, and drama.

Home visits are one of the ways that some of the participants use to solve their communication problems with
foreign students and their families. In the study by Ozden (2021), in which what kind of activities are carried out
in the school adaptation process of refugee students, it was stated by the participants that parent visits can
contribute positively to the school adaptation process of refugee students. The solution produced by the
participants regarding home visits was also obtained in the study conducted in 2016. In this study, it has been

concluded that the Syrian parents are not interested in the education of their children, the reflection of the

2275



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

economic problems on the children and the classroom teachers make family meetings and visits to overcome
the problems experienced with the students related to communication, which shows that home visits continue

as an effective solution.

One of the ways to solve the adaptation or communication problems of the participants with foreign students is
to get support from the guidance service. In the studies conducted by Silgan (2022), Ozden (2021), Aydeniz and
Sarikaya (2021), Ciftci et al. (2019) and Yice (2018), teachers emphasized the importance of the support of the
guidance service in solving the problems they experience with foreign students. In the research conducted in
2016, it was stated that especially the administrators benefited from the guidance service in solving the

behavioral problems of foreign students.

On the other hand, mostly administrators produced solutions for the problems related to the attendance of
foreign students to school. Solutions that managers apply to prevent absenteeism; talking to parents and
resorting to official means or even law enforcement in cases where it is not effective. Akgoz and Dayar (2023)
and Silgan (2022) emphasized that the student should be prevented from absenteeism by establishing good
communication with the family. In the study of Sariahmetoglu and Kamer (2021), in which the education and
adaptation of foreign students were examined, all of the administrators in the participant group stated that they
had problems with the attendance of foreign students and school dropouts, and they solved this problem by
meeting with parents and then applying official procedures, which supports the research result. In the study

conducted in 2016, absenteeism was mentioned as a problem, but no opinion was expressed on how to solve it.

When the suggestions developed by the teachers and administrators regarding the problems encountered with
foreign students and the differences in these suggestions are examined, results similar to the results of the
research conducted by the researchers in 2016 were obtained. In the research, the suggestions offered by all of
the participants for the education of foreign students were the implementation of orientation or integration
programs. Participants suggested that this program should be aimed at both students and families. According to
the participants, integration classes to be opened for students can be especially effective in reducing language
problems. Integration classes opened by the Ministry of National Education in the 2019-2020 academic year; It
was created to ensure that foreign students adapt to the Turkish education system by increasing their Turkish
language skill level (MEB, 2020). In the research conducted by Ozden (2021), the participants stated that although
they came to Turkey a long time ago, the students still have language problems, and the efficiency of the Turkish
courses opened within the scope of the PIKTES project should be reviewed and reconsidered. Studies conducted
by Silgan (2022), Kubilay and Akbash (2021), Yilmaz and Demir (2021), icel (2019), Simsir and Dilmag (2018),
Glingor and Senel (2018) and Erdem (2017) revealed that the proposal to open integration classes supports the
results of the research. In a study conducted by researchers in 2016, teachers and administrators stated that the
orientation program can be effective for foreign students to facilitate their adaptation to school and

environment.
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Another suggestion expressed by the participants in the study for the education of foreign students is collecting
in camps or special buffer zones. This recommendation is mostly based on the view that preventing foreign
nationals from easily entering the country and spreading, and thus, the education problems that will arise can
be prevented from the beginning. While presenting this proposal, the participants presented the practices of
European countries towards immigrants as an example. According to Canyurt (2015), the buffer zone application,
which was applied before, is a measure that will relieve Turkey both economically and politically. This suggestion

put forward in the research did not emerge as a result of the research carried out in 2016.

Another suggestion developed is the balanced distribution of foreign students to schools. School administrators
and teachers, who have a large number of foreign students, suggested that it would be more appropriate to
distribute them evenly to schools, stating that gathering students in a single school or classrooms could lead to
groupings and gangs, and the language learning process would be difficult. Sariahmetoglu and Kamer (2021) also
interviewed administrators in their research and stated in the interviews that foreign students in schools with a
large number of foreign students have groupings based on ethnic identity within themselves, and in this case,
they can create a conflict ground with other students with a different ethnic identity or with Turkish students.
For this reason, it is necessary to take measures to prevent the accumulation of foreign students in certain
schools. Eren (2019) stated that the balanced distribution of immigrant students to classes facilitates the
adaptation of immigrant students to school and classroom. Gling6r and Senel (2018) suggested in their research
that separate schools should be determined for foreign students or they should not be clustered in certain
schools and a systematic arrangement was made in the placement of students in schools. Again, in the studies
conducted by Akgdz and Dayar (2023), Silgan (2022), Dogan and Ozdemir (2019) and icel (2019), a proposal for a
balanced distribution of foreign students to schools and classes was presented. These are three teachers who
recommend that these students gather in certain schools and receive education. The suggestion of teachers to
gather foreign students in a school or classroom was presented as a joint proposal of teachers and administrators
under the sub-theme of "one school, one class" in the research conducted by researchers in 2016. Due to the
continuing irregular migration since then, the participants in this study mainly suggested a balanced distribution

due to the problems that arose due to the accumulation of foreign students in certain schools.

Another suggestion of the participants is that the teachers, who are at the most important point in the education
of foreign students, should receive training for this situation. These trainings should be in the form of pre-service
and in-service teacher training. Teacher participants, who are experienced in terms of seniority, state that they
have difficulties because they have not taken any courses or training related to the education of foreign students,
both before service and while performing their profession, and they think that such training can be effective. In
the study conducted by Sariahmetoglu and Kamer (2021), teachers and administrators stated that they did not
receive any training on foreign students and that such an education would be beneficial. In addition, in the
content of this training, it was stated that the introduction of the cultures of the students and how to approach
these students should be done. Calisir and Ozaslan (2021), Kubilay and Akbash (2021), Yilmaz and Demir (2021),
Kémircl (2019), Simsir and Dilmag (2018), Gilingor and Senel (2018), Sailing and Kogoglu (2018), Dogan and
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Ozdemir (2019) and Erdem (2017) suggested that teachers should be supported with in-service training for the
education of foreign students. In the research conducted in 2016, teachers and administrators did not offer any

suggestions for in-service training.

In addition to these suggestions, one administrator and one teacher argued that compulsory kindergarten should
be implemented. They stated that compulsory kindergarten practice can be effective in solving the language
problem. In the study by Silgan (2022), in which the problems experienced with foreign students in their schools
and classrooms were examined, the most repeated solution proposals were to provide language education with
compulsory kindergarten practice. Simsir and Dilmag (2018), in interviews with 17 teachers working in primary
and secondary schools with foreign students, suggested that pre-school education should be compulsory in order
to overcome language and communication problems, which are the foremost problems. In the research
conducted by the researchers in 2016, it was stated that foreign national children who started the first grade by

learning Turkish in kindergarten could overcome the adaptation process more easily.

In summary, in this study, it has been investigated what changes have occurred in the problems experienced in
the seven-year period since the research "problems encountered with foreign students in primary schools"
published by researchers (Saritas et al., 2016) in 2016 and in the solution proposals for these problems. With the
increase in the number of foreign students in this study, communication, absenteeism, indifference of families
to education, and registration problems related to the equivalence system continued. In 2016, it was found that
some problems related to the tendency of violence, ganging, aggression, sexually inappropriate behaviors,
breaking rules, and developmental differences related to foreign students, which were discussed under the sub-

theme of "behavioral problems", were experienced less frequently in this study.

When examining the changes in the solutions encountered in the research, it was stated in the research
conducted in 2016 and in this research that the language course solution for students and parents was the most
effective solution for the communication problem arising from the language. Similarly, solutions such as using
different methods of communication, making home visits to communicate with families, benefiting from the
guidance service show that there is no differentiation in the solutions as the methods used in the past seven

years.

Comparing whether there is a difference in the suggestions made by the participants regarding the problems
encountered with foreign students since 2016, according to the results of both studies, integration classes were
stated as the most recommended and a good way to overcome the language problem. In this study, while the
majority of teachers and administrators suggested a balanced distribution of foreign students to schools and
classes, in the study in 2016, it was suggested that students gather in a school and classroom. While gathering
in camps or buffer zones, organizing lessons or courses for foreign students through pre-service and in-service

training, these suggestions were not presented in the research conducted in 2016.
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In this research, which has been examined based on the experiences of teachers and administrators in the
education of foreign students since 2016, it has been concluded that the problems have increased with the
increase in the foreign national population and that the administrators and teachers, who are at the key point of
this business, have difficulty in overcoming these problems. The participants, who stated that they were
overwhelmed by these problems, were discouraged and sometimes felt professional inadequacy, made

inferences that these problems would increase exponentially.

SUGGESTIONS

Based on the research findings, some recommendations were provided:

A balanced distribution of foreign students to the schools in their provinces can be ensured and arrangements
can be made for their school registration.

Mandatory Turkish language courses for families and children can be opened in order to minimize the
communication problem.

Pre-service and in-service training can be given for the education of foreign students.

In addition to revealing the existing educational problems in qualitative and quantitative research on foreign

students, experimental studies can be conducted to solve the problems.
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YABANCI UYRUKLU OGRENCILERIN EGiTiMiNDE NEREDEN NEREYE

0z

Bu calismayi yapan arastirmacilar 2016 yilinda da benzer bir ¢alisma yaparak ilkokullarda gorev
yapan 0gretmen ve yoneticilerin yabanci uyruklu 6grencilerle karsilastiklari sorunlarin, sorunlara
bulunan ¢oézumler ve Onerilerin neler oldugunu ortaya koymuslardir. Aradan gegen yedi yillk
surecte ilkokullardaki yabanci uyruklu 6grencilerin egitiminde herhangi bir degisiklik olmus mudur?
sorusuna cevap bulmak icin yapilan bu arastirmada, yabanci uyruklu 6grencilerin sayica fazla
oldugu okullardaki yonetici ve 6gretmenlerin gorisleri alinmistir. Nitel arastirma desenlerinden
olgu bilim (fenomenoloji) deseninde gercgeklestirilen arastirmada, yari yapilandiriimis gérisme
formu kullanilarak bireysel goériisme ve odak grup goriismeleri yapilarak veriler toplanmistir. Elde
edilen bulgulara gore gegen yedi yillik siiregte iletisim, uyum, devamsizlik, okula kayit gibi
sorunlarin artarak devam ettigi bunun yani sira siddet egilimi, cetelesme, saldirganlik, cinsel igerikli
uygunsuz davraniglar, kural tanimama gibi sorunlarin daha az yasandig belirlenmistir. Sorunlara
yonelik ¢oziimlerde ne tiir farklilasmanin oldugu incelendiginde, iletisim sorununu asmada dil
kurslari, farkli yontem teknikler kullanma, ailelerle iletisim i¢in ev ziyaretlerinde bulunma, rehberlik
servisinden yararlanma gibi ¢oziimler gecen yedi yillik siirecte kullanilan yollar olarak ¢6ztimlerde
bir farklilasmanin olmadigini géstermektedir. Yasanan sorunlara yonelik yénetici ve 6gretmenlerin
Onerilerinde ne gibi farklilasmanin oldugu incelendiginde her iki arastirma sonuglarina gore dil
sorununu asmada en ¢ok uyum siniflari agma Onerilmistir. Bu arastirmada 6gretmen ve
yoneticilerin ¢ogunlugu yabanci uyruklu o6grencilerin okullara ve siniflara dengeli dagilimini
Onerirken 2016 yilindaki ¢alismada Ogrencilerin bir okul ve sinifta toplanmasi 6nerilmistir.
Kamplarda ya da tampon bolgelerde toplama, 6gretmen adaylarina hizmet 6ncesi ve 6gretmenlere
hizmet ici egitimlerle yabanci uyruklu 6grencilere yonelik ders ya da kurslarin dizenlemesi ise bu
arastirmadaki katihmcilarin énerileri arasinda yer alirken 2016 da yapilan arastirmada bu 6neriler
sunulmamustir.

Anahtar kelimeler: Yabanci uyruklu 6grenci, egitim sorunlari, ilkokul.
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GiRiS
Tirkiye, bulundugu cografi konumu itibariyle yillar icinde farkli tilkelerden siirekli gog alan bir tlkedir. Son yillarda
komsu ulke Suriye’de gergeklesen i¢ savastan dolaylr go¢ eden kisi sayisi oldukga artmistir. Hizh bir sekilde

gerceklesen gog, Turkiye’'de saglik, ekonomik, yerlesim, ulasim ve egitim gibi bir¢ok alanda sorunlarin olusmasina

ve glin gectikce karsilasilan bu sorunlarin artmasina neden olmustur.

Birlesmis Milletler Yiksek Komiserligi’nin verilerine goére diinyada en fazla miltecilere ev sahipligi yapan ulke
Turkiye’dir (https://www.unhcr.org/tr). Go¢ idaresi genel mudurlGginiun 22.06.2023 tarihli verilerine gore
Tirkiye’de bulunan yabancilar, ikamet izni ile Gilkemizde bulunanlar (1.292.834 kisi), dlizensiz gégmen (71.780
kisi), uluslararasi koruma altinda olanlar (33.246), gegici koruma (3.344.092 kisi) kapsaminda olanlar olarak
siniflandirilmistir (https://www.goc.gov.tr). Bu siniflandirmalar kapsaminda 2021 Tiirkiye istatistik Kurumu (TUIK)
verilerine gore Turkiye'ye gelen yabanci uyruklu nifus icinde ilk sirayt %12,1 ile Irak vatandaslari alirken, Irak'i
%10,9 ile iran, %6,5 ile Ozbekistan, %6 ile Suriye ve %5,5 ile Afganistan vatandaslar izlemistir
(https://data.tuik.gov.tr). Yine TUIK verilerine gére gé¢ eden yabancilarin biiyiik cogunlugu istanbul’a yerlesirken

digerleri de tilkedeki birgok ile dagilmislardir.

Tirkiye'ye goc eden ve sayica digerlerinden fazla olan ilke vatandaslarinin baslica go¢ nedenleri arasinda
Ulkelerindeki savas ve rejim degisikligi oldugu belirtilmistir (Orsam 2010; Orsam 2015; Kaya ve GCaglayan, 2023).
Zaman igerisinde bu durumlarin ortadan kalkmasina ragmen gogiin devam ettigi gériilmektedir. Bu vatandaslarin
bazilar Turkiye‘yi kalci bir tlke olarak goriirken bazilari da 6zellikle Avrupa ulkelerine gecis noktasi olarak

gormektedir (Deniz, 2014; Kaya ve Caglayan, 2023).

Tirkiye’ye yonelik gdglin artmasi 6zellikle savastan kagan Suriyelilerin gelmesiyle olmustur. 2011 yilinda 252
Suriyelinin sinirdan gec¢mesiyle baslayan goc¢ 2023 verilerine gore 3.307.882 kisiye ulasmistir (Deniz,2014;
https://multeciler.org.tr). Verilen bu sayilar kayith olan kisilerdir. Hizla artan bu gogler Tlrkiye’de gesitli alanlarda
sorunlarin olusmasina ve giin gectikce bu sorunlarin gogalmasina neden olmustur. Ulkenin kendi niifusunun
artmasinin yani sira disaridan gelen kisilerin olmasi ve bu kisilerin tilkeye yerlesmesiyle birlikte 6zellikle egitim
alaninda birgok sorunlar yasanmaya baslanmistir. Son yillarda egitim alaninda yapilan arastirmalara gére bu
durumdan dolayi hem Tiirk vatandaslari hem de gelen yabanci uyruklu vatandaslar sorun yasamaktadirlar (Yigit
vd., 2021; Gilingor ve Senel, 2018; Saglam ve Kanbur, 2017; Karaagag ve Giiveng, 2019). Arastirmalar sonucunda
yasanan sorunlarin, dil, uyum, aidiyet, diisiik akademik basari, kiltiir karmasasi, glivenlik gibi sorunlar oldugu

gozlemlenmistir (Sezik, 2015; Karaagag ve Glveng, 2019; S6zer 2019; Giingor ve Senel, 2019).

Arastirmacilar tarafindan yapilan ve 2016 yilinda yayimlanan galismada da (Saritas vd., 2016) ilkokullarda yabanci
uyruklu 6grencilerle karsilasilan sorunlarin, dil, davranis, Milli Egitim-okul isbirligi, okul-aile isbirligi ve 6gretim
siirecinde yasanan sorunlar oldugu gériilmistiir. ilgili arastirmada 6gretmen ve y&neticilerin karsilasmis oldugu
bu sorunlar ve yasanan sorunlara yonelik ¢éziimleri ve ¢6zim Onerileri belirlenmistir. Arastirmacilarin 2016

yilinda yapmis oldugu arastirmadan sonra aradan gecen yedi yillik sliregte yabanci uyruklu 6grencilerin egitimi
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ile ilgili, yasanan sorunlarin ¢dziimiine yonelik neler yapilmis bunlari ortaya g¢ikarmak agisindan arastirma
onemlidir. Bu baglamda gecen yedi yillik sirecte yabanci uyruklu 6grencilerin egitimine yonelik neler yapiimis,
sireg icerisinde karsilasilan sorunlarda herhangi bir azalma ya da artma olmus mudur? Yapilan arastirmada
O0gretmen ve yoneticilerin ortaya koymus oldugu ¢6ziim &nerilerinin ne kadari uygulanmistir? Bu sorulara cevap
bulmak amaciyla yapilan bu g¢alismada yabanci uyruklu 6grencilerin sayica fazla oldugu okullardaki 6gretmen ve
yoneticilerin gegmisten bugline yasamis oldugu sorunlarda ve bu sorunlara yonelik ¢6ziim 6nerilerinde ne gibi

degisikliklerin oldugu arastirilmistir. Arastirmada, 2016 yilinda yapilan arastirmadan bu yana;

1. Ogretmen ve ydneticilerin yabanci uyruklu égrenciler ile karsilastiklari sorunlarda farkhliklar var midir?

2. Ogretmen ve yéneticilerin yabanci uyruklu &grencilerle ilgili karsilastiklar sorunlara yonelik gelistirdikleri
¢6zum yollarinda farklilhklar var midir?

3. Ogretmen ve yéneticilerin yabanci uyruklu 6grencilerle karsilasilan sorunlara yénelik gelistirdikleri &nerilerinde

farkhhklar var midir? sorularina cevap aranmistir.

YONTEM

Bu bolimde; arastirmanin modeli, katimcilari, veri toplama araglari, verilerin toplanmasi ve analizi hakkinda bilgi

verilmistir.
Arastirma Modeli

Arastirma, nitel arastirma desenlerinden olgu bilim (fenomenoloji) deseninde gergeklestirilmistir. Olgu bilim
deseninde ele alinan olgunun derinlemesine ve ayrintili bir sekilde bireylerin deneyimleri dogrultusunda
tanimlanmasi s6z konusudur (Creswell, 2013; Merriam, 2013; Simsek ve Yildirim, 2013; Christensen vd., 2015).
Arastirmanin cikis noktasi yabanci uyruklu 6grencilerin egitiminde nasil yol alindigini incelemektir. Ogretmen ve
yoneticilerin 2016 yilindan bu yana yabanci uyruklu 6grencilerin egitimlerinde karsilastiklari sorunlarda,
sorunlarin ¢6ziminde izledikleri yollarda ve ¢6zim onerilerinde nasil degisimler yasadiklarini, kendi
deneyimleriyle aktarmalarni amacglandigi igin arastirma olgubilim deseninin dogasina uygun olarak

gerceklestirilmistir.
Calisma Grubu

Bu arastirmada amagli 6rnekleme yéntemlerinden maksimum cgesitlilik 6rnekleme yoluna gidilmistir. Maksimum
cesitlilikte, cesitlilik gdsteren durumlar arasinda ortak ya da paylasilan olgularin olup olmadigi bulunmaya ¢alisilir
ve bu cesitlilige gore problemin farkli boyutlarinin incelenmesi hedeflenir (Yildirnm ve Simsek, 2013). Arastirmada
katilimcilarin segiminde 6ncelikle 2022- 2023 6gretim yilinda Denizli ilinde yabanci uyruklu 6grencilerin yogun
olarak yer aldigi okullar belirlenmistir. Bu okullarda gérev yapan kidem, cinsiyet, sinif diizeyleri bakimindan farkli
dgretmen ve yoneticilerin olmasi dikkate alinmistir. Katilimcilar; kadin égretmenler OK, erkek dgretmenler OE,
yoneticiler ise Y olarak kodlanmistir. Arastirma kapsaminda yabanci uyruklu 6grencilerin yogun olarak yer aldigi

6 okul belirlenmistir. Bu okullarda yer alan yabanci uyruklu 6grencilere iliskin veriler Tablo 1. de yer almaktadir.
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Tablo 1. Okullarda bulunan yabanci uyruklu 6grenci sayilari
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o1 3 19 6 1 1 1
02 5 28 14 2 1
03 81 2 1
04 5 17 10
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06 27
Toplam 127 80 34 3 2 2 1 1

Tablo 1’de de goriildiigii gibi arastirma kapsaminda yer alan 6 ilkokulda 127 Suriye, 80 Afganistan, 34 iran, 2’ ser
Azerbaycan ve Ozbekistan, 3 Irak, 1’ er tane Giircistan ve Pakistan uyruklu olmak iizere toplam 250 yabanci
uyruklu 6grenci 6grenim gérmektedir. Arastirmanin ¢alisma grubunu bu okullarda gérev yapan 18 6gretmen ve
6 yonetici olusturmaktadir. Katilimcilarin 5’i erkek, 13’i kadin égretmendir. Ogretmenlerden 6’si birinci sinif, 4’0
ikinci sinif, 4’G Gglincl sinif, 3’0 dordiinci sinif ve bir tanesi de rehber 6gretmendir. Yoneticilerin 5’i erkek 1 tanesi

kadindir. Ogretmenler ortalama 25, yéneticiler ise 19 yillik mesleki kideme sahiptir.
Veri Toplama Araci

Arastirmada veriler olgu bilim arastirmalarinin baslica veri toplama araci olan goériisme yoluyla toplanmistir.
Ogretmen ve yéneticilerin yabanci uyruklu &grencilerle yasadiklari sorunlarda, bulduklari ¢éziimlerde,
gelistirdikleri 6nerilerde 2016 yilindan bu yana ne tiir farkliliklar oldugunu gérmek amaciyla mevcut alan yazindan
ve uzman goruslinden faydalanilarak yari yapilandiriimis gériisme formu olusturulmustur. Hazirlanan bu gériisme
formu yabanci uyruklu 6grencisi olan iki 6gretmen ve bir yoneticiye pilot olarak uygulanmistir. Uygulama
sonucunda sorularin islevselligi degerlendirilerek forma son sekli verilmistir. Gorlisme formunda ilk olarak
katilimcilarin kisisel bilgileri ile ilgili sorular, yabanci uyruklu 6grencilere ait demografik bilgilere yénelik sorular
sorulmustur. Formda son bolimde katilimcilarin yabanci uyruklu 6grencilerle yasadiklari sorunlarda,

gelistirdikleri ¢oziimlerinde ve 6nerilerinde zaman iginde farkllik olup olmadigi sorulmustur.

Veriler yoneticiler ile yari yapilandiriimig gériismeler ile bireysel, 6gretmenlerle de odak grup goriismeleri yoluyla
toplanmistir. Odak grup gorismesi, sosyal bilim arastirmacilari ve 6zellikle nitel arastirmacilar icin ayni anda
birden ¢ok kisiden es zamanl olarak veri toplamada giivenilir bir aragtir (Onwuegbuzie vd., 2009). Odak grupta
katilimcilarin sorulara verdigi yanitlar gruptaki diger bireylerin etkilesimleri sonucu olusur (Simsek ve Yildirim
2013). “Katilimcilar birbirinin yanitlarini dinlediklerinden, kendi 6zgiin yanitlarinin 6tesinde ek yorum ve

disincelerini dile getirebilir” (Patton, 2014 s. 386). Sorulara verilen yanitlarin kapsami ve derinligini etkileyen
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onemli bir etken olarak olusan grup dinamigi ile odak grup goériismelerinde zengin bir veri setinin olusumuna
yardimci olabilir (Simsek, Yildirnnm, 2013). Bu arastirmada odak grup goriismeleriyle saglikl bir tartisma ortami
yaratilarak, arastirilan konuya iliskin farkli bakis acilari, fikirler, degerlendirmeler (Bas ve Akturan, 2013) 6gretmen

ve yoOneticilerin yasantilariyla derlenip zengin bir igerik elde edilmesine galisiimistir.

Katilimcilara arastirmanin amaci ile ilgili bilgi verildikten sonra gériismelerin kaydedilecegi belirtilerek s6zIi ve
hazirlanan onam formu ile yazili olarak izin ahinmistir. Odak grup gorismeleri, arastirma kapsaminda yer alan
okullarin yonetici odalarinda veya kitiphanelerde gerceklestirilmistir. Yoneticilerle yapilan yari yapilandiriimis
bireysel gorismeler ortalama 35 dakika, 6gretmenlerle yapilan odak grup goriismeleri ortalama olarak 50 dakika

sirmistlr. Gérismelerden elde edilen veriler bilgisayar ortamina aktariimistir.

Verilerin Analizi

Ogretmen ve yoneticilerin yabanci uyruklu 6grencilerle ilgili deneyimlerine dayali olarak karsilastiklari
sorunlarda, sorunlarin ¢dzimiinde ve gelistirdikleri onerileri degerlendirdiklerinde nasil bir yol aldiklarini
belirlemeyi amaglayan gorisme verilerinin analizinde igerik analizi teknigi kullanilmistir. “Olgu bilim
arastirmalarinda yasantilari ve anlamlari ortaya c¢ikarmaya yonelik yapilan veri analizinde verinin
kavramsallastiriimasi ve olguyu tanimlayabilecek temalarin ortaya ¢ikarilma gabasi vardir” (Yildirnm ve Simsek,
2013, s. 81). Verilerin analizinde 6nce bilgisayar ortamina aktarilan gorismeler okunarak kodlanmis, kodlarin
ortak oOzelliklerine gbre temalari bulunmustur. Kodlarin ve temalarin uygunlugunun gézden gegcirilip

diizenlenmesi ve tanimlanmasindan sonra son agamada temalar yorumlanmistir.

Gegerlik ve Giivenirlik Calismalar

Arastirmada inandiricilik (i¢ gecerlik) icin, katilimci teyidi saglanmistir. Bunun igin goriisme verileri yazili hale
getirilerek katiimcilarin timiiniin onayina sunulmustur. Givenirlik icin tutarliigin (i¢ giivenirlik) saglanmasinda
gorisme aracinin hazirlanmasinda, verilerin analizinde elde edilen temalar hakkinda, egitim programlari ve
Ogretim ve nitel arastirma alaninda uzman iki arastirmacinin yardimina basvurularak arastirmaya tarafsiz bir gozle
bakilmasi saglanmaya calisiimistir. Teyit edilebilirlik (dis glvenirlik) icin ise gériisme verileri, analiz isleminde
yapilan kodlamalar, gériisme esnasinda alinan gozlem notlari saklanarak gerektiginde sunulmak Uzere hazir

olarak tutulmustur.

BULGULAR

Bu bélimde, arastirmadan elde edilen bulgular, arastirmanin amaci ve alt amaglari dogrultusunda yanitlan
aranan sorular temel alinarak ortaya koyulmustur. Okullarinda veya siniflarinda 6grenim goren yabanci uyruklu
ogrencilerin egitiminde ne kadar yol alindigini belirlemeye yoénelik 6gretmen ve yoneticilerle yapilan

gorismelerden elde edilen verilerin analizi sonucunda “sorunlarda degisim”, “c6ziimlerde degisim” ve
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“Onerilerde degisim” olmak Uzere li¢ tema elde edilmistir. Bu temalara iliskin bulgular dogrudan alintilar yapilarak

asagida verilmistir.

Birinci alt probleme iliskin bulgular

Arastirmanin birinci alt problemi “Ogretmen ve yéneticilerin yabanci uyruklu &grenciler ile karsilastiklari
sorunlarda farkliliklar var midir? seklinde belirlenmistir. Bu alt probleme iligkin elde edilen verilerin analizinden
“Sorunlarda Degisim” temasina ulasiimistir. Bu tema altinda 6gretmen ve yoneticilerin ifade ettikleri sorunlar; su
an var olan sorunlar ve arastirmanin ilk yapildigi 2016 yilindan bu yana gecgen siliregte bu sorunlarda yasanilan

degisiklikler olarak ele alinip bulgulara yer verilmistir.

Katilimcilarin tamami su an devam eden ve en 6nemli sorun olarak iletisim sorununu vurgulamistir. Bu sorunun
temel kaynagi hem yabanci uyruklu o6grencilerin hem de egitimin 6nemli paydasi velilerinin Tirkce
bilmemelerinden kaynaklanmaktadir. Dil sorununun en ¢ok yasandi§i 6grenciler Suriyeli ve Afgan 6grenciler iken
digerlerine gére daha az yasayan 6grenciler iranli 6grencilerdir. iranh 6grencilerle ilgili olarak okul midiri Y2
“Istiklal marsini okuma yarismasinda birinci oldu. Dil konusunda daha hizli 6grendiklerini distiniiyorum... iranli
velilerimiz ¢ok glzel Tirkce konusuyorlar yeni gelenler degil ama” demistir. Dilden kaynakli iletisim sorunu

yasadigini ifade eden 6gretmenlerin aktardiklari gorislerden bazilari asagida yer almaktadir.

“Sikint1 dil bilmedikleri igin zorlaniyorlar. Okulda Tlrkge 6greniyorlar ve ailenin tiim islerini onlar hallediyor. Afgan
aile, anne hig dil bilmiyor, basari koét, dil yok, kendilerini ifade edemiyorlar. Dil yetmeyince anlamiyor, anlayinca

ilgisi dagihyor” (O1E)

“Aileyle iletisim kuramiyorum. Tirkge bilmiyorlar kesinlikle. 4 gocugun dordi de Turkge bilmiyor Yani ikinci sinif
olmusuz biz artik okuma anlamada ilerlemis iken okuma yazma zaten yok sadece matematik rakamlarla kavrama

var. Matematik derslerini de parmak kaldirip katilim oluyor ama okuma cok sikintili” (O9E).

“Ana dilleri Farsga. Yazma ve okumada harf farkhliklar var. Anliyorlar ama yazma ve okuma kéti. Tirkge kéti ama

matematikte iyiler (04K).

“Burada dogup biiyiimelerine ragmen Tiirkce konusmuyorlar. Hep kendi aralarinda Arapga konusuyorlar (016K)

Sinifinda Ui¢ tane yabanci uyruklu 8grencisi olan 1. sinif 8gretmeni O1E dil sorununu 1. sinifa giden yabanci uyruklu

ogrencilerde daha az yasandigini:

“Simdi ilk basta tabii ki dil sorunu yasiyoruz uyum sorunu yasiyoruz fakat birinci sinifin avantaji su
seslerle birlikte baslamamiz sebebiyle ¢ocuklar cok kolay 6grenebiliyorlar yaklasik ne kadar strtiyor
diyeyim ben size 2-3 ay icinde tamamen Turkge konusur hale gelebiliyorlar gcocuklar. Basarilari diger

ogrencilerden ¢ok da farkh degil yani bizim Tiirk 6grencilerden. Hatta diger 6grencilerin 6niine bile

2288



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

geciyorlar ¢unkl hi¢ bilmeden bos sekilde geldikleri igin bu 6grencileri ¢ok gulzel

doldurabiliyorsunuz” seklinde ifade etmistir.

Ancak yabanci uyruklu 6grencilerin en yogun oldugu okulda gérev yapan 1. Sinif 6gretmeni 06K ayni goriisi
paylagsmamaktadir. Sinifinda 30 6grencinin 10 tanesinin Suriyeli 6grenci oldugunu, dilden kaynakli iletisim
sorununu yagarken zaman zaman ¢ok zorlandigini ve mesleki olarak kendini yetersiz hissettigi ifade su sekilde

ifade etmistir:

“Boyle siniftan aglayarak ciktigim ¢ok oldu ben hani ¢ok yetersiz bir 6gretmen yani kendimi ¢ok
kotu hissettigim glinler oldu ... norm fazlasi oldum suirekli okul gezdim hani her tiirli profili gérdim
aslinda ama burada dedim hani ben herhalde yapamiyorum yani o kadar bir sey hissettim ilk
baslarda sonra dedim toparlan yani bir sekilde olacak yani ne bileyim hani ¢ok sey oldugum
zamanlar oldu hani Tiirkge bilseler belki daha farkli olurdu anlasalar daha farkli hissederdim ama

anlatamiyorum deyip rehberlik servisine kostum ¢ok oldu (O6K).

06K’nin calistigi okulda 6 yildir gdrev yapan yonetici Y3“Ogrenci sayimiz arttikca Tiirkce konusma azaldi. Bir sinifta
10 tane Suriyeli 6grenci var. Bu sinif mevcudu 30. Ne kadar homojen dagitsam da siniflarda yigilma oldu. Ailelere
ulasamiyoruz. Dilden dolayi. Okula da gelmiyorlar. Bu sorun basta da vardi. Dil problemi artarak gidiyor” (Y3)

demistir.

Y3’in “Dil problemi artarak gidiyor” sozleriyle ifade ettigi gibi tim katiimcilar dil sorunun devam ettigini
vurgulamiglardir. Bu sorun 6zellikle belli bolgelere yerlesen ve ayni uyruklu vatandaslarin bir arada yasamasiyla
Tirkce konusma ihtiyaci ya da zorunlulugu duymayip ana dillerinde konusarak yasamlarini devam
ettirmelerinden kaynaklanmaktadir. Evde, mahallede, okulda ana dilleriyle iletisim kurabildikleri igin Tiirkce
0grenmeye karsi direng gosterdikleri belirtilmistir. Dil 6§renmeye karsi gelistirilen bu direnci Y6 “Dil 6grenmek
istemiyorlar ¢abalarimiz karsiliksiz kaliyor. Dili 6grenmezlerse buranin kiltiriine zaten ayak uyduramazlar ve
yahutta uydurmak istendiginde zaten dile karsi direng gosteriyorlar. Bizim ¢ocuklarla bir sorunumuz yok. Direnci

asil gésteren maalesef aileler” diyerek aktarmistir.

06K ise belli mahallelerde ve okullarda sayica fazla olan yabanci uyruklu égrencilerin dil 6grenmeme sorununu
“Suriyelilerin mahallesindeyim. Her hafta hemen hemen bir diigiin oluyor yani merak edip gittigim zamanlar da
oldu yani gergekten fazlalar. Mesela ben nébetlerde bahgede bir grup oluyorlar. 10 kisi. Kendi aralarinda devamli
Arapca konusuyorlar dyle bir sey ki 6gretmeni bile dinlemiyorlar tamamen bir ¢atisma icerisine girmeye basladik”

(O6K) diyerek aktarmustir.

Yabanci uyruklu 6grencilerle iletisim sorununun devam ettigini ifade eden katilimcilarin yaninda iki okul yéneticisi
ise bu sorunlarin azaldigini ifade etmislerdir. Bu yodneticilerden Y5 “su anda iki Gg¢ yildir higcbir problem
yasamiyoruz dil problemi yok, uyum problemi yok sikayet yok yani sadece 6gretmenlerimiz bazen iste

o6devlerinde olsun egitimde olsun fazla ilgi alaka gostermediklerini sikayetciler toplantilara fazla katilmadiklarini
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sikayetciler diger bir sikayetler yok” diyerek sorunlarin azaldigini disiinmektedir. Y1 “Ug yil 6nce kiiltiir catismasi,
uyum problemleri vardi. Su anda ¢ok minimalize durumda. Daha 6nce 600 6grenci icinde yabanci uyruklulari
secebiliyordun. Gegen giin bir ¢ocuk siir okumaya ¢ikti. O kadar giizel okudu ki anlamadik bile. Her gegen giin
sorunlar azald1” demistir. Ancak ayni okulda goérev yapan 6gretmenler ise yoneticilerinin aksine 6zellikle hem
¢ocuklarin hem de velilerin dil probleminin iletisim sorunlarinin var oldugu ve bu sorunlarin devam ettigi yoniinde
goriis aktarmislardir. Bunun yaninda érnegin “iletisim sorununu zamanla ¢6zdiik” (014K) ve “iletisim sorunu hig
yasamiyoruz” (015K) diyerek dil probleminin giderek azaldigini ifade eden yonetici gériislerini destekleyen iki

6gretmen de goruglerini aktarmistir.

Dil bilmemekten kaynakli iletisim ve uyum sorunundan sonra katilimcilarin vurguladiklar diger bir sorun da
yabanci uyruklu 6grencilerin okula kayitlarindan kaynakl sorunlardir. Yabanci uyruklu 6grencilerin okullara
kayitlari, Milli Egitim mudurlukleri tarafindan yasa gore verilen denklik belgelerine gore yapilmaktadir. Bu durum
da sorunlara neden olmaktadir. Kayit icin “Milli egitimden denklik belgesi istiyoruz. Denklik belgesi yasa gére
geliyor. Dil bilmeyen ¢ocugu 3’e aliyoruz.... Bu sinifin hizini kesiyor. Giden bir arabayi durdurup yolcu almak gibi”
diyerek metaforla agiklamaya c¢alisan Y2 gibi diger yoneticilerde bu sorunu benzer sekilde ifade etmislerdir. Bir
baska dgretmen de “Benim bir cocugum vardi mesela ¢cocuk 6 yasinda iran'da 9 yas pasaportu verilmis asla o

gocugu 1. sinifa kaydedemedik ” (011K) diyerek bu sorunu aktarmistir.

Milli Egitim Bakanhgi tarafindan yasa gore denklik verilmesinin 6gretmenlerde yarattigi sorunu 010K “iste kag
yasinda 9 yasinda. Milli Egitim okuma yazma biliyor mu? Sormuyor. Hicbir sey bilmiyor dil bilmiyor kag yasindaysa
direkt olmasi gereken sinifa gonderiyor en bilyiik yasadigimiz sorunlardan biri bu” diyerek aktarmistir. Yasa gore
kayit sistemi ve bu sistemden kaynakli sorunlar yonetici ve 6gretmenler tarafindan hala devam eden bir problem

olarak gorilmektedir.

Sorunlardaki degisim temasi altinda su an devam eden sorunlardan biri devamsizlik sorunudur. Yabanci uyruklu
Ogrenciler arasinda Suriyeli ve Afgan 6grencilerde devamsizlik sorunu daha fazla gériilmektedir. Buna yonelik
03K “Devamsizlik, gelmiyor bile 6grenme geregi duymuyor sinifta oturmak istemiyorlar” derken ydnetici olan Y2
devamsizlik problemini velilerin egitime bakisiyla iliskilendirmistir. Y2, “En belirgini devamsizlik yabanci
uyruklularda var. Ailelerde bu okul kiltirinin Turkiye’deki gibi oturmadigini distiniyorum. 20 ginlik
devamsizlik sonrasinda biz devamsizlik mektubu yaziyoruz. Kolluk kuvveti ile takibi yapiliyor. Bu kavramin onlarda
oturmadigini distiniyorum” diyerek gorislerini aktarmistir. Benzer sekilde bir baska yonetici olan Y1 devam ile
ilgili aileleri sikistirdiklarini ve hatta bunun icin mahalle degistiren aileler oldugunu, polis zoruyla getirdiklerini
soyleyerek bunu yine ailelerle iliskilendirmistir. Y1, sosyoekonomik diizeyi oldukga diistik olan ailelerde gocuklarin
kagit toplama gibi islerde calisirken devamsizlik yaptiklarini ifade etmistir. O2E ise yine devamsizlikta ailenin
etkisini “Afgan aile. Anne hig dil bilmiyor. Sirekli cocugu bir yerlere kurumlara gotiriyor. Hastaneye disciye
benim 6grenciyi gotiriiyor. Ogrenci yok bazen de kiigiik kardesine bakiyor annesi bir yere gidiyormus. Béylece

egitim de tam alamiyor” diyerek aktarmistir.
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Devamsizlik sorununda ailenin etkisini vurgulayan katilimcilarin tamaminin vurguladigi bir diger sorun ise ailelerin
egitime yonelik ilgisizligidir. Burada ailenin dil bilmemesi, ekonomik zorluklar, kiltirel farkhlar yatmaktadir.
Ailelerin cocuklarin egitimine ilgisizliginden sikayet eden 04K “Veliye diisen gérevi 5nemsemiyorlar. Cocuklarina
egitim anlaminda higbir katki sunmamasi tamamiyla okula birakmalari. Ekonomik olarak da her seyde bu
ogrenciler diger Ogrencilerin katihm sagladigi katihmi saglayamiyor ve otomatik olarak sinifa ve okula
yukleniyorlar” diyerek aktarmistir. Sinifinda farkli yabanci uyruklu 6grencileri olan 6gretmenler ailelerin egitime
bakisini karsilastirma yaparak aktarmislardir. iranli cocuklarin yer aldigi siniflarin 6gretmenlerinin tamami bu
cocuklarin ailelerinin egitimleriyle yakindan ilgili olduklarini yansitmiglardir. Ornegin “iranli ailemiz bayag ilgili
fakat diger Afgan aileler ¢ocuklari konusunda ilgisiz davraniyorlar. Cocugun babasini hi¢ gormedim annesini de
caginyorum zorla geliyor. Bir ya da iki kere bahge kapisinin 6niinde goristiik o kadar. Cunkd dil bilmiyorlar.
Terciime ediyor ¢ocuk o yiizden egitimde pek alakalari yok ailelerin” (O1E). iranl aileler, cocuklarinin egitimiyle
kendilerinin ilgilenmelerinin yaninda 6zel kurslarla destek de almaktadirlar. Bu destegi 010K “iranllar bdyle sey
degil hani sadece bizim verdigimiz egitimle yetinmiyor. Mesela gitar kurslari oluyor resim kurslari oluyor
matematige devam ediyorlar okul disinda da. Aileler destek oluyor” diyerek aktarmistir. Bu gériisii 011K de

destekleyerek soyle agiklamigtir:

“Mesela benim iran'li 6grencim bu senenin basinda geldi annesi 6gretmen tutmus ona destek olsun diye ¢linkii
cocuk Turkgeyi bilmiyor annesi dnceden gelmis ama ¢ocuklarini yeni alabilmis. Benim haberim olmadi bir ay sonra

falan sdyledi iste 8gretmen tutmus cocuk onunla birlikte ddevleri dersleri falan yapiyormus” (011K).

Ogretmen ve yéneticilerin aktardiklarina gére iranli 6grencilerin ailelerinin egitim ve ekonomik durumlari diger
Afgan ve Suriyeli gibi ailelere gore daha yuksektir. Bu durumda ailelerin egitime ilgisine dogrudan yansimaktadir.
Bunu (O4K) “Afganlar ve Suriyeliler yoksulluk icinde yasayan aileler. Cok fazla nakit sikintisi cekiyorlar. ilgi alakalar
da degisiyor. Yani bazilari hani hi¢ umurunda olmuyor yani hatta okulda bitin ihtiyaclari karsilaniyor karsilansin
gibi bakis agisi da var hani hep bizden beklenen durumlar da oluyor” diye yansitmistir. Bu goriise benzer bir
sekilde O16K’da “Bir cizgi yazmiyorlar ya. Defter yok kalem yok. Her seyi bizden bekliyorlar. Aileler bizden
bekliyor. Biliylik sikinti yani anlayacaginiz” diyerek ailelerin ekonomik durumlarinin egitime yansimalarini

actklamistir.

Hirsizlik, siddet ve c¢atisma gibi sorunlar ise var olan ama daha Onceki senelere gére daha az yasanan
sorunlardandir. Sadece bir 6gretmen hirsizlik sorununu “Bizim Tirk 6grenci para bulsa getirir. Suriyelilerde bu
yok. Bunu buldum benim diyor yokluktan bence Yalan var hirsizlik var. Bir teneffiis boyunca arkadasinin ¢antasini
karistiriyor. Midir beyin odasina girip seker calanlari gérdiik” (016K) diyerek aktarmistir. Hirsizlikla ilgili hicbir
sorun yasamadiklarini Y1 “Genelde toplumda bilinen bu yabanci 6grencilerin hirsizlik yaptigi seklinde bir algi var
hicbir 6grencide higbir seye rastlamadik boyle bir sey yok baskasinin bir seyini alma olayi yok istemekten genelde
imtina ediyorlar ¢ekiniyorlar” diyerek aktarmistir. Hirsizlik gibi siddet, catismada da eskiye gore daha az sorun
yasanmaktadir. Yabanci uyruklu 6grenci sayisinin en yogun oldugu mahallede yer alan okul yonetici ise kendi

Ogrencisi ya da mezunu olmayan bir cocugun 6grencilere siddet uyguladigini, tehditle para aldigini, bununla ilgili
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guvenlik onlemleri aldigini anlattiktan sonra “Daha 6nce okul iginde getelesme vardi. Simdi yok. Buna izin
vermiyoruz” diyerek bu sorundaki degisimi aktarmistir. Su an sinif 6gretmeni olan ama daha 6nce ayni okulda

midir yardimcihgi yapan 010K bu sorunlarda azalmanin yasandigini su sézlerle aktarmistir:

“Mesela mudir yardimcisi oldugum siirecte yani 8 yil dnce burada Suriyeli 6grencimiz ¢ok fazlaydi
ve o0 yani siddet ¢ok fazlaydi. Cocuklarda cetelesme vardi. iste birisi bir sey yapti mi en ufak bir
seyde birlikte grup halinde gidip dévelim falan bdyle. iste aralarindan biiyiik olan onlarin reisi
oluyordu. Cocuklar aslinda yasadiklarini buraya hani yansitiyorlar bu sekilde resimleri ne bileyim
oyunlari hepsi savas igerikli seylerdi. Hatta disarida iste yok kediye zarar vermigler iste bilmem neye
zarar vermisler falan hani o tiir sorunlarla karsilasiyorduk. Hani hem onlari nasil iyilestirebiliriz hem
de bizim ¢ocuklarimiz zarar goriiyorlar neticede etkileniyorlardi. Bu durumu nasil dengeleriz diye
¢ok konusuyorduk, ¢6zim Uretmeye c¢alisiyorduk simdilerde Gyle seyler hani o siddetle ilgili

durumlari gok yasamiyoruz” (310K).

ikinci alt probleme iliskin bulgular

Arastirmanin ikinci alt problemi “Ogretmen ve yéneticilerin yabanci uyruklu égrenciler ile karsilastiklari sorunlara
yonelik gelistirdikleri cozimlerde farkliliklar var midir? seklinde belirlenmistir. Bu alt probleme iligkin elde edilen

verilerin analizinden “Coziimlerde Degisim” temasina ulasiimistir.

Katiimcilara gére yabanci uyruklu égrencilerle karsilasilan en énemli sorun iletisim sorunudur. Katihmcilar bu
sorunun temelinde yatan dil sorununun en etkili ¢6zimiiniin gocuklara ve velilere yonelik Tirkge kursu oldugunu
ifade etmislerdir. Bu kurslar, halk egitim tarafindan agilan ve ilkokullarda Yetistirme Programi (IYEP) programi
dahilindeki kurslar olmustur. Kurs acilmasi ¢ézimine yonelik olarak 6gretmen ve yoneticiler su ifadelerde

bulunmuslardir:

“Ailelerle iletisim kurmakla sorun yasiyoruz filan daha 6nce bunlara yonelik mesela ilk siniflarin uyum siniflari
velilere yonelik Tirkge 6grenme kursu acildi bu okulda birinci ¢6zlimimiz buydu velilere okuma yazma dil

o6grenme kursunu bakanlik istedi” (Y2).

“Halk egitimin actig1 Tiirkce kursu verdim velilere. iranlhlar ilgiliydi. Tek tiik Afganli gelirdi ama onlar da devam

etmiyordu” (O5E).

“Tlrkce fazla bilmeyenlere Halk Egitim tarafindan Turkce dersleri veriliyordu ama bunlar da iste malum adres
uzakligindan dolayi ¢ok sicak bakmiyorlar. Veliler icin de ¢ocuklar icin de gegerliydi. Keske onlara yol (icretsiz olsa

boyle kurslara katilma imkanlari olabilirdi” (Y5).

011K ise gondlli olarak birinci ve ikinci siniflar icin okuma yazma kursu acarak iletisim sorununu ¢dzmeye
cahistigini belirtmistir. Bu ¢6ziimiini “Okuyamayanlar igin kurs actim ¢linki evde onlara hi¢ yardimci olan yok yani

evde yardimci olamadiklari igin bari ben burada yardimci olayim en azindan okuma problemini ¢dzelim diye
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disiindiim” (011K) diyerek aktarmistir. Velilere yénelik de kurs actigini belirten 011K bu kurslar icin “Onlarin da
¢ok faydasi oluyordu. Bizim 6gretmen veli baglarimizi giiclendiren bir sey oldu ¢ocuklariyla birlikte anneler de ikili
geliyordu” diyerek dil sorununu nasil ¢gézdiiklerini agiklamistir. Konusmasinin devaminda iYEP kursuna da deginen

O0gretmen:

“Ugtincti sinif icin de IYEP programi var zaten biliyorsunuzdur onu. Bakanhgin iste belli bir sinavdan
gecip sinavdan kalanlar igin. O kursu da bir 6gretmenimiz acti. Bizim lglnci siniftaki hem yabanci
uyruklu olanlar hem yine belli seviyenin altinda kalan 6grenciler katildilar. Onlara o kursun da ¢ok
faydasi oldu. O kurstaki kitaplar inanilmaz gizel hazirlanmigti. Benim &grencim A. okudugu seyi
anlamiyor o ytzden kaliyordu. Problemlerde alistirmalarin hepsini yapabiliyor goriiyor ¢linki tak
tak islemle. O kursun ardindan problemleri de anlamaya basladi yavas yavas”(011K) diyerek

kurslarin iyi bir ¢6zlim oldugunu aktarmistir.

Ogretmenlerin ve ydneticilerin iletisim sorununa yénelik kurs ¢dziimleri ile ilgili gdriislerinde goriildiigii gibi bu
kurslarin daha 6nceden acildigl ama pandemiyle birlikte bu uygulamanin sona erdigi gériilmektedir. Ancak 2018
yilinda okullarda uygulanmaya baslayan IYEP kurslari ile yabanci uyruklu égrencilerin hem dil gelisimlerinin hem

de akademik basarilarinin artirilmasina katki saglandigi ifade edilmistir.

Ogretmenler, sinif igcinde yabanci uyruklu dgrencilerle iletisimde yasadiklari sorunlara buldugu ¢éziimlerden biri
olarak farkli 6gretim yontem ve tekniklerinden ve 6zellikle cocuklarin dogasina en uygun arag olan oyunlardan
yararlandiklarini ifade etmislerdir. Ornegin sinif igcinde davranis kurallarini kart oyunu ile kazandirmaya calisan
07K “Gergekten bildigim tim ydntemleri uyguladim. Ogrencilerime iste kart veriyorum yesil kart verdigimde
takdir ediyorum kirmizi kart verdigimde o glin teneffiis cezasi aliyor davranisindan dolayi. Birgok bildigim taktigi
uyguladim ama dedigim gibi Suriyelilerde bunu tam sey yapamadik hani o tutturamadik yani nasil olacak ben de
bilmiyorum artik” demistir. Sinif icinde oyunlarda ya da etkinliklerde yabanci uyruklu 6grencilerin birlikte
gruplasmalarini engellemek icin bu 6grencileri farkl gruplara yerlestirdigini ve boylelikle Tirk¢e konusmaya ve
iletisim kurmaya yonlendirdigini “Siniflarda birlikte oynamalari yasak boyle olunca mecburen kendileri de
arkadaslik kurmak zorunda kaliyorlar. Yani kendi Suriyeliyle tanidiklarina gitmesin iletisim kursunlar istiyorum...
O grup kazandi hadi alkigslayalim gibi bu sekilde onlari birazcik Gvmeye calisarak adapte etmeye calisiyorum...”
diyerek aktarmistir. iletisim araci olarak oyunu kullanan diger bir 6gretmen ise “En biiyiik aracimiz oyun. Oyun
oynarken birbirlerini taniyorlar seviyorlar istiyorlar. Haftada bir beden egitimi ve oyun var ¢ok faydasini gériiyoruz
oyunlarin. O zaman bir seyler yapiyorlar. Sinifta da bazen boyle kiiglik oyunlarimiz var onlari oynatiyorum.

Birbirlerine yardim ederken, gdsterirken bir iletisim saglaniyor” (010K) demistir.

07K yabanci uyruklu &grencilerin sinif icinde uyumunu saglamak icin oyunun disinda “Arapga miizik seviyorlar ya
dinledikleri bazi miizikler var. Ben simdi resim dersinde muzik agiyorum. Onlarin miziklerine de yer veriyorum.
Cok hoslarina gidiyor. O sirada mesela arkada ¢aliyor oynuyorlar arada kalkiyorlar falan” diyerek mizikten de

yararlandigini ifade etmistir.
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Katilimcilarin bazilari yabanci uyruklu 6grencilerle ve aileleriyle yasadiklari iletisim sorunlarini ¢ézmek igin ev
ziyaretlerinden yaralandiklarini belirtmislerdir. Ornegin 06K “Uyum sorununu ziyaretlerle biraz daha astigimi
disinidyorum. Onlarin evine gidince 6gretmen bize deger veriyor. Aile de ayni seyi disinilyor ve biraz daha
egitime bakis agilari degisiyor. Mesela ben gezdikten sonra okuma yazma seti alanlar oldu hani biraz daha

ilgilenendiler yani yasadigimiz soruna béyle ¢éziim buldum” (O6K) diyerek ev ziyaretlerinin yararini agiklamistir.

Ancak o6zellikle annelerin Tiirkge bilmemesinden dolay! hicbir sekilde iletisim kuramadiklari icin ev ziyareti
yapamadiklarini belirten 6gretmenlerde vardir. Ornegin 24 égrencinin 11’inin Suriyeli oldugu 1. Sinif dgretmeni
016K ise “Benim igin cok zor bir seneydi. Hi¢ Tiirkge bilmiyorlar. Anneleri de dil bilmiyor. Aileleri ile ilgili bilgi
sahibi degilim” diyerek ailelerle okulda ya da ev ziyaretlerinde gériisme yapmadiklarini ve iletisim kurmadiklarini
ifade etmistir. Y6 ise sadece iletisim kuramadiklari icin degil kiilttrel farklihktan dolayi da ev ziyaretlerinde
bulunamadiklarini “Anneye ziyaret yapamiyorsun yani o cesareti heniiz gésteremiyoruz ¢linkii bakis agisi farkh
dedim ya kiltir farkh olunca. Simdi erkek 6gretmenimizin bir Suriyelinin evine gitmesi? Biz yerlilere gidemiyoruz
ki onlara nasil gidelim” diyerek aktarmistir. Yabanci uyruklu 6grencilerin ¢ok fazla oldugu okulun midra olan Y3
ise “Ev ziyaretleri de dahil her seyi yaptik ama artik olmuyor. Akisina biraktik” diyerek bu ¢dziimde de bir farkliligin

olmadigini ifade etmistir.

Katiimcilarin yabanci uyruklu 6grencilerle yasanilan uyum ya da iletisim sorunlarini ¢6ziim yollarindan biri de
rehberlik sevisinden destek almaktir. Okul yoneticisi Y2 “Olumsuz davranislarla ilgili ise siniflari rehber
O0gretmenle ziyaret ederek tespit ettigimiz yanhs yapan 6grencilerle birebir goriiserek anlatarak sondiirmeye
calisiyoruz” diyerek ¢dziimiini aktarmistir. Sinif icinde davranis problemleriyle karsilasan O6K ise “Davranis
problemini asalim, uyum saglasinlar en azindan diye rehber 6gretmenlerden de ¢ok yardim istedim. Sorunu olan
ogrencilerimizi gotiirdiik. Birkag terciman araciligiyla bir sekilde anlatmaya calistik. 4- 5 tanesi bayagi dizeldi”

diyerek buldugu ¢6ziimi agiklamistir.

Devamsizlik hem 6gretmenlerin hem de yoneticilerin yabanci uyruklu 6grencilerle yasadiklari dnemli bir sorun
olarak ifade edilmistir. Bu sorunun ¢oéziminde 6gretmenlerden ¢ok yoneticiler ¢oziimlerini aktarmislardir.
Ornegin yonetici Y2 “Velilerimizi cagiriyoruz. Tiirkiye’deki yasal mevzuati hatirlatiyoruz. Bu yasalara tabi oldugunu
izah ediyoruz” diyerek devamsizlik konusunda velilerle géristiklerini ifade etmistir. Velilerle gériismenin etkili
olmadigi durumlarda da bu durumu polis zoruyla ¢dzmeye calisan okul yéneticileri de vardir. Ornegin Y1
gorismede bunu “2-3 gocuk var. Biz bunlari okula devam konusunda sikistirinca mahalleden kagtilar baska
mahalleye gittiler polis vasitasiyla adreslerini bulduk ulastik tabi polisi goriince artik mecbur kaldilar

gonderiyorlar” diyerek aktarmistir.

Uglincii alt probleme iliskin bulgular

Arastirmanin {iciincii alt problemi “Ogretmen ve yéneticilerin yabanci uyruklu 6grencilerle karsilasilan sorunlara
yonelik gelistirdikleri onerilerinde farkliliklar var midir? seklinde belirlenmistir. Bu alt probleme iliskin elde edilen

verilerin analizinden “Onerilerde Degisim” temasina ulasiimistir.
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Katilimcilarin tamaminin yabanci uyruklu 6grencilerin egitimine yonelik sundugu 6neri oryantasyon ya da uyum
programlarinin uygulanmasi olmustur. Katilimcilar bu éneriyi iki boyutta ele almislardir. Birincisi yabanci uyruklu
ogrencilere ikincisi de c¢ocuklarin egitiminde ailelerin 6neminden dolay! ailelere zorunlu oryantasyon

programlarinin uygulanmasi yéniindedir.

Katilimcilar uyum programlarini agirhkh olarak yabanci uyruklu 6grencilerin dil probleminden dolayi
onermislerdir. Okula baslamadan bu tiir uyum programlariyla alinacak dil egitiminin okul strecinde karsilasilan
problemleri en aza indirecegini diisiinerek gériismelerde bunu yansitmislardir. Ornegin pandemi ile kapatilan
uyum siniflarinda géniilli olarak 2 yil gérev yapan 04K uyum siniflarinin énemli bir islevi oldugunu kendi

deneyimleriyle soyle aktarmistir:

“Ogretmenler olarak bu konuda miithis sorunlar yasiyoruz. Bu ¢ocuklarimizin uyumlari da zor
oluyor kendi gocuklarimizin uyumlari da zor oluyor. Bunlar sinirdan mi giriyorlar nereden geliyorlar
bilemem. Diinyadaki prosedir belli. Oralarda kamplarda egitilirler 6gretirler ondan sonra sehirlere
gonderilmesi gerekir ama bizde dyle degil. Uyum siniflari devam etseydi ¢ok iyi olurdu o zaman
sorunlar en aza inerdi. Ama bunun igin 6gretmenler génulli olmal onlar egitim almali. Ben higbir
egitim almadim ve goniilli olarak 2 donem gorev aldim. Ama pandemi oldu. Martta okullari siniflari

kapatmak zorunda kaldik” (O4K).

Sinifinin {igte birini Suriyeli dgrencilerin olusturdugu birinci sinif 6gretmeni O6K uyum siniflarini karsilastig

sorunlarin ¢éziimiinde en etkili yol oldugu belirterek énerisini:

“Suriyeli 6grenciler igin séyleyeyim. Once dil egitiminden gegsinler. Oyle bir imkanimiz olsa bir sene
mesela. Once temel seyleri kazandirsak sonra birinci sinifa alsak. Hem 6gretmenler zorlanmaz hem
¢ocuklar... Tuvalete gidebilir miyim diyemiyor cocuk hani altina yapiyor ya da ne bileyim kitap ¢ikar
diyorsun defter gikartiyor anlayamiyor ki. Ne yapmasi gerektigini ya da kendi derdini anlatamadigi

icin hirginlik oluyor dersi bozuyor béylelikle” diyerek aktarmistir” (O6K).

Yine 012K de “Evet belli bir kurstan gecsin bir hazirlik degil oryantasyon siireci olsun. Hi¢ degilse kurallari
ogrensin. Glinlik ihtiyaglarini karsilasin. Kendilerini anlatabilsin. Ondan sonrasi bizim Ustiine koymamiz daha

kolay olur” diyerek benzer sekilde gériis sunmustur.

Yoneticiler ise yasa gore denklik sisteminden kaynakli 6grencilerin siniflara alinmasinin yarattigi sorunlarin
¢6ziimiinde uyum siniflarinin etkili olacagini belirterek &nerilerini sunmuslardir. Ornegin Y2“Cocuklar uyum
sinifindan gegtikten sonra yas grubuna gére ara siniflara gidebilir. Ornek veriyorum 2015 dogumlu bir ¢ocuk 2.
sinifa kaydetmisiz. Once bir uyum sinifi oradan sinifa gegsin. Bdylece sinifin hizini aza keser” diyerek belirtmistir.
Uyum siniflari agilmasi 6nerisinde bulunan ama daha 6nce agilan uyum siniflarinin dil 6grenme de ¢ok etkili

olmadigini dislinen bir yonetici (Y1) ise gorislerini “Uyum sinifi adi altinda siniflar olusturuldu. Arti eksileri vardi.
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Onlarin ihtiyaglarina gore egitim veriliyordu. Ama asla dil problemi agilamadi uyum siniflarinda. Normal siniflarda

dil problemi daha kolay asildi” diyerek agiklamistir.

Katilimcilara gére daha 6nce uygulanan ama pandemiyle kapatilan uyum siniflari 6nerisi su anda da yabanci
uyruklu 6grencilerin egitiminde en etkili olacagl distinilen bir 6neridir. Katihmcilara gére agilacak bu uyum
siniflari sadece 6grencilere degil onlarin ailelerine de egitim vermelidir. Bununla ilgili ayni okulda gorev yapan
dgretmenlerden O2E “Tiim aileye dil egitimi verilmeli” derken O3K de “Aileler dil sikintisi yasiyor.... Ailelere
destek vermek gerek veli egitimi cok 6nemli” diyerek uyum siniflarinda velilere verilecek dil egitiminin 6nemini
vurgulamaktadirlar. Y2 “Aileler i¢in uyum sinifi su an yok. Pandemiden dolayi kaldirildi. Bence tekrar baglayabilir.
Uyum sinift agmak zorundalar. Her mahalleye yerlesemezsin demeliler. Bu yiki bana veremezsin” diyerek
yasadiklari zorluklarin ¢éziimiindeki dneriyi ifade etmistir. 011K de “Bence ailelere de egitimler verilmeli yani
hem buraya uyum, dil, buranin kiltiiriine uyum igin” derken Q10K ise baska iilkelerin uygulamalarindan érnek
vererek “Hani yurt disina giden ailelerden akrabalardan duyuyoruz. iste Almancilar falan séyliiyorlar. Dil okuluna
gidiyorlar mutlaka. Oradaki hayata hazirlaniyorlar. Madem bunlar da geliyor, buradaki hayata da hazirlasinlar.

Biitlin zorluklarla biz bas basa kaliyoruz” énerisini sunmustur.

Yabanci uyruklu 6grencilerin egitimine yonelik gelistirilen bir diger 6neri ise kamplarda ya da 6zel tampon
bolgelerde toplamadir. Bu 6neri daha ¢ok yabanci uyruklularin tlkeye kabul edilmesine yénelik bir 6neridir. Bu
goristeki katimcilara gére diizensiz goglerle gegis yapan yabanci uyruklularin kamplarda veya 6zel olusturulmus
tampon bélgelerde tutularak iilkeye rahatlkla yayiimalari engellenmelidir. 016K “Bence tamam bakilsin bir
tampon bolge olusturulsun. Yardim yapilacaksa yapilsin ama bu kadar ice sokulmamaliydi. O kadar g¢ok
cogaliyorlar ki ileride bizim sayimizi gececekler” diyerek hem 6nerisini hem de endisesini yansitmistir. Y6 ise
“Benim sahsi fikrim, bunlarin hi¢ yurda alinmadan sinirdaki yapilacak olan yerlesik kamplar vasitasiyla orda
rehabilite edilip daha sonra sartlari uygun olanlarin yurda alinmasi, uygun olmayanlarin ise orada muhafaza edilip
destegin, yardimin ya da gerekli egitim 6gretim c¢alismasinin her tirl( imkanin orada saglanmasi gerekiyor”

diyerek 6nerisini ifade etmistir.

Gelistirilen bir baska 6neri ise bu 6grencilerin okullara dagilimi ile ilgilidir. Bununla ilgili katilimcilar iki farkl
disiinceye sahiptirler. Bir grup katilimci (3 6gretmen) bu 6grencilerin belli okullarda toplanarak egitim almasini
savunurken bir diger katiimci grubu (5 yonetici, 6 6gretmen) ise bu 6grencilerin her okula dengeli dagitiimasinin
daha uygun olacagi yoniinde 6neri sunmustur. Yabanci uyruklu 6grencilerin belirlenmis bolge ve okullarda egitim
almalarinin daha iyi olacagini diisiinen katilimcilardan O5E “Bu ¢ocuklar icin birakin sinif, ayri okullar agilip orada
egitim almalilar” derken benzer sekilde 016K de “Bunlar igin farkli zel sinif ya da onlara dzel okul olmali. Bana

gore karma yanlis” diyerek gorislerini aktarmislardir.

Yabanci uyruklu 6grencilerin belli okullarda toplanmasinin énemli sorunlara yol agacagini distinen katilimcilar
icinde ozellikle yoneticiler bu 6grencilerin okullara homojen dagitilmasinin daha iyi bir ¢6ziim olabilecegi yoniinde

goriis sunmuslardir. Ornegin Y2 bunu “Bunlar her okula esit dagitilmali. Sinifta bir yabanci uyruklu 6grenci olsa
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hem ¢ocuk da kazangli ¢ikar hem diger cocuklar da. Ama bes tane olursa gruplagma olur dil 6grenmeyi de
glclestiriyor. Kendi aralarinda konusmaya gegiyorlar. Mesela bu mahalleye 20 Afganh verilecekse 21.
verilmemeli. Ozel okullara da devlet kontenjan ayirmali yani dezavantajli bélgedeki okulun omzunda olmamal
bu yik” diyerek ifade etmistir. Bu goriisi destekleyen bir diger yonetici ise Y3’ tiir. Y3 yabanci uyruklu 6grenci
sayisi fazla olan 6grencilerin siniflara esit dagitilmasi 6nerisini sunarken gegmiste uygulanan uyum siniflarina
yonelik elestirisini de “Pandemiden 6nce agilan uyum siniflari bence bakanligin en kotl uygulamasiydi. 3. 4. Sinif
ogrencilerini bir araya topladilar. Bir de tcretli 6gretmen koydular. Biz daha ¢ok zorlandik. Tek bir yer de toplamak
yerine siniflara birer ikiser dagitilmaliydi. Bunlar tek sinifta getelestiler” diyerek aktarmistir. “Yabanci uyruklu
Ogrenci sayisi fazla olan okullarin yasadigi sorunlar ve ¢éziim 6nerileri” baslkl bir rapor hazirlayip Milli Egitim
MudurlGgiine sunan Y3 raporunda yabanci uyruklu siginmacilarin sehirlerde daha kontrolli ve dengeli dagilim
yapilmasini saglayan tedbirlerin alinmasi gerektigini vurguladiktan sonra kentteki okul sayisi ve kapasiteleri
dikkate alinarak tipki lise kaydi gibi kayitlarin yapilmasi ve her okul igin kontenjan sinirlamasinin getirilmesini,
yigilmalara izin verilmeyerek farkh okullara entegre edilmelerini 6nermistir. Yine okul mevcudu az ama yabanci
uyruklu 6grenci sayisi fazla olan Y6 ise Y3’ln vurguladigi cetelesme tehdidini “Simdi gesitli yontemler sdylendi
bunlarla ilgili efendim iste Suriyelilerin bir okulda toplayalim olmaz iste 0 zaman mahalle geteleri mahalle lobileri
olusturmaya baslayacaklar. Bundan dolayl o cgetelerin daha buyik ceteler haline gelmesine neden oluruz”

seklinde agiklamistir.

Katilimcilarin bir baska 6nerisi de yabanci uyruklu 6grencilere yonelik hizmet 6ncesi ve hizmet ici 6gretmen
egitimleridir. Gerek hizmet Oncesi 6gretmen egitiminde gerekse meslegi yerine getirirken yabanci uyruklu
ogrencilerin egitimleriyle ilgili hicbir ders ya da egitim almadiklari icin zorlandiklarini ifade eden 6gretmenler bu
sorunlarin asilmasinda bu tiir egitimlerin etkili olabilecegini dislinmektedirler. 40 yillik 6gretmen oldugunu ifade
eden OSE “Bi kere ben onlara uygun bir 6gretmem degilim. Onlara dil, uyum 8gretemem. Bu cocuklar icin bu isi
bilen dgretmenler olmali bu &gretmeler yetistiriimeli” demistir. 04K “Séyle séyleyeyim biz normal &grenebilir
normal zeka arasinda olan ¢ocuklari egiten bireyler olarak yetistirildik. Bize baska bir 6zel egitim vermediler ki.
Egitimimiz bu sekildeydi. Hatta iste doguya gittigimizde nasil 6gretiriz falan onla da bunlarla da galismistik o
donemde. Ama simdi bizden istenen bu yik ¢ok agir” diyerek 6gretmen egitiminde bu tir egitimlerin 6nemine
dikkat c¢ekmistir. O1E de “6grencilerin mutlaka dérdiincii sinifta stajyerlik déneminde yabanci uyruklu
ogrencilerin bulundugu siniflarda mutlaka staja girmeleri gerekiyor diye diisiniyorum. Uygulamali bir sekilde en

pratigi bu” diyerek hizmet dncesi 6gretmen egitimine yénelik 6nerisini sunmustur.

Bu Onerilerin yaninda bir yonetici ve bir 6gretmen zorunlu anasinifi uygulamasi getirilmesi gerektigini ileri
sirmistlr. Zorunlu anasinifi uygulamasinin dil sorununu ¢dzmede etkili olabilecegini “Bu ¢ocuklar okula
baslamadan dnce 4 yasinda 5 yasinda anasinifini agalim dil sorununu asalim” demistir. O17E ise “Anasinifini
mecbur tutabiliriz. En azindan konusmay kelimeleri saymayi 6grendikleri zaman sinifa hazir geleceklerdir. Ben
cocuklara daha 3. sinifta saymayi sayilari 6grettim” diyerek ana sinifi onerisini acgiklamistir. Ayni 6gretmen
konusmasinin devaminda da “ders saatinin disinda bunlara yonelik ekstra saatler konabilir” diyerek ek ders

Onerisini sunmustur.

2297



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

Ozetle katilimcilar yabanci uyruklu égrencilerin egitimlerine yénelik olarak hem cocuklara hem de ailelere
verilecek uyum programlari, belli bélgelerde toplama, okullara sistematik dagitimlari, zorunlu anasinifi ve ek ders
onerileri getirmislerdir. Bunun yaninda yabanci uyruklu ¢ocuklara yonelik gerek hizmet 6ncesi gerekse hizmet igi
dgretmen egitimlerinin verilmesi gerektigi 6neri olarak sunulmustur. Ogretmenler ve yéneticiler bu konuda
zaman zaman kendilerini yetersiz hissederken lizerlerinde tasidiklari yiikiin altinda ezildiklerini ifade etmislerdir.
38 yillik 04K “Artik bir ¢6ziim bulamiyoruz. Bu yiiki bize verdiler. Bu yiik cok agir bir yiik. Sinifta bunlari tutmaya
¢alisiyoruz. Hig¢ Turk, Suriyeli ayirt etmiyoruz. Biz bunlara yanhs davranirsak nefret tohumlari ekeriz. Nasil
getirildilerse ¢6ziim de bulmalilar” derken O7K “Elini tasin altina koyun diyorlar ya bizim elimiz ezildi artik” diyerek

ifade etmislerdir.

TARTISMA ve SONUC

Yabanci uyruklu 6grencilerin sayica fazla oldugu okullardaki 6gretmen ve yoneticilerin gegmisten bugiine yasamis
oldugu sorunlarda, sorunlara yonelik ¢oziimlerinde ve ¢6zim Onerilerinde ne gibi degisikliklerin oldugunu

belirlemek amaciyla yapilan bu ¢alismada agagidaki sonuglara ulagiimistir:

Ogretmen ve yéneticilerle yapilan gériismeler sonucunda en ¢ok yasanan sorunun iletisim sorunu oldugu
belirlenmistir. iletisim sorunu denilince Tiirke’yi bilmemelerinden kaynakli 6grencilerle ve ailelerle yasanan
sorunlarin oldugu belirtilmistir. iletisim sorunu 2016 yilinda arastirmacilar tarafindan yapilan ¢alismada ve yakin
tarihlerde Deniz (2014), Gling6r ve Senel (2018), Kardes ve Akman (2018) tarafindan yapilan ¢alismalarda da
ortaya ¢ikarilmistir. Ayrica. insan Haklari izleme Orgiitii (IHIO) tarafindan 2015 yilinda Suriyeli miilteciler Gizerinde
yapilan arastirmada, yasanan en biiylk sorunun dil sorunu oldugu ve bu sorunun iletisim kuramama boylelikle
akranlari tarafindan dislanma gibi sorunlari dogurdugu ifade edilmistir. Gliniimiizde de bu sorunun hala devam
ettigi ve hatta gelen kisi sayisinin ¢cogalmasi bu sebeple siniflarda yabanci uyruklu 6grenci sayisinin artmasi
sebebiyle iletisim sorununun katlanarak arttigi yonetici ve dgretmenler tarafindan ifade edilmistir. iletisim
sorununun hala ¢ozlilemedigi Karaagac ve Gliveng (2019), Sozer (2019), Karakaya ve Karakaya (2021), Yigit vd.’nin
(2021) yapmis oldugu galismalarda da belirtilmistir.

iletisim sorunuyla iliskili olarak &gretmen ve yéneticiler tarafindan en cok ifade edilen bir diger sorun uyum
sorunudur. Lotfi vd. (2021) tarafindan gegici koruma altinda bulunan 20 Suriyeli 6grenciyle yari yapilandiriimis
gorismeler yapilmis ve elde edilen bulgular incelendiginde ¢ocuklarin yasadiklari birtakim farkhliklar nedeniyle
sosyal uyum durumlarinin olumsuz gelistigi goriilmektedir. Katihmcilar tarafindan yabanci uyruklu 6grencilerin
ozellikle dil bilmemeleri sebebiyle okul kurallarina uyma, sinif i¢i calismalara katilmada uyumsuz davranislar
icinde olduklari belirtilmistir. Oner ve Dur (2022) tarafindan yapilan ¢alismada da dzellikle dil yetersizliginden
dolayr yabanci uyruklu 6grencilerin uyum sorunu yasadiklari ifade edilmistir. Uyum sorunu arastirmacilar
tarafindan daha o6nce yapilan calismada da ortaya c¢cikmis ve bu durum vyapilan diger arastirmalarla da
desteklenmistir (IHiO, 2015; Kardes ve Akman, 2018). Ge¢mis yillarda ortaya ¢ikan uyum sorunun halen devam
ettigi Sarlahmetoglu (2021), Yigit vd. (2021), Ergiin ve Ozsdz (2022), Oner ve Dur (2022) tarafindan yapilan

calismalarda da ortaya ¢ikmistir.
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Yapilan gériismeler sonucunda ortaya gikan bir diger sorun yabanci uyruklu 6grencilerin okula devam sorunudur.
Arastirmacilar tarafindan 2016 yilinda yapilan ¢alismada da benzer sonuca ulasiimis fakat o calismada devamsizlik
sorununun sadece Suriyeli 6grencilerde yasandigi ifade edilirken bu c¢alismada devamsizlik sorununun hem
Suriyeli hem de Afgan 6grencilerde oldugu vurgulanmistir. Yabanci uyruklu 6grencilerin okula devam konusunun
sorun oldugu ve bu sorunun hala devam ettigi yapilan bircok arastirmayla da desteklenmektedir (Glingor ve
Senel, 2018; Kardes ve Akman, 2018; Delen ve Ercoskun 2019; Kubilay ve Akbasli, 2021; Sariahmetoglu ve Kamer
2021; Oner ve Dur, 2022).

Arastirmada elde edilen sorunlardan biri de ailelerin egitime yonelik ilgisizligidir. Sinifinda farkli uyruktan 6grenci
olan 6gretmenler 6zellikle Suriye ve Afgan uyruklu velilerin diger uyruktan olan velilere gére daha ilgisiz
olduklarini ifade etmislerdir. Arastirmacilar tarafindan daha 6nce (2016) yapilan c¢alismada Ogretmen ve
yoneticiler Suriyeli velilerin aksine, Afgan ve iranl velilerin gocuklariyla cok ilgili olduklari, cocuklarina deger
verdiklerini ve sirekli 6gretmenlerle goriismelerde bulunduklarini ifade etmislerdir. Turan ve Polat tarafindan
2017 ve Glingér ve Senel tarafindan 2018 yilinda yapilan calismalarda da ailelerin ilgisiz oldugu, okula
gelmedikleri, ¢ocuklarin 6devlerinde yardimci olmadiklari belirtilirken Saklan ve Karakitik (2022), Temur ve

Ozalp (2022) tarafindan yapilan arastirmalarda da ailelerin egitime y&nelik ilgisiz olduklari sonucuna ulasilmistir.

Ogretmen ve ydneticilerle yapilan gériismeler sonucunda ifade edilen bir sorun da siddet, hirsizlik ve ¢atisma
sorunudur. Fakat bu sorunlarin daha dnceki yillara gére daha aza indigi sdylenmistir. Arastirmacilar tarafindan
2016’da yapilan galismada o6zellikle Suriyeli 6grencilerin Ulkelerindeki savastan cikip gelmelerinin etkisiyle
saldirgan davraniglar sergilemeleri ve siddet egiliminde olmalarindan dolayi yogun problemler yasandigl
belirtilmistir. Simsir ve Dilmag (2018), Delen ve Ercoskun (2019) tarafindan yapilan arastirmada yabanci uyruklu
Ogrencilerin savas, kiltiir farkhhgi, ailede yeterince ilgi gorememe, aliskin olmadiklari bir ortama girme gibi
durumlardan dolayr hem birbirlerine karsi hem de Tirk 6grencilere karsi siddet uyguladiklar ifade edilmistir.
Yapilan arastirmada siddet iceren davranislarin zamanla azaldigi ifade edilirken Sariahmetoglu ve Kamer’in (2021)
ortaya ¢ikarmis oldugu, okullarda yabanci uyruklu 6grencilerin sayisinin artmasiyla birlikte siddet olaylarinin da
arttigl sorunu arastirma bulgularini desteklememektedir. Yine Oner ve Dur (2023) tarafindan yapilan arastirmada
da Tirk ve yabanci uyruklu 6grenciler arasinda siddet ve catisma yasandigi, 6zellikle 6gretmenler ile Turk ve
yabanci uyruklu 6grencilerden gelen bildirimlerin ¢cogunlukla siddet/kavga olaylarina iliskin oldugunun yoneticiler

tarafindan ifade edildigi belirtilmistir.

Yabanci uyruklu 6grencilerle yasanan sorunlar igerisinde yonetici ve 6gretmenler tarafindan ortaya konulan
sorunlardan biri de 6grencilerin okula kayitlarindan kaynakli sorunlardir. Yabanci uyruklu 6grencilerin okullara
kayitlari, Milli Egitim maddarlukleri tarafindan yasa gore verilen denklik belgelerine gore yapilmaktadir. Bu durum
da yabanci uyruklu 6grencilerin kendilerinden yasca kiiclik olanlarla ayni sinifta olmasina, dil bilmeden, okuma
yazma bilmeden ara siniflara yerlestiriimesine ve boylelikle de dil, uyum, siddet, dislanma gibi sorunlarin
artmasina neden olmaktadir. Arastirmacilar tarafindan 2016 yilinda yapilan ¢alismada da 6grencilerin davranis

sorunlari yasamalarinin nedenleri igerisinde kendi yasitlarindan daha kiiglik yastaki 6grencilerin bulundugu
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siniflara yerlestirilmesinin etkisi oldugu ortaya ¢ikmistir. Arastirmanin bu sonucu Levent ve Gayak (2017), Sahin
ve Slimer (2018) tarafindan yapilan galismalarla da desteklenmektedir. Ayrica Sariahmetoglu ve Kamer (2021)
tarafindan yapilan arastirmada denklik ile ilgili sikintilar oldugu, denkligin dogru yapilmamasi sebebiyle kayit

yapilan sinifta yasitlarindan buyuk olmalari ve velilerin kayit prosediiriini bilmedikleri belirtilmistir.

Ogretmen ve yéneticilerin yabanci uyruklu &grenciler ile kargilastiklari sorunlara yénelik gelistirdikleri ¢dziimlerin
neler oldugu ve bu ¢éziimlerde farkhliklar incelendiginde 2016 yilinda arastirmacilar tarafindan yapilan arastirma
sonuglarina benzer sonuglar elde edilmistir. Séyle ki arastirmada katilimcilarin en ¢ok vurguladigl sorun olan
iletisim sorununun temelinde yatan dil sorununun ¢éziimiinde ¢ocuklara ve velilere yonelik Turkge kurslari en
onemli ¢6zim araci olarak gorilmustir. Benzer sonu¢ 2016 yilinda da Saritas, Sahin ve Catalbas’in yaptigi
arastirmada katilimcilarin vurguladigi ¢céztimler arasinda en ¢ok vurgulanan ¢éziimdir. Kandemir ve Aydin (2020)
tarafindan yonetici ve 6gretmenlerin yabanci uyruklu 6grencilerin egitimi ile ilgili goruslerinin incelendigi
arastirmada yonetici ve 6gretmenler dil sorununu agsmada Tiirkge kurslarinin ¢dziim olabilecegi yoniinde benzer
goris belirtmislerdir. Silgan’in (2022) Suriyeli 6grencilerin egitim sorunlarini inceledigi arastirmada Suriyeli
ogrencilerde 6ncelikle dil egitimine agirlik verilmesi gerektigi ve ayrica velilere verilecek kapsamli dil egitimi bu
sorunu asmada ¢6zim olarak belirtilmistir. Akgéz ve Dagyar'in (2023) ilkokula devam eden yabanci uyruklu
ogrencilerin egitimde yasadiklari sorunlari ele alan 22 galismay! inceledikleri ve Sarier’in (2020) Tarkiye’deki
mdlteci ¢ocuklarin egitim sorunlarini ele alan 30 ¢alismanin incelendigi meta sentez galismalarinda da dil
sorununu asmada “Turkge dil kurslarinin agilmasi en fazla vurgulanan ¢oziim olarak belirlenmesi arastirma
sonucunu destekler niteliktedir. Katilimcilarin Tirkge dil kursu ¢6ziim, 2016 yilinda MEB tarafindan yuritilen
“Suriyeli Cocuklarin Tark Egitim Sistemine Entegrasyonu Projesi” (PIKTES) ile yabanci 6grencilerin dil
problemlerine yénelik bazi ¢6ziimler iginde dil siniflari agilarak yapilmaya calisiimistir. Yabanci niifus yogunlugu
yuksek 29 ilde gerceklesen proje ile yabanci uyruklu 6grenciler igin yapilan seviye belirleme sinavlarindan sonra
yetersiz 6grenciler ayri dil siniflarinda egitim alarak dil sorunu asiimaya calisiimistir. Halk egitim tarafindan hem
yabanci uyruklu 6grencilere hem de velilere verilecek dil kurslari iyi bir ¢c6zim araci olabilecegi belirtilmistir.
Katilimcilarin bazilari ilkokullarin 3.sinifinda okuyan 6grenciler igin Tlrkce ve matematik derslerinin kazanimlarini
istenilen yeterlikte edinemeyen 6grenciler icin 6grencilerin eksikliklerinin tamamlanmasi icin hazirlanmis bir
program (MEB, 2018) olan iYEP kurslarinin yabanci uyruklu égrenciler icin dil 8grenmede etkili bir ¢6ziim oldugu

yoniinde goris belirtmislerdir.

Ogretmenler, yabanci uyruklu dgrencilerle iletisimde yasadiklari sorunlara buldugu ¢éziimlerden biri olarak farkli
dgretim ydntem ve tekniklerinden ve 6zellikle oyunlardan yararlandiklarini ifade etmislerdir. Ogretmenlerin farkli
yontem ve tekniklerin kullaniimasina iliskin ¢dzlimleri yabanci uyruklu 6grencilerin egitim sorunlarinin ve
¢O6zUmlerinin ele alindig1 Kaya (2022), Yilmaz ve Demir (2021), Kdmurcl (2019), Anis (2019), Glingér ve Senel,
(2018) ve Erdem (2017) tarafindan yapilan arastirma sonuclari ile benzerlik gostermektedir. 2016 yilinda
arastirmacilar tarafindan yapilan arastirmada da 6gretmenler gorsellestirme, oyunlastirma, drama gibi yontem

ve teknikler kullanarak 6gretim siirecinde yasanan sorunlari ggzmeye calistiklarini ifade etmislerdir.
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Ev ziyaretleri, katilimcilarin bazilarinin yabanci uyruklu 6grencilerle ve aileleriyle yasadiklari iletisim sorunlarini
¢6zmede yararlandiklari yollardan biridir. Ozden (2021) tarafindan miilteci 6grencilerin okula uyum siireclerinde
ne tur etkinliklerin gergeklestirildiginin incelendigi arastirmada katilimcilar tarafindan veli ziyaretlerinin milteci
Ogrencilerin okula uyum sireglerine olumlu yonde katki saglayabilecegi ifade edilmistir. Katihmcilarin ev
ziyaretleri ile ilgili Urettikleri ¢6zim, 2016 yilinda yapilan ¢alismada da elde edilmistir. Bu ¢calismada da daha ¢ok
Suriyeli velilerin, cocuklarin egitimiyle ilgilenmedikleri, ekonomik sorunlarin gocuklara yansimasi ve iletisimle ilgili
ogrencilerle yasanilan sorunlari asmak igin sinif 6gretmenlerinin aile goériismeleri ve veli ziyaretleri yaptiklari

sonucuna ulasiimis olmasi ev ziyaretlerinin etkili bir ¢dziim olarak devam ettigini gdstermektedir.

Katilimcilarin yabanci uyruklu 6grencilerle yasanilan uyum ya da iletisim sorunlarini ¢6ziim yollarindan biri de
rehberlik sevisinden destek almaktir. Silgan (2022), Ozden (2021), Aydeniz ve Sarikaya (2021), Ciftci vd. (2019) ve
Yice (2018) tarafindan yapilan arastirmalarda 6gretmenler yabanci uyruklu 6grencilerle yasadiklari sorunlari
¢d6zmede rehberlik servisinin desteginin 6nemi vurgulamistir. 2016 yilinda yapilan arastirmada da yabanci uyruklu
ogrencilerin davranis sorunlarini ¢ozmede Ozellikle yoneticiler rehberlik servisinden yararlandiklarini ifade

etmislerdir.

Yabanci uyruklu 6grencilerin okula devamiyla ilgili sorunlarda ise daha ¢ok yoneticiler ¢6ziim Uretmislerdir.
Yoneticilerin devamsizligi engellemek igin basvurduklari ¢ézimler; velilerle konusma ve etkili olmadigi
durumlarda resmi yollara hatta kolluk kuvvetine basvurma seklinde olmustur. Akgoz ve Dayar (2023) ve Silgan
(2022) aile ile iyi iletisim kurularak 6grencinin devamsizlik yapmasi engellenmesi gerektigini vurgulamistir.
Sarlahmetoglu ve Kamer’in (2021) yabanci uyruklu 6grencilerin egitimi ve uyumunun incelendigi arastirmada
katilimci grupta yer alan yoneticilerin tamami yabanci 6grencilerin okula devam etmeleri ve okul terkleri
konusunda sorun yasadigini bu sorunu ise velilerle gériiserek sonrasinda da resmi islemleri uygulayarak
¢ozduklerini ifade etmeleri arastirma sonucunu destekler niteliktedir. 2016 yilinda yapilan gcalismada devamsizlik

bir sorun olarak dile getirilmis ancak bunun nasil ¢ozilebilecegi ile ilgili bir goris belirtiimemistir.

Ogretmen ve yéneticilerin yabanci uyruklu &grencilerle karsilasilan sorunlara ydnelik gelistirdikleri dnerilerin
neler oldugu ve bu oOnerilerdeki farkliliklar incelendiginde, 2016 yilinda arastirmacilar tarafindan yapilan
arastirma sonuglarina benzer sonuglar elde edilmistir. Arastirmada katilimcilarin tamaminin yabanci uyruklu
ogrencilerin egitimine yonelik sundugu oneri, oryantasyon ya da uyum programlarinin uygulanmasi olmustur.
Katiimcilar bu programin hem o&grencilere hem de ailelere yonelik olmasini 6nermistir. Katilimcilar gore
ogrenciler igin acgilacak uyum siniflari 6zellikle dil problemini azaltmada etkili olabilir. MEB tarafindan 2019-2020
egitim o6gretim yilinda acilan uyum siniflari yabanci uyruklu 6grencilerin Tiirkce dil beceri diizeylerinin arttiriimasi
yoluyla Tiirk egitim sistemine uyumlarinin saglanmasi icin olusturulustur (MEB,2020). Ozden’in (2021) yaptig
arastirmada katilimcilar, Tirkiye’ye uzun zaman 6nce gelmelerine ragmen 06grencilerin hala dil problemleri
yasiyor olmalari, PIKTES projesi kapsaminda acilan Tiirkce kurslarinin verimliliklerinin gézden gecirilerek yeniden
ele alinmasi gerektigini belirtmistir. Silgan (2022), Kubilay ve Akbash (2021), Yilmaz ve Demir (2021), icel (2019),

Simsir ve Dilmag (2018), Glingdr ve Senel (2018) ve Erdem (2017) tarafindan gergeklesen arastirmalarda yabanci
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uyruklu 6grenciler igin uyum siniflarinin agilmasi 6nerisi arastirma sonucunu destekler niteliktedir. 2016’da
arastirmacilar tarafindan gergeklestirilen arastirmada da 6gretmen ve yoneticiler yabanci uyruklu 6grenciler igin
okula ve cevreye uyum saglamalarini kolaylastirmak icin oryantasyon programinin etkili olabilecegini

belirtmiglerdir.

Arastirmada katimcilarin yabanci uyruklu 6grencilerin egitimine yoénelik ifade ettikleri bir diger oneri ise
kamplarda ya da 6zel tampon bolgelerde toplamadir. Bu 6neri daha ¢ok yabanci uyruklularin {lkeye kolaylikla
girip yayillmalarini 6nleme ve boylece ortaya c¢ikacak egitim sorumlarinin bastan engellenebilecegi yoniinde bir
goruse dayanmaktadir. Katilimcilar bu 6neriyi sunarken Avrupa ulkelerinin gogmenlere yonelik uygulamalarini
ornek olarak sunmuslardir. Canyurt’a (2015) gére daha 6nce de uygulanan tampon bélge uygulamasi hem
ekonomik hem de siyasi acidan Tirkiye'yi rahatlatacak bir tedbirdir. Arastirmada 6ne sirilen bu 6neri 2016

yilinda gergeklestirilen arastirma sonucunda da ortaya ¢ikmamistir.

Gelistirilen bir baska 6neri ise yabanci uyruklu 6grencilerin okullara dengeli dagilimidir. Yabanci uyruklu 6grenci
sayisi fazla olan okul yoneticileri ve 6gretmenler 6grencilerin tek bir okul ya da siniflarda toplanmasinin
gruplagmalara, gcetelesmeye yol agabilecegini, dil 6grenme siirecinin zorlagsacagini belirterek okullara dengeli
dagitilmasinin daha uygun olacagi yoninde oneri sunmustur. Sariahmetoglu ve Kamer de (2021) yapmis olduklari
arastirmada yoneticilerle gériismeler yapmislar ve yapilan gorismelerde yabanci uyruklu 6grenci sayisi fazla olan
okullarda yabanci 6grencilerin kendi icinde etnik kimlige dayal gruplasmalarin oldugunu, bu durumunda farkli
bir etnik kimlige sahip diger 6grencilerle veya Tirk 6grencilerle gatisma zemini olusturabildigini ifade etmislerdir.
Bu nedenle yabanci uyruklu 6grencilerin belli okullarda yigilmasini engelleyecek tedbirlerin alinmasi gereklidir.
Eren (2019) gocmen Ogrencilerin siniflara dengeli dagiliminin gogmen o6grencilerin okula ve sinifa uyumunu
kolaylastirdigini belirtmistir. Glngor ve Senel (2018) yaptigl arastirmada yabanci uyruklu 6grenciler igin ayri
okullarin belirlenmesi veya belli okullarda yigilmamasi ve 6grencilerin okullara yerlestirmelerinde sistematik
diizenleme dnermistir. Yine Akgdz ve Dayar (2023), Silgan (2022), Dogan ve Ozdemir (2019) ve icel (2019)
tarafindan yapilan arastirmalarda da yabanci uyruklu 6grencilerin okullara ve siniflara dengeli bir sekilde dagilimi
Onerisi sunulmustur. Bu Ogrencilerin belli okullarda toplanarak egitim almasini 6neren ¢ 6gretmendir.
Ogretmenlerin yabanci uyruklu égrencileri bir okulda ya da sinifta toplanmasi &nerisi 2016 da arastirmacilar
tarafindan yapilan arastirmada da “tek okul, tek sinif” alt temasi altinda 6gretmen ve yoneticilerin ortak dnerisi
olarak sunulmustur. O zamandan bu yana diizensiz gé¢lin devam etmesiyle birlikte 6zellikle yabanci uyruklu
ogrencilerin belli okullarda yigilmalariyla ortaya gikan sorunlar nedeniyle bu arastirmada katilimcilar agirhkh

olarak dengeli dagilim yoniinde 6neri sunmuslardir.

Katiimcilarin bir baska 6nerisi de yabanci uyruklu 6grencilerin egitim almasinda en 6nemli noktada yer alan
o6gretmenlerin bu duruma yonelik egitim almalaridir. Bu egitimler hizmet 6ncesi ve hizmet i¢ci 6gretmen egitimleri
seklinde olmalidir. Kidem bakimindan deneyimli olan 6gretmen katilimcilar gerek hizmet dncesinde gerekse
meslegi yerine getirirken yabanci uyruklu 6grencilerin egitimleriyle ilgili hicbir ders ya da egitim almadiklari igin

zorlandiklarini ifade ederken bu tir egitimlerin etkili olabilecegini dislinmektedirler. Sariahmetoglu ve Kamer
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(2021) yapmis oldugu arastirmada Ogretmen ve yoneticiler yabanci uyruklu 6grencilerle ilgili bir egitim
almadiklarini boyle bir egitimin yararli olacagl yoninde goris aktarmislardir. Ayrica bu egitimin igeriginde
ogrencilerin sahip oldugu kilturlerin tanitimi, bu 6grencilere nasil yaklasiimasi gibi konularda yapilmasi gerektigi
ifade edilmistir. Calisir ve Ozaslan (2021), Kubilay ve Akbaslh (2021), Yilmaz ve Demir (2021), Kémiircii (2019),
Simsir ve Dilmag (2018), Giingdr ve Senel (2018), Yelken ve Kogoglu (2018), Dogan ve Ozdemir (2019) ve Erdem
(2017) tarafindan yapilan arastirmalarda da yabanci uyruklu 6grencilerin egitimlerine yonelik 6gretmenlerin
hizmet ici egitimlerle desteklenmesi 6nerilmistir. 2016 yilinda yapilan arastirmada ise 6gretmen ve yoneticiler

hizmet ici egitime yonelik herhangi bir 6neri sunmamiglardir.

Bu onerilerin yaninda bir yonetici ve bir 6gretmen zorunlu anasinifi uygulamasi getirilmesi gerektigini ileri
sirmastlr. Zorunlu anasinifi uygulamasinin dil sorununu ¢ézmede etkili olabilecegini ifade etmislerdir. Silgan
(2022) tarafindan okullarinda ve siniflarinda yabanci uyruklu 6grencilerle yasanan sorunlarin incelendigi
arastirmada ¢6zim Onerileri icinde en gok tekrar edilen zorunlu anasinifi uygulamasiyla dil egitimi verilmesidir.
Simsir ve Dilmag (2018), yabanci uyruklu 6grencilerin oldugu ilkokul ve ortaokullarda gorev yapan 17 6gretmen
ile yapilan goriismelerde en basta yer alan sorun olan dil ve iletisim problemlerinin asilmasinda okul dncesi
egitiminin zorunlu olmasi 6nerilmistir. Arastirmacilar tarafindan 2016 yilinda yapilan arastirmada da anasinifinda
Tirkceyi 6grenerek 1. sinifa baslayan yabanci uyruklu ¢cocuklarin uyum sirecini daha kolay asabilecegi ifade

edilmistir.

Ozetle bu arastirmada, arastirmacilar (Saritas vd., 2016) tarafindan 2016 yilinda yayimlanan “ilkokullarda yabanci
uyruklu 6grencilerle karsilasilan sorunlar” arastirmasindan bu yana aradan gegen yedi yillik siiregte yasanilan
sorunlarda ve bu sorunlara yonelik ¢oziim onerilerinde ne gibi degisikliklerin oldugu arastirilmistir. Bu
arastirmada yabanci uyruklu 6grencilerin sayilarinin artmasiyla birlikte 2016 yilinda yapilan arastirmada
belirlenen iletisim, devamsizlik, ailelerin egitime ilgisizligi, denklik sistemiyle ilgili kayit sorunlari devam etmistir.
2016 yilinda “davranis sorunlar” alt temasinda ele alinan yabanci uyruklu 6grencilerle ilgili siddet egilimi,
cetelesme, saldirganlik, cinsel icerikli uygunsuz davranislar, kural tanimama, gelisimsel farkhligin getirdigi bazi

sorunlarin ise bu arastirmada daha az yasandigi ortaya ¢ikmistir.

Arastirmada karsilasilan ¢oziimlerde ne tir degisimlerin oldugu arastirildiginda 2016 yilinda yapilan arastirmada
ve bu arastirmada da dilden kaynakli iletisim sorunu icin 68renci ve velilere dil kursu ¢6zimu en etkili ¢6zim
olarak belirtilmistir. Benzer sekilde iletisim kurmada farkli yéntem teknikler kullanma, ailelerle iletisim igin ev
ziyaretlerinde bulunma, rehberlik servisinden yararlanma gibi ¢oziimler gecen yedi yillik siirecte kullanilan yollar

olarak ¢o6ziimlerde bir farklilasmanin olmadigini géstermektedir.

2016 yiindan bu yana katilimcilarin yabanci uyruklu 6grencilerle karsilasilan sorunlara yonelik gelistirdikleri
onerilerde bir farklilik var midir diye karsilastirildiginda ise her iki arastirma sonuglarina gére uyum siniflari en ¢ok
onerilen ve dil sorununu asmada iyi bir yol olarak ifade edilmistir. Bu arastirmada 6gretmen ve yoneticilerin

cogunlugu yabanci uyruklu 6grencilerin okullara ve siniflara dengeli dagilimini 6nerirken 2016 yilindaki ¢calismada
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ogrencilerin bir okul ve sinifta toplanmasi 6nerilmistir. Kamplar da ya da tampon bolgelerde toplama, hizmet
oncesi ve hizmet igi egitimlerle yabanci uyruklu 6grencilere yonelik ders ya da kurslar diizenlemesi ise bu

arastirmanin katihmcilarin 6nerileri arasinda yer alirken 2016 da yapilan arastirmada bu dneriler sunulmamistir.

2016 yilindan bu yana yabanci uyruklu 6grencilerin egitiminde nereden nereye ulasildiginin 6gretmen ve
yoneticilerin deneyimlerine dayali olarak incelendigi bu arastirmada yabanci uyruklu nifusun artmasiyla
sorunlarin da arttigl, bu isin kilit noktasinda yer alan yonetici ve 6gretmenlerin bu sorunlari asmakta zorlandigi
sonucuna ulasilmistir. Bu sorunlarin altinda ezildiklerini, yildiklarini zaman zaman da mesleki yetersizlik

hissettiklerini aktaran katiimcilar bu sorunlarin katlanarak artacagina yonelik ¢ikarimlarda bulunmuslardir

ONERILER

Arastirmada elde edilen sonuglar dogrultusunda asagidaki dneriler sunulmustur:

Yabanci uyruklu 6grencilerin bulunduklari illerdeki okullara dengeli olarak dagilimlari saglanabilir ve okula
kayitlari ile ilgili dizenlemeler yapilabilir.

iletisim sorununu en aza indirgemek icin ailelere ve gcocuklara ydnelik zorunlu Tiirkge dil kurslari agilabilir.
Yabanci uyruklu 6grencilerin egitimine yonelik hizmet 6ncesi ve hizmet igi egitimler verilebilir.

Yabanci uyruklu 6grencilere yonelik yapilan nitel ve nicel arastirmalarda var olan egitim sorunlarini ortaya

koymanin yaninda, sorunlarin ¢ézimine yonelik deneysel calismalar yapilabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirla ihlallerde sorumluluk yazarlara aittir. Bu arastirmanin etik izni
Pamukkale Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kurulu’nun 24.04.2023 tarihli ve 09-23

sayil kararr ile alinmigtir.
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