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ABSTRACT

Psychological capital can be characterized as the survival strategies and arguments that individuals
develop in their inner worlds in social life. When the literature is examined, while psychological
capital has been the subject of researches in the field of industrial psychology, it has taken place
very little in the field of educational psychology and studies on academic success. Psychological
capital is directly proportional to the individual's ability to contribute his economic and social assets
to the society in which he lives. Academic psychological capital, on the other hand, is the reflection
of an individual's psychological capital on their academic life skills.Within the scope of this
research, it was conducted to determine the variables that predict the Academic Psychological
Capital levels of Psychological Counseling and Guidance students. For this reason, this research was
built on the predictive research design, which is one of the relational research design types. The
study was carried out on 214 PCG undergraduate students studying in the 2021-2022 academic
year. The Academic Psychological Capital scale developed by Ozen and Tiire (2022) was used in the
study. Two types of cluster analysis and one logistic regression analysis were used in this study. As
a result of the research, it was determined that the PDR Undergraduate Students living in the city
center and in the upper socio-economic level have a high APS level. This result has been interpreted
as cultural capital has an important contribution to the formation of academic psychological
capital, which means efforts to cope with difficulties and well-being in the inner world of
individuals.

Keywords: Academic psychological capital, cultural capital, PCG undergraduate student.

1 This study was produced from the master's thesis titled " Establishment of Academic Psychological Capital in The Context
of Undergraduate Students of Psychological Counseling and Guidance" prepared by Nimet Ozen under the supervision of
Assist. Prof.Dr.Ersin TURE.

2 This study was presented as an oral presentation at the International Education Congress held on 17-19 November 2022.
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INTRODUCTION

Psychological capital can be characterized as the survival strategies and arguments that individuals develop in
their inner worlds in social life. It can be said that these developed strategies and arguments determine the
behavior of the individual in society. The concept of Psychological Capital was developed by Luthans et al. (2007).
Psychological capital is directly proportional to the individual's ability to add their economic and social savings to

the society in which they live.

The main components of psychological capital are resilience, self-efficacy, hope and optimism (Luthans & Yousef,
2004). These components make the structure of positive psychological capital manageable, measurable, and
developable (Luthans, Avolio, Avey, & Norman, 2007). These four components help to maintain intrinsic

motivation while pursuing and realizing the goals of the individual (Luthans & Youssef-Morgan, 2007).

When the literature is examined, while psychological capital has been the subject of research in the field of
industrial psychology, it has taken place very little in the field of educational psychology and studies on academic
success. Existing research has addressed variables related to the working contexts of teachers and school
administrators. When these studies were examined, it was examined whether the variables of teachers' gender,
education, seniority and age marital status made a difference in their psychological capital levels. When these
studies are examined, it is seen that the independent variables show different significance values on teachers'
positive psychological capital levels. In the studies conducted by Ding (2018), Kelekgi and Yilmaz (2015) Altinkurt,
Ertirk and Yilmaz (2015) Demir (2019), gender does not show a significant difference in teachers' positive
psychological capital levels. However, in the study of Yalgin (2019), gender shows a significant difference in
teachers' positive psychological capital levels. In some studies, while the education level (Ténsten, 2015; Yalgin,
2019; Demir, 2019) shows a significant difference over the positive psychological capital levels of teachers; some
studies (Ding, 2018) do not show a significant difference. On the other hand, while teachers' seniority (Tonsten,
2015) shows a significant difference in positive psychological capital levels of teachers in some studies; some
studies (Ding, 2018; Demir, 2019; Yalgin, 2019) it is seen that there is no significant difference. In addition, in the
study of Tonsten (2015), while the marital status of teachers showed a significant difference in positive
psychological capital levels of teachers; Demir (2019) found no significant difference in his study. In summary, in
studies on teachers' positive psychological capital levels, independent variables show different significance

values, indicating the existence of a discussion area.

Atilla (2019) carried out a study on the psychological capital of students. In this context, while there is no
significant difference in the psychological capital of the students according to the variables of gender and living
with family; faculty, diploma level and family income level variables determined that there were significant

differences on students' psychological capital. Studies on students' psychological capital seem to be limited.
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When the studies are examined, the independent variables of this study; gender, socio-economic level (SES),
class level, and the region where the student lives were selected. Because of age, marital status, seniority,

education level, etc. It was thought that the variables would not be suitable for the sample of this study.

This study focuses on academic psychological capital. The effect of psychological capital, which is in interaction
with all types of capital of the individual, on the academic life of students has been investigated and the concept

of Academic Psychological Capital has emerged as a result of this research.

Academic psychological capital is the reflection of the individual's psychological capital to his/her academic life
skills. In other words, it is the attitude and skills that the student exhibits against the risks or problems that occur
during his efforts to do homework, study, listen to lectures, and/or reach academic goals. The concept of
academic psychological capital is in interaction with the external world as well as the inner world of the individual.
It is thought that the experiences of the individual and the environment in which they live also play an important
role in the structuring of the APS. In this context, the variables associated with the individual's APS structures

were examined in this study.

As with psychological capital, APS can be developed and increased by individuals. PDR students have high APS
during their undergraduate education and later in their professional lives; it will also mean a higher quality of life
and professional life. The aim of this study is to determine the variables that predict the academic psychological
capital of PCG students. In this context, the main problem of the research is What are the variables that predict

the Academic Psychological Capital Scale of PCG undergraduate students?

METHOD

According to the approach of American functional psychologists, individuals are observable and measurable
subjects on the behavioral plane. In this context, the behavior of individuals in different social science fields has
been examined with positivist approaches. According to the positivist tradition, human behavior can be
measured and observed. Therefore, the methodological theory of my work is based on the quantitative research

paradigm in accordance with the positivist approach.

Within the scope of this research was conducted with the aim of the variables that predict the Academic
Psychological Capital levels of Psychological Counseling and Guidance students. For this reason, this research was
built on the predictive research design, which is one of the relational research design types (Fraenkel, Wallen ve

Hyun, 2015).

Study Group Used in the Research

After the factor analysis of the APS scale was made, the scale was applied to 214 PCG undergraduate students

studying at Erzincan Binali Yildirim University in the 2021-2022 academic year. The study group consists of 158
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female and 56 male students. 62 of these students are in the 1st, 60 in the 2nd, 42 in the 3rd and 50 in the 4th

grade. Again, 26 of these students live in the village, 143 in the district and 45 in the province.

It was determined that 64 of the PCG undergraduate students were in the lower SES, 106 in the middle SES, and
44 in the high SES. The process of determining the SESs of the undergraduate students in the study group is

explained in the cluster analysis section used in the research.

Data Collection Tools

The Academic Psychological Capital scale developed by (Ozen & Tiire, 2022) was used in the study. In the
developed scale study, explanatory factor analysis of 51 questions in the question pool was made and the number
of questions was reduced to 20. The factor load values of the items were .487 and .756 and item-total
correlations were between .464 and .747. The variance explained by the items under four factors was found to

be 62.575%. These 20 questions constitute 4 sub-dimensions: self-efficacy, hope, optimism, and resilience.

As a result of confirmatory factor analysis (CFA) of the scale, Chi-square and degrees of freedom values were x2=
381.944, ( sd = 166, p<.01) and a ratio of x2/ sd = 2.30 was obtained. The RMSEA value of .078 and the SRMR
value of 0.055 in this study were accepted as an indicator of fit for this model. In addition, CFI= 0.922, NFI=.912
and TFl= 0.910 values were found as a result of DFA. In this context, it was shown that the four-dimensional
structure of the APS scale was confirmed according to the fit statistics obtained from confirmatory factor analysis.
In other words, as a result of CFA, it was found that the fit values and the structure of the scale were confirmed

in another sample.

42-item personal information form was created in order to provide information about individuals and their
families and to determine the predictors of academic psychological capital. Data regarding the independent
variables of the study were collected from the information form. From the information form, information about
the variables of gender, place of residence of the students and class level were obtained directly. The SES variable

of the study was obtained by applying cluster analysis to the data obtained from the Information form.

Data Collection

APS scale and personal information form were applied to 214 undergraduate students studying at a State
University, Faculty of Education, Psychological Counseling and Guidance Department, via the online platform.

The time to fill out this form is 4-6 minutes.

Analysis of Data

Two types of cluster analysis and one logistic regression analysis were used in this study. Cluster analyses were
performed to determine one of the dependent and independent variables of the study. Therefore, clustering

analysis results are reported in the method section.
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Cluster analyses were carried out to determine the dependent variable of the study. In other words, the first
cluster analysis was used to identify students and their groups with high and low APS levels. As a result of this
analysis, variables that were dependent on logistic regression were determined by giving 1 to those with high

APS and 0 to those with low APS.

The second cluster analysis was conducted to determine the socio-economic status of the students, which is one
of the independent variables of the study. As a result of this analysis, it was determined which SES the students

were in, namely lower SES, middle SES, and high SES.

Logistic regression was used to determine the variables that predicted APS, which is the main problem of the
study. The main focus of logistic regression analysis is to create a regression equation to predict which group
individuals belong to (Cokluk, 2010). In this study, logistic regression analysis was performed to determine the
predictive levels of gender, class level, SES and place of residence variables for the groups of PDR undergraduate
students with high and low APS levels. In other words, Logistic Regression Analysis was carried out in order to
determine the predictive levels between the dependent variable students' high and low APS levels and the
categorical independent variables (gender, grade level, SES and place of residence) and to reveal the contribution
of these data to the model. As categorical independent variables, students' gender, grade level, SES and place of
residence were chosen. In the study, "Likelihood Ratio" and " Enter Method" were preferred among the Logistic
Regression analyses since it was desired to determine the contribution of the independent variables affecting
the dependent variable to the model. The reason why the Enter method is particularly useful is that it gives

reliable results for a small number of parameters (Cokluk, 2010).

The process of determining the dependent variable (lower and high APSlevel groups) and an independent

variable (lower, middle, and high SES) by cluster analysis is explained.

Dependent Variable of the Study: Students with Low and High APS Scores

Cluster analysis was performed to determine the dependent variable of the logistic regression analysis. In order
to determine the dependent variable of the logistic regression analysis used in the study, the students were
divided into two separate clusters those with high and low APS orientation scores. In this context, clustering

analysis was carried out in order to separate the students into two separate clusters.

Various clustering analysis techniques have been developed according to their intended use. In the logistic
regression analysis, a non-hierarchical clustering method was used to determine the student groups with high
and low scores for APS, which is the dependent variable. In other words, it is recommended to be used when the
researcher has prior knowledge of the number of clusters or the number of clusters has been decided (Ozdamar,
2004). The students' APS-related orientation scores and the descriptive properties of the clusters are given in

Table 1.
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Table 1. Cluster Analysis Results of Scores for APS and Descriptive Statistics of the Clusters Formed

N Cover. Cluster df F P
Average Square
Low Score Cluster 89 61.64
Score for APS - 26064.81 212 378.78 P<.05
High Score Cluster 125 84.03

According to Table 1, students with APS scores were divided into two separate groups of 89 and 125 according
to their low and high orientation scores. According to the ANOVA results, there is a significant difference between
the mean of students with low APS scores (x= 61.64 ) and the mean of students with high APS-related orientation
scores (x= 84.03 ) (p<.05). According to these results, the students were divided into two different groups in
terms of their high and low APS scores, and there was a significant difference between these groups. Among
these groups, those with a low APS score were coded as 0 in the logistic regression analysis, and the high groups

were coded as 1.

SES from the independent variables of the study: students in lower, middle and High SES

A separate study was conducted in order to determine the SES of the students from the variables used in the

research.

In this part of the research, regarding the determination of SES, education level, parental education level,
parental employment status and occupation, ownership of the house where they live, having a car, average
monthly income, artistic activity performed, computer at home, internet, library, art. the presence of the work,
the number of books in the house, the type of books in the house, the frequency of reading, the status of doing
sports, the type of sports, the frequency of attending movies, frequency of visiting theaters, concerts and
different social activities, museums, exhibitions, etc., frequency of participation in different artistic activities and
frequency of going on vacation were used. In other words, it can be stated that social and cultural components
are not considered in the determination of the SES. In the context of these variables, cluster analysis was used

to determine which SES the students were in.

Hair et al. (2010), as a result of clustering analysis, while observations in the same cluster in geometric terms are
close to each other in terms of their characteristics, observations in different clusters will be far from each other.
In this context, cluster analysis was used to determine which SES the students were in. After the clustering

analysis, the students were divided into 3 groups in the context of SES.

Table 2. Descriptive Characteristics of the Groups of the Students According to Cluster Analysis

SED N Income Number of Library Study Sport Holiday Tourist Theatre
Books Read in  Asset room
a Year
Lower 64 1537 8 %39 %43 %38 %27 %17 %64
Middle 106 6460 18 %55 %66 %55 %34 %24 %54
Upper 44 7800 38 %85 %82 %76 %75 %61 %86
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Groups 1, 2 and 3 were named by the researcher. According to these results, group 1 was named as lower SES,
group 2 as middle SES, and group 3 as high SES. These classifications and nomenclature were made in the context
of the sample of this study. The groupings were made based on the answers given by the students in the sample
in the context of their economic, educational, social and cultural backgrounds (Deniz, etc., 2015). In other words,
the students in the sample were asked about the type and number of books they owned, the cultural and social
activities they participated in, whether they took a vacation, whether they did postgraduate education, etc. are
grouped by variables. In summary, in the context of this research, SES was determined on the basis of students'
income and material savings, as well as their consumption (cultural, social, educational, etc. consumption)

orientation.

FINDINGS

The logistic regression analysis primarily classified all students in the category of high APS scores in terms of
predictive variables, and the percentage of correct classification was 48.4%. This classification percentage was

expected to increase when variables were included in the analysis.

Omnibus test for model coefficients obtained because of logistic regression analysis When examined, it is seen
that the analysis produces a model for the variables. When the significance values were examined, it was
determined that the chi-square values were significant for this model (Chi-Square = 26.705, df: 8; p<.01). A
significant “p” value indicates the existence of a relationship between the predicted variable and the predictor
variables. Accordingly, it can be mentioned that there is a relationship between the dependent variable (high-
level and low-level orientations towards APS, which is divided into two categories) and the predictor variables
(gender, grade level, SES, and place of residence). The goodness of fit obtained here shows that the model in
which the predictive variables (gender, class level, SES and place of residence) were included works better than
the baseline model, in which the predictive variables were not included. In order to determine whether this

relationship is at an acceptable level as a whole, the Hosmer and Lemeshow Test was applied to the variables.

It is striking that the results of the analysis of Hosmer and Lemeshow tests are not significant for the model
obtained (Chi-square= 4,572; p=.802 >.005). Since a weak fit in the Hosmer and Lemeshow test is indicated by a
significance value lower than .05, the model should receive a significance value greater than .05 ( Pallant, 2015).
The insignificance of this value indicates that the model has an acceptable fit as a whole, that is, the model-data
fit is sufficient. The variance values , which show how much the data with an acceptable fit in the models explain

the model, were calculated.

Cox and Snell R 2 and Nagelkerke R 2 values represent the estimation of the variance explained by the models in
the dependent variable in two different ways. Significance of model chi-square statistic Cox and Snell R 2 and
Nagelkerke R 2 values close to or above 20% can be expressed as the model being significant (Alpar, 2011).

Accordingly, when the Cox and Snell R 2 values were examined, it was seen that when the predictor variables in
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the model were analyzed, students' APS orientation explained 31.7% of the variance in the predicted variable.

This is 35.8% for the Nagelkerke R 2 value.

When the orientation scores of the predicted variable, APS, were classified by the predictor variables (gender,
grade level, SES, and place of residence (where they live)); It was seen that the model had a classification success
of 74.3%. In other words, the rate of correct classification of the dependent variable of the independent variables
in the model is 74.3%. The fact that this value is greater than 50% and is higher than the first step classification
rate (initial rate 48.4%) indicates that the classification accuracy of the analysis is higher than the chance
criterion. In other words, it shows that the correct classification is made. These results show that the predictors

successfully categorize groups with low and high APS-related scores.

Table 3: Coefficient Estimations of the Variables in the Model Produced as a Result of Logistic Regression to
Determine the APS Scores

Variables B SE Wald sd P Exp (B)

Residence 10,201 2 ,006

Residence (District) -.342 ,454 ,568 1 ,451 ,711

Residence (Province) 1,235 ,418 8,716 1 ,003 3,438

Grade 4,711 3 ,194

Gradel -.593 ,442 1,802 1 ,179 ,553
Step 1 Grade2 -,754  ,433 3,031 1 ,082 ,470

Grade3 ,000 ,469 ,000 1 .999 1,000

Gender (Female) -.635 ,365 3,034 1 ,082 ,530

SES 9,118 2 ,010

SES (Lower) 41,187,444 7,166 1 ,007 ,305

SES(Mid) -323 407 ,631 1 ,427 ,724

C 1,541 ,517 8,892 1 ,003 4,669

The regression model was tested with the variables of gender, grade level, SES and type of place of residence,
with the students' orientation towards APS being the dependent variable. When the table is examined, it is seen
that the contribution of the students ' SES and the variables of the place of residence to the model is significant
(p<.05). According to Wald statistics, the variable that contributes the most to the prediction of the APS
orientation is the place of residence. In order to determine the direction and weight of the contributions of the

variables that contributed significantly to the model, it was necessary to examine the B values.

One of the variables determined to have a significant contribution to the model is the type of place where the
students live. In general, the variable of the type of place where the students live makes a significant contribution
to the student’s orientation towards APS (Wald = 10,201; df =2; p<.05). The high scores of students living in the
city center regarding APS are 3.44 times higher than those living in the district; this result is statistically significant
(p<.05). The orientation of the students living in the village towards APS is 1.41 times higher than those living in

the district; this result is not statistically significant (p>.05).

One of the variables determined to have a significant contribution to the model is the SES variable in which the
students are included. In general, the SES variable makes a significant contribution to students' APS orientation

(Wald = 9,118; df =2; p<.05). High socio-economic status scores of students in the upper socio-economic status
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are 3.28 times higher than those in the lower socio-economic status; this result is statistically significant (p<.05).
The orientation of students in the upper socio-economic status level towards APS is 1.38 times higher than those

in the middle socio-economic status level; this result is not statistically significant (p>.05).

One of the variables determined to have no significant contribution to the model is the grade level variable of
the students. Grade level variable does not make a significant contribution to students' APS (Wald = 4.711; df =2;
p<.05). Another variable that was determined to have no significant contribution to the model is the gender
variable. Female students' scores on APS are 1.89 times higher than that of male students; this result is not

statistically significant (Wald = 3.034; sd =1; p<.05).

Residence SES Probability Level

High Likely to Have a High Score for APS Province High Highest Probability

Chart 1. Highest Probability of PCG Undergraduate Students Orientation for APS

With the highest probability, it can be said that PCG Undergraduate Students residing in the province and in the

upper socio-economic status level have a high APS level.

CONCLUSION and DISCUSSION

As a result of the study, the gender variable was found to be the variable that did not predict the APS levels of
the PCG students. This result is compatible with studies showing that there is no difference between the genders
of teachers on their psychological capital levels (Ding, 2018; Kelek¢i & Yilmaz, 2015; Altinkurt, Ertirk & Yilmaz,
2015; Demir, 2019). It is also compatible with the study of Atilla (2019) which shows that there is no difference
between the genders of the students on their psychological capital levels. This situation shows that the role of

gender in the formation of academic psychological capital levels of PCG students is limited.

Another result of the study was that the grade level was found to be the variable that did not predict the APS
levels of the PCG students. If it is kept in parallel with the studies on teachers (Ding, 2018; Demir, 2019; Yalgin,
2019), it can be said that the results are compatible. In other words, it can be said that being a teacher or a

student for how long does not make sense in the establishment of psychological capital.

In this study, SED and the place where the students live were found to be the variables that predicted the APS
levels of the PCG students. These variables are related to students' daily life experiences and life cultures. In
other studies, it is seen that the variables related to the lives of teachers and students create significant
differences in the level of psychological capital (Kelekgi & Yilmaz, 2015; Altinkurt, Ertirk & Yilmaz, 2015; Ding,
2018; Demir, 2019; Yalgin, 2019).

In this study, socio-economic status level is a variable created on how the money earned by individuals is spent
(cultural, artistic, social sportive activities, etc.). In summary, in the context of this research, SES was determined

because of students' income and material savings, as well as their consumption (cultural, social, educational, etc.
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consumption) orientation. Bourdieu's types of capital include economic capital, symbolic capital and cultural
capital (Bourdieu, 1977; 1984). Bourdieu's theory of capital makes an important contribution to the study of
social classification and class mobility by explaining how economic, cultural and symbolic capital creates
inequalities (DiMaggio, 1982). Bourdieu's theory of capital and practical theory has been used in many studies in
the social sciences. For example, Bourdieu's theories have been used in many areas such as social movements,
gender inequality, the education system and cultural differences. (Calhoun, Lipuma, & Postone, 1993; Skeggs,
1997; Grenfell, 2008). Bourdieu's conceptual framework, by examining the interaction of social capital, cultural
capital and economic capital, revealed that besides emphasizing social capital, which has an important role in
social life, psychological capital resources that can help individuals have a better position in society should also
be taken into account (Lent, Brown et al. 1994; Lin, Ensel & Vaugh, 1981). Bourdieu (1986;1990) the concept of
cultural capital; embodied capital (cognitive dispositions/aesthetic tastes), objectified capital (books, paintings,
musical instruments, etc.) and institutionalized capital (diplomas, titles, forms of social approval, etc.). In other
words, depending on the components of social and cultural capital, the socialization process of the child, the
family structure in which he grew up his family's understanding of education, the social class of the family, etc.
it shapes the process that the child experiences in schools (Bourdieu & Passeron, 2015). According to Bourdieu,
cultural capital can be measured by considering variables such as the level of formal education of the individual,
the size and development of the place where he was born and lived, his participation in cultural activities, and
the frequency of participation in these activities. Education and experiences provided by school and home
implicitly constitute the two dynamics of cultural capital (Akt: Arun, 2015). As a result of this study; social,
cultural, art, sports, holiday, etc. of individuals living in the city center and in the upper socio-economic status
level. consumption shows that their cultural capital is strong. In this context, it can be said that individuals with
strong cultural capital also have high levels of academic psychological capital. In other words, it has been
determined that strong cultural capital is an important predictor of academic psychological capital as well as

creating an important opportunity for a successful academic life (Bourdieu, 1977).

As a result, it can be said that individuals' cultural capital structures have a formative effect on academic
psychological capital structures. Thus, a study was carried out to understand the structure of academic
psychological capital, since living in the city center and being in the upper socio-economic status level indicates
strong cultural capital. In summary, the cultural capital that the individual develops through the context has been
revealed to be an important variable that predicts academic psychological capital, which means the effort to

cope with difficulties and well-being in the individual's inner world.

RECOMMENDATION

In order to increase students' academic psychological capital, schools and teachers should provide support to
increase students' self-confidence. To assist students, counselors and other teachers at school can communicate

with students on a regular basis and provide resources to help them achieve their academic goals.

2350



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

Creating a positive learning environment can help increase students' academic psychological capital. Teachers
can create a positive learning environment through activities such as encouraging student participation,
providing positive feedback, and celebrating success. This can increase students' self-esteem, hope, and self-

efficacy.
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PSiIKOLOJIK DANISMANLIK VE REHBERLIK LISANS OGRENCILERININ AKADEMIK
PSIKOLOJIK SERMAYENi YORDAYAN DEGiSKENLER

0z

Psikolojik sermaye, toplum yasaminda bireylerin i¢sel diinyalarinda gelistirdikleri hayatta kalma
stratejileri ve argimanlari olarak nitelendirilebilir. Alan yazin incelendiginde psikolojik sermaye,
endustriyel psikoloji alaninda yapilan arastirmalara konu olurken, egitsel psikoloji alaninda ve
akademik basari hakkinda yapilan galismalarda oldukga az yer almistir. Psikolojik sermaye, bireyin
ekonomik ve sosyal birikintilerini, icinde yasadigi topluma katabilme becerileri ile dogru orantilidir.
Akademik psikolojik sermaye ise bireyin psikolojik sermayesinin akademik hayatindaki becerilerine
yansima durumudur. Bir diger ifadeyle, 6grencinin 6dev yapma, ders calisma, dersi dinleme
ve/veya akademik hedeflere ulasma ¢abalari sirasinda meydana gelen risk ya da sorunlara karsi
sergiledigi tutum ve becerilerdir. Akademik psikolojik sermaye kavrami bireyin i¢sel diinyasi ile ilgili
oldugu gibi digsal diinyasiyla da etkilesim halindedir. Bu arastirma kapsaminda Psikolojik
Danismanlik ve Rehberlik 6grencilerinin Akademik Psikolojik Sermaye diizeylerini yordayan
degiskenleri belirlemek amaciyla yapilmistir. Bu nedenle yapilan bu arastirma iligskisel arastirma
deseni tirlerinden yordayici arastirma deseni Gizerinden kurgulanmistir. Calisma 2021-2022 egitim-
O0gretim doneminde egitim goren 214 PDR lisans Ogrencileri lizerinden gergeklestirilmistir.
Calisamada Ozen ve Tiire (2022) tarafindan gelistirilen Akademik Psikolojik Sermaye 6lgegi
kullanilmistir. Bu galismada iki tir kimeleme analizi, bir de lojistik regresyon analizi kullanilmistir.
Arastirmanin sonucunda il merkezinde yasayan ve list sosyo-ekonomik diizeyde yer alan PDR Lisans
Ogrencilerinin yiiksek APS’ye diizeyine sahip olduklari belirlenmistir. Bireyin icinde bulundugu
baglam yoluyla gelistirdigi kiltirel sermayesi; bireyin i¢gsel diinyasinda zorluklarla basa ¢ikma ve iyi
olus ¢abasi anlamina gelen akademik psikolojik sermayesini yordayan dnemli bir degisken oldugu
ortaya ¢ikmistir. Bu sonug kiltiirel sermayenin, bireylerin i¢sel diinyasinda zorluklarla basa ¢ikma
ve iyi olus ¢abasi anlamina gelen akademik psikolojik sermayesinin olusmasinda dnemli katkisi
oldugu seklinde yorumlanmuistir.

Anahtar kelimeler: Akademik psikolojik sermaye, kiiltiirel sermaye, PDR lisans 6grencisi.
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GiRiS
Psikolojik sermaye, toplum yasaminda bireylerin igsel diinyalarinda gelistirdikleri hayatta kalma stratejileri ve
argumanlari olarak nitelendirilebilir. Bu gelistirilen stratejiler ve argimanlar bireyin toplum igerisindeki

davranislarini belirledigi sdylenebilir. Psikolojik sermaye, bireyin ekonomik ve sosyal birikintilerini, icinde yasadigi

topluma katabilme becerileri ile dogru orantilidir.

Psikolojik sermayenin temel bilesenleri dayaniklilik, 6z yeterlilik, umut ve iyimserliktir (Luthans ve Yousef, 2004).
Bu bilesenler, pozitif psikolojik sermayenin yapisini yoénetilebilir, olcllebilir ve gelistirilebilir olmasini
saglamaktadir (Luthans, Avolio, Avey ve Norman, 2007). Bu dort bilesen, bireyin hedeflerini takip ederken ve

gergeklestirirken igsel motivasyon korunmasina yardimci olmaktadir (Luthans ve Youssef-Morgan, 2007).

Alan yazin incelendiginde psikolojik sermaye, enddstriyel psikoloji alaninda yapilan arastirmalara konu olurken,
egitsel psikoloji alaninda ve akademik basari hakkinda yapilan ¢alismalarda oldukga az yer almistir. Mevcut olan
arastirmalar ise 6gretmenler ve okullardaki yoneticilerin galisma baglamlariyla ilgili degiskenleri ele almistir. Bu
¢alismalar incelendiginde, 6gretmenlerin cinsiyet, egitim, kidem ve yas medeni durum degiskenlerinin Psikolojik
sermaye duzeyleri Uzerinde farkhlik yaratip yaratmadig incelenmistir. Bu calismalar incelendiginde,
o6gretmenlerin pozitif psikolojik sermaye dizeyleri tzerinde bagimsiz degiskenlerin farkh anlamhlik degerleri
gosterdigi goriilmektedir. Ding (2018), Kelekgi ve Yilmaz (2015) Altinkurt, Ertlirk ve Yilmaz (2015) Demir (2019)
yaptiklari ¢alismalarda 6gretmenlerin pozitif psikolojik sermaye diizeyleri Uzerinde cinsiyet anlamh farklilik
gostermemektedir. Fakat Yalgin (2019) yaptig calismada ise 6gretmenlerin pozitif psikolojik sermaye dizeyleri
Uzerinde cinsiyet anlamli farkhlik gostermektedir. Bazi ¢alismalarda 6gretmenlerin pozitif psikolojik sermaye
dlzeyleri lizerinde egitim duzeyi (Ténsten, 2015; Yalgin, 2019; Demir, 2019) anlamli fark gosterirken; bazi
¢alismalarda ise (Ding, 2018) anlamh fark gostermemektedir. Diger bir taraftan bazi calismalarda 6gretmenlerin
pozitif psikolojik sermaye diizeyleri Gzerinde 6gretmenlerin kidemi (Ténsten, 2015) anlaml fark gésterirken; bazi
calismalarda ise (Ding, 2018; Demir, 2019; Yalgin, 2019) anlamli fark géstermedigi gériilmektedir. Ayrica, Tonsten
(2015) yaptigi calismada 6gretmenlerin pozitif psikolojik sermaye dizeyleri lzerinde 6gretmenlerin medeni
durumu anlamli fark gésterirken; Demir (2019) yaptigi calismada anlamli fark géstermedigi belirlenmistir. Ozetle
O0gretmenlerin pozitif psikolojik sermaye dizeyleri {izerine yapilan galismalarda bagimsiz degiskenlerin farkli

anlamlilik degerleri gdstermesi; bir tartisma alaninin varhigini gdstermektedir.

Atilla (2019) ise 68rencilerin psikolojik sermayeleri tzerine bir calisma gerceklestirmistir. Bu baglamda cinsiyet
ve aile ile yasama degiskenlerine gére 6grencilerin psikolojik sermayeleri Gizerinde anlamli farkhlik gostermezken;
fakilte, diploma dizeyi ve aile gelir diizeyi degiskenleri 6grencilerin psikolojik sermayeleri lizerinde anlaml
farkhlik gdsterdigini belirlemistir. Ogrencilerin psikolojik sermayeleri iizerine yapilan ¢alismalarin sinirli oldugu

goriilmektedir.
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Yapilan galismalar incelendiginde, bu ¢alismanin bagimsiz degiskenleri olarak; cinsiyet, sosyo- ekonomik diizey
(SED), sinif diizeyi, 6grencinin yasadigl bolge degiskenleri segilmistir. Clnk{ yas, medeni durum, kidem, egitim

diizeyi vb. degiskenlerin bu ¢alismanin 6rneklemine uygun olmayacagi diisiniimustdr.

Yapilan bu g¢alismada psikolojik sermayeye akademik olarak odaklaniimistir. Bireyin butiin sermaye cesitleriyle
etkilesim halinde igerisinde olan psikolojik sermayenin 6grencilerin akademik hayatlarina olan etkisi arastiriimis

ve bu arastirma sonucunda Akademik Psikolojik Sermaye kavrami ortaya ¢ikmistir.

Akademik psikolojik sermaye; bireyin psikolojik sermayesinin akademik hayatindaki becerilerine yansima
durumudur. Bir diger ifadeyle, 6grencinin 6dev yapma, ders ¢alisma, dersi dinleme ve/veya akademik hedeflere
ulasma cabalari sirasinda meydana gelen risk ya da sorunlara karsi sergiledigi tutum ve becerilerdir. Akademik
psikolojik sermaye kavrami bireyin i¢sel diinyasi ile ilgili oldugu gibi dissal diinyasiyla da etkilesim halindedir.
Bireyin yasantilari ve yasantilarinin gectigi cevre de APS yapilanmasinda dnemli bir rol oynadigi disiinilmektedir.

Bu baglamda bu galismada bireyin APS yapilari ile baglantili olan degiskenler incelenmistir.

Psikolojik sermayede oldugu gibi APS de bireyler tarafindan gelistirilebilir, dizeyi artirilabilir. PDR 6grencilerinin
once lisans egitimi boyunca sonra da mesleki hayatlarinda APS’lerinin yilksek olmasi; yasam ve mesleki
kalitelerinin de yiksek olmasi anlamina gelecektir. Bu ¢alismanin amaci PDR 6grencilerinin akademik psikolojik
sermayelerini yordayan degiskenleri belirlemektir. Bu baglamda, arastirmanin temel problemi; PDR lisans

dgrencilerinin Akademik Psikolojik Sermaye Olgegini yordayan degiskenlerin neler oldugudur.

YONTEM

Amerikan islevselci psikologlarinin yaklagimina gore bireyler davranigsal dizlemde gozlenebilir ve 6lgilebilir
Oznelerdir. Bu baglamda farkli sosyal bilim alanlarinda, bireylerin davranislari pozitivist yaklagimlar ile
incelenmistir. Pozitivist gelenege gore insan davranislar olcilip, gozlenebilmektedir. Bu nedenle ¢alismamin

yontemsel teorisi pozitivist yaklasima uygun olarak nicel arastirma paradigmasi tizerine kurulmustur.

Bu arastirma kapsaminda Psikolojik Danismanlik ve Rehberlik 6grencilerinin Akademik Psikolojik Sermaye
diizeylerini yordayan degiskenlerin amaciyla yapiimistir. Bu nedenle yapilan bu arastirma iliskisel arastirma

deseni tlrlerinden yordayici arastirma deseni tizerinden kurgulanmistir (Fraenkel, Wallen ve Hyun, 2015).

Arastirmada Kullanilan Calisma Grubu

APS 6lgeginin faktor analizi yapildiktan sonra 6lgek 2021-2022 egitim-0gretim donemlerinde Erzincan Binali
Yildirim Universitesinde egitim gdren 214 PDR lisans dgrencilerine uygulanmistir. Calisma grubunda 158 kadin 56
erkek 6grenciden olusmaktadir. Bu 6grencilerin 62’si 1., 601 2., 42’si 3., 50’si 4. sinifta egitim gérmektedir. Yine

bu 6grencilerin 26’s1 kdyde, 143’0 ilgede, 45’i ise ilde yasamaktadir.
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PDR lisans 6grencilerinin 64’0 alt SED, 106’sI orta SED, 44’U ise list SED’te yer aldiklari belirlenmistir. Calisma
grubunda yer alan lisans 6grencilerinin SED’lerini belirleme sireci arastirmada kullanilan kiimele analizleri

boéliminde agiklanmustir.
Veri Toplama Araglari

Calisamada (Ozen & Tiire, 2022) tarafindan gelistirilen Akademik Psikolojik Sermaye 6lcegi kullaniimistir.
Gelistirilen 6lcek ¢alismasinda soru havuzundaki 51 sorunun agiklayici faktor analizi yapilip soru sayisi 20’ye
disiralmistir. Maddelerin faktor yiik degerlerinin .487 ile .756 arasinda ve madde—toplam korelasyonlari ise
464 ve .747 arasinda degistigini belirtmiglerdir. D6rt faktor altinda maddelerin agikladigi varyans’in % 62.575
oldugu bulunmustur. Bu 20 soru ise 6z-yeterlilik, umut, iyimserlik ve dayaniklihk olmak tzere 4 alt boyut

olusturmaktadir.

Olgegin dogrulayici faktér analizi (DFA) sonucunda ise Ki-kare ve serbestlik derecesi degerlerinin 2= 381.944,
(sd= 166, p<.01) oldugu ve x2/sd= 2.30 orani elde edilmistir. Bu ¢alismadaki RMSEA degerinin .078 ve SRMR
degerinin 0.055 olmasi bu model igin uyum gostergesi olarak kabul edilmistir. Ayrica, DFA sonucunda CFI=0.922
ve NFI=.912 ve TFI= 0.910 degerleri bulunmustur. Bu baglamda, APS o6lceginin dort boyutlu yapisinin dogrulayici
faktor analizinden elde edilen uyum istatistiklerine gore dogrulandigi gosterilmistir. Diger bir ifade ile DFA

sonucunda uyum degerlerinin 6lgegin yapisinin baska bir 6rneklemde dogrulandigi bulunmustur.

Bireylerin kendileri ve aileleri hakkinda bilgi saglamak ve akademik psikolojik sermayenin yordayicilarini
belirlemek amaciyla 42 soruluk kisisel bilgi formu olusturulmustur. Bilgi formundan c¢alismanin bagimsiz
degiskenlerine iligkin veri toplanmistir. Bilgi formundan, cinsiyet, 6grencilerin yasadiklari yer ve sinif dizeyi
degiskenlerine iliskin bilgiler dogrudan alinmistir. Calismanin SED degiskeni ise Bilgi formundan elde edilen

verilere kiimeleme analizi uygulanarak elde edilmistir.
Verilerin Toplanmasi

APS blcegi ve kisisel bilgi formu Erzincan Binali Yildirrm Universitesi Egitim Fakiiltesi Psikolojik Danisma ve
Rehberlik Ana Bilim Dalinda egitim goren toplam 214 lisans 6grencisine, online platform Gzerinden uygulanmistir.

Bu formu doldurma siiresi ise 4-6 dakikadir.
Verilerin Analizi

Bu calismada iki tir kiimeleme analizi, bir de lojistik regresyon analizi kullaniimistir. Kiimeleme analizleri
¢alismanin bagimli ve bagimsiz degiskenlerden birini belirlemek igin yapiimistir. Bu nedenle kiimeleme analizi

sonuglari yontem boliminde raporlanmistir.

Kimeleme analizlerinin ilki calismanin bagimli degiskenini belirlemek icin yapilmistir. Diger bir ifade ile ilk yapilan

kiimeleme analizi, APS diizeyi ylksek ve disik olan 6grenceleri ve gruplarini belirleyebilmek icin kullanilmistir.
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Bu analiz sonucunda APS’si yiksek olanlara 1 dusik olanlara 0 verilerek lojistik regresyona bagimli olan

degiskenler belirlenmistir.

ikinci kiimeleme analizi ise galismanin bagimsiz degiskenlerinden biri olan &grencilerin sosyo-ekonomik
diizeylerini belirleyebilmek igin yapilmistir. Bu analiz sonucunda 6grencilerin alt SED, orta SED, ve lst SED olmak

Uzere hangi SED’te yer aldiklari belirlenmistir.

Calismanin temel problemini olan APS’yi yordayan degiskenleri belirleyebilmek icin lojistik regresyon
kullanilmistir. Lojistik regresyon analizinin temel odagi, bireylerin hangi grubun Gyesi oldugunu kestirmede bir
regresyon denklemi olusturmaktir (Cokluk, 2010). Bu ¢alismada, cinsiyet, sinif diizeyi, SED ve yasanilan yer
degiskenlerinin, APS dizeyi ylksek ve dislik olan PDR lisans 6grencilerinin olusturdugu gruplari yordama
diizeylerini belirlemeye yonelik lojistik regresyon analizi yapilmistir. Diger bir ifade ile, bagimh degisken olan
Ogrencilerin yiiksek ve diisik APS dlzeyleri ile kategorik bagimsiz degiskenler (cinsiyet, sinif diizeyi, SED ve
yasadig yer) arasindaki yordayicilik diizeylerini belirleyebilmek ve bu verilerin modele olan katkisini ortaya
koyabilmek amaciyla Lojistik Regresyon Analizi gerceklestirilmistir. Kategorik bagimsiz degiskenler olarak
Ogrencilerin cinsiyet, sinif diizeyi, SED ve yasadigl yer degiskenleri segilmistir. Arastirmada bagimli degiskeni
etkileyen bagimsiz degiskenlerin modele olan katkisi belirlenmek istendigi igin Lojistik Regresyon analizlerinden
“Olabilirlik Orani” ile “Enter Yontemi” tercih edilmistir. Enter yonteminin ozellikle yararli olmasinin nedeni, az

sayida parametre icin glivenilir sonuglar vermesidir (Cokluk, 2010).

Calismanin daha anlasilir olmasi icin bu bélimde bagimh degiskenin (Alt ve Ust APS diizeyine iliskin gruplar) ve

bir bagimsiz degiskenin (alt, orta ve Ust SED) kiimele analizi ile belirleme streci agiklanmistir.
Calismanin Bagiml Dediskeni: Alt ve Ust APS Puanlarina Sahip Olan Odrenciler

Lojistik regresyon analizinin bagiml degiskenini belirleyebilmek icin kimeleme analizi yapilmistir. Arastirmada
kullanilan lojistik regresyon analizinin bagimli degiskenini belirleyebilmek igin 6grenciler APS’ye iliskin yonelim
puanlar ylksek ve diistk olanlar olmak Gzere iki ayri kimeye ayrilmislardir. Bu baglamda 6grencileri iki ayri

kiimeye ayirabilmek icin kiimeleme analizi yapilmistir.

Kullanim amaglarina gore gesitli kiimeleme analizi teknikleri gelistirilmistir. Lojistik regresyon analizinde bagimli
degisken olan APS’ye iliskin puanlari yiksek ve distk olan 6grenci gruplarini belirleyebilmek igin hiyerarsik
olmayan kiimeleme yontemi kullaniimistir. Baska bir deyisle, arastirmacinin kiime sayisi hakkinda 6nceden bilgi

sahibi oldugu veya kiime sayisina karar verildigi durumlarda kullanilmasi énerilmektedir(Ozdamar, 2004).

Ogrencilerin APS iliskin ydnelim puanlari icin gerceklestirilen kiimeleme analizi sonuglari ve olusan kiimelerin

betimsel 6zellikleri Tablo 1’de verilmistir.
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Tablo 1. APS'ye iliskin Yénelim Puanlarina Ait Kiimeleme Analizi Sonuglari ve Olusan Kiimelere Ait Betimsel

istatistikler
Kiime
N ort. Ortalama Kare df F P
APS’ye iliskin  Diigiik Puana Sahip Kiime 89 61,64
26064,81 212 378,78 P<.05
Puan Yiiksek Puana Sahip Kiime 125 84,03 <

Tablo 1’e gore APS’e iliskin yonelime sahip 6grenciler, diisiik ve yliksek yénelim puanina sahip olmalarina goére
89 ve 125 kisilik iki ayri gruba ayrilmigtir. ANOVA sonuglarina gore dusuk APS’e iliskin puanina sahip 6grencilerin
ortalamasi (x= 61,64) ile yiksek APS’e iliskin yonelim puanina sahip 6grencilerin ortalamasi (x= 84,03) arasinda
anlamli fark vardir (p<.05). Bu sonuglara gore 6grenciler ylksek ve diisiik APS’e iliskin, puanlari agisindan iki ayri
gruba ayrilmistir ve bu gruplar arasinda anlamli fark vardir. Bu gruplardan diigiik APS’ye iliskin puana sahip olanlar

lojistik regresyon analizinde 0 olarak kodlanmis, yiiksek olan gruplar ise 1 olarak kodlanmistir.

Calismanin Bagimsiz Dediskenlerinden SED: Alt, Orta ve Ust SED’te Bulunan Ogrenciler

Arastirmada kullanilan degiskenlerden 6grencilerin iginde yer aldiklari SED’i belirleyebilmek igin ayri bir ¢alisma

yapilmistir.

Arastirmanin bu kisminda SED’in belirlenmesine iliskin, egitim diizeyi, anne baba egitim diizeyi, anne baba
¢alisma durumu ve meslegi, oturulan evin miilkiyeti, araba sahibi olma durumu, ortalama aylk gelir, icra edilen
sanatsal faaliyet, evde bilgisayar, internet, kiitiphane, sanat eseri bulunma durumu, evde bulunan kitap sayisi,
evde bulunan kitaplarin tir(, kitap okuma sikligi, spor yapma durumu, yapilan spor tiri, sinemaya, tiyatroya,
konserlere ve farkli sosyal etkinliklere katilma sikligi, mizeleri, sergileri vb. ziyaret etme sikhgi, farkh sanatsal
etkinliklere katilim sikligi ve tatile ¢gikma sikligi degiskenleri kullanilmistir. Diger bir ifade ile SED’in belirlenmesi
sirecinde sosyal ve kiltirel bilesenlerin dikkate alinmadigi ifade edilebilir. Bu degiskenler baglaminda

ogrencilerin hangi SED’te yer aldigini belirleyebilmek icin kiimeleme analizi kullanilmistir.

Hair ve digerleri (2010)'ne gore kiimeleme analizi sonucunda, geometrik anlamda ayni kiime iginde yer alan
gozlemler 6zellikleri bakimindan birbirine yakin iken, farkli kimelerde yer alan goézlemler birbirinden uzakta
olacaktir. Bu baglamda 6grencilerin hangi SED’te yer aldigini belirleyebilmek icin kimeleme analizi kullanilmistir.

Yapilan kiimeleme analizi sonrasinda 6grenciler SED baglaminda 3 gruba ayrilmistir.

Tablo 2: Kiimeleme Analizine Gére Ogrencilerin Yer Aldiklari Gruplara iliskin Betimsel Ozellikler

SED N Gelir Okunan Kitap Kitaphk Calisma Spor Tatil Turist Tiyatro
Sayisi Varhg odasi
Alt 64 1537 8 %39 %43 %38 %27 %17 %64
Orta 106 6460 18 %55 %66 %55 %34 %24 %54
Ust 44 7800 38 %85 %82 %76 %75 %61 %86

1, 2 ve 3 nolu gruplar arastirmaci tarafindan isimlendirilmistir. Bu sonuglara gére 1 nolu grup alt SED, 2 nolu grup
orta SED ve 3 nolu grupta Ust SED olarak isimlendirilmistir. Bu siniflandirmalar ve isimlendirmeler bu arastirmanin

orneklemi baglaminda yapilmistir. Gruplamalar 6rneklemde yer alan 6grencilerin ekonomik, egitim, sosyal ve
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kultirel arka planlari baglaminda verdikleri yanitlar Gzerinden yapilmistir. Diger bir ifade ile 6rneklemde yer alan
ogrenciler sahip olduklar kitap tiirt ve sayisi, katildiklari kiltlrel ve sosyal etkinlikler, tatil yapip yapmamalari,
lisansiistii egitim yapip yapmamalari vb. degiskenler tizerinden gruplandinlmislardir. Ozetle bu arastirmanin
baglaminda SED, 6grencilerin kazanglari ve edindikleri maddi birikimlerin yani sira tiiketimlerini gergeklestirme

(ktltarel, sosyal, egitim vb. tiikketim) yonelimi lizerinden belirlenmistir.

BULGULAR

Lojistik regresyon analizinin 6ncelikle yordayici degiskenler agisindan tim oOgrencileri yiksek APS puanlari
kategorisinde siniflandirdigi ve bu haliyle dogru siniflandirma yizdesinin %48,4 oldugu bulunmustur. Bu

siniflandirma ylizdesinin degiskenler analize dahil edildiginde artmasi beklenmistir.

Lojistik regresyon analizi sonucunda elde edilen model katsayilarina iliskin omnibus testi incelendiginde analizin
degiskenler icin bir model urettigi goriilmektedir. Anlamhlk degerleri incelendiginde ki-kare degerlerinin bu
model igin anlaml oldugu belirlenmistir (Ki-Kare= 26,705, sd: 8; p<.01). “p” degerinin anlaml olmasi yordanan
degisken ile yordayici degiskenler arasinda iliskinin varligini géstermektedir. Buna gére bagiml degisken (iki
kategoriye ayrilan APS’e iliskin yuksek ve dlslk dizeyli yonelimler) ile yordayici degiskenler (cinsiyet, sinif diizeyi,
SED ve yasadigi yer) arasinda bir iliskinin varligindan bahsedilebilir. Burada elde edilen uyum iyiligi yordayici
degiskenlerin (cinsiyet, sinif diizeyi, SED ve yasadigi yer) girdigi modelin, yordayici degiskenlerin girmedigi
baslangi¢c modelinden daha iyi galistigini géstermektedir. Bu iliskinin bir bitiin olarak kabul edilebilir bir dizeyde

olup olmadiginin belirlenmesi icin ise degiskenlere Hosmer ve Lemeshow Testi uygulanmigtir.

Hosmer ve Lemeshow testlerinin analizi sonuglarinin elde edilen model i¢in anlamh olmadigi (Ki-kare=4,572;
p=.802 >.005) gbze carpmaktadir. Hosmer ve Lemeshow testinde zayif bir uyum .05’ten daha dsiik bir anlamlilik
degeri tarafindan isaret edildigi icin, modeli .05’ten daha blyk bir anlamlilik degeri almalidir (Pallant, 2015). Bu
degerin anlamli olmamasi, modelin bir bitiin olarak kabul edilebilir uyuma sahip oldugunu, yani model-veri
uyumunun yeterli dizeyde oldugunu gostermektedir. Modellerde kabul edilebilir bir uyuma sahip olan verilerin
modeli ne kadar agikladigini gésteren varyans degerleri hesaplanmistir. Modeller tarafindan bagimh degiskende
aciklanan varyansin iki farkli yoldan kestirilmesini Cox ve Snell R2 ve Nagelkerke R2 degerleri temsil eder. Model
ki-kare istatistiginin anlamh olmasi Cox ve Snell R2 ile Nagelkerke R2 degerlerinin %20’ye yakin olmasi veya
Uzerinde olmasi modelin anlamh oldugu seklinde ifade edilebilir (Alpar, 2011). Bu duruma gore Cox ve Snell R2
degeri incelendiginde, modelde yordayici degiskenler analize girdiginde, 6grencilerin APS’e iliskin yonelimi
yordanan degiskendeki varyansin %31,7’unu agikladigr gérilmustiir. Bu durum Nagelkerke R2 degeri icin ise

%35,8’dur.

Yordanan degisken olan APS’e iliskin yonelim puanlari, yordayici degiskenler (cinsiyet, sinif diizeyi, SED ve
yasadigi yer) tarafindan siniflandirildiginda; modelin %74,3 siniflama basarisina sahip oldugu gorilmustir. Baska
bir ifade ile modelde yer alan bagimsiz degiskenlerin, bagiml degiskeni dogru siniflandirma orani %74,3’tir. Bu

degerin %50’den biyik olmasi ve ilk adim siniflandirma oranindan yiksek olmasi (ilk oran %48,4) analizin

2359



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

siniflandirma dogrulugunun sans kriterinden daha yuksek oldugunu gostermektedir. Diger bir ifade ile dogru
siniflandirma yapildigini géstermektedir. Bu sonuglar yordayicilarin diisiik ve yiksek APS’e iliskin puanlarina sahip

gruplari basaril bir sekilde siniflandirdigini géstermektedir.

Tablo 3: APS Puanlarinin Belirlenmesi Amaciyla yapilan Lojistik Regresyon Sonucu Uretilen Modelde Yer Alan
Degiskenlerin Katsayl Tahminleri

Adim Degiskenler B S.E. Wald Sd P Exp(B)
Yasadiginiz Yer 10,201 2 ,006
Yasadiginiz Yer (ilge) -,342 ,454 ,568 1 ,451 ,711
Yasadiginiz Yer (i1 1,235 ,418 8,716 1 ,003 3,438
Sinifiniz 4,711 3 ,194
Sinifiniz 1 -,593 ,442 1,802 1 ,179 ,553
Adim 1 Sinifiniz 2 -,754 ,433 3,031 1 ,082 ,470
Sinifiniz 3 ,000 ,469 ,000 1 ,999 1,000
Cinsiyet (Kadin) -,635 ,365 3,034 1 ,082 ,530
SED 9,118 2 ,010
SED (Alt) -1,187 ,444 7,166 1 ,007 ,305
SED(Orta) -,323 ,407 ,631 1 ,427 ,724
Sabit 1,541 ,517 8,892 1 ,003 4,669

Ogrencilerin APS’e iliskin yénelimleri bagimh degisken olmak iizere cinsiyet, sinif diizeyi, SED ve yasadig yer tiirii
degiskenleri ile regresyon modeli denenmistir. Cizelge incelendiginde Ogrencilerin SED’i ve yasadiklari yer
degiskenlerinin modele katkilarinin anlamli oldugu gorilmektedir (p<.05). Wald istatistiklerine gore APS’e iliskin
yonelimin yordanmasina en fazla katki yapan degisken yasanilan yerdir. Modele anlamli katki saglayan
degiskenlerin katkilarinin yonii ve agirliginin belirlenmesi igin ise B degerlerinin incelenmesine gerek

duyulmustur.

Modele anlamli katkisi oldugu belirlenen degiskenlerden biri 6grencilerin yasadigi yerin tiriadir. Genel anlamda
ogrencilerin yasadiklari yerin tiirii degiskeni 6grencilerin APS’e iliskin yonelimi tizerinde anlamli katki yapmaktadir
(Wald =10,201; sd=2; p<.05). il merkezinde yasayan dgrencilerin APS’e iliskin puanlarinin yiiksek olmasi, ilcede
yasayanlara gore 3,44 kat daha fazla olup; bu sonug istatistiksel olarak anlamhdir (p<.05). Koyde yasayan
ogrencilerin APS’e iliskin yonelimi ilgede yasayanlara gore 1.41kat daha fazla olup; bu sonug istatistiksel olarak

anlamli degildir (p>.05).

Modele anlamli katkisi oldugu belirlenen degiskenlerden biri 6grencilerin icinde yer aldiklari SED degiskenidir.
Genel anlamda SED degiskeni 6grencilerin APS’e iliskin yonelimi (zerinde anlamh katki yapmaktadir (Wald
=9,118; sd=2; p<.05). Ust sosyo-ekonomik diizeyde yer alan dgrencilerin APS’e iliskin puanlarinin yiiksek olmasi,
alt sosyo-ekonomik diizeyde yer alanlara gore 3,28 kat daha fazla olup; bu sonug istatistiksel olarak anlamlidir
(p<.05). Ust sosyo-ekonomik diizeyde yer alan égrencilerin APS’e iliskin yonelimi, orta sosyo-ekonomik diizeyde

yer alanlara gore 1,38 kat daha fazla olup; bu sonug istatistiksel olarak anlamli degildir (p>.05).

Modele anlamli katkisi olmadigi belirlenen degiskenlerden biri 6grencilerin sinif diizeyi degiskenidir. Sinif diizeyi
degiskeni 6grencilerin APS lzerinde anlamli katki yapmamaktadir (Wald =4,711; sd=2; p<.05). Modele anlamli

katkisi olmadigi belirlenen degiskenlerden bir digeri ise cinsiyet degiskenidir. Kadin 6grencilerin APS’e iliskin
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puanin yiksek olmasi, erkek 6grencilere gore 1,89 kat daha fazla olup; bu sonug istatistiksel olarak anlamli

degildir (Wald = 3,034; sd=1; p<.05).

Yasanilan Yer SED Olasilik Duzeyi

Yiksek Olasilikla APS’ye iliskin Yiksek

Puana Sahip Olma Il Ust En Yiiksek Olasilik

Cizelge 1: PDR Lisans Ogrencilerinin En Yiiksek Olasilikla APS’ye iliskin Yonelime Sahip Olma Durumlari

En yiiksek olasilikla, il merkezinde yasayan ve iist sosyo-ekonomik diizeyde yer alan PDR Lisans Ogrencilerinin

yuksek APS’ye diizeyine sahip olduklari séylenebilir.

TARTISMA ve SONUC

Calismanin sonucunda cinsiyet degiskeni PDR 6grencilerinin APS dizeylerini yordamayan degisken olarak
bulunmustur. Bu sonug 6gretmenlerin cinsiyetlerinin psikolojik sermaye diizeyleri Gzerinde fark olmadiginin
gosteren calismalar (Ding, 2018; Kelekgi ve Yilmaz, 2015; Altinkurt, Ertiirk ve Yilmaz, 2015; Demir, 2019) ile
uyumludur. Ayrica Atilla (2019)'nin yaptigi 6grencilerin cinsiyetlerinin psikolojik sermaye diizeyleri tizerinde fark
olmadiginin gosteren calismayla da uyumludur. Bu durum PDR 6&grencilerin akademik psikolojik sermaye

diizeylerinin olusumunda cinsiyet’in rolindn sinirli oldugunun gostermektedir.

GCalismanin bir diger sonucunda ise sinif diizeyinin PDR 6grencilerinin APS diizeylerini yordamayan degisken
olarak bulunmustur. Ogretmenler iizerinde kidem degiskeni Gizerinden yapilan ¢alismalar (Ding, 2018; Demir,
2019; Yalgin, 2019) ile paralel tutulursa sonuglar uyumlu oldugu séylenebilir. Diger bir ifade ile ne kadar siire ile

O0gretmen ya da 6grenci olmanin psikolojik sermayenin kurulumda anlami olmadigi séylenebilir.

Bu c¢alismada SED ve o&grencilerin yasadigl yer degiskenleri PDR 6grencilerinin APS duzeylerini yordayan
degiskenler olarak bulunmustur. Bu degiskenler 6grencilerin giindelik hayat deneyimlerine ve yasam kiilturlerine
iliskin degiskenlerdir. Yapilan diger calismalarda da 6gretmen ve 6grencilerin yasantilarina iliskin degiskenler
psikolojik sermaye diizeyinde anlamli farkhliklar yarattigi gorulmektedir (Kelekgi ve Yilmaz, 2015; Altinkurt, Ertlrk
ve Yilmaz, 2015; Ding, 2018; Demir, 2019; Yalgin, 2019).

Bu calismada sosyo-ekonomik diizey bireylerin kazanilan paranin nasil harcandigi (kultirel, sanatsal sosyal sportif
ekinlikler vb.) izerinden olusturulan bir degiskendir. Ozetle bu arastirmanin baglaminda SED, &grencilerin
kazanglar ve edindikleri maddi birikimlerin yani sira tiiketimlerini gerceklestirme (kdltlrel, sosyal, egitim vb.
tiketim) yonelimi tGizerinden belirlenmistir. Bourdieu (1986) kltirel sermaye kavramini; bedensellesmis sermaye
(bilissel yatkinhklar/ estetik zevkler), nesnellestirilmis sermaye (kitaplar, tablolar, mizik enstrimanlari vb.) ve
kurumsallastiriimis sermaye (diploma, unvanlar, sosyal onaylama bigimleri vb.) Gzerinden anlatmistir. Diger bir
ifade ile sosyal ve kiiltiirel sermayenin bilesenlerine bagli olarak cocugun sosyallesme siireci, bliyidgu aile yapisi
ve ailesinin egitim anlayisi, ailenin iginde oldugu toplumsal sinif vb. ¢ocugun okullarda yasadiklari siireci
sekillendirmektedir (Bourdieu ve Passeron, 2015). Bourdieu'ye goére kiltiirel sermaye, bireyin resmi egitim

diizeyi, dogdugu ve yasadigi yerin bliyikligu ve gelismisligi, kultirel etkinliklere katilmasi, bu faaliyetlere katilim
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sikligi gibi degiskenler dikkate alinarak dlgilebilir. Okul ve ev tarafindan saglanan egitim ve yasantilar, 6rtiik olarak
kiltirel sermayenin iki dinamigini olusturur (Akt: Arun, 2015). Bu ¢alismanin bir sonucu olarak; il merkezinde
yasayan ve Ust sosyo-ekonomik diizeyde yer alan bireylerin sosyal, kiltlrel, sanat, spor, tatil vb. tiketimleri
gerceklestirmesi kiltiirel sermayelerinin glgli oldugunu géstermektedir. Bu baglamda kiilturel sermayesi gliglu
olan bireylerin, akademik psikolojik sermaye diizeylerinin de yiksek oldugu denilebilir. Diger bir ifade ile glgli
kiltirel sermaye, basarili bir akademik hayat icin 6neli bir firsat yaratmanin (Bourdieu, 2006) yaninda akademik

psikolojik sermaye icin 6nemli yordayici oldugu belirlenmistir.

Sonug olarak, bireylerin kiiltiirel sermaye yapilarinin, akademik psikolojik sermaye yapilari tizerinde bigimlendirici
bir etkiye sahip oldugu soylenebilir. Bdylece, il merkezinde yasayan ve (st sosyo-ekonomik diizeyde yer almanin
glcli kiltirel sermayeyi isaret etmesi tizerinden akademik psikolojik sermayenin yapisinin anlasilmasina yonelik
bir calisma gerceklestirilmistir. Ozetle, bireyin icinde bulundugu baglam yoluyla gelistirdigi kiiltiirel sermayesi;
bireyin i¢sel diinyasinda zorluklarla basa ¢ikma ve iyi olus ¢abasi anlamina gelen akademik psikolojik sermayesini

yordayan onemli bir degisken oldugu ortaya ¢ikmistir.

ONERILER

Ogrencilerin akademik psikolojik sermayelerinin artinlmasi icin okullarin ve &gretmenlerin &grencilerin
dzglivenlerini artirmaya yénelik destek saglamalari gerekmektedir. Ogrencilere yardimci olmak icin okuldaki
danismanlar ve diger 6gretmenler 6grencilerle diizenli olarak iletisim kurabilir ve onlarin akademik hedeflerine

ulasmalarina yardimci olacak kaynaklar saglayabilirler.

Olumlu bir 6grenme ortami yaratmak, 6grencilerin akademik psikolojik sermayelerinin artmasina yardimci
olabilir. Ogretmenler 6grenci katiimini tesvik etme, olumlu geri bildirim verme, basariyi kutlama gibi etkinliklerle
olumlu bir 6grenme ortami yaratabilirler. Bu, 6grencilerin 6z saygisini, umudunu ve 6z yeterliligini artirabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigine, dergi etik kurallarina
uyulmustur. Makaleye iliskin meydana gelebilecek ihlallerin sorumlulugu yazara aittir. Makalenin etik kurul onayi
EBYU Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu'nun 30 Aralik 2022 tarih ve E-88012460-
050.01.04-229915 sayili karari ile alinmustir.

Cikar Catigsmasi: Yazar herhangi bir ¢ikar ¢catismasi beyaninda bulunmamustir.
Finansal Destek: Bu ¢alismada higbir kurum ya da kurulusun finansal destegi bulunmamaktadir.

Yazarin Katki Orani Beyani: Yazarlarin katki orani her bolimde esittir.
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