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ABSTRACT

The general purpose of this study is to determine the views of preschool and primary school
teachers on differentiated instruction and to provide suggestions on differentiated instruction. The
research was conducted in the case study design, one of the survey models. The study group of the
research consisted of 12 preschool teachers and 30 primary school teachers, 36 of whom were
female and 6 of whom were male, who were working in public schools in Ankara-Cubuk district
and participated in the research voluntarily. The data were collected using a semi-structured
interview form developed by the researcher. The collected data were analyzed using content
analysis method. Frequency distributions were determined by creating themes and codes with the
answers given to the interview questions. As a result of the research, it was determined that most
of the teachers had positive opinions about the trainings on differentiated instruction, but there
were also opinions stating that the trainings were insufficient. It was determined that there were
positive opinions about differentiated instruction in terms of fast/slow learners, but there were
also opinions that there were difficulties in implementation in crowded classes. It was determined
that the majority of teachers had positive opinions about differentiated instruction, but some
teachers also had negative opinions such as the difficulty of implementation in crowded classes
and the need for more time. It was revealed that the majority of teachers had insufficient self-
efficacy levels in differentiated instruction. It was determined that the majority of the teachers
expressed the view that it is important to determine the level of readiness in planning,
implementing and evaluating differentiated instruction. According to the majority of teachers,
differentiated instruction contributed positively to students' individual and academic processes. It
has been determined that the majority of teachers have the opinion that teacher competencies
should be increased in order to better implement, improve and develop differentiated instruction,
most teachers have the opinion that the school's hardware and physical environment should be
improved and class sizes should be reduced. It is recommended to provide face-to-face trainings
for preschool and primary school teachers on differentiated instruction.
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INTRODUCTION

Today, developments in social and social fields are reflected in the educational experiences of individuals. In
education, it has become important to implement programs that prioritize the individual, care about the
differences of the individual and are suitable for the learning speed. Students with different characteristics such
as special needs, fast/slow learning, foreign nationality, etc. study in schools. This situation has made it inevitable
for teachers, who are the planners and implementers of the course, to know and apply different teaching

approaches. At this point, the concept of differentiated instruction emerges.

Differentiated instruction is defined as a learning process in which different ways are used to enable students to
explore the content of the curriculum, activities and processes are designed so that students can experience their
own interests and knowledge, and students can make their own choices to demonstrate what they have learned
(Tomlinson, 1995). Differentiated instruction is based on the theories of Piaget, Vygotsky and Gardner and brain-
based instruction research (Gregory and Chapman, 2007). In differentiated instruction, there is a different
environment from traditional classrooms and students' prior knowledge is taken into account (Koeze, 2007). The
basic elements of differentiated instruction are to differentiate instruction in a way that includes content, process
and product dimensions (Olcay Giil, 2014). In differentiated instruction, it is aimed to create different learning
experiences for students who share the same class and have different characteristics in the same lesson

(Tomlinson, 2009).

In this teaching approach, students play an active role in their learning preferences and take active roles in the
planning, implementation and evaluation stages. Students' prior learning, readiness, interests and learning
profiles are other basic elements taken into account in differentiated instruction. Teachers are the primary
practitioners in the implementation of educational activities. This research is considered important in terms of
determining teachers' views on differentiated instruction, identifying the defective aspects of the method and

revealing teacher self-efficacy.

It is important for teachers to indicate their own competence and make self-evaluation in order to reveal their
current situation. Self-assessment is defined as the process of making a judgment by comparing a measurement
result about an individual or an institution with certain criteria, which allows individuals to review their own
situation (Kosterelioglu and Celen, 2016). There are many studies in the literature examining the effect of
differentiated instruction method on students' academic achievement (Cam ve Acat, 2023; Ekinci ve Bal, 2019;
San ve Tiiregiin Coban, 2021; Ugarkus, 2020). In the literature, studies on the competency levels of secondary
school teachers regarding differentiated instruction (Cam and Acat, 2023) and the self-efficacy perceptions of
prospective primary school teachers towards differentiated instruction (Gedik et al. 2023) were found. However,
there is no research on preschool and primary school teachers' views on differentiated instruction. In this study,
it is aimed to examine the views of preschool and primary school teachers on differentiated instruction and to
put forward suggestions for differentiated instruction. In order to achieve this aim, the following questions were

sought to be answered.
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1. Do they have any previous training, course or seminar on differentiated instruction? If yes, what are their
opinions about the training, seminar and course?

2. What are their views on the applicability of differentiated instruction in classrooms for fast/slow learners?

3. What are their views on the positive and negative aspects of differentiated instruction?

4. What are their views on their self-efficacy in differentiated instruction?

5. What are their views on planning, implementing and evaluating differentiated instruction?

6. What are their views on the effects of differentiated instruction on students' individual and academic
development processes?

7. What are their suggestions and opinions about the better implementation, improvement and development of

differentiated instruction?

Different methods and practices are applied in teaching processes. It is also important to monitor these processes
and to identify and improve the faulty aspects. Continuous monitoring, evaluation, development and renewal of
the activities implemented in the education and training process at school are considered important (Yilmaz,
20009). This study is considered important in terms of determining how differentiated instruction strategy, which
is based on students' complete learning at their own developmental pace, affects students' learning situations
and teachers' teaching processes in schools. It is thought that the findings to be obtained from the research are
important in terms of determining the self-efficacy of preschool and primary school teachers about differentiated
instruction and developing suggestions for implementation. It is thought that the research will contribute to the

direction of conducting more qualified education and training activities provided to students in schools.

METHOD

Research Model

The research was conducted with a case study, one of the survey models. The case study, which is one of the
qualitative research approaches, provides the researcher with the opportunity to examine an event in more
detail and in depth without intervening compared to general survey models (Karasar, 2012, p. 86). A case study
was used in this study in order to examine the situation in schools related to differentiated instruction in depth

and to reveal the current situation.

Study Group

The study group consisted of 42 people, 12 preschool teachers and 30 primary school teachers, who voluntarily
participated in the study from preschool and primary school teachers working in public schools in Ankara-Cubuk
district, using the maximum diversity sampling method, one of the purposeful sampling methods. In order to
ensure maximum diversity, the sample was selected from different school levels by considering the purpose of

the research.
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The schools consisted of schools where students with different socio-economic levels study. The participants
were 86% female and 14% male; 12% had 0-5 years of experience, 21% had 6-10 years of experience, 29% had
11-15 years of experience, 21% had 16-20 years of experience, 17% had 21 years or more of experience; 81%
had bachelor's degrees, 19% had master's degrees; 29% were preschool teachers and 71% were primary school
teachers (Table 1). By including teachers from both education levels in the study group, it was aimed to reflect

the views of all parties regarding the differentiated instruction process and to ensure diversity in the data.

Table 1. Demographic Information About Teachers

Information n %
Female 36 86

Gender Male 6 14
Total 42 100

0-5 Years 5 12

6-10 Years 9 21

Professional Seniority 11-15 Years 12 29
16-20 Years 9 21

21 Years and more 7 17
Total 42 100

Institute of Education 0 0

License 34 81

Last Education Master's Degree 8 19
PhD 0 0
Total 42 100

Preschool Teacher 12 29

Occupation Primary School Teacher 30 71
Total 42 100

Data Collection Tools and Data Collection

While the questions in the semi-structured interview form developed by the researcher were formed, a literature
review was conducted first. The form was first prepared as a draft and the opinions of 2 experts in the field of
educational sciences were taken. After the opinions received, the interview form was finalized after the review

of 2 language experts.

The first part of the interview form includes demographic information about the teachers. In the second part,
there are open-ended questions about the differentiated instruction process. Some of the interviews were
conducted online and the majority of the interviews were conducted face-to-face. Participants preferred to
answer open-ended questions by writing. These practices took approximately 30 minutes for each participant.
Ethics committee approval certificate was obtained by Ankara Yildirrm Beyazit University Social and Human

Sciences Ethics Committee, with the decision dated 14.06.2023 and numbered 06-126.

Data Analysis

Themes and codes were created from the collected data using the content analysis method. Frequencies related

to each theme and code were extracted. Explanations written by the participants that did not fully explain the
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subject or were not relevant at all were excluded from the evaluation. The analyses were evaluated and discussed
separately by the researcher and a field expert. The results of the analyses on which consensus was reached

were shown in tables and interpreted.

FINDINGS

1. Do the Teachers Have any Previous Training, Course or Seminar on Differentiated Instruction? If yes, what
are Their Opinions About the Training, Seminar and Course? Findings Related to the Question

Do preschool and primary school teachers have any previous training, course, seminar on differentiated
instruction? If any, the themes and codes obtained as a result of the analyzes made as a result of their opinions
on the training, seminar and course received are given and interpreted in the tables below. 57% of preschool and
primary school teachers stated that they did not receive any training on differentiated instruction, 14% received

face-to-face training, and 29% received online training (Table 2).

Table 2. Teachers' Receipt of Training on Differentiated Instruction

Information Status n %
. Did not receive 24 57
Status of Receiving
Training on Differentiated Face to face 6 14
Online 12 29
Instruction Total 42 100

As a result of the analysis of the teachers' views on the training, seminars and courses, 2 codes were identified
under 1 theme "Training"; useful (f:7) and insufficient (f:3). When the codes were analyzed, 7 of the primary
school teachers stated that the training was useful, 2 of them stated that it was insufficient, and 1 of the
preschool teachers stated that the training was insufficient (Table 3). Since two of the preschool teachers
received training on differentiated instruction, the other preschool teachers had no opinion on this issue. Seven

primary school teachers who received training did not comment on the training they received.

Those who expressed useful opinions on this subject were as follows: "I received both face-to-face and online
trainings on differentiated instruction. Thanks to these trainings, it guided me in designing activities to be planned
and carried out for students with different readiness, learning speed and learning method (516)", "It was an online
training, it was a very useful and comprehensive training (S27)", "I received differentiated instruction training
online in the head teacher training. It was a useful training in terms of creating awareness (55)", "l received it. It
was an online training. It created awareness about this subject. | think it was useful (S8)" and "I took it online and
there were good examples (510)". Those who thought it was insufficient expressed their opinions as "/ took it
online, it was short and insufficient. | think it would be better to take it face-to-face in terms of applicability (09)",
"I watched a short video with the online method within the scope of Expert Teacher Training. | could not be

informed in detail because the training video was short (529)", "It was not sufficient (S30)".
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According to these findings, it is understood that most of the teachers have positive opinions about the trainings
related to differentiated instruction, but there are also opinions stating that the trainings are insufficient. On the
other hand, some teachers said "Yes, there are. Digital literacy online, Philosophy for children P4c Awareness
Training Seminar, Inclusive Education. Special Abilities Support Education. Room Awareness Course (face-to-face),
Special Education Seminar (Face-to-face), Training Application in the Support Education Room Service offered
within the scope of Inclusion/Integration. | found it useful (S12)" and "Intelligence games course, chess course,
Special Education Certificate (S13)" provide information about their awareness levels on differentiated

instruction.

Table 3. Findings Related to Preschool and Primary School Teachers' Views on the Training They Received on
Differentiated Instruction

Preschool Primary School
Themes Codes Teacher/(f) Teacher/(f) Total/(f)
1-Beneficial (0) S1, S5, S8, S10, S16, 7
Education S25, 527/ (7)
2-Inadequate 09/ (1) S29, S30/ (2) 3

2. What are the Teachers' Views on the Applicability of Differentiated Instruction in Classrooms for Fast/Slow
Learners? Findings Related to the Question

The themes and codes obtained as a result of the analysis of preschool and primary school teachers' views on
the applicability of differentiated instruction in classrooms in terms of fast/slow learners are given in the table
below. As a result of the analysis of the teachers' views on the applicability of differentiated instruction in
classrooms in terms of fast/slow learners, 3 different codes were determined under 1 theme "Implementation
of differentiated instruction"; applicable (f:17), not applicable (f:3), difficulty of implementation in crowded
classrooms (f:18). When the codes were examined, 17 of the teachers stated that differentiated instruction was
applicable for fast/slow learners, 3 of them stated that it was not applicable, and 18 of them stated that there
would be difficulty in implementation in crowded classrooms (Table 4). Since some of the teachers made
expressions such as "I have no idea (011), Individual education is happening (525)", they were not evaluated

under the determined codes since they did not make a clear statement.

Those who expressed the opinion that it is applicable on this issue; "Differentiated instruction responds to the
needs of students who learn at different speeds. This ensures that students benefit equally from their learning
needs (01)", "Giving children the opportunity to learn at their own pace with differentiated instruction also
facilitates the teacher in the implementation phase (06)", "Students who learn fast in differentiated instruction
will not be bored in their lessons because they will learn more and new information, and students who learn slowly
will not move on to new information without learning the information they need to learn (07)", "It can and should
be implemented in classrooms. Because the learning level of each student is different. Learning environment,
learning methods, content, etc. should be organized according to the students (S2)", "If a good planning is made
in the classroom and the time is well adjusted, it can be applied in the classroom. Teaching is provided for each

student's interest, ability and needs (S12)", "When the level differences of each student are taken into
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consideration, a more attractive environment will be created for the student and | think this supports learning
positively (517)", "It is useful, each student can learn at his/her own pace (522)" and "I think that differentiated
instruction can be beneficial for students in terms of fast/slow learners. During my 17 years as a primary school
teacher, | have observed the differences between students. Especially in the reading and writing process in the
1st grade, some students acquire the necessary skills in 1 month, while some students acquire them in 3-4 months.
Rarely, there are also students who cannot acquire literacy skills. This difference in learning speed continues in

other levels and courses (529)".

Those who think that it is not applicable are as follows: "It is more challenging especially for fast learners. In
addition, more work can be done for them (S1)", "The fact that each student learns in the appropriate time for
him/herself can be challenging in terms of implementation in the classroom. Fast learners feel that they have to
wait for slower students (518)" and "It is difficult to implement in the classroom. If the lesson time is extended,

then it can be applied. In the other process, lesson minutes are not enough (521)".

Those who think that there are implementation difficulties in crowded classes; "I think it will be difficult to
implement in crowded classes. | think it can be implemented in classes with fewer students (03)", "There are
difficulties in crowded classes (S11)", "The implementation of this teaching, which prioritizes individual
differences, becomes very difficult in classes with large class sizes (519)" and "If our class is not crowded, it is

easily implemented and it is a good opportunity for students who learn quickly/slowly (527)".

In the light of these findings, it is seen that most of the teachers have positive opinions about the applicability of
differentiated instruction in the classrooms in terms of fast/slow learners, in addition to the opinions stating that
there are difficulties in implementation in crowded classes, a small number of teachers also have the opinion

that it cannot be implemented.

Table 4. Findings Related to Preschool and Primary School Teachers' Opinions on the Applicability of
Differentiated Instruction in Classrooms for Fast/Slow Learners

Themes Codes Preschool Teacher/(f) Primary School Total/(f)
Teacher/(f)
1- Applicable 01, 02, 05, 06, 06, S2,S512, 515, S16, S17, 17
07,08,09, 010/ (8) S22, 523, 529, S30/
(9)

Implementation of
Differentiated
Instruction

2-Not Applicable (0) S1, 518,521/ (3) 3
S3, 54, S5, S6, S7, S8,
S8, S9, 510, S11, S13,
S14, 516, S19, S23,
$27/ (15)

3-Practice 03, 04, 012/ (3) 18

3. What are Teachers' Views on the Positive and Negative Aspects of Differentiated Instruction? Findings
Related to the Question

The themes and codes obtained as a result of the analysis of preschool and primary school teachers' views on
the positive and negative aspects of differentiated instruction are given in the table below. As a result of the

analysis of the teachers' views on the positive and negative aspects of differentiated instruction, 3 different codes
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were determined under 1 theme "Differentiated instruction practice"; positive aspects (f:29), difficulty of
implementation in crowded classes (f:14), requiring more time (f:11). When the codes were examined, 29 of the
teachers stated that differentiated instruction had positive aspects, 14 of them stated that it was difficult to
implement in crowded classrooms, and 11 of them stated that it required too much time (Table 5). Since some
of the teachers made statements such as "/ have no knowledge (011), ... only with time the studies can reach the
goal (S13), it could not be evaluated under the codes determined due to the lack of a clear statement and

sufficient awareness.

Those who expressed the view that there are positive aspects to this issue were as follows: "Some tasks and
assignments may be simple for some students and difficult for others. This requires good planning. In my opinion,
differentiated instruction improves students' problem solving skills and paves the way for them to think at a higher
level and from different perspectives (01)", "By supporting differentiated instruction, | was able to create an
atmosphere of cooperation in the classroom, to use time flexibly, and to make all students feel a sense of success,
I think that | realized the learning needs of the students (05)", "With the differentiated teaching method, children
have the opportunity to develop a positive attitude towards learning, learn and progress at their own level (06)",
"It can be evaluated as positive aspects in terms of maximizing learning for students and the teacher's use of
different methods. Since it makes the student more active and activates his/her participation, it can ensure that
the learning is permanent (09)", "I evaluate it positively because it allows each student to receive education at
his/her own level and to progress at his/her own pace... (520)", "I think it works positively in the direction of
learning by learning by doing visuals, drawings, graphics, cartoons according to his/her individual differences
(525)" and "I think the positive aspects of differentiated instruction are stronger than the negative aspects. Since
students' interests, abilities, learning capacities and readiness levels vary, | think differentiated instruction will be

useful for both gifted students and students with learning difficulties ... (529)".

Those who think that there are difficulties in implementation in crowded classes in terms of negative aspects
expressed their opinions as "It may be difficult to implement in crowded classes ... (S6)", "... | think it will not be
easy to implement in crowded classes (S9)", "... the negative aspect is that it is difficult to implement in crowded
classes ... (516)" and "... since it will cause different problems in crowded classes, there may be problems in

implementation ... (517)".

Those who think that it requires more time from a negative point of view expressed their opinions as follows: "...
the negative aspect is that the teacher will prepare different methods for both groups and will need more time ...
(07)", " ... the negative aspect is that it is a time-consuming teaching in the classroom environment (S3)", " ... the
negative aspect is that it takes longer time such as planning as a process and getting to know the student (S4)"
and " ... it is necessary to allocate more time ... (S5)". In the light of these findings, it is seen that the majority of
teachers have positive views on differentiated instruction, but some teachers also have negative views such as

the difficulty of implementation in crowded classes and the need for more time.
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Table 5. Findings Related to Preschool and Primary School Teachers' Views on the Positive and Negative
Aspects of Differentiated Instruction

Primary School

Themes Codes Preschool Teacher Teacher/(f) Total/(f)
/(f)
1-Positive Aspects 01, 02, 04, 05, 06, S2, 83,54, S5, S6, S7, 29
06,07,012/(7) S8, 59, S10, 11, S12,

S$14, 515, 516, 519, 520,
$21, 523, 525, 527, 528,

Differentiated S29/(22)
Instruction Practice 2-Practice Difficulty in (0) S1, 56,57, 59, 510, S11, 14
Crowded Classes §15, 516, 517, 519, 520,
$22, 528,529/ (14)
3-Requires a lot of time 03,07,08/(3) S2,S3, 54, 55,512, 521, 11
$27, 530/ (8)

4. What are Teachers' Views on Their Self-Efficacy in Differentiated Instruction? Findings Related to the
Question

The themes and codes obtained as a result of the analysis of preschool and primary school teachers' views on
their self-efficacy in differentiated instruction are given in the table below. As a result of the analysis of teachers'
views on their self-efficacy in differentiated instruction, 2 different codes were determined under 1 theme "Self-
efficacy"; adequate (f:10), inadequate (f:25). When the codes were examined, 10 of the teachers stated that they
found themselves sufficient in differentiated instruction, while 25 of them found themselves insufficient (Table
6). Some of the teachers made statements such as "The trainings | received and the books | read positively
affected my attitude towards differentiated instruction (S15), ... but since it may cause different problems in

crowded classes, there may be problems in practice (517).

Those who stated that they were competent in differentiated instruction were as follows: "I think that by
supporting differentiated instruction, | create an atmosphere of cooperation in the classroom, | can use time
flexibly, I ensure that all students feel a sense of success, and | recognize students' learning needs (05)", "I think
that by using this method, | create an environment in the classroom where children can learn at their own pace
and discover their interests and talents. | also think that | can evaluate children individually and make applications

for their differences (06)", "I think | am sufficient in this regard, but I try to follow the developments (S1)" and "/

find myself sufficient in this regard ... (516)". Those who stated that they were insufficient were as follows: "... /
don't think | have much competence in differentiated instruction (01)", "...  don't feel very competent (02)", "...
I think I will reach the necessary level of competence with any training on this subject (03)", "... | don't think | am

very competent (07)", "... I don't find myself sufficient in crowded classes (S7)", "... | think that | have deficiencies
in the education of gifted children (S10)", "My current situation is not enough, | can reach a sufficient level if |
take an extra training course (S21)" and "In my 17-year career, | have determined methods and techniques by
taking into account the individual differences among students as much as possible. | have applied methods such
as concretization, group techniques, and drama, but | do not have experience in applying methods such as stations

and learning agendas within the scope of differentiated education because | do not have detailed information
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about them (S29)". In the light of these findings, it is seen that the majority of the teachers' self-efficacy in
differentiated instruction is at an inadequate level, but there are also opinions that some teachers consider

themselves sufficient.

Table 6. Findings Related to Preschool and Primary School Teachers' Views on Their Self-Efficacy in
Differentiated Instruction

Primary School
Themes Codes Preschool Teacher (f) Teacher/(f) Total/(f)
1-Sufficient 04, 05,06/ (3) S1, 54,513, 516, S22, 10
S2,S3, S5, S6, S7, S8,
S9, S10, S11, S12,

If-Effi
Self-Efficacy 2-Inadequate 01,02,03,07,08, 514,518,520, 521, 25
09, 011/(7) 523, 526, 529, 530/
(18)

5. What are Teachers' Views on Planning, Implementing and Evaluating Differentiated Instruction? Findings
Related to the Question

The themes and codes obtained as a result of the analysis of preschool and primary school teachers' views on
planning, implementing and evaluating differentiated instruction are given in the table below. As a result of the
analysis of the teachers' views on planning, implementing and evaluating differentiated instruction, 2 different
codes were determined under 1 theme "Process in differentiated instruction"; readiness (f:13), requiring more
time (f:12). When the codes were examined, 13 of the teachers stated that student readiness is important in
planning, implementation and evaluation in differentiated instruction, and 12 of them stated that planning,
implementation and evaluation steps in differentiated instruction require a lot of time (Table 7). Since some of
the teachers made statements such as "I have no idea (011), | have no knowledge (S9) and ... | am not
knowledgeable enough to answer this question (514), they could not be evaluated under the determined codes

since they did not clearly express themselves.

Those who stated that readiness is important in planning, implementing and evaluating differentiated instruction
were as follows: "In planning, attention should be paid to children's readiness ... (04)", "Giving importance to
students' readiness levels in the planning phase, providing the support that the student will need by adjusting the
difficulty levels gradually and individually in the implementation phase ... (05)", "First of all, children's readiness
and classroom atmosphere should be taken into consideration before making a planning. In the implementation
phase, progress should be made gradually and individually in accordance with the class level ... (06)", "...
evaluation should be different and process-oriented according to the student's learning level and content (S2)",
"... this teaching cannot be carried out in a healthy way without knowing the students ... (S3)", "... what are the
needs of the children, who is interested in what, the teacher should observe this well ... (512)", "At the planning
stage; the teacher should have sufficient information about the students' readiness, interest and learning levels
and should plan accordingly. They should organize activities according to the students and implement them

according to the plan. The implemented activities should be evaluated according to the level of the student and

the progress of the student should be recorded (S16)", "At this point, | think it is very important for the teacher to
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act by getting to know his/her students well. Planning in this way will achieve the desired goal in learning. Another
point is that | think it is very important to have a good command of the curriculum, because good preparation
and planning cannot be done without a good command of the curriculum. It is necessary to respect the different
readiness levels of the students and take into account their interests. As for the evaluation, it is important for you
to plan and review our implementation in terms of following the situation of the students, as well as following
the classroom dynamics (09)" and "Individual differences should be taken into consideration in the planning,

implementation and evaluation stages ... (S19)".

Those who stated that differentiated instruction requires a lot of time in planning, implementing and evaluating
differentiated instruction were as follows: "Planning, implementing and evaluating instruction will undoubtedly
take time because it will be more comprehensive than classical instruction ... (02)", "I think preparing two
separate plans and activities requires time in terms of planning ... (03)", "I think it is a long process, difficult and
sensitive. The fact that it is student-centered makes it a little more difficult ... (S4)", "Since planning,
implementation and evaluation are considered individually, it takes a lot of time ... (510)", "As long as the planning
part is not put on paper, it seems easy to implement within a plan that each teacher will create in his/her mind,
provided that the necessary preparations are made, but the implementation phase has to be limited in terms of
time. The evaluation phase is enjoyable for the student in terms of alternatives, but requires time and effort for
the teacher (S23)" and "Detailed planning requires a little more time and effort in terms of being individualized

and appealing to students at all levels ... (S27)

In the light of these findings, it is seen that the majority of the teachers think that it is important to determine
the level of readiness for planning, implementing and evaluating differentiated instruction, but that too much

time should be allocated to implement these steps.

Table 7. Findings Related to Preschool and Primary School Teachers' Views on Planning, Implementing and
Evaluating Differentiated Instruction

Primary School

Themes Codes Preschool Teacher Teacher/(f) Total/(f)
/(f)

1- Readiness 01, 04, 05, 06, 09 S1, 5283, 5§12, 515, S16, 13

Process in /(5) S$19, 522/(8)
Differentiated
2- Excessive Time 02, 03, 08, /(3) S4, 57, 88, 510, S11, 12

Instruction

Requirement 15,517, 523, 527/(9)

6. What are the Opinions of Teachers on the Effect of Differentiated Instruction on Students' Individual and
Academic Development Processes? Findings Related to the Question

The themes and codes obtained as a result of the analysis of preschool and primary school teachers' views on

the effects of differentiated instruction on students' individual and academic development processes are given
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in the table below. As a result of the analysis of teachers' opinions on the effects of differentiated instruction on
students' individual and academic development processes, 4 different codes were determined under 1 theme
"development"; positive (f:21), self-confidence (f:8), academic achievement (f:10) and peer learning (f:4). When
the codes were examined, 21 of the teachers stated that differentiated instruction had positive contributions to
individual and academic development processes, 8 stated that differentiated instruction increased self-
confidence, 10 stated that it increased academic achievement, and 4 stated that it contributed to peer learning
(Table 8). Some of the teachers made statements such as "I have no idea (011), differentiated instruction is

necessary if each student is different (513) and ... the system is challenging (526).

Those who expressed positive opinions on this issue; "Both individual and academic development processes of
students improve positively in the differentiated instruction process (01)", "Differentiated instruction generally
contributes positively to students ... (S1)", "I think it has positive effects ... (S6)", "It definitely has positive effects.
We do not lose the student ... (S8)", "I think it will be very positive if it can be applied sufficiently ... (514)", "I can
say that it has a positive effect on individual and academic development processes by thinking that learning is at
a higher level (09)" and "I think that differentiated instruction will have positive contributions to students’

individual and academic processes ... (S29)".

Those who stated that it contributed to the development of self-confidence were as follows: "I think it will
increase the self-confidence of students with slow learning speed ... (03)", "With this method, students have the
opportunity to learn higher level information than their own learning level. Thus, their self-confidence increases
(O7)", "I believe it is very useful. It allows everyone to learn, self-confidence and success increase as they can (S2)",
" ... self-confidence increases, all students participate effectively (S15)", " ... | think that students who are aware
of the level of their own learning and take responsibility for it will be more self-confident ... (S20)", " ... I think that

differentiated instruction will make significant contributions to the development of self-confidence of students,

as students will be able to express themselves more ... (529)".

Those who stated that it increases academic achievement were as follows: "When appropriate conditions are
provided, | think that it will increase success at the individual level, motivate the student and create a positive
attitude towards school (S7)", "Since this teaching is specific to the child, | think that it will contribute to the
academic development of each child as he/she will progress in his/her best field (S9)", "It is definitely an
academically supportive teaching that supports the student and prepares him/her for the future ... (512)",
"Differentiated instruction contributes positively to individual and academic development processes since it takes
place at students' own pace, interest level and readiness level ... (S16)" and "I predict that there will be a
noticeable increase in achievement level ... (S17)". Those who stated that it contributed to peer learning stated,
"Differentiated instruction enables students to learn from each other not only with the teacher but also with their
peers ... (S3)", "I definitely see great benefits in terms of classroom adaptation, individual development, peer

relations and academic development ... (S5)", " ... a slow learner can get support from a fast learner and improve
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academically and develop his/her self-confidence by saying that he/she can do it individually (518)" and "... offers

facilitated learning environments especially through peer interaction (S27)".

In the light of these findings, it is seen that while the majority of teachers stated that differentiated instruction
contributed positively to individual and academic processes, most teachers stated that it increased academic
achievement, some teachers stated that it increased self-confidence in students, and a few teachers stated that

it contributed to peer learning.

Table 8. Findings Related to Preschool and Primary School Teachers' Views on the Effects of Differentiated

Instruction on Students' Individual and Academic Development Processes

Primary School

Themes Codes Preschool Teacher Teacher/(f) Total/(f)
/(f)
1- Positive 01, 02, 03, 04, 05, S1, 54, S6, S8, 510, S11, 21
06, 09, 010, 012, S14, 519, 521, 522, 529,

/(9) $30/(12)
2- Self-confidence 03, 07/(2) S2, 815, 520, 523, S27, 8

Development $29/(6)
3-Academic Success 08 /(1) S2, 53,5, 57,59, 512, 10

$16, 517, 527/(9)

4-Peer Learning (0) S3, S5, 518, S27/(4) 4

7. What are the Suggestions and Opinions of Teachers on Better Implementation, Improvement and

Development of Differentiated Instruction? Findings Related to the Question

The themes and codes obtained as a result of the analysis of preschool and primary school teachers' suggestions
and opinions regarding the better implementation, improvement and development of differentiated instruction
are given in the table below. As a result of the analysis of the suggestions and opinions of the teachers regarding
the better implementation, improvement and development of differentiated instruction, 4 different codes were
determined under 1 theme as "suggestion"; teacher competencies (f:15), equipment and physical environment
(f:13), class size (f:12) and family (f:8). When the codes were examined, 15 of the teachers stated that teacher
competencies should be increased in order to better implement differentiated instruction, 13 of them stated
that the school's hardware and physical environment should be improved, 12 of them stated that class size
should be at a reasonable level, and 8 of them stated that the family factor was important (Table 9). Since some
of the teachers made statements such as "/ have no idea" (011) or did not respond to this question, they could

not be evaluated under the determined codes since they did not clearly express themselves.

Those who expressed the opinion that teacher competencies should be increased in this regard were as follows:
" ...in-service training (for practice) should be provided for teachers to comprehend differentiated education very

well ... (S1)", "Ministry of Education should provide trainings for its applicability and organize it accordingly. |
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think it is not sufficiently known ... (S4)", "A national awareness, applicable classrooms and educators trained
with this awareness are indispensable ... (S8)", "... teachers should be equipped ... (S12)", "Teachers should be
developed on this subject ... (522)" and "Teachers need to make developing plans to bring each student together
with the basic content and to develop lifelong learning. In this regard, teacher training should be done, but full

training should be done (09)".

Those who expressed opinions on the equipment and physical environment factor stated that " ... school

non
’

equipment, good school environmental planning, well-equipped teachers ... (S12)", " ... increasing the variety of
materials in schools ... (S15)" and " ... rich resources and materials should be provided. Out-of-school learning
environments and digital learning environments should be more accessible (S27)". Those who expressed their
opinions about class sizes stated "I think class sizes should be reduced for better and more efficient
implementation (S9)", " ... the number of students should not be too high ... (510)", "class sizes should be reduced

... ($12)" and "class sizes should be reduced ... (S15)".

Those who expressed their opinions on the family factor stated that " ... parents should also be educated,
informative meetings should be held ... (S5)", ... family-teacher cooperation should be increased ... (511)", "...
parents should be regularly informed about the level of their children. If the child is a slow learner, this situation

non
’

should be conveyed to the parents ... (S20)", " ... the differences of children should be supported both as teachers

and parents (P6)".

In the light of these findings, it is seen that while the majority of teachers stated that teacher competencies
should be increased in order to better implement, improve and develop differentiated instruction, most teachers
stated that the hardware and physical environment of the school should be improved and class sizes should be

reduced, and a few teachers expressed the view that family education and family support should be provided.

Table 9. Findings Related to Preschool and Primary School Teachers' Views on the Effects of Differentiated

Instruction on Students' Individual and Academic Development Processes

Primary School

Themes Codes Preschool Teacher Teacher/(f) Total/(f)
/(f)
1- Teacher Competencies 02,08, 09, 010/(4) S2, 54, S5, S6, S8, S8, 15
$12, 513, S14, 522, S26,
$30/(11)
2- Hardware and Physical 03, 04, 05, 06, 07, S2, 54,512, 515, 525, 13
Environment 012/(6) $26, 527/(7)

Recommendation

3-Class Size 0) $9, 510, 511, 512, 514, 12
$15, 517, 519, 520, 522,
$25,527/(12)
4-Family 05, 06, 07/(3) 51, S5, S11, 512, 520/(5) 8

2742



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

CONCLUSION and DISCUSSION

According to the results of the research, it was determined that most of the teachers had positive opinions about
the trainings they received about differentiated instruction, but there were also opinions stating that the
trainings were inadequate. It is seen that most of the participants in the study did not receive training on
differentiated education and most of those who received training received training in online environments. The
finding that the teachers in the study conducted by Salar and Turgut (2019) had never received training on
differentiated instruction before is similar to the result of this study. In this study, the fact that some teachers
responded to the trainings they received on differentiated instruction by writing trainings other than

differentiated instruction indicates that they do not have sufficient awareness about differentiated instruction.

In the study, it was determined that most of the teachers had positive opinions about the applicability of
differentiated instruction in classrooms in terms of fast/slow learners, but there were opinions indicating that
there were difficulties in implementation in crowded classrooms. In their study, Ko¢ and Girgir (2021), in
support of the research finding, suggested that class size should be reduced and physical conditions in schools
should be improved in order to implement differentiated instruction more effectively. It was determined that
more primary school teachers than preschool teachers expressed the view that class sizes are overcrowded. In
this case, it can be said that there is a need for measures to prevent overcrowded class sizes in primary schools.
In addition to the findings of the study, Kog and Giirglir (2021) suggested that each school should have a special
education teacher for cooperation and support. Special education teachers can provide important support for
the preparation of differentiated instructional content for students with special needs in inclusive education

environments.

Another research result shows that the majority of teachers have positive views on differentiated instruction,
but some teachers also have negative views such as the difficulty of implementation in crowded classrooms and
the need for more time. Parallel to the findings of the research, studies in the literature have found that
differentiated instruction contributes positively to classroom climate (Salar, 2018; Salar and Turgut, 2019). In the
study conducted by Ugurel (2018), the finding that differentiated instruction contributed to students' positive
attitudes towards learning is similar to the research results. In another study, the finding that teachers could not
allocate much time to students due to the crowded classrooms and that the application of differentiated
instruction method in crowded classrooms creates disadvantages (Ugurel, 2018, p. 115) supports the results of
this study. In differentiated instruction, preparing activities and organizing the learning environment requires
time (Ugurel, 2018, p.118). In this study, teachers stated that more time is needed to realize differentiated
instruction. Teachers' coordination in their class work and activity planning can help them use time effectively

and prepare differentiated course content.

Again, as a result of this research, it was determined that the majority of the teachers' self-efficacy in
differentiated instruction was at an insufficient level, although some teachers considered themselves sufficient.

Similar to the results of this research, Buhur et al. (2022) concluded that teachers do not have clear information
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about differentiated instruction, their level of doing different activities with students with different learning
speeds is not at the desired level, and they almost never use different assessment methods. The fact that most
of the teachers in the study group of this research did not participate in a training on differentiated instruction

may have led to this finding.

In this study, it was concluded that the majority of teachers had the opinion that it was important to determine
the level of readiness in planning, implementing and evaluating differentiated instruction, but that too much
time should be allocated to implement these steps. Although teachers stated that student readiness is important
in the research finding, in the study conducted by Kog and Giirgiir (2021), it was determined that teachers ignored
differences in educational processes, did not reflect differences in planning, implementation and evaluation
stages, and cited curriculum density and crowded class sizes, inadequacies in physical conditions and teacher
competencies as reasons. This situation indicates that teachers are aware of individual differences; however,

they are insufficient in providing differentiated instruction to students.

In the study, while the majority of teachers stated that differentiated instruction contributed positively to
individual and academic processes, most teachers stated that it increased academic achievement, some teachers
stated that itincreased self-confidence in students, and a few teachers stated that it contributed to peer learning.
In support of the results of the research, it has been concluded in the literature that differentiated instruction
methods increase students' academic achievement (Buhur et al. 2022; Demir and Giirol , 2017; Koeze, 2007). In
the study conducted by Buhur et al. (2022), the finding that differentiated instruction increased students'

motivation and motivation overlaps with the finding that students' self-confidence increased in this study.

The fact that students work with their peers at a level close to them, experience a sense of belonging in groups,
encounter more materials and stimuli related to the subjects, and learn more effectively and permanently (Demir
and Gurol, 2017). In this study, the finding that primary school teachers contributed more to peer learning with
differentiated instruction than preschool teachers may have resulted from the fact that the student age group
was older and the learning status of the students was more easily observed. Similar to the research findings,
there are studies in the literature that reveal that differentiated instruction contributes positively to students'
peer learning and communication skills (Avci et al., 2009; Demir and Giirol, 2017; Gregory and Chapman, 2012;

Smutny, 2003).

In this study, it was determined that the majority of teachers stated that teacher competencies should be
increased in order to better implement, improve and develop differentiated instruction, most teachers stated
that the school's hardware and physical environment should be improved and class sizes should be reduced, and
a few teachers expressed the view that family education and family support should be provided. In the literature,
there are studies supporting the research finding that teachers are not sufficient in differentiated instruction
(Kog, 2016; Mertol, 2014). The results of the research may have been in this direction due to the fact that they

did not take a course on differentiated instruction in faculties of education. In this study, the fact that teachers
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received online training in expert teacher and head teacher training programs may have contributed to the
formation of sufficient awareness. However, since they are inadequate at the point of application, face-to-face
training may be more effective in learning the differentiated education method. Increasing teachers'
competencies in differentiated instruction can also make significant contributions to teachers' implementation

of the constructivist approach theory (Mutlu and Oztiirk, 2017).

In the research, opinions were put forward that there are difficulties in the implementation of differentiated
instruction in crowded classrooms. In the study conducted by Kog¢ and Gurgiir (2021), it was recommended to
reduce the class size in order to implement differentiated instruction in support of the research finding. In
different research findings in the literature, teachers' suggestions for improving physical conditions in schools
and providing material support for the development of differentiated instruction are in line with the results of
the research (Demir and Giirol, 2017; Kog, 2016). In the study, it was determined that the support of the family
should also be taken in the implementation of differentiated instruction. Similarly, in the study conducted by
Olgay Giil (2014), the importance of family support in differentiated instruction was stated. Informing families
about classroom practices, especially about the process and benefits of differentiated instruction, can contribute

to obtaining parental support.

SUGGESTIONS

In line with the results obtained from the research; the Ministry of National Education should provide face-to-
face trainings to teachers on differentiated instruction, teachers should implement differentiated instruction
method in classrooms starting from preschool level, the Ministry of National Education should take measures to
keep the class size at a reasonable number that will not negatively affect educational activities, and differentiated
instruction should be implemented with the collaboration of teachers in the departments in order to save time
and prepare content, It is recommended that guidance counselors provide seminars on individual differences for
families, school administrations take measures to provide equipment and physical environments to support
differentiated instruction, and differentiated instruction methods should be taught in undergraduate courses at
the faculties of education of universities. In addition, this study is limited to the data obtained from preschool
and primary school teachers working in public schools in Cubuk District of Ankara Province. It is suggested that
researchers should conduct comprehensive research on differentiated instruction in different regions, including

different branches.
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OKULONCESI ve SINIF OGRETMENLERiNIN FARKLILASTIRILMIS OGRETIME
iLiSKiN GORUSLERI

0z

Bu arastirmanin genel amaci, okuldncesi ve sinif 6gretmenlerinin farklilastiriimis 6gretime iliskin
gorislerinin belirlenmesi ve farklilastiriimis 6gretim konusunda 6nerilerin sunulmasidir. Arastirma
tarama modellerinden durum ¢alismasi deseninde gergeklestirilmistir. Arastirmanin ¢alisma grubu,
Ankara-Cubuk ilgesinde bulunan resmi okullarda gorevli ve arastirmaya gonilli katilan 12
okuléncesi 6gretmeni ve 30 sinif 6gretmeni, 36’si kadin 6’si erkek olmak tzere 42 katilimcidan
olusmaktadir. Arastirma verileri, arastirmaci tarafindan gelistirilen yari yapilandiriimis gériisme
formu ile toplanmistir. Toplanan veriler igerik analizi yontemi kullanilarak analiz edilmistir.
Gortisme sorularina verilen cevaplarla tema ve kodlar olusturularak frekans dagilimlari
belirlenmistir. Arastirma sonucunda, Ogretmenlerin ¢ogunun farklilastirilmis 6gretimle ilgili
egitimler konusunda olumlu goruslerinin oldugu, bununla birlikte egitimlerin yetersiz oldugunu
belirten goériuslerin de yer aldigi belirlenmistir. Hizli/yavas 68renen 6grenciler agisindan
farklilastirlimis 6gretime iliskin olumlu gorislerin oldugu, bununla birlikte kalabalik siniflarda
uygulamada giigliik yasandigi belirlenmistir. Ogretmenlerin biyiik ¢ogunlugunun farklilastiriimis
ogretime iliskin olumlu gorislerinin oldugu, ancak bazi 6gretmenlerin kalabalik siniflarda uygulama
glcligu ve fazla zaman gerektirmesi gibi olumsuz gorislerinin de yer aldig belirlenmistir.
Ogretmenlerin biyiik ¢ogunlugunun farkhlastirilmis 6gretim konusunda &zyeterlik diizeylerinin
yetersiz oldugu ortaya konulmustur. Ogretmenlerin gogunlugunun farkhlastirilmis 6gretimi
planlanma, uygulama ve degerlendirme konusunda hazirbulunusluk diizeyinin belirlenmesinin
dnemli oldugu goériisiinii ortaya koyduklari belirlenmistir. Ogretmenlerin ¢cogunlugunun goériisiine
gore farklilastirilmis 6gretimin, 6grencilerin bireysel ve akademik sireglerine olumlu katkilar
sagladigi belirlenmistir. Ogretmenlerin biiyiik cogunlugunun farklilastinilmis dgretimin daha iyi
uygulanabilmesi, iyilestirilmesi ve gelistirilmesi icin 6gretmen yeterliklerinin arttirilmasi gerektigi
gorisinin oldugu, cogu 6gretmenin okulun donanimsal ve fiziki ortaminin gelistirilmesi gerektigi
ve sinif mevcutlarinin azaltilmasi gerektigi gorislerinin oldugu belirlenmistir. Farkhlastiriimis
O0gretim konusunda okuldncesi ve sinif 6gretmenlerine yonelik ylz ylze egitimler verilmesi
onerilmektedir. Okullarda sinif mevcutlarinin egitim 6gretim faaliyetlerini aksatmayacak bir
seviyede tutulmasi ve derslerde farklilagtirilmis 6gretim yonteminin uygulanmasi énerilmektedir.

Anahtar kelimeler: Okuléncesi egitim, sinif egitimi, 6gretmen gorusd, farklilastiriimis 6gretim.
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GiRiS

Glinimuzde toplumsal ve sosyal alanlarda yasanan gelismeler, bireylerin egitimsel yasantilarina da yansimistir.
Egitimde bireyi 6nceleyen, bireyin farkliliklarini 6nemseyen, 6grenme hizina uygun programlarin uygulanmasi
onem kazanmistir. Okullarda 6zel gereksinim, hizli/yavas 6grenme, yabanci uyruklu olma vb. durumlar sebebi ile
farkh 6zelliklerde 6grenciler 6grenim gérmektedir. Bu durum dersin planlayicisi ve uygulayicisi durumunda
bulunan 6gretmenlerin farkli 6gretim anlayiglarini bilme ve uygulamasini kaginilmaz kilmistir. Bu noktada

karsimiza farkhlastirilmis 6gretim kavrami gikmaktadir.

Ogrencilerin programin igerigini kesfetmeleri icin, farkli yollar kullanilarak, etkinliklerin ve siirecin 6grencilerin
kendi ilgi ve bilgi deneyimlerini elde edebilmeleri ve 6grencilerin 6grendiklerini géstermek icin secimlerini
kendilerinin yapabildikleri 6grenme siireci, farklilastirilmis 6gretim olarak tanimlanmaktadir (Tomlinson, 1995).
Farklilastirnlmis 6gretim; Piaget, Vygotsky ve Gardner’in kuramlarina ve beyin temelli 6gretim arastirmalarina
dayanmaktadir (Gregory ve Chapman, 2007). Farkhilastiriimis 6gretimde geleneksel siniflardan farkh bir ortam s6z
konusu olup, 6grencilerin 6n bilgileri dikkate alinmaktadir (Koeze, 2007). Farklilastiriimis O6gretimde temel
unsurlar icerik, sire¢ ve Urin boyutlarini icerecek sekilde 6gretimi farkhlastirmaktir (Olgay Gul, 2014).
Farkhlastiriimis 6gretimde ayni sinifi paylasan ve farkl 6zellikleri olan 6grencilerin, ayni derste farkl bir sekilde

O6grenme yasantilarinin olusturulmasi amaglanmaktadir (Tomlinson, 2009).

Bu o6gretim yaklasiminda, 6grenci 6grenme tercihlerinde aktif rol oynamakta ve planlama, uygulama
degerlendirme asamalarinda etkin gérevler almaktadir. Ogrencilerin dnceki 8grenmeleri, hazirbulunusluklar, ilgi
alanlari ve 6grenme profilleri farkhlastiriimis 6gretimde dikkate alinan diger temel 6gelerdir. Egitim O68retim
faaliyetlerinin uygulanmasinda 6gretmenler birincil uygulayicilardir. Ogretmenlerin farklilastiriimis 6gretim
konusundaki goérusleri ve yontemin aksayan yoénlerinin belirlenmesi ve 6gretmen 6z yeterliklerinin ortaya

konulmasi bakimindan yapilan bu arastirma énemli gérilmektedir.

Ogretmenlerin kendi yeterlik durumlarini belirtmeleri ve 6z degerlendirmede bulunmalari mevcut durumunun
ortaya konulmasi bakimindan da énemlidir. Oz degerlendirme bireylerin kendi durumlarini gézden gecirmesine
olanak saglayan, bir bireyin ya da kurumun kendisiyle ilgili bir lgme sonucunun, belirli kriterlerle kiyaslayarak bir
yargiya varma slireci olarak tanimlanmaktadir (Kosterelioglu ve Celen, 2016). Literatiirde farkhlastirilmis 6gretim
yonteminin 6grencilerin akademik basarilarina etkisini inceleyen ¢ok sayida arastirma bulunmaktadir (Cam ve
Acat, 2023; Ekinci ve Bal, 2019; San ve Tiregiin Coban, 2021; Ucarkus, 2020). Alanyazinda ortaokul
ogretmenlerinin farkhlastirilmis 6gretime iliskin yetkinlik diizeylerini (Cam ve Acat, 2023), sinif 6gretmeni
adaylarinin farkhilastiriimis 6gretime yonelik 6z yeterlik algilarini (Gedik vd. 2023) konu alan arastirmalara da
rastlanmistir. Bununla birlikte okuléncesi ve sinif 6gretmenlerinin farkhlastirilmis 6gretime iliskin gorislerini ele

alan arastirmaya rastlanmamustir.
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Bu arastirmada, okuléncesi ve sinif 6gretmenlerinin farklilastirilmis 6gretim konusundaki goruslerinin
incelenmesi ve farklilastirilmis 6gretime iliskin 6nerilerin ortaya konulmasi amaglanmaktadir. Bu amaca

ulasabilmek icin asagidaki sorulara cevap aranmistir.
Okuléncesi ve sinif 6gretmenlerinin:

1. Farkhlastirilmis 6gretim konusunda daha 6nce almis olduklar egitim, kurs, seminer var midir? Varsa alinan
egitim, seminer ve kursa iliskin gorusleri nasildir?

2. Farklilastirilmig 6gretimin, hizli/yavas 6grenen 68renciler agisindan siniflarda uygulanabilirligine iliskin gorusleri
nasildir?

3. Farklilastirilmis 6gretimin olumlu ve olumsuz yanlarina iliskin gérisleri nasildir?

4. Farkhlastirihrmig 6gretim konusundaki 6z yeterlik durumlarina iliskin gérisleri nasildir?

5. Farklilagtiriimis 6gretimi planlanma, uygulama ve degerlendirme bakimindan gérusleri nasildir?

6. Farklilastinimis 6gretimin, 6grencilerin bireysel ve akademik gelisim sireglerine etkisi bakimindan goérusleri
nasildir?

7. Farkhlastinimis 6gretimin daha iyi uygulanabilmesi, iyilestirilmesi ve gelistiriimesine iliskin 6nerileri ve gorisleri

nasildir?

Ogretim siireglerinde farkh ydntem ve uygulamalar uygulanmaktadir. Bu siireglerin izlenmesi ve aksayan yénlerin
tespiti ve gelistiriimesi de 6nemlidir. Okulda egitim 6gretim slirecinde uygulanan etkinliklerin strekli izlenmesi,
degerlendirilmesi, gelistiriimesi ve yenilenmesi dnemli gériilmektedir (Yilmaz, 2009). Ogrencilerin kendi gelisim
hizinda eksiksiz 6grenmelerine dayanan farklilastiriimis 6gretim stratejisinin okullarda 6grencilerin 6grenme
durumlarini ve 6gretmenlerin 6gretme sireglerini nasil etkiledigini belirlemek agisindan bu arastirma énemli
gorulmektedir. Arastirmadan elde edilecek bulgularin farklilastiriimis 6gretim konusunda okuléncesi ve sinif
O0gretmenlerinin 6z yeterliklerinin belirlenmesi, uygulamaya yoénelik énerilerin gelistiriimesi agisindan 6nemli
oldugu diisiintilmektedir. Arastirmanin okullarda 6grencilere saglanan egitim 6gretim faaliyetlerinin daha nitelikli

yuratilmesine yon verilmesi konusunda katki saglayacagi dustinilmektedir.

YONTEM

Arastirmanin Modeli

Arastirma tarama modellerinden durum c¢alismasi ile gergeklestirilmistir. Nitel arastirma yaklasimlari igerisinde
yer alan durum galismasi, genel tarama modellerine nazaran arastirmaciya bir olaya miidahale etmeden daha
detayli ve derinlemesine inceleme olanagi saglamaktadir (Karasar, 2012, s. 86). Farklilastirilmis 6gretimle ilgili
okullardaki durumun derinlemesine incelenmesi ve mevcut durumun ortaya konulmasi amaciyla bu arastirmada

durum ¢alismasi kullaniimistir.
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Calisma Grubu

Arastirmada c¢alisma grubu, amagli 6rnekleme yontemlerinden, maksimum cesitlilik ornekleme yontemi
kullanilarak, Ankara-Cubuk ilgesindeki resmi okullarda gorevli okuloncesi ve sinif 6gretmenlerinden arastirmaya
gonulli katilm saglayan 12 okuldncesi ve 30 sinif 6gretmeni olmak lizere 42 katihmcidan olusmaktadir.
Maksimum gesitliligin saglanabilmesi i¢in aragtirmanin amaci gozetilerek, farkh okul kademelerinden 6rneklem
secimi yapilmistir. Gorev yapilan okullar farklh sosyoekonomik diizeye sahip 6grencilerin 6grenim gordigu
okullardan olusmaktadir. Arastirmaya katilanlarin % 86’si kadin, % 14’0 erkek; %12’si 0-5 yil, %21’i 6-10 yil, %
29'u 11-15 yil, %21’i 16-20 yil, % 17’si 21 yil ve Uzeri kideme sahip; % 81’i lisans, % 19’u yiksek lisans mezunu; %
29’u okuldncesi 6gretmeni, % 71’i sinif 6gretmeni olan 6gretmenlerden olusmaktadir (Tablo 1). Calisma grubuna
her iki egitim kademesinden 6gretmen dahil edilerek hem farkhlastiriimis 6gretim siirecine iliskin tim taraflarin

gorusuni yansitmak hem de veride gesitliligi saglamak amaglanmistir.

Tablo 1. Ogretmenlere iliskin Demografik Bilgiler

Bilgiler n %
Kadin 36 86

Cinsiyet Erkek 6 14
Toplam 42 100

0-5vil 5 12

6-10 Yil 9 21

. 11-15vil 12 29
Mesleki Kidem 16-20 Vil 9 21
21 Yil ve daha fazla 7 17
Toplam 42 100

Egitim Enstitlist 0 0

Lisans 34 81

Son Ogrenim Durumu Yiksek Lisans 8 19

Doktora 0 0
Toplam 42 100

Okuldncesi Ogretmeni 12 29

Gorevi Sinif Ogretmeni 30 71
Toplam 42 100

Veri Toplama Araglari ve Verilerin Toplanmasi

Arastirmaci tarafindan gelistirilen yari yapilandirilmis gérisme formundaki sorular olusturulurken oncelikle
literatlr taramasi yapilmistir. Gelistirilen form Oncelikle taslak olarak hazirlanmis, egitim bilimleri alaninda 2
uzmanin da gorisi alinmistir. Alinan gorusler sonrasinda 2 dil uzmaninin incelemesi sonrasi gériisme formuna
son sekli verilmistir. Gérisme formunun birinci béliminde 6gretmenlere iliskin demografik bilgiler yer
almaktadir. ikinci bélimde ise farklilastirilmis &gretim siirecine iliskin acik uglu sorular bulunmaktadir.
Gortsmelerin bir kismi gevrimigi ve agirlikh béliimi ise ylzylize ortamlarda gergeklestirilmistir. Katilimcilar agik
uglu sorulara yazarak cevap vermeyi tercih etmislerdir. Bu uygulamalar, her bir katihmci igin yaklasik 30 dakika
sirmistiir. Bu arastirma icin Ankara Yildirnm Beyazit Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan

14.06.2023 tarih ve 06-126 sayih etik kurul onayi alinmistir.
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Verilerin Analizi

Toplanan verilerden igerik analizi yontemi kullanilarak tema ve kodlar olusturulmustur. Her tema ve kodla ilgili
frekanslar gikarilmistir. Katiimcilarin yazdiklarindan konuyu tam agiklamayan ya da hig ilgisi bulunmayan
aciklamalar degerlendirmenin disinda birakilmistir. Yapilan analizler arastirmaci ve bir alan uzmani tarafindan ayri
ayri degerlendirilmis ve tartisilmistir. Uzerinde uzlasmaya varilan analiz sonuglariysa tablolarda gosterilerek

yorumlanmistir.
BULGULAR

1. Ogretmenlerin Farkhlastirlmig Ogretim Konusunda Daha Once Almis Olduklari Egitim, Kurs, Seminer Var
Midir? Varsa Alinan Egitim, Seminer ve Kursa iliskin Goriisleri Nasildir? Sorusuyla ilgili Bulgular

Okuléncesi ve sinif 6gretmenlerinin farkllastirimis 6gretim konusunda daha 6nce almis olduklari egitim, kurs,
seminer var midir? Varsa alinan egitim, seminer ve kursa iliskin gorisleri neticesinde yapilan analizler sonucu
elde edilen tema ve kodlar asagida yer alan tablolarda verilerek yorumlanmistir. Okuléncesi ve sinif
O0gretmenlerinin % 57’si farkhlastirnihmis 6gretim konusunda higbir egitim almadigini, % 14’G ylizylze egitim

aldigini, % 29’u ise ¢evrimici ortamlarda egitim aldigini belirtmistir (Tablo 2).

Tablo 2. Ogretmenlerin Farkhlastiriimis Ogretim Konusunda Egitim Alma Durumlari

Bilgiler Durum n %
Almadi 24 57

Farklilastiriimis Ogretim

Yiz yuze 6 14
Konusunda Egitim Alma y -
Cevrimigi 12 29
Durumu
Toplam 42 100

Ogretmenlerin alinan egitim, seminer ve kursa iliskin goriisleri neticesinde yapilan analizler sonucu, 1 tema
altinda “Egitim”; faydali (f:7) ve yetersiz (f:3) olmak lizere 2 kod belirlenmistir. Olusturulan kodlar incelendiginde,
sinif  6gretmenlerinin  7’si alinan egitimlerin faydal oldugunu, 2’si vyetersiz oldugunu; okuloncesi
o6gretmenlerinden 1’i alinan egitimin yetersiz oldugunu belirtmistir (Tablo 3). Okuléncesi 6gretmenlerinden iki
ogretmen farkhlastirilmis 6gretim konusunda egitim aldigindan, diger okuléncesi 6gretmenlerinin bu konuda
gorist bulunmamaktadir. Egitim alan yedi sinif 6gretmeni ise almis oldugu egitimle ile ilgili bir yorumda

bulunmamistir.

Bu konu hakkinda faydal gorisini belirtenler; “Farklilastiriimis 6gretim konusunda hem yiiz yiize hem de
cevrimici aldigim egitimler bulunmaktadir. Bu egitimler sayesinde hazirbulunuslugu, 6grenme hizi, 6grenme
yéntemi farkli olan égrenciler icin planlanacak, yapilacak olan etkinlikleri tasarlamamda yol gésterici oldu (516)”,
“Cevrimigi bir egitimdi, oldukga yararli ve kapsamli bir egitimdi (S27)”, “Baségretmenlik egitiminde ¢evrimigi
olarak farkhlastirilmis égretim egitimi aldim. Farkindalik olusturmasi agisindan yararli bir egitim oldu (S5)”,
“Aldim. Online bir egitimdi. Bu konuda farkindalik olusturdu bende. Faydali oldugunu diisiiniiyorum (S8)” ve
“Cevrimici aldim giizel érnekler vardi (510)” seklinde ifade etmislerdir. Yetersiz oldugunu dlstnenler ise
“Cevrimici olarak aldim kisa ve yetersizdi. Yiiz yiize alinmasinin uygulanabilirlik agisindan daha dogru olacagini

diisiiniiyorum (09)”, “Uzman Ogretmenlik Egitimi kapsaminda cevrimici yontemle kisa bir video izledim. Egitim
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videosu kisa oldugu icin detayl olarak bilgilenemedim (S29)”, “Yeterli degildi (S30)” seklinde goruslerini ifade

ettikleri gorilmektedir.

Bu bulgulara gére 6gretmenlerin cogunun farkhlastirilmis 6gretimle ilgili egitimler konusunda olumlu gorislerinin
oldugu, bununla birlikte egitimlerin yetersiz oldugunu belirten goruslerin de yer aldigi anlagiimaktadir. Diger
taraftan bazi 6gretmenlerin “Evet var. Cevrimigi olarak Dijital okuryazarlk, ¢ocuklar icin Felsefe P4c Farkindalik
Egitimi Semineri, Kapsayici E§t. Ozel Yetenekliler Destek EGt. Odasi Farkindalik Kursu (Yiiz yiize), Ozel E§t. Hizm.
Semineri (Yiz yiize), Kaynastirma/Biitiinlestirme Kapsaminda sunulan Destek Egitim Odasi Hizmetinde Egitim
Uyg. Semineri aldim. Faydali buldum (S12)” ve “Zeka oyunlari kursu, satrang kursu, Ozel E§itim Sertifikasi (S13)”
seklinde cevap vermeleri farklilastiriimis 6gretim konusundaki farkindalk diizeylerine iliskin bilgi sunmaktadir.

Tablo 3. Okuléncesi ve Sinif Ogretmenlerinin Farklilastirilmis Ogretim Konusunda Almis Olduklari Egitim
Hakkindaki Gorislerine iliskin Bulgular

Temalar Kodlar Okuldncesi Sinif Ogretmeni/(f) Toplam/(f)
Ogretmeni/(f)
1-Faydal (0) S1, S5, S8, S10, S16, S25, S27/ (7) 7
Egitim 2-Yetersiz 09/ (1) 529, 530/ (2) 3

2. Ogretmenlerin Farklilagtirilmig Ogretimin, Hizli/Yavas Ogrenen Ogrenciler Agisindan Siniflarda
Uygulanabilirligine iliskin Goriisleri Nasildir? Sorusuyla ilgili Bulgular

Okuldncesi ve sinif 6gretmenlerinin farkhlastirilmis 6gretimin, hizli/yavas 6grenen 6grenciler agisindan siniflarda
uygulanabilirligine iliskin gorusleri neticesinde yapilan analizler sonucu elde edilen tema ve kodlar asagida yer
alan tabloda verilerek yorumlanmistir. Ogretmenlerin farklilastiriimis 6gretimin, hizli/yavas égrenen égrenciler
acisindan siniflarda uygulanabilirligine iliskin gorisleri neticesinde yapilan analizler sonucu 1 tema altinda
“Farkhlastirilmis 6gretimin uygulanmasi”; uygulanabilir (f:17), uygulanamaz (f:3), kalabalik siniflarda uygulama
glclugi (f:18) olmak Uzere 3 adet farkl kod belirlenmistir. Belirlenen kodlar incelendiginde 6gretmenlerin 17’si
farklilagtirlmis 6gretimin hizli/yavas 6grenen 6grenciler agisindan uygulanabilir oldugunu, 3’G uygulanamaz
oldugunu, 18'i ise kalabalik siniflarda uygulama giicligii yasanacagini belirtmistir (Tablo 4). Ogretmenlerden
bazilari “Fikrim yok (011), Bireysel egitim oluyor (S25)” gibi ifadelerde bulunmalari sebebiyle, net bir sekilde ifade

ortaya konulmadigindan belirlenen kodlar altinda degerlendirilmemistir.

Bu konu hakkinda uygulanabilir goérlsiint belirtenler; “Farklilastiriimis 6gretim farkli hizda égrenen égrencilerin
ihtiyaglarina cevap verir. Bu da édgrencilerin 6grenme ihtiyaglarindan esit yararlanmalarini saglar (01)”,
“Farklilastiriimis egitimle ¢ocuklara kendi hizlarinda 6grenme firsati verilmesi uygulama asamasinda 6gretmene
de kolaylik saglar (06)”, “Farklilastiriimis 6gretimde hizli 6grenen égrenciler daha fazla ve yeni bilgi 6Grenecegi
icin derslerinde sikilmayacaklar, yavas égrenen 6grenciler de égrenmeleri gereken bilgileri 6Ggrenmeden yeni
bilgilere ge¢cmeyecekler (07)”, “Siniflarda uygulanabilir ve uygulanmasi gerekmektedir. Ciinkii her 6grencinin
dGrenme diizeyi farklihk gésteriyor. Ogrenme ortami, 6§renme yéntemleri, icerik vb. Gdrencilere gére
diizenlenmelidir (S2)”, “Sinif icerisinde giizel bir planlama yapilirsa, siire iyi ayarlanirsa siniflarda uygulanabilir.

Her égrencinin ilgi ve kabiliyetine, ihtiyacina yénelik 6gretim saglanir (S12)”, “Her égrencinin seviye farkliliklar
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g6zoéniinde bulunduruldugunda, 6grenci icin daha ¢ekici bir ortam olusacaktir ve bunun 6grenmeyi pozitif yénde
destekledigini diistindiyorum (S17)”, “Yararl, her 6grenci kendi hizinda égrenebilir (S22)” ve “Farklilastiriimis
ogretimin hizli/yavas 6grenen 6grenciler agisindan siniflarda uygulanmasinin 6grenciler icin yararh olabilecegini
diisiintiyorum. 17 yil sinif 6gretmenligi yaptigim siirecte 6dgrenciler arasindaki farkliliklari belirgin olarak
gézlemledim. Ozellikle 1. sinifta okuma yazma siirecinde kimi égrenciler 1 ayda gerekli becerileri kazanirken, kimi
6grenciler 3-4 ayda kazanmaktadir. Nadir olarak okuma yazma becerisi kazanamayan 6dgrenciler de
bulunmaktadir. Diger kademelerde ve derslerde de bu 6grenme hizi konusundaki farklilik devam etmektedir

(529)” seklinde ifade etmislerdir.

Uygulanamaz oldugunu disiinenler ise; “Ozellikle hizli 6Grenen é§renciler agisindan daha zorlayici olmaktadir.
Ayrica onlar icin daha fazla ¢alismalar yapilabilir (S1)”, “Her 6grencinin kendisi igin uygun siirede 6grenmesi sinifta
uygulama agisindan zorlayici olabilmektedir. Hizli 6grenen g¢ocuklar yavas d&grencileri beklemek zorunda
hissetmektedir (S18)” ve “Sinifta uygulanmasi zordur. Ders sliresinde uzatilma olursa o zaman uygulanabilir. Diger

siirecte ders dakikasi yeterli degildir (521)” seklinde ifade etmislerdir.

Kalabalik siniflarda uygulama gii¢ligi oldugunu distinenler ise; “Kalabalik siniflarda uygulamanin zor olacagini
diisiintiyorum. Mevcudu az siniflarda uygulanabilecedini diisiiniiyorum (03)”, “Kalabalik siniflarda gligliik
cekilmektedir (S11)”, “Bireysel farkliliklari én planda tutan bu égretimin uygulanmasi, sinif mevcudu fazla olan
siniflarda oldukca zorlasmaktadir (S19)” ve “Sinifimiz kalabalik degilse, kolayca uygulaniyor ve hizli/yavas

6grenen égrenciler igin glizel bir firsat (S27)” seklinde ifade etmislerdir.

Bu bulgular 1siginda 6gretmenlerin gogunun farklilastirilmis 6gretimin, hizli/yavas 6grenen 6grenciler agisindan
siniflarda uygulanabilirligine iliskin olumlu gorislerinin oldugu, kalabalik siniflarda uygulamada gigliik yasandigini
belirten gorislerin yaninda, az sayida 6gretmenin ugulanamaz gorisiiniin de yer aldig1 gérilmektedir.

Tablo 4. Okuldncesi ve Sinif Ogretmenlerinin Farkhlastiriimig Ogretimin Hizli/Yavas Ogrenen Ogrenciler
Acisindan Siniflarda Uygulanabilirligi Hakkindaki Goriislerine iliskin Bulgular

Temalar Kodlar Okuldncesi Ogretmeni/(f) Sinif Ogretmeni/(f) Toplam/(f)

1-Uygulanabilir 01, 02, 05, 06, 07, 08, 09, S2,S512, 515, 516,517, 17

010/ (8) $22, 523, 529, 530/ (9)
2-Uygulanamaz (0) S1, 518, 521/ (3) 3

Farkhlastiriimis
Ogretimin

Uygulanmas! 3-Kalabalik 03, 04,012/ (3) $3, 54, S5, S6, 57, S8, S9, 18

Siniflarda S10, S11, S13, S14, S16,

Uygulama $19, 523, 527/ (15)
Guglagi

3. Ogretmenlerin Farkhlastirilmis Ogretimin Olumlu ve Olumsuz Yanlarina iliskin Goriisleri Nasildir? Sorusuyla
ilgili Bulgular

Okuléncesi ve sinif 6gretmenlerinin farklilastiriimis 6gretimin, olumlu ve olumsuz yanlarina iliskin goérusleri
neticesinde yapilan analizler sonucu elde edilen tema ve kodlar asagida yer alan tabloda verilerek
yorumlanmistir. Ogretmenlerin farklilastirilmis 6gretimin, olumlu olumsuz yanlarina iliskin gériisleri neticesinde

yapilan analizler sonucu 1 tema altinda “Farklilastirilmis 6gretim uygulamasi”; olumlu yanlar (f:29), kalabalik
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siniflarda uygulama guigligi (f:14), fazla zaman gerektirmesi (f:11) olmak lzere 3 adet farkli kod belirlenmistir.
Belirlenen kodlar incelendiginde 6gretmenlerin 29’u farkhlastirilmis 6gretimin olumlu yanlarinin oldugunu, 14’0
kalabalik siniflarda uygulama gigligl oldugunu, 11'i ise fazla zaman gerektirdigini belirtmistir (Tablo 5).
Ogretmenlerden bazilari “Bilgim yok (011), ... ancak zamanla yapilan calismalar hedefe ulasabilir (S13) gibi
ifadelerde bulunmalari sebebiyle, net bir sekilde ifade ortaya konulmadigindan ve yeterli farkindahgin

bulunmamasi sebebiyle belirlenen kodlar altinda degerlendirilememistir.

Bu konuyla ilgili olumlu yanlar oldugu goriisini belirtenler; “Bazi gérevler ve 6devler bazi dgrencilere basit
bazilarina zor gelebilir. Bu da planlamanin iyi yapilmasini gerektirir. Bence farklilastirilmis 6gretim 6grencilerin
problem ¢6zme yeteneklerini gelistirir (st diizey ve farkl ag¢ilardan diisiinmelerinin éniinii ag¢ar (01)”,
“Farklilastiriimis 6gretimi destekleyerek sinifta bir isbirligi atmosferi yakaladigimi, zamani esnek bir sekilde
kullanabildigimi, tiim ddrencilerin basari duygusunu tatmasini sagladigimi, égrencilerin 6grenme ihtiyaglarini
farkettigimi disiintiyorum (05)”, “Farkhlastiriimis 6gretim yéntemi ile ¢cocuklar égrenmeye karsi olumlu tutum
gelistirme, kendi seviyesinde 6Grenme ve ilerleme imkani bulmaktadir (06)”, “Ogrenciler agisindan 6§renmeyi en
list diizeye ¢cikarmak, 6gretmenin farkli yéntemleri kullanmasi agisindan olumlu yanlari olarak degerlendirilebilir.
Ogrencinin daha aktif olmasini, katilimini aktiflestirdigi icin de Grenmenin kalici olmasini saglayabilir (09)”, “Her
6grencinin kendi diizeyine uygun egitim almasi ve kendi hizinda ilerlemesine olanak sagladigi icin olumlu
degerlendiriyorum ... (520)”, “Bence olumlu nasil 6greniyorsa bireysel farkliligina gére gérsel, ¢izim, grafik,
karikatiir yaparak yasayarak 6grenmek, kisacasi 6grenme yéniinde ¢alisir (S25)” ve “Farklilastiriimis égretimin
olumlu yanlari olumsuz yanlarindan giiclii oldugunu diisiiniyorum. Odrencilerin ilgi, yetenek, &g§renme
kapasiteleri ve hazirbulunusluk diizeyleri degiskenlik gésterdigi icin farkhlastirilmis dgretiminin hem (stiin
yetenekli 6grenciler icin hem de 6grenme gligliigi yasayan 6grenciler igin yararl olacagini diistiniiyorum ... (529)”

seklinde ifade etmislerdir.

Olumsuz agidan kalabalik siniflarda uygulama gicligi bulundugunu distnenler ise; “Kalabalik siniflarda
uygulamasi zor olabilir ... (S6)”, “... kalabalik siniflarda uygulanmasinin kolay olmayacadgini diisiintiyorum (S9)”,
“..olumsuz yani kalabalik siniflarda uygulanmasi zordur ... (S16)” ve “... kalabalik siniflarda farkl sorunlar

doguracagindan, uygulamada sikintilar olusabiliyor... (517)” seklinde gorislerini ifade ettikleri gérilmektedir.

Olumsuz agidan fazla zaman gerektirdigini distinenler ise; “Olumsuz yani 6gretmen agisindan her iki grup icin

farkli yontemler hazirlayacak, daha fazla zamana ihtiyaci olacak ... (O7)

T
’

... olumsuz yénii sinif ortaminda ¢ok

” u

zaman alan bir 6gretimdir (S3)”, “... siire¢ olarak planlama, 6grenciyi tanima gibi daha uzun siireli olmasi olumsuz

“

yonidir (S4)” ve “.. daha fazla zaman ayirmak gerekiyor ... (S5)” seklinde goruslerini ifade ettikleri

gorilmektedir.

Bu bulgular 1s1ginda 6gretmenlerin biyik ¢ogunlugunun farklilagtiriimis 6gretime iliskin olumlu goérislerinin
oldugu, ancak bazi 6gretmenlerin kalabalik siniflarda uygulama gticliigii ve fazla zaman gerektirmesi gibi olumsuz

gorislerinin de yer aldig1 goriilmektedir.
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Tablo 5. Okuléncesi ve Sinif Ogretmenlerinin Farkhlastiriimis Ogretimin, Olumlu ve Olumsuz Yanlari Hakkindaki
Goruslerine iliskin Bulgular

Temalar Kodlar Okuldncesi Sinif Ogretmeni/(f) Toplam/(f)
Ogretmeni /(f)
1-Olumlu Yanlar 01, 02, 04, 05, 06, S2,S3, 54, S5, S6, S7, 29
07,012/ (7) S8, S9, S10, S11, S12,

S14, 515, S16, S19, S20,
S21, 523, 5825, S27, S28,

Farlf!lla;tlrllmls S29/(22)
Ogretim 2-Kalabalik Siniflarda (0) 51,56, 57, 59, 510, S11, 14
Uygulamasi Uygulama Ggliigi S15, 516, S17, S19, S20,
$22,528, 529/ (14)
3-Fazla Zaman Gerektirmesi 03, 07,08/ (3) S2,S3, 54, S5,512, 521, 11
$27, 530/ (8)

4. Ogretmenlerin Farkhlagtirilmis Ogretim Konusundaki Ozyeterlik Durumlarina iliskin Gériigleri Nasildir?
Sorusuyla ilgili Bulgular

Okuléncesi ve sinif 6gretmenlerinin farkhlastinimis 6gretim konusundaki 6zyeterlik durumlarina iliskin gorisleri
neticesinde yapilan analizler sonucu elde edilen tema ve kodlar asagida yer alan tabloda verilerek
yorumlanmistir. Ogretmenlerin farklilastirilmis 6gretim konusundaki 6zyeterlik durumlarina iliskin gériisleri
neticesinde yapilan analizler sonucu 1 tema altinda “Oz yeterlik”; yeterli (f:10), yetersiz (f:25) olmak lizere 2 adet
farkli kod belirlenmistir. Belirlenen kodlar incelendiginde 6gretmenlerin 10’u farkhlastirilmis 6gretim konusunda
kendini yeterli buldugunu, 25'i ise yetersiz buldugunu belirtmistir (Tablo 6). Ogretmenlerden bazilari “Aldi§im
egitimler, okudugum kitaplar farkhlastirilmis 6gretime iliskin tutumumu olumlu etkiledi (S15), ... fakat kalabalik
siniflarda farkli sorunlar doguracagindan, uygulamada sikintilar olusabiliyor (S17) gibi ifadelerde bulunmalari

sebebiyle net bir sekilde ifade ortaya konulmadigindan belirlenen kodlar altinda degerlendirilememistir.

Bu konuyla ilgili olarak kendisinin farklilastiriimis 6gretim konusunda yeterli oldugu goérisini belirtenler;
“Farklilastiriimis 6gretimi destekleyerek sinifta bir isbirligi atmosferi yakaladigimi, zamani esnek bir sekilde
kullanabildigimi, tiim dgrencilerin basari duygusunu tatmasini sagladigimi, égrencilerin 6grenme ihtiyaglarini
farkettigimi diistiniiyorum (05)”, “Bu yéntemi kullanarak sinifta ¢cocuklarin kendi hizlarinda égrenebilecekleri, ilgi
ve yeteneklerini kesfedebilecekleri ortami olusturdugumu diisiinliyorum. Ayrica ¢ocuklari bireysel olarak
degerlendirip farkliliklarina yénelik uygulamalar yapabildigimi diisiiniiyorum (06)”, “Bu konuda yeterli oldugumu
diistiniiyorum. Fakat gelismeleri mutlaka takip etmeye calisiyorum (S1)” ve “Bu konuda kendimi yeterli
buluyorum... (516)” seklinde ifade etmislerdir. Yetersiz olduklar goristni belirtenler ise “Farklilastiriimis
6gretimle ilgili pek yeterliligimin olmadigini diisiintiyorum (01)”, “... ¢ok yeterli hissetmiyorum (02)”, Bu konuda
herhangibir egitimle gerekli yeterlik diizeyine ulasacagimi diistiniiyorum (03)”, “.. ¢ok yeterli oldugumu
diisinmiiyorum (07)”, “... kalabalik siniflarda kendimi yeterli bulmuyorum (S7)”, “... (istiin yetenekli cocuklarin
egditimi konusunda eksiklerim oldugunu diisiiniiyorum (S10)”, “Su anki durumum yeterli degil ekstra olarak egitim
kurs alirsam yeterli seviyeye gelebilirim (S21)” ve “17 yillik meslek siirecimde 6grenciler arasindaki bireysel
farkliiklar miimkiin oldugunca géz 6niinde bulundurarak yéntem ve teknikler belirledim. Somutlastirma, grup

teknikleri, drama gibi yontemleri uyguladim ancak farklilastiriimis egitim kapsaminda bulunan istasyon, 6grenme

ajandalari gibi yéntemler hakkinda detayli bilgi sahibi olmadigimdan uygulama tecriibem bulunmamaktadir
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(529)" seklinde gorislerini ifade etmislerdir. Bu bulgular 1siginda 6gretmenlerin  biyik ¢ogunlugunun
farkhlastirilmis  6gretim konusunda o&zyeterliklerinin yetersiz diizeyde oldugu, bununla birlikte baz
ogretmenlerin, kendisini yeterli gordigli yonlinde goruslerin de yer aldigi gorilmektedir.

Tablo 6. Okuléncesi ve Sinif Ogretmenlerinin Farklilastiriimis Ogretim Konusundaki Ozyeterlik Durumlari
Hakkindaki Gorislerine iliskin Bulgular

Temalar Kodlar Okuldncesi sinif Ogretmeni/(f) Toplam/(f)
Ogretmeni /(f)
1-Yeterli 04, 05,06/ (3) S1, 54,513, S16, S22, 10
$25, 527/ (7)
Bazyeterlik 2-Yetersiz 01,02,03,07,08,  S2,53,55,56,57, S8, 25
09, 011/(7) S9, 510, S11, S12, S14,

$18 520, 521, S23, 526,
$29, 530/ (18)

5. Ogretmenlerin Farkhlastirilmis Ogretimi Planlanma, Uygulama ve Degerlendirme Bakimindan Gériigleri
Nasildir? Sorusuyla ilgili Bulgular

Okuléncesi ve sinif 6gretmenlerinin farklilastiriimis 6gretimi planlanma, uygulama ve degerlendirme konusundaki
gorisleri neticesinde yapilan analizler sonucu elde edilen tema ve kodlar asagida yer alan tabloda verilerek
yorumlanmistir. Ogretmenlerin farklilastirilmis dgretimi planlanma, uygulama ve degerlendirme konusundaki
gorisleri neticesinde yapilan analizler sonucu 1 tema altinda “Farklilastiriimis 6gretimde siire¢”; hazirbulunusluk
(f:13) ve fazla zaman gerektirmesi (f:12) olmak lizere 2 adet farkh kod belirlenmistir. Belirlenen kodlar
incelendiginde 6gretmenlerin 13’0 farklilastirilmis 6gretimde planlama, uygulama ve degerlendirme konusunda
o6grenci hazirbulunuslugunun 6nemli oldugunu, 12’si ise farklilastirilmis 6gretimde planlama, uygulama ve
degerlendirme basamaklarinin fazla zaman gerektirdigini belirtmistir (Tablo 7). Ogretmenlerden bazilari “Fikrim
yok (011), Bilgim yok (S9) ve ... bu soruyu cevaplayacak kadar bilgili dedilim (S14) gibi ifadelerde bulunmalari

sebebiyle, net bir sekilde ifade ortaya konulmadigindan belirlenen kodlar altinda degerlendirilememistir.

Farkhlastiriimis 6gretimi planlanma, uygulama ve degerlendirme konusunda hazirbulunuslugun 6énemli oldugu
gorusu belirtenler; “Planlamada ¢ocuklarin hazirbulunusluklarina dikkat edilmeli ... (04)”, “Planlama asamasinda
ogrencilerin hazirbulunusluk seviyelerine 6nem verilmesi, uygulama asamasinda zorluk seviyelerini kademeli ve
bireysel ayarlayarak é§rencinin ihtiyac duyacadi destedi saglamak ... (05)”, “Oncelikle bir planlama yapmadan
once ¢ocuklarin hazirbulunusluklari ve sinif atmosferi gézéniinde bulundurulmalidir. Uygulama asamasinda sinif

seviyesine uygun olarak kademeli ve bireysel ilerlenmeli ... (O6)

n u
’

... degerlendirme 6grencinin égrenme diizeyi
ve icerigine gére farkli sekilde ve siirece yonelik olmalidir (S2)”, “ ... 6grencileri tanimadan bu 6gretim saglikli bir
sekilde yiiriitiilemez ... (S3)”, “... cocuklarin ihtiyaclari neler, kim neye ilgi duyuyor, 6gretmen bunu iyi gézlemlemeli
... (S12)”, “Planlama asamasinda; égretmen &grencilerin hazirbulunusluk, ilgi ve 6grenme diizeyleri hakkinda
yeterli bilgiye sahip olmali ve buna gére planlama yapmalidir. Ogrencilere gére etkinlikler diizenlemeli ve yapilan
plan dogrultusunda uygulamalidir. Uygulanan etkinlikler 6grenci diizeyine gére dederlendirilmeli ve 6grencideki
ilerleme kaydedilmelidir (S16)”, “Bu noktada 6gretmenin, 6grencilerini iyi taniyarak hareket etmesinin ¢cok 6nemli

oldugunu diistiniiyorum. Planlamay: bu sekilde yapmasi 6grenmede istenilen hedefe ulastiracaktir. Diger bir

nokta, miifredata hakim olmasi cok 6nemli diye diisiiniiyorum. Ciinkdi iyi bir hazirlik ve planlama miifredata hakim
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olmadan yapilamaz. Ogrencilerin farkli hazirbulunusluk diizeylerine saygi duyarak, ilgilerini dikkate alarak
uygulama yapmak gerekir. Dederlendirme ise dgrencilerin durumunu takip etme agisindan, hem de sinif
dinamigini takip etme agisindan planlamak ve uygulamamizi gézden gegirmemiz agisindan énem arz etmektedir
(09)” ve “Planlama, uygulama ve dederlendirme asamalarinda bireysel farkliiklar gézéniinde bulundurulmalidir

... (519)” seklinde ifade etmislerdir.

Farklilastiriimis 6gretimi planlanma, uygulama ve degerlendirme konusunda fazla zaman gerektirdigi gortsini
belirtenler ise “Ogretimi planlama,uygulama ve dederlendirme kuskusuz klasik édretimden daha kapsamii
olacad icin zaman alacaktir ... (02)”, “iki ayri plan ve etkinlik hazirlamanin planlama agisindan zaman
gerektirdigini diisiiniiyorum ... (03)”, “Uzun bir siireg, zor ve hassas oldugunu diisiiniiyorum. Ogrenci merkezli
olmasi biraz daha isleri zorlastiriyor ... (S4)”, “Planlama, uygulama ve degerlendirme bireysel olarak dtistiniildiigii
igin gok zaman aliyor ... (S10)”, “Planlama kismi kagida dékiilmedigi stirece her 6§retmenin zihninde olusturacagi
bir plan dahilinde, gerekli hazirliklarin yapilmasi kosuluyla uygulanmasi kolay gibi dursa da uygulama asamasi
zaman agisindan sinirli olmak durumunda kaliyor. Dederlendirme asamasi alternatifler bakimindan égrenci
agisindan keyifli, égretmen agisindan zaman ve emek istiyor (S23)” ve “Bireysellestirilmis olmasi her diizeyde
6grenciye hitap etmesi agisindan planlamanin detayl yapilmasi biraz daha fazla zaman ve emek gerektiriyor ...

(527)” seklinde goruslerini ifade ettikleri gorilmektedir.

Bu bulgular 1siginda 6gretmenlerin  ¢ogunlugunun farkhlastirlmis 6gretimi planlanma, uygulama ve
degerlendirme konusunda hazirbulunusluk dizeyinin belirlenmesinin 6nemli oldugu, bununla birlikte bu
basamaklari uygulamak icin ¢ok fazla zaman ayrilmasi gerektigi yoninde goruglere de agirlik verildigi

gorilmektedir.

Tablo 7. Okuléncesi ve Sinif Ogretmenlerinin Farklilastiriimis Ogretimi Planlanma, Uygulama ve Degerlendirme
Hakkindaki Gorislerine iliskin Bulgular

Temalar Kodlar Okuloncesi Sinif Ogretmeni/(f) Toplam/(f)
Ogretmeni /(f)
1- Hazirbulunugluk 01, 04, 05, 06, 09 S1,S2S3, S12, S15, S16, 13
Farkhlastiriimig /65) 519, 522/(8)
Ogretimde Siireg 2- Fazla Zaman 02, 03,08, /(3) S4, 57, S8, S10, S11, 12
Gerektirmesi S15, S17, 523, S27/(9)

6. Ogretmenlerin Farkhlastirlmis Ogretimin, Ogrencilerin Bireysel ve Akademik Gelisim Siireglerine Etkisi
Bakimindan Goriisleri Nasildir? Sorusuyla ilgili Bulgular

Okuloncesi ve sinif 6gretmenlerinin farkhlastirilmis 6gretimin 6grencilerin bireysel ve akademik gelisim
sireglerine etkisine iliskin gorisleri neticesinde yapilan analizler sonucu elde edilen tema ve kodlar asagida yer
alan tabloda verilerek yorumlanmistir. Ogretmenlerin farklilastiriimis dgretimin, dgrencilerin bireysel ve
akademik gelisim sireclerine etkisine iliskin gorisleri neticesinde yapilan analizler sonucu 1 tema altinda
“gelisim”; olumlu (f:21), 6zgliven (f:8), akademik basari (f:10) ve akran 6grenme (f:4) olmak lizere 4 adet farkli

kod belirlenmistir. Belirlenen kodlar incelendiginde 6gretmenlerin 21’i farklilastiriimis 6gretimin bireysel ve
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akademik gelisim streglerine olumlu katkilarinin oldugunu, 8'i farklilagtiriimig 6gretimin 6zgliveni artirdigini, 10°u
akademik basariyr artirdigini, 4’G ise akran égrenmesine katki sagladigini belirtmistir (Tablo 8). Ogretmenlerden
bazilari “Fikrim yok (011), Her 6grenci farkli ise farkhlastiriimis 6gretim gereklidir (S13) ve ... sistem zorluyor (526)
gibi ifadelerde bulunmalari sebebiyle net bir sekilde ifade ortaya konulmadigindan belirlenen kodlar altinda

degerlendirilememistir.

Bu konuda olumlu goriis belirtenler; “Ogrencilerin hem bireysel hem akademik gelisim siiregleri farklilastiriimis
6gretim siirecinde olumlu anlamda gelisme gésterir (01)”, Farklilastirilmis 6gretim genelde égrencilerde olumlu
ybnde katki saglamaktadir ... (S1)”, “Olumlu etkilerinin oldugunu diisiiniiyorum ... (S6)”, “Olumlu etkileri mutlaka
var. Ogrenciyi kaybetmis olmuyoruz ... (S8)”, Yeterince uygulanabilirse olduk¢a olumlu olacadini diisiiniiyorum ...
(S14)”, Ogrenmenin (st diizeye ¢iktiGini diisiinerek bireysel ve akademik gelisim siireclerine olumlu etki
sagladigini s6yleyebilirim (09)" ve “Farkhlastirilmis égretimin, dgrencilerin bireysel ve akademik siireglerine

olumlu katkilari olacagini diisiintiyorum ... (529)” seklinde ifade etmislerdir.

Ozgiiven gelisimine katki sagladigini belirtenler ise “Ogrenme hizi yavas olan 6grencilerin 6zgiivenlerini
arttiracadini diisiiniiyorum ... (03)”, “Bu yéntemle égrenciler kendi 6grenme diizeyinden daha (st diizey bilgileri

n u

6grenme imkani bulur. Béylece kendisine duydudu ézgiiven artar (07)”, “Cok faydali olduguna inaniyorum.
Herkesin 6grenmesine imkan taniyor, yapabildik¢e 6zgliven ve basari artiyor (S2)”, “.. ézgiiven artar, tim
6grenciler etkin katihm saglar (S15)” , “... kendi 6grenmelerinin diizeylerinin farkinda olan bunun sorumlulugunu
alan égrencilerin daha 6zgiivenli olacaklarini diisiiniiyorum ... (S20)” , “... 6grenciler kendilerini daha fazla ifade
etme ortami yakalayabileceginden, farklilastirilmis dgretimin; dgrencilerin 6zgiiven gelistirmeleri konusunda

kayda deger katkilar saglayacagini disiintiyorum ... (529)” seklinde ifade etmislerdir.

Akademik basariyi artirdigini belirtenler ise “Uygun sartlar saglandiginda bireysel diizeyde basariyi arttiracagini,
ogrenciyi glidiileyecedini ve okula karsi olumlu bir tutum sergileyecedini diistiniiyorum (S7)”, “Bu 6gretim ¢ocuga
6zel oldugu igin her cocugun kendi en iyi oldugu alanda ilerleyecegi icin akademik gelisimine katki yapacagini
diistiniiyorum (S9)”, “Kesinlikle égrenciyi destekleyen, gelecege hazirlayan akademik olarak destekleyen bir
ogretim ... (S12)”, “Farkhlastirilmis &gretim Ggrencilerin kendi hizinda, ilgi seviyesinde ve hazirbulunusluk
diizeyinde gerceklestigi icin bireysel ve akademik gelisim siire¢lerine olumlu katki saglar ...(516)” ve “Basari
diizeyinde g6zle goriiliir bir artis olacagini éngdriiyorum ... (517)” seklinde ifade etmislerdir. Akran 6grenmesine
katki sagladigini belirtenler ise “Farkhilastiriimis 6gretim; 6grencilerin sadece dgretmen ile degil akranlari ile de
birbirlerinden 6grenmelerini sagliyor ... (S3)”, “Kesinlikle sinifa uyum, bireysel gelisim, akran iliskileri ve akademik
gelisim agisindan biiyiik faydasini gériiyorum ... (S5)”, “ ... yavas 6grenci hizli 6grenen égrenciden destek alip
akademik anlamda gelisip bireysel yénden artik yapabiliyorum deyip kendine olan giiveni gelisebilir (518)” ve “

6zellikle akran etkilesimi yoluyla kolaylastiriimis 6grenme ortamlari sunuyor (S27)” seklinde gorislerini ifade

ettikleri goriilmektedir.

Bu bulgular isiginda 6gretmenlerin ¢ogunlugu farklilastirilmis 6gretimin bireysel ve akademik siireclere olumlu

katkilar sagladigini belirtirken, cogu 6gretmenin akademik basariyi artirdigi, bazi 6gretmenlerin ise 6grencilerde

2760



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 24, 2023
100. Yil Ozel Sayisi

Ozguveni artirdig1 gorisinu belirttikleri, az sayida 6gretmeninse akran 6grenmesine katki sagladigi gorisiint

ifade ettikleri goriilmektedir.

Tablo 8. Okuléncesi ve Sinif Ogretmenlerinin Farklilastirilmis Ogretimin Ogrencilerin Bireysel ve Akademik
Gelisim Siireclerine Etkisi Hakkindaki Goriiglerine iliskin Bulgular

Temalar Kodlar Okuldncesi sinif Ogretmeni/(f) Toplam/(f)
Ogretmeni /(f)
1- Olumlu 01, 02,03, 04, 05, S1, S4, S6, S8, S10, S11, 21
06, 09, 010, 012, S14, 519, S21, S22, S29,

/(9) $30/(12)
2- Ozgiiven 03, 07/(2) S2, 515, 520, 523, 527, 8

Gelisim 529/(6)
3-Akademik Basari 08 /(1) S2,S3,S5,57,59, 512, 10

S16, 517, $27/(9)

4-Akran Ogrenme (0) S3, S5, 518, S27/(4) 4

7. Ogretmenlerin Farklilastirilmig Ogretimin Daha lyi Uygulanabilmesi, lyilestirilmesi ve Gelistirilmesine iliskin
Onerileri ve Goriigleri Nasildir? Sorusuyla ilgili Bulgular

Okuléncesi ve sinif 6gretmenlerinin farkhlastirilmis 6gretimin daha iyi uygulanabilmesi, iyilestiriimesi ve
gelistirilmesine iliskin 6nerileri ve gorisleri neticesinde yapilan analizler sonucu elde edilen tema ve kodlar
asagida yer alan tabloda verilerek yorumlanmistir. Ogretmenlerin farklilastirilmis &gretimin daha iyi
uygulanabilmesi, iyilestirilmesi ve gelistiriimesine iliskin 6nerileri ve goérisleri neticesinde yapilan analizler sonucu
1 tema altinda “Oneri”; 6gretmen yeterlikleri (f:15), donanim ve fiziki ortam (f:13), sinif mevcudu (f:12) ve aile
(f:8) olmak Uzere 4 adet farkli kod belirlenmistir. Belirlenen kodlar incelendiginde 6gretmenlerin 15%i
farkhlastirilmis 6gretimin daha iyi uygulanabilmesi icin 6gretmen yeterliklerinin artirilmasi yoniinde goris
belirtirken, 13’4 okulun donanimsal ve fiziki ortaminin gelistiriimesi gerektigini, 12’si sinif mevcutlarinin makul
diizeyde olmasi gerektigini, 8'i ise aile faktériniin dnemli oldugunu belirtmistir (Tablo 9). Ogretmenlerden
bazilarinin “Fikrim yok (011) gibi ifadelerde bulunmalari ya da bu soruya yanit vermemeleri gibi sebeplerle, net

bir sekilde ifade ortaya konulmadigindan belirlenen kodlar altinda degerlendirilememistir.

Bu konuda 6gretmen yeterliklerinin artirilmasi gérisinG belirtenler; “... farkhlastirilmis egitimin 6gretmenlerce
cok iyi bir sekilde kavranmasi icin gerekli hizmetici egitimin (uygulamaya yénelik) yapilmasi...(S1)”, “Milli Egitim
Balanhginin buna iliskin uygulanabilirligi icin egitimler verip buna gére organize etmesi gerekli. Yeterince
bilinmedigini distintyorum ... (S4)", “Ulusal bir biling, uygulanabilir siniflar ve bu farkindalikla egitilmis egitimci
olmazsa olmaz ...(S8)”, “... 6§retmenin donanimli olmasi ... (512)”, “Ogretmenlerin bu konuda gelistirilmesi ...
(S22)” ve “Ogretmenlerin, her bir 6§renciyi, temel icerikle bulusturmak igin, yasam boyu éG§renmeyi gelistirmek
icin gelisen planlar yapmalari gerekmektedir. Bunun iginde égretmen egitimi ama dolu dolu egitim yapiimalidir

(09)” seklinde ifade etmislerdir.

Donanim ve fiziki ortam faktéri konusunda goris belirtenler ise “... okul donanimi, okul gevre planlamasinin iyi

“

olmasi, 6gretmenin donanimli olmasi ... (S12)”, “... okullardaki materyal cesitliliGinin arttiriimasi ... (515)” ve “...

zengin kaynak va materyaller saglanmali. Okul disi 6grenme ortamlari ve dijital 6grenme ortamlari daha
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ulasilabilir olmalidir (S27)” seklinde ifade etmislerdir. Sinif mevcutlari ile ilgili gorus belirtenler ise “Daha iyi ve
verimli uygulanabilmesi icin sinif mevcutlari azaltiimali diye diistiniiyorum (S9)”, “... sinif 6grenci sayilari ¢ok
yliksek olmamali ... (S10)”, “Sinif sayilarinin azaltiimasi ... (512)” ve “sinif mevcutlarinin azalmasi ... (S15)” seklinde

ifade ortaya koymuglardir.

Aile faktori konusunda gorus belirtenler ise “ ... velilerin de egitilmesi gerekli, bilgilendirme toplantilari yapiimali

» ou
’

... (S5)”, ... dile é6gretmen isbirliginin arttirilmasi ... (S11)”, “... aileler de ¢ocuklarin diizeyi hakkinda diizenli olarak
bilgilendirilmeli. Yavas 6grenen ¢ocuksa bu durum veliye aktariimali ... (520)” , “... hem 6gretmen hem ebveyn

olarak da ¢ocuklarin farkliliklar: desteklenmelidir (06)” seklinde goruslerini ifade ettikleri goriilmektedir.

Bu bulgular i1s1ginda 6gretmenlerin ¢ogunlugu farklilastirilmis 6gretimin daha iyi uygulanabilmesi, iyilestirilmesi
ve gelistirilmesi icin O6gretmen vyeterliklerinin arttirilmasi gerektigini belirtirken, ¢cogu 6gretmenin okulun
donanimsal ve fiziki ortaminin gelistirilmesi gerektigi ve sinif mevcutlarinin azaltilmasi gerektigi gorislerini
belirttikleri, az sayida 6gretmeninse aile egitimi ve aile desteginin saglanmasi gerektigi gorlsiinl ifade ettikleri
gorilmektedir.

Tablo 9. Okuléncesi ve Sinif Ogretmenlerinin Farkhlastiriimis Ogretimin Ogrencilerin Bireysel ve Akademik
Gelisim Siireclerine Etkisi Hakkindaki Gérislerine iliskin Bulgular

Temalar Kodlar Okuldncesi Sinif Ogretmeni/(f) Toplam/(f)
Ogretmeni /(f)
1- Ogretmen Yeterlikleri 02, 08, 09, 010/(4) S2,54, S5, S6, S8, S12, 15
S13, 514,522,526, S30
/(11)
2- Donanim ve Fiziki Ortam 03, 04, 05, 06, 07, S2,54,512, S15, S25, 13
. 012/(6) $26, 527/(7)
Oneri
3-Sinif Mevcudu (0) S9, S10, S11, S12, S14, 12
S15, 5§17, S19, S20, S22,
$25, 527/(12)
4-Aile 05, 06, 07/(3) S1, S5, S11, 12, 520/(5) 8
TARTISMA ve SONUC

Arastirma sonucuna gore 6gretmenlerin ¢ogunun farklilastirilmis 6gretimle ilgili aldigi egitimler konusunda
olumlu goruslerinin oldugu, bununla birlikte egitimlerin yetersiz oldugunu belirten gorislerin de yer aldig
belirlenmistir. Arastirmaya katilanlardan ¢ogunun farkhlastiriimis egitim konusunda egitim almadigi ve egitim
alanlarin ¢ogunun cevrimici ortamlarda egitim aldigi belirlenmistir. Salar ve Turgut (2019) tarafindan yapilan
arastirmada yer alan 6gretmenlerin daha 6nce farkhlastiriimis 6gretim konusunda hig egitim almadiklari bulgusu,
yapilan arastirma sonucu ile benzerlik géstermektedir. Yapilan bu arastirmada bazi 6gretmenlerin farkhilastiriimis
ogretim konusunda almis olduklari egitimlere, farklilastirilmis 6gretim disindaki egitimleri yazarak cevap

vermeleri, farkhlastirilmis 6gretim konusunda yeterli farkindaliklarinin olmadigini isaret etmektedir.

Arastirmada 6gretmenlerin cogunun farklilastiriimis 6gretimin, hizli/yavas 6grenen 6grenciler agisindan siniflarda
uygulanabilirligine iliskin olumlu géruslerinin oldugu, ancak kalabalik siniflarda uygulamada giiglik yasandigini

belirten goruslerin oldugu belirlenmistir. Ko¢ ve Glrglir (2021) yapmis olduklari arastirmada, arastirma
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bulgusunu destekler sekilde, farkhlastirilmis 6gretimin daha etkili uygulanabilmesi icin sinif mevcudunun
azaltilmasi, okullarda fiziki sartlarin iyilestiriimesi onerilerini sunmustur. Sinif mevcutlarinin kalabalk oldugu
gorislini, okuldoncesi Ogretmenlerinden daha ¢ok sinif 6gretmenlerinin gbris olarak ortaya koydugu
belirlenmistir. Bu durumda ilkokullarda sinif mevcutlarinin kalabalik olmasini 6nleyecek tedbirlere ihtiyag oldugu
soylenebilir. Yapilan arastirmanin bulgusuna ek olarak, Kog ve Gurgiir (2021) her okulda is birligi saglanmasi ve
destek icin bir 6zel egitim 6gretmeni bulunmasi 6nerisini sunmuslardir. Okullarda 6zel gereksinimli 6grencilere
kapsayici egitim ortamlarinda, farklilastirilmis 6gretim iceriklerinin hazirlanmasi konusunda o6zel egitim

O0gretmenleri dnemli destekler saglayabilir.

Diger bir arastirma sonucu, 6gretmenlerin blyik c¢ogunlugunun farklilastinlmis 6gretime iliskin olumlu
gorislerinin oldugunu, ancak bazi 6gretmenlerin kalabalik siniflarda uygulama giicligl ve fazla zaman
gerektirmesi gibi olumsuz gorislerinin de yer aldigini gostermektedir. Alanyazinda yapilan arastirmalarda,
arastirma bulgusuna paralel olarak, farkhlastirilmis 6gretimin sinif iklimine olumlu katkilar sagladigi bulunmustur
(Salar, 2018; Salar ve Turgut, 2019). Ugurel (2018) tarafindan yapilan arastirmada farkhlastiriimis 6gretimin
Ogrencilerin 6grenmeye yonelik olumlu sekilde tutum sergilemelerine katki sagladigi bulgusu arastirma
sonuglariyla benzerlik géstermektedir. Yapilan bir arastirmada sinifin kalabalik olmasi nedeniyle 6gretmenlerin
ogrencilere fazla zaman ayiramadigi, farkhlastirilmis 6gretim yonteminin kalabalik siniflarda uygulanmasinin
dezavantaj olusturdugu bulgusu (Ugurel, 2018, s. 115), yapilan bu arastirmanin sonucunu desteklemektedir.
Farkhlastiriimis 6gretimde etkinliklerin hazirlanmasi ve 6grenme ortaminin diizenlemesi zaman gerektirmektedir
(Ugurel, 2018, s.118). Yapilan arastirmada 6gretmenler farkhlastirilmis 6gretimin gerceklestirebilmesi igin fazla
zaman gerektigini belirtmislerdir. Ogretmenlerin ziimre calismalari ve etkinlik planlamalarinda esgiidiim halinde

olmalari, zamani etkili kullanma ve farklilastiriimis ders igerikleri hazirlamalarinda yardimci olabilir.

Yine bu arastirma sonucunda, Ogretmenlerin blylk c¢ogunlugunun farklilastiriimis 6gretim konusunda
Ozyeterliklerinin yetersiz dizeyde oldugu, bununla birlikte bazi 6gretmenlerin, kendisini yeterli gordigi yoninde
gorislerin de yer aldig belirlenmistir. Yapilan arastirma sonucuna benzer sekilde, Buhur vd. (2022) tarafindan
yapilan arastirmada o6gretmenlerin, farkhlastirilmis 6gretim konusunda net bilgilere sahip olmadiklari, farkh
6grenme hizina sahip 06grencilerle farkl etkinlikler yapma seviyelerinin istenilen dizeyde olmadigi, farkli
degerlendirme yontemlerini neredeyse hig kullanmadiklari sonucuna ulasiimistir. Yapilan bu arastirmanin ¢alisma
grubunda yer alan 6gretmenlerin gogunun farkhlastirilmis 6gretim konusunda bir egitime katilmamis olmasi,

arastirma bulgusunun bu yonde ¢ikmasina sebep olmus olabilir.

Bu arastirmada 6gretmenlerin ¢ogunlugunun farklilastiriimis 6gretimi planlanma, uygulama ve degerlendirme
konusunda hazirbulunusluk diizeyinin belirlenmesinin dnemli oldugu, bununla birlikte bu basamaklari uygulamak
icin cok fazla zaman ayrilmasi gerektigi yoniinde gorislerin oldugu sonucuna ulasilmistir. Arastirma bulgusunda
o6gretmenler, 6grenci hazirbulunuslugunun o6nemli oldugunu belirtmesine karsin; Ko¢ ve Glrglr (2021)
tarafindan yapilan arastirmada 6gretmenlerin egitim 6gretim siireclerinde farkliliklari goz ardi ettikleri, planlama,

uygulama ve degerlendirme asamalarina farkhhklari yansitmadiklari, mifredat yogunlugu ve sinif mevcutlarinin
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kalabalikhgi, fiziksel kosullardaki yetersizlikleri ve 0gretmen vyeterliliklerini gerekce olarak gosterdikleri
belirlenmistir. Bu durum 06gretmenlerin bireysel farkhliklarin farkinda olduklarini; ancak 6grencilere

farkhlastirilmis 6gretim hizmeti sunma konusunda yetersiz kaldiklarini isaret etmektedir.

Yapilan arastirmada, 6gretmenlerin cogunlugu farklilastirilmis 6gretimin bireysel ve akademik siireglere olumlu
katkilar sagladigini belirtirken, ¢ogu 6gretmenin akademik basariyi artirdig, bazi 6gretmenlerin 6grencilerde
ozglveni artirdig1 gorlsini belirttikleri, az sayida 6gretmeninse akran 6grenmesine katki sagladigi gorisiini
ifade ettikleri ortaya konulmustur. Yapilan arastirma sonuglarini destekler sekilde, alanyazinda farklilastiriimis
Ogretim yontemlerinin 6grencilerin akademik basarilarini artirdigi sonuglarina ulagilmistir (Buhur vd. 2022; Demir
ve Girol , 2017; Koeze, 2007). Buhur vd. (2022) tarafindan yapilan arastirmada farklilastiriimis 6gretimin
ogrencilerin motivasyonu ve daha fazla glidiilenmesini saglamasi bulgusu, yapilan arastirmadaki 6grencilerin
dzglivenlerinin artmasi bulgusu ile drtiismektedir. Ogrencilerin kendilerine yakin seviyedeki akranlariyla birlikte
¢alismalari, gruplar igerisinde ait olma hissini yagamalari, konularla alakali daha fazla materyal ve uyaricilarla
karsilagsmalari, daha etkili ve kalici 6grenmelerini saglamaktadir (Demir ve Giirol, 2017). Bu arastirmada sinif
O0gretmenlerinin, okuldncesi 6gretmenlerinden daha fazla farkhlastiriimis 6gretimin akran 6grenmesine katki
sagladigl bulgusu, 68renci yas grubunun daha biyuk olmasi ve 6grencilerin 6grenim durumlarinin daha kolay
gozlemlenmesinden kaynaklanmis olabilir. Arastirma bulgularina benzer sekilde literatiirede farkhlastiriimis
O0gretimin 6grencilerin akran 6grenmesine ve iletisim becerilerine olumlu katkilar sagladigini ortaya koyan

arastirmalar bulunmaktadir (Avci vd., 2009; Demir ve Gilirol, 2017; Gregory ve Chapman, 2012; Smutny, 2003).

Bu arastirmada, 6gretmenlerin ¢ogunlugu farklilastirilmis 6gretimin daha iyi uygulanabilmesi, iyilestirilmesi ve
gelistiriimesi icin 6gretmen yeterliklerinin arttirilmasi gerektigini, cogu 6gretmenin okulun donanimsal ve fiziki
ortaminin gelistirilmesi ve sinif mevcutlarinin azaltiimasi gerektigi gorislerini belirttikleri, az sayida 6gretmeninse
aile egitimi ve aile desteginin saglanmasi gerektigi goriistini ifade ettikleri belirlenmistir. Literatlirde arastirma
bulgusunu destekler sekilde 6gretmenlerin farklilastirilmis 6gretim konusunda yeterli olmadiklarini ortaya koyan
arastirmalar yer almaktadir (Kog, 2016; Mertol, 2014). Farkhlastiriimis 6gretim konusunda egitim fakiltelerinde
bir ders almamalari sebebi ile arastirma sonuglari bu yénde ¢ikmis olabilir. Yapilan arastirmada, 6gretmenlerin
uzman ogretmenlik, baségretmenlik egitim programlarinda ¢evrimici olarak egitim almalari yeterli farkindaligin
olusmasina katki sunmus olabilir. Ancak uygulama noktasinda yetersiz kalmalari sebebiyle ylizylize egitim
uygulamasini almalari, farklilastirilmis 6gretim yénteminin dgrenilmesinde daha etkili olabilir. Ogretmenlerin
farkhlastirilmis 6gretim konusunda yeterliklerinin artirilmasi, 6gretmenlerin yapilandirmaci yaklasim kuramini

uygulamasina da 6nemli katkilar saglayabilir (Mutlu ve Oztiirk, 2017).

Arastirmada kalabalik siniflarda farkhlastirilmis 6gretimin uygulanmasinda gliclikler yasandigi konusunda
gorisler ortaya konulmustur. Kog ve Girgir (2021) tarafindan yapilan arastirmada arastirma bulgusunu destekler
sekilde farklilastirilmis 6gretimin uygulanabilmesi icin sinif mevcutlarinin azaltilmasi 6nerilmistir. Literatlrde
yapilan farkli arastirma bulgularinda farkhlastirilmis 6gretimin gelistirilmesine yonelik; 6gretmenlerin okullarda

fiziksel sartlarin iyilestiriimesi, materyal destegi saglanmasi Onerileri, yapilan arastirma sonuglari ile paralellik
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gostermektedir (Demir ve Girol, 2017; Kog, 2016). Arastirmada farklilastiriimis 6gretimin uygulanmasinda ailenin
de desteginin alinmasi gerektigi belirlenmistir. Olgay Gl (2014) tarafindan yapilan arastirmada da benzer sekilde
farkhlastirilmis 6gretimde aile desteginin 6nemi belirtilmistir. Sinif ici uygulamalar konusunda farklilastiriimis

Ogretimin islenis sureci ve faydalari ile ilgili ailelerin bilgilendirilmesi, veli desteginin alinmasina da katki sunabilir.

ONERILER

Arastirmadan elde edilen sonuglar dogrultusunda; Milli Egitim Bakanligi tarafindan 6gretmenlere farkhlastirilmis
O0gretim konusunda ylzylize egitimler verilmesi, farkhlastirilmis 6gretim yonteminin 6gretmenlerce okuldncesi
diizeyinden itibaren siniflarda uygulanmasi, Milli Egitim Bakanligi tarafindan sinif mevcutlarini egitim
faaliyetlerini olumsuz etkilemeyecek makul sayida tutacak tedbirlerin alinmasi, icerik hazirlama ve zaman
tasarrufu saglamak igin farkhlastirilmig 6gretim uygulamasinin zimre 6gretmenlerinin ortak calismasi ile
yapilmasi, rehber 6gretmenler tarafindan ailelere yonelik bireysel farkliliklar konusunda seminer verilmesi, okul
yonetimlerince farklilastirilmis 6gretimi destekleyecek donanimlarin ve fiziki ortamlarin saglanmasina yonelik
tedbirlerin alinmasi, tiniversitelerin egitim fakultelerinde lisans diizeyinde farkhlastirilmig 6gretim yéntemlerinin
derslerde okutulmasi dnerilmektedir. Ayrica bu arastirma Ankara ili Cubuk ilgesindeki resmi okullarda gérevli
okuldncesi ve sinif 6gretmenlerinden elde edilen verilerle sinirlidir. Arastirmacilarin farkhlastirilmis 6gretim

konusunda, farkl bolgelerde farkl branglari da igine alan kapsamli arastirmalar yapmasi 6nerilmektedir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.” Bu arastirma icin Ankara
Yildirim Beyazit Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan 14.06.2023 tarih ve 06-126 sayil etik kurul

onayi alinmistir.
Yazarin Katki Orani Beyani: Yazarin katki orani %100°dr.
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