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ABSTRACT

The lack of a common program in teaching Turkish as a foreign language increases the importance
of textbooks. Textbooks often replace curricula and teaching processes are carried out according
to textbooks. Workbooks are the second most widely used teaching material after textbooks in
teaching Turkish as a foreign language. Workbooks: mostly in extracurricular processes, aim to
repeat and reinforce what is learned in the textbooks and to give feedback to the students. The
ability of students to understand the texts in the workbooks varies according to the understandable
input level of the vocabulary in the texts. For this reason, the harmony of the vocabulary between
the workbooks and the textbooks is very important and the content in the workbooks should be
compatible with the competencies desired to be gained by the students in the textbooks. This
study, which aims to examine the vocabulary compatibility in the course and workbooks used in
teaching Turkish as a foreign language, was planned as qualitative research. In the study, a case
study, one of the qualitative research designs, was carried out and document analysis method was
used to obtain the data. The study object of the study consists of the Al course and workbooks
belonging to the Yedi Iklim Turkish Teaching Set (YITOS) and the Istanbul Turkish Teaching Set for
International Students (iITOS), which are widely used in the field. According to the results obtained
from the research, the number of different vocabularies in the YITOS Al course book is 36.12%
more than the number of different vocabularies in the YiTOS Al workbook; It has also been
determined that the number of different vocabularies in the iTOS A1 textbook is 80% more than
the number of different vocabularies in the iTOS A1 workbook. 24.69% of the number of different
vocabularies in the YiTOS workbook is not found in the YiTOS textbook; and 17.94% of the number
of different vocabularies in the ITOS workbook is not found in the ITOS textbook.

Keywords: Course and workbooks, vocabulary, teaching Turkish as a foreign language.
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INTRODUCTION

Institutions that carry out teaching activities in Turkish as a foreign language organize the teaching process
according to the teaching sets they use in general. When the existing teaching sets are examined, it is seen that
the vocabulary and grammar structures have great differences compared to teaching sets. The vocabulary or
grammar structure taught at the Al level in any teaching set is at the A2 or B1 level in another teaching set. This
situation directly affects the language proficiency of the students at the level they have completed. The lack of a
common curriculum based on the existing teaching sets used in teaching Turkish as a foreign language increases
the importance of the teaching sets. Teaching sets: it includes textbook, workbook, teacher's guide book,
grammar book, etc. contains materials. Some of these materials may not be included in the teaching sets or
additional materials may be included. However, in general terms, it is possible to say that the two basic materials

used by students in a teaching set consist of a course book and a workbook.

Textbooks, one of the most decisive and guiding tools of planned and programmed education studies, continue
to maintain their popularity despite today's approaches and are widely used in teaching processes (Demirel and
Kiroglu, 2021, p. 4). Many teachers give more importance to the textbooks than the curricula and implement
their practices regarding learning-teaching activities in line with the textbooks (Hayirsever, 2010, p. 31).
Workbooks contain activities that enable students to repeat the information conveyed in the textbooks, and
these activities are generally prepared for assessment and evaluation (Kullantas, 2007, p. 52). Workbooks are
materials that enable the repetition of the information learned in the textbooks and provide feedback on what
has been learned. In the field of teaching Turkish as a foreign language, there have been many studies on the
vocabulary in the textbooks, but there are almost no studies on the workbooks. The workbooks included in the
teaching sets are the most frequently used materials in the teaching process after the textbooks. In foreign
language teaching processes that progress according to spiral programming approaches, workbooks should be

appropriate for the level and compatible with the textbooks.

The instruction sets used in teaching Turkish as a foreign language consist of activities to develop four basic
language skills. Comprehension skills that enable language learners to encounter inputs have more content in
teaching kits. In comprehension skills, it is aimed that students gain competence in comprehension and
expression skills of the language by enabling them to learn or acquire the elements of the vocabulary and
grammatical structures. In this sense, the elements of the vocabulary in the teaching sets and the activities

related to their teaching have a very important place.

Words are the equivalent of intellectual or symbolic entities and concepts as sound and writing, and sometimes
they are in the position of an important part of the concepts and sometimes they are in the position of itself
(Karatay, 2007, p. 142). The concept is “the language unit that consists of one or more syllable sound groups and
that, when used alone in the mind, between people speaking the same language, corresponds to a certain
concrete concept or reflects an abstract certain emotion and thought, or establishes a relationship between

concrete and abstract concepts” (Korkmaz,1992, p. 100). “When people store abstract or concrete entities and
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concepts in their memory, they always use the corresponding symbols. Symbols have created ideograms, sounds,
syllables, and words in oral and written languages with the invention of writing” (Karatay, 2007, p. 142-143).
Vocabulary is not just symbols, codes or signs established by the combination of some sounds in the language.
Vocabulary is also the conceptual world of the society, the reflector of the culture, and a cross-section of the

world view (Aksan, 2004, p. 7).

Vocabulary is defined as "the whole of words in a language, vocabulary, word-hoard, thesaurus, vocabulist, word
group" according to the Turkish Language Institution (t.y.). Although thesaurus is defined synonymously with
vocabulary in this definition made by the Turkish Language Association, in fact, thesaurus is a concept that
includes all the units that show the word feature in the language under the vocabulary (Bas, 2010, p. 140).
According to Aksan (2004, p. 26-39), vocabulary is; consists of basic vocabulary (core words), foreign words,
idioms, proverbs, relationship words (patterns), stereotypes, terms and translated words. Aksan means word-

hoard with the concept of basic vocabulary (core words) (Bas, 2010, p. 141).

“Vocabulary and basic vocabulary are separate concepts. Basic vocabulary, also called core words, is the most
basic language units that people use frequently in their daily life in line with their needs and have not changed
much for centuries” (Celik, 2019, p. 148). In determining the boundaries of the basic vocabulary, human should
be determined as the focal point. Concepts that meet the most basic needs such as eating and drinking, especially
organ names, kinship names, numbers, basic concepts that fall into material and spiritual culture are core words
(Aksan 2004, p. 26). In teaching Turkish as a foreign language, special importance should be given to teaching
core words at the basic level. Core words contain features that will meet the language learner's daily language

needs.

Along with words, stereotyped units also have an important place in language teaching (Gogen et al. 2020, p. 3).
There are idioms, reduplications, compound, and formulaic words among formulaic language units (Gokdaysi,
2019, p. 169). Idioms, proverbs, and reduplications in the vocabulary are the elements that should be included
in the teaching of Turkish as a foreign language from the basic level. However, in the teaching process, it is
beneficial to make a choice considering the frequency of use in daily life in the basic level of idioms and proverbs

and to include the proverbs and idioms that contain the basic vocabulary.

Stereotyped words, also called relationship words, define expressions such as good morning, excuse me, bon
appetit, which are customary to be used among individuals in society (Aksan, 2004, p. 34). Moulded words show
very close similarities with proverbs, idioms, and reduplications in terms of structure. However, some formulaic
words can also consist of a single word (Gékdayi, 2008, p. 105). Mould words are very important in terms of
teaching as they directly reflect the cultural elements of the learned language. In the process of teaching Turkish
as a foreign language, it is necessary to give an intense place to the teaching of formulaic words from the first
lesson. Pattern words including greetings and farewells constitute the first vocabulary teaching in the Turkish

teaching process.
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According to Aksan (2004, p. 35), stereotypes are defined as "universal words that famous people, rulers,
thinkers, artists say in a certain situation, due to a certain event". Although it is essential to transfer the culture
of the target language in foreign language teaching processes, it is necessary to include the universal culture and
their own cultures of the students, especially at the basic level. For this reason, the use of stereotyped words

appropriate for the level at the basic level is a matter that can affect the teaching process positively.

Although the terms are the vocabulary elements that should be included in the Turkish teaching processes
carried out for more specific purposes, the terms with a high frequency can be used from the basic level. In this
sense, it is expected that the ratios of terms in the textbooks and workbooks prepared for the basic level will be

low.

“The development of vocabulary in language development is extremely critical in terms of knowing all beings
and actions” (Karadag, 2019, p. 4). The insufficient level of development of vocabulary does not make it possible
to provide the competencies of the four basic language skills. In this sense, teaching vocabulary emerges as a
teaching area that should be given careful attention in teaching Turkish as a foreign language. Pilav (2008, p. 53)
states that the first and basic skill to be acquired to learn a language is to learn a sufficient number and variety
of words, which correspond to the concepts, with different meanings. Grammar is generally seen as a focal point
in language teaching and vocabulary teaching is often not sufficiently considered. However, words are the
building blocks of foreign language teaching because they carry their meanings, and therefore, very little of a
foreign language can be taught to students without teaching grammar, while it is not possible to give students

anything without teaching vocabulary (Agik, 2013, p. 268).

In teaching Turkish as a foreign language, students should be provided with a wide range of active and passive
vocabulary (Senyigit and ince, 2015, p. 966). One of the most important issues in the materials used in the process
of teaching Turkish as a foreign language is the vocabulary elements in the materials (Gégen and ileri, 2022, p.
227). The vocabulary of language learners can vary according to the four basic language skills. Vocabulary of
reading and listening skills in general is more comprehensive than the vocabulary of speaking and writing skills.
While the proficiency levels of reading and listening skills correspond to lower-level skills according to Bloom's
Taxonomy, the proficiency levels of speaking and writing skills correspond to higher-level skills. In this context,
the vocabulary of narration skills is more limited than comprehension skills. The variability in vocabulary seen in
the comprehension and expression skills of foreign language learners may also differ within these skills. A
person's vocabulary in reading skills may be more comprehensive than listening skills, or vice versa. For example,
language learners who are in an environment where the target language is not spoken naturally, have a more
comprehensive vocabulary in reading skills than listening skills. The language learner may not be able to make
sense of the vocabulary that he can make sense of in reading, in the listening skill due to the unique features of
vocalization. Similarly, in cases where the target language is acquired in its natural environment, especially in
languages where the spelling and pronunciation of the vocabulary are different, the vocabulary acquired in the

listening skill can be more comprehensive than the reading skill.
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The important thing in terms of vocabulary is quality, not quantity. In this direction, the quality of vocabulary
elements should be considered when constructing environments related to language teaching (Bas, 2010, p.
151). In teaching Turkish as a foreign language, the level of the student is decisive in terms of gaining vocabulary.
The words to be taught should be appropriate for the level and should take priority according to the frequency

of use in daily life.

The input hypothesis has an important place in how a foreign language can be learned. According to the input
hypothesis, language acquisition occurs through the understanding of a message being transmitted by the
receiver. If it is accepted that we acquire languages through understandable input, it is concluded that the most
important element of a language teaching program is input. (Krashen and Terrell, 1998, p. 55). Input is a
necessary and vital factor in foreign language learning (Benati, 2020, p. 69). Effective input always precedes
effective output (Min, 2013, p. 67). Input refers to the language that foreign language learners hear and read,
with a communicative purpose. In foreign language learning, students hear or read the language, which includes
specific language features such as vocabulary, grammar, pronunciation, and other information. These features
enter the language system of the student only if they relate to some kind of meaning and are understandable by

the student (Benati, 2020, p. 60).

Workbooks, which are widely used by students in teaching Turkish as a foreign language, aim to repeat and
reinforce what is learned in the textbook, mostly in extracurricular processes. Students' ability to understand the
texts in the workbooks depends on the understandable input level of the vocabulary in the texts. For this reason,

the harmony of vocabulary between workbooks and textbooks is very important.

This study aims to examine the vocabulary compatibility in the course and workbooks used in teaching Turkish
as a foreign language. The main problem statement of the study is the question of "How is the vocabulary
compatibility between the course and workbooks used in teaching Turkish as a foreign language?". In addition

to this problem statement, the study also seeks answers to the following sub-questions.

1. When the textbooks and workbooks used in teaching Turkish as a foreign language are compared in
terms of the number of different vocabulary elements, how is the harmony among them?

2. When the number of different vocabulary elements in the course and workbooks used in teaching
Turkish as a foreign language are compared in terms of teaching sets, how is the harmony among them?
3. What are the numerical and proportional values of the vocabulary elements that are included in the

workbooks of the teaching sets used in teaching Turkish as a foreign language but not in the textbooks?

METHOD

This study, which aims to determine the harmony of vocabulary between course and workbooks used in teaching
Turkish as a foreign language, was planned as qualitative research. In the study, a case study, one of the

gualitative research designs, was conducted. In the study, document analysis method was used to obtain data.
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“Document analysis includes the analysis of written materials containing information about the case or cases

aimed to be investigated” (Yildirim and Simsek, 2016, p. 189).

Inspection Object

The inspection object of the study consists of the Al course and workbooks belonging to the Yedi Iklim Turkish
Teaching Set and the Yeni Istanbul Turkish Teaching Set for International Students, which are widely used in
teaching Turkish as a foreign language. In a study conducted by Erdil (2018, p. 108), Turkish teaching sets used
in Higher Education Institutions were determined. According to this research, it has been determined that Yedi
Iklim Turkish Teaching Set, Istanbul Turkish for Foreigners and Gazi Turkish Language Teaching Set are the three
most used teaching sets. In the research, it was determined that the Yedi Iklim Turkish Teaching Set was used in
33 universities, the Istanbul Turkish Language Teaching Set was used in 17 universities, and the Gazi Turkish
Language Teaching Set was used in 17 universities. For this reason, Yedi Iklim Turkish Teaching Set and Yeni

Istanbul Turkish Teaching Set for International Students were chosen as the study object of the study.

Since workbooks are mostly used in extracurricular processes, the comprehensible input amount of the
vocabulary elements in these books should be well-adjusted. Level Al is the first level where the target audience
encounters the vocabulary of the target language. In this respect, it can be said that the level of understandable
input in the texts that the target audience will encounter at the Al level is quite limited. For this reason, within

the scope of the study, course and workbooks belonging to the Al level were chosen as the object of study.

All parts used by the students in the textbooks were included in the scope of the study to determine the
vocabulary compatibility in the course and workbooks of the Yedi Iklim Turkish Teaching Set at the Al level and

the Yeni Istanbul Turkish Language Teaching Set for International Students.

“Preparatory work, reading, listening, speaking, writing, grammar, what about you, watch-learn, daily
expressions, shoot yourself, you have the microphone, one step further, from culture to culture, let's have fun
and learn, what we learned and word list” parts in the Istanbul Turkish for Foreigners Teaching Set A1l course and
workbook, were examined within the scope of the study. “How should | use this book?” part is not included in
the scope of the study in terms of appealing to the instructors and having many vocabulary elements above the

level.

Preparation for the unit, reading, listening, speaking and writing, grammar, vocabulary, assessment and self-
assessment parts of Yedi Iklim Turkish Teaching Set Al textbook and workbook were examined within the scope
of the study, however, the index part was not included in the context of the study because it was determined

that some words in the index part were not included in the units.
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Collection and Analysis of the Data

To collect the data in the research, first of all, the parts of the course and workbooks included in the scope of the
study were transferred to the computer environment. “Simple Concordance Program 5.0.1” and “Microsoft

|"

Excel” programs were used to analyse the data.

Within the context of the research, the following points were taken into consideration in determining the
harmony of vocabulary in the Yedi Iklim Turkish Teaching Set and the Al course and workbooks in the Istanbul

Turkish Teaching Set for International students.

1. The words were analysed by making them simple and grouped into basic words, idioms, proverbs and
reduplications.

2. In the determination of idioms and proverbs, the dictionary of proverbs and idioms at the address
“sozluk.gov.tr” belonging to the Turkish Language Institution was taken as basis.

3. Private names were not included in the study.

4. Since there is no teaching about passive and causative structure at Al level, passive and causative forms
of verbs are included in the scope of the study.

5. The words with the suffix "-lI" and "slz" in the current Turkish dictionary "sozluk.gov.tr" belonging to

the Turkish Language Institution have been preserved.

FINDINGS

The data obtained from the course and workbooks, which are considered as the object of study in the research,
are shown comparatively, firstly in terms of numerical data of different vocabulary elements, and then in terms

of the harmony of different vocabulary elements in the course and workbooks through tables and graphs.

Numerical Data on Vocabulary Elements in Al Level Courses and Workbooks in Instructional Sets Used in

Teaching Turkish as a Foreign Language

In this section, the different vocabulary elements in the Al level course and workbooks in the Yedi Iklim Turkish
Teaching Set and the Istanbul Turkish Teaching Set for International Students are shown numerically with tables

and graphics.

Numerical Data of Different Basic Words in YiTOS and iTOS A1 Course and Workbooks

Table 1. Numerical Data of Different Basic Words

Textbook Workbook
YiTOS 1706 1261
iTOS 1431 806
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Numerical Data of Different Basic Words

B Textbook m Workbook

1706
1431

YITOS iTOS

Figure 1. Numerical Data of Different Basic Words

When the basic words in the Al course and workbooks were examined, 1706 different basic words in the YiTOS
Al course book, 1261 in the YiTOS A1 workbook, 1431 in the iTOS A1 workbook, and 806 in the ITOS A1 workbook

were identified.

It has been seen that the number of different basic words in the YITOS A1l textbook is 35.29% more than the
number of different basic words in the YiTOS A1 workbook; and the number of different basic words in the iTOS
A1 textbook is 77.54% more than the number of different basic words in the ITOS A1 workbook. Since workbooks
are additional course materials and are mostly used in extracurricular processes, it is considered that it is quite

normal that the number of different basic words in workbooks is less than in course books.

It has been seen that the number of different basic words in the YiTOS A1 textbook is 19.22% more than the
number of different basic words in the ITOS Al textbook; and the number of different basic words in the YiTOS
A1 workbook is 56.45% more than the number of different basic words in the ITOS A1 workbook. It is a positive
situation that the ratio of different basic word numbers between YiTOS and iTOS Al textbooks is below 20%.
However, the fact that the ratio among Al workbooks is over 50% will cause the time allocated to workbooks to

differ from each other.

Numerical Data of Different Idioms in YITOS and ITOS A1 Course and Workbooks

Table 2. Numerical Data of Different Idioms

Textbook Workbook
YiTOS 59 35
iTOS 47 15
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Numerical Data of Different Idioms

B Textbook m Workbook

47

YiTOS iTOS

Figure 2. Numerical Data of Different Idioms

When the idioms in the Al course and workbooks were examined, 59 different idioms in the YiTOS Al course
book, 35 different idioms in the YiTOS A1 workbook, 47 in the iTOS Al course book, and 15 different idioms in
the iTOS A1 workbook were found.

The fact that the number of different idioms in the YiTOS A1l course book is 68.57% more than the number of
different idioms in the YiTOS Al workbook; and the number of different idioms in the iTOS Al textbook is
213.33% more than the number of different idioms in the iTOS A1l workbook have been seen. It is considered
that it is quite normal that the number of different idioms in the workbooks is less than in the textbooks, since
the workbooks are additional course materials and are mostly used in extracurricular processes. However, the
rate of 213.33% among ITOS course books and workbooks is quite high. It is thought that it is very important to
reinforce the vocabulary elements that are aimed to be taught in the textbooks by repeating them in the
workbooks. It is very important that the idioms and proverbs in the textbooks, which are more difficult to teach

than the basic words, are included in the workbooks to ensure that they are repeated and reinforced.

It is seen that the number of different idioms in the YiTOS A1 course book is 25.53% more than the number of
different idioms in the iTOS Al course book; and the number of different idioms in the YiITOS A1 workbook is
133.33% more than the number of different idioms in the iTOS A1 workbook. It is thought that it is a positive
situation that the proportional difference between the number of different idioms between YiTOS and ITOS A1l
textbooks is not very high. It is thought that if the ratio among Al workbooks is above 100%, the time to be

allocated to workbooks will differ from each other.

Numerical Data of Different Proverbs in YiTOS and iTOS A1 Course and Workbooks

Table 3. Numerical Data of Different Proverbs

Textbook Workbook
YiTOS 0 0
iTOS 0 0
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No proverbs were found in YiTOS and iTOS course and workbooks. It can be said that proverbs are the most
difficult element in teaching vocabulary elements. For this reason, it is more appropriate to realize the teachings
of proverbs at more advanced levels. However, in cases where the basic words and grammatical structures of

the proverb are not above level, it is considered that there is no harm in including proverbs at the basic level.
Numerical Data of Different Reduplications in YITOS and iTOS A1 Course and Workbooks

Table 4. Numerical Data of Different Reduplications

Textbook Workbook
YiTOS 10 8
iThs 7 4

Numerical Data of Different Reduplications

B Textbook m Workbook

YiTOS iTOS

Figure 3. Numerical Data of Different Reduplications

When the reduplications in the Al course and workbooks were examined, 10 different reduplications in the YITOS
Al course book, 8 different reduplications in the YiITOS Al workbook, 7 in the ITOS Al course book, and 4

different reduplications in the ITOS A1 workbook were found.

It is seen that the number of different reduplications in the YITOS A1 course book is 30% more than the number
of different reduplications in the ITOS A1 course book; and the number of different reduplications in the YITOS
A1 workbook is 100% more than the number of different reduplications in the ITOS A1 workbook. In fact, it is
seen that the number of reduplications in the YITOS workbook is higher than the number of reduplications in the

ITOS textbook.

Numerical Data of Different Vocabulary in YITOS and iTOS A1 Course and Workbooks

Table 5. Numerical Data of Different Vocabulary

Textbook Workbook
YiTOS 1775 1304
iTOS 1485 825
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Numerical Data of Different Vocabulary

m Textbook = Workbook

1775
1485

YITOS iTOS

Figure 4. Numerical Data of Different Vocabulary

As a result of the numerical sum of different basic words, idioms, proverbs and reduplications in Al course and
workbooks, a totally different vocabulary result was obtained. In this sense, a totally of 1775 different vocabulary
in the YiTOS A1 textbook and 1304 different vocabulary in the YiTOS workbook has been used; and It has been
determined that a total of 1485 different vocabulary in the ITOS A1 textbook and 825 different vocabulary in the
iTOS workbook has been used.

It is seen that the number of different vocabularies in the YITOS A1l course book is 36.12% more than the number
of different vocabularies in the YiTOS A1 workbook; and the number of different vocabularies in the iTOS Al
textbook is 80% more than the number of different vocabularies in the ITOS A1 workbook. Since workbooks are
additional course materials and are mostly used in extracurricular processes, it is considered that it is quite

normal that the number of different vocabularies in workbooks is less than in course books.

The fact that the number of different vocabularies in the YITOS A1l textbook is 19.53% more than the number of
different vocabularies in the ITOS Al textbook; and the number of different vocabularies in the YiTOS Al
workbook is 58.06% more than the number of different vocabularies in the ITOS A1 workbook has been seen. It
is considered to be a positive situation that the ratio of different vocabulary numbers between YiTOS and ITOS
Al textbooks is below 20%. It is thought that the ratio between Al workbooks being over 50% will cause the time

to be allocated to the workbooks to differ from each other.

Numerical Data on the Compatibility of the Vocabulary in the Teaching Sets Used in Teaching Turkish as a

Foreign Language in A1 Level Courses and Workbooks

In this section, the harmony between the different vocabulary elements in the Al level course and workbooks in
the Yedi Iklim Turkish Teaching Set and the Yeni Istanbul Turkish Teaching Set for International Students are

shown numerically with tables and graphics.
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Numerical Data on the Compatibility of Basic Words in YITOS and ITOS A1 Course and Workbooks

Table 6. Numerical Data on the Concordance of Different Basic Words

Textbook Workbook In the Workbook but Not
in the Textbook
YiTOS 1706 1261 297
iTOS 1431 806 144

Numerical Data on the Concordance of Different Basic Words

M Textbook B Workbook In the Workbook but Not in the Textbook

1706
1431

297
144

YiTOS iTOS

Figure 5. Numerical Data on the Concordance of Different Basic Words

When YITOS and iTOS Al course and workbooks are examined, it is seen that 1706 different basic words in the

YiTOS course book and 1261 different basic words in the workbook are used. It has been determined that 297

different basic words in the YiTOS workbook are not found in the YiTOS textbook. It is seen that 1431 different

basic words in the ITOS textbook and 806 different basic words are used in the workbook are used. It has been

also determined that 144 different basic words in the ITOS workbook are not found in the ITOS textbook.

23.55% of the different basic words in the YiTOS workbook are not found in the YiTOS textbook. And also 17.87%

of the different basic words in the ITOS workbook are not found in the ITOS textbook.

It is thought that the fact that the inputs encountered by the students in the workbooks are not comprehensible

inputs will have a negative effect on the learning process due to the fact that the workbooks are mostly additional

materials used by the students in extracurricular processes and the understandable input level of the target

audience at the Al level is quite limited.

Numerical Data on the Compatibility of Idioms in YITOS and ITOS A1 Courses and Workbooks

Table 7. Numerical Data on the Concordance of Different Idioms

Textbook Workbook In the Workbook but Not
in the Textbook
YiTOS 59 35 20
iTOS 47 15 3
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Numerical Data on the Concordance of Different idioms

W Textbook B Workbook In the Workbook But Not in the Textbook

59

YiTOS iTOS

Figure 6. Numerical Data on the Concordance of Different Idioms

When YiTOS and iTOS A1l course and workbooks are examined, it is seen that 59 different idioms are used in the
YITOS course book and 35 different idioms in the workbook. It has been determined that 20 different idioms in
the YiTOS workbook are not found in the YITOS textbook. It is seen that 47 different idioms are used in the ITOS
course book and 15 different idioms in the workbook. It has been determined that 3 different idioms in the ITOS

workbook are not found in the ITOS textbook.

57.14% of the different idioms in the YITOS workbook are not found in the YiTOS textbook. 20% of the different

idioms in the ITOS workbook are not found in the ITOS textbook.

Teaching idioms and proverbs in vocabulary is more difficult than teaching other vocabulary elements. In this
sense, it is thought that the idioms in the workbooks, which are mostly used in extracurricular processes by the
target audience, should be considered as understandable input. It is thought that it is very difficult to extract the

meanings of idioms in Al-level texts from the context and learn them by themselves.

Numerical Data of the Compatibility of Reduplications in YITOS and iTOS A1 Course and Workbooks

Table 8. Numerical Data on the Compatibility of Different Reduplications

Textbook Workbook In the Workbook but Not
in the Textbook
YiTOS 10 8 5
iTOS 7 4 1
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Figure 7. Numerical Data on the Compatibility of Different Reduplications

When YITOS and iTOS A1 course and workbooks are examined, it is seen that 10 different reduplications are used
in the YiTOS course book, and 8 different reduplications are used in the workbook. It has been determined that
5 different reduplications in the YiTOS workbook are not found in the YiTOS textbook. It is seen that 7 different
reduplications are used in the ITOS textbook, and 4 different reduplications are used in the workbook. It has been

determined that 1 different reduplication in the ITOS workbook is not found in the ITOS textbook.

62.5% of the number of different reduplications in the YiTOS workbook are not found in the YiTOS textbook. 25%

of the number of different reduplications in the ITOS workbook are not found in the ITOS textbook.

Itis seen that the use of reduplications is quite limited in the A1 course and workbooks belonging to both teaching
sets. However, when the reduplications in the workbooks that are not in the textbooks are evaluated

proportionally, it can be seen that the inputs are at a level that causes them to be incomprehensible.

Numerical Data of the Compatibility of the Vocabulary in YITOS and ITOS A1 Course and Workbooks

Table 9. Numerical Data on the Compatibility of Different Vocabulary

Textbook Workbook In the Workbook but Not
in the Textbook
YiTOS 1775 1304 322
iTOS 1485 825 148
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Figure 8. Numerical Data on the Compatibility of Different Vocabulary

When YiTOS and iTOS Al course and workbooks are examined, it is seen that 1775 different vocabulary in the
YiTOS course book and 1304 different vocabulary in the workbook is used. It has been determined that 322
different vocabularies in the YITOS workbook are not found in the YiTOS textbook. It is seen that 1485 different
vocabulary is used in the ITOS textbook and 825 different vocabulary is used in the workbook. It has been

determined that 148 different vocabularies in the iTOS workbook are not found in the ITOS course book.

24.69% of the number of different vocabularies in the YiTOS workbook is not found in the YiTOS textbook. 17.94%
of the number of different vocabularies in the ITOS workbook is not found in the ITOS textbook. When the
vocabulary compatibility between YITOS and iTOS course and workbooks is examined, it can be said that the
number of vocabularies that is included in the workbooks but not in the coursebooks is high. It can be stated that

the rates of findings are not far from each other between the two instruction sets.

CONCLUSION and DISCUSSION

One of the most important teaching tools in teaching Turkish as a foreign language, especially at the basic level,
is textbooks (Akbulut and Yayl, 2015, p. 35). Textbooks not only affect what students will learn and what teachers
will teach, but also have important effects on decisions regarding classroom learning-teaching activities (Kilig,
2021, p. 44). Textbooks are often the only source that shapes the course processes and determine the teaching
practices of teachers. In the study carried out by Oztiirk (2019, p. 42), it was concluded that 59.81% of Turkish

teachers adhered to Turkish textbooks.

After textbooks, the second most widely used teaching material in teaching processes is workbooks. Although
workbooks can be used in classroom processes, they are mostly used as course materials in extracurricular
processes. For this reason, the content in the workbooks should be compatible with the competencies desired

to be gained by the students in the textbooks.
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Workbooks help students to reinforce what they have learned, to express themselves in writing, verbally and
with pictures, while also allowing them to receive feedback through activities and to evaluate their own learning
(Kullantas, 2007, p. 53). These books are tools created based on the textbooks, enabling students to do exercises
that will enable them to achieve course achievements, and allowing students to do learning activities on their

own. Thanks to workbooks, students can benefit from textbooks more effectively (Yalinkilig, 2020, p. 8).

Textbooks have an important function in providing the standard in teaching. If there are no textbooks, teachers
will try to convey the achievements to the students through the texts they will determine. This will cause a serious
confusion and there will be serious differences among students in the common exams to be held (Ozdemir, 2021,
p. 10). There is no standard set for teaching Turkish as a foreign language among higher education institutions.
In this sense, it is considered necessary to implement a standardization in the field of teaching Turkish as a foreign
language. At the point of standardization, the number of vocabularies that is planned to be acquired by the
students according to the levels is very important. For this, there should be no serious differences between the

number of different vocabularies in the course and workbooks of the teaching sets.

Some institutions, such as the Presidency for Turks Abroad and Related Communities, have a teaching period
determined for each level. For example, the Presidency for Turks Abroad and Related Communities plans to take
960 hours of coursework throughout the A1-C1 levels for the students it has awarded scholarships within the
scope of Turkiye Scholarships. Considering the determined teaching periods, it is likely that the course and
workbooks are sufficient or insufficient in the centres or courses that use different teaching sets. Because there
can be differences between the teaching sets between the vocabulary and grammar structures that are planned
to be acquired by the students. In the study conducted by Korkmaz (2019, p. 136), it was determined that there
is a 100% difference between the processing times of YiTOS and iTOS listening texts. Similarly, in the study
conducted by iltar (2018, p. 216), the required time to complete the YiTOS course books was determined as 929

course hours, and the required time to complete the iTOS course books was 524 course hours.

As a result of the examination of the vocabulary elements in the YiTOS and ITOS course and workbooks, there
are 1706 different basic words, 59 different idioms and 10 different reduplications in the YiTOS Al course book,
and there are 1775 different vocabulary in total. YiTOS A1 workbook contains 1261 different basic words, 35
different idioms, 8 different reduplications and there are 1304 different vocabulary in total. There are 1431
different basic words, 47 different idioms and 7 different reduplications in the ITOS Al textbook and there are a
total of 1485 different vocabulary. ITOS A1 workbook includes 806 different basic words, 15 different idioms, 4

different reduplications and there are 825 different vocabularies in total.

As a result of the examination, no proverbs were found in YITOS and ITOS course and workbooks. It can be said
that the most difficult element in teaching vocabulary elements is proverbs. For this reason, it is more
appropriate to teach proverbs at more advanced levels. However, it is thought that it would be appropriate to
include proverbs at the basic level in cases where the basic words and grammatical structures included in the

proverb are not above level.
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In accordance with the data obtained within the scope of the study, when the course and workbooks are
compared in terms of the number of different vocabulary elements, It is seen that the number of different basic
words in the YITOS Al textbook is 35.29% more than the number of different basic words in the YiTOS Al
workbook; the number of different basic words in the iTOS Al textbook is 77.54% more than the number of
different basic words in the iTOS A1 workbook. It is also seen that the number of different idioms in the YITOS
A1 course book is 68.57% more than the number of different idioms in the YiTOS A1 workbook; the number of
different idioms in the ITOS A1 textbook is 213.33% more than the number of different idioms in the ITOS Al
workbook. The fact that number of different reduplications in the YiTOS Al textbook is 20% higher than the
number of different reduplications in the YiITOS A1 workbook; and the number of different reduplications in the
iTOS Al textbook is 75% more than the number of different reduplications in the iTOS A1 workbook has been
seen. Considering the different vocabulary results obtained from the sum of the number of different basic words,
the number of different idioms, the number of different reduplications and the number of different proverbs, It
is seen that the number of different vocabulary in the YiTOS A1l textbook is 36.12% more than the number of
different vocabulary in the YITOS A1 workbook; the number of different vocabulary in ITOS Al textbook is 80%
more than the number of different vocabulary in iITOS A1 workbook. Since workbooks are additional course
materials and are mostly used in extracurricular processes, it is considered that it is quite normal that the number
of different vocabularies in workbooks is less than in course books. However, it is thought that it would be
beneficial to ensure that the vocabulary elements taught in the textbooks are repeated as much as possible in

the workbooks and reinforced by the students.

In the light of the data obtained within the scope of the study, when the different vocabulary elements in the
course and workbooks are compared in terms of teaching sets, It is seen that the number of different basic words
in the YiTOS A1l textbook is 19.22% more than the number of different basic words in the ITOS Al textbook; the
number of different basic words in the YITOS A1 workbook is 56.45% more than the number of different basic
words in the ITOS A1 workbook. It is seen that the number of different idioms in the YITOS Al course book is
25.53% more than the number of different idioms in the iTOS Al course book; the number of different idioms in
the YITOS A1 workbook is 133.33% more than the number of different idioms in the iTOS A1 workbook. The fact
that the number of different reduplications in the YITOS A1 course book is 30% more than the number of different
reduplications in the ITOS A1 course book; and the number of different reduplications in the YiTOS A1 workbook
is 100% more than the number of different replications in the ITOS A1 workbook is seen. Considering the different
vocabulary results obtained from the sum of the number of different basic words, the number of different idioms,
the number of different reduplications and the number of different proverbs, it is seen that the number of
different vocabulary in the YITOS A1l textbook is 19.53% more than the number of different vocabulary in the
iTOS A1 textbook; the number of different vocabulary in the YITOS A1 workbook is 58.06% more than the number
of different vocabulary in the ITOS A1 workbook. It is considered to be a positive situation that the ratio of
different vocabulary numbers between YiTOS and ITOS A1 textbooks is below 20%. The high ratio between the

different vocabulary used in the workbooks is thought to be due to the volume difference of the workbooks.
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In line with the data obtained within the scope of the study, when the results of the vocabulary elements that
are included in the workbooks in the teaching sets but not in the textbooks are taken into account, it is found
that 297 different basic words in the YiTOS workbook are not found in the YiTOS textbook; It has been
determined that 144 different basic words in the ITOS workbook are not found in the ITOS textbook. 23.55% of
the different basic words in the YiTOS workbook are in the YiTOS textbook; 17.87% of the different basic words
in the ITOS workbook are not found in the ITOS textbook. It has been determined that 20 different idioms in the
YiTOS workbook are not found in the YITOS textbook; and 3 different idioms in the ITOS workbook are not found
in the ITOS textbook. 57.14% of the number of different idioms in the YiTOS workbook are not found in the YiTOS
textbook; and 20% of the different idioms in the ITOS workbook are not found in the ITOS textbook. It has been
determined that 5 different reduplications in the YiTOS workbook are not found in the YITOS textbook; 1 different
reduplication in the ITOS workbook is not found in the ITOS textbook. 62.5% of the number of different
reduplications in the YITOS workbook are in the YiTOS textbook; 25% of the number of different reduplications
in the ITOS workbook is not found in the ITOS textbook. Considering the different vocabulary results obtained
from the sum of the number of different basic words, the number of different idioms, the number of different
reduplications and the number of different proverbs, it has been determined that 322 different vocabularies in
YiTOS workbook are not found in YiTOS course book; and 148 different vocabularies in the iTOS workbook are
not found in the iTOS textbook. 24.69% of the number of different vocabularies in the YiTOS workbook is in the
YiTOS textbook; 17.94% of the number of different vocabulary in the ITOS workbook is not found in the ITOS
textbook. It is seen that ITOS, in which course and workbooks are compared in terms of vocabulary compatibility,

is more compatible than YiTOS.

Vocabulary harmony between course and workbooks is of great importance for students to encounter
comprehensible inputs. In this sense, the workbooks that students commonly use, especially in extracurricular
processes, should contain understandable inputs. Workbooks are sources where students reinforce the
information, they have learned from the textbooks rather than being the sources from which new information is
learned. In the study conducted by Hu and Nation (2000), it was concluded that 98% of the words in the text
should be known in order to be able to understand the narrative texts without assistance and without pause.
Similarly, in the study conducted by Laufer and Ravenhorst-Kalovski (2010), it was concluded that the vocabulary
known by the reader is 98% in terms of reading comprehension. In this sense, the majority of the vocabulary
elements in the workbooks used in teaching Turkish as a foreign language should consist of the vocabulary
elements in the textbooks. It should not be ignored that workbooks that differ from textbooks in terms of

vocabulary will negatively affect reading comprehension.

RECOMMENDATIONS

1. Workbooks, which are the second most widely used teaching materials in teaching processes after
textbooks, can be used in classroom processes, but are mostly used in extracurricular processes. The

ability of students to understand the texts in the workbooks, which are generally used in extracurricular
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processes, depends on the level of understandable input. For this reason, the vocabulary in the workbooks
should not be much different from the vocabulary in the textbooks.

2. The vocabulary taught in the textbooks should be repeated as much as possible in the workbooks and
reinforced by the students.

3. Since the teaching of idioms and proverbs among the vocabulary elements is more difficult than the
other vocabulary elements, care should be taken not to include the idioms and proverbs that are not
included in the textbooks.

4. The lack of a common program in the field of teaching Turkish as a foreign language causes the
competencies to be gained to the target audience to differ according to the teaching sets. This situation
causes students to graduate from different teaching centres with different language proficiency. In this
regard, in the field of teaching Turkish as a foreign language, the necessary importance should be given
to accreditation studies, in order to ensure the harmony between the teaching sets,

5. When the course and workbooks belonging to the instruction sets are examined, the vocabulary
planned to be taught differs according to the instruction sets. With the accreditation studies, the
vocabulary to be transferred to the students should be determined and the difference in the teaching sets

should be eliminated.
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YABANCI DiL OLARAK TURKCE OGRETiM SETLERINDEKi SOGZ VARLIGININ DERS
VE CALISMA KIiTAPLARI ARASINDAKi UYUMU

0z

Tirkgenin yabanci dil olarak 6gretiminde ortak bir programin olmayisi ders kitaplarinin énemini
oldukga artirmaktadir. Ders kitaplari ¢cogu zaman 6gretim programlarinin yerini tutmakta ve
Ogretim suregleri ders kitaplarina gore sirdiurilmektedir. Tirkgenin yabanci dil olarak 6gretiminde
ders kitaplarindan sonra en yaygin bicimde kullanilan ikinci 6gretim materyali ¢calisma kitaplaridir.
Calisma kitaplari; daha g¢ok ders disi stireglerde, ders kitaplarinda 6grenilenlerin tekrar edilmesini,
pekistiriimesini ve &grenciye geri dénit verilmesini amaclamaktadir. Ogrencilerin calisma
kitaplarinda yer alan metinleri anlayabilmeleri, metinlerde yer alan s6z varliginin anlasilabilir girdi
diizeyine gore degiskenlik gdostermektedir. Bu sebeple ¢alisma kitaplari ile ders kitaplari arasindaki
s6z varhiginin uyumu oldukg¢a 6nem arz etmekte olup ¢alisma kitaplarinda bulunan igerigin ders
kitaplarinda 6grencilere kazandirilmak istenen vyeterliklerle uyumlu olmasi gerekmektedir.
Tirkgenin yabanci dil olarak 6gretiminde kullanilan ders ve calisma kitaplarindaki s6z varhg
uyumunun incelenmesini amaglayan bu ¢alisma, nitel arastirma olarak planlanmistir. Calismada
nitel arastirma desenlerinden durum arastirmasi yapilmis olup verilerin elde edilmesi i¢in dokiiman
incelemesi yontemine bagvurulmustur. Calismanin inceleme nesnesini, alanda yaygin bir sekilde
kullanilmakta olan Yedi iklim Tiirkce Ogretim Seti (YiTOS) ve Yeni istanbul Uluslararasi Ogrenciler
igin Tirkce Ogretim Seti'ne (iTOS) ait A1 ders ve calisma kitaplari olusturmaktadir. Arastirmadan
elde edilen sonuglara gére YiTOS Al ders kitabinda yer alan farkh séz varligi sayisinin YiTOS Al
calisma kitabindaki farkli s6z varligi sayisindan %36,12 daha fazla; iTOS A1l ders kitabinda yer alan
farkli s6z varligi sayisinin ITOS A1 calisma kitabindaki farkli s6z varligi sayisindan %80 daha fazla
oldugu tespit edilmistir. YITOS calisma kitabinda bulunan farkli séz varlig sayisinin %24,69’u YITOS
ders kitabinda; ITOS calisma kitabinda bulunan farkh séz varhig sayisinin %17,94’iG iTOS ders
kitabinda bulunmamaktadir.

Anahtar kelimeler: Ders ve calisma kitaplari, soz varhigi, Turkgenin yabanci dil olarak 6gretimi.
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GiRIS

Yabanci dil olarak Tiirkce 6gretim faaliyeti ylriten kurumlar 6gretim sirecini genel anlamda kullanmakta
olduklari 6gretim setlerine gore diizenlemektedir. Mevcut 6gretim setleri incelendiginde sézciik hazinesinin ve
dil bilgisi yapilarinin 6gretim setlerine gore biyuk farkliliklar icerdigi goriilmektedir. Herhangi bir 6gretim setinde
Al seviyesinde 6gretimi gerceklestirilen sézcik veya dil bilgisi yapisinin baska bir 6gretim setinde A2 veya B1
seviyesinde yer aldigi gorilebilmektedir. Bu durum 6grencilerin tamamlamis olduklari diizeye ait dil yeterliklerini
dogrudan etkilemektedir. Tirkgenin yabanci dil olarak 6gretiminde kullanilan mevcut 6gretim setlerinde esas
alinmis olan ortak bir 6gretim programinin olmayisi, 8gretim setlerinin 6nemini oldukga artirmaktadir. Ogretim
setleri; ders kitabi, calisma kitabi, 6gretmen kilavuz kitabi, dil bilgisi kitabi vb. materyalleri barindirmaktadir.
Ogretim setleri icerisinde bu materyallerden bazilari bulunmayabilmekte veya ek materyaller yer alabilmektedir.
Ancak genel anlamda bir 6gretim seti igerisinde 6grenciler agisindan kullanilmakta olan iki temel materyalin ders

ve ¢alisma kitabindan olustugunu séylemek mimkdnddar.

Planh, programli egitim calismalarinin en belirleyici ve yol gosterici araglarindan biri olan ders kitaplari, gliniimiiz
yeni yaklasimlarina ragmen popiilerligini korumaya devam etmekte ve 6gretim siireclerinde ¢ok yaygin bir sekilde
kullanilmaktadir (Demirel ve Kiroglu, 2021, s. 4). Birgok 6gretmen, ders kitaplarina 6gretim programlarindan
daha ¢ok 6nem vermekte ve 6grenme-6gretme etkinliklerine iliskin uygulamalarini ders kitaplari dogrultusunda
gerceklestirmektedir (Hayirsever, 2010, s. 31). Calisma kitaplari, ders kitaplarinda aktarilan bilgilerin 6grenci
tarafindan tekrar edilmesini saglayan etkinlikler igermekte ve bu etkinlikler genellikle 6lgme-degerlendirmeye
yonelik olarak hazirlanmaktadir (Kullantas, 2007, s. 52). Calisma kitaplari ders kitaplarinda 6grenilen bilgilerin
tekrar edilmesini saglayan, 6grenilenler hakkinda geri bildirim imkani sunan materyallerdir. Tlrkgenin yabanci dil
olarak 6gretimi alaninda ders kitaplarindaki s6z varhgi ile ilgili bircok calisma yapilmis olmakla birlikte ¢alisma
kitaplari hakkinda yapilan ¢alismalar yok denecek kadar azdir. Ogretim setleri igerisinde yer alan ¢alisma kitaplari,
Ogretim sirecinde ders kitaplarindan sonra en sik kullanilan materyallerdir. Sarmal programlama yaklasimlarina
gore ilerleyen yabanci dil 6gretim siireclerinde ¢alisma kitaplarinin seviyeye uygun ve ders kitaplari ile uyumlu

olmasi gerekmektedir.

Tirkgenin yabanci dil olarak 6gretiminde kullanilan 6gretim setleri, dort temel dil becerisini gelistirmeye yonelik
etkinliklerden olusmaktadir. Dil 6grenicilerinin girdilerle karsilagsmasini saglayan anlama becerileri, 6gretim
setlerinde daha fazla icerige sahiptir. Anlama becerilerinde 6grencilerin s6z varligina ait unsurlari ve dil bilgisi
yapilarini 6grenmeleri veya edinmeleri saglanarak dilin anlama ve anlatma becerilerinde yetkinlik kazanmalari
amaglanmaktadir. Bu anlamda 6gretim setlerinde yer alan s6z varligina ait unsurlar ve bunlarin 6gretimine dair

etkinlikler oldukga 6nemli bir yer tutmaktadir.

Kelimeler, diistinsel veya simgesel olan varlik ve kavramlarin ses ve yazi olarak karsiligi olup bazen kavramlarin
o6nemli bir par¢asi konumunda bazen de kendisi konumundadir (Karatay, 2007, s. 142). Kavram “Bir veya birden
cok heceli ses 6beklerinden olusan, ayni dili konusan kisiler arasinda zihinde tek basina kullanildiginda belli bir

kavrama karsilik olan somut veya belli bir duygu ve diisiinceyi yansitan soyut yahut da somut ve soyut kavramlar
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arasinda iliski kuran dil birimi”dir (Korkmaz, 1992: 100). “insan, soyut veya somut varlik ve kavramlari hafizasinda
depolarken her zaman bunlarin karsiligi olan simgeleri kullanmaktadir. Simgeler yerine goére ideogramlari, yazinin
icadiyla s6zlu ve yazili dilde ses, hece ve kelimeleri meydana getirmistir” (Karatay, 2007, s. 142-143). S6z varlig
yalnizca dil igerisindeki birtakim seslerin bir araya gelmesiyle kurulmus olan simgeler, kodlar ya da gostergeler
degildir. S6z varligi ayni zamanda toplumun kavramlar diinyasi, kiltlriin yansiticisi, diinya gérusinin bir kesitidir

(Aksan, 2004, s. 7).

Turk Dil Kurumuna (t.y.) gore s6z varhgi “Bir dildeki s6zlerin bitlinQ, s6z hazinesi, s6z dagarcigi, sézcik hazinesi,
kelime hazinesi, kelime kadrosu, vokabuler” olarak tanimlanmaktadir. Tiirk Dil Kurumu tarafindan yapilan bu
tanimlamada kelime hazinesi s6z varligi ile es anlamli tanimlanmis olsa da aslinda kelime hazinesi, s6z varliginin
altinda, dilin iginde kelime 0zelligi gésteren butin birimleri iceren bir kavramdir (Bas, 2010, s. 140). Aksan’a
(2004, s. 26-39) gore s6z varligl; temel s6z varhigi (cekirdek sozclkler), yabanci sozcukler, deyimler, atasoézleri,
iliski sozleri (kalip sozler), kaliplasmis sozler, terimler ve geviri sézciklerden olusmaktadir. Aksan, temel s6z varhigi

(cekirdek sozclkler) kavrami ile kelime hazinesini kastetmektedir (Bas, 2010, s. 141).

“Soz varhgi ile temel s6z varligi birbirinden ayri kavramlardir. Cekirdek sozciikler olarak da adlandirilan temel s6z
varhgl, insanin ihtiyaclarn dogrultusunda gilinlik hayatinda siklikla kullandigi ve yizyillardir cok da degisiklik
gostermeyen en temel dil birimleridir” (Celik, 2019, s. 148). Temel s6z varliginin sinirlarinin belirlenmesinde insan,
odak noktasi olarak belirlenmelidir. Basta organ adlari olmak lizere yemek, icmek gibi en temel ihtiyaglari
karsilayan kavramlar, akrabalik adlari, sayilar, maddi ve manevi kiiltir icine giren temel kavramlar ¢ekirdek
sozcuklerdir (Aksan 2004, s. 26). Yabanci dil olarak Turkgenin 6gretiminde ¢ekirdek sézctiklerin 6gretimine temel
seviyede Ozel onem verilmesi gerekmektedir. Cekirdek sozcikler dil 6grenicisinin ginlik dil ihtiyacinin

karsilanmasini saglayacak 6zellikler icermektedir.

Sozcliklerle birlikte kaliplasmis birimlerin de dil 6gretiminde 6nemli bir yeri bulunmaktadir (Gégen vd. 2020, s. 3).
Kaliplasmis dil birimleri igerisinde deyim, ikileme, birlesik ve kalip sézler yer almaktadir (Gokdayi, 2019, s. 169).
S6z varhg icerisinde yer alan deyimler, atasozleri ve ikilemeler yabanci dil olarak Tirkgenin 6gretiminde temel
seviyeden itibaren olmasi gereken unsurlardir. Ancak 6gretim siirecinde deyim ve atasozlerinin temel seviyedeki
kullanimlarinda glinluk hayattaki kullanim sikhigini dikkate alarak tercihte bulunmak gerekmektedir. Ayrica temel

s6z varligini bulunduran deyim ve atasozlerinin temel seviyede tercih edilmesinde fayda bulunmaktadir.

iliski sézleri olarak da adlandirilan kalip sézler, toplumdaki bireyler arasinda kullaniimasi adet olan giinaydin,
affedersiniz, afiyet olsun gibi ifadeleri tanimlamaktadir (Aksan, 2004, s. 34). Kalip s6zler; yapi bakimindan ataso6zi,
deyim ve ikilemelerle ¢ok yakin benzerlikler gostermektedir. Ancak bazi kalp sozler tek sozclikten de
olusabilmektedir (Gokdayi, 2008, s. 105). Kalip sozler, 6grenilen dile ait kiltirel unsurlar dogrudan yansitmasi
itibariyla 6gretim agisindan olduk¢a 6nemlidir. Yabanci dil olarak Tirkge 6gretimi stirecinde ilk dersten itibaren
kalip sézlerin 6gretimine yogun bir sekilde yer verilmesi gerekmektedir. Selamlasma ve vedalagsma sozlerini iceren

kalp sozler, Turkce 6gretimi stirecindeki ilk s6z varligi 6gretimini olusturmaktadir.
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Kaliplasmis sézler, Aksan’a (2004, s. 35) gére “Unlii kisilerin, hitkimdarlarin, diisiiniirlerin, sanatgilarin belli bir
durumda, belli bir olay dolayisiyla séyledikleri, evrensellesmis s6z” olarak tanimlanmaktadir. Yabanci dil 6gretim
sureclerinde hedef dile ait kultirin aktariimasi esas olmakla birlikte 6zellikle temel seviyede 6grencilerin evrensel
kiltire ve kendi kiltirlerine de yer verilmesi gerekmektedir. Bu sebeple seviyeye uygun kaliplasmis sozlerin

temel seviyede kullanimi 6gretim siirecini olumlu yonde etkileyebilecek bir husustur.

Terimler, daha ¢ok 6zel amaglara yonelik olarak gergeklestirilen Tirkce 6gretim siireclerinde yer almasi gereken
s6z varligl unsurlari olmakla birlikte siklik derecesi yuksek olan terimler, temel seviyeden itibaren
kullanilabilmektedir. Bu anlamda terimlerin temel seviye icin hazirlanmis ders ve c¢alisma kitaplarindaki

oranlarinin disiik olmasi beklenmektedir.

“Dil gelisimi icinde s6z varliginin gelisimi, batin varliklarin ve eylemlerin bilinmesi anlaminda son derece kritiktir”
(Karadag, 2019, s. 4). So6z varligina ait gelisimin yeterli seviyede olmamasi, dort temel dil becerisine ait
yeterliklerin saglanmasini mimkin kilmamaktadir. Bu anlamda sézclk 6gretimi yabanci dil olarak Tirkgenin
O0gretiminde Uzerinde 6zenle durulmasi gereken bir 6gretim alani olarak karsimiza ¢ikmaktadir. Pilav (2008, s.
53), bir dilin 6grenilebilmesi igin kazanilmasi gereken ilk ve temel becerinin kavramlarin karsiligi olan yeterli sayi
ve cesitte kelimenin degisik anlamlariyla 6grenilmesi oldugunu belirtmektedir. Dil 6gretiminde genellikle dil bilgisi
bir odak noktasi olarak goriilmekte ve sozciik 6gretimi cogu zaman yeterince dikkate alinmamaktadir. Ancak
sozclkler anlami icerisinde tasidiklari i¢in yabanci dil 6gretiminin yapi taslari konumundadir ve bu sebeple dil
bilgisi 6gretilmeden bir yabanci dilin ¢ok azi 6grencilere kazandirilabilmekteyken sézciik 6gretimi olmadan

ogrencilere herhangi bir sey kazandirabilmek mimkiin degildir (Agik, 2013, s. 268).

Yabanci dil olarak Turkge 6gretiminde 6grencilerin genis bir etkin ve edilgin s6z dagarci§ina sahip olmalari
saglanmalidir (Senyigit ve ince, 2015, s. 966). Tirkcenin yabanci dil olarak 6gretimi siirecinde kullanilan
materyallerde en g¢ok dikkat edilmesi gereken konulardan birisi materyallerde yer alan séz varligi unsurlaridir
(Gégen ve ileri, 2022, s. 227). Dil grenenlerin sahip olduklari s6z varligi, dért temel dil becerisine gore degisiklik
gosterebilmektedir. Genel anlamda okuma ve dinleme becerilerine ait s6z varligl; konusma ve yazma becerilerine
ait soz varhgindan daha kapsamlidir. Okuma ve dinleme becerilerine ait yeterlik diizeyleri Bloom Taksonomisi'ne
gore daha alt diizey becerilere karsilik gelirken konusma ve yazma becerilene ait yeterlik diizeyleri daha Ust diizey
becerilere karsilik gelmektedir. Bu baglamda anlatma becerilerine ait s6z varligi, anlama becerilerine oranla daha
kisithdir. Yabanci dil 6grenenlerin anlama ve anlatma becerilerinde gorilen s6z varhgina iliskin degiskenlik bu
becerilerin kendi igerisinde de farklilik gosterebilmektedir. Herhangi bir kisinin okuma becerisinde sahip oldugu
sz varligi, dinleme becerisine gére daha kapsamli olabilmekte veya tam tersi bir durum da gorilebilmektedir.
Ornegin; hedef dilin dogal olarak konusulmadigi bir ortamda bulunan dil 8grenicilerinin okuma becerisinde sahip
oldugu sb6z varhg, dinleme becerisine gore genellikle daha kapsamlidir. Dil 0Ogrenicisi okumada
anlamlandirabildigi s6z varligini, seslendirmenin kendine has 6zelliklerinden kaynakh olarak dinleme becerisinde
anlamlandiramayabilmektedir. Benzer sekilde hedef dilin dogal ortaminda edinildigi durumlarda, 6zellikle s6z
varliginin yazilisinin ve okunusunun farkh oldugu dillerde dinleme becerisinde sahip olunan s6z varhgi, okuma

becerisine gore daha kapsamli olabilmektedir.
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S6z varligi agisindan 6nemli olan husus nicelik degil niteliktir. Bu dogrultuda, dil 6gretimi ile ilgili ortamlar
kurgulanirken s6z varligi unsurlarinin niteligi dikkate alinmalidir (Bas, 2010, s. 151). Tiirkgenin yabanci dil olarak
Ogretiminde s6z varliginin kazandirilmasi agisindan 6grencinin igerisinde bulundugu seviye belirleyicidir.
Ogretilecek kelimelerin seviyeye uygun olmasi ve giinliik hayattaki kullanim sikligina gére éncellik kazanmasi

gerekir.

Yabanci bir dilin nasil 6grenilebilecegiyle ilgili olarak girdi hipotezi oldukga 6nemli bir yer tutmaktadir. Girdi
hipotezine gore dil edinimi, iletilmekte olan bir mesajin alici tarafindan anlagilabilmesi yoluyla ger¢eklesmektedir.
Dilleri anlasilabilir girdi yoluyla edindigimiz kabul edilirse bir dil 6gretim programinin en énemli unsurunun girdi
oldugu sonucuna ulasiimaktadir. (Krashen ve Terrell, 1998, s. 55). Girdi, yabanci dil 6greniminde gerekli ve hayati
bir etkendir (Benati, 2020, s. 69). Etkili girdi her zaman etkili ¢iktidan 6nce gelir (Min, 2013, s. 67). Girdi, yabanci
dil 6grencilerinin duyup okudugu, iletisimsel bir amaci olan dili ifade eder. Yabanci dil 6greniminde 6grenciler;
kelime bilgisi, dil bilgisi, telaffuz gibi belirli dil 6zellikleri ve diger bilgileri iceren dili duyar veya okur. Bu 6zellikler,
ancak bir tiir anlamla baglantih olmalari ve 6grenci tarafindan anlasgilir olmalari durumunda 6grencinin dil

sistemine girerler (Benati, 2020, s. 60).

Tirkgenin yabanci dil olarak 6gretiminde 6grenciler tarafindan yaygin bir sekilde kullanilan ¢alisma kitaplari daha
cok ders disi sireglerde, ders kitabinda Ogrenilenlerin tekrar edilmesi ve pekistirilmesini amacglamaktadir.
Ogrencilerin calisma kitaplarinda yer alan metinleri anlayabilmeleri, metinlerde yer alan s6z varliginin anlasilabilir
girdi diizeyine baglidir. Bu sebeple ¢alisma kitaplari ile ders kitaplari arasindaki séz varliginin uyumu oldukga

onem arz etmektedir.

Bu calisma, Tirkgenin yabanci dil olarak 6gretiminde kullanilan ders ve g¢alisma kitaplarindaki s6z varlig
uyumunun incelenmesini amaglamaktadir. Calismanin temel problem cimlesini “Tlrkgenin yabanci dil olarak
ogretiminde kullanilan ders ve c¢alisma kitaplar arasindaki s6z varligi uyumu ne dizeydedir?” sorusu

olusturmaktadir. Calisma, bu problem ciimlesinin yaninda asagidaki alt sorulara da cevap aramaktadir.

1. Turkgenin yabanci dil olarak 6gretiminde kullanilan ders ve calisma kitaplari, farkh séz varlig

unsurlarinin sayisi bakimindan karsilastirildiginda aralarindaki uyum ne diizeydedir?

2. Turkgenin yabanci dil olarak 6gretiminde kullanilan ders ve ¢alisma kitaplarinda yer alan farkli s6z varligi

unsurlarinin sayisi, 6gretim setleri bakimindan karsilastirildiginda aralarindaki uyum ne diizeydedir?

3. Tirkgenin yabanci dil olarak 6gretiminde kullanilan 6gretim setlerindeki calisma kitaplarinda yer alan

ancak ders kitaplarinda bulunmayan s6z varligi unsurlarina ait sayisal ve oransal degerler nasildir?

YONTEM

Bu Tiirk¢enin yabanci dil olarak 6gretiminde kullanilan ders ve ¢alisma kitaplari arasindaki s6z varligina ait uyumu
tespit etmeyi amaglayan bu ¢alisma, nitel arastirma olarak planlanmistir. Calismada nitel arastirma desenlerinden

durum arastirmasi yapilmistir. Calismada verilerin elde edilmesi icin dokiiman incelemesi yontemi kullaniimistir.
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“Dokiiman incelemesi, arastiriimasi hedeflenen olgu veya olgular hakkinda bilgi iceren yazih materyallerin

analizini kapsar” (Yildirim ve Simsek, 2016, s. 189).

inceleme Nesnesi

Calismanin inceleme nesnesini Tlirkgenin yabanci dil olarak 6gretiminde yaygin bir sekilde kullanilmakta olan Yedi
iklim Tiirkge Ogretim Seti ve Yeni istanbul Uluslararasi Ogrenciler icin Tiirkce Ogretim Seti'ne ait A1 ders ve
calisma kitaplar olusturmaktadir. Erdil (2018, s. 108) tarafindan yapilan bir arastirmada Yiiksek Ogretim
Kurumlarinda kullanilmakta olan Tiirkge 6gretim setleri tespit edilmistir. Bu arastirmaya gore Yedi iklim Tiirkge
Ogretim Seti, istanbul Yabancilar icin Tiirkge Ogretim Seti ve Gazi Yabancilar igin Tiirkce Ogretim Seti’nin en ¢ok
kullanilan Gic 6gretim seti oldugu tespit edilmistir. Arastirmada 33 tniversitede Yedi iklim Tiirkge Ogretim Seti’nin,
17 Universitede Istanbul Yabancilar igin Tiirkge Ogretim Seti’'nin ve 17 (iniversitede Gazi Yabancilar icin Tiirkge
Ogretim Seti’'nin kullanildigi belirlenmistir. Bu nedenle galismanin inceleme nesnesi olarak Yedi iklim Tiirkce

Ogretim Seti ve Yeni istanbul Uluslararasi Ogrenciler icin Tiirkce Ogretim Seti segilmistir.

Calisma kitaplarinin daha ¢ok ders disi siireglerde kullaniimasindan dolayi bu kitaplarda yer alan s6z varligi
unsurlarinin anlasilabilir girdi miktarinin iyi ayarlanmis olmasi gerekmektedir. Al seviyesi, hedef kitlenin hedef
dile ait s6z varligiyla karsilastigi ilk seviyedir. Bu bakimdan hedef kitlenin Al seviyesinde karsilasacagi metinlerdeki
anlagilabilir girdi diizeyinin oldukga kisitl oldugu sdylenebilir. Bu sebeple ¢alisma kapsaminda Al seviyesine ait

ders ve ¢alisma kitaplari inceleme nesnesi olarak secilmistir.

Al diizeyindeki Yedi iklim Tirkce Ogretim Seti ve Yeni istanbul Uluslararasi Ogrenciler icin Tiirkce 6gretim
setlerine ait ders ve ¢alisma kitaplarindaki s6z varligi uyumunu tespit etmek amaciyla kitaplarda 6grenciler

tarafindan kullanilan tim kisimlar ¢alisma kapsamina dahil edilmistir.

Yeni istanbul Yabancilar igin Tirkce Ogretim Seti Al ders ve calisma kitabindaki hazirlik ¢alismasi, okuma,
dinleme, konusma, yazma, dil bilgisi, ya siz, izle-68ren, glinluk ifadeler, kendini ¢ek, mikrofon sende, bir adim
Otesi, kulturden kiltlre, eglenelim 6grenelim, neler 6grendik ve kelime listesi kisimlari ¢alisma kapsaminda
incelenmistir. “Bu Kitabi Nasil Kullanmaliyim?” kismi 6greticilere hitap etmesi ve seviye Usti ¢ok sayida s6z varligl

unsuruna sahip olmasi bakimindan ¢alisma kapsamina dahil edilmemistir.

Yedi iklim Tiirkce Ogretim Seti Al ders ve galisma kitabindaki tiniteye hazirlik, okuma dinleme, konusma yazma,
dil bilgisi, kelime diinyasi, degerlendirme ve kendimi degerlendiriyorum kisimlari ¢calisma kapsaminda incelenmis
ancak dizin kisminda yer alan bazi kelimelerin Unitelerde yer almadigi tespit edildigi icin dizin kismi ¢alisma

kapsamina dahil edilmemistir.
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Verilerin Toplanmasi ve §6ziimlenmesi

Arastirmada verilerin toplanmasi igin 6ncelikle ders ve galisma kitaplarinda inceleme kapsamina dahil edilmis
kisimlar bilgisayar ortamina aktariimistir. Verilerin analizi i¢in “Simple Concordance Program 5.0.1” ve “Microsoft

|"

Excel” programlari kullanilmistir.

Arastirma kapsaminda Yedi iklim Tiirkce Ogretim Seti ve Uluslararasi Ogrenciler icin istanbul Tiirkce Ogretim
Seti'ndeki Al ders ve g¢alisma kitaplarindaki s6z varli§inin uyumunun tespitinde asagidaki hususlar dikkate

alinmistir.

1. Sozcikler; yalin duruma getirilerek temel sozcikler, deyimler, atasozleri ve ikilemeler seklinde
gruplandirilarak incelenmistir.

2. Deyim ve atasozlerinin belirlenmesinde Tirk Dil Kurumuna ait “sozluk.gov.tr” adresinde bulunan
atasozleri ve deyimler s6zliGgu esas alinmistir.

3. Calisma kapsaminda 6zel isimlere yer verilmemistir.

4. Al seviyesinde edilgen ve ettirgen yapiya ait herhangi bir 6gretim gergeklestiriimedigi icin fiillerin
edilgen ve ettirgen halleri calisma kapsamina dahil edilmistir.

5. “-II” ve “slz” eki almis sozclklerden Tirk Dil Kurumuna ait “sozluk.gov.tr” adresindeki glincel Tirkge

sozlikte yer alanlari korunmustur.
BULGULAR

Arastirmada inceleme nesnesi olarak ele alinan ders ve ¢alisma kitaplarindan elde edilen veriler, 6ncelikle farkh
s6z varligl unsurlarinin sayisal verileri bakimindan sonrasinda da ders ve galisma kitaplarindaki farkh s6z varlig

unsurlarinin uyumu bakimindan tablo ve grafikler araciligiyla karsilastirmali olarak gosterilmistir.

Tiirkcenin Yabanci Dil Olarak Ogretiminde Kullanilan Ogretim Setlerindeki A1 Seviyesine Ait Ders ve Calisma

Kitaplarindaki S6z Varligi Unsurlarina Ait Sayisal Veriler

Bu b&liimde Yedi iklim Tiirkge Ogretim Seti ve Yeni istanbul Uluslararasi Ogrenciler icin Tiirkce Ogretim Seti’nde
yer alan Al seviyesine ait ders ve ¢calisma kitaplarindaki farkh s6z varligi unsurlari sayisal olarak tablo ve grafiklerle

gosterilmistir.
YiTOS ve ITOS A1 Ders ve Calisma Kitaplarindaki Farkl Temel Sézciiklere Ait Sayisal Veriler

Tablo 1. Farkh Temel Sozciiklere Ait Sayisal Veriler

Ders Kitabi Calisma Kitabi
YITOS 1706 1261
ITOS 1431 806
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Farkh Temel Sézclklere Ait Sayisal Veriler

1706 M Ders Kitabi  ® Galisma Kitabi

1431

YITOS iTOS

Sekil 1. Farkli Temel Sozciklere Ait Sayisal Veriler

A1l ders ve calisma kitaplarinda yer alan temel sézciikler incelendiginde YITOS A1 ders kitabinda 1706, YiTOS A1
calisma kitabinda 1261, iTOS A1 ders kitabinda 1431, iTOS Al calisma kitabinda 806 adet farkli temel sdzciik

tespit edilmistir.

YiTOS A1 ders kitabinda yer alan farkli temel sézciik sayisinin YITOS Al calisma kitabindaki farkli temel sézciik
sayisindan %35,29 daha fazla; iTOS A1 ders kitabinda yer alan farkl temel sézciik sayisinin ITOS Al calisma
kitabindaki farkli temel sézciik sayisindan %77,54 daha fazla oldugu gériilmektedir. Calisma kitaplarinin ek ders
materyalleri olmasi ve daha ¢ok ders disi slireglerde kullanilmasindan dolayi ¢calisma kitaplarinda yer alan farkh
temel sozcik sayisinin ders kitaplarindakinden daha az olmasinin olduk¢a normal bir durum oldugu

disinidlmektedir.

YiTOS Al ders kitabinda yer alan farkli temel sdzciik sayisinin iTOS Al ders kitabindaki farkli temel sézcik
sayisindan %19,22 daha fazla; YiTOS A1 calisma kitabinda yer alan farkli temel sdzciik sayisinin iTOS A1 calisma
kitabindaki farkli temel sdzciik sayisindan %56,45 daha fazla oldugu gorilmektedir. YITOS ve ITOS Al ders
kitaplari arasindaki farkli temel s6zciik sayilarinin birbirine oraninin %20’nin altinda olmasi olumlu bir durumdur.
Ancak A1l calisma kitaplari arasindaki oranin %50'nin (izerinde olmasi, ¢alisma kitaplarina ayrilacak strenin

birbirinden farkhlik géstermesine sebebiyet verecektir.

YiTOS ve iITOS A1 Ders ve Calisma Kitaplarindaki Farkli Deyimlere Ait Sayisal Veriler

Tablo 2. Farkh Deyimlere Ait Sayisal Veriler

Ders Kitabi Galisma Kitabi
YITOS 59 35
iTOS 47 15

2226



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 20, 2022

Farkh Deyimlere Ait Sayisal Veriler
M Ders Kitabi  ® Calisma Kitabi

YITOS iTOS

Sekil 2. Farkli Deyimlere Ait Sayisal Veriler

A1l ders ve ¢alisma kitaplarinda yer alan deyimler incelendiginde YiTOS A1 ders kitabinda 59, YITOS A1 calisma
kitabinda 35, ITOS A1 ders kitabinda 47, iTOS Al calisma kitabinda 15 adet farkli deyim tespit edilmistir.

YiTOS A1l ders kitabinda yer alan farkli deyim sayisinin YITOS A1l calisma kitabindaki farkli deyim sayisindan
%68,57 daha fazla; ITOS A1 ders kitabinda yer alan farkh deyim sayisinin iITOS A1 calisma kitabindaki farkli deyim
sayisindan %213,33 daha fazla oldugu gorilmektedir. Calisma kitaplarinin ek ders materyalleri olmasi ve daha
cok ders disi siureglerde kullanilmasindan dolayi ¢alisma kitaplarinda yer alan farkli deyim sayisinin ders
kitaplarindakinden daha az olmasinin oldukga normal bir durum oldugu diisiiniilmektedir. Ancak iTOS ders ve
¢alisma kitaplari arasindaki oraninin %213,33 olmasi oldukga yiksek bir oran olarak karsimiza ¢ikmaktadir. Ders
kitaplarinda 6gretilmesi hedeflenen s6z varligi unsurlarinin ¢alisma kitaplarinda tekrar edilerek pekistirilmesinin
oldukca 6nemli oldugu disiinilmektedir. Ogretimi, temel sézciiklerden daha zor olan ders kitaplarindaki
deyimlerin ve atasozlerinin tekrar edilmesinin ve pekistiriimelerinin saglanmasi icin calisma kitaplarinda yer

almasinin 6nemli oldugu distiniilmektedir.

YITOS A1 ders kitabinda yer alan farkl deyim sayisinin iTOS A1 ders kitabindaki farkli deyim sayisindan %25,53
daha fazla; YITOS A1 calisma kitabinda yer alan farkl deyim sayisinin ITOS A1l calisma kitabindaki farkl deyim
sayisindan %133,33 daha fazla oldugu goriilmektedir. YITOS ve ITOS A1l ders kitaplari arasindaki farkli deyim
sayllarinin birbirine oransal farkinin ¢ok yliksek olmamasinin olumlu bir durum oldugu disinilmektedir. Al
galisma kitaplari arasindaki oranin ise %100’Un Uzerinde olmasinin g¢alisma kitaplarina ayrilacak sirenin

birbirinden farkllik géstermesine sebebiyet verecegi distintilmektedir.
YiTOS ve iITOS A1 Ders ve Calisma Kitaplarindaki Farkl Atasézlerine Ait Sayisal Veriler

Tablo 3. Farkh Atasozlerine Ait Sayisal Veriler

Ders Kitabi Galisma Kitabi
YiTOS 0 0
iTOS 0 0
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YITOS ve iTOS ders ve calisma kitaplarinda herhangi bir atasézii tespit edilmemistir. S6z varligi unsurlarinin
O0gretiminde en ¢ok zorlanilan unsurun atasozleri oldugu soylenebilir. Bu sebeple atasozlerine ait 6gretilerin
ilerleyen seviyelerde gergeklestirilmesi daha dogrudur. Ancak atasodziinln igerdigi temel sdzcuklerin ve dil bilgisi
yapilarinin seviye Ustili olmadigi durumlarda temel seviyede de atasozlerine yer verilmesinde herhangi bir mahsur

olmadigi disiinilmektedir.
YiTOS ve ITOS A1 Ders ve Calisma Kitaplarindaki Farkli Ikilemelere Ait Sayisal Veriler

Tablo 4. Farkli ikilemelere Ait Sayisal Veriler

Ders Kitabi Cahisma Kitabi
YITOS 10 8
iTOS 7 4

Farkli ikilemelere Ait Sayisal Veriler

M Ders Kitabi  ® Calisma Kitabi

YiTOS iTOS

Sekil 3. Farkli ikilemelere Ait Sayisal Veriler

A1l ders ve calisma kitaplarinda yer alan ikilemeler incelendiginde YiTOS A1 ders kitabinda 10, YiTOS Al calisma
kitabinda 8, ITOS A1 ders kitabinda 7, ITOS A1 calisma kitabinda 4 adet farkli ikileme tespit edilmistir.

YITOS A1l ders kitabinda yer alan farkli ikileme sayisinin YITOS A1 calisma kitabindaki farkl ikileme sayisindan %20
daha fazla; ITOS A1l ders kitabinda yer alan farkli ikileme sayisinin iTOS A1 ¢alisma kitabindaki farkl ikileme

sayisindan %75 daha fazla oldugu gorilmektedir.

YITOS A1 ders kitabinda yer alan farkli ikileme sayisinin ITOS A1 ders kitabindaki farkli ikileme sayisindan %30
daha fazla; YiTOS A1l calisma kitabinda yer alan farkli ikileme sayisinin ITOS A1 calisma kitabindaki farkli ikileme
sayisindan %100 daha fazla oldugu goriilmektedir. Hatta YiTOS calisma kitabindaki ikileme sayisinin iTOS ders

kitabindaki ikileme sayisindan daha fazla oldugu gorilmektedir.
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YITOS ve ITOS A1 Ders ve Calisma Kitaplarindaki Farkli S6z Varligina Ait Sayisal Veriler

Tablo 5. Farkl S6z Varligina Ait Sayisal Veriler

Ders Kitabi CGalisma Kitabi
YiTOS 1775 1304
iTOS 1485 825

Farkh S6z Varligina Ait Sayisal Veriler

E Ders Kitab1  ® Caligma Kitabi

1775
1485

YiTOS iTOS

Sekil 4. Farkli S6z Varligina Ait Sayisal Veriler

Al ders ve calisma kitaplarinda yer alan farkli temel sdzciiklerin, deyimlerin, atasozlerinin ve ikilemelerin sayisal
toplami sonucunda farkli s6z varligina ulasiimaktadir. Bu anlamda YiTOS A1 ders kitabinda toplam 1775, YITOS
A1l galisma kitabinda 1304 farkh s6z varliginin kullanilmis oldugu; ITOS A1 ders kitabinda toplam 1485, iTOS A1

calisma kitabinda ise 825 farkli s6z varhginin kullanilmis oldugu tespit edilmistir.

YiTOS A1 ders kitabinda yer alan farkli s6z varligi sayisinin YiTOS A1 calisma kitabindaki farkli s6z varligi sayisindan
%36,12 daha fazla; ITOS A1 ders kitabinda yer alan farkli s6z varligi sayisinin ITOS A1l calisma kitabindaki farkli séz
varhgi sayisindan %80 daha fazla oldugu gorilmektedir. Calisma kitaplarinin ek ders materyalleri olmasi ve daha
cok ders disi siireclerde kullaniimasindan dolayi ¢alisma kitaplarinda yer alan farkli s6z varligi sayisinin ders

kitaplarindakinden daha az olmasinin olduk¢a normal bir durum oldugu distinilmektedir.

YITOS A1 ders kitabinda yer alan farkli sz varligi sayisinin iTOS A1l ders kitabindaki farkli séz varlig sayisindan
%19,53 daha fazla; YITOS A1 calisma kitabinda yer alan farkli séz varligi sayisinin ITOS A1 calisma kitabindaki farkl
s6z varligi sayisindan %58,06 daha fazla oldugu gériilmektedir. YITOS ve iTOS Al ders kitaplari arasindaki farkli
sz varligi sayilarinin birbirine oraninin %20’nin altinda olmasinin olumlu bir durum oldugu distnilmektedir. Al
galisma kitaplari arasindaki oranin ise %50’nin Uzerinde olmasinin ¢alisma kitaplarina ayrilacak slrenin

birbirinden farklhlik géstermesine sebebiyet verecegi distiniilmektedir.
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Tiirkcenin Yabanci Dil Olarak Ogretiminde Kullanilan Ggretim Setlerindeki S6z Varliginin A1 Seviyesi Ders ve

Calisma Kitaplarindaki Uyumuna Ait Sayisal Veriler

Bu bolimde Yedi iklim Tirkge Ogretim Seti ve Yeni istanbul Uluslararasi Ogrenciler icin Tiirkce Ogretim Seti’nde
yer alan Al seviyesine ait ders ve galisma kitaplarindaki farkl séz varligi unsurlari arasindaki uyum sayisal olarak

tablo ve grafiklerle gosterilmistir.

YiTOS ve ITGS Al Ders ve Calisma Kitaplarinda Yer Alan Temel Sézciiklerin Kitaplar Arasindaki Uyumuna Ait Sayisal

Veriler

Tablo 6. Farkh Temel Sézclklerin Uyumuna Dair Sayisal Veriler

Ders Kitabi CGahisma Kitabi Calisma Kitabinda Olup Ders
Kitabinda Olmayan
YITOS 1706 1261 297
iTOS 1431 806 144

Farkli Temel Sozciiklerin Uyumuna Dair Sayisal Veriler

M Ders Kitabi  ® Calisma Kitabi Calisma Kitabinda Olup
Ders Kitabinda Olmayan

1706
1431

297
144

YiTOS iTOS

Sekil 5. Farkl Temel Sozciiklerin Uyumuna Dair Sayisal Veriler

YITOS ve iTOS Al ders ve ¢alisma kitaplari incelendiginde YiTOS ders kitabinda 1706, calisma kitabinda 1261 farkli
temel sdzctigiin kullanildig gériilmektedir. YITOS calisma kitabinda yer alan 297 farkli temel sdzciigiin ise YITOS
ders kitabinda bulunmadigi tespit edilmistir. iTOS ders kitabinda 1431, calisma kitabinda 806 farkli temel
sdzcigiin kullanildigi gériilmektedir. ITOS calisma kitabinda yer alan 144 farkli temel sdzciigiin ise iTOS ders

kitabinda bulunmadigi tespit edilmistir.

YITOS calisma kitabinda bulunan farkh temel sdzciik sayisinin %23,55’i YITOS ders kitabinda bulunmamaktadir.

iTOS calisma kitabinda bulunan farkh temel sézciik sayisinin ise %17,87’si ITOS ders kitabinda bulunmamaktadir.

Calisma kitaplarinin daha ¢ok ders disi stireglerde 6grenciler tarafindan kullanilan ek materyaller olmasindan ve

Al seviyesinde hedef kitlenin anlasilabilir girdi diizeyinin oldukga kisith olmasindan kaynakl olarak égrencilerin
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calisma kitaplarinda karsilastiklari girdilerin anlasilabilir girdi olmamasinin 6grenme siirecinde olumsuz etki

uyandiracagl disinulmektedir.
YiTOS ve ITOS Al Ders ve Calisma Kitaplarinda Yer Alan Deyimlerin Kitaplar Arasindaki Uyumuna Ait Sayisal Veriler

Tablo 7. Farkh Deyimlerin Uyumuna Dair Sayisal Veriler

Ders Kitabi Calisma Kitabi Calisma Kitabinda Olup Ders
Kitabinda Olmayan
YiTOS 59 35 20
iTOS 47 15 3

Farkh Deyimlerin Uyumuna Dair Sayisal Veriler

M Ders Kitabi  ® Calisma Kitabi Calisma Kitabinda Olup
Ders Kitabinda Olmayan

YITOS iTOS

Sekil 6. Farkh Deyimlerin Uyumuna Dair Sayisal Veriler

YiTOS ve ITOS Al ders ve calisma kitaplari incelendiginde YITOS ders kitabinda 59, calisma kitabinda 35 farkli
deyimin kullanildigi gériilmektedir. YiTOS ¢alisma kitabinda yer alan 20 farkli deyimin ise YITOS ders kitabinda
bulunmadigi tespit edilmistir. iTOS ders kitabinda 47, calisma kitabinda 15 farkli deyimin kullanildig
goriilmektedir. iTOS calisma kitabinda yer alan 3 farkli deyimin ise iTOS ders kitabinda bulunmadigi tespit

edilmistir.

YITOS calisma kitabinda bulunan farkh deyim sayisinin %57,14’i YITOS ders kitabinda bulunmamaktadir. ITOS

calisma kitabinda bulunan farkl deyim sayisinin ise %20’si ITOS ders kitabinda bulunmamaktadir.

S6z varligi icerisinde deyim ve atasozlerinin 6gretimi, diger s6z varligi unsurlarinin 6gretiminden daha zordur. Bu
anlamda hedef kitle tarafindan daha c¢ok ders disi siireglerde kullanilan galisma kitaplarinda yer alan deyimlerin
anlasilabilir girdi olmasina 6zen gosterilmesi gerektigi dislinlilmektedir. Al seviyesinde metinler icerisinde yer
alan deyimlerin anlamlarinin baglamdan cikarilabilmesinin ve 06grenciler tarafindan kendi kendine

ogrenilebilmesinin oldukga zor oldugu diisiintilmektedir.
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YiTOS ve iITOS A1 Ders ve Calisma Kitaplarinda Yer Alan ikilemelerin Kitaplar Arasindaki Uyumuna Ait Sayisal

Veriler

Tablo 8. Farkli ikilemelerin Uyumuna Dair Sayisal Veriler

Ders Kitabi Calisma Kitabi CGalisma Kitabinda Olup Ders
Kitabinda Olmayan
YiTOS 10 8
iTOS 7 4 1

Farkli ikilemelerin Uyumuna Dair Sayisal Veriler

B Ders Kitabi  ® Calisma Kitabi CGalisma Kitabinda Olup
Ders Kitabinda Olmayan

YiTOS iTOS

Sekil 7. Farkli ikilemelerin Uyumuna Dair Sayisal Veriler

YITOS ve iITOS Al ders ve calisma kitaplari incelendiginde YiTOS ders kitabinda 10, galisma kitabinda 8 farkli
ikilemenin kullanildigi gériilmektedir. YITOS calisma kitabinda yer alan 5 farkli ikilemenin ise YITOS ders kitabinda
bulunmadigi tespit edilmistir. ITOS ders kitabinda 7, calisma kitabinda 4 farkli ikilemenin kullanildig
gorilmektedir. ITOS calisma kitabinda yer alan 1 farkh ikilemenin ise iTOS ders kitabinda bulunmadigi tespit

edilmistir.

YITOS calisma kitabinda bulunan farkli ikileme sayisinin %62,5’i YiTOS ders kitabinda bulunmamaktadir. ITOS

calisma kitabinda bulunan farkli ikileme sayisinin ise %25’i ITOS ders kitabinda bulunmamaktadir.

ikilemelerin kullaniminin her iki &gretim setine ait Al ders ve galisma kitaplarinda olduk¢a kisitl oldugu
gorlilmektedir. Ancak calisma kitaplarinda olup ders kitaplarinda bulunmayan ikilemeler oransal olarak

degerlendirildiginde girdilerin anlasilamamasina sebep verecek diizeyde oldugu goérilebilmektedir.

YiTOS ve ITOS A1 Ders ve Calisma Kitaplarinda Yer Alan Séz Varhginin Kitaplar Arasindaki Uyumuna Ait Sayisal

Veriler

Tablo 9. Farkli S6z Varliginin Uyumuna Dair Sayisal Veriler

Ders Kitabi Calisma Kitabi Calisma Kitabinda Olup Ders
Kitabinda Olmayan
YiTOS 1775 1304 322
iTOS 1485 825 148
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Farkh S6z Varliginin Uyumuna Dair Sayisal Veriler

M Ders Kitabi  ® Calisma Kitabi Calisma Kitabinda Olup
Ders Kitabinda Olmayan

1775
1485

322
148

YiTOS iTOS

Sekil 8. Farkli S6z Varliginin Uyumuna Dair Sayisal Veriler

YITOS ve ITOS Al ders ve calisma kitaplari incelendiginde YiTOS ders kitabinda 1775, calisma kitabinda 1304 farkl
s6z varhginin kullanildigi gérilmektedir. YiTOS calisma kitabinda yer alan 322 farkli s6z varliginin ise YiTOS ders
kitabinda bulunmadig tespit edilmistir. iTOS ders kitabinda 1485, calisma kitabinda 825 farkh séz varliginin
kullanildigi gériilmektedir. ITOS calisma kitabinda yer alan 148 farkl sdz varhiginin ise ITOS ders kitabinda

bulunmadigi tespit edilmistir.

YiTOS calisma kitabinda bulunan farkli s6z varligi sayisinin %24,69’u YiTOS ders kitabinda bulunmamaktadir. iTOS
calisma kitabinda bulunan farkli s6z varligi sayisinin ise %17,94’i iTOS ders kitabinda bulunmamaktadir. YITOS
ve ITOS ders ve calisma kitaplari arasindaki s6z varligi uyumu incelendiginde ¢alisma kitaplarinda yer alip ders
kitaplarinda yer almayan s6z varhigi sayisinin yiiksek oldugu séylenebilir. Her iki 6gretim seti arasindaki oranlarin

ise birbirinden ¢ok uzak olmadigi ifade edilebilir.

TARTISMA ve SONUC

Tirkcenin yabanci dil olarak 6gretiminde, ozellikle temel seviyede, en 6nemli ders araglarindan biri ders
kitaplaridir (Akbulut ve Yayli, 2015, s. 35). Ders kitaplari, 6grencilerin neleri 6grenecegini, 6gretmenlerin de neleri
Ogretecegini etkiledigi gibi sinif ici 6grenme-6gretme etkinliklerine yonelik kararlar izerinde de 6nemli etkilere
sahiptir (Kilig, 2021, s. 44). Ders kitaplari cogu zaman ders siireglerini sekillendiren tek kaynak olarak gorilmekte
ve dgretmenlerin 6gretim uygulamalarini belirlemektedir. Oztiirk (2019, s. 42) tarafindan yapilan ¢alismada

Tirkce 6gretmenlerinin %59,81’inin Tiirkge ders kitaplarina bagh kaldiklari sonucuna ulasiimistir.

Ders kitaplarindan sonra 6gretim siireclerinde en yaygin bicimde kullanilan ikinci 6gretim materyali ¢alisma
kitaplaridir. Calisma kitaplari, ders ici slireglerde kullanilabilse de daha ¢ok ders disi streglerde kullanilan ders
materyalleri olarak karsimiza ¢ikmaktadir. Bu sebeple galisma kitaplarinda bulunan igerigin ders kitaplarinda

ogrencilere kazandirilmak istenen yeterliklerle uyumlu olmasi gerekmektedir.
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Calisma kitaplari, 6grencilerin 6grendiklerini pekistirmelerine, kendilerini yazil, s6zIi ve resimle ifade etmelerine
yardimci  olurken ayni zamanda etkinlikler ile donat alabilmelerine ve kendi 06grenmelerini
degerlendirebilmelerine olanak saglamaktadir (Kullantas, 2007, s. 53). Bu kitaplar ders kitaplarina bagl olarak
olusturulan, 6grencileri ders kazanimlarina eristirecek alistirmalar yapmalarini saglayan ve 6grenme etkinliklerini
dgrencilerin kendi kendilerine yapabilmesine imkani sunan araglardir. Ogrenciler ¢alisma kitaplari sayesinde ders

kitaplarindan daha etkili bir sekilde faydalanabilmektedir (Yalinkilig, 2020, s. 8).

Ders kitaplari 6gretimde standardi saglamada 6nemli bir isleve sahiptir. Ders kitaplari olmasa 6gretmenler kendi
belirleyecekleri metinler tGzerinden kazanimlari 6grencilere aktarmaya calisacaktir. Bu da ciddi bir karmasaya
sebebiyet verecek olup gergeklestirilecek ortak sinavlarda 6grenciler arasinda ciddi farkhliklar ortaya gikacaktir
(Ozdemir, 2021, s. 10). Yiksekdgretim kurumlari arasinda Tiirkgenin yabanci dil olarak &gretimi lizerine
belirlenmis bir standart bulunmamaktadir. Bu anlamda Tirkgenin yabanci dil olarak 6gretimi alaninda bir
standartlasmanin hayata gegirilmesi oldukga gerekli goriilmektedir. Standartlasma noktasinda seviyelere gore
ogrencilere kazandirilmasi planlanan séz varligi sayisi oldukga 6nemlidir. Bunun igin 6gretim setlerine ait ders ve

calisma kitaplarinda yer alan farkli s6z varligi sayisi arasinda ciddi farkhiliklarin bulunmamasi gerekmektedir.

Yurtdisi Tiirkler ve Akraba Topluluklar Baskanhgi gibi bazi kurumlarin her seviye icin belirlemis oldugu bir 6gretim
stiresi bulunmaktadir. Ornegin Yurtdisi Tirkler ve Akraba Topluluklar Bagkanhg Tirkiye Burslari kapsaminda
burslandirdigi 6grencilerin A1-C1 seviyeleri boyunca 960 saatlik bir ders almasini planlamaktadir. Belirlenmis olan
ogretim sireleri dikkate alindiginda farkli 6gretim setlerini kullanan merkezlerde veya kurslarda ders ve ¢alisma
kitaplarinin yeterli veya yetersiz olmasi muhtemel olarak gorilmektedir. Clnki 6grencilere kazandiriimasi
planlanan s6z varhigi ve dil bilgisi yapilari arasinda 6gretim setleri arasinda farkliliklar gérulebilmektedir. Korkmaz
(2019, s. 136) tarafindan yapilan calismada YiTOS ve ITOS dinleme metinlerinin isleme siireleri arasinda %100
oraninda bir fark oldugu tespit edilmistir. Benzer sekilde iltar (2018, s. 216) tarafindan yapilan ¢alismada YiTOS
ders kitaplarinin tamamlanabilmesi icin gerekli siire 929 ders saati, iTOS ders kitaplarinin tamamlanabilmesi igin

gerekli stire 524 ders saati olarak tespit edilmistir.

YiTOS ve iTOS ders ve calisma kitaplarinda yer alan séz varligi unsurlarina yénelik inceleme sonucunda YiTOS A1l
ders kitabinda 1706 farkli temel sézciik, 59 farkh deyim ve 10 farkli ikileme yer almakta olup toplam 1775 farkh
s6z varligi bulunmaktadir. YITOS Al calisma kitabinda 1261 farkl temel sdzciik, 35 farkli deyim, 8 farkl ikileme
yer almakta olup toplam 1304 farkl s6z varligi bulunmaktadir. iTOS Al ders kitabinda 1431 farkli temel sdzciik,
47 farkli deyim ve 7 farkli ikileme yer almakta olup toplam 1485 farkli s6z varligi bulunmaktadir. ITOS A1 calisma
kitabinda 806 farkli temel s6zciik, 15 farkh deyim, 4 farkli ikileme yer almakta olup toplam 825 farkli s6z varhg

bulunmaktadir.

inceleme sonucunda YiTOS ve iTOS ders ve calisma kitaplarinda herhangi bir atasézi tespit edilmemistir. S6z
varligi unsurlarinin 6gretiminde en ¢ok zorlanilan unsurun atasozleri oldugu soylenebilir. Bu sebeple atasozlerinin

ogretiminin daha c¢ok ilerleyen seviyelerde gerceklestiriimesi daha dogrudur. Ancak atasoziiniin icerdigi temel
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sozclklerin ve dil bilgisi yapilarinin seviye st olmadigi durumlarda temel seviyede de atasozlerine yer

verilmesinin uygun olacagi diistinilmektedir.

Calisma kapsaminda elde edilen veriler dogrultusunda ders ve galisma kitaplari, fakli s6z varligi unsurlarinin sayisi
bakimindan karsilastirildiginda YiTOS A1 ders kitabinda yer alan farkli temel sdzciik sayisinin YiTOS Al ¢alisma
kitabindaki farkl temel sézciik sayisindan %35,29 daha fazla; ITOS Al ders kitabinda yer alan farkli temel sézciik
sayisinin ITOS A1 calisma kitabindaki farkli temel sézciik sayisindan %77,54 daha fazla oldugu gériilmektedir.
YiTOS A1 ders kitabinda yer alan farkli deyim sayisinin YiITOS Al calisma kitabindaki farkli deyim sayisindan
%68,57 daha fazla; ITOS Al ders kitabinda yer alan farkli deyim sayisinin iTOS A1 calisma kitabindaki farkli deyim
sayisindan %213,33 daha fazla oldugu gériilmektedir. YITOS Al ders kitabinda yer alan farkli ikileme sayisinin
YITOS A1 calisma kitabindaki farkl ikileme sayisindan %20 daha fazla; ITOS A1 ders kitabinda yer alan farkl
ikileme sayisinin iITOS A1 calisma kitabindaki farkli ikileme sayisindan %75 daha fazla oldugu gériilmektedir. Farkli
temel s6zcik sayisi, farkl deyim sayisi, farkh ikileme sayisi ve farkl atasézii sayisinin toplamindan elde edilen
farkli séz varligi sonuglari ele alindiginda YiTOS A1 ders kitabinda yer alan farkl séz varligi sayisinin YITOS A1
calisma kitabindaki farkl séz varhigi sayisindan %36,12 daha fazla; iTOS A1 ders kitabinda yer alan farkl séz varhig
sayisinin ITOS Al ¢alisma kitabindaki farkli s6z varligi sayisindan %80 daha fazla oldugu gériilmektedir. Calisma
kitaplarinin ek ders materyalleri olmasi ve daha ¢ok ders disi siireglerde kullanilmasindan dolayi galisma
kitaplarinda yer alan farkli s6z varligi sayisinin ders kitaplarindakinden daha az olmasinin oldukga normal bir
durum olarak karsimiza c¢iktigi diisinilmektedir. Ancak yine de ders kitaplarinda 6gretimi gerceklestirilen soz
varligi unsurlarinin ¢alisma kitaplarinda olabildigince tekrar edilerek 6grenciler tarafindan pekistirilmesinin

saglanmasinda yarar olacagi diisinilmektedir.

Calisma kapsaminda elde edilen veriler dogrultusunda ders ve calisma kitaplarinda yer alan farkh séz varhgi
unsurlari, gretim setleri bakimindan karsilastirildiginda YiTOS A1 ders kitabinda yer alan farkl temel sézciik
sayisinin ITOS A1 ders kitabindaki farkli temel sézciik sayisindan %19,22 daha fazla; YiTOS A1 calisma kitabinda
yer alan farkli temel sézciik sayisinin iTOS A1 calisma kitabindaki farkli temel sézciik sayisindan %56,45 daha fazla
oldugu goriilmektedir. YITOS Al ders kitabinda yer alan farkli deyim sayisinin iTOS A1 ders kitabindaki farkli deyim
sayisindan %25,53 daha fazla; YiTOS Al calisma kitabinda yer alan farkli deyim sayisinin iTOS Al calisma
kitabindaki farkli deyim sayisindan %133,33 daha fazla oldugu gériilmektedir. YiTOS A1 ders kitabinda yer alan
farkli ikileme sayisinin ITOS A1 ders kitabindaki farkli ikileme sayisindan %30 daha fazla; YiTOS Al calisma
kitabinda yer alan farkli ikileme sayisinin iTOS A1l calisma kitabindaki farkli ikileme sayisindan %100 daha fazla
oldugu gorilmektedir. Farkli temel s6zciik sayisi, farkli deyim sayisi, farkli ikileme sayisi ve farkl atasdzi sayisinin
toplamindan elde edilen farkli s6z varligi sonuclari ele alindiginda YiTOS Al ders kitabinda yer alan farkli séz varligi
sayisinin ITOS A1 ders kitabindaki farkh séz varligi sayisindan %19,53 daha fazla; YiTOS A1 calisma kitabinda yer
alan farkli séz varligi sayisinin ITOS A1l calisma kitabindaki farkl sdz varligi sayisindan %58,06 daha fazla oldugu
gorilmektedir. YiTOS ve iTOS A1 ders kitaplari arasindaki farkli séz varligi sayilarinin birbirine oraninin %20’nin
altinda olmasinin olumlu bir durum oldugu distnilmektedir. Calisma kitaplarinda kullanilan farkli s6z varligi

arasindaki oranin yiksek olmasi ise ¢alisma kitaplarinin hacim farklihgindan kaynakli oldugu disiinilmektedir.
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Calisma kapsaminda elde edilen veriler dogrultusunda 6gretim setlerindeki ¢calisma kitaplarinda yer alan ancak
ders kitaplarinda yer almayan séz varligi unsurlarina ait sonuglar ele alindiginda YiTOS calisma kitabinda yer alan
297 farkli temel sézciigiin YiTOS ders kitabinda bulunmadigs; iTOS calisma kitabinda yer alan 144 farkli temel
sdzcligiin ITOS ders kitabinda bulunmadigi tespit edilmistir. YITOS calisma kitabinda bulunan farkl temel sézciik
sayisinin %23,55’i YiTOS ders kitabinda; ITOS calisma kitabinda bulunan farkli temel sézciik sayisinin %17,87’si
iTOS ders kitabinda bulunmamaktadir. YITOS calisma kitabinda yer alan 20 farkli deyimin YITOS ders kitabinda
bulunmadigs; ITOS calisma kitabinda yer alan 3 farkli deyimin ITOS ders kitabinda bulunmadig tespit edilmistir.
YiTOS calisma kitabinda bulunan farkli deyim sayisinin %57,14’G YiTOS ders kitabinda; iTOS ¢alisma kitabinda
bulunan farkli deyim sayisinin ise %20’si iTOS ders kitabinda bulunmamaktadir. YITOS calisma kitabinda yer alan
5 farkli ikilemenin YiTOS ders kitabinda bulunmadigi; ITOS calisma kitabinda yer alan 1 farkli ikilemenin ITOS ders
kitabinda bulunmadig! tespit edilmistir. YiTOS calisma kitabinda bulunan farkh ikileme sayisinin %62,5’i YiTOS
ders kitabinda; iTOS calisma kitabinda bulunan farkh ikileme sayisinin ise  %25’i ITOS ders kitabinda
bulunmamaktadir. Farkli temel sdzciik sayisi, farkli deyim sayisi, farkli ikileme sayisi ve farkli atasézi sayisinin
toplamindan elde edilen farkli séz varligi sonuglari ele alindiginda YiTOS calisma kitabinda yer alan 322 farkh s6z
varhginin YITOS ders kitabinda bulunmadigi; iTOS calisma kitabinda yer alan 148 farkli s6z varliginin iTOS ders
kitabinda bulunmadigi tespit edilmistir. YITOS calisma kitabinda bulunan farkl séz varligi sayisinin %24,69'u YiTOS
ders kitabinda; ITOS calisma kitabinda bulunan farkli sz varligi sayisinin %17,94°G ITOS ders kitabinda
bulunmamaktadir. Ders ve calisma kitaplari s6z varligi uyumu bakimindan karsilastirildiginda ITOS’iin YiTOS'e

gore daha uyumlu oldugu goérilmektedir.

Ders ve galisma kitaplari arasindaki s6z varligi uyumu, 6grencilerin anlasilabilir girdilerle karsilasabilmeleri igin
blylik 6nem ifade etmektedir Bu anlamda 6grencilerin ozellikle ders disi siireglerde yaygin bir sekilde
kullandiklari gcalisma kitaplarinin anlasilabilir girdiler icermesi gerekmektedir. Calisma kitaplari daha g¢ok yeni
bilgilerin 6grenildigi kaynaklar olmaktan ziyade 6grencilerin ders kitaplarindan 6grendikleri bilgileri pekistirdikleri
kaynaklardir. Hu ve Nation (2000) tarafindan yapilan arastirmada hikaye edici metinlerin yardim alinmaksizin ve
duraksama yapilmaksizin anlasilabilmesi icin metindeki kelimelerin %98’inin bilinmesi gerektigi sonucuna
ulagilmistir. Benzer sekilde Laufer ve Ravenhorst-Kalovski (2010) tarafindan yapilan galismada okuyucu
tarafindan bilinen s6z varhiginin okudugunu anlama agisindan %98 oldugu sonucuna ulasiimistir. Bu anlamda
Tirkcenin yabanci dil olarak 6gretiminde kullanilan c¢alisma kitaplarindaki séz varligi unsurlarinin buyik
¢ogunlugunun ders kitaplarinda yer alan s6z varhigi unsurlarindan olusmasi gerekmektedir. S6z varhigi agisindan
ders kitaplarina gore farklihk gosteren galisma kitaplarinin okudugunu anlamayi olumsuz yénde etkileyecegi gbz

ardi edilmemelidir.

ONERILER

1. Ders kitaplarindan sonra 6gretim siireglerinde en yaygin bicimde kullanilan ikinci 6gretim materyali olan
calisma kitaplari, ders ici slreglerde kullanilabilse de daha ¢ok ders disi slreglerde kullaniimaktadir.

Genellikle ders disi slreglerde kullanilan g¢alisma kitaplarindaki metinlerin 6grenciler tarafindan
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anlasilabilmesi, anlasilabilir girdi diizeyine baglhdir. Bu sebeple ¢alisma kitaplarinda bulunan s6z varhiginin
ders kitaplarinda yer alan s6z varli§indan ¢ok farkli olmamasi gerekmektedir.

2. Ders kitaplarinda 6gretimi gergeklestirilen s6z varliginin ¢alisma kitaplarinda olabildigince tekrar
edilerek 6grenciler tarafindan pekistirilmesi saglanmalidir.

3. S6z varhigi unsurlari igerisinde deyim ve atasozlerinin 6gretimi diger s6z varligi unsurlarina gore daha
zor oldugu icin ders kitaplarinda yer almayan deyim ve atasézlerinin galisma kitaplarinda bulunmamasina
Ozen gosterilmelidir.

4. Turkgenin yabanci dil olarak 6gretimi alaninda ortak bir programin olmayisi hedef kitleye kazandiriimak
istenen yeterliklerin 6gretim setlerine gore farklilik géstermesine sebep olmaktadir. Bu durum da
ogrencilerin farkh 6gretim merkezlerinden farkli dil yeterlikleriyle mezun olmalarina neden olmaktadir. Bu
hususta 6gretim setleri arasindaki uyumun saglanmasi icin Tlirkgcenin yabanci dil olarak 6gretimi alaninda
akreditasyon ¢alismalarina gereken 6nem verilmelidir.

5. Ogretim setlerine ait ders ve calisma kitaplari incelendiginde &gretilmesi planlanan séz varligl, 6gretim
setlerine gore farkhlik gostermektedir. Akreditasyon calismalari ile birlikte 6grencilere aktariimak istenen

sz varligi belirlenmeli ve 68retim setlerindeki farklihk ortadan kaldirilmalidir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, aragtirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirlt ihlallerde sorumluluk yazara aittir.”

Yazarin Katki Orani Beyani: Yazarin bu makaleye katkisi %100'd{r.
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