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ABSTRACT

There are many opinions on the use of "intermediary language/mother tongue" in foreign language
teaching. While some of these views approve the use of mother tongue/intermediary language to
a certain extent at certain levels, others argue that it should not be used at all. Mother tongue
acquisition and foreign language learning are different phenomena. For this reason, the methods
of the instructors change according to the purpose, target audience and learning environment in
foreign language teaching. When starting from scratch to learn a new foreign language, the student
will develop ways to learn a new language with the master language codes in his brain, whether or
not. The lecturers will also use the language codes prepared to ease the student and course flow
at the starting level. In this study, it is aimed to determine whether the lecturers use an
intermediary language in the classrooms where Turkish is taught as a foreign language, what is the
preferred intermediary language for the applicants, and why, in what circumstances, how often
they benefit from this intermediary language. The study is a qualitative research and was carried
out by document analysis method. In Gazi University TOMER, videos of Turkish courses conducted
remotely online in the 2020-2021 academic year were accessed. Course records of 10 lecturers and
30 students of three classes for 6 weeks at A basic level were monitored. Findings were evaluated
by descriptive content analysis. According to the results of the study, it was determined that the
lecturers used the intermediary language, the preferred intermediary language was English, and
the reason for choosing this language was that the common language that the majority of students
know, and that they are competent in this language. The week in which lecturers use the
intermediary language is the first week of the lesson. As the number of Turkish words that students
know increases, the number of English words used by the lecturers has decreased in reverse rate.
The common reasons for all lecturers to refer to the intermediary language in the courses are to
introduce the system, explain the instructions and instructions, introduce themselves and
introduce the student, explain new words, explain grammar rules, give assignments, ask questions,
to say hello, say goodbye, approve or correct the wrong.

Keywords: Learn Turkish as a foreign language, intermediary language, benefiting from the mother
tongue/intermediary language in teaching, foreign language teaching, lesson videos.
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INTRODUCTION

Thousands of students come to Turkey every year to study at university. In the last 10 years, Turkey has seen an
of 75 percent increase in the number of international students studying at higher education institutions in Turkey
and with around 148 international students, 25 with scholarships according to current figures, Turkey has
become one of the world's largest international students host in this area (ytb.gov.tr, 2021). The countries where
students come from, there is a wide range: Afghanistan, Albania, Burkina Faso, Djibouti, Algeria, China, Palestine,
Iraq, Iran, Kenya, Rwanda (istatistik.yok.gov.tr, 2021)... with this wide range, the TOMER students went to learn
Turkish before university and this takes an international color. Students whose countries, nationalities, languages
differ from each other need a mediator language, especially in the early days, to ensure communication with the
lecturers and each other in the TOMER. This study came from the idea of revealing what the "intermediary
language" is and where it is used, how often. The continuation of the 2020-2021 academic year by distance due
to the epidemic and the registration of the courses made it easier to access the data required for this study. The
study was done through online course records, which is an advantage for the study because the lecturers are
unaware that these records will be used for the use of "intermediary language” study. It is thought that the
course recordings provide accurate information about the use of intermediary language by the lecturers in the
natural course flow, and that the lecturers may lose their naturalness in the classroom where they are aware

that such a study will be carried out.

The ability to acquire a mother tongue is an innate power in every human being. Learning a foreign language is
a process that requires an active effort. There are many studies that have been conducted that the mother
tongue is a basic mechanism in foreign language teaching. Especially in situations where there is a learning-
learning challenge, such as ensuring understanding, quick word learning and developing difficult concepts, the
teacher and the student also have a severe need for primary language use (Simsek, 2010: 12). In order to avoid
wasting the time caused by teaching in the target language, there are grounds to increase the course efficiency
and save time where necessary using the primary language (Cook, 2001:418). However, in cases where the
mother tongue is used, it is necessary to use the mother tongue to a limited extent, since there will be difficulties
in transferring the new language input in the memory to the long-term memory. Gulzar (2010) explains the
situations in which instructional instructives include the use of primary language/intermediary language in the
courses “explain, ease of expression, effective instruction, creating a sense of belonging, controlling
understanding, translation, socialization, emphasis, repetitive functions, subject change, linguistic
competency”. Although these articles express the case of applying to the mother tongue in foreign language
teaching, the mother tongues of students who come to Turkey to learn Turkish differ from each other and choose
different languages for the language of communication as "intermediary language". His native language is Arabic,
Farsi, French, Russian, Bosniak, In the TOMER, where student groups of different languages, such as Albanian...
learn Turkish as foreign language, it is seen that they need and resort to a "intermediary language" for many
reasons, such as learning about lessons and asking lecturers questions within the course, and communicating
with their friends at recess. This application is a natural situation that comes from the need for communication

and socialization. The use of the term "intermediary language" in this study for the language, which is defined as

689



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

a common language (Unver, 2020: 9) with which the learners in the multilingual classrooms can communicate
other than the target language, due to the fact that not all of the learners in the multilingual classrooms know
the same mother tongue, is more effective because of the "mediator" definition of the word intermediary. It has
been approved. In addition, in the Common European Framework of Reference for languages (CEFR, 2020: 35),
the intermediary character of language is mentioned. This intermediary language can be “Arabic, Farsi, Russian,
French”, although it is often English, and varies depending on the fact that lecturers know different foreign
languages other than English, which is the common language known to the majority of the class. No matter what
lecturers say or do, no one doubts that students will use their native language or intermediary language in the

classroom (Harmer, 2001:132).

In foreign language education (French), where the writing is looked at. English, Arabic) there are studies on using
the primary language. Ozcelik (2013) in his study titled "using the Mother Tongue in Foreign Language French
Class" stated that, lecturers applied to the mother tongue to manage education-teaching activities and classroom
communication, facilitate understanding and guide the hard parts of the target language, explain the hard parts
of the target language, motivate, evaluate students and make a few extracurricular statements. In the work of
Savli and Kalafat (2014), it has been observed that the use of the primary language in foreign language teaching
and learning has had an important effect and recommendations have been made to establish a balance between
two languages in the process. In the study of Kurt and Kurt (2015), the lecturers stated that in the classes where
they teach Arabic as a foreign language, they need the mother tongue to practice the initial students in language,
especially in order to explain abstract concepts such as life jackets, and in need. Kumar (2021), students use code-
changing based on the need to finish the teacher's task accurately and quickly, socialize among them,
demonstrate the solidarity of group members, and have fun telling jokes or funny things. Lecturers use CS (Code
switching/code exchange) to explain a complex concept, establish a student-teacher relationship for a better and

more favorable learning environment, seek confirmation and translate questions.

Turhan, Bas and Turhan (2021), in their work titled “Checking the Language change used by lecturers in
classrooms where Turkish is taught as a Foreign Language”, the lecturers receive help from English in order to
introduce the word, confirm what is said, answer questions, and provide activity instructions. Lecturers see
English as an aid at some points, provided it is limited to the minimum level of use within the classroom. In his
study called "evaluating the Teaching aspects of Turkish Language in the second/Foreign Language process", the
Goger, Morali and Kurt (2021) stated that using the language of the intermediary in accordance with the
environment in which Turkish is taught as a second or foreign language is recommended. Although there are
many studies with the use of the primary language/ intermediary language in the education of different foreign
languages in literature, there are limited studies on the use of intermediary language/native language in Turkish

teaching as a foreign language.
Problem Statement

In foreign language teaching and teaching Turkish as a foreign language, the primary language/intermediary

language is a topic that is discussed, and different opinions are expressed. In this study, the courses taught
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Turkish as a foreign language will be determined by the lecturers on how often and how to use the intermediary

language.
The Purpose of The Investigation

In the study, it is aimed to determine which language the lecturers and students prefer as "intermediary
language" in the classes where Turkish is taught as a foreign language; in which cases and how much they apply

to this language. For this purpose the research questions are,

v/ Do lecturers use intermediary language in teaching Turkish, and if so, which is their preferred
"intermediary language"?
+ In what circumstances do lecturers apply for “intermediary language”?

+/ How often do lecturers apply to “intermediary language”? the answers to your questions will be sought.
The Importance of Research

The study in the field showed that there are many studies in foreign language teaching (English, French, Arabic)
to take advantage of the mother tongue, but there is not much work on the use of primary
language/intermediary language in Turkish teaching as a foreign language. In addition, it was determined that
there was no "intermediary language" preference in Turkish teaching as foreign language, and no study of how

much it was used in what cases. It is therefore believed that the work will contribute to the area.
Limitations

According to the findings of Sevik’s (2010) study, students’ dependencies on their primary language are reduced
by themselves over time and need more basic language at the basic level. Therefore, the study is limited to
“courses at Al level” (6 weeks). The records reviewed the course records of some of the classes at the a basic
level and the courses of the 10 lecturers who taught in these classes, whose records were found because the fall

semester course records were deleted from the system.
METHOD
Research Model

In the research, qualitative research method and document analysis technique were used in accordance with the
content of the research. Documents have been an important element in qualitative research for many years.
There are somes document types; books, letters, magazines, diaries, maps, charts, statistics, constitution and
regulations, legal texts, newspapers, photographs, memories, interviews, school records, health and public
records, pictures, videos, messages, etc. (Kiral, 2020: 170). In this study, distance course records were used as

documents. It is aimed to reveal the opinions and thoughts on the subject from the records.
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Study Group

The study group consists of 10 lecturers and 30 students. Information about the workgroup was created by
analyzing data from records, background information of the lecturers in the system, and review of the student

lists of the classrooms. The information for the lecturers in the study group is as follows.

Tablo 1. Lecturers’ Features

Category Feature Number
Gender Female 5
Male 5
Working time at Gazi TOMER 9 years 5
10 years 1
12 years 2
14 years 1
18 years 1
Education Information Continue to Phd 7
Phd 3
International experience in teaching Female 2
Turkish as a foreign language Male 4
Foreign language English (B Intermediate) 10
Russian (a Basic Level) 2
Japanese (B Intermediate) 1

The number of male and female lecturers in the study group is equal. All lecturers have more than eight years of
experience in the field. All the lecturers are graduate students. Many of the lecturers (6 persons) have experience
of teaching abroad and have English knowledge to express themselves (B medium level). In addition, three

lecturers know different languages.

Table 2. Students' Features

Category Number (n)
Gender Female 9
Male 21
Country Afghanistan (2), Bangladesh,
Indonesia, Ethiopia, Morocco,
Philippine, Gambia, Ghana, Guinea, 30

Iraq (2), Iran(2), Kazakhstan(2),
Colombia, Congo, Libya, Egypt,
Nigeria, Pakistan(2) , Rwanda, Syria,
Tajikistan, Tunisia, Turkmenistan,
Ukraine, Venezuela, Nepal

Intermediary Languages English 27
Arabic 8
Persian 6

Information about students is obtained from student lists and dialog in the classroom where they introduce
themselves. A total of 30 students were available in three classes. The countries the students belong to and the
languages they speak differ. The "intermediary language" of the majority of students from 26 different countries
(27) is English. In addition, 6 students can use Farsi in addition to English as intermediary language, although they

belong to different countries (Afghanistan, Tajikistan, Iran), and 8 students can use Arabic as intermediary
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language in addition to English. There is only one student within 30 people who does not know any of these

intermediary languages, whose native language is French (Guinea). Both Iraqi students do not speak English.
Data Collection

This study was carried out depending on the document review and document analysis method. Geray (2006)
classified the documents (information and documentation) according to their qualifications and environment.
According to their qualifications, “videos” from audiovisual based are the characteristics of the documentation
of this study, “databases” on the computer based on the environment they are in. Altheide (1996) classifies the
document analysis process as identification of the criteria to be included in the documents, gathering documents
and data, identifying key analysis fields, coding, verification and analysis of the document. The data obtained
from the course videos watched was analyzed using the descriptive method. In the 2020-2021 academic year, all
educational activities in Turkey were carried out remotely due to the Covid-19 outbreak. Gazi University TOMER

also conducted Turkish teaching courses in foreign language through the “adobe connect” link linked to GUZEM

portal and the courses are recorded in the virtual archive.

Figure 1. Example of Course Videos in Adobe Connect

Three lecturers to two classes and four lecturers to one class. The 25 week course registration period for a
lecturer is 6 hours on average. On average, the first two weeks of the 250 hour course registration for 10 lecturers
for the study, and the last four weeks the course records of the lecturers for only one day within the week have

been observed. Observations cover courses from the third week of October to the first week of December.
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Data Analysis

The findings obtained by the document analysis method and the course contents obtained from the recordings
were expressed in the form of transcribed codes. In video recordings; In order to protect the privacy of the
participants and the privacy of the educational environment, the instructors were coded as H1, H2, H3, and the
students as 01, 02, 03... The findings were interpreted by presenting them in the form of tables and diagrams
with percentage and frequency information. For credibility in the research, in the categories that emerged
through the “expert review” suggested by Yildirnm and Simsek (2013) in qualitative research, a “detailed
description” approach was used and direct citations were made where necessary, adhering to the understanding
of reconciliation among experts and “transferring data to the extent that it is faithful to its nature” for the
transferability of the research. Thus, direct citations will also be able to enable the reader to reach their own

conclusions and make their own comments.
Ethical Board Approval

Since the study was carried out by the document analysis technique 31/12/2021 and the license of the institution
E-253320 is available. Since the study was carried out with the document analysis technique, the approval of the

institution was obtained. There is an institution permit document dated 31/12/2021 and numbered E-253320.
FINDINGS

In this section, findings about the use of intermediary language, the preferred intermediary language, the
frequency of using this intermediary language and the reasons will be given in online distance Turkish lessons

during the Covid-19 epidemic in Gazi TOMER, where Turkish is taught as a foreign language.

Table 3. Intermediary Language Used by Lecturers in Lessons

Gender Language Number
Female English 5
Male English 5

As it is understood from the table, the intermediary language that lecturers prefer to use in the courses is English.
It was noted that two Russian-speaking lecturers only expressed them in Russian after saying "thank you", "very
good", "see you" and their Turkish language. The Japanese-speaking lecturer has never used this language in the

classroom.

In Gazi University TOMER classes, students are divided into classrooms according to language levels. In the basic
classes, students have no knowledge of Turkish or are at an initial level enough to express their name, age and
country. First lesson of the first week, "introductions (Hello, my name is ___/ What's your name? / where are
you from? / how are you? / good. / Nice to meet you.)" The English language is initially used. It was observed
that students were unable to get answers from students when they started to say "Hello" as a result of their
observations of course videos examined in classrooms where they did not know a word of Turkish and tried to
eliminate the language barrier that students encountered by saying "Hello, hello". It's the same as “My name is

" the teacher repeated her statement several times and expressed the same sentence as “My name is
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_____"tothestudents across the street and gave her English and said to the student, “What is your name?/What
is your name?” when he asked his question, he was able to get a response. For this reason, the ratio of
instructional application to vehicle language in the first week courses has increased more than in the following
weeks. In the study, the number of Turkish words and the number of English words used by the lecturers in the
courses for a week has been estimated, and the levels of teaching students whose rates are similar to each other
are expressed in the same table. According to these findings, the tendencies of instructional students to refer to

mediator language week by week are as follows in the form of charts:

Table 4. H1, H2, H3, H4, and H5's Tendency to Use Intermediary Language for Weeks

Weeks English usage rate
1. week %30
2. week %20
3. week %5
4. week %2
5. week %2
6. week % 1

If the lecturers (1,2, 3,4, 5) used 100 words in the first week, about 30 percent of those words were English words.
Especially on the first day, the more intensive English use in the first lesson, decreased in the second lesson of
the week, and remained at a rate of 30% when viewed from the whole week. Explanations, instructions, and
general information about the course in the early classes have led to an increase in the rate of use of English. The

use of the H1-2-3-4-5 in English at the end of the A1l basic level has fallen to a level that is less than none.

Table 5. H6, H7 and H8's Tendency to Use Intermediary Language for Weeks

Weeks English usage rate
1. week %45

2. week %30

3. week %10

4. week %5

5. week %3

6. week % 2

H6, H7 and H8 have similar tendencies to apply to English. In the first week, especially the first course, the
instructional students who have created a semi quasi-one course model (Turkish-English) in places that students
do not understand, and in the second week many of the courses have continued to be explained in Turkish,
assuming that many basic Turkish words have been learned by students. It has been noted that lecturers in this

group are no longer using any English in their courses at the end of Al.

Table 6. H9 and H10’s Tendency to Use Intermediary Language for Weeks

Weeks English usage rate
1. week %60

2. week %45

3. week %20

4. week %10

5. week %8

6. week % 5
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At basic level A, a common language is needed to communicate with students.. H9 started the first lesson with
"Hello". However, the first course to explain the system of the courses, introduce and meet them has applied to
English. He explained to students that he was obliged to use English and would not use English in subsequent
courses. However, it was observed that in the first week the lecturer used English intensively in the second week,
reducing it to 45%, and in the other weeks, it was significantly reduced. H10 started the course directly in English
and continued with emphasis on Turkish in other courses of the week after making all the explanations, system
demonstrations. However, he continued to explain the words that students did not know in English. The first
week of the H9 and H10, the intensive use of English for general information, led to 60% of the English usage
rates during the week.

Table 7. Reasons for Using English
Reason Number of people

1. Giving information about the distance education 10
system and courses

Introducing yourself 10

Getting to know students 10
4. Explaining instructions about system (Turn on 10

sound, turn on camera...)
5. Explain instructions (Read, match...) 10
6. Explaining new words 10
7. Explaining grammar rules 10
8. Giving homework 10
9. Asking questions 10
10. Confirm or correct wrong 10

11. Greetings, farewells

12. Extracurricular speaking
13. Kidding

The reason why lecturers use English in particular during the first week of classes is the same except for the last
two reasons. In the courses, it was observed that they applied English to communicate with students, to get them
used to the course, to provide information and to explain. In the first weeks, the number of instructional speakers
speaking out of class and applying for English jokes is limited. Examples of lecturers' use of intermediary language

are as follows:

1. to Give Information About The Distance Education System and Courses

4 teachers
= — - —d
everv lesson 35 munutes
speaking: konusma

lessons are between 9.00 and 12.55 writing: yazma

breaks are only 5 minutes P
gramer: dil bilgis
listening: dinleme

Figure 2. Explanations H9 Wrote on the Board in Class
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As can be seen in the figure above, the lecturers applied to English verbally or in writing to provide information
about the course content, duration, and school system in the first lesson. Here are the explanations that H9

wrote on the board in the system. She made these explanations orally in each lecturer lesson.

02: “Sir, can you please guide us a little in English? Today is my first day and | am an absolute beginner in Turkish”
students wrote sentences implying that they did not understand it from the correspondence part of the system

and should explain in English when the instructor (H5) started the first lesson with direct Turkish explanations.

021: “From where do Iget the video?” The first lesson students expressed their questions about the system in

English.
2. Introduce Yourself

After using the phrase "Hello" in the first lesson, all of the lecturers formed the sentence "My name/My name

is " and briefly explained themselves to the students in English.
H5: “Hello! First of all we have to use english. But then we use English.”

H9: “Hil I am your teacher... Today is my first lesson’ because of this | will use English. My name . “Four
of the lecturers started the lesson with these expressions. Others introduced themselves in English after | said

Hello, | .
3. Getting to Know The Students

“What is your name?/ Where are you from?/ How old are you?/ “How are you?/ “Nice to meet you./ The
sentences are the expressions used by the lecturers to meet the students in both Turkish and English in the first

week.
4. Explaining The Instructions (Turn on sound, turn on camera...)

It has been seen in the correspondence sections of the lesson that students expect an explanation in English

where they do not understand the instructor in Turkish.
07: “May you write the English truduction of those phrases? | am not understanding.”
H3: “Turn your camera, mic off”.

H6: “Can you hear me?” Especially in the first lesson, the lecturers used English to explain the features of the

distance education system and gave the instructions for the system in English.
5. Explaining The Directions (Read, match...)
H1: “Read, repeat please!” Please read, read again.”

H10 : “Listen and write. Also tell me!” In the first weeks, the lecturers translated the instructions into English, as

the students did not understand the instructions either.

697



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

6. Explaining New Words
H2: “Male, female.” Erkek, kadin”
H7: “Bird crow in Turkish karga a kind of bird.”

H1: ayni/ same, zor/ difficult.
Bufrasi eczane. (Here is pharmacy.)
Surasi hastane. (There is hospital.)
Orasi berber. (There is barber.)

Figure 3. The Sentences H7 Wrote on the board

Basic students need new words and how to use these words in a sentence. Lecturers prefer to translate in English

in the first week to introduce new words faster.
7. Explaining Grammar Rules
H10: “These are our general rules.” After “kalin Unli” you must use “kalin” for example: agac-lar.

H1: “First letter in Turkish “a” alfabe “

Benim okulum biiyiik. (My school is big.)

Benim tziimiim lezzetli. (My grapes are delicious.)

Benim babajn doktor. (My father is doctor.)

Figure 4. H7's Explanations About Grammar Suffixes

(and) s Ali'yle Mehmet okula gidiyoriar.

ve e
c: S NI - = S R Y S S

(by) 4. Annem bigakla et dogruyor.

arag T R L U
e S i o

(with) 7 A Ben annemle yemek pigiriyorum.

birlikte RS N R R AN S AN Y AR A A R AR )
R e S B

Figure 5. H9’s explanations in the Writing lesson
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Lecturers have resorted to English where needed to explain grammar rules and give examples.
08: “When do we use “si” and when do we use “m” for example my father?”

015: “What is different, what is this and what is this?” It is seen that when students do not understand the

grammar rules, they ask questions in English in the correspondence section.

8. Giving Homework

”

H6: “This is your homework, page 10. Read and write. And study what we did today in class

H10: “Your homework is on this page. Don't forget." It was seen that the lecturers used English to give homework

and pages in the first week, but in the 3rd week, every teacher gave their homework in Turkish.
9. Asking Questions

H7: “Is there any question? Any questions?”

H1: Did you understand?”Do you understand?

H3: “Is there any problem?" In addition to the basic questions asked by the lecturers in both English and Turkish
in the first lessons, it was observed that H10 chatted with the only student in the class with questions about life
in Turkey and the difficulties of learning Turkish while waiting for other students to join the lesson. However, in
general, the questions asked in English are questions that measure whether the lesson is understood at a basic

level.
10. Confirm or Correct Wrong

H3: “Okay! very good! Very good!"

H9: “Amazing!”

H8: “False! Wrong. Can you say that again?”

H7: “Wonderful! Great! Perfect.” It was observed that the lecturers also preferred English words in the first week

to confirm the accuracy of the students' answers.
11. To Greet, to Say Goodbye

H1: “Hello! Hello! Hi!

H10: “Hi everybody! Hello everyone!"

H5: “See you tomorrow! See you tomorrow!"

H9: “Take care of yourself!” In the first lessons, the lecturers used English to greet the students and say goodbye

at the end of the lesson.
12. Extracurricular Speaking

H10:” | went to Istanbul this weekend. | visited my family.”

H7: “Cig kofte traditional food it is very delicious | think you will taste it when you come here.”
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H2: “Don't panic! Don't worry! The virus will finish. Extracurricular conversations at A basic level have been

observed very little.
13. Kidding
H9: “Are you still sleeping? Hahaha!" Good morning!

H10: “Everybody is single. Everybody is happy in this class. Hahaha!" It was observed that only three of the

lecturers used English for the students to understand when they were joking.
DISCUSSION and CONCLUSION

The reasons why lecturers use intermediary languages in teaching Turkish as a foreign language, and the reasons
for applying to the mother tongue in language teaching (Ozgelik, 2013; Kurt, 2015; Turhan et al, 2021; Kumar,
2021) shows similarity (communicating, explaining new information, explaining grammar rules, socializing,
motivating students, joking, giving homework). In this study, the reasons why lecturers apply to intermediary

language at the Al basic level in teaching Turkish as a foreign language are:

1. To provide information about distance education system and courses
. Introducing yourself
. Getting to know students

. Explaining the instructions (Turn up the volume, turn on the camera...)

2
3
4
5. Explain the instructions (Read, match...)
6. Explaining new words

7. Explaining grammar rules

8. Giving homework

9. Ask a question

10. Confirm or correct wrongdoing

11. Greetings, saying goodbye.

12. Speaking extracurricularly

13." Kidding (Making a joke)" was identified as the 13th item.

The fact that this study was done through distance education video recordings, unlike other studies, led to the
addition of the articles "To provide information about the distance education system and courses, to explain the

instructions (Turn up the volume, turn on the camera...)".

There are no winners or losers of the discussions in the literature about the use of the mother tongue/
intermediary language in foreign language teaching. Richards and Rogers' 1995’s study of foreign language
teaching methods and native languages mentioned methods that never use the mother tongue in foreign
language teaching (The Direct Method, The Oral Approach) and methods that advocate using the mother tongue
as much as necessary (Communicative Language Teaching, Community Language Learning). In most of the

studies carried out after this study (1995), there was either acceptance or rejection. However, language learning
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is a necessity and it is important for people to provide this need in the easiest, fastest, cheapest way. With the
need to provide this ease and speed in teaching Turkish as a foreign language, it is seen that the lecturers prefer
"English" as an intermediary language and use it to a certain extent when necessary. In this preference, it was
effective that the common language (27 students) known to the majority of students in the class was English, as
well as the foreign language in which the lecturers were proficient was English. Géger, Morali and Kurt (2021)
also mentioned this in their studies, and the lecturers stated that they can use the intermediary language
(English) to explain a subject and structure and facilitate the text processing process in a classroom at the basic
language level, where Turkish is taught as a foreign language, in case of necessity and as a result of its balanced
use. In the study, it was determined that the reason why the rates of lecturers applying English in the first week
at the Al basic level were higher than in other weeks was due to the necessity to communicate with the first
students and adapt them to the course. In addition, it was determined that the use of "intermediary language"
had no negative effect on the learning of "Turkish (a new foreign language)", and that the students switched to
expressing themselves in Turkish after the second week in the classrooms where the lecturers applied intensively
to the intermediary language in the first week. The most important point that stands out here is that the intensive
use of the intermediary language in the first lessons is abandoned as the need decreases in later courses. For this
reason, applying "intermediary language" as a relaxing intermediary for the student and the teacher in language
teaching does not constitute a problem in terms of the language learned. As the number of Turkish words that
students know increases, the number of English words used by the lecturers decreases in reverse proportion. At
the end of Al, the rate of 8 lecturers applying for English decreased to one-two percent. This shows that it is
easier for the teacher and the learner to apply to the intermediary language, does not have a negative effect on
foreign language learning, especially at the basic level of language teaching, taking into account the needs of the

student and the level of readiness.

RECOMMENDATIONS

v' The findings of this study were determined as a result of examining the records of online courses held
remotely. For this reason, is an intermediary language used in face-to-face lessons in the same
institution, and if so, the rate and reasons can be discussed in a different study and the results can
be compared with this study.

v"Inthe study, only the use of intermediary language at the A1 basic level was determined. Do lecturers
in A2, B1, B2 and C1 have to resort to intermediary language, if so how often and why it is referenced
is another issue that should also be investigated.

v" While creating classes at Gazi TOMER, students were not classified according to their mother tongue.
English-speaking students or Arabic-speaking students were not gathered in one class. For this
reason, this study was conducted on what the mediating language is in heterogeneous classrooms.
In homogeneous classes (where the same mother tongue is spoken), studies can be carried out on

the situations of resorting to the intermediary language.

701



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

v In the study, the views of the lecturers were not taken one-on-one, and their thoughts on the use of
intermediary language were not consulted. Discussions on the use of “intermediary language” can
be conducted with lecturers and students.

v' The observations in this study were made in classrooms where there were students who could speak
English even though their mother tongue was different. For this reason, studies should be conducted
in groups where students who apply to different intermediary languages or only their mother tongue
(especially in the courses where Turkish is taught as a foreign language in different geographies

abroad) and lecturers, and the results should be compared.
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TURKCENIN YABANCI DiL OLARAK OGRETiIMiNDE “ARACI DiL” KULLANIMI

0z

|ll

Yabanci dil 6gretiminde “araci dil/ anadil” den faydalanma tizerine bircok gériis bulunmaktadir. Bu
goruslerin bir kismi belirli dizeylerde, belirli lgtide anadil/ araci dil kullanimini uygun bulurken bir
kismi da kesinlikle kullanilmamasi gerektigini savunmaktadir. Anadil edinimi ve yabanci dil 6grenimi
birbirinden farkl olgulardir. Bu sebeple yabanci dil 6gretiminde amag, hedef kitle ve 6grenme
ortamina gore Ogreticilerin yontemleri degismektedir. Yeni bir dili 6grenmeye sifirdan baslayan
Ogrenci, ister istemez beynindeki anadil kodlariyla yeni dili 6grenmenin yollarini gelistirecektir.
Ogreticiler de baslangi¢c diizeyinde, 6grenciyi ve dersin akisini rahatlatmak amaciyla hazir dil
kodlarindan faydalanacaktir. Bu galismada Tiirkgenin yabanci dil olarak 6gretildigi siniflarda
Ogreticilerin araci dile basvurup basvurmadiklarini, bagvuruyorlara tercih ettikleri araci dilin ne
oldugunu ve bu dilden ne sebeple, hangi durumlarda, ne siklkla faydalandiklarini tespit etmek
amaglanmigtir. Calisma nitel bir arastirma olup dokiiman analizi yéntemi ile gergeklestirilmistir.
Gazi Univeristesi TOMER’de 2020-2021 &gretim yilinda uzaktan cevrim ici yapilan Tirkce
derslerinin videolarina erisim saglanmistir. A temel diizeyde 6 hafta, lg sinifin 10 6greticisine ve 30
Ogrencisine ait ders kayitlari izlenmistir. Bulgular betimsel dokiiman analiziyle degerlendirilmistir.
Arastirmanin sonuglarina gore dgreticilerin araci dile basvurdugu, tercih ettikleri araci dilin ingilizce
oldugu tespit edilmistir. Bu dili tercih etme sebeplerinin ise 6grencilerin gogunlugunun bildigi ortak
dil olmasi ve dgreticilerin bu dilde yetkin olmasindan kaynaklandigi tespit edilmistir. Ogreticilerin
araci dili en yogun kullandiklari hafta ilk ders haftasidir. Ogrencilerin bildikleri Tiirkce kelime sayisi
arttikca ogreticilerin kullandiklari ingilizce kelime sayisi da ters orantili olarak azalmistir.
Ogreticilerin tamaminin derslerde araci dile basvurmalarinin ortak sebepleri ise “sistemi tanitma,
yonergeleri ve talimatlari aciklama, kendini tanitma ve 6grenciyi tanima, yeni kelimeleri agiklama,
dil bilgisi kurallarini agiklama, édev verme, soru sorma, selamlasma ve vedalasma, onaylama veya
yanlisi diizeltme” durumlari olarak tespit edilmistir.

Anahtar kelimeler: Turkcenin yabanci dil olarak 6gretimi, araci dil, dil 6gretiminde anadilden/ araci
dilden faydalanma, yabanci dil 6gretimi, ders videolar:.
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GiRIS

Her yil binlerce 6grenci Universite okumak amaciyla Tirkiye'ye gelmektedir. Son 10 yilda, Tirkiye’deki
yuksekogretim kurumlarinda okuyan uluslararasi 6grenci sayisinda ylzde 75 oraninda bir artis kaydedilmis ve
guncel rakamlara gore 25 bini burslu olmak lizere yaklagik 148 bin uluslararasi 6grencisiyle Tirkiye, bu alanda
diinyanin en fazla uluslararasi grenci agirlayan tlkelerinden biri haline gelmistir (ytb.gov.tr, 2021). Ogrencilerin
geldikleri tilkelere bakildiginda ¢ok genis bir yelpazeyle karsilasiimaktadir: Afganistan, Arnavutluk, Burkina Faso,
Cibuti, Cezayir, Cin, Filistin, Irak, iran, Kenya, Ruanda (istatistik.yok.gov.tr, 2021)... Bu genis yelpazeyle birlikte
Ogrencilerin Universiteden 6nce Tirkce 6grenmek igin gittikleri Tirkge Ogretim merkezleri uluslararasi bir
renklilige birrinmektedir. Ulkeleri, milliyetleri, dilleri birbirinden farklilk arz eden &grenciler, bu dil merkezlerinde
ozellikle ilk glinler, 6greticilerle ve birbirleriyle iletisimi saglamak amaciyla araci bir dile ihtiyag duymaktadir. Bu

IH

¢alisma, ihtiyag duyulan “araci dil” in ne oldugunu ve hangi durumlarda, hangi siklikla kullanildigini tespit etme
diisiincesinden ortaya ¢ikmigtir. 2020-2021 egitim-6gretim yilinin Tirkce 6gretim merkezlerinde salgin sebebiyle
uzaktan sirdirilmesi ve derslerin kayit altina alinmis olmasi, bu ¢alisma icin gerekli olan verilere erisimde kolaylik
saglamistir. Calismanin gevrim igi ders kayitlari Gzerinden yapilmis olmasi, 6greticilerin bu kayitlarin “araci dil”
kullanimi igin kullanilacagindan habersiz olmasi, ¢alisma icin bir avantaj olusturmustur. Odaklanilan noktanin
Ogreticiler tarafindan bilinmesi durumunda, 0&greticilerin sinifta  dogalliklarini  kaybedebilecekleri
disinidlmektedir. Ders kayitlari, dogal ders akisi icinde 6greticilerin araci dil kullanimlari hakkinda dogru bilgiye

ulasilmasini saglamistir.

Anadil edinme yetisi, her insanda dogustan var olan bir gligtlr. Yabanci bir dil 6grenimi ise kisinin aktif cabasini
gerektiren bir siirectir. Anadilin, yabanci dil 6gretiminde temel bir diizenek olduguna dair yapilan birgcok arastirma
mevcuttur. Ozellikle anlamayi saglama, hizli sézciik 8grenme ve zor kavramlari gelistirme gibi 6grenme-6gretme
glicliigl arz eden durumlarda, 6gretmen de 6grenci de anadil kullanimina siddetli bir gereksinimin duymaktadir
(Simsek, 2010: 12). Hedef dilde 6gretimin sebep oldugu zaman israfinin 6niine gegmek amaciyla gerekli yerlerde
anadil kullanilarak ders veriminin artirilabilecegi ve zamandan tasarruf saglanabilecegi Uzerine tespitler
mevcuttur (Cook, 2001:4 18). Ancak anadilin kullanildigi durumlarda bellekteki yeni dil girdisinin uzun sareli
bellege aktariimasinda sikinti yagsanacagindan, anadilin sinirli 6lglide kullanimi gerekmektedir. Gulzar (2010),
Ogreticilerin derslerde anadil/araci dil kullanimina yer verme durumlarini “aciklama, ifade kolayhgi, etkili talimat
verme, aidiyet duygusu yaratma, anlamayi kontrol etme, geviri, sosyallesme, vurgu, tekrarlayan islevler, konu
degistirme, dilsel yeterlilik” seklinde on bir madde altinda toplamistir. Bu maddeler yabanci dil 6gretiminde
anadile basvurma durumlarini ifade etse de Tirkiye'ye Tirkce 6grenmek icin gelen 6grencilerin anadilleri
birbirlerinden farklilik géstermekte ve iletisim dili icin “araci dil” olarak farkl dilleri tercih etmektedirler. Anadili
Arapca, Farsca, Fransizca, Rusc¢a, Bosnakca, Arnavutca... gibi farkli dillerden olusan 6grenci gruplarinin yabanci dil
olarak Tirkge 6grendigi TOMER’lerde, dersler hakkinda bilgi almak ve dgreticilere ders icinde soru sormak,
teneffuslerde arkadaslariyla iletisim kurmak gibi bircok sebeple “araci dile” ihtiya¢ duyduklari ve buna
basvurduklari goriilmektedir. Bu basvuru, insanin iletisime ve sosyallesmeye duydugu temel ihtiyagtan

kaynaklanan dogal bir durumdur. Ozellikle ¢ok dilli siniflarda bulunan &grencilerin anadillerinin farkli olmasindan
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kaynakli, hedef dil disinda iletisim kurabilecegi “ortak bir dil” (Unver, 2020: 9) olarak tanimlanan dil igin bu
¢alismada “araci dil” ifadesinin kullanilmasi, araci kelimesinin “ara bulucu” tanimindan dolayl daha uygun
gorulmustir. Ayrica diller igin Avrupa Ortak Basvuru Metni'nde (CEFR, 2020: 35) de dilin aracilik vasfindan
bahsedilmektedir. Bu araci dil, gogu zaman ingilizce olmakla birlikte 6greticilerin ingilizce disinda farkli yabanci
diller biliyor olmasi ve sinifin gogunlugunun bildigi ortak dil olmasina gore farklilk gostererek “Arapga, Farsga,
Rusca, Fransizca” olabilmektedir. Harmer (2001:132), 6gretmenler her ne derse desin veya her ne yaparsa yapsin
ogrencilerin sinifta anadillerini veya araci dillerini kullanacaklarindan kimsenin higbir kugskusu olmadigini ifade

etmektedir.

Alanyazina bakildiginda yabanci dil 6gretiminde (Fransizca, ingilizce, Arapga) anadilden faydalanma iizerine
yapilmis calismalar bulunmaktadir. Ozgelik (2013), “Yabanci Dil Fransizca Sinifinda Anadil Kullanimi” adl
calismasinda, Ogretim elemanlarinin, egitim-6gretim etkinliklerini ve sinif igi iletisimi yonetmek, anlamayi
kolaylastirip rehberlik etmek, hedef dilin zor yanlarini agiklamak, 6grencileri giidiilemek, degerlendirme yapmak
ve az da olsa ders disi aciklamalar yapmak amaciyla anadile basvurduklarini ifade etmistir. Savl ve Kalafat’in
calismalarinda (2014) yabanci dil 6gretimi ve 6greniminde anadili kullaniminin énemli bir etkiye sahip oldugu
gozlenmis ve bu sirecte iki dil arasinda bir denge kurabilmek igin dnerilerde bulunulmustur. Kurt ve Kurt’'un
calismasinda (2015) 6greticiler, Arapgayi yabanci dil olarak 6grettikleri siniflarda 6zellikle baslangi¢ diizeyindeki
ogrencileri dile alistirmak icin, can yelegi gibi ihtiya¢ aninda ve soyut kavramlari agiklamak icin anadile ihtiyag
duyduklarini belirtmislerdir. Kumar, vd. (2021), 6grenciler, 6gretmenin verdigi gorevi dogru ve hizli bir sekilde
bitirmek, aralarinda sosyallesmek, grup lyelerinin dayanismasini géstermek, fikra veya komik seyler anlatarak
eglenmek ihtiyacina gore kod degistirmeyi kullanirlar. Ogretmenler ise karmasik bir kavrami agiklamak, daha iyi
ve elverigli bir 6grenme ortami igin bir 6grenci-6gretmen iliskisi kurmak, teyit aramak ve sorulari terclime etmek
icin CS'yi (Code-switching/ kod degistirme) kullanir, tespitinde bulunmuslardir. Turhan, Bas ve Turhan’in (2021),
“Tirkgenin Yabanci Dil Olarak Ogretildigi Siniflarda Ogretmenlerin Kullandigi Dil Degisiminin incelenmesi”
¢alismalarinda kelimeyi tanitmak, sdyleneni onaylamak, sorulari yanitlamak, etkinlik yonergeleri sunmak, islevleri
takip etmek amaciyla 6gretmenler, ingilizceden yardim almaktadir. Ogretmenler, sinif iginde asgari kullanim
diizeyi ile sinirlandirilmasi kosulu ile bazi noktalarda ingilizceyi yardimci olarak gérmektedir. Géger, Morali ve Kurt
(2021), “Turkgenin ikinci/Yabanci Dil Olarak Ogretimi Siirecinde Arag Dil Kullanimina Yénelik Ogretici Gériislerinin
Degerlendirilmesi” adli calismalarinda, Ogretici gorlslerinden hareketle arag dilin Tlrkgenin ikinci veya yabanci
dil olarak 6gretildigi ortama gore Ogrenici ihtiyaclari, kur dizeyi ve dil becerileri dikkate alinarak olcila
kullaniminin 6nerildigini belirtmektedirler. Alanyazinda farkli yabanci dillerin 6gretiminde anadilin/araci dilin
kullanimina yonelik bir¢ok ¢alisma olmasina ragmen Tirkgenin yabanci dil olarak 6gretiminde araci dil/anadili

kullanimi Gzerine sinirli sayida ¢alisma mevcuttur.
Arastirmanin Onemi

Alandaki calismalara bakildiginda yabanci dil &gretiminde (ingilizce, Fransizca, Arapca) anadilden faydalanma
Uzerine bircok calismanin oldugu ancak Tiirkgenin yabanci dil olarak 6gretiminde anadil/araci dil kullanimi Gizerine

cok fazla calismanin olmadig1 gérilmustir. Ayrica Turkgenin yabanci dil olarak 6gretiminde “araci dil” tercihi ve
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bunun hangi durumlarda, ne kadar kullanildigina iliskin bir ¢alismanin mevcut olmadig tespit edilmistir. Bu

nedenle ¢alismanin alana katki saglayacagi dustnilmektedir.
Problem Durumu

Yabanci dil 6gretiminde ve Tlrkgenin yabanci dil olarak 6gretiminde anadilden/araci dilden destek alma,
anadile/araci dile basvurma tartisilan ve farkh gorusler ortaya konulan bir konudur. Bu galismada Tiirkgenin
yabanci dil olarak 6gretildigi derslerde, araci dilin 6greticiler tarafindan ne sekilde, hangi siklikla ve hangi tercihle
kullanildigina iliskin tespitler yapilmistir.

Arastirmanin Amaci

Calismada, Turkgenin yabanci dil olarak 6gretildigi siniflarda 6greticilerin ve 6grencilerin “araci dil” olarak hangi
dili tercih ettiklerini; bu dile hangi durumlarda ve ne kadar basvurduklarini belirlemek amaglanmistir. Bu amag

dogrultusunda galismada,

IH

v' Tirkce 6gretiminde dgreticiler araci dile basvuruyor mu, basvuruyorlarsa tercih ettikleri “araci di
hangisidir?

v QOpgreticiler “araci dile” hangi durumlarda basvurmaktadir?

v Ogreticiler “araci dile” hangi siklikla basvurmaktadir?

sorularinin yanitlari aranmistir.

Sinirhiliklar

Sevik’in (2010) calismasindaki tespitlere gore 6grencilerin zamanla anadillerine olan bagimhliklar kendiliginden
azalmakta ve temel diizeyde anadile ihtiyaglari daha fazla olmaktadir. Bu nedenle calisma “Al dizeyindeki
dersler” le (6 hafta) sinirlandirilmistir.  Kayitlarda A temel dizeydeki bazi siniflarin gliz dénemi ders kayitlari
sistemden silindigi icin tim kayitlari tespit edilen Ug sinif ve bu siniflarda ders veren 10 hocanin ders kayitlari

incelenmistir.
YONTEM
Arastirma Modeli

Arastirmada nitel arastirma yontemi tercih edilmis ve arastirmanin igerigine uygun olarak dokiiman analizi
yontemi kullanilmistir. Dokiimanlar, uzun yillardir nitel arastirmalarda énemli bir unsur olmustur. Dokiiman
cesitleri olarak kitaplar, mektuplar, dergiler, gunliikler, haritalar, cizelgeler, istatistikler, anayasa ve
yonetmelikler, yasal metinler, gazeteler, fotograflar, anilar, roportajlar, okul kayitlari, saglk ve kamu kayitlari,
resimler, videolar, mesajlar vb. sayilabilir (Kiral, 2020: 170). Bu ¢alismada dokiiman olarak uzaktan ders kayitlari

kullanilmistir. Konuya iliskin goriislerin, diistincelerin kayitlardan ortaya ¢ikarilmasi amaglanmistir.
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Calisma Grubu

Calisma grubu 10 6gretim gorevlisi ve 30 6grenciden olusmaktadir. Calisma grubu hakkindaki bilgiler kayitlardan
elde edilen verilerin ¢oziimlenmesi, 6greticilerin sistemdeki 6z gec¢mis bilgileri ve sinif 6grenci listelerinin

incelenmesiyle olusturulmustur. Calisma grubundaki hocalara ait bilgiler su sekildedir.

Tablo 1. Ogreticilerin Ozellikleri

Kategori Ozellik Sayl

Cinsiyeti Kadin 5

Erkek 5

Gazi TOMER’de Calisma Siiresi 9yil 5

10yil 1

12 yil 2

14 yil 1

18 yil 1

Egitim Bilgisi Doktora devam ediyor. 7

Doktora mezunu. 3

Tirkcenin yabanai dil olarak Kadin 2

ogretiminde yurt digi tecriibesi Erkek 4
Yabanc dil bilgisi ingilizce (B Orta Diizey) 10

Rusca (A Temel Diizey) 2

Japonca (B Orta Diizey) 1

Calisma grubundaki erkek ve kadin 6gretim gérevlilerinin sayisi birbirine esittir. Ogreticilerin hepsinin alandaki
tecriibesi sekiz yilin Gizerindedir. Ogreticilerin hepsi en az yiiksek lisans mezunudur. Ogreticilerin gogunun (6 kisi)
yurt disi 8gretim gorevliligi tecriibesi vardir ve kendilerini ifade edecek diizeyde (B orta diizey) ingilizce bilgisi

mevcuttur. Bunun yaninda g 6gretim gorevlisi, farkli yabanci diller de bilmektedir.

Tablo 2. Ogrencilerin Ozellikleri

Kategori Sayi(n)
Cinsiyeti Kadin 9

Erkek 21
Ulkesi Afganistan (2), Banglades, Endonezya,

Etiyopya, Fas, Filipin, Gambiya, Gana,

Gine, Irak (2), iran(2), Kazakistan(2), 30

Kolombiya, Kongo, Libya, Misir,
Nijerya, Pakistan(2), Ruanda, Suriye,
Tacikistan, Tunus, Turkmenistan,
Ukrayna, Venezuela, Nepal

Araci Diller ingilizce 27
Arapca 8
Farsca 6

Ogrenciler hakkindaki bilgiler, 6grenci listelerinden ve sinifta kendilerini tanittiklari diyaloglardan elde edilmistir
Uc sinifta toplam 30 &grenci mevcuttur. Ogrencilerin mensup olduklari tilkeler ve konustuklari diller birbirinden

III

farklilik géstermektedir. 26 farkl Glkeye mensup olan dgrencilerin ¢ogunlugunun (27) “araci dil”i ingilizcedir.
Bunun yaninda 6 dgrencinin farkl iilkelere (Afganistan, Tacikistan, iran) mensup olsa da araci dil olarak

ingilizcenin yaninda Farsca kullanabildigi, 8 6grencinin de araci dil olarak ingilizce yaninda Arapcayi araci dil olarak
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kullanabildikleri gorilmektedir. 30 kisinin icinde bu araci dillerden higbirini bilmeyen anadili Fransizca (Gineli)

olan sadece bir 6grenci bulunmaktadir. Ayrica Irakl iki 6grenci de ingilizce bilmemektedir.
Veri Toplama Araci

Bu calisma dokiman inceleme ve dokiiman analizi yéntemine bagh olarak strdarilmustir. Geray (2006)
dokimanlari (bilgi ve belgeleri); niteliklerine ve bulunduklari ortama goére siniflandirmistir. Niteliklerine gére,
gorsel isitsel temelli olanlardan “videolar”, bulunduklari ortama gore bilgisayar lizerinde olan “veri tabanlari” bu
¢alismanin dokiimanlarinin 6zelligini olusturmaktadir. Dokiiman analizi slirecini Altheide (1996); dokiimanlarda
dahil edilecek 6l¢itleri belirleme, dokiiman ve veri toplama, temel analiz alanlarini belirleme, dokiimani kodlama,
dogrulama ve analiz etme olarak siniflamaktadir. izlenen ders videolarindan elde edilen veriler betimsel yéntem
kullanilarak analiz edilmistir. 2020-2021 6gretim yilinda Covid-19 salgini sebebiyle Tirkiye’deki tim egitim-
dgretim faaliyetleri uzaktan yapilmistir. Gazi Universitesi TOMER de Tiirkcenin yabanci dil olarak dgretimi
derslerini GUZEM’e bagli “adobe connect” baglantisi lizerinden gergeklestirmis ve dersler sanal arsivde kayit

altina alinmistir.

T-7 (30.10.2020) (-7 (30.10.2020).0) RUMTARIHI  KATILIM AYDI {ZLEME SORES IT SORES]

7R - P 30 EKi 20 Vv G 02:14:29 02:00:06
T-7 (05.11.2020) (17 (05.11.2020)_0) L !

 iGmmmm— 05 Kas 20 V4 00:52:33 02:21:49

T-7 (06.11.2020) (1-7 (06.11.2020) 0) MTARIH ATILIN AYDI IZLEME St E
eGmen ORI 06 Kas 20 v 00:51:29 00:55:13

T-7 (12.11.2020) (-7 (12.11.2020) 0) MTARIHI X AYDI IZLEME SORE . E
ssveN D 12 Kas 20 v 00:03:39 02:31:17

T-7 (13.11.2020) (v-7(13.11.2020).0 \YDI iZLEME SOF ;
MEN G 13 Kas 20 v 04:40:13 01:54:27

T-7 (26.11.2020) (-7 (26.11.2020) 0) TURUM TARI AYDH [ZLEME SORES \YIT SORES
EGITMEN CERD 26 Kas 20 00:00:00 02:26:31

Sekil 1. Adobe Connect’teki Ders Videolarinin Kayitlarina iliskin Ornek

iki sinifa ticer 6gretim gorevlisi, bir sinifa ise dort 6gretim gorevlisi ders anlatmaktadir. Bir 6greticiye ait 6 haftalik
ders kayit slresi ortalama 25 saattir. Calisma icin 10 6gretim gorevlisi icin toplamda ortalama 250 saat ders
kaydinin ilk iki hafta tamami, son dort hafta 6greticilerin hafta icindeki sadece bir giine ait ders kayitlari
gozlemlenmistir. Gozlemler, ekim ayinin Gglincli haftasindan aralik ayinin ilk haftasina kadar olan dersleri

kapsamaktadir.
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Verilerin Analizi

Dokiiman incelemesi yontemiyle elde edilen bulgular, kayitlardan elde edilen ders igerikleri yaziya aktariimis
kodlar sekilnde ifade edilmistir. Video kayitlarinda; katiimcilarin gizliliginin ve egitim ortaminin mahremiyetinin
korunabilmesi icin 8greticiler H1, H2, H3 olarak ve égrenciler 01, 02, 03... olarak kodlanmistir. Elde edilen
bulgular yizde ve frekans bilgileriyle tablo ve semalar seklinde sunularak yorumlanmistir. Arastirmada
inandiricilik igin Yildinnm ve Simsek’in (2013) nitel arastirmalarda 6nerdigi “uzman incelemesi” yoluyla ortaya
¢ikan kategorilerde uzmanlar arasinda uzlagsmanin saglanmasi, arastirmanin aktarilabilirligi igin ise “verilerin
dogasina olabildigi 6lglide sadik kalinmak suretiyle aktarilmasi” anlayisina bagli kalinarak “ayrintili betimleme”
yaklasimi kullanilmis, gerekli yerlerde dogrudan alintilar yapilmistir. Boylece dogrudan alintilarla okuyucunun

kendi sonuglarina ulagsmasi ve yorumlarda bulunmasi da saglanmistir.
Etik Kurul Onayi

Calisma dokiiman analizi teknigi ile yarutaldagu icin kurum onayi alinmistir. 31/12/2021 tarih ve E-253320

numaral kurum izin belgesi mevcuttur.
BULGULAR

Bu bélimde Tiirkgenin yabanci dil olarak égretildigi Gazi TOMER’de Covit-19 salgini siirecinde uzaktan gevrim ici
yapilan Tiirk¢e derslerinde 6greticilerin derslerde araci dil kullanma durumlari, tercih ettikleri araci dil, bu araci

dili kullanma siklklari ve nedenleri hakkindaki bulgular verilecektir.

Tablo 3. Ogretim Goérevlilerinin Derslerde Kullandiklari Araci Dil

Cinsiyet Dil Sayi
Kadin ingilizce 5
Erkek ingilizce 5

Tablodan da anlasildigi gibi 6gretim gorevlilerin derslerde kullanmayi tercih ettikleri araci dil ingilizcedir. Rusca
bilen iki hocanin sadece birka¢ kez “Tesekklr ederim”, “Cok iyi”, “Gorlsuriz” ifadelerinin Turkgelerini ve
ingilizcelerini séyledikten sonra bunlari Rus¢a da ifade ettikleri dikkat ¢cekmistir. Japonca bilen dgretici bu dili

sinifta hi¢ kullanmamistir.

Gazi TOMER siniflarinda égrenciler, dil diizeylerine gére siniflara ayrilmistir. Temel diizeydeki siniflarda
ogrencilerin Turkge bilgisi ya hic yoktur ya da adini, yasini, tlkesini ifade edebilecek kadar baslangi¢ diizeyindedir.
ilk haftanin ilk dersinde “tanisma ifadeleri (Merhaba, benim adim___/ Senin adin ne?/ Nerelisin?/ Nasilsin?/

”

iyiyim./ Memnun oldum.) ” ile Tiirkge dgretilmeye baslanmistir. Ogrencilerin bir kelime bile Tiirkce bilmedigi
siniflarda incelenen ders videolari gozlemleri sonucunda Ogretici “Merhaba” diye derse basladiginda
O6grencilerden yanit alamadigi ve “Hello, Merhaba” diyerek 6grencilerin karsilastigi dil engelini ortadan
kaldirmaya calistigl gbzlemlenmistir. Yine ayni sekilde “Benim adim_____ " ifadesini birka¢ kez tekrar eden hoca,
karsidaki 6grencilerin anlamasi icin ayni ciimleyi “My nameis____ “olarak da ifade etmis ve ingilizcesini verdikten

sonra 6grenciye “Senin adin ne?/ What is you name?” sorusunu ydnelttiginde yanit alabilmistir. Bu nedenle ilk
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hafta yapilan derslerde Ogreticilerin araci dile basvurma oranlan ilerleyen haftalara gore fazla ¢ikmistir.
Arastirmada, 6greticilerin bir hafta derslerde kullandiklar Tiirkce kelime sayisi ve ingilizce kelime sayisinin
yaklasik olarak oranlari alinmis, oranlar birbirine yakin gikan &greticilerin araci dili kullanma diizeyleri ayni

tabloda ifade edilmistir. Bu bulgulara gore 6greticilerin hafta hafta araci dile basvurma egilimleri tablolar halinde

su sekildedir:
Tablo 4. H1, H2, H3, H4 ve H5’in Haftalara Gére Araci Dil Kullanma Egilimi
Haftalar ingilizce Kullanma Orani
1. hafta %30
2. hafta %20
3. hafta %5
4. hafta %2
5. hafta %2
6. hafta % 1

Ogretim gorevlilerinin (1, 2, 3, 4, 5) ilk hafta kullandiklari kelimelerin (yaklasik 100 kelime) yiizde 30’unu ingilizce

kelime ve ifadeler teskil etmektedir. Ozellikle ilk giin, ilk derste daha yogun olan ingilizce kullanimi, haftanin ikinci

dersinde azalmis, haftanin geneline bakildiginda ise %30’luk bir oranda kalmistir. ilk derslerde yapilan

aciklamalar, ydnergeler, ders hakkindaki genel bilgiler, ingilizce kullanma oraninin artmasina sebep olmustur. H1-

2-3-4-5’in, Al diizeyinin sonuna dogru ingilizce kullanimi, yok denecek kadar az bir diizeye inmistir.

Tablo 5. H6, H7 ve H8'in Haftalara Gore Araci Dil Kullanma Egilimi

Haftalar ingilizce Kullanma Orani
1. hafta %45
2. hafta %30
3. hafta %10
4. hafta %5
5. hafta %3
6. hafta % 2

H6, H7 ve H&in ingilizceye basvurma egilimleri benzerlik géstermektedir. ilk hafta dzellikle ilk ders, 6grencilerin
anlamadiklari yerlerde yari yariya bir ders modeli (Tiirkge-ingilizce) olusturan égreticiler, ikinci hafta bircok temel
Tirkce kelimenin 6grenciler tarafindan 6grenildigini farz ederek derslerin biliyiik gogunlugunu Tiirkce lizerinden
anlatmaya devam etmislerdir. Bu gruptaki 6greticilerin artik A1’in sonuna geldiklerinde derslerinde neredeyse

hic ingilizce kullanmadiklari dikkat cekmistir.

Tablo 6. H9 ve H10’un Haftalara Goére Araci Dil Kullanma Egilimi

Haftalar ingilizce Kullanma Orani
1. hafta %60
2. hafta %45
3. hafta %20
4. hafta %10
5. hafta %8
6. hafta % 5

A temel diizeyde 6grencilerle iletisim kurmak igin ortak bir dile ihtiyag duyulmaktadir. H9 ilk derse “Merhaba” ile
baslamistir. Ancak 6grencilere, derslerin sistemini anlatmak, kendini tanitmak, onlarla tanismak igin ilk ders

ingilizceye basvurmustur. Ogrencilere ingilizceyi mecburiyetten kullandigini, bundan sonraki derslerde ingilizce
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kullanmayacagini ifade etmistir. Buna ragmen &greticinin ilk hafta ingilizceyi yogun bir seklide kullandigi ikinci
hafta bunu %45 oranina indirdigi diger haftalarda ise oldukga azalttig gézlemlenmistir. H10 ise derse direkt
ingilizce ile baslamis ve tiim agiklamalari, sistem tanitimlarini yaptiktan sonra haftanin diger derslerinde Tiirkceye
agirlik vererek devam etmistir. Ancak 6grencilerin bilmedikleri kelimeleri ingilizce agiklamaya devam etmistir. H9
ve H10'un ilk hafta ilk ders ingilizceyi genel bilgilendirme igin yogun olarak kullanmalari hafta icindeki ingilizce

kullanma oranlarinin %60 olmasina sebep olmustur.

Tablo 7. Ogreticilerin ingilizce Kullanma Nedenleri

Sebep Kisi Sayisi
1. Uzaktan egitim sistemi ve dersler hakkinda bilgi 10
verme
2. Kendini tanitma 10
3. Ogrencileri tanima 10
4. Talimatlar agiklama ( Sesi a¢, kamerayi ag...) 10
5. Yonergeleri aciklama ( Oku, eslestir...) 10
6. Yeni kelimeleri agiklama 10
7. Dil bilgisi kurallarini agiklama 10
8. Odevverme 10
9. Sorusorma 10
10. Onaylama veya yanlisi diizeltme 10
11. Selamlagma, vedalagsma 7
12. Ders disi konusma 4
13. Sakayapma 3

Ogreticilerin 6zellikle ilk hafta derslerde ingilizce kullanma sebepleri son iki madde disinda aynidir. Derslerde
dgrencilerle iletisim kurabilmek, derse alismalarini saglamak, bilgi vermek, agiklama yapmak amaciyla ingilizceye
basvurduklar gorilmustir. ilk haftalarda ders disi konusan ve ingilizce sakaya basvuran dgretici sayisi sinirlidir.

Ogreticilerin araci dil kullanma amacglari érnekleri ise su sekildedir:

1. Uzaktan Egitim Sistemi ve Dersler Hakkinda Bilgi Vermek

4 teachers

e

every lesson 35 munutes
speaking: konugma
lessons are between 9.00 and 12 .55 writing: yazma
breaks are only 5 minutes cri e e
gramer: dil balgisi

lhistening: dinleme
Sekil 2. H9 ‘un Derste Tahtaya Yazdigi Agiklamalar

Yukaridaki sekilde de gorildugi gibi 6greticiler ders igerikleri, stiresi, okul sistemi hakkinda ilk ders bilgi vermek
icin ingilizceye yazili veya s6zlii olarak basvurmuslardir. Burada H9’un sistemdeki tahtaya yazdigi agiklamalar

mevcuttur. Bu aciklamalari her 6gretici dersinde sozlii olarak yapmistir.
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02: “Sir, can you please guide us alittle in English? Today is my first day and | am an absolute beginner in Turkish”
ogrenciler, ogretici (H5) direkt Tiirkgce acgiklamalarla ilk derse basladiginda, sistemin yazisma kismindan onu

anlamadiklarini ve ingilizce aciklama yapmasi gerektigini ima eden ciimleler yazmiglardir.
021: “From where to get video?” sistemle ilgili sorularini da ilk ders 6grenciler, ingilizce olarak ifade etmislerdir.

2. Kendini Tanitmak

Ogreticilerin hepsi ilk ders “Merhaba” ifadesini kullandiktan sonra “Benim adim/My name is ” climlesini
kurmuslar ve kendilerini grencilere kisaca ingilizce olarak anlatmiglardir.

H5: “Hello! First of all we have to use english. But then we use Turkish.”

H9: “Hi! | am your teacher... Today is first lesson. Because of this | will use English. My name

Ogreticilerin dordii derse bu ifadelerle baslamistir. Digerleri de Merhaba, ben dedikten sonra ingilizce
olarak da kendilerini tanitmiglardir.

3. Ogrencileri Tanimak

“What is your name?/ Senin adin ne?, Where are you from?/ Nerelisin? , How old are you?/ Kag yasindasin?
“How are you?/ Nasllsin?, “Nice to meet you./ Memnun oldum.” Ciimleleri 6greticilerin ilk hafta hem Tirkce hem

ingilizce olarak 6grencilerle tanismak igin kullandiklari ifadelerdir.

4. Talimatlan Agiklamak (Sesi ag, kamerayi ag...)

Ogrencilerin égreticiyi Tiirkge anlamadiklari yerde ingilizce aciklama bekledikleri dersteki yazisma bolimlerinde
gorialmustar.

07: “May you write the English truduction of those phrases? | am not understanding.”

H3: “Turn your camera, mic off”.

H6: “Can you hear me?”

Ogreticiler 6zellikle ilk ders, uzaktan egitim sisteminin &zelliklerini anlatabilmek amaciyla ingilizce kullanmislar ve

sisteme ait talimatlari ingilizce vermislerdir.

5. Yonergeleri Agiklamak ( Oku, eslestir...)
H1: “Read, repeat please!” Litfen oku, tekrar oku.”
H10 : “Listen and write. Also say me!”

ilk haftalarda égrenciler, yénergeleri de anlamadiklari igin 6greticiler ydnergeleri ingilizceye cevirmektedirler.

6. YeniKelimeleri Agiklamak
H2: “Male, female.” Erkek, kadin”
H7: “Bird crow in turkish karga a kind of bird.”

H1: ayni/ same, zor/ difficult.
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Bufas: eczane. (Here is pharmacy.)
Suras: hastane. (There 1s hospital.)
Orasi berber. (There 1s barber.)

Sekil 3. H7'nin Tahtaya Yazdig1 Climleler

Temel dizeydeki 6grencilerin en ¢ok ihtiyag duydugu bilgi, yeni kelimeler ve bu kelimelerin climlede nasil
kullanilacagidir. Ogreticiler, yeni kelimeleri daha hizli verebilmek igin ilk hafta ingilizceye ceviri yapmayi tercih

etmektedirler.
7. Dil Bilgisi Kurallarini Agiklamak
H10: “These are our general rules.” After “kalin Gnli” you must use “kalin” for example: agag-lar.

H1: “First letter in Turkish “a” alfabe “

Benim okulum biiyiik. (My school is big.)

Benim babagn doktor. (My father is doctor.)

Sekil 4. H7’nin Dil Bilgisi Ekleriyle ilgili Yaptigi Aciklamalar

(and) 1. Ali'yle Mehmet okula gidiyoriar.
ve e e e o
< S I = S Y e ) .
(by) 4. Annem bigakla et dogruyor.
arag R R e e
o i S e o
(with) 7 A Ben annemle yemek pigiriyorum.
birlikte T R N AR A A S TSN Y AR AN A A AR S )
B i e e st s s e

Sekil 5. H9’un Yazma Dersinde Yaptigi Aciklamalar
Ogreticiler, dil bilgisi kurallarini agiklamak ve 6rnek vermek icin ihtiyac duyduklari yerde ingilizceye
basvurmuslardir.
08: “When do we use “si” and when do we use “m” for example babam?”
015: “What does different bu ne ve bu nedir?” 6grencilerin de dil bilgisi kurallarini anlamadiklarinda yazisma

béliimiinde ingilizce olarak soru sorduklari gériilmektedir.
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8. (OdevVermek

H6: “This is your homework, page 10. Read and write. And study what we did today in lesson.”

H10: “Your homework is this page. Don’t forget.”

Ogreticilerin ilk hafta derslerinde ddev ve sayfa vermek icin ingilizceye basvurduklari ancak 3. hafta artik her

hocanin 6devleri Turkge verdigi gorilmustur.
9. Soru Sormak

H7: “Is there any question? Soru var mi?”

H1: Did you understand?” Anladiniz mi?

H3: “is there any problem? Problem var mi?”

Ogreticilerin ilk derslerde hem ingilizce hem de Tiirkge olarak sorduklari temel sorularin yaninda, H10’un derse
diger 6grencilerin katilmasini beklerken Tirkiye’deki hayat ve Tiirkce 6§renmenin zorluklari hakkinda sorularla
siniftaki tek 6grenciyle sohbet ettigi gézlemlenmistir. Ancak genel olarak ingilizce sorulan sorular, temel diizeyde
dersin anlasilip anlasiimadigini 6lgen sorulardir.
10. Onaylama veya Yanligi Diizeltme

H3: “Okey! Very good! Cok iyi!”

H9: “Amazing!”

H8: “False! Yanlis. Can you say again?”

H7: “Wonderful! Great! Perfect.”

Ogrencilerin yanitlarinin dogrulugunu onaylamak icin égreticilerin ilk hafta ingilizce kelimeleri de tercih ettikleri
gorilmustar.
11. Selamlagmak, Vedalagmak.

H1: “Hello! Hello! Merhaba!

H10: “Hi everbody! Herkese Merhaba!”

H5: “See you tomorrow! Yarin gorisuriz!”

H9: “Take care yourself!”

ilk derslerde 6grencilere selam vermek ve ders bitiminde vedalasmak icin dgreticiler ingilizce kullanmislardir.

12. Ders Disi Konugsmak
H10:” | went to istanbul in weekend. | visited my family.”
H7: “Cig kofte tradational food it is very delicious 1 thik you will taste it when you come here.”
H2: “Dont panic! Dont worry! Viris will finish.
A temel diizeyde ders disi konusmalar ¢ok az gézlemlenmistir.

13. Saka Yapmak

1”

H9: “Are you still sleeping? Ha ha ha!” Giinaydin!
H10: “Everbody is single. Evreybody is happy in this class. Ha ha ha!”

Ogreticilerden sadece liciiniin saka yaparken 6grencilerin anlamasi icin ingilizceye basvurduklari gdriilmiistiir.
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TARTISMA ve SONUC

Ogreticilerin Tiirkgenin yabanci dil olarak égretiminde araci dil kullanma sebepleri, dil 6gretiminde anadile
basvurma sebepleriyle ilgili daha dnce yapilan galismalarla (Ozgelik, 2013; Kurt, 2015; Turhan vd, 2021; Kumar,
2021) benzerlik (iletisim kurmak, yeni bilgileri agiklamak, dil bilgisi kurallarini agiklamak, sosyallesmek, dgrencileri
motive etmek, saka yapmak, 6dev vermek) gostermektedir. Bu ¢alismada Turkgenin yabanci dil olarak

ogretiminde Ogreticilerin A1 temel diizeyde araci dile basvurma sebepleri:

Uzaktan egitim sistemi ve dersler hakkinda bilgi vermek
. Kendini tanitmak
. Ogrencileri tanimak

. Talimatlari agiklamak (Sesi a¢, kamerayi ag...)

1.
2
3
4
5. Yonergeleri agiklamak (Oku, eslestir...)
6. Yeni kelimeleri agiklamak
7. Dil bilgisi kurallarini agiklamak
8. Odev vermek
9. Soru sormak

10. Onaylamak veya yanlisi diizeltmek

11. Selamlasmak, vedalasmak.

12. Ders disl konusmak

13.“Saka yapmak” seklinde 13 madde olarak tespit edilmistir. Bu galismanin uzaktan egitim video kayitlari
Gzerinden yapilmis olmasi da diger calismalardan farkh olarak ”“Uzaktan egitim sistemi ve dersler hakkinda bilgi
vermek, talimatlari agiklamak (Sesi ag, kamerayi a¢...)” maddelerinin eklenmesine sebep olmustur.
Yabanci dil 6gretiminde anadilden/araci dilden faydalanma konusunda alanyazinda yer alan tartismalarin bir
kazanani veya kaybedeni s6z konusu degildir. Richards ve Rogers’in 1995’te yabanci dil 6gretim metotlar ve
anadil Gzerine yaptiklari calismada, yabanci dil 6gretiminde anadili asla kullanmayan metotlardan (The Direct
Method, The Oral Approach) ve anadili gerektigi yerde gerektigi kadar kullanmayi savunan metotlardan
(Communicative Language Teaching, Community Language Learning) bahsedilmistir. Bu galismanin (1995)
ardindan yapilan galismalarin ¢ogunda ise ya kabul ya da red s6z konusu olmustur. Oysaki dil 6grenimi bir
ihtiyactir ve bu ihtiyaci en kolay, en ¢abuk, en ucuz yolla saglamak insanlar icin 6nem tasimaktadir. Tiirkcenin
yabanci dil olarak 6gretiminde bu kolayligi ve ¢abuklugu saglama ihtiyaciyla 6greticilerin araci dil olarak
“Ingilizce”yi tercih ettikleri ve gerektigi yerde, belirli dl¢iide kullandiklari goriilmektedir. Bu tercihte siniftaki
dgrencilerin biyiik cogunlugunun bildigi ortak dilin (27 6grenci) ingilizce olmasi yaninda 6greticilerin yetkin
olduklari yabanci dilin de ingilizce olmasi etkili olmustur. Géger, Morali ve Kurt (2021) da calismalarinda buna
deginmisler ve Ogreticiler, Turkgenin yabanci dil olarak 6gretildigi 6grenici 6zellikleri benzesik olan temel dil
dizeyindeki bir sinifta, zorunlu durumlarda ve dengeli kullanimi sonucu bir konuyu, yapiyr agiklamak, metin
isleme siirecini kolaylastirmak tizere araci dilden (ingilizceden) yararlanabileceklerini ifade etmislerdir. Calismada

dgreticilerin Al temel diizeyde ilk hafta ingilizceye basvurma oranlarinin diger haftalara gore yiiksek ¢ikma
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sebebinin, ilk ders 6grencilerle iletisim kurma, onlari derse adapte etme zorunlulugundan kaynaklandigi tespit
edilmistir. Ayrica “araci dil” kullaniminin “Tlrkge (yeni bir yabanci dil)” 6grenilmesine olumsuz bir etkisi olmadigi,
Ogreticilerin ilk hafta araci dile yogun olarak basvurdugu siniflarda, 6grencilerin ikinci haftadan sonra kendilerini
Tirkce ifade etmeye gectikleri tespit edilmistir. Burada dikkati ceken en 6nemli nokta, araci dilin ilk derslerde
yogun kullaniminin ilerleyen derslerde ihtiyag azaldigi icin terk edilmesidir. Bu sebeple dil 6gretiminde 6grenciyi

III

ve Ogreticiyi rahatlatici bir arag olarak “araci dil”e ilk hafta basvurulmasi, 6grenilen dil agisindan bir sakinca
olusturmamaktadir. Ogrencilerin bildikleri Tiirkce kelime sayisi arttikga 6greticilerin kullandiklari ingilizce kelime
sayisi da ters orantili olarak azalmistir. Al’in sonunda ise 8 hocanin ingilizceye basvurma orani yiizde bir-ikilik
diizeye inmistir. Bu da dil 6gretiminde 6zellikle temel diizeyde, 6grencilerin ihtiyaglari ve hazirbulunusluk diizeyi
gozetilerek araci dile bagvurulmasinin 6gretici ve 6greniciye kolaylk sagladigini, yabanci dil 8greniminde olumsuz

bir etki olusturmadigini gostermektedir.

ONERILER

v' Bu galismanin bulgulari, uzaktan yapilan ¢evrim igi derslerin kayitlarinin incelenmesi sonucu tespit
edilmistir. Bu sebeple ayni kurumda yiiz yiize yapilan derslerde araci dil kullaniliyor mu, kullaniliyorsa
orani ve nedenleri farkli bir galismada ele alinip sonuglari bu galisma ile karsilastiriimahdir.

v' Calismada sadece Al temel diizeydeki araci dil kullanimi tespit edilmistir. A2, B1, B2 ve Cl'de
Ogreticilerin araci dile basvurmasi gerekiyor mu, basvuruyorsa hangi siklikla ve neden, bu da arastiriimasi
gereken baska bir konudur.

v' Gazi TOMER’de siniflar olusturulurken 6grenciler anadillerine gére siniflandirilmamustir. ingilizce bilen
Ogrenciler veya Arapga bilen 6grenciler bir sinifta toplanmamistir. Bu nedenle bu calisma heterojen
siniflarda araci dilin ne oldugu Uzerine yapilmistir. Homojen (ayni anadili konusurlarinin oldugu)
siniflarda, araci dile bagvurma durumlari tGzerine ¢alismalar yapilmalidir.

v' Calismada 6gretici gérusleri birebir alinmamis, onlarin araci dil kullanimi hakkindaki diisiincelerine
basvurulmamistir. Ogreticilerle ve 6grencilerle “araci dil” kullanimi (izerine gériismeler yapilmalidir.

v Bu calismadaki gdzlemler, anadilleri farkli olsa da ingilizce bilen &grencilerin mevcut oldugu siniflarda
yapilmistir. Bu sebeple farkl araci dillere veya sadece anadiline basvuran 6grencilerin (6zellikle yurt
disinda farkli cografyalarda yabanci dil olarak Tirkge Ogretilen derslerde, Arapca, Almanca, Farsca,
Fransizcaya basvurma durumlar) ve o6greticilerin oldugu gruplarda ¢alismalar yapilip sonuglar

karstlastiriimahdir.
Etik Metni

Bu arastirmanin uygulamasi igin 2021 Temmuz ayinda Gazi Universitesi TOMER Midirltgi’nden alinan izin
dogrultusunda calismaya baslanmis veriler sekillenmeye basladiktan sonra 31/12/2021 tarih ve E-253320

numarali, kurum sorumlusunun bilgilendirildigine iliskin resmi belge alinmistir.
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Bu makalede dergi yazim kurallari, yayin ilkeleri, arastirma ve yayin etigi, dergi etik kurallarina uyulmustur.

Makale ile ilgili dogabilecek herhangi bir ihlalden yazar sorumludur.

Yazar Katki Orani: Yazarin bu makaleye katki orani %100’ dir
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