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ABSTRACT

This study investigating the metaphorical perceptions of preservice teachers towards inclusive
students was conducted in the fall term of 2021-2022 academic year. The purpose of the study
was to reveal preservice teachers’ perceptions of inclusive students through metaphors. In the
research, phenomenology, one of the qualitative research methods, was used. Purposive
sampling method was used in the research. Preservice teachers studying preschool education
and social studies education at Kirsehir Ahi Evran University Faculty of Education were included in
the sample. Moreover, the data were analyzed and interpreted using inductive content analysis
technique. As a result of the study, the participants produced a total of 184 metaphors.
Considering the similar meanings attached to the metaphors of inclusive students by participants,
the metaphors were categorized and six themes emerged, which were “individual requiring to
attain education appropriate to his/her needs”, “individual requiring attention”, “different and
complementary individual”, “special individual”, “instructive individual”, and “undiscovered
individual”. When the themes were examined, it was found that the metaphor with the highest
frequency was “flower” in the themes of “individual requiring to attain education appropriate to
his/her needs” and “individual requiring attention” while the metaphor with the highest
frequency was “rainbow” in the theme of “different and complementary individual”. Moreover,
the metaphors with the highest frequencies were “butterfly” and “poppy”, “book”, and
“treasure” in the themes of “special individual”, “instructive individual”, and “undiscovered
individual”, respectively. It was found that the highest number of metaphors produced by
preservice teachers was in the theme of “individual requiring attention” and the metaphor was
“flower”. “rainbow”, “baby”, “sapling”, and “book” were the metaphors with the highest
frequencies following the “flower”. It was concluded that preservice teachers perceived inclusive
students mainly as individuals requiring attention and their metaphorical perceptions towards
inclusive students were positive.

Keywords: Special education, social studies, inclusive student, individuals with special
educational needs, metaphor.
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INTRODUCTION

Individuals with special needs are individuals who have different needs from their peers in terms of physical,
mental, emotional and social characteristics. The issue in which environments the education of these
individuals should be met has been handled in different ways in parallel with the developments in the field of
special education (Kargin, 2004). Like other individuals in society, individuals with special needs also have
rights. Individuals with special needs also have the right to benefit from education services like all individuals.
In order to meet the educational needs of these individuals, educational environments differ due to their
special circumstances. These individuals can attain education in special education schools and inclusion classes
in normal schools (Gokdere, 2012). Inclusion is the continuation of the education of the students with special
needs in the general education classes with special education support (Kargin, 2004). Inclusive education has
become widespread in normal classrooms in recent years and plays an important role in the education of
individuals with special needs. Inclusive education is a process that enables students with special needs to
attain education in the same environment as their peers and by providing support (Gulliford & Upton, 1992;
Kuz, 2001; Miles & Singal, 2010; Sucuoglu & Kargin, 2006; Osborne & Dimattia, 1994). Inclusive education is an
educational practice which can be described as the education of students with special needs with their peers in
general education classes, provided that support special education services are provided to the classroom

teacher, the teachers who teach the child, and the student with special needs (Kircaali-iftar, 1992).

For a successful inclusion, some important and required considerations should be fulfilled such as exhibition of
accepting and supportive attitudes towards students with special needs by all school employees, the positive
attitudes of classroom teachers, the organization of classes in a way that will meet the needs of all students
and facilitate their learning, giving the opportunity for all students in classrooms to learn, play, and take part in
educational and social activities together, informing other students in the mainstreaming class about the
student with special needs, providing supportive special education services, and cooperating with all the
parents of the students in the classroom (Kargin, 2004). The success of inclusive education practices also
depends on a number of factors. Teachers, families, school guidance services and school administrations are
the leading factors that affect the inclusion process (Kircaali-iftar, 1998; Florian & Linklater, 2010). Similarly,
Batu (2000) lists the factors affecting a successful inclusive education as families, teachers, normal students,
school management, individualized education programs and special education support services. In order for
the inclusive students to fully adapt to the normal classroom environment and to increase their self-esteem,
they are required to be adopted by the classroom teacher as a whole and to be understood in all aspects, as
well as meeting the educational needs of the student, and having a high level of social acceptance by their

peers (Smith et al., 2004).

Metaphor can be explained as seeing something through someone else's eyes or structuring or understanding a
concept area from the perspective of another area (Sanchez et al., 2000). While Morgan (1993) explains
metaphor as “a way of thinking and seeing”, Lakoff and Johnson (2003) described it as a material of thought, a

form of human understanding, and not only a figure of speech, but also a figure of thought. Metaphors can be
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used to visualize, concretely describe and explain an abstract concept in education (Singh, 2010). One of the
attractive aspects of using metaphors in research is hidden in the capacity of metaphors as a methodological
method to make knowledge and life experiences relevant and meaningful, and to associate them with each
other (Black, 2013). In short, Morgan (1991) defines metaphors as a way of thinking and seeing that helps our
understanding of the world in general. Metaphors that can be used for different communicative purposes can
be guiding in speech, informative in science or news, persuasive in advertising or politics, and instructive in
education. For this reason, they are tools that are important in language, thought and communication (Steen,
2008). When the literature is examined, there are studies examining metaphorical perceptions of the inclusive

students (Dayi et al., 2020; Karabulut et al., 2021; Kazu & Yildirim, 2021; Kok et al., 2017).

The field of special education contains some obstacles. In order to facilitate the lives of individuals with special
education needs, the obstacles in daily life and most importantly the prejudices of teachers should be removed
(Avramidis & Norwich, 2002). Beliefs and values affect teacher practices and classroom culture in the classroom
environment (Odom & Diamond, 1998). Preservice teachers should be trained well and provide support for
children with special education needs without prejudice (De Boer et al., 2011). It is thought that it is important
to examine the perceptions of teachers, who are among the important factors in the effective execution of
inclusion practices, about the inclusive students in the period before they start their professional life, through

metaphors; therefore, this study was designed.

In this context, the purpose of this research was to reveal the perceptions of preservice teachers about the
inclusive students through metaphors. In order to achieve this purpose, the following questions were sought to

answer:

1. With which metaphors do preservice teachers explain their perceptions of the concept of "inclusive
student"?
2. Under which themes can the metaphors put forward by the preservice teachers about the concept of

"inclusive student" be grouped based on their common characteristics?

METHOD

In this section, information about the research model, participants, data collection tool, data collection process
and analysis of the data were presented. The research was approved by Kirsehir Ahi Evran University Social
Sciences and Humanities Research and Publication Ethics Committee dated 18.11.2021 and numbered

2021/8/6.

Research Model

This study, which aimed to examine preservice teachers' perceptions of the inclusive students through
metaphors, was carried out using the phenomenology design, one of the qualitative research designs. The

phenomenology design focuses on phenomena that we are aware of but do not have an in-depth and detailed
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understanding. In phenomenological studies, it is generally aimed to reveal individual perceptions about a
phenomenon and to interpret these perceptions (Yildirrm & Simsek, 2018). In this study, it was aimed to reveal

and interpret the perceptions of preservice teachers about the inclusive students.

Participants

The participants of this study were composed of 190 preservice teachers studying preschool education or social
studies education at Faculty of Education in Kirsehir Ahi Evran University during 2021-2022 fall semester.
During the data analysis, six participants were excluded resulting in the analysis of the data obtained from 184
preservice teachers. Purposeful sampling technique was used in the study. This technique allows researchers to
study phenomenon more deeply (Yildirrm & Simsek, 2018). In this study, since the perceptions of teacher

candidates about inclusive students were tried to be examined in depth, this sample method was preferred.

Data Collection Tool

In order to reveal the metaphors of the preservice teachers about the inclusive students, they were asked to
complete the semi-structured form containing the phrase “the inclusive student is like/similar.... because...”.
Thus, the forms obtained from the participants were accepted as written documents and used as the data
collection tool of the research. Participants were asked by the researchers to fill in the forms themselves, and
explanations were given to the questions asked by the participants so that participants could provide more in-
depth information. Ethical principles such as informed consent, respect for the private life, nonmaleficence,
nondeception, and avoiding falsification and fabrication were taken as basis in the research (Yildirm & Simsek,

2018).

Data Analysis

The data were transcribed using Microsoft Word. These data were analyzed based on inductive content
analysis technique using MAXQDA 2020. Inductive content analysis technique involves the discovery of
patterns, themes, and categories, and the findings emerge through the interaction of researcher with the data
(Patton, 2018). In this context, written documents were analyzed in detail and coded separately by two
researchers. The codes were brought together to check for similarities and differences. The coefficient of
agreement between raters was calculated using the formula of Miles & Huberman (1994) [Agreement /
(Agreement + Disagreement) x 100]. In this context, the consensus correlation coefficient between researchers
was calculated as 90 %. Based on the relationships between the codes, six themes were created and direct
guotations from the participants were included in order to reflect the views of the participants. While analyzing
the data, some metaphors created by the participants were excluded from the study because they did not fit
any theme, while some metaphors (flower, diamond, life) were added under the relevant theme, considering
that meaning was attributed to more than one meaning. Moreover, the participants were coded as P-8MS
(Preschool Education - 8th Male Student) and S-6FS (Social Studies Education — 6th Female Student) so that

they could remain anonymous.
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Validity and Reliability

Among the important criteria of validity in qualitative research are the detailed reporting of the data and the
explanation of how the researcher reached the results (Yildirnm & Simsek, 2018). In order to ensure validity in
this research, the data analysis process was explained in detail and the findings were presented with the

visuals.

Additionally, during the data analysis process of the research, the researchers created codes and themes
separately. Afterwards, the researchers came together and created the final themes and codes with common
ideas and made use of the formula of Miles and Huberman (1994) to increase reliability. Moreover, respondent
validation was ensured in order to increase reliability. The findings were shared with the participants and asked
whether they reflect their own views. It has been observed that the findings and the views of the participants
overlap to a large extent, and correct reflection of the participant's views has been ensured by making the

necessary corrections at the points that do not overlap (Yildirm & Simsek, 2018; Creswell, 2020).

FINDINGS

In this section of the research, the findings were given under the headings of “metaphors created by preservice
teachers for inclusive students” and “themes created for the concept of inclusive students”, respectively, in

relation to the research questions.

Metaphors Created by Preservice Teachers for Inclusive Students

In the study, the metaphors that preservice teachers created for the concept of "inclusive students" were
asked, and in this direction, a total of 184 metaphors that the preservice teachers identified were illustrated in

Table 1.

As can be seen in Table 1, it was observed that the participants mostly associated the concept of "inclusive
students" with the metaphors of flower (33), rainbow (8), and baby (7). Moreover, the preservice teachers
associated inclusive students with metaphors such as “snow, mine, teacher, sun, reunion, trip, exam,
caterpillar, love, and guest”. Based on the preservice teachers' identification of the inclusive student with
metaphors such as flower, azalea flower, poppy flower, rose, and orchid flower, it can be stated that the
inclusive students are perceived as individuals requiring attention. In addition, metaphors such as treasure,
diamond, valuable item, mine, pearl, and gem can be associated with viewing the inclusive students as

valuable.
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Table 1. Metaphors Created by the Participants for the Concept of Inclusive Student
Metaphor f Metaphor f Metaphor f
Azalea Flower 1 Basil 1 Breath 1
Branch of the Tree 1 Sapling 5 Orchid flower 1
Tree 2 Poppy Flower 2 Teacher 1
Apple on the Tree 1 Boat 1 Rose Blooming in the Daisy 1
Garden
Bee 1 Truths 1 Poppy in Daisies 1
Moon 1 Rainbow 8 Compass 1
Mirror 1 Sky 1 Color Light Stone 1
Spice 1 Rose 4  Color 3
Garden 1 Rose Garden 1 Colorful Balloon 1
Baby 7 Sun 1 Clock Hand 1
Friend that is hard to find alike 1 Life 5 Milky Way 1
White Paper 1 Challenges in Life 1 Fighter 1
Scientist 1 Treasure 4 Song 1
Glass 1 Pearl 2  Bud 3
Ore 1 Angel of Goodness 1 Soil 1
Shy Koala 1 Gangrene Finger 1 Love 1
Plane tree 1 Snow 1 Exam 1
Flower 33  Snowdrop 2  Water 2
Garden of Flowers 1 Butterfly 2 Sailless Ship on Water 1
Tile 1 Undiscovered World 1 ADirtRoad 1
Child 3 Red flower 1 Hope 3
Tree with Withered Branches 1 Book 5 Reunion 1
A Valuable Item 2 Foreign Word in the Book 1 APiece of the Puzzle 2
Iron 1 The Caterpillar in the Cocoon 1 Tomorrow 1
Lesson 1 Mine 2 Baby Bird 2
Sea 1 Neighborhood 1 Beginner Student 1
Diamond 4 Guest 1 Newly Planted Fruit Tree 1
Endemic Plant 3 Miracle 1 Ability 1
A Home Care Plant 1 Candle 1 Star 2
Universe 1 Gem 1 Trip 1
Different Perspective 1 Rare Flower 2 Unchipped Bark 1
Everything Different 1 Delicate Flower 1 Chain 1

Total

184

Themes Created for the Concept of Inclusive Student

The metaphors produced by the preservice teachers regarding the concept of "inclusive students" were

grouped under six themes, taking into account the relationships among them. The themes that were created by

considering the metaphors produced by the preservice teachers can be seen in Figure 1.

As can be seen in Figure 1, 55 preservice teachers produced 23 different metaphors and they were placed
under theme of individual requiring attention while 37 preservice teachers produced 25 different metaphors
which were placed under the theme of individual requiring to attain education appropriate to his/her needs.
The 19 different metaphors produced by 31 preservice teachers were merged under the theme of different and

complementary individual. 28 preservice teachers produced 25 different metaphors under the theme of special
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individual. Finally, 16 different metaphors produced by 19 preservice teachers were merged under the theme
of instructive individual while 14 preservice teachers produced 10 different metaphors under the theme of
undiscovered individual. 1t can be observed that the themes with the highest number of metaphors were
individual requiring attention (55) and individual requiring to attain education appropriate to his/her needs (37)

while undiscovered individual (14) was the theme with the lowest number of metaphors.

]

Individual requiring to attain education
] appropriate to his/her needs (37) @]

Individual requiring attention (55) Different and complementary individual (31)

INCLUSIVE STUDENTS (184)

Undiscovered individual (14) @ Special individual (28)

Instructive individual (19)
Figure 1. Themes related to the concept of inclusive students
Theme of Individual Requiring Attention

Participants produced a total of 55 metaphors under the theme of individual requiring attention. These

metaphors were illustrated in Graph 1.

’1 - Flower - Diamond Azalea Flower
. Sapling . Gangrene Finger . Tree With Withered Branches
. Rose . Rose Garden A Home Care Plant
. Child Angel Of Goodness
- Baby - Orchid Flower
: . Tree Plane Tree
1 . Endemic Plant Branch Of The Tree

. Rare Flower . Soil

. Guest . A Valuable Item

Delicate Flower . Garden

1
11‘]11'I1

Graph 1. Code Statistics About the Theme of Individual Requiring Attention

As can be seen in Graph 1, 55 metaphors produced by the participants about the inclusive students were

related with the theme of individual requiring attention. When their views were examined, it was observed
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that 21 participants produced the metaphor flower, 5 participants produced the metaphor sapling, and 4

participants produced the metaphor rose.

Based on the metaphors, it can be stated that participants perceived inclusive students as someone that is
delicate and needs care. One of the preservice teachers, S-3FS, expressed her views about this topic as “The
inclusive student is like a flower because flowers are delicate and difficult to care for. It wilts or withers if it is
not cared for, watered, and sun-drenched. The inclusive student is just like these flowers, they need care or to be
grown according to their characteristics. If they are not given attention, they will become withdrawn or
embittered.” while P-8MS explained his opinions as “inclusive students are like a sapling to me because saplings
are weak at first, care must be taken to keep them alive and to remain alive all the time. When care is taken, it
grows a little more every day, turns green and becomes a big tree. Here, inclusive students may be small or

weak at first, just like saplings. But when enough attention is paid, they can be useful people to society.”

Theme of Individual Requiring to Attain Education Appropriate to His/Her Needs

The participants produced a total of 37 metaphors under the theme of individual requiring to attain education
appropriate to his/her needs. These metaphors were illustrated in Graph 2.

4

3 . Flower . Baot Bee
- Baby - Candle Sailless Ship On Water
. Bud . Endemic Plant Newly Planted Fruit Tree
. Baby Bird White Paper Book
. Diamond . Rainbow Glass
B rean Challenges In Life
I scientist Ability
. Reunion A Dirt Road

The Caterpillar in The Cocoon . Iron

Basil - Unchipped Bark

Graph 2. Code Statistics About the Theme of Individual Requiring to Attain Education Appropriate to His/Her
Needs

As can be seen in Graph 2, 37 metaphors produced by the participants about the inclusive students were
related with the theme of individual requiring to attain an education appropriate to his/her needs. The
examination of participants’ views about inclusive students revealed that 6 participants produced the

metaphor flower, 4 participants produced the metaphor baby, and 3 participants produced the metaphor bud.

The examination of metaphors revealed that participants perceived inclusive students as individuals who
require to attain education appropriate to their needs. One of the preservice teachers, S-10FS, expressed her
opinions as “Inclusive students are like a flower because the amount of water, soil type and daylight required by
each flower is different. If we fulfill these needs carefully, that flower grows, develops and becomes colorful. If
we determine the education that the inclusive student needs and provide this education correctly, we can

develop them and integrate them into the society.” while P-18MS stated “For me, inclusive students are like
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babies learning to walk. First, we hold a baby’s hand, and when his/her hand is released after a while, the baby
can walk without support. If the inclusive student is given the right education, they can adapt to life better and

make their own life easier.”

Theme of Different and Complementary Individual

Participants produced a total of 31 metaphors under the theme of different and complementary individual.

These metaphors were presented in Graph 3.

. Rainbow . Apple OnThe Tree
. Flower . Spice
. Life . White Flower in Red
. A Piece Of The Puzzle Everything Different
. Hope . Miracle
. Neighborhood Tomorrow
. Poppy in Daisies Clock Hand
. Colors Trip

Tree Fruit

Chain

Graph 3. Code Statistics About the Theme of Different and Complementary Individual

As can be seen in Graph 3, 31 metaphors produced by the participants about the inclusive students were
related with the theme of different and complementary individual. When participants’ views were examined, it
was observed that 7 participants produced the metaphor rainbow, 5 participants produced the metaphor

flower, and 2 participants produced the metaphor a piece of the puzzle.

The examination of metaphors produced by the participants revealed that they perceived inclusive students as
individuals who are different and have characteristics complementary to other people. One of the preservice
teachers, S-13FS expressed her opinions as “To me, inclusive students are like rainbows because the colors in
the rainbow are different from each other, but each color complements the others. Then that rainbow covers
the sky. Inclusive students are also different from each other, but they support each other. All inclusive students
embrace people together.” while P-39MS stated “Inclusive students are like a different flower to me than others
completing a beautiful flower garden. Inclusive students come together with other students to form a nice class

and complete that class.”

Theme of Special Individual

The participants produced 28 metaphors under the theme of special individual. These metaphors were

illustrated in Graph 4.
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Snow

Rose Blooming in The Daisy Garden . Snowdrop

Graph 4. Code Statistics About the Theme of Special Individual

As can be seen in Graph 4, 28 metaphors produced by the participants about the inclusive students were
related with the theme of Special Individual. The examination of participants’ views about inclusive students
revealed that 2 participants produced the metaphor butterfly, 2 participants produced the metaphor poppy

flower, and 2 participants produced the metaphor a piece of the puzzle.

Based on the metaphors produced by the participants, it can be stated that participants perceived inclusive
students as individuals that are special. One of the preservice teachers, S-25FS expressed her opinions as “/
think inclusive students are like butterflies because the special feature of butterflies, which other creatures do
not have, is the sense of taste in their feet. Inclusive students also have special features that other people do not
have. They are special people.” while P-32MS stated “To me, the inclusive student is like a poppy flower because
although the leaves of the poppy flower are hard, hairy and upright, it has a very sensitive and unique structure.
Its leaves fall off at the slightest gust of wind. The inclusive student is also special, just like the poppy flower,

and can be broken at the slightest movement.”

Theme of Instructive Individual
Participants produced a total of 19 metaphors under the theme of instructive individual. These metaphors

were presented in Graph 5.

. Book . Exam
. Hope . Friend That is Hard To Find
. Love . Teacher
. Truths Breath
. Real Life . Universe
. Flower Lesson
. Compass
. Different Perspective
. Sun
Sea

Graph 5. Code Statistics About the Theme of Instructive Individual
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As can be seen in Graph 5, 19 metaphors produced by the participants about the inclusive students were
related with the theme of instructive individual. The examination of participants’ views about inclusive
students revealed that 4 participants produced the metaphor book, 1 participant produced the metaphor

teacher, and 1 participant produced the metaphor lesson.

The examination of metaphors revealed that participants perceived inclusive students as individuals who teach
them. One of the preservice teachers, S-45FS, expressed her opinions as “Inclusive students are like a book to
me. When we first see a book, we judge it by the view of its cover. However, when we open it, there is a lot we
can learn from it. As you get to know the inclusive students, a lot can be learned from them.” while P-28MS
stated “Inclusive student is like a lesson for me because when you take a class, you learn a lot. The inclusive

student teaches you to be grateful for many things in life, like a lesson.”

Theme of Undiscovered Individual

Participants produced a total of 14 metaphors under the theme of undiscovered individual. These metaphors

were illustrated in Graph 6.

B veasure
- Life
. Snowdrop
B Flower
. Pearl
B Milky Way
I Foreign Word in The Book
. Ore
Fighter

Undiscovered World

Graph 6. Code Statistics About the Theme of Undiscovered Individual

As can be seen in Graph 6, 14 metaphors produced by the participants about the inclusive students were
related with the theme of undiscovered individual. When their views were examined, it was observed that 4
participants produced the metaphor treasure, 2 participants produced the metaphor life, and 1 participant

produced the metaphor snowdrop.

Based on the metaphors, it can be stated that participants perceived inclusive students as someone that is
delicate and needs care. One of the preservice teachers, S-112FS, expressed her views about this topic as
“Inclusive students are like treasure. Treasures consist of precious things like gold, silver, jewels, waiting to be
brought to light. Inclusive students also contain various features and wait for them to be discovered and
revealed.” while P-31MS explained his opinions as “Inclusive students are like life because we do not know what
life has for us, and we learn this only by living. Inclusive students, like life, carry things that we do not know, that

we can uncover as we get to know them and spend time with them.”
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CONCLUSION and DISCUSSION

As a result, the current study which aimed at revealing preservice teachers’ metaphorical perceptions towards
inclusive students, it was determined that preservice teachers produced positive metaphors. The review of
literature showed that other studies have also found positive views about inclusion process and inclusive
students (Dayi et al., 2020; Karabulut et al., 2021; Katitas & Coskun, 2020; Ugus, 2016). On the other hand, Kok
et al., (2017) found that the metaphors produced by in-service and preservice teachers were categorized under
some negative themes such as inclusive students as individuals that are hard to develop and inclusive students

as individuals that are isolated by the society, which contradicted the results of the current study.

A total of 184 metaphors were produced by preservice teachers about inclusive students. These metaphors
were categorized under six themes, which were individual requiring attention, individual requiring to attain
education appropriate to his/her needs, different and complementary individual, special individual, instructive
individual, and undiscovered individual. When the themes were examined in terms of the number of metaphors
that were included, it was observed that the theme of individual requiring attention had the highest number of
metaphors while the theme of undiscovered individual had the lowest number of metaphors. The metaphor
with the highest number was “flower” under the themes of individual requiring attention and individual
requiring to attain education appropriate to his/her needs. The metaphor with the highest number was
“rainbow” under the theme of different and complementary individual. “Butterfly”, “poppy flower”, and “star”
were the metaphors with the highest numbers under the theme of special individual. “Book” and “treasure”
were the metaphors with the highest numbers under the themes of instructive individual and undiscovered
individual, respectively. Accordingly, it was concluded that preservice teachers produced positive metaphors
about inclusive students in a wide range. With reference to this conclusion, it can be stated that preservice
teachers had positive perceptions of inclusive education in general. Similarly, Ugus (2016) found that preservice
teachers’ perceptions towards special education were mainly positive while Zelyurt (2020) revealed that
metaphors about special education produced by parents that had children with special needs included some

negative concepts such as trouble, torture, and hardship.

When the metaphors were reviewed from a wider perspective, it was determined that the metaphor produced
by the highest number of preservice teachers was flower. This finding is consistent with the literature (Altintas
et al.,, 2015; Kazu & Yildirim, 2021). Moreover, in their study revealing in-service and preservice teachers’
metaphors about individuals with special education needs, Agar et al., (2016) found that garden and kitchen
were the metaphors produced by the highest number of in-service teachers while garden and guestroom were

the metaphors produced by the highest number of preservice teachers.

When the justifications of metaphors were examined, it was found that inclusive students were perceived as
individuals who required care and education appropriate to their needs. This finding is consistent with the

study of Pesen & Pesen (2020) that were conducted with preservice teachers. Pesen & Pesen (2020) found that
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individuals that need special education were perceived as individuals who need other people around by

preservice teachers.

Another result was that inclusive students were perceived as individuals who teach something to participants.
Similarly, in a study focusing on parents’ metaphors about teachers, Aslan (2019) found that teachers were

perceived as the source and conveyor of information.

Additionally, it was found that inclusive students were positively perceived as different individuals who have
the characteristics to complement people by preservice teachers. It can be stated that perceiving differences
positively will positively affect preservice teachers’ attitudes towards inclusive students when they become
teachers. Similarly, Dayi et al., (2020) found that preservice teachers perceived the differences of inclusive

students in a positive way.

RECOMMENDATIONS

Based on the findings obtained in this research, following recommendations can be made:

e The course hour of special education and inclusion lesson, which currently has two hours weekly, can
be increased.

e By ensuring that special education and inclusion lesson, which is currently in the 4th year in the
undergraduate programs of the education faculties, are given at the previous years, the awareness of
the pr-service teachers towards the inclusive students can be increased in the earlier stages of their
education.

e Upon the completion of theoretical part of the special education and inclusion course, a separate
applied course like teaching practicum can be provided so that preservice teachers can get direct

experience with inclusive students.
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OGRETMEN ADAYLARININ KAYNASTIRMA OGRENCISINE YONELiIK METAFORIK
ALGILARI

0z

Ogretmen adaylarinin kaynastirma dgrencisine iliskin metaforik algilarinin incelendigi bu ¢alisma
2021-2022 egitim 6gretim yilinin gliz doneminde gergeklestirilmistir. Calismanin amaci 6gretmen
adaylarinin kaynastirma 6grencisine iliskin sahip olduklari algilari metaforlar araciligi ile ortaya
koymaktir. Arastirmada nitel arastirma yontemlerinden fenomenoloji kullaniimistir. Arastirmada
ornekleme tiri olarak ise amagsal 6rnekleme yontemine yer verilmistir. Calisma grubuna Kirsehir
Ahi Evran Universitesi Egitim Fakiiltesi'nde dgrenim gérmekte olan okul éncesi ve sosyal bilgiler
O0gretmenligi programlarindaki 6gretmen adaylari dahil edilmistir. Ayrica arastirmanin verileri
timevarimsal icerik analizi ile analiz edilmis ve yorumlanmistir. Arastirma sonucunda katilimcilar
toplamda 184 metafor Uretmislerdir. Katihmcilarin kaynastirma 6grencisine iliskin Urettikleri bu
metaforlara ylklenen benzer anlamlar dikkate alinarak, metaforlarin gruplandirilmasi ile
toplamda “gereksinimlerine uygun egitim almasi gereken birey”, “ilgi gosterilmesi gereken birey”,
“farkh ve tamamlayici birey”, “6zel olan birey”, “Ogretici birey”, “kesfedilmemis birey” olmak
Gzere alti tema elde edilmistir. Bu temalara bakildiginda “gereksinimlerine uygun egitim almasi
gereken birey” ve “ilgi gosterilmesi gereken birey” temalarinda en fazla “gicek” metaforu
olusturulurken, “farkli ve tamamlayici birey” temasinda “gokkusagl” metaforu olusturulmustur.
Bunun yani sira “6zel olan birey” temasinda “kelebek” ve “gelincik”, “6gretici birey” temasinda
“kitap” ve “kesfedilmemis birey” temasinda “hazine” metaforu en fazla Uretilen metaforlar
olmustur. Bitlin temalar arasinda en fazla “ilgi gosterilmesi gereken birey” temasinda metaforlar
Uretildigi ve bu temada en fazla lretilen metaforun ise “cicek” metaforu oldugu sonucuna
ulasilmistir. En fazla Uretilen ¢icek metaforundan sonra gokkusagi, bebek, fidan, kitap ise en fazla
tekrar edilen diger metaforlardir. Ogretmen adaylarinin kaynastirma 6grencisini daha cok ilgi
gosterilmesi gereken birey olarak algiladiklari ve kaynastirma 6grencisine iliskin metaforik
algilarinin olumlu oldugu sonucuna ulagiimistir.

Anahtar kelimeler: Ozel egitim, sosyal bilgiler, kaynastirma &grencisi, metafor, 6zel egitime
gereksinimi olan birey.
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GiRiS

Ozel gereksinimli bireyler bedensel, zihinsel, duygusal ve sosyal 6zellikleri yéniinden akranlarindan farkl
gereksinimleri olan bireylerdir. Bu bireylerin egitimlerinin hangi ortamlarda karsilanmasi gerektigi konusu 6zel
egitim alaninda goézlenen gelismelere paralel olarak farkli bicimlerde ele alinmistir (Kargin, 2004). Toplum
icerisinde yer alan diger bireylerin sahip olduklari haklar gibi, 6zel gereksinimli bireylerin de haklari
bulunmaktadir. Ozel gereksinimli bireyler de bitiin bireyler gibi egitim hizmetlerinden yararlanma hakkina
sahiptirler. Bu bireylerin egitim gereksinimlerinin karsilanabilmesi icin egitim ortamlari 6zel durumlarindan
dolayi farklihk géstermektedir. Bu bireyler; 6zel egitim okullarinda, normal okullardaki kaynastirma siniflarinda
egitim alabilmektedir (Gokdere, 2012). Kaynastirma, genel egitim sinifinda bulunan 6zel gereksinimli
ogrencilerin egitimlerinin, 6zel egitim destegi ile strdirilmesidir (Kargin, 2004). Son yillarda normal siniflarda
yayginlasan ve 0zel gereksinimli bireylerin egitiminde 6nemli bir rol oynayan kaynastirma egitimidir.
Kaynastirma egitimi, 6zel gereksinimli 6grencilerin akranlariyla ayni ortamda ve destek saglanarak egitim
almalarini saglayan bir stiregtir (Gulliford ve Upton, 1992; Kuz, 2001; Miles ve Singal, 2010; Sucuoglu ve Kargin,
2006; Osborne ve Dimattia, 1994). Kaynastirma egitimi, sinif rehber 6gretmenine, ¢ocugun dersine giren
O0gretmene ve Ozel gereksinimli 6grenciye destek Ozel egitim hizmetlerinin saglanmasi kosulu ile oOzel
gereksinimli 6grencinin egitimini genel egitim siniflarindaki akranlari ile siirdiirmesi olarak bilinen bir egitim

uygulamasidir (Kircaali-iftar, 1992).

Basarili bir kaynastirma icin; tim okul c¢alisanlarinin, 6zel gereksinimli 6grencilere karsi kabul edici ve
destekleyici tutumlar sergilemeleri, sinif 6gretmenlerinin tutumlari, genel egitim siniflarinin, tim 6grencilerin
gereksinimlerini karsilayacak, 6grenmelerini kolaylastiracak bigimde diizenlenmesi, genel egitim siniflarinda
tiim 6grencilerin, birlikte 6grenme, oynama, egitimsel ve sosyal etkinliklere katilma firsatlarina sahip olmalari,
kaynastirma sinifindaki diger 6grencilerin 6zel gereksinimli 6grenci hakkinda bilgilendirilmeleri, destekleyici 6zel
egitim hizmetlerinin saglanmasi, siniftaki tim 6grenci velileriyle isbirliginin saglanmasi gibi hususlarin dnemli ve
gerekli oldugu ifade edilmektedir (Kargin, 2004). Kaynastirmaya yonelik egitim uygulamalarinin basarih
olabilmesi birtakim etmenlere de baglidir. Kaynastirma slirecinin egitimini etkileyen bu etmenlerin basinda,
dgretmen, aile, okul rehberlik servisi ve okul ydnetimleri gelmektedir (Florian ve Linklater, 2010; Kircaali-iftar,
1998). Yine Batu (2000) basarili bir kaynastirma egitimini etkileyen faktorleri aileler, 6gretmenler, normal
ogrenciler, okul yonetimi, bireysellestirilmis egitim programlari ve 0zel egitim destek hizmetleri olarak
siralamaktadir. Kaynastirma 6grencisinin normal sinif ortamina tam anlamiyla uyum saglayabilmesi ve benlik
degerinin artmasi igin, sinif 6gretmeni tarafindan bir bitin olarak benimsenmesi ve 6gretmenin 6grenciyi her
yoniyle anlamasi, 6grencinin egitim ihtiyaclarini karsilayabilmesi, akranlari tarafindan sosyal kabul dizeyinin

yuksek olmasi gibi durumlarin dikkate alinmasiyla gerceklesmis olur (Smith ve ark., 2004).

Metafor, bir seyi baska birisinin goziyle gormek veya bir kavram alanini baska bir alanin agisindan
yapilandirmak veya anlamak olarak aciklanabilir (Sanchez ve ark., 2000). Morgan (1993) metaforu, “bir distince
ve gérme bicimi” olarak agiklarken; Lakoff ve Johnson (2003) ise, metaforu “bir disiince malzemesi, insan

kavrayisinin bir sekli ve sadece bir soz figliri degil ayni zamanda bir dislince figliri” olarak agiklamigtir.
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Metaforlar, egitimde soyut bir kavrami gorsellestirmek, somut bir sekilde betimlemek ve agiklamak amaciyla
kullanilabilmektedir (Singh, 2010). Metaforlari arastirmada kullanmanin c¢ekici taraflarindan birisi bir
metodolojik yontem olarak metaforlarin bilgi ve yasam deneyimlerini birbirleri ile ilgili ve anlamh hale
getirebilme ve iliskilendirebilme kapasitesinde saklidir (Black, 2013). Kisacasi Morgan (1991) metaforlari genel
olarak diinyayl kavrayisimiza yardim eden bir dusiinme ve gdérme bigimi olarak tanimlamaktadir. Farkli
iletisimsel amaglar icin kullanilabilen metaforlar, konusmalarda yonlendirici, bilim ya da haberlerde
bilgilendirici, reklamcilik ya da politikada ikna edici ve egitimde 6gretici olma 06zelligi gosterebilir. Bu sebeple

dilde, dusiincede ve iletisimde 6nem tasiyan araglardir (Steen, 2008).

Alan yazina bakildiginda 6zel gereksinimli bireylere yonelik metaforik algilarin incelendigi calismalar yer

almaktadir (Dayi ve ark., 2020; Karabulut ve ark., 2021; Kazu ve Yildinm, 2021; Kok ve ark., 2017).

Ozel egitim alani bazi engelleri igerisinde barindirmaktadir. Ozel egitim gereksinimi olan bireylerin yasamlarinin
kolaylagmasi igin glindelik yasamdaki engellerin ve en dnemlisi de 6gretmenlerde var olan 6n yargilarin ortadan
kaldirilmasi gerekmektedir (Avramidis ve Norwich, 2002). inanglar ve degerler sinif ortaminda 6gretmen
uygulamalarina ve sinif kiiltiiriine etki etmektedir (Odom ve Diamond, 1998). Ogretmen adaylarinin iyi
yetistirilmeleri ve 6zel egitime ihtiya¢ duyan ¢ocuklara saglanacak destegi 6n yargilardan uzak sekilde sunmalari
gerekmektedir (De Boer, et al., 2011). Kaynastirma uygulamalarinin etkili sekilde yurutiilmesinde 6nemli
faktorler arasinda yer alan 6gretmenlerin meslek hayatina baslamadan 6nceki dénemde kaynastirma
Ogrencisine yonelik algilarinin metaforlar arayiciligi ile incelenmesinin énemli oldugu disinilerek bu galisma

tasarlanmistir.

Bu baglamda bu arastirmanin amaci 6gretmen adaylarinin kaynastirma 6grencisine iliskin sahip olduklari

algilarin metaforlar araciligi ile ortaya koymaktir. Bu amaca ulasabilmek icin su sorulara yanit aranmistir:

1. Ogretmen adaylari “kaynastirma dgrencisi” kavramina iliskin sahip olduklari algilarini hangi metaforlar
aracl ile agiklamaktadirlar?
2. “Kaynastirma 6grencisi” kavramina iliskin 6gretmen adaylari tarafindan ileri siirilen metaforlar, ortak

ozellikleri bakimindan, hangi temalar altinda toplanabilir?

YONTEM

Bu bolimde arastirmanin modeli, galisma grubu, veri toplama araci, veri toplama siireci ve elde edilen verilerin
analizi ile ilgili bilgilere yer verilmistir. Bu arastirmanin etik kurul izni Kirsehir Ahi Evran Universitesi Sosyal ve

Beseri Bilimler Etik Kurulu’ndan alinmistir. (Tarih: 18/11/2021 — Sayi1 No: 2021/8/6).

Arastirmanin Modeli

Ogretmen adaylarinin, kaynastirma ogrencisine yonelik algilarinin metaforlar aracihgl ile incelenmesini
amagclayan bu calisma nitel arastirma desenlerinden fenomenoloji deseni ile gerceklestirilmistir. Fenomenoloji

deseni, farkinda olunan ancak derinlemesine ve detayll bir anlayisa sahip olunmayan olgulara odaklanir.
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Fenomenoloji ¢alismalarinda genellikle bir olguya iliskin bireysel algilarin ortaya konmasi ve bu algilarin
yorumlanmasi amaglanir (Yildinm ve Simsek, 2018). Bu ¢alismada da Ogretmen adaylarinin zihinlerinde

kaynastirma ogrencisine iliskin olusturduklari algilarin ortaya gikarilmasi ve yorumlanmasi amaglanmistir.

Calisma Grubu

Arastirmanin ¢alisma grubuna 2021-2022 egitim-6gretim yili giiz déneminde Kirsehir Ahi Evran Universitesi’nin
Egitim Fakultesi'nde okul 6ncesi ve sosyal bilgiler 6gretmenligi programlarinda 6grenim goéren 190 6gretmen
adayi dahil edilmigstir. Verilerin analizi sirecinde 6 6gretmen adayindan elde edilen veriler ¢alisma disi
birakilarak 184 6gretmen adayinin verileri degerlendirmeye dahil edilmistir. Arastirmada amacgh 6rnekleme
yontemi kullanilmistir. Bu y6ntem durumlarin derinlemesine c¢alisiimasinda arastirmacilara olanak
saglamaktadir (Yildirnm ve Simsek, 2018). Bu calismada da 6gretmen adaylarinin kaynastirma o6grencilerine

iliskin algilari derinlemesine ele alinmaya ¢alisildigindan bu 6rnekleme yontemi tercih edilmistir.

Veri Toplama Araci

Ogretmen adaylarindan kaynastirma ogrencisine yénelik sahip olduklari metaforlari belirlemek amaciyla
“Kaynastirma 6grencisi...gibidir/benzemektedir. Clinki...” ibaresini igeren yari yapilandirilmis gériisme formunu
tamamlamalari istenmistir. Boylece katilimcilardan elde edilen formlar birer yazili dokiiman olarak kabul edilmis
ve arastirmanin veri toplama araci olarak kullanilmistir. Arastirmacilar tarafindan katimcilarin formlari
kendilerinin doldurmasi istenmis ve katilimcilar tarafindan sorulan sorulara agiklamalar getirilmis, boylece
katilimcilarin daha derinlemesine bilgi vermeleri saglanmaya ¢alisiimigtir. Arastirmada bilingli onay, 6zel hayata
saygl ve zarar vermeme, aldatmama, yaniltmama ve verilere sadik kalma gibi etik ilkeler esas alinmistir (Yildirm

ve Simsek, 2018).

Verilerin Analizi

Elde edilen nitel veriler, Microsoft Word programi ile yazili metin haline donistirilmistir. Bu metinler
MAXQDA 2020 nitel veri analizi programi kullanilarak timevarimsal icerik analizi teknigi ile analiz edilmistir.
Timevarimsal icerik analizi veri igcinde orintilerin, temalarin ve kategorilerin kesfedilmesini icerir ve bulgular
arastirmacinin veriyle etkilesimi yoluyla verilerden ¢ikmaktadir (Patton, 2018). Bu baglamda yazili dokiimanlar
ayrintili bir sekilde analiz edilmis ve iki arastirmaci tarafindan ayri ayri kodlanmistir. Kodlamalar benzerlik ve
farkliliklari kontrol etmek amaci ile bir araya getirilmistir. Degerlendiriciler arasi uyum katsayisi Miles ve
Huberman (1994) [Gorus Birligi/ (Gorls Birligi+Gorus Ayriligl) x100] formula kullanilarak hesaplanmistir. Bu
kapsamda arastirmacilar arasindaki uzlasma korelasyon kat sayisi %90 olarak hesaplanmistir. Kodlar arasindaki
iliskilerden hareketle alti tema olusturulmus ve katilimcilarin gérislerini yansitmak amaci ile de katilimcilara ait
dogrudan alintilara yer verilmistir. Veriler analiz edilirken, katiimcilar tarafindan olusturulan bazi metaforlar,
olusturulan herhangi bir temaya uygunluk géstermedigi icin arastirma disinda tutulurken, bazi metaforlara ise

(cicek, elmas, hayat) birden fazla anlam yiiklendigi icin o anlamlari dikkate alinarak ilgili oldugu temanin altina
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eklenmistir. Ayrica katilimcilarin O-8EQ (okul dncesi béliimiindeki 8. erkek dgrenci) ve S-6KO (sosyal bilgiler

bolimindeki 6. kiz 6grenci) seklinde kodlanarak kimlikleri gizli kalmasi amaglanmistir.

Gegerlilik ve Giivenirlik

Nitel aragtirmalarda gegerliligin 6nemli dlgltleri arasinda elde edilen verilerin ayrintili bir sekilde rapor edilmesi
ile bu arastirma sonuglarina arastirmacinin nasil ulastigini agiklamasi yer almaktadir (Yildirim ve Simsek, 2018).
Arastirmada da gecerliligi saglamak amaci ile veri analiz slireci ayrintih olacak sekilde agiklanmis ve bulgular

gorsellerle birlikte sunulmustur.

Ayrica arastirmanin veri analizi slrecinde arastirmacilar ayri ayri kodlama ve temalandirma yapmiglardir.
Sonrasinda arastirmacilar bir araya gelerek ortak fikirlerle nihai temalar ve kodlarin olusmasini saglanmis ve
Miles ve Huberman (1994) ait formil kullanilarak arastirmanin givenirligi artirlmaya calisilmistir. Ayrica
guvenirligi artirmak amaci ile katilimci teyidi saglanmistir. Bulgular katilimcilar ile paylasilarak kendi gorusglerini
yansitip yansitmadigl sorulmustur. Bulgular ile katiimci gorislerinin blylik oranda ortustigi gorilmis olup
ortismeyen noktalarda gereken dizeltmeler yapilarak katilimci gorislerinin dogru yansimasi saglanmistir

(Yldirim ve Simsek, 2018; Creswell, 2020).

BULGULAR

Arastirmanin bu bélimiinde elde edilen bulgular alt problemlerle iliskili olarak sirasi ile 6gretmen adaylarinin
kaynastirma 6grencisine iliskin olusturduklari metaforlar, kaynastirma 6grencisine yonelik olusturulan temalar

basliklari altinda verilmistir.

Ogretmen Adaylarinin Kaynastirma Ogrencisine Yonelik Olusturduklar Metaforlar
Arastirmada 6gretmen adaylarinin “kaynastirma 6grencisi” kavramina yonelik olusturduklari metaforlar
sorulmus ve bu dogrultuda Ogretmen adaylarinin “kaynastirma Ogrencisi” kavramiyla 0Ozdeslestirdikleri

toplamda 184 metafor Tablo 1'de gosterilmistir.

Tablo 1. Katilimcilarin Kaynastirma Ogrencisi Kavramina Yonelik Olusturduklari Metaforlar

Metafor f Metafor f  Metafor f
Acelya Cicegi 1 Feslegen 1 Nefes 1
Agacin Dah 1 Fidan 5 Orkide Cigegi 1
Agac 2 Gelincik Cigegi 2 Ogretmen 1
Agactaki Elma 1 Gemi 1 Papatya Bahgesinde Agan Gill 1
Ari 1 Gergekler 1 Papatyalar igindeki Gelincik 1
Ay 1 Gokkusagi 8 Pusula 1
Ayna 1 Gokylzl 1 RengiAcik Tas 1
Baharat 1 Gl 4 Renk 3
Bahge 1 Gl Bahgesi 1 Renkli Balon 1
Bebek 7 Giines 1 Saat Yelkovani 1
Benzeri Zor Bulunan Arkadas 1 Hayat 5 Samanyolu 1
Beyaz Kagit 1 Hayattaki Zorluklar 1 Savascl 1
Bilim insani 1 Hazine 4 Sarki 1
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Cam 1 nd 2 Tomurcuk 3
Cevher 1 iyilik Melegi 1  Toprak 1
Cekingen Koala 1 Kangrenli Parmak 1 Sevgi 1
Cinar Agaci 1 Kar 1 Sinav 1
Cicek 33  Kardelen 2 Su 2
Cicek Bahgesi 1 Kelebek 2 Suda Giden Yelkensiz Gemi 1
Cini 1 Kesfedilmemis Dlnya 1 ToprakBir Yol 1
Cocuk 3 Kirmizi Cigek 1 Umut 3
Dallari Kurumus Agag 1 Kitap 5 Vuslat 1
Degerli Bir Esya 2 Kitap icindeki Yabanci Kelime 1  Yap-Bozun Bir Pargasi 2
Demir 1 Kozadaki Titil 1 Yarin 1
Ders 1 Maden 2 Yavru Kus 2
Derya 1 Mahalle 1 YeniBaslayan Ogrenci 1
Elmas 4 Misafir 1 Yeni Ekilmis Meyve Agaci 1
Endemik Bitki 3 Mucize 1 Yetenek 1
Evde Bakilan Bir Bitki 1 Mum 1 Yidiz 2
Evren 1 Miicevher 1 Yolculuk 1
Farkli Bakis Agisi 1 Nadir Cigek 2 Yontulmamis Agag¢ Kabugu 1
Farkli Her sey 1 Narin Cigek 1 Zincir 1
Toplam 184

Tablo 1’de gorlldigu Uzere, katiimcilarin “kaynastirma 6grencisi” kavrami en ¢ok ¢icek (33), gokkusagi (8),

bebek (7) metaforlari ile 6zdeslestirdigi goriilmektedir. Bunun yani sira 6gretmen adaylarin kaynastirma

Ogrencisini “kar, maden, 6gretmen, glines, vuslat, yolculuk, sinav, tirtil, sevgi, misafir” gibi metaforlar ile de

dzdeslestirdigi gorilmistir. Ogretmen adaylarinin kaynastirma égrencisini gicek, acelya gicegi, gelincik cicegi,

gll, orkide cicegi gibi metaforlarla 6zdeslestirmelerinden hareketle, kaynastirma o6grencisini daha cok ilgi

gosterilmesi gereken birey olarak algilandigi sdylenebilir. Ayrica hazine, elmas, degerli bir esya, maden, inci

tanesi, miicevher gibi metaforlar ise kaynastirma 6grencisini degerli gdrmeleri ile iligskilendirilebilir.

Kaynastirma Ogrencisi Kavramina Yonelik Olusturulan Temalar

Ogretmen adaylarinin “kaynastirma 6grencisi” kavramina iliskin trettikleri metaforlar aralarindaki iliskiler

dikkate alinarak alti tema altinda toplanmistir. Ogretmen adaylarinin Urettikleri metaforlar dikkate alinarak

olugturulan temalar Sekil 1’de gosterilmistir.

Tlgi Gsterilmesi Gereken Birey(55)

Gl

Gereken Birey(37)

Gereksinimlerine Uygun Egitim Almasi

(Gl

Farkli ve Tamamlayict Birey(31)

KAYNASTIRMA OGRENCISI(184)

.

Kesfedilmemis Birey(14) Orel Olan Birey(28)

Ogretici Birey(19)

Sekil 1. Kaynastirma Ogrencisi Kavramina iliskin Olusturulan Temalar

825



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Sekil 1'de gorildigu lzere 6gretmen adaylar tarafindan olusturulan metaforlar incelendiginde 55 6gretmen
adayinin gorusleri ilgi gosterilmesi gereken birey temasi altinda birlesmis olup bu tema altinda 23 farkli
metafor; 37 6gretmen adayinin gorusleri gereksinimlerine uygun egitim almasi gereken birey temasi altinda
birlesmis olup bu tema altinda 25 farkli metafor olugmustur. 31 6gretmen adayinin gorisleri farklh ve
tamamlayici birey temasi altinda birlesmis olup bu tema altinda ise 19 farklh metafor; 28 6gretmen adayinin
gorisleri 6zel olan birey temasi altinda birlesmis olup bu tema altinda 25 farkli metafor olusmustur. 19
O0gretmen adayinin goruslerinin ise dgretici birey temasi altinda birlestigi gortilmis olup bu tema altinda 16
farkli metafor ve 14 6gretmen adayinin gorusleri de kesfedilmemis birey temasi altinda birlesmis olup bu tema
altinda da 10 farkli metafor olusmustur. En ¢ok kullanilan metaforlarin ilgi gésterilmesi gereken birey (55) ile
gereksinimlerine uygun egitim almasi gereken birey (37) temalari altinda toplandig1 goralirken en az dretilen

metaforlarin ise kesfedilmemis birey (14) temasi altinda toplandigi gérilmektedir.

ilgi Gosterilmesi Gereken Birey Temasi

Katihmcilar ilgi gosterilmesi gereken birey temasi altinda toplamda 55 metafor Gretmislerdir. Bu metaforlar,

Grafik 1’de gosterilmistir.

- Cicek - Elmas Acelya Cicegi
. Fidan . Kangrenli Parmak Dallan Kurumus Agag
M Gl B il Bahcesi Evde Bakilan Bir Bitki
B cocuk iyilik Melegi
B cebek B orkide Cicegi
. Agag Cinar Agaa
I Endemik Bitki Agacin Dali
. Nadir Cigcek Toprak
Misafir - Degerli Esya

Narin gigek . Bahge

T g1 1]

Grafik 1. ilgi Gosterilmesi Gereken Birey Temasina iliskin Alt Kodlarin istatistigi

Grafik 1’'de gorildugu Uzere katiimcilarin kaynastirma ogrencisi ile ilgili olusturduklari 55 metafor ilgi
gosterilmesi gereken birey temasi ile iliskilidir. Katilimcilarin gorisleri incelendiginde kaynastirma 6grencisine
iliskin olarak; 21 katiimcinin gicek metaforunu, 5 katilimcinin fidan metaforunu ve 4 katilimcinin ise giil

metaforunu Urettigi gortilmustir.

Katihmcilar tarafindan olusturulan metaforlarda, kaynastirma 6grencilerinin narin ve ilgi gésterilmesi gereken
bireyler olarak algilandigi séylenebilir. Ogretmen adaylarindan S-3KO bu konudaki gériislerini “Kaynastirma
édrencisi cicede benzer. Ciinkii cicekler narindir ve bakimi zordur. ilgi gésterilmezse, sulanmazsa ve giines
almazsa solar ya da kurur. Kaynastirma &grencisi de tipki bu ¢icekler gibidir, kendilerine has bakimlara
ihtiyaglari vardir ya da ézelliklerine uygun yetistirilmeye. Onlar da ilgi gésterilmezse icine kapanir ya da hayata
kiiser.” seklinde ifade ederken O-8EQ ise goériislerini “Kaynastirma 6grencileri bana gére bir fidana benzer.
Ciinkii fidanlar basta zayiftir, ayakta tutmak ve her zaman canli kalabilmesi icin gerekli 6zen gésterilmelidir.

Ozen gésterildiginde her giin biraz daha biiyiir, yeserir biiyiik bir agag olur. iste kaynastirma égrencileri de fidan
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gibi basta kii¢iik ya da zayif olabilir. Ama yeterli ilgi gésterildiginde topluma faydali bir insan olabilir.” seklinde

ifade etmistir.

Gereksinimlerine Uygun Egitim Almasi Gereken Birey Temasi

Katilimcilar gereksinimlerine uygun egitim almasi gereken birey temasi altinda toplamda 37 metafor

Uretmiglerdir. Bu metaforlar, Grafik 2’de gosterilmistir.

M cicex B Gemi An

- Bebek - Mum . Suda Giden Yelkensiz Gemi
B tomurcuk B cndemik Bitki Yeni Ekilmis Meyve Agaci
- Yavru Kug Beyaz Kagit Kitap

. Elmas . Goékkusagi Cam

. Inci Tanesi Hayattaki Zorluklar

[ Bilim insani Yetenek

- Vuslat Toprak Bir Yol

Kozadaki Tirtil . Demir

Feslegen . Yontulmamis Agag Kabugu

Grafik 2. Gereksinimlerine Uygun Egitim Almasi Gereken Birey Temasina iliskin Alt Kodlarin istatistigi

Grafik 2'de goraldigu lzere katihmcilarin kaynastirma 6grencisi ile ilgili olusturduklari 37 metafor
gereksinimlerine uygun egitim almasi gereken birey temasi ile iligkilidir. Katiimcilarin gérisleri incelendiginde
kaynastirma 6grencisine iliskin olarak; 6 katihmcinin gigek, 4 katihmcinin bebek ve 3 katilimcinin ise tomurcuk

metaforunu Urettigi gérilmustir.

Katilimcilar tarafindan olusturulan metaforlarda, kaynastirma 6grencilerinin gereksinimlerine uygun egitim
almasi gereken bireyler olarak algilandigi sdylenebilir. Ogretmen adaylarindan S-10K0 bu konudaki gérislerini
“Kaynastirma égrencileri bir ¢icek gibidir. Ciinkii her cicegin ihtiyaci olan su miktari, toprak c¢esidi ve giin isigi
farkhdir. Bu ihtiyaclarini 6zenle tamamlar isek o ¢icek bliytir gelisir ve renklenir. Kaynastirma égrencisinin de
ihtiyaci olan editimi dogru tespit edip ve bu egitimi dogru verirsek onlari gelistirebilir, topluma kazandirabiliriz.”
seklinde ifade ederken, 0-18EQ bu konudaki gériislerini “Kaynastirma égrencileri bana gére yiiriimeyi yeni
dgrenen bebeklere benzer. Once elinden tutularak desteklenen bebedin eli bir siire sonra birakildiginda kendisi
desteksiz yiiriiyebilir. Eder kaynastirma O&dgrencisine de dogru bir egitim verilirse hayata daha iyi uyum

saglayabilir ve kendi yasamini daha da kolaylastirabilir.” seklinde ifade etmistir.

Farkli ve Tamamlayici Birey Temasi

Katihmcilar farkli ve tamamlayici birey temasi altinda toplamda 31 metafor Gretmislerdir. Bu metaforlar, Grafik

3’te gosterilmistir.
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. Gokkusagi - Agactaki Elma
. Gicek . Baharat
. Yap-Boz Pargas . Hayat
. Umut Kirmizi Cicekler icindeki Beyaz Cicek
. Saat Yelkovani . Mucize
. Mahalle Yarin
. Papatyalar icindeki Gelincik Farkli Hergey
. Renkler . Yolculuk
. Agag Meyvesi . Hayat
Zincir

Grafik 3. Farkli ve Tamamlayici Birey Temasina iliskin Alt Kodlarin istatistigi

Grafik 3’te goruldugu Gzere katilimcilarin kaynastirma 6grencisi ile ilgili olusturduklari 31 metafor farkh ve
tamamlayici birey temasi ile iliskilidir. Katilimcilarin gorisleri incelendiginde kaynastirma o6grencisine iliskin
olarak; 7 katilimcinin gokkusagi, 5 katilimcinin gigek ve 2 katilimcinin ise yap-boz pargasi metaforunu Urettigi

gorialmustar.

Katihmcilar tarafindan olusturulan metaforlarda, kaynastirma 6grencilerinin farkh ve diger insanlari tamamlayici
dzellikleri olan bireyler olarak algilandigi séylenebilir. Ogretmen adaylarindan S-13KO bu konudaki gérislerini
“Bana gére kaynastirma 6grencileri gékkusagina benzer. Ciinkii gékkusaginda renkler birbirinden farklidir ama
her renk digerlerini tamamlar. Sonra o gékkusadi gékytiziini kaplar. Kaynastirma Ggrencileri de birbirinden
farkhidir ama birbirlerini destekler. Biitiin kaynastirma &grencileri ise insanlari bir arada kucaklar.” seklinde
ifade ederken, 0-39EQ “Kaynastirma édrencileri benim igin giizel bir ¢cicek bahgesini tamamlayan digerlerinden
farkli cicege benzer. Kaynastirma &grencileri de diger 6grenciler ile bir araya gelerek giizel bir sinif olustururlar

ve o sinifi tamamlarlar.” seklinde ifade etmistir.
Ozel Olan Birey Temasi

Katihmcilar 6zel birey temasi altinda 28 metafor olusturmuslardir. Bu metaforlar, Grafik 4’te gdsterilmistir.

. Kelebek . Papatya Bahgesinde Acan Gl Kardelen
. Gelincik Cicegi . Renkli Balon . Elmas
. Yildiz . Endemik Bitki Cekingen Koala
. Yeni Baslayan Ogrenci Ayna Rengi Agik Tas
. Hayat . Ay Kar
B su
. Degerli Bir Esya Maden
. Renk . Mucevher
I Gokyiizi W sax
Nadir Gicek B s

Grafik 4. Ozel Birey Temasina iliskin Alt Kodlarin istatistigi
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Grafik 4’te goruldigu lGzere katihmcilarin kaynastirma 6grencisi ile ilgili olusturduklari 28 metafor 6zel olan
birey temasi ile iliskilidir. Katihmcilarin gorisleri incelendiginde kaynastirma oOgrencisine iliskin olarak; 2
katilimcinin kelebek, 2 katilimcinin gelincik cicegi ve 2 katilimcinin ise yap-boz pargasi metaforunu urettigi

gorulmustar.

Katilimcilar tarafindan olusturulan metaforlarda, kaynastirma 6grencilerinin 6zel bireyler olarak algilandig
sdylenebilir. Ogretmen adaylarindan S-25K0 bu konudaki gériislerini “Kaynastirma 6grencileri bence kelebede
benzer. Ciinkii kelebeklerin diger canlilarda olmayan ona ézel olan ézelligi tat alma duyularinin ayaklarinda
olmasidir. Kaynastirma égrencilerinin de baska insanlarda olmayan onlara 6zel ézellikleri vardir. Onlar 6zel
insanlardir.” seklinde ifade ederken, 0-32EQ “Bana gére kaynastirma édrencisi gelincik cicedine benzer. Ciinkii
gelincik ¢igcegi yapraklar sert, tiiylii ve dik bir bitki olmasina ragmen olduk¢a hassas kendine ézel bir yapisi
vardir. En ufak bir riizgdr esintisinde yapraklari dékiiliir. Kaynastirma égrencisi de tipki gelincik ¢icedi gibi 6zeldir

en ufak bir harekette kirilabilir.” seklinde ifade etmistir.

Ogretici Birey Temasi

Katihmcilar 6gretici birey temasi altinda toplamda 19 metafor olusturmuslardir. Bu metaforlar, Grafik 5'te

gosterilmistir.

. Kitap . Sinav
. Umut . Benzeri Zor Bulunan Arkadas
M sevqi B osretmen
. Gercekler Nefes
. Gergek Yagsam - Evren
. Cicek Ders
. Pusula
. Farkli Bakis Acisi
Giines
Derya

Grafik 5. Ogretici Birey Temasina iligkin Alt Kodlarin Istatistigi

Grafik 5’te gorildiGgi Gzere katihmcilarin kaynastirma 6grencisi ile ilgili olusturduklari 19 metafor 6gretici birey
temasi ile iliskilidir. Katihmcilarin gorusleri incelendiginde kaynastirma 6grencisine iliskin olarak; 4 katilimcinin

kitap, 1 katihmcinin 6gretmen ve 1 katilimcinin ise ders metaforunu Urettigi gérilmustar.

Katihmcilarin olusturulan metaforlarda, kaynastirma o6grencilerini kendilerine bazi seyleri 68reten bireyler
olarak algiladiklari soylenebilir. Ogretmen adaylarindan S$-45K0 bu konudaki gérislerini “Kaynastirma
6grencileri benim igin bir kitaba benzer. Bir kitabi ilk gérdiigiimiizde kapaginin gériisiine gére degerlendiririz.
Oysa icini actigimizda ondan 6grenecedimiz ¢ok sey vardir. Kaynastirma égrencisini de tanidik¢a aslinda ondan
cok sey ddrenilebilir.” seklinde ifade ederken 0-28EQ “Kaynastirma 6drencisi benim icin derse benzer. Ciinkii bir
ders aldiginizda ¢ok sey &drenirsiniz. Kaynastirma Ggrencisi de bir ders gibi size hayata dair ¢ok seye

stikretmenizi égretir.” seklinde ifade etmistir.
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Kesfedilmemis Birey Temasi

Katihmcilar kesfedilmemis birey temasi altinda toplam 14 metafor olusturmuslardir. Bu metaforlar, Grafik 6’da
gosterilmistir.

. Hazine
. Hayat
. Kardelen
M cicek
Wi
. Samanyolu
[ «itap icindeki Yabanci Kelime
. Cevher
Savasgl

Kesfedilmemis Dinya

Grafik 6. Kesfedilmemis Birey Temasina iliskin Alt Kodlarin istatistigi

Grafik 6'da goruldiglu Uzere katilimcilarin kaynastirma Ogrencisi ile ilgili olusturduklari 19 metafor
kesfedilmemis birey temasi ile iligkilidir. Katihmcilarin gorisleri incelendiginde kaynastirma 6grencisine iliskin
olarak; 4 katiimcinin hazine, 2 katilimcinin hayat ve 1 katilimcinin ise kardelen metaforunu Urettigi

gorulmusgtur.

Katilimcilar tarafindan olusturulan metaforlarda, kaynastirma o6grencilerini kesfedilmemis bireyler olarak
algiladiklari sdylenebilir. Ogretmen adaylarindan $-112KO bu konudaki gorislerini “Kaynastirma édrencileri
hazineye benzer. Hazineler altin, giimiis, miicevher gibi dederli seylerden olusur ve giin isigina ¢ikarilmayi
bekler. Kaynastirma d&drencileri de c¢esitli ézellikleri icinde barindirir ve onlarin kesfedilmesini, ortaya
cikarilmasini bekler.” seklinde ifade ederken 0-31EQ “Kaynastirma édrencileri hayata benzer. Ciinkii hayatin
bizim igin icinde sakladiklarini bilemeyiz ve bunu ancak yasayarak 6greniriz. Kaynastirma 6grencileri tipki hayat
gibi icinde bilmedigimiz, onlari tanidik¢a ve onlarla zaman gecirdikge ortaya ¢ikarabilecedimiz seyleri tasir.”

seklinde ifade etmistir.

TARTISMA ve SONUC

Ogretmen adaylarinin kaynastirma 6grencisine yénelik metaforik algilarinin ortaya konuldugu bu arastirmanin
sonucunda Ogretmen adaylarinin kaynastirma o6grencisine yonelik olumlu metaforlar drettikleri tespit
edilmistir. ilgili literatiir incelemelerinde arastirma sonuglari ile benzer sekilde kaynastirma siirecine ve
ogrencilerine yonelik olumlu gorislerin oldugu goralmustir (Dayi ve ark., 2020; Karabulut ve ark., 2021; Katitas
ve Coskun, 2020; Ugus, 2016). Oysa Kok ve ark., (2017) bazi 6gretmen ve 6gretmen adaylarinin kaynastirma
ogrencisine yonelik olusturduklari metaforlarin gelistirilmesi zor bir birey olarak kaynastirma Ogrencisi ve
toplum tarafindan dislanan bir birey olarak kaynastirma 6grencisi gibi olumsuz temalar altinda toplandig

sonucuna ulasmis olup, arastirmanin bu sonucunun ¢alisma ile értlismedigi gorilmastdr.
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Ogretmen adaylar tarafindan kaynastirma 6grencisine yonelik toplamda 184 metafor uretilmistir. Bu
metaforlar ilgi gdsterilmesi gereken birey, gereksinimlerine uygun egitim almasi gereken birey, farkli ve
tamamlayici birey, ézel olan birey, 6dretici birey ve kesfedilmemis birey olmak lzere 6 tema altinda
toplanmistir. Temalara bakildiginda kaynastirma 6grencisine yonelik daha cok ilgi gosterilmesi gereken birey
temasi altinda toplanan metaforlar lretildigi ve en az ise kesfedilmemis birey temasinda metaforlar tretildigi
sonucuna ulasilmistir. Kaynastirma o6grencisine yonelik en fazla ilgi gosterilmesi gereken birey ve
gereksinimlerine uygun egitim almasi gereken birey temalarinda “gicek” metaforu dretilirken, farkli ve
tamamlayici birey temasinda “gokkusagl”, ©6zel olan birey temasinda “kelebek, gelincik cigegi, yildiz”
metaforlarinin iretildigi gorilmistir. Ogretici birey temasinda “kitap” en fazla Uretilen metafor olurken
kesfedilmemis birey temasinda ise “hazine” en fazla Uretilen metafor olmustur. Buna gore Ogretmen
adaylarinin kaynastirma 6grencisine yonelik ¢ok genis ve olumlu metafor olusturduklari sonucuna ulasilimistir.
Bu sonugtan hareketle genel olarak 6gretmen adaylarinin kaynastirma egitimine yonelik algilarinin olumlu
yonde oldugu soylenebilir. Benzer sekilde Ugus (2016) yapmis oldugu arastirmasinda 6gretmen adaylarinin 6zel
egitime iliskin genel olarak algilarinin olumlu oldugu sonucuna ulasirken Zelyurt (2020) yapmis oldugu
arastirmada 6zel gereksinimli cocugu olan anne babalarin 6zel egitime iliskin olusturduklari metaforlarin sikinti,

eziyet, zorluk gibi olumsuz kavramlardan olustugu sonucuna ulagmistir.

Olusturulan metaforlara genel olarak bakildiginda 6gretmen adaylarinin kaynastirma 6grencisi ile ilgili olarak en
fazla gigek metaforunu Urettikleri sonucuna ulasiimistir. Bu sonug literatlrdeki ilgili arastirma sonuglari ile
benzerlik gostermektedir (Altintas ve ark., 2015; Kazu ve Yildirim, 2021). Bunun yani sira Acar ve digerleri
(2016) 68retmenlerin ve 6grencilerin 6zel egitime gereksinim duyan bireylere yonelik disiinceleri metaforlar
aracihig ile ortaya koyduklari ¢alismalarinda 6gretmenlerin en sik kullandiklari metaforlarin bahge ve mutfak

oldugunu, 6grencilerin ise en sik kullandiklari metaforlarin bahge ve misafir odasi oldugu sonucuna ulagmistir.

Metaforlara iliskin gerekcelere genel olarak bakildiginda ise kaynastirma Ogrencisinin ilgi gosterilmesi ve
gereksinimlerine uygun egitim verilmesi gereken bir birey seklinde algilandigi sonucuna ulasiimistir. Bu sonug
Pesen ve Pesen’in (2020) 6gretmen adaylari ile yapmis olduklari galismalari ile 6rtiismektedir. Nitekim Pesen ve
Pesen (2020) 6gretmen adaylar tarafindan 6zel egitime ihtiya¢ duyan bireyin, cevresindeki insanlara ihtiyag

duyan bir varlik olarak géruldigii sonucuna ulasmislardir.

Bir baska sonug ise kaynastirma &grencilerinin 6gretmen adaylar tarafindan kendilerine bir seyler 6greten
bireyler olarak algilanmasidir. Benzer sekilde Aslan (2019) velilerin 6gretmenlere iliskin metaforik algilarini

inceledigi calismasinda 6gretmenin bilginin kaynagi ve aktaricisi olarak algilandigi sonucuna ulasmislardir.

Bunun yani sira 6gretmen adaylari tarafindan kaynastirma 6grencilerinin farkli, insanlari tamamlayan 6zellikleri
olan bireyler olarak olumlu algilandigi sonucuna ulasilmistir. Farkliliklarin olumlu algilanmasinin 6gretmen
adaylarinin  6gretmenlik mesleginde kaynastirma 06grencilerine yoénelik tutumlarini olumlu etkileyecegi
soylenebilir. Dayr ve ark., (2020) yapmis olduklari galismalarinda benzer sekilde 6gretmen adaylarinin

kaynastirma ogrencisine iliskin farkliliklari olumlu algiladiklari sonucuna ulasmislardir.
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ONERILER

Bu arastirmanin sonunda elde edilen bulgular is18inda su 6neriler getirilebilir:

e Ozel egitim ve kaynastirma dersinin iki saat olan ders saatinin artirilmasi saglanabilir.

e Egitim fakiltelerinin lisans programlarinda 4. sinifta olan 6zel egitim ve kaynastirma dersinin daha
onceki sinif diizeylerinde verilmesi saglanarak 6gretmen adaylarinin kaynastirma 6grencisine yonelik
farkindalklari, 6grenim hayatlarinin daha erken dénemlerinde arttirilabilir.

e Ozel egitim ve kaynastirma dersinin teorik yapisi verildikten sonra égretmen adaylarina 6gretmenlik
uygulamasi gibi ayri bir uygulamali ders seklinde verilerek 6gretmen adaylarinin kaynastirma 6grencisi

ile ilgili deneyim kazanmasi saglanabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik
kurallarina uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.
Makalenin etik kurul izni Kirsehir Ahi Evran Universitesi Sosyal ve Beseri Bilimler Etik kurul/Yayin Etigi

Kurulu tarafinca 18/11/2021 tarih ve 2021/8/6 sayili karari ile alinmistir.
Yazarlarin Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %60, ikinci yazarin katki orani %40tir.
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