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ABSTRACT

This study focuses on the use of materials in the social studies course. The aim of this study is to
determine the effect on student attitude and motivation of using educational comics and
educational cartoons as teaching material in 6th-grade social studies course. Educational comics
and educational cartoons were used as teaching materials in different experimental groups and
their effects on student attitude and motivation towards the social studies course were tried to be
determined. In the study, quasi-experimental design with pretest and posttest control group,
which is one of the quantitative research designs, was used. The study was carried out in three
different schools located in a city centre. The data were collected from 260 6th-grade students.
There are two experimental groups and one control group in the study. Social Studies Attitude
Scale and Social Studies Motivation Scale were used as a data collection tool. These scales were
applied once before and after the lecture process. One-Way ANOVA and Paired-Samples t Test
were used to analyse the data. According to the findings obtained as a result of the analysis of the
data, there was a significant difference in the attitude and motivation levels of the students
between the experimental group in which educational comics were used and the control group.
Likewise, a significant difference was observed between the experimental group in which
educational cartoons were used and the control group. However, no significant difference was
observed between the experimental groups. According to the results of the research, it can be said
that the use of both educational comics and educational cartoons in the social studies positively
affects the attitude and motivation of the students towards the lesson. For this reason, researchers
suggest that teachers who want to attract their students to the lesson should consider educational
comics and educational cartoons as an effective alternative. Researchers also suggest that future
studies should determine teacher views on educational comics and educational cartoons.

Keywords: Social studies, educational comics, educational cartoons.

1* This article was produced from first author’s doctoral dissertation.
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INTRODUCTION

Teachers feel the need to use materials for various purposes in their teaching activities sometimes and use some
teaching materials which they think are effective. Educational comics and educational cartoons are among the
effective materials that can be used in teaching activities. Because both educational comics and educational

cartoons have various positive effects on learning.

Comics can be a convenient teaching material that can be used in the education of large numbers of individuals
because they are quickly and easily understood (Weitkamp & Burnet, 2007). The colour structure and humorous
elements of the comics allow it to be used easily in the classroom (Topkaya, 2014). When comics are used as a
teaching material, they differentiate teaching by having a unique and effective voice in the classroom (McVicker,
2007). Also, comics make the subjects livelier and more interesting for students (Topkaya & Simsek, 2016),
increase the attention of the students (Weitkamp & Burnet, 2007), and make the lesson fun (Karagoz, 2018;
Olson, 2008; Ozdemir Adak & Ramazan, 2012). In addition, comics allow the message to be conveyed in an

orderly manner (McCloud, 2019) and in a short time (Celik & llhan, 2021).

Comics can be used as effective material in the education of students with learning difficulties, because having
fewer words to read can make reading less stressful. Also, comics allow students to follow the plot and characters
more easily. This may help students who have difficulty remembering what is told (Themelis & Sime, 2020).
Kormos (2017) also states that the parallel use of auditory and visual channels positively affects learning

efficiency.

Jerrim, Lopez-Agudo, and Marcenaro-Gutierrez (2020), who think that comics are easier to understand and are
more interesting than books, argue that ordinary comics are not as effective on students' cognitive development
as books that require more reading depth. As can be understood from this statement, it is necessary to pay
attention to the content of the comics in order to be used in educational activities. Otherwise, we may not see
the effect we expect from the comics we use as teaching materials. It is good to remember Tabachnick's (2017)

saying, "If you don't take graphic novels seriously, then you don't take contemporary literature seriously either”.

Comics, combined with educational and informative elements, are used in educational activities. These comics,
which are used for educational purposes and called educational comics, have been accepted as a new type of
comics (Karagoz, 2018). Since the comics used in this study were developed for educational purposes, they were

expressed as educational comics.

In this study, educational cartoons use as the other educational materials. Cartoons, in which some values such
as respect, kindness, love, benevolence, patriotism are frequently processed and also designed for educational
intentions such as gaining core knowledge, are called educational cartoons (Coskuncay, 2019). The cartoons used
in this study were expressed as educational cartoons because they were selected from cartoons developed for

educational purposes.
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The animated scenes of cartoons have a positive effect on the motivation of students regarding the lesson, and
students participate more in educational tasks after watching cartoons (Ulas Taraf, 2011). The connection of
cartoons with education is the movements and visual elements in their structures (Ozgokbel Bilis, 2011).
Cartoons can make complicated situations more understandable, characterise abstract concepts with concrete
visuals, and thus provide fast and effective learning opportunities (Cakmak, 2010; Temizyurek & Acar, 2014).
Cartoons help students in learning by helping students present information both visually and aurally (Jylha-Laide,
1994). In addition, cartoons positively affect students' interest (Ulas Taraf, 2011) and attention towards the
lesson (Ates, 2019), make the lesson fun (Araboga, 2018; Arikan, 2001) and create permanent learning (Cakmak,
2010).

In general, the use of materials in the teaching process supports the development of students in different aspects
(psychomotor, affective, cognitive). Teaching materials enrich educational processes, create multiple learning
environments and are effective in developing different perspectives in students. They take on supporting roles

in achieving the targeted outcomes of the course (Yucel Avci & Ergun, 2015).

As stated above, it has been determined that both educational comics and educational cartoons have positive
contributions to learning activities in various aspects. However, no study has been found in the literature to

compare the effects of these materials on student attitudes and motivations towards social studies course.

Therefore, in this study, the effects of educational comics and educational cartoons on student motivation and
attitudes in social studies course were examined. Determining the effect of these teaching materials will guide

teachers in the choosing of teaching materials.

The general aim of this study is to investigate the effect of using educational comics and educational cartoons on
the 6™-grade students' attitudes and motivations towards the social studies course. For this purpose, the

research questions were formed as follows:

e |s there a statistically significant difference between the attitude pretest and posttest mean scores of
educational comics group?

e |s there a statistically significant difference between the attitude pretest and posttest mean scores of
educational cartoons group?

e Is there a statistically significant difference between the motivation pretest and posttest mean scores of
educational comics group?

e |Is there a statistically significant difference between the motivation pretest and posttest mean scores of
educational cartoons group?

e |Is there a statistically significant difference between the attitude posttest mean scores of the educational
comics group, educational cartoons group, and the control group?

e Isthere astatistically significant difference between the motivation posttest mean scores of the educational

comics group, educational cartoons group, and the control group?
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METHOD

Research Model

In this study, the effects of using educational cartoons and educational comics as teaching materials on students'
attitudes and motivations towards the social studies course were examined. Pretest and posttest control group
quasi-experimental design was used in the study. In this design, groups are included in the experimental process,
just as they were formed in nature (Sonmez & Alacapinar, 2018). Therefore, the classes participating in the study
were not intervened in this study. The study was conducted in 3 different schools with two experimental and
one control group determined from each school. While educational comics were used in an experiment group as

teaching material, educational cartoons were used in the other experiment group.

In the pretest and posttest control group quasi-experimental design, the measurement processes before and
after the experiment are performed in all groups (Karasar, 2012). In this study, data collection tools, Social Studies
Attitude Scale (SSAS) and Social Studies Motivation Scale (SSMS), were used in all groups for similar periods
before the learning activities started and after the teaching processes were completed. This process is shown in

Table 1.

Table 1. Research Process

Groups Pretest Implementation Posttest

. . SSAS Educational comics supported small group SSAS
Educational comics group —————— . . .

SSMS discussion technique SSMS

. SSAS Educational cartons supported small group SSAS
Educational cartoons group —————— . . .

SSMS discussion technique SSMS

SSAS . . . SSAS

Control Group _— Small group discussion technique
SSMS SSMS

Study Group

The study group consists of 260 (128 male, 132 female) 6th grade students studying in a city center in the 2018-
19 academic year. The study was carried out in 3 different schools. 3 different classes were determined from
each school (totally 9 classes). One of these classes took part in the educational comics group, one in the
educational cartoon group and one in the control group. Care was taken to have one classroom each from 3
different schools in the control and experimental groups. Thus, the effect of school differences on the dependent
variable was tried to be kept at a similar level. To determine the schools in the study group the criterion sampling
method was used. According to the logic of the criterion sampling, the importance criteria predetermined by the
researchers who will conduct the study must be met (Patton, 2014). The important criteria determined in the
study are that the school included in the study should be selected from the city center to remove the
transportation barriers, the devices such as smart boards or projectors should be in working condition in these
schools, the teachers who participated in the application have at least 5 years of professional experience, the

teachers who participated in the application have the competence to continue the application and It was
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determined as volunteering. The study was carried out with 3 teachers (2 male and 1 female). In the study,

random sampling was used to determine the classes to be included in the control and experimental groups.

Among the students in the classrooms where the study was conducted, those who did not participate in at least
one of the pretest and posttest applications, and those who were observed to mark the scales without reading
weren't included in the data analysis. Therefore, the number of students included in the analysis differed. These

numbers are presented in Table 2.

Table 2. Number of Participants in the Groups

Groups SSAS SSMS
Educational comics group 86 85
Educational cartoons group 86 86
Control group 86 89

Total 258 260

Data Collection Tools

In the study, Social Studies Attitude Scale developed by Gomleksiz and Kan (2012) and Social Studies Motivation

Scale developed by Gomleksiz and Kan (2013) was used as a data collection tool.

Social Studies Attitude Scale

This scale was developed to determine primary school students' attitudes towards Social Studies course. This
scale consists of 29 items. The Cronbach Alpha value of the scale was calculated as .89 as a result of the analysis

made with the data obtained from the SSAS.

Social Studies Motivation Scale

This scale was developed to determine primary school students' motivation towards social studies course. This
scale consists of 23 items. The Cronbach Alpha value of the scale was calculated as .79 as a result of the analysis

made with the data obtained from the SSMS.

Preparation of Teaching Materials

In line with the aim of research, 4 different educational comics have been developed by the researchers
according to the outcomes of the course. Also, 4 different cartoons were used in line with the outcomes of the
course. In the preparation of the educational comics used in the study, the web site called Pixton, which was
developed to prepare comics, was used. While preparing educational comics, the educational comic preparation

process determined by Topkaya (2016) was followed. This process consists of five stages.

e  Preparation of educational comics scenarios considering the student level.
e Examination of comics scenarios by experts in terms of language and expression.

e Drawing the scenarios.
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e  Placement of speech bubbles to drawings.

e Making a pilot implementation with prepared educational comics.

In the study, educational cartoons, which were created by using the parts of different cartoons related to course
outcomes, was used. The educational cartoons used in the study were selected from the cartoons (Istanbul
Mubhafizlari and Canim Kardesim) broadcast by TRT for children. Istanbul Muhafizlari and Canim Kardesim
cartoons are among the most watched cartoons by children (Kadan & Aral, 2017). A field expert and two social

studies teachers were consulted for the educational cartoons used in the study.

Process / Implementation

In the study, firstly, pretest implementations of data collection tools were carried out with all study groups. Then
Science Technology and Society learning area was taught in all groups. There are 4 topics in this unit. After each
topic taught, the small group discussion technique was used for that topic in each group. However, in the control
group, unlike the experimental groups, educational comics / educational cartoons were not used as teaching
materials. While educational comics were used as teaching material in educational comics group, educational

cartoons were used in educational cartoons group.

Before educational comics and educational cartoons were used as teaching materials, teachers and students
were informed about the use of the materials. Also, since the materials are used with small group discussion
technique, teachers and students were informed about this technique in advance and a pilot study was provided.
After the teaching processes were completed with the specified material and method in each group, the data

collection tools were implemented to all groups as a posttest.

Data Analysis

In the study, Paired-Samples t-Test and One-Way ANOVA was used. With One-Way ANOVA, the differences
between the groups' pretest and posttest scores were determined. With Paired Samples t-test, the differences
between the groups' own pretest and posttest scores were determined. The data obtained from the study groups
were analysed using the SPSS 25.0. To make the analyses more meaningful, effect size values are given. In a
guantitative study, the effect size expresses the strength of the interpretations about the differences between
groups or the relationships between variables (Creswell, 2012). The purpose of using this value is to provide data
about the positive or negative effect level of the independent variable on the dependent variable in quantitative

studies (Dincer, 2014).

Ethical Text

In this study, journal ethical rules, research and publication ethics, the journal writing rules, and publication

principles were followed. In addition, this research was found ethically appropriate with the decision numbered
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56785782-050.02.04-E.2000285765, dated 17/11/2020, of the Educational Science Ethics Committee of Ataturk

University.

FINDINGS

Results from SSAS

To determine and compare the students' attitude levels towards the social studies course, SSAS was applied as
before and after the experimental implementations. SSAS pretest and posttest data were analysed using One-

Way ANOVA to observe whether there was a significant difference between the attitude levels of the study

groups. The findings obtained as a result of the statistical analysis of the SSAS data are explained in the tables.

One of the assumptions of parametric tests is that the data to be analysed is normally distributed Karagoz, 2019,

s.426). Therefore, before the analysis, the normality values of the data were analysed and the results are shown

in Table 3.
Table 3. The Normality Values of SSAS
Gruplar Pretest Posttest
Skewness Kurtosis Skewness Kurtosis
Educational comics group -.192 -774 -.766 -.098
Educational cartoons group -.349 -.643 -.515 -.619
Control group -.240 -.881 -662 -.106

The two elements that are indicators of normality are kurtosis and skewness (Tabachnick & Fidel, 2015, p. 79).
The fact that the skewness and kurtosis values are between +1 and -1 indicates that the data have a normal
distribution (Gurbuz & Sahin, 2018, p, 214). According to Table 3, it can be said that the data show a normal
distribution and can be analysed with parametric tests. Descriptive statistics of SSAS pretest and posttest data
are given in Table 4.

Table 4. Descriptive Statistics of SSAS

Groups N X Sd
Educational comics group 86 107.302 17.317
Pretest Educational cartoons group 86 108.430 17.560
Control group 86 108.325 18.818
Educational comics group 86 116.604 17.582
Posttest Educational cartoons group 86 117.244 16.560
Control group 86 108.523 15.132

According to Table 4, the groups’ SSAS pretest scores are similar to each other but SSAS posttest scores are
different to some extent. The One-Way ANOVA results, in which it was examined whether the SSAS pretest scores

of study groups differed significantly, is presented in Table 5.

Table 5. One-Way ANOVA Results of The SSAS Pretest

Groups Sum of Squares df Mean Square F p
Between Groups 66.798 2 33.399 .104 .901
Within Groups 81802.105 255 320.793
Total 81868.903 257

*p> .05

384



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

According to SSAS pretest results, there is no statistically significant difference between the attitude mean scores
of students in the study groups (p = .901, p> .05). [According to Levene test, the variances are homogeneous (p
=.646; p>.05)]. This finding shows that the attitudes of the groups towards the social studies lesson were similar

before the learning activities.

The Paired-Samples t-Test result, in which it was examined whether the SSAS pretest and posttest scores of

educational comics group differed significantly, is presented below.

Table 6. Paired-sample t Test Results of Educational Comics Group

Test N X Sd df t p
Pretest 86 107.302 17.317 85 -12.745 .000
Posttest 86 116.604 17.582

*p< .05

Before the educational comics implementations, the SSAS mean score of the educational comics group is 107,302
and its standard deviation is 17,317. After the educational comics implementations, the SSAS mean score of the
educational comics group is 116,604 and its standard deviation is 17,582. According to the results of the analysis,
there is a statistically significant difference between the mean score of the pretest and posttest SSAS of the

educational comics group (t(85)=-12.745, p<.05).

The Paired-Samples t-Test result, in which it was examined whether the SSAS pretest and posttest scores of

educational cartoons group differed significantly, is presented in the Table 7.

Table 7. Paired-sample t Test Results of Educational Cartoons Group

Test N X Sd df t p
Pretest 86 108.430 17.560 85 -18.787 .000
Posttest 86 117.244 16.560
*p< .05

Before the educational cartoons implementations, the SSAS mean score of the educational cartoons group is
108.430 and its standard deviation is 17,560. After the educational cartoons implementations, the SSAS mean
score of the educational cartoons group is 117,244 and its standard deviation is 16.560. When the SSAS pretest
and posttests are examined, it is seen that there is a statistically significant difference between the educational

cartoons group’s SSAS mean scores (t(85)=-18.787, p<.05).

The Paired-Samples t-Test result, in which it was examined whether the SSAS pretest and posttest scores of

control group differed significantly, is presented in the Table 8.

Table 8. Paired-sample t Test Results of The Control Group

Test N X Sd df t p
Pretest 86 108.325 18.818 85 -.334 739
Posttest 86 108.523 15.132

*p> .05
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Before the educational implementations, the SSAS mean score of the control group is 108.325 and the standard
deviation is 18.818. After the educational implementations, the SSAS mean score of the control group is 108.523
and the standard deviation is 15.132. When the SSAS pretest and posttests are examined, it is seen that there is

no statistically significant difference between the control group’s SSAS mean scores (t(85)=-.334, p>.05).

The One-Way ANOVA results, in which it was examined whether the SSAS posttest scores of study groups differed

significantly, is presented in Table 9.

Table 9. One-Way ANOVA results of the groups on the posttest SSAS

Groups Sum of Squares df Mean Square F p
Between Groups 4064.147 2 2032.074 7.504 .001
Within Groups 69051.884 255 270.792
Total 73116.031 257

*p< .05

According to the SSAS posttest data, there is statistically significant difference between the attitude scores of the
study groups towards the social studies course (F2-255=7.504, p<.05). [According to Levene test, the variances are
homogeneous (p= .315; p> .05)]. Tukey analysis was used to determine which group favoured this significant

difference. The results are shown in Table 10.

Table 10. Tukey Analyses Results of the Posttest SSAS

Groups Educational comics group Educational cartoons group Control group
Educational comics group - - .004
Educational cartoons - - .002
group
Control group .004 .002 -

*p< .05

According to the results of Tukey analysis, statistically significant differences are in favour of the educational
comics group and educational cartoons group when all the groups are compared. Also, it is seen that there are
no statistically significant differences when educational comics group and educational cartoons group are

compared.

According to the effect size analysis, the use of educational comics have a small effect size (Hedges' g=.490), and
the use of educational cartoons have a medium effect size (Hedges' g=.547) on the attitude toward the social

studies course.

Results from SSMS

To determine and compare the students' motivation levels towards the social studies course, SSMS was applied
before and after the educational implementations. SSMS pretest and posttest data were analysed using One-
Way ANOVA to observe whether there was a significant difference between the motivation levels of the study
groups. The findings obtained as a result of the analysis of the data are explained in the tables. Before the

analysis, the normality values of the SSMS data were analysed and the results are shown in Table 11.
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Table 11. The Normality Values of SSMS

Groups Pretest Posttest
Skewness Kurtosis Skewness Kurtosis
Educational comics group -.674 .125 -.044 -.577
Educational cartoons Group -.215 -.862 -.473 -.243
Control Group -.117 -.579 -.692 .102

According to Table 11, it can be said that the data show a normal distribution and can be analysed with

parametric tests. Descriptive statistics of SSMS pretest and posttest data are given in Table 12.

Table 12. Descriptive Statistics of SSMS

Groups N X Sd
Pretest Educational comics group 85 85.258 11.346
Educational cartoons Group 86 85.848 10.745
Control Group 89 84.561 12.544
Posttest Educational comics group 85 89.858 9.104
Educational cartoons Group 86 90.069 8.997
Control Group 89 85.483 11.892

According to Table 10, the groups’ SSMS pretest scores are similar to each other but SSMS posttest scores are
different to some extent. The One-Way ANOVA results, in which it was examined whether the SSMS pretest

scores of study groups differed significantly, is presented in Table 13.

Table 13. One-Way ANOVA Analyses of The SSMS Pretest Mean Scores

Groups Sum of Squares df Mean Square F p
Between Groups 72.688 2 36.344 271 .763
Within Groups 34477.251 257 134.153
Total 34549.938 259

*p> .05

According to SSMS pretest results, there is no statistically significant difference between the motivation levels of
students in the study groups (p = .763, p> .05). [According to Levene test, the variances are homogeneous (p=
.452; p>.05)]. This finding show that the motivation of the groups towards the social studies course was similar

before the learning activities.

The Paired-Samples t-Test result, in which it was examined whether the SSMS pretest and posttest scores of

educational comics group differed significantly, is presented in the Table 14.

Table 14. Paired-sample t Test Results of Educational Comics Group

Test N X Sd df t p
Pretest 85 85.258 11.346 84 -3.450 .001
Posttest 85 89.858 9.104
*p< .05

Before the educational comics implementations, the SSMS mean score of the educational comics group is 85.258
and its standard deviation is 11.346. After the educational comics implementations, the SSMS mean score of the

educational comics group is 89.858 and its standard deviation is 9.104. According to the results of the analysis,
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there is a statistically significant difference between the mean score of the pretest and posttest SSMS of the

educational comic group (t(84)=-3.450, p<.05).

The Paired-Samples t-Test result, in which it was examined whether the SSMS pretest and posttest scores of

educational cartoons group differed significantly, is presented in the Table 15.

Table 15. Paired-sample t Test Results of Educational Cartoons Group

Test N X Sd df t p
Pretest 86 85.848 10.745 85 -3.510 .001
Posttest 86 90.069 8.997

*p<.05

Before the educational cartoons implementations, the SSMS mean score of the educational cartoons group is
85.848 and its standard deviation is 10.745. After the educational cartoons implementations, the SSMS mean
score of the educational cartoons group is 90.069 and its standard deviation is 8.997. According to the results of
the analysis, there is a statistically significant difference between the mean score of the pretest and posttest

SSMS of the educational cartoons group (t(85)=-3.510, p<.05).

The Paired-Samples t-Test result, in which it was examined whether the SSMS pretest and posttest scores of

control group differed significantly, is presented in the Table 16.

Table 16. Paired-sample t Test Results of The Control Group

Test N X Sd df t p
Pretest 89 84.561 12.544 88 -.613 .542
Posttest 89 85.483 11.892

*p> .05

Before the educational implementations, the SSMS mean score of the control group is 84.561 and the standard
deviation is 12.544. After the educational implementations, the SSMS mean score of the control group is 85.483
and the standard deviation is 11.892. When the SSAS pretest and posttests are examined, it is seen that there is

no statistically significant difference between the control group’s SSAS mean scores (t(88)=-.613, p>.05).

The One-Way ANOVA results, in which it was examined whether the SSMS posttest scores of study groups

differed significantly, is presented in Table 17.

Table 17. One-Way ANOVA Analyses of The SSMS Posttest Mean Scores

Groups Sum of Squares df Mean Square F p
Between Groups 1393.028 2 696.514 7.017 .001
Within Groups 25509.168 257 99.257
Total 26902.196 259

*p< .05

According to the SSMS posttest data obtained from study groups, there is statistically significant difference

between the motivation scores towards the social studies course (p<0.05). [(According to Levene test, the

388



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

variances are homogeneous (p=.117; p>,05)]. Tukey analysis was used to determine which group favoured this

significant difference. The analysis results are shown in Table 18.

Table 18. Tukey Analyses of The SSMS Posttest Mean Scores

Groups Educational comics group Educational cartoons group Control group
Educational comics group - - .005
Educational cartoons group - .003
Control group .005 .003 -

*p<.05

According to the results of Tukey analysis, statistically significant differences are in favour of the educational
comics group and educational cartoons group when all the groups are compared. Also, it is seen that there are
no statistically significant differences when educational comics group and educational cartoons group are

compared.

According to the effect size analysis, the use of educational comics has a small effect size (Hedges' g=.410), and
the use of educational cartoons has a small effect size (Hedges' g=.432) on the motivation toward the social

studies course.

CONCLUSION and DISCUSSION

The research focused on determining the effects of the use of educational comics and educational cartoons in
social studies course on student attitudes and motivations towards the course. Considering this main purpose,

the findings of the study are discussed.

The Effect of Using Educational Comics on Student Attitudes

According to the analysis of the SSAS pretest and posttests of educational comics group, using educational comics
significantly increased the student attitudes towards the social studies course. It is thought that the use of
educational comics as a teaching material with features such as interesting, remarkable, and effective on

imagination positively affects student attitudes towards lessons.

Studies on attitudes in different fields show that the use of comics affects student attitudes positively. It has been
determined that comics have positive effects on student attitudes towards the social studies course (Ilhan, 2016),
biology course (Hosler & Boomer, 2011), and physics course (Orcan, 2013). In addition, it was determined that
the use of comics has positive effects on student attitudes towards the environment (Topkaya & Simsek, 2016)
and reading (Oner, 2013; Keskin & Ilhan, 2021). Topkaya and Simsek (2016) attribute the effect of educational
comics on student attitudes to the effect of comics on imagination. Despite these studies given as examples,

Ozdemir (2010) and Unal (2018) concluded that comics do not have a significant effect on student attitudes.
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The Effect of Using Educational Cartoons on Student Attitudes

According to the analysis of the SSAS pretest and posttests of educational cartoons group, using educational
cartoons significantly increased the student attitudes towards the social studies course. It is thought that
educational cartoons positively affect student attitudes towards the course thanks to being fun, being popular

and interesting, and containing visual and auditory messages.

Studies on attitudes in different fields show that the use of cartoons affects student attitudes positively. It has
been determined that cartoons have positive effects on student attitudes towards the science course

(Abdusselam, 2013; Celik, 2015) and English course (Abuzahra et al., 2016; Torun, 2008; Ulas Taraf, 2011).

The findings of the study show that the use of educational comics and educational cartoons as teaching materials
in the social studies course has positive effects on the attitudes of the students towards the course. It is thought
that this positive effect may due to these educational materials' effects such as making the classroom
environment more enjoyable, making classroom communication stronger, enabling students to learn more

easily, and attracting the attention of students.

The Effect of Using Educational Comics on Student Motivations

According to result of the analysis of the SSMS pretest and posttests of educational comics group, the use of
educational comics significantly increased the student motivations towards the social studies course. It is thought
that educational comics have a positive effect on student motivation towards the lesson, thanks to features such

as being easy to read, facilitating understanding, and being remarkable and intriguing.

Educational comics increase student motivation as they make the lesson more effective (Celik ve Ilhan, 2021;
Hutchinson, 1949; Topkaya & Simsek, 2016) and reduce their anxiety levels (Popa & Tarabuzan, 2015). In the
literature, different studies reveal that the use of comics has positive effects on student motivations towards
different courses. In their study, Ilhan and Oruc (2019) found that the use of educational comics as a teaching
material in social studies course positively affected student motivation. Also, some studies show that comics
increase student motivation for mathematics education (Caruso & Freitas, 2009), language education (Brown,
2013; Cimermanova, 2015; Ishikura, 2013; Vassilikopoulou et al., 2011; Zhang, 2019) and reading (Brown, 2013;
Karagoz, 2018). However, in the study of Jerrim, Lopez-Agudo, and Marcenaro-Gutierrez (2020), which
investigated the association between the frequency young people read different types of text and their scores
on reading and mathematics skills, they stated that comics (not educational comics) have no positive effect on
children's reading success compared to books that have greater reading depth. On the other hand, Tekin and
Ilhan (2021) stated that reading is the most prominent skill in the art of comics. Basol and Sarigul (2013) also
stated in their study that comics activities affect students' reading skills positively. Themelis and Sime (2020) also

stated that comics affect student motivation positively and heighten vocabulary acquisition and writing skills.
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The Effect of Using Educational Cartoons on Student Motivations

As a result of the analysis of the SSMS pretest and posttests of the educational cartoons group, it was seen that
using educational cartoons significantly increased the student motivations towards the social studies course. It
is thought that educational cartoons have positive effects on student motivation, such as their attention-
grabbing, colourful and exciting, popular and instructive, funny structure, appealing to curiosity, strengthening

communication, and providing permanent learning.

In the literature, different studies reveal that the use of cartoons as teaching materials has positive effects on
student motivations towards different courses. Some studies have shown that when cartoons are used in English
education, they have positive effects on student motivation towards the course (Torun, 2008). Also, in some
studies, it was determined that religious culture teachers (Sancak, 2018) and English teachers (Pitriana &

Syahrudin, 2013) think that cartoons can be used as an effective material in increasing student motivation.

According to Dale's (1969) cone of experience, having a real experience and modelling a real situation provide
the most permanent learning. However, it is not possible to realize these for every subject in educational
environments. According to the low to high recall rate, reading, listening, seeing pictures and videos, and acting
are effective at certain rates on the permanence of learning. Educational comics offer the opportunity to read,
which indicates the lowest level of recall in Dale's cone of experience, as well as listening to others' readings. In
addition, it visually supports the message to be given. In addition, educational comics, which are a teaching
material, can be used with teaching methods. For example, the story in the educational comic can be animated.
This shows that an educational comic can have application in Dale's Cone of Experience, from the lowest levels
to the highest levels. Similarly, educational cartoons have features suitable for many steps. Cartoons also have

areas of use that can correspond to steps such as listening, seeing pictures and videos, and animating.

When the results of the research are evaluated in general, it is seen that the use of both educational comics and
educational cartoons as teaching materials in the social studies lesson positively affects the students attitudes
and motivations towards the course. Students with a positive attitude towards the lesson and high motivation
will participate actively in the lesson process, will be more interested in the lesson, and will be open to learning.
When considering this, it is thought that by using these materials teachers can achieve more effectively the

course's aims.

RECOMMENDATIONS

It is recommended that teachers who want to attract their students to the lesson consider educational comics

and educational cartoons as an effective alternative.

It is recommended to examine teachers' opinions about educational comics and educational cartoons.
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SOSYAL BiLGILER DERSINDE EGITiCi CizGi ROMAN VE EGITiCi CizGi FiLM
KULLANIMININ OGRENCi TUTUM VE MOTiVASYONUNA ETKILERi2

0z

Bu calisma sosyal bilgiler dersinde materyal kullanimina odaklanmaktadir. Calismanin amaci, 6.
sinif sosyal bilgiler dersinde 6gretim materyali olarak egitici ¢izgi roman ve egitici ¢izgi film
kullaniminin 6grencilerin tutum ve motivasyonlari Gzerindeki etkilerini belirlemektir. Egitici gizgi
romanlar ve egitici cizgi filmler farkli deney gruplarinda 6gretim materyali olarak kullaniimis ve
ogrencilerin sosyal bilgiler dersine yénelik tutum ve motivasyonlari tGizerindeki etkileri belirlenmeye
cahsilmistir.  Calismada nicel arastirma desenlerinden ontest ve sontest kontrol gruplu yari
deneysel desen kullanilmistir. Calisma, bir il merkezinde yer alan (g farkli okulda yuratialmastar.
Calismada iki deney grubu ve bir kontrol grubu yer almaktadir. Arastirmanin ¢alisma grubunu 260
6. sinif 6grencisi olusturmakladir. Veri toplama araci olarak Sosyal Bilgiler Tutum Olgegi ve Sosyal
Bilgiler Motivasyon Olgegi kullanilmistir. Bu &lgekler, ders siireci dncesinde ve ders siireci
sonrasinda birer kez uygulanmistir. Verilerin analizinde Tek Y&nlii ANOVA ve iliskili Orneklemler t
Testi kullaniimistir. Verilerin analizi sonucunda elde edilen bulgulara gore egitici ¢izgi romanlarin
kullanildigi deney grubu ile kontrol grubu arasinda 6grencilerin tutum ve motivasyon diizeylerinde
anlamh bir farkhlik olusmustur. Ayni sekilde egitici ¢izgi filmlerin kullanildigi deney grubu ile kontrol
grubu arasinda da anlamli farklilik gézlenmistir. Bununla birlikte deney gruplari arasinda anlamli
farkhihk gézlenmemistir. Arastirmanin sonuglarina gére sosyal bilgiler dersinde hem egitici ¢izgi
romanlarin hem de egitici ¢izgi filmlerin kullanilmasi 6grencilerin derse yonelik tutum ve
motivasyonlarini olumlu yénde etkiledigi soylenebilir. Bu nedenle arastirmacilar, 6grencilerini
derse gekmek isteyen 6gretmenlerin egitici ¢izgi romanlari ve egitici cizgi filmleri etkili bir alternatif
olarak dlsinmelerini oOnermektedir. Arastirmacilar ayrica vyapilacak yeni ¢alismalarda
O6gretmenlerin egitici ¢izgi roman ve egitici cizgi filmler hakkindaki gorislerinin tespit edilmesini
onermektedir.

Anahtar kelimeler: Sosyal bilgiler, egitici ¢izgi roman, egitici ¢izgi film.

2 Bu makale ilk yazarin doktora tezinden Uretilmistir.
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GiRIS
Ogretmenler dgretim etkinliklerinde zaman zaman materyalleri cesitli amaclarla kullanma ihtiyaci hissetmekte
ve etkili oldugunu dislindikleri bazi 6gretim materyallerini kullanmaktadirlar. Egitici ¢izgi romanlar ve egitici gizgi

filmler de 6gretim etkinliklerinde kullanilabilecek etkili materyaller arasindadir. Ginkiu hem egitici ¢izgi

romanlarin hem de egitici cizgi filmlerin 6grenme Uzerinde gesitli olumlu etkileri vardir.

Cizgi romanlar, hizl ve kolay bir sekilde anlasildiklari igin genis kitlelerin egitimde kullanilabilecek uygun 6gretim
materyalleri olabilirler (Weitkamp & Burnet, 2007). Cizgi romanlarin renk yapisi ve mizahi unsurlari sinifta
rahatlkla kullanilmasina olanak saglamaktadir (Topkaya, 2014). Cizgi romanlar 6gretim materyali olarak
kullanildiginda sinifta benzersiz ve etkili bir sese sahip olarak 6gretimi farklilastirmaktadir (McVicker, 2007).
Ayrica ¢izgi romanlar, konulari 6grenciler icin daha canli ve ilgi ¢ekici hale getirir (Topkaya & Simsek, 2016),
ogrencilerin ilgisini arttirir (Weitkamp & Burnet, 2007), dersi eglenceli hale getirir (Karagéz, 2018; Olson, 2008;
Ozdemir Adak & Ramazan, 2012). Ayrica cizgi romanlar iletilmek istenen mesajin bir diizen icerisinde (McCloud,

2019) ve kisa siirede aktarilmasina olanak tanimaktadir (Celik & ilhan, 2021).

Cizgi romanlar, 6grenme gligligu olan 6grencilerin egitiminde etkili bir ara¢ olarak kullanilabilirler. Cunki
okunacak daha az kelime icermeleri okumayi daha az stresli hale getirebilir. Ayrica ¢izgi romanlar okuyucunun
olay Orgusini veya karakterleri daha kolay takip etmesini saglar. Bu da anlatilanlari hatirlamakta zorlanan
Ogrencilere yardimci olabilir (Themelis & Sime, 2020). Kormos (2017) da isitsel ve gorsel kanallarin paralel

kullaniminin 6grenmenin verimliligini olumlu etkiledigini ifade etmektedir.

Cizgi romanlarin kitaplara gore daha kolay anlasilir ve daha ilgi gekici oldugunu diisiinen Jerrim, Lopez-Agudo ve
Marcenaro-Gutierrez (2020) siradan ¢izgi romanlarin 6grencilerin bilissel gelisimi lizerinde daha fazla okuma
derinligi gerektiren kitaplar kadar etkili olmadigini ileri sirmektedirler. Buradan da anlasilacag Uzere gizgi
romanlarin egitsel faaliyetlerde kullanilmasi igin igeriginin dersin amaglarina uygun olmasina dikkat etmek
gerekmektedir. Aksi durumlarda 6gretim materyali olarak kullandigimiz cizgi romanlardan bekledigimiz yarari
goremeyebiliriz. Burada Tabachnick’in (2017) “Cizgi romanlari ciddiye almiyorsaniz, cagdas edebiyati da ciddiye

almiyorsunuz” s6ziinl hatirlamakta fayda vardir.

Egitici ve bilgilendirici unsurlarla birlesen ¢izgi romanlar egitim faaliyetlerinde kullaniimaktadir. Egitim amagl
kullanilan ve egitici ¢izgi roman olarak adlandirilan bu ¢izgi romanlar yeni bir tir olarak kabul edilmistir (Karagoz,
2018). Bu calismada kullanilan ¢izgi romanlar egitim amach gelistirildiginden egitici ¢izgi roman olarak ifade

edilmistir.

Calismada kullanilan bir diger 6gretim materyali ise egitici cizgi filmlerdir. Saygi, nezaket, sevgi, yardimseverlik,
vatanseverlik gibi bazi degerlerin siklikla islendigi ve ayni zamanda temel ginlik bilgilerin kazandirilmasi gibi
egitsel amaclarla tasarlanan cizgi filmlere egitici cizgi film denir (Coskuncay, 2019). Bu calismada kullanilan ¢izgi

filmler egitim amaclh gelistirilen gizgi filmlerden secildigi icin ¢calismada egitici ¢cizgi film olarak ifade edilmislerdir.
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Cizgi filmlerin animasyonlu sahneleri 6grencilerin derse yonelik motivasyonlarini olumlu yonde etkilemekte ve
ogrenciler gizgi film izledikten sonra egitici gorevlere daha fazla katilma egilimi gostermektedir (Ulas Taraf, 2011).
Cizgi filmlerin egitimle baglantisi, yapilarindaki gérsel 6geler ve hareketlerdir (Ozgékbel Bilis, 2011). Cizgi filmler
karmasik durumlari daha anlasilir hale getirebilmekte, soyut kavramlari somut gorsellerle karakterize
edebilmekte ve boylece hizli ve etkili 6grenme firsatlari sunabilmektedir (Cakmak, 2010; Temizylrek & Acar,
2014). Cizgi filmler, 6grencilerin bilgiyi hem gorsel hem de isitsel olarak sunmalarina yardimci olarak 6grencilerin
o6grenmelerine katki saglar (Jylhd-Laide, 1994). Ayrica 6grencilerin dikkatlerini (Ulas Taraf, 2011) ve derse olan
ilgilerini (Ates, 2019) olumlu yonde etkiler, dersi eglenceli hale getirir (Araboga, 2018; Arikan, 2001) ve kalic

o6grenmeler olusturur (Cakmak, 2010).

Genel olarak 6gretim sirecinde materyal kullanimi 6grencilerin farkli yonlerden (psikomotor, duyussal, bilissel)
gelisimini destekler. Bununla birlikte 6gretim materyalleri egitim siireglerini zenginlestirir, coklu 6grenme
ortamlar yaratir ve Ogrencilerde farkli bakis acilari gelistirmede etkilidir. Dersin hedeflenen ciktilarina

ulasilmasinda destekleyici roller Ustlenirler (Yicel Avci & Erglin, 2015).

Yukarida belirtildigi gibi hem egitici ¢izgi romanlarin hem de egitici ¢izgi filmlerin 6grenme etkinliklerine gesitli
acilardan olumlu katkilari oldugu tespit edilmistir. Ancak literatlirde bu materyallerin 6grencilerin sosyal bilgiler
dersine yonelik tutum ve motivasyonlari Uzerindeki etkilerini karsilagtiran bir ¢alismaya rastlanmamistir. Bu
nedenle bu ¢alismada sosyal bilgiler dersinde egitici ¢izgi roman ve egitici ¢izgi filmlerin 6grencilerin motivasyon
ve tutumlari Gzerindeki etkisi incelenmistir. Bu 6gretim materyallerinin etkisinin belirlenmesi, 6gretmenlere

O0gretim materyallerinin se¢ciminde yol gosterici olacaktir.

Bu ¢alismanin genel amaci, egitici ¢izgi roman ve egitici ¢izgi film kullaniminin 6. sinif 6grencilerinin sosyal bilgiler
dersine yonelik tutum ve motivasyonlarina etkisini arastirmaktir. Bu amagla arastirma sorulari su sekilde

olusturulmustur:

e  Egitici cizgi roman grubunun tutum Ontest ve sontest puan ortalamalari arasinda istatistiksel olarak
anlamh bir fark var midir?

e  Egitici ¢izgi film grubunun tutum Ontest ve sontest puan ortalamalari arasinda istatistiksel olarak anlamli
bir fark var midir?

e  Egitici cizgi roman grubunun motivasyon dntest ve sontest puan ortalamalari arasinda istatistiksel olarak
anlamh bir fark var midir?

e  Egitici gizgi film grubunun motivasyon dntest ve sontest puan ortalamalari arasinda istatistiksel olarak
anlamh bir fark var midir?

e  Egitici cizgi roman grubu, egitici cizgi film grubu ve kontrol grubunun tutum sontest puan ortalamalari
arasinda istatistiksel olarak anlamli bir fark var midir?

e  Egitici cizgi roman grubu, egitici cizgi film grubu ve kontrol grubunun motivasyon sontest puan

ortalamalari arasinda istatistiksel olarak anlamli bir fark var midir?
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YONTEM

Arastirmanin Modeli

Bu calismada egitici ¢izgi film ve egitici ¢izgi romanlarin 6gretim materyali olarak kullanilmasinin 6grencilerin
sosyal bilgiler dersine yonelik tutum ve motivasyonlarina etkisi incelenmistir. Arastirmada Ontest ve sontest
kontrol gruplu yari deneysel desen kullaniimistir. Bu desende gruplar dogada olustuklari gibi deneysel siirece
dahil edilirler (Sonmez & Alagapinar, 2018). Bu nedenle arastirmaya katilan siniflara bu ¢alismada mudahale
edilmemistir. Arastirma, her okuldan belirlenen iki deney ve bir kontrol grubu ile tg¢ farkh okulda
gerceklestirilmistir. Bir deney grubunda 6gretim materyali olarak egitici ¢izgi romanlar kullanilirken, diger deney

grubunda egitici cizgi filmler kullaniimistir.

Ontest sontest kontrol gruplu yari deneysel desende tiim gruplarda deney éncesi ve sonrasi 8lgiim islemleri
yapilmaktadir (Karasar, 2012). Bu ¢alismada veri toplama araglari, Sosyal Bilgiler Tutum Olgegi (SBTO) ve Sosyal
Bilgiler Motivasyon Olgegi (SBMQO) tiim gruplarda dgrenme etkinlikleri baglamadan énce ve dgretim siiregleri

tamamlandiktan sonra benzer dénemlerde kullaniimistir. Bu islem Tablo 1'de gosterilmektedir.

Tablo 1. Arastirma Sireci

Gruplar Ontest Uygulamalar Sontest

SBTO gitici cizgi i kiict SBTO

Egitici cizgi roman grubu ) Egitici gizgi roman destelflul'kuguk grup tartisma ’
SBMO teknigi SBMO

SBTO gitici cizgi fi i kiict SBTO

Egitici cizgi film grubu ) Egitici gizgi film destekhwk'u(_;uk grup tartisma ’
SBMO teknigi SBMO

SSAS SBTO

Kontrol grubu Kuglk grup tartisma teknigi

SBMO SBMO

Calisma Grubu

Calisma grubunu 2018-19 egitim 6gretim yilinda bir il merkezinde 6grenim géren 260 (128 erkek, 132 kiz) 6. sinif
Ogrencisi olusturmaktadir. Calisma 3 farkh okulda yurutiilmustir. Her okuldan 3 farkli sinif belirlenmistir (toplam
9 sinif). Bu siniflarin biri egitici ¢izgi roman grubuna, biri egitici ¢izgi film grubuna biri de kontrol grubuna
katilmistir. Kontrol ve deney gruplarinda 3 farkli okuldan birer sinif olmasina dikkat edilmistir. Boylece okul
farkliliklarinin bagimli degisken lzerindeki etkisi benzer dizeyde tutulmaya calisiimistir. Calisma grubunda yer
alan okullarin belirlenmesinde 6lgiit drnekleme yéntemi kullaniimistir. Olgiit drneklemenin mantigina gére,
calismayi yapacak arastirmacilar tarafindan 6nceden belirlenmis 6nem olgitlerinin karsilanmasi gerekir (Patton,
2014). Bu galismada belirlenen 6nem olgitleri, ulasim kolayligi icin arastirmaya dahil edilen okullarin sehir
merkezinden segilmesi, bu okullarda akilli tahta veya projektor gibi cihazlarin galisir durumda olmasi, arastirmaya
katihm gosteren 6gretmenlerin 5 yil ve st mesleki deneyime sahip olmasi, uygulamaya katilan 6gretmenlerin
uygulamayi devam ettirebilecek yeterlilikte olmasi ve goniillii olmasi olarak belirlenmistir. Arastirma 2’si erkek
1’i kadin olmak Uzere 3 O0gretmenle yuritilmistir. Arastirmada deney ve kontrol gruplarina dahil edilecek

siniflarin belirlenmesinde random 6rnekleme kullaniimistir.
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Arastirmanin yUratildaga siniflardaki 6grencilerden 6ntest ve sontest uygulamalarindan en az birine
katilmayanlar ile 6lgekleri okumadan isaretledigi gbzlenenler veri analizine dahil edilmemistir. Dolayisiyla analize

dahil edilen 6grenci sayilar farklilik géstermistir. Bu sayilar Tablo 2'de verilmistir.

Tablo 2. Gruplara Gore Katilimci Sayisi

Gruplar SBTO SBMO
Egitici ¢izgi roman grubu 86 85
Egitici ¢izgi film grubu 86 86
Kontrol grubu 86 89
Toplam 258 260

Veri Toplama Araglari

Arastirmada veri toplama araglari olarak Gomleksiz ve Kan (2012) tarafindan gelistiriimis olan Sosyal Bilgiler

Tutum Olgegi ve Gdmleksiz ve Kan (2013) tarafindan gelistirilen Sosyal Bilgiler Motivasyon Olcegi kullanilmistir

Sosyal Bilgiler Tutum Olgedi

Bu Olgek, Ogrencilerin sosyal bilgiler dersine karsi tutumlarini belirlemek igin gelistirilmistir. Bu olgek 29
maddeden olusmaktadir. SBTO'nden elde edilen verilerle yapilan analiz sonucunda 6lgegin Cronbach Alpha

degeri .89 olarak hesaplanmistir.

Sosyal Bilgiler Motivasyon Olgegi

Bu olgek, 6grencilerinin sosyal bilgiler dersine yonelik motivasyonlarini belirlemek amaciyla gelistirilmistir.
SBMO'nden elde edilen verilerle yapilan analiz sonucunda 23 maddeden olusan &lcegin Cronbach Alfa degeri.79

olarak hesaplanmistir.

Ogretim Materyallerinin Hazirlanmasi

Arastirmacilar tarafindan arastirmanin amaci dogrultusunda dersin kazanimlarina gére dort farkh egitici cizgi
roman gelistirilmistir. Ayrica ders kazanimlari dogrultusunda dort farkli cizgi film kullanilmistir. Calismada
kullanilan egitici gizgi romanlarin hazirlanmasinda ¢izgi roman hazirlamak igin gelistirilen Pixton adl web sitesi
kullanilmistir. Egitici ¢izgi romanlar hazirlanirken de Topkaya (2016) tarafindan belirlenen egitici ¢izgi roman

hazirlama siireci izlenmistir. Bu stire¢ bes asamadan olusmaktadir.

Asama 1: Ogrenci seviyesine uygun egitici ¢cizgi roman senaryolarinin hazirlanmasi.

Asama 2: Cizgi roman senaryolarinin uzmanlar tarafindan dil ve anlatim agisindan incelenmesi.
Asama 3: Hazirlanan senaryolarin cizilmesi.

Asama 4: Cizimlere konusma balonlari yerlestirme.

Asama 5: Hazirlanan egitici ¢izgi romanlarla pilot uygulama yapilmasi.
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Arastirmada farkh ¢izgi filmlerin ders kazanimlarina iliskin bolimleri kullanilarak olusturulan egitici ¢izgi filmler
kullanilmistir. Arastirmada kullanilan egitici ¢izgi filmler, TRT'nin ¢ocuklara yonelik yayinladigi ¢izgi filmlerden
(istanbul Muhafizlari, Canim Kardesim) secilmistir. istanbul Muhafizlari ve Canim Kardesim cizgi filmleri
cocuklarin en cok izledigi cizgi filmler arasinda yer almaktadir (Kadan & Aral, 2017). Arastirmada kullanilan egitici

cizgi filmler igin bir alan uzmani ve iki sosyal bilgiler 6gretmeninin gérisiine basvurulmustur.

Siireg / Uygulama

Arastirmada oncelikle tim ¢alisma gruplari ile veri toplama araglarinin éntest uygulamalari gergeklestirilmistir.
Daha sonra tiim gruplarda Bilim Teknoloji ve Toplum 6grenme alani islendi. Bu tnitede 4 konu bulunmaktadir.
Her bir konu 6gretildikten sonra her grupta o konu igin kiiciik grup tartismasi teknigi kullaniimistir. Ancak kontrol
grubunda deney gruplarindan farkli olarak egitici ¢izgi romanlar/egitici ¢izgi filmler 6gretim materyali olarak
kullanilmamuistir. Egitici ¢izgi roman grubunda 6gretim materyali olarak egitici ¢izgi romanlar kullanilirken, egitici

cizgi film grubunda ise egitici ¢izgi filmler kullanilmistir.

Egitici cizgi romanlar ve egitici cizgi filmler 6gretim materyali olarak kullanilmadan 6nce 6gretmen ve 6grenciler
materyallerin kullanimi hakkinda bilgilendirilmistir. Ayrica materyaller kiglik grup tartismasi teknigi ile
kullanildigindan 6gretmen ve 6grencilere bu teknik hakkinda onceden bilgi verilmis ve bir pilot calisma
yapilmistir. Her grupta belirlenen materyal ve yontemle 6gretim sireglerinin tamamlanmasinin ardindan veri

toplama araglari tiim gruplara sontest olarak uygulanmistir.
Veri Analizi

Calismada iliskili orneklemler t-Testi ve tek yonli ANOVA kullanilmistir. Tek yonli ANOVA ile gruplarin dntest
sontest puanlari arasindaki farklar belirlendi. iligkili Orneklemler t-Testi ile ise gruplarin kendi &ntest ve sontest
puanlari arasindaki farklar belirlendi. Calisma gruplarindan elde edilen veriler SPSS 25.0 kullanilarak analiz
edilmistir. Analizleri daha anlamli kilmak icin etki blylklGgi degerleri verilmistir. Etki blyiklUgu, nicel bir
calismada gruplar arasindaki farkliliklar veya degiskenler arasindaki iliskiler hakkindaki yorumlarin giiciini ifade
eder (Creswell, 2012). Bu degerin kullaniimasindaki amag, nicel arastirmalarda bagimsiz degiskenin bagimh

degisken tzerindeki olumlu ya da olumsuz etki diizeyi hakkinda veri saglamaktir (Dinger, 2014).
Etik Metni

Bu calismada dergi etik kurallari, arastirma ve yayin etigi, dergi yazim kurallari ve yayin ilkelerine uyulmustur.
Ayrica bu arastirma Atatiirk Universitesi Egitim Bilimleri Birim Etik Kurulu'nun 17.11.2020 tarih ve 56785782-

050.02.04-E.2000285765 sayili kararla etik agcidan uygun bulunmustur.

401



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

BULGULAR
SBTO’nden Elde Edilen Bulgular

Ogrencilerin sosyal bilgiler dersine karsi tutum diizeylerini belirlemek ve karsilastirmak icin egitim uygulamalari
dncesi ve sonrasinda SBTO uygulanmistir. SBTO &ntest ve sontest verilerine Tek Yénli ANOVA uygulanmistir.
Boylece gruplarin tutum ortalama puanlari arasinda anlamli bir farklilik olup olmadigi belirlenmeye ¢alisiimistir.

Analiz sonucunda elde edilen bulgular tablolar halinde ifade edilmistir.

Parametrik testlerin varsayimlarindan biri analiz edilecek verinin normallik géstermesidir (Karagoz, 2019, s.426).

Bu nedenle analizler 6ncesinde veri setinin normallik degerleri analiz edilmis ve sonuglar Tablo 3’te gosterilmistir.

Tablo 3. SBTO’ne Ait Normallik Degerleri

Gruplar On test Son test
Carpiklik Basikhk Carpiklik Basiklik
Egitici ¢izgi roman grubu -.192 -774 -.766 -.098
Egitici cizgi film grubu -.349 -.643 -.515 -.619
Kontrol Grubu -.240 -.881 -662 -.106

Normalligin gostergesi olan iki unsur basiklik ve carpikliktir (Tabachnick & Fidel, 2015, s. 79). Basiklik ve ¢carpikhk
degerlerinin +1 ve -1 arasinda olmasi bir verilerin normal dagihm gosterdigini ifade etmektedir (Glrblz & Sahin,
2018, s, 214). Tablo 3’e gore verilerin normal dagihm gosterdigi ve parametrik testlerle analiz edilebilecegi

sdylenebilir. SBTO 6ntest verilerinin tanimlayici istatistikleri Tablo 4'te verilmistir.

Tablo 4. SBTO’nin Tanimlayici istatistikleri

Gruplar N X SS
Ontest Egitici ¢cizgi roman grubu 86 107.302 17.317
Egitici ¢izgi film grubu 86 108.430 17.560
Kontrol grubu 86 108.325 18.818
Sontest Egitici ¢izgi roman grubu 86 116.604 17.582
Egitici cizgi film grubu 86 117.244 16.560
Kontrol grubu 86 108.523 15.132

Tablo 4'e gore gruplarin SBTO éntest puanlari birbirine benzer oldugu ancak STBO sontest puanlarinin bir 8lgiide
farkhlastigi goriilmektedir. Calisma gruplarinin SBTO éntest puanlarinin anlamli farklilik gésterip géstermediginin

incelendigi Tek Yonli ANOVA sonuglari Tablo 5'te sunulmustur.

Tablo 5. SBTO Ontest Verilerine iliskin Tek Yonli ANOVA sonuglari

Gruplar Karelerin toplami df Karelerin ortalamasi F p
Gruplar arasi 66.798 2 33.399 .104 .901

Grup igi 81802.105 255 320.793

Toplam 81868.903 257

*p> .05

SBTO ontest sonuclarina gére calisma gruplarinda yer alan égrencilerin tutum puan ortalamalari arasinda

istatistiksel olarak anlamli bir farkhlik yoktur (p = .901, p> .05). [Levene testine gore varyanslar homojendir (p =
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.646; p>.05)]. Bu bulgu 6grenme etkinlikleri 6ncesinde gruplarin sosyal bilgiler dersine karsi tutumlarinin benzer

oldugunu gostermektedir.

Egitici cizgi roman grubunun SBTO 6ntest ve sontest puanlarinin anlamli bir sekilde farklilagip farklilasmadiginin

incelendigi iliskili Ornekler t-Testi sonucu asagida sunulmustur.

Tablo 6. Egitici Cizgi Roman Grubunun iliskili Orneklemler t Testi Sonuclari

Test N X ss df t p
Ontest 86 107.302 17.317 85 -12.745 .000
Sontest 86 116.604 17.582

*p<.05

Egitici cizgi roman uygulamalari éncesinde egitici ¢izgi roman grubunun SBTO puan ortalamasi 107.302 ve
standart sapmasi 17.317'dir. Egitici ¢izgi roman uygulamalarinin ardindan egitici ¢izgi roman grubunun SBTO
ortalamasi 116,604 ve standart sapmasi 17,582'dir. Analiz sonuglarina gore egitici ¢izgi roman grubunun ontest

ve sontest SBTO puan ortalamalari arasinda istatistiksel olarak anlamli bir fark vardir (t(85)= -12.745, p<.05).

Egitici cizgi film grubunun SBTO 6ntest ve sontest puanlarinin anlamli farkliik gdsterip gdstermediginin

incelendigi iliskili Ornekler t-Testi sonucu Tablo 7'de sunulmustur.

Tablo 7. Egitici Cizgi Film Grubunun iliskili Orneklemler t Testi Sonuglari

Test N X ss df t p
Ontest 86 108.430 17.560 85 -18.787 .000
Sontest 86 117.244 16.560

*p< .05

Egitici cizgi film uygulamasi dncesinde egitici cizgi film grubunun SBTO puan ortalamasi 108.430, standart sapmasi
17.560'dir. Egitici cizgi film uygulamalarinin ardindan egitici cizgi film grubunun SBTO puan ortalamasi 117.244,
standart sapmasi 16.560'dir. SBTO ntest ve sontestleri incelendiginde egitici cizgi film grubunun SBTO puan

ortalamalari arasinda istatistiksel olarak anlaml bir fark oldugu gorilmektedir (t(85)= -18.787, p<.05).

Kontrol grubunun SBTO 6ntest ve sontest puanlarinin anlamli farklilik gésterip géstermediginin incelendigi iliskili

Ornekler t Testi sonucu Tablo 8'de sunulmustur.

Tablo 8. Kontrol Grubunun iliskili Orneklemler t Testi Sonuglari

Test N X ss df t p
Ontest 86 108.325 18.818 85 -.334 .739
Sontest 86 108.523 15.132

*p> .05

Egitsel uygulamalar dncesinde kontrol grubunun SBTO puan ortalamasi 108.325, standart sapmasi 18.818'dir.
Egitsel uygulamalarindan sonra kontrol grubunun SBTO puan ortalamasi 108.523, standart sapmasi 15.132'dir.
SBTO 6ntest ve sontestleri incelendiginde kontrol grubunun SBTO puan ortalamalari arasinda istatistiksel olarak

anlamh bir fark olmadigi gorilmektedir (t(85)=-.334, p>.05).
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Calisma gruplarinin SBTO sontest puanlarinin anlamli bir sekilde farklilasip farklilasmadiginin incelendigi Tek

Yonli ANOVA sonuglari Tablo 9'da sunulmustur.

Tablo 9. SBTO Sontest Verilerine iliskin Tek Y&nlii ANOVA Sonuglari

Gruplar Karelerin toplami df Karelerin ortalamasi F p
Gruplar arasi 4064.147 2 2032.074 7.504 .001

Grup ici 69051.884 255 270.792

Toplam 73116.031 257

*p< .05

SBTO sontest verilerine gére calisma gruplarinin sosyal bilgiler dersine yénelik tutum puanlari arasinda
istatistiksel olarak anlamli farklilik vardir (p<.05). [Levene testine gbre varyanslar homojendir (p=.315; p> .05)].
Bu anlamli farkliigin hangi grubun lehine oldugunu belirlemek icin Tukey analizi kullanildi. Sonuglar Tablo 10'da

gosterilmektedir.

Tablo 10. SBTO Sontest Verilerine iliskin Tukey Analizi Sonuglari

Gruplar Egitici ¢izgi roman grubu Egitici cizgi film grubu Kontrol grubu
Egitici ¢izgi roman grubu - - .004
Egitici ¢izgi film grubu - - .002
Kontrol grubu .004 .002 -

*p< .05

Tukey analizi sonuglarina gére tiim gruplar karsilastirildiginda istatistiksel olarak anlamli farkliliklar egitici gizgi
roman grubu ve egitici ¢izgi film grubu lehinedir. Ayrica egitici ¢izgi roman grubu ile egitici ¢izgi film grubu

karsilastirildiginda istatistiksel olarak anlamh bir farkhlik olmadigi gériilmektedir.

Etki buylklugu analizine gore, egitici ¢izgi roman kullanimi sosyal bilgiler dersine yonelik tutum tzerinde kiiguk
diizeyde etki blytkligine (Hedges' g= .490) ve egitici ¢izgi film kullanimi ise orta dizeyde etki bly(klGgline

(Hedges' g=.547) sahiptir.

SBMO’nden Elde Edilen Bulgular

Ogrencilerin sosyal bilgiler dersine ydnelik motivasyon diizeylerini belirlemek ve karsilastirmak icin egitim
uygulamalari dncesi ve sonrasinda SBMO uygulanmistir. Calisma gruplarinin motivasyon diizeyleri arasinda
anlamli bir fark olup olmadigini gézlemlemek icin SBMO &ntest ve sontest verileri Tek Yénlii ANOVA kullanilarak
analiz edilmistir. Verilerin analizi sonucunda elde edilen bulgular tablolarda acgiklanmistir. Analizler 6ncesinde

SBMO verilerinin normallik degerleri analiz edilmis ve sonuglar Tablo 11’de gésterilmistir.

Tablo 11. SBMO’ne Ait Normallik Degerleri

Gruplar On test Son test
Carpiklik Basiklik Carpiklik Basikhk
Egitici ¢izgi roman grubu -.674 .125 -.044 -.577
Egitici ¢izgi film grubu -.215 -.862 -.473 -.243
Kontrol Grubu -.117 -.579 -.692 .102
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Tablo 11’e goére SBMO verilerinin normal dagihm gésterdigi ve parametrik testlerle analiz edilebilecegi

sdylenebilir. SBMO 6ntest ve sontest verilerinin tanimlayici istatistikleri Tablo 12'de verilmistir.

Tablo 12. SBMO’nin Tanimlayici istatistikleri

Gruplar N X ss
Ontest Egitici ¢izgi roman grubu 85 85.258 11.346
Egitici cizgi film grubu 86 85.848 10.745
Kontrol grubu 89 84.561 12.544
Sontest Egitici ¢izgi roman grubu 85 89.858 9.104
Egitici ¢izgi film grubu 86 90.069 8.997
Kontrol grubu 89 85.483 11.892

Tablo 12'ye gére gruplarin SBMO &ntest puanlari birbirine benzer ancak SBMO sontest puanlarinin bir élgiide
farkhlastigi gdrilmektedir. Calisma gruplarinin SBMO 8ntest puanlarinin anlamli farklilik gdsterip géstermediginin

incelendigi Tek Yonli ANOVA sonuglari Tablo 13'te sunulmustur.

Tablo 13. SBMO Ontest Verilerine iliskin Tek Yénlii ANOVA Sonuglari

Gruplar Kareler toplami df Kareler ortalamasi F p
Gruplar arasi 72.688 2 36.344 271 .763
Gruplar igi 34477.251 257 134.153
Toplam 34549.938 259

*p> .05

SBMO é&ntest sonuglarina gére ¢alisma gruplarindaki 6grencilerin motivasyon diizeyleri arasinda istatistiksel
olarak anlamli bir farkhhk yoktur (p =.763, p>.05). [Levene testine gbre varyanslar homojendir (p=.452; p>.05)].
Bu bulgu gruplarin sosyal bilgiler dersine yonelik motivasyonlarinin 6grenme etkinlikleri 6ncesinde benzer

oldugunu gostermektedir.

Egitici ¢izgi roman grubunun SBMO 6ntest ve sontest puanlarinin anlamh farklilik gdsterip géstermediginin

incelendigi iliskili Ornekler t Testi sonucu Tablo 14'te sunulmustur.

Tablo 14. Egitici Cizgi Roman Grubunun iliskili Orneklemler t Testi Sonuglari

Test N X ss df t p
Ontest 85 85.258 11.346 84 -3.450 .001
Sontest 85 89.858 9.104

*p< .05

Egitici cizgi roman uygulamalari dncesinde egitici ¢izgi roman grubunun SBMO ortalamasi 85.258, standart
sapmas! 11.346'dir. Egitici ¢izgi roman uygulamalarindan sonra egitici ¢izgi roman grubunun SBMO ortalamasi
89.858, standart sapmasi 9.104'tiir. Analiz sonuglarina gére egitici ¢izgi roman grubunun éntest ve sontest SBMO

puan ortalamalari arasinda istatistiksel olarak anlamli bir fark vardir (t(84)= -3.450, p<.05).

Egitici cizgi film grubunun SBMO &ntest ve sontest puanlarinin anlamh farklilik gosterip gdstermediginin

incelendigi iliskili Ornekler t Testi sonucu Tablo 15'te sunulmustur.
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Tablo 15. Egitici Cizgi Film Grubunun iliskili Orneklemler t Testi Sonuglari

Test N X ss df t p
Ontest 86 85.848 10.745 85 -3.510 .001
Sontest 86 90.069 8.997

*p<.05

Egitici cizgi film uygulamasi 6ncesinde egitici ¢izgi film grubunun SBMO puan ortalamasi 85.848, standart sapmasi
10.745'tir. Egitici cizgi film uygulamasindan sonra egitici cizgi film grubunun SBMO puan ortalamasi 90.069,
standart sapmasi 8.997'dir. Analiz sonuclarina gére egitici film grubunun oéntest ve sontest SBMO puan

ortalamalari arasinda istatistiksel olarak anlamh bir fark vardir (t(85)=-3.510, p<.05).

Kontrol grubunun SBMO 8ntest ve sontest puanlarinin anlamli farklilik gésterip gdstermediginin incelendigi iliskili

Ornekler t Testi sonucu Tablo 16'da sunulmustur.

Tablo 16. Kontrol Grubunun iliskili Orneklemler t Testi Sonuglari

Test N X ss df t p
Ontest 89 84.561 12.544 88 -.613 .542
Sontest 89 85.483 11.892
*p> .05

Kontrol grubu égrencilerinin SBMO 6ntest puanlarinin ortalamasi 84.561 ve standart sapmasi 12.544 iken sontest
puanlarinin ortalamasi 85.483 ve standart sapmasi 11.892°dir. Yapilan iligkili 6rneklemler t testinin sonuglarina

gore kontrol grubunun SBMO puan ortalamalari arasinda anlamli bir fark olusmamistir (t(88)=-.613, p>.05).

Gruplarin sontest puan ortalamalari arasinda anlamh bir fark olup olmadigini belirlemek icin veriler tek yonlu

ANOVA ile analiz edilmis ve sonuclar Tablo 17'de gosterilmistir.

Tablo 17. SBMO Sontest Verilerine iliskin Tek Yonli ANOVA Sonuglari

Gruplar Kareler toplami df Kareler ortalamasi F p
Gruplar arasi 1393.028 2 696.514 7.017 .001

Grup ici 25509.168 257 99.257

Toplam 26902.196 259

*p< .05

Calisma gruplarindan elde edilen SBMO sontest verilerine gére sosyal bilgiler dersine ydnelik motivasyon puanlari
arasinda istatistiksel olarak anlaml farklilik vardir (p<.05). [(Levene testine gore varyanslar homojendir (p=.117;
p> .05)]. Bu anlamh farkhhgin hangi grubun lehine oldugunu belirlemek icin Tukey analizi kullaniimistir. Analiz

sonuglari Tablo 18'de gosterilmistir.

Tablo 18. SBMO Sontest Verilerine iliskin Tukey Analizi Sonuclari

Gruplar Egitici ¢izgi roman grubu Egitici ¢izgi film grubu Kontrol grubu
Egitici ¢izgi roman grubu - - .005
Egitici gizgi film grubu - .003
Kontrol grubu .005 .003 -

*p< .05
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Tukey analizi sonuglarina gére tim gruplar karsilastirildiginda istatistiksel olarak anlamli farkliliklar egitici gizgi
roman grubu ve egitici ¢izgi film grubu lehinedir. Ayrica egitici ¢izgi roman grubu ile egitici ¢izgi film grubu

karsilastirlldiginda istatistiksel olarak anlamli bir farklilk olmadigi gériilmektedir.

Etki bliytkligu analizinde, egitici ¢izgi roman uygulamalarinin sosyal bilgiler dersine yonelik motivasyon izerinde
kiicik etki blyukligine (Hedges' g= .410) ve egitici ¢izgi film uygulamalarinin yine kiguk etki blyukligline
(Hedges' g=.432) sahip oldugu belirlenmistir.

TARTISMA ve SONUC

Arastirma, sosyal bilgiler dersinde egitici ¢izgi roman ve egitici ¢izgi film kullaniminin 6grencilerin derse yonelik
tutum ve motivasyonlarina etkisini belirlemeye odaklanmistir. Bu temel amag g6z 6niinde bulundurularak

¢alismanin bulgulari tartisilmistir.

Egitici Cizgi Roman Kullaniminin Ogrencilerin Tutumlari Uzerindeki Etkisi

Egitici ¢izgi roman grubunun SBTO &ntest ve sontestlerinin analizlerine gére egitici ¢izgi roman kullanimi
ogrencilerin sosyal bilgiler dersine karsi tutumlarini anlamh diizeyde artirmistir. Bir 6gretim materyali olarak
egitici cizgi romanlarin ilgi ¢ekici, dikkat gekici olma, hayal guiclini etkileme gibi 6zellikleriyle 6grencilerin derse

yonelik tutumlarini olumlu yénde etkiledigi disunilmektedir.

Ogrenci tutumlari Gizerinde farkli alanlarda yapilan arastirmalar, ¢izgi roman kullaniminin 6grencilerin tutumlarini
olumlu yénde etkiledigini géstermektedir. Cizgi romanlarin 6grencilerin sosyal bilgiler dersine (ilhan, 2016),
biyoloji dersine (Hosler & Boomer, 2011) ve fizik dersine (Orcan, 2013) yonelik tutumlarina olumlu yonde etkileri
oldugu belirlemistir. Ayrica gizgi roman kullaniminin 6grencilerin cevreye (Topkaya & Simsek, 2016) ve okumaya
(Oner, 2013; Keskin & ilhan, 2021) yénelik tutumlarini olumlu yénde etkiledigi belirlenmistir. Topkaya ve Simsek
(2016) egitici cizgi romanlarin 6grenci tutumlari Gzerindeki etkisini ¢izgi romanlarin hayal giict Gizerindeki etkisine
baglamaktadir. Ornek olarak verilen bu galismalara karsin Ozdemir (2010) ve Unal (2018) calismalarinda ¢izgi

romanlarin 6grenci tutumlari tizerinde anlamli bir etkiye sahip olmadigi sonucuna ulasmistir.

Egitici Cizgi Film Kullaniminin &grencilerin Tutumlan Uzerindeki Etkisi

Egitici cizgi film grubu'nun SBTO o6ntest ve sontestlerinin analizine gére egitici ¢izgi filmlerin kullaniimasi
ogrencilerin sosyal bilgiler dersine karsi tutumlarini anlaml dizeyde artirmistir. Egitici cizgi filmlerin eglenceli
olmasi, popller ve ilgi cekici olmasi, gorsel ve isitsel mesajlar icermesi nedeniyle 6grencilerin derse yonelik
tutumlarini olumlu yénde etkiledigi distntlmektedir. Literatlirde gizgi film kullaniminin 6grencilerin farkli
alanlara yonelik tutumlarini olumlu yonde etkiledigini ortaya koyan arastirmalar mevcuttur. Cizgi filmlerin
dgrencilerin fen dersine (Abdiisselam, 2013; Celik, 2015) ve ingilizce dersine (Abuzahra vd., 2016; Torun, 2008;

Ulas Taraf, 2011) karsi tutumlari Gizerinde olumlu etkileri oldugu tespit edilmistir.
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Arastirmanin bu bulgulari, sosyal bilgiler dersinde 6gretim materyali olarak egitici ¢izgi roman ve egitici gizgi film
kullaniminin 6grencilerin derse yonelik tutumlarini olumlu yénde etkiledigini géstermektedir. Ortaya ¢ikan
olumlu etkinin bu egitim materyallerinin sinif ortamini daha eglenceli hale getirme, sinif igi iletisimi gliclendirme,
ogrencilerin daha kolay 6grenmesini saglama ve 6grencilerin dikkatini cekme gibi etkilerinden kaynaklanabilecegi

disinilmektedir.
Egitici Cizgi Roman Kullaniminin Ogrencilerin Motivasyonlari Uzerindeki Etkisi

Egitici ¢izgi roman grubunun SBMO &ntest ve sontest verilerinin analiz sonuglarina gére, egitici cizgi roman
kullanimi 6grencilerin sosyal bilgiler dersine yénelik motivasyonlarini anlamli diizeyde artirmistir. Egitici cizgi
romanlarin kolay okunmasi, anlamayi kolaylastirmasi, dikkat ¢ekici ve merak uyandirici olmasi gibi 6zellikleri

sayesinde 6grencilerin derse karsi olan motivasyonlarini olumlu yonde etkiledigi diistintilmektedir.

Egitici cizgi romanlar dersi daha etkili hale getirdigi icin 6grencilerin motivasyonunu artirmakta (Celik & ilhan,
2021; Hutchinson, 1949; Topkaya & Simsek, 2016) ve kaygi dizeylerini azaltmaktadir (Popa & Tarabuzan, 2015).
Literatiirde farkl galismalar gizgi roman kullaniminin 6grencilerin farkh derslere yonelik motivasyonlari izerinde
olumlu etkileri oldugunu ortaya koymaktadir. ilhan ve Orug (2019) yaptiklari galismada sosyal bilgiler dersinde
¢izgi roman kullaniminin 6grencilerin motivasyonunu olumlu yonde etkiledigini belirlemislerdir. Ayrica bazi
arastirmalar ¢izgi romanlarin 6grencilerin matematik egitimine (Caruso & Freitas, 2009), dil egitimine (Brown,
2013; Cimermanova, 2015; Ishikura, 2013; Vassilikopoulou vd., 2011; Zhang, 2019) ve okumaya (Brown, 2013;
Karagdz, 2018) yonelik motivasyonlarini artirdigini géstermektedir. Bununla birlikte Jerrim, Lopez-Agudo ve
Marcenaro-Gutierrez’in (2020) farkli metin tirleri okuma siklig ile ¢ocuklarin ispanyolca dili ve matematik
becerileri arasindaki iliskiyi arastirdigi ¢calismasinda ¢izgi romanlarin (egitici ¢izgi roman degil) okuma derinligi
daha fazla olan kitaplara gore cocuklarin okuma basarilari tizerinde olumlu etkilerinin olmadigini ifade etmistir.
Buna karsin Tekin ve ilhan (2021) ¢izgi roman sanatinda okumanin en belirgin beceri oldugunu belirtmistir. Basol
ve Sarigul (2013) de yaptiklar ¢alismada cizgi roman etkinliklerinin 6grencilerin okuma becerilerini olumlu
etkiledigini belirtmisleridir. Themelis ve Sime (2020) de ¢izgi romanlarin 6grencilerin motivasyonunu olumlu

etkiledigi, kelime dagarcigini ve yazma becerilerini gelistirdigini belirtmistir.
Egitici Cizgi Film Kullaniminin &grencilerin Motivasyonlari Uzerindeki Etkisi

Egitici cizgi film grubunun SBMO 6ntest ve sontest verilerinin analizi sonucunda egitici ¢izgi film kullaniminin
ogrencilerin sosyal bilgiler dersine yonelik motivasyonlarini anlamh diizeyde artirdigi gérilmistir. Egitici cizgi
filmlerin dikkat gekici, renkli ve heyecan verici, popller ve 6gretici olmasiyla, eglenceli ve merak uyandiran
yapislyla, iletisimi gliclendirmesi ve kalici 6grenmeyi saglamasiyla 6grencilerin motivasyonlari Gizerinde olumlu

etkileri oldugu diistinilmektedir.

Alanyazinda ¢izgi film kullaniminin 6grencilerin farkh derslere yonelik motivasyonlarini olumlu yonde etkiledigini

ortaya koyan farkli calismalar bulunmaktadir. Cizgi filmlerin ingilizce egitiminde kullaniimasinin 6grencilerin derse

408



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

karsi olan motivasyonlarini olumlu yonde etkiledigini gosteren galismalar mevcuttur (Torun, 2008). Ayrica bazi
arastirmalarda din kiiltiirii 6gretmenleri (Sancak, 2018) ve ingilizce 6gretmenlerinin (Pitriana & Syahrudin, 2013)
cizgi filmlerin 6grenci motivasyonunu artirmada etkili bir materyal olarak kullanilabilecegini diigtindikleri de

belirlenmistir.

Dale'nin (1969) yasanti konisine gore, gercek bir deneyim yasama ve gercek bir durumu modelleme en kalic
o0grenmeleri saglamaktadir. Ancak bunlari egitim ortamlarinda her zaman ve her konu igin gergeklestirmek
mimkiin olmamaktadir. Duslikten yiksek hatirlama oranina gére okuma, dinleme, resim ve video gorme,
canlandirma yapma ogrenmelerin kaliciigi Gzerinde belirli oranlarda etkilidir. Egitici ¢izgi romanlar Dale’nin
yasanti konisinde en diisiik hatirlama dlzeyine isaret eden okumaya firsat sundugu gibi, baskalarinin okumalarini
dinlemeye de firsat sunmaktadir. Bunun yaninda verilmek istenen mesaji gorsel olarak desteklemektedir. Ayrica
bir 6gretim materyali olan egitici cizgi romanlar, 6gretim yontemleri ile birlikte kullanilabilir. Ornegin egitici cizgi
romandaki hikaye canlandirilabilir. Boylece bir egitici ¢izgi roman Dale’nin Yasanti Konisinde en alt basamaklardan
en Ust basamaklara kadar uygulama alani bulmus olur. Benzer sekilde egitici gizgi filmler de bircok basamaga
hitap edecek 6zelliklere sahiptirler. Dinleme, resim ve video gérme, canlandirma gibi basamaklara karsilik

gelebilecek kullanim alanlari bulunmaktadir.

Arastirmanin sonuglari genel olarak degerlendirildiginde sosyal bilgiler dersinde hem egitici ¢izgi romanlarin hem
de egitici ¢izgi filmlerin 6gretim materyali olarak kullanilmasinin 6grencilerin derse yonelik tutum ve
motivasyonlarini olumlu yénde etkiledigi gériilmektedir. Derse karsi olumlu tutum sergileyen ve motivasyonu
yuksek olan 6grenciler ders sirecine aktif olarak katilacak, derse daha fazla ilgi duyacak ve 6grenmeye acik
olacaktir. Bu agidan bakildiginda, 6gretmenlerin bu 6gretim materyallerini kullanarak dersin amaglarina daha

etkili sekilde ulasabilecekleri distinilmektedir.

ONERILER

Ogrencilerini derse cekmek isteyen dgretmenlerin egitici ¢cizgi romanlari ve egitici gizgi filmleri etkili bir alternatif

olarak gérmeleri 6nerilir.

Egitici cizgi romanlar ve egitici ¢izgi filmler hakkinda 6gretmen gorislerinin incelenmesi 6nerilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirll ihlallerde sorumluluk yazar(lar)a aittir. Makalenin etik kurul
izni Atatirk Universitesi Egitim Bilimleri Birim Etik Kurulu tarafinca 17.11.2020 tarih 56785782-050.02.04-
E.2000285765 sayili karari ile ahnmigtir”

Yazar(lar)in Katki Orani Beyani: 1. Yazarin makaleye katki orani %50; 2. Yazarin makaleye katki orani %50’dir.
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