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ABSTRACT

Societies have reached their current state through social, cultural, economic, and political
developments, transformations, and progress over time. As a result of the interaction of societies
with each other, people from different cultures have come together and ignited the wick of
cultural richness, diversity, and interaction. Many factors, such as various languages, religions,
races, education, and traditions in the world, play a significant role in the diversification and
change of human life. One of the most critical factors leading to these roles is education, which
triggers a conscious shift in the lives of individuals. Education is a process that develops and
changes people from birth to death. With different variables, the current study aimed to
determine the burnout levels of the 1st, 2nd, 3rd, and 4th-years undergraduate music teacher
candidates studying in the Music Education Departments Universities. The research in which the
correlational survey model was used was a descriptive study. While the study population
comprised the students of the Music Education Departments of Fine Arts Faculty of various
Universities in Turkey, the study sample consisted of 857 music teacher candidates, of whom 500
were female and 357 male studying during the fall and spring semesters of the 2019-2020
academic year. The sample was determined by the random assignment method from seven
different geographical regions of Turkey. The independent sample t-test was used to determine
whether there were any significant differences between the music teacher candidates' burnout
levels depending on their gender, class, type of high school they graduated from. The ANOVA
test was applied to determine whether any significant differences existed between burnout
levels of the music teacher candidates depending on the studied University, instrument type, and
income level variables. The study interpreted the research findings in detail, and presented the
suggestions in the course of the study.

Keywords: Music education, burnout, exhaustion, depersonalization, teacher candidates.

This study was produced from the master's thesis titled "Assessment of Burnout Levels in Music Teacher Candidates"
accepted in MSKU Educational Sciences Institute, Fine Arts Education Department in July 2021.
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INTRODUCTION

As a result of the interaction of societies with each other, people from different cultures have come together
and ignited the wick of cultural richness, diversity, and interaction. Many factors, such as various languages,
religions, races, education, and traditions in the world, play a significant role in the diversification and change
of human life. One of the most critical factors leading to these roles is education, which triggers a conscious

shift in the lives of individuals. Education is a process that develops and changes people from birth to death.

From general to specific, education is a continuous process that influences and transforms all social segments
and individuals from birth to death (Ozer, 2017). Education is a process of changing and improving many
behaviors. As a planned process, it serves to provide certain improvements in people's behavior within the
framework of predetermined rules. Based on this definition, education can be called the system of voluntary
regulation of human behavior (Diken, 2019). The primary purpose of education is to ensure necessary structural
and behavioral changes in individuals and raise individuals with characteristics appreciated by society (Ustiin,

2010).

The music education process provides individuals with certain artistic and musical behaviors and brings
conscious behaviors to improve their musical behaviors. Music is one of the chief life and culture veins that
feed the individual and society. The music education process opens, enlarges, expands, operates, and develops
this vein (Ugan, 1997, p.7). Education aims at human change and development. The main principle of a healthy
education is to train the person in the best way, in line with his interests and abilities. AlImost every person has
been to a musical environment throughout life, including education years especially. Music education provides
aremarkable opportunity for children and young people to receive a deep soul and personality education (Biber
0z, 2001, p.104). Ozer (2017) has expressed that music education, which is an affective art education form
figuring prominently in the fine arts, plays a significant role in providing human self-expression, personal and

social development.

Burnout represents an erosion in the values, esteem, and spirituality of the individual. Simply put, burnout is
the collapse of the human spirit. Burnout is a disease that develops slowly and continuously, dragging people
into a severe whirlpool (Maslach & Leiter, 1997, p.17). From another perspective, Maslach has defined burnout
in people as a syndrome displaying itself towards the work life and social environment through adverse
attitudes such as feeling hopelessness and helplessness, physical exhaustion, long-lasting fatigue symptoms
observed in people working in dense crowds, and experiencing much work-related emotional exhaustion

(Maslach & Jackson, 1981).

At the outset, burnout was thought of as a psychological syndrome specific to people, such as doctors, lawyers,
psychologists, teachers, serving other people. However, following studies (Leiter & Schaufeli, 1996) have shown
that burnout is not specific to service-sector employees (Maroco, 2012 & Campos, 2012); that it exists in

undergraduate and graduate students (Balogun et al., 1996), and that the burnouts of students show similarity
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to those of employees (Yang, 2004). It can be said that burnout also causes fatigue and dissatisfaction effects
on students. School is a significant factor in creating stress in students' lives (Klglkstleymanoglu & Onuray-

Egilmez, 2013, p.905).

Yildirim (2019) has announced that Turkish students experience burnout due to the student selection exams;
firstly, during the transition from primary to secondary education, and then, during the transition from
secondary education to the first step in their academic career, university education. The students can start
their academic careers after overcoming these stressful exam periods. Yang (2004) has defined student burnout
as a state of emotional exhaustion, a tendency to depersonalization, and a low sense of competency syndrome

due to course stress, course load, and other psychological factors during the learning process.

Aypay and Eryilmaz (2011, p.26) have stated that university education carries a significant meaning in a
student's academic life. Therefore, possible negativities in this process may be shown among the reasons for
the emergence of school burnout, -or academic burnout- which is one of the negative aspects of this process.
In this context, Salmela et al. (2009) have defined student burnout towards school as getting exhausted from
the school demands, developing negative attitudes towards school, and feeling inadequacy. Today, changing
environmental factors cause employees to experience difficulties, and these difficulties result in fatigue and
burnout with the effect of stressful life conditions and reduce their capacity (Schaufeli & Janczur 1994, p.95).
Correct communication affects every aspect of individuals' lives. Solving problems with communication
methods can enable the events to progress in a more constructive direction. Since music students are much
more sensitive emotionally and psychologically, they possibly suffer burnout much higher than other

occupational groups.

Castro (2016) has reported that burnout can interfere with one's productivity, effectiveness, motivation, and
well being. Besides, Orzel (2010) has claimed that authority figures can either help or hinder students' progress
towards a goal. Dews (1989) has expressed that music students generally make an emotional investment in the
musical fields and practices in which they work. Also, a lack of communication can lead to a less motivated
music student. If there is no effective communication between students and teachers, students may be less
interested in music studies (Castro, 2016). It is common knowledge that music teaching department students
of education faculties have problems and complaints about individual instrument lessons due to the diversity

of courses, continuous instrument practice, and regular and disciplined work (Yildirim, 2019).

Problem Status

The current study investigated the differences between the burnout levels of music teacher candidates
according to their gender, the class they are in, the university they are in and their income levels. After burnout
levels of music teacher candidates in the research's sample were measured with data collection tools, their
burnout levels were compared using various variables to determine whether there was a significant difference

between them.
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Purpose of the Research

This research has aimed to examine whether the burnout levels of music teacher candidates differ significantly
according to various variables. In line with this general purpose, the study sought answers to the following sub

problems;

1. Is there a significant difference between the burnout levels of music teacher candidates according to the
Gender variable?

2. Is there a significant difference between the burnout levels of music teacher candidates according to the
Class variable?

3. Is there a significant difference between the burnout levels of music teacher candidates according to the
Universities they are studying?

4. Is there a significant difference between the burnout levels of music teacher candidates according to their

income levels?

Both the limited number of scientific studies and the absence of any directly relevant scientific thesis study on
the examination of the burnout status of music teacher candidates reveal the importance of the current

research in terms of its originality and contribution to the field.

METHOD

Research Design

This research is a descriptive study and examines the burnout levels of music teacher candidates according to
various variables using the correlational survey model. The survey model aims to describe past events as they
were and current events as they are. The correlational survey approach determines the change of two or more
variables together and (or) the degree of this change. A correlational survey can be carried out in two ways
using the obtained relationships: comparison and correlation (Karasar, 2000). Kaya (2012) explains that, in the
descriptive-correlational survey model, a study determines a situation or event as it is and finds out
relationships, effects, and degrees of the variables causing this situation or event. Glirbiiz and $Sahin (2017
p.108) state that the correlational survey model is used to determine the relationship between two or more
variables and any significant differences in certain variables, and also announced that the causes of the relation

are sought by using correlation, regression, and difference tests.

Research Assumptions

e The participants were assumed to give sincere answers to the measurement tool used in the data
collection within the research.
e The music teacher candidates were assumed to participate in the study voluntarily and were in mental

health to respond to the scale questions.
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Research Limitations

This research was limited to the following items:

e The research was carried out in the Music Education Departments of Fine Arts Faculty of various
Universities selected as the sample.

e The research was carried out in the fall and spring semesters of the 2019-2020 academic year in the
relevant departments.

e The research was conducted on 1st, 2nd, 3rd, and 4th-year undergraduate music teacher candidates
in the fall and spring semesters of the 2019-2020 academic year.

e The research was carried out with theses, articles, papers, seminars, and all kinds of scientific

resources directly or indirectly related to the subject.

Sample and Universe

The research universe comprised the Music Education Departments of Fine Arts Faculty of various Universities
in Turkey. In order to represent the universe as realistic as possible, samples were selected from the related
departments of Universities in each of the seven different geographical regions of Turkey. The sampling
covered 857 music teacher candidates, of whom 500 were female and 357 were male, studying in the Music
Education Departments. These universities are Marmara University (Marmara Region), Mugla Sitki Kogman
University (Aegean Region), Mehmet Akif Ersoy University (Mediterranean Region), Gazi University (Central
Anatolia Region), Trabzon University (Black Sea Region), Atatirk University (Eastern Anatolia Region) and
Harran University (South East Anatolia Region). Tables 1, 2, 3, and 4 show the distributions of the music teacher

candidates in the sample by the variables of gender, class, university and monthly income learned.

Table 1. Distribution of Music Teacher Candidates by Gender

Gender Frequency Percentage Cumulative percentage
Male 357 41,7 41,7

Female 500 58,3 100,0
Total 857 100,0

When the distribution of music teacher candidates to whom the scale was applied according to their genders

is examined, it is seen that 58% are female and 42% are male.

Table 2. Distribution of Music Teacher Candidates by Classes

Class Frequency Percentage Cumulative percentage
1 263 30,7 30,7
2 208 24,3 55,0
3 196 22,9 77,8
4 190 22,2 100,0
Total 857 100,0
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When the classes of music teacher candidates to whom the scale was applied are examined, it is seen that 31%

of them are 1st Grade, 24% 2nd Grade, 23% 3rd Grade and 22% 4th Grade.

Table 3. Distribution of Music Teacher Candidates by The Universities They Are Studying

University Frequency Percentage Cumulative

percentage
MAKU 118 13,8 13,8
TU 144 16,8 30,6
MSKU 103 12,0 42,6
MU 106 12,4 55,0
AU 125 14,6 69,5
HU 130 15,2 84,7
GU 131 15,3 100,0

Total 857 100,0

Music teacher candidates to whom the scale was applied, 17% were Trabzon University, 15% Harran University,
15% Gazi University, 15% Atatlirk University, 14% Mehmet Akif Ersoy University, 12% Marmara University and
12 of them are studying at Mugla Sitki Kogman University, Faculty of Education, Fine Arts Education

Department, Music Education Department.

Table 4. Distribution of Music Teacher Candidates by Their Monthly Income

Monthly Income Frequency Percentage Cumulative percentage
300-599 274 32,0 32,0
600-899 226 26,4 58,3
900-1199 148 17,3 75,6
1200-uzeri 209 24,4 100,0
Total 857 100,0

When the income status of the music teacher candidates to whom the scale was applied was examined, it was
determined that 32% of them had a monthly income of 300-599 TL, 27% had a monthly income of 600-899 TL,
17% had a monthly income of 900-1199 TL and 24% had a monthly income of 1200 TL or more.

Data Collection Tools

Developed by Schaufeli et al. (2002) and adapted into Turkish by Capri, Glindiz, and Gokgakan (2011), the
Maslach Burnout Inventory Student Form (MBI-SF) is a Likert type scale and consists of 13 items and 3 sub-
dimensions. These sub-dimensions are 5-items Exhaustion (EXH) sub-dimension describing various fatigue and
distress situations caused by the heavy course demands, 4-items Depersonalization (DEP) sub-dimension
representing the mental alienation of the students from the courses, 4-items Competency (COM) sub-
dimension showing the academic success of the students. A 5-point rating -Never, Sometimes, Often, Usually,
Always- was used in the Maslach Burnout Inventory Student Form (MBI-SF). Music teacher candidates'
demographic characteristics were collected in the Student Demographic Information Form. This form included

music teacher candidates' demographic information of gender, university, class, and monthly income levels.
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Data Collection (Transaction Path)

Before proceeding to the data collection process of the research, the necessary ethical permissions were
obtained from the Human Research Ethics Commission of Mugla Sitki Kogman University with the report
numbered 173 on 18.10.2019. After obtaining the necessary ethical permission, the data collection phase of
the research was started. The data collection phase was carried out using the scale of the Maslach Burnout
Inventory-Student Form, on the sample universities' relevant departments, during the fall and spring semesters
of the 2019-2020 academic year, while the pandemic started to show its adverse effects. In the data collection,
the researchers directly applied the scales in the departments where face-to-face education continued to the
extent possible. The growing impact of pandemic conditions caused heavier health-related measures and a
transition to remote teaching in universities from March 2020. In this period, the research data was collected

with the scales via the internet and distance communication tools healthily and adequately.

FINDINGS

Findings and Comments on the First Sub-Problem

Findings and comments regarding the question "Is there a significant difference between the burnout levels of
music teacher candidates according to the gender variable" are below. In addition, the gender variable was
compared with the exhaustion, depersonalization, and competency sub-dimensions of the Maslach burnout

inventory, and the statistically significant relationship between them was presented in tables.
Findings and comments on the Exhaustion Sub-Dimension and the Gender variable

Table 5. The Homogeneity of Variance and T-Test Results Regarding the Music Teacher Candidates' Genders
and the Exhaustion Sub-Dimension

The Homogeneity of Variance and T-Test Results

F P t df P (t-test)
Exhaustion 3,529 ,061 -2,258 855 ,024
786,752 ,023

(p>0.05)

As seen in Table 5, the variance homogeneity test's significance value, p (0.06), was higher than 0.05, which
showed that the variances were equally distributed. The t-test p-value (0.02) was lower than 0.05. Accordingly,
there was a statistically significant relationship between the music teacher candidates' exhaustion levels and
their genders. In the exhaustion sub-dimension, the average answer score of 500 female teacher candidates
(2,342) was higher than the average score of 357 males (2,168), which showed female music teacher candidates

were more prone to burnout than males.
Findings and comments on the Depersonalization Sub-dimension and the Gender variable

Table 6. The Homogeneity of Variance and T-Test Results Regarding the Music Teacher Candidates' Genders
and the Depersonalization Sub-Dimension

The Homogeneity of Variance and T-Test Results

F P T df P (t-test)
Depersonalization ,406 ,524 -,436 855 ,663
750,054 ,665

(p>0.05)
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As seen in Table 6, the significance value of the variance homogeneity test (p 0.052>0.05) pointed out that the
variances were equally distributed. The t-test p-value (0.67) was higher than 0.05. Accordingly, no statistically
significant relationship was determined between the music teacher candidates' depersonalization levels and
their genders. Of 857 music teacher candidates participating in the research, the female teacher candidates'
mean answer score in the depersonalization sub-dimension was 1.858, and that of the male teacher candidates

was 1.824. These results revealed no significant difference existed.
Findings and comments on Competency Sub-Dimension and Gender variable

Table 7. The Homogeneity of Variance and T-Test Results Regarding the Music Teacher Candidates' Gender
and Competency Sub-Dimension

The Homogeneity of Variance and T-Test Results

F P t Df P (t-test)
competency 3,276 ,071 -,918 855 ,359
798,197 ,353

(p>0.05)

In Table 7, the significance value of the variance homogeneity test (p 0.07>0.05) showed that the variances
were equally distributed. The t-test p-value (0.36) was higher than 0.05. Accordingly, there was no statistically

significant relationship between the competency levels of music teacher candidates and their genders.

Findings and Comments on the Second Sub-Problem

Findings and comments regarding the question "Is there a significant difference between the burnout levels of
music teacher candidates according to the Class variable?" are given below. In addition, the class variable of
the music teacher candidates was compared with the exhaustion, depersonalization, and competency sub-
dimensions of the Maslach burnout inventory, and the statistically significant relationships between them were

presented in tables.
Findings and comments on the Exhaustion Sub-Dimension and the Class variable

The following tables show the findings obtained from the variance homogeneity, mean deviation, standard
deviation, and one-way variance (ANOVA) tests, conducted to reveal if a significant relationship existed
between the music teacher candidates' exhaustion sub-dimension perceptions and the class variable.

Table 8. One-Way Analysis of Variance (ANOVA) Results for Music Teacher Candidates' Classes and
Exhaustion Sub-Dimensions

Class N X SS F P
1 263 2,0829 1,02099 7,094 ,000
2 208 2,2212 1,13680
Exhaustion 3 196 2,2888 1,16323
4 190 2,5611 1,10887
Total 857 2,2695 1,11423

(p<0.05)
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As seen in Table 8, since the p-value (0.000) was less than 0.05, it was determined that the exhaustion levels of
the music teacher candidates showed a significant difference according to their classes. Table 11 covers the

Tukey test findings showing between which classes the difference existed.

Table 9. Tukey Test Results for Music Teacher Candidates' Classes and Exhaustion Sub-Dimension

Class (1) Class (J) Difference of the Standard Error P
Averages

1 2 -, 13826 ,10230 ,530

3 -,20589 ,10404 ,197

4 -,47816" ,10497 ,000

Exhaustion 2 1 ,13826 ,10230 ,530
3 -,06762 ,10975 ,927

4 -,33990" ,11064 ,012

3 1 ,20589 ,10404 ,197

2 ,06762 ,10975 ,927

4 -,27228 ,11225 ,073

4 1 ,47816" ,10497 ,000

2 ,33990" ,11064 ,012

3 ,27228 ,11225 ,073

As seen in Table 9, there was a significant relationship between class and exhaustion levels according to Tukey
test data. There were significant differences in exhaustion levels between the 1st and 4th graders (0.000) and
the 2nd and 4th graders (0.012). In addition, the exhaustion value averages of the first-graders were 2.08, the
seconds were 2.22, the thirds were 2.28, and the fourths were 2.56, which showed that as the classes of music

teacher candidates increased, their burnout levels increased.
Findings and Comments on Depersonalization Sub-Dimension and Class Variable

The tables below show the findings from the one-way variance (ANOVA) test conducted to reveal if a significant

relationship existed between the music teacher candidates' depersonalization and their class variable.

Table 10. One-Way Analysis of Variance (ANOVA) Results for Music Teacher Candidates' Classes and
Depersonalization Sub-Dimension

Class N X SS F P
1 263 1,5209 1,02825 17,689 ,000
Depersonalization 2 208 17512 1,05538
3 196 2,0115 1,18465
4 190 2,2224 1,06512
Total 857 1,8445 1,11153

(p<0.05)

As seen in Table 10, there was a significant relationship between the music teacher candidates' classes and
their depersonalization levels since the p-value (0.00) was less than 0.05. Table 13 shows the findings of the

Tukey test applied to see between which classes the difference occurred.
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Table 11. Tukey Test Results Regarding the Classes of Music Teacher Candidates and Their Depersonalization
Sub-Dimension

Class (1) Class (J) Difference of the Standard Error P
Averages

1 2 -,23029 ,10025 ,099

3 -,49057" ,10195 ,000

4 -,70146" ,10287 ,000

2 1 ,23029 ,10025 ,099

3 -,26028 ,10755 ,074
Depersonalization 4 _,47117* ,10842 ,000
3 1 ,49057" ,10195 ,000

2 ,26028 ,10755 ,074

4 -,21089 ,10999 ,221

4 1 ,70146" ,10287 ,000

2 47117 ,10842 ,000

3 ,21089 ,10999 ,221

As seen in Table 11, there was a significant relationship between class and depersonalization levels in the Tukey
test data. There were significant differences in depersonalization levels between 1st graders and 3rd graders
(0.00), 1st graders and 4th graders (0.00), and 2nd graders and 4th graders (0.00). The mean depersonalization
values of the first graders were 1.52, the seconds 1.75, the thirds 2.01, and the fourths 2.22, which showed

that the music teacher candidates' depersonalization levels rose as their classes increased.
Findings and Comments on Competency Sub-Dimension and Class Variable

The tables below show the findings from the variance homogeneity test, mean deviation, standard deviation,
and one-way variance (ANOVA) test conducted to reveal if a significant relationship existed between the music
teacher candidates' competencies and the class variables.

Table 12. One-Way Analysis of Variance (ANOVA) Results for Music Teacher Candidates' Classes and
Competency Sub-Dimension.

Class N X SS F P
1 263 2,4468 ,94557 12,776 ,000
2 208 2,9219 ,84497
competency 3 196 2,7908 ,99014
4 190 2,8461 ,86008
Total 857 2,7293 ,93296

(p<0.05)

As seen in Table 12, there was a significant relationship between the music teacher candidates' classes and the
competency sub-dimension since the p-value (0.00) was less than 0.05. Table 13 shows the findings of the

Tukey test applied to see between which classes the difference emerged.

Table 13. Tukey Test Results Related to Music Teacher Candidates' Classes and Competency Sub-Dimension

Class (1) Class (J) Difference of the Standard Error P
Averages
1 2 -,47511" ,08484 ,000
3 -,34405" ,08627 ,000
4 -,39928" ,08705 ,000
2 1 ,47511" ,08484 ,000
3 ,13106 ,09101 ,475
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competency 4 ,07582 ,09175 ,842
3 1 ,34405" ,08627 ,000

2 -,13106 ,09101 ,475

4 -,05524 ,09308 ,934

4 1 ,39928" ,08705 ,000

2 -,07582 ,09175 ,842

3 ,05524 ,09308 ,934

As seen in Table 13, there was a significant relationship between class and competency levels according to
Tukey test data. Accordingly, the first graders with an average score of 2.44 identified themselves as less
competent than other classes. This value was 2.92 in the second, 2.79 in the thirds, and 2.84 in the fourths.
Since the accomplishment sub-dimension comprised positively structured questions, unlike the exhaustion and
depersonalization sub-dimensions, while the average values increase, the tendency to competency also

increases.
Findings and Comments on the Third Sub-Problem

The tables below show the findings and comments regarding the question, "Is there a significant difference
between the burnout levels of music teacher candidates according to the studied university variable." In
addition, the university variable of the music teacher candidates was compared with the exhaustion,
depersonalization, and competence sub-dimensions of the Maslach burnout inventory, and the statistically

significant relationships between them were presented in tables.
Findings and Comments on the Exhaustion Sub-Dimension and the University Variable

The tables below show the findings obtained from the variance homogeneity test, mean deviation, standard
deviation, and one-way variance (ANOVA) test conducted to reveal if a significant relationship existed between

exhaustion and university variable in music teacher candidates.

Table 14. One-Way Analysis of Variance (ANOVA) Results Regarding the Studied University and Exhaustion

Sub-Dimension of Music Teacher Candidates.

University N X SS F P

MAKU 118 2,8966 ,90232 39,080 ,000
TU 144 2,4847 1,11433
MSKU 103 2,9689 1,01199
Exhaustion MU 106 2,5755 ,97461
AU 125 1,6816 ,86064
HU 130 1,8446 1,04303
GU 131 1,6534 ,97565
Total 857 2,2695 1,11423

(p<0.05)

As seen in Table 14, the p-value (0.00) was less than 0.05, which showed a significant relationship between the
universities studied and exhaustion levels. Table 15 shows the findings of the Tukey test applied to see between

which schools the difference existed.
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Table 15. Tukey Test Results Regarding the University Variable and The Exhaustion Sub-Dimension of the

Music Teacher Candidates

University(l) University(J) Difference of Standard P
the Averages Error
MAKU TU ,41189" ,12292 ,015
MSKU -,07232 ,13349 ,998
MU ,32114 ,13247 ,190
AU 1,21501" ,12706 ,000
HU 1,05199" ,12587 ,000
GU 1,24318" ,12564 ,000
TU MAKU -,41189" ,12292 ,015
MSKU -,48421" ,12775 ,003
MU -,09075 ,12669 ,992
AU ,80312" ,12102 ,000
HU ,64011" ,11976 ,000
GU ,83129" ,11952 ,000
Exhaustion MSKU MAKU ,07232 ,13349 ,998
TU ,48421* ,12775 ,003
MU ,39346 ,13696 ,063
AU 1,28733" ,13173 ,000
HU 1,12432" ,13058 ,000
GU 1,31550" ,13036 ,000
MU MAKU -,32114 ,13247 ,190
TU ,09075 ,12669 ,992
MSKU -,39346 ,13696 ,063
AU ,89387" ,13071 ,000
HU ,73086" ,12955 ,000
GU ,92204" ,12933 ,000
AU MAKU -1,21501" ,12706 ,000
TU -,80312" ,12102 ,000
MSKU -1,28733" ,13173 ,000
MU -,89387" ,13071 ,000
HU -,16302 ,12401 ,845
GU ,02816 ,12377 1,000
HU MAKU -1,05199" ,12587 ,000
TU -,64011" ,11976 ,000
MSKU -1,12432° ,13058 ,000
MU -,73086" ,12955 ,000
AU ,16302 ,12401 ,845
GU ,19118 ,12255 ,708
GU MAKU -1,24318" ,12564 ,000
TU -,83129" ,11952 ,000
MSKU -1,31550" ,13036 ,000
MU -,92204" ,12933 ,000
AU -,02816 ,12377 1,000
HU -,19118 ,12255 ,708

As seen in Table 15, there was a significant relationship between the studied university and exhaustion level
according to the Tukey test. In the light of the obtained data, the burnout tendencies of the music teacher
candidates studying at Gazi University, Atatlirk University, and Harran University were the lowest. The average
burnout values of music teacher candidates at Trabzon University and Marmara University were 2.48 and 2.57,
respectively. The burnout tendencies of the music teacher candidates at Mehmet Akif Ersoy University and
Mugla Sitki Kogman University were the highest among the Universities participating in the research, with a

mean score of 2.89 and 2.96 respectively.
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Findings and Comments on Depersonalization Sub-Dimension and University Variable

The tables below show the findings from the variance homogeneity test, mean deviation, standard deviation,
and one-way variance (ANOVA) test conducted to determine if a significant relationship existed between music

teacher candidates' depersonalizations and their university variable.

Table 16. One-Way Analysis of Variance (ANOVA) Results for Music Teacher Candidates' University Variables

and Depersonalization Sub-Dimensions.

University N X SS F P

MAKU 118 2,4343 ,94305 30,526 ,000
TU 144 2,0122 1,17533
MSKU 103 2,3107 ,87340
MU 106 2,3042 ,98138
Depersonalization AU 125 1,2360 ,92420
HU 130 1,4731 1,06123
GU 131 1,3397 1,03174
Total 857 1,8445 1,11153

(p<0.05)

In Table 16, the p-value (0.00) was less than 0.05, indicating that there was a significant relationship between
the levels of depersonalization and the university education variable of music teacher candidates. Table 17

shows the findings of the Tukey test applied to see between which schools the difference occurred.

Table 17. Tukey Test Results Regarding the Studied University and Depersonalization Sub-Dimension of

Music Teacher Candidates

University (1) University (J) Difference of the Standard Error P
Averages
MAKU TU 42217 ,12563 ,014
MSKU ,12364 ,13643 ,972
MU ,13008 ,13540 ,962
AU 1,19832" ,12986 ,000
HU ,96125" ,12864 ,000
GU 1,09463" ,12841 ,000
TU MAKU -,42217" ,12563 ,014
MSKU -,29853 ,13056 ,252
MU -,29209 ,12948 ,267
AU ,77615" ,12368 ,000
HU ,53908" ,12240 ,000
GU ,67246" ,12216 ,000
MSKU MAKU -,12364 ,13643 ,972
TU ,29853 ,13056 ,252
MU ,00643 ,13998 1,000
AU 1,07468" ,13464 ,000
HU ,83760" ,13346 ,000
Depersonalization GU ,97098" /13324 ,000
MU MAKU -,13008 ,13540 ,962
TU ,29209 ,12948 ,267
MSKU -,00643 ,13998 1,000
AU 1,06825" ,13359 ,000
HU ,83117" ,13241 ,000
GU ,96455" ,13218 ,000
AU MAKU -1,19832" ,12986 ,000
TU -,77615" ,12368 ,000
MSKU -1,07468" ,13464 ,000
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MU -1,06825" ,13359 ,000

HU -,23708 ,12674 ,501

GU -,10369 ,12650 ,983

HU MAKU -,96125" ,12864 ,000
TU -,53908" ,12240 ,000

MSKU -,83760" ,13346 ,000

MU -,83117° ,13241 ,000

AU ,23708 ,12674 ,501

GU ,13338 ,12525 ,938

GU MAKU -1,09463" ,12841 ,000
TU -,67246" ,12216 ,000

MSKU -,97098" ,13324 ,000

MU -,96455" ,13218 ,000

AU ,10369 ,12650 ,983

HU -,13338 ,12525 ,938

As seen in Table 17, there was a significant relationship between the studied University and depersonalization
levels according to the Tukey test. There were significant differences between "MAKU and TU, AU, HU, GU,"
between "TU and MAKU, AU, HU, GU," between "MSKU and AU, HU, GU," between "MU and AU, HU and GU."
The mean depersonalization values of music teacher candidates from Atatiirk University, Gazi University, and
Harran University were 1.23, 1.33, and 1.47, respectively. While the research determined a minimum
depersonalization trend in the music teacher candidates in Atatlirk University, Gazi University, and Harran
University, the highest average value among the Universities studied was found on the students of Mehmet

Akif Ersoy University with 2.43.
Findings and Comments on Competency Sub-Dimension and the Studied University Variable

The tables below show the findings from the one-way variance (ANOVA) test conducted to reveal if any
significant relationship occurred between the competency sub-dimension of music teacher candidates and the

university variable.

Table 18. One-Way Analysis of Variance (ANOVA) Results Regarding the Studied University and Competence

Sub-Dimension of the Music Teacher Candidates

University N X SS F P

MAKU 118 3,0403 ,75247 44,815 ,000
TU 144 2,9653 ,98441
MSKU 103 3,2840 ,82623
Competency MU 106 3,3066 ,78246
AU 125 2,2440 ,77607
HU 130 2,2231 ,77837
GU 131 2,2519 ,75670
Total 857 2,7293 ,93296

(p<0.05)

As seen in Table 18, the p-value (0.00) was less than 0.05, indicating a significant relationship between the
music teacher candidates' University variable and their competency levels. Table 19 shows the findings of the

Tukey test applied to see between which schools the difference emerged.
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Table 19. Tukey Test Results of Music Teacher Candidates Regarding the Studied Universities and Their

Competency Sub-Dimension

University (1) University (J) Difference of the Standard Error P
Averages

MAKU TU ,07498 ,10133 ,990
MSKU -,24373 ,11004 ,288

MU -,26635 ,10920 ,184

AU ,79625" ,10474 ,000

HU ,81718" ,10376 ,000

GU ,78835" ,10357 ,000

TU MAKU -,07498 ,10133 ,990
MSKU -,31870" ,10531 ,041

MU -,34133" ,10443 ,019

AU ,72128" ,09976 ,000

HU ,74220" ,09872 ,000

Competency GU ,71337° ,09853 ,000
MSKU MAKU ,24373 ,11004 ,288
TU ,31870" ,10531 ,041

MU -,02262 ,11290 1,000

AU 1,03998" ,10859 ,000

HU 1,06090" ,10764 ,000

GU 1,03207" ,10746 ,000

MU MAKU ,26635 ,10920 ,184
TU ,34133" ,10443 ,019

MSKU ,02262 ,11290 1,000

AU 1,06260" ,10775 ,000

HU 1,08353" ,10679 ,000

GU 1,05470" ,10661 ,000

AU MAKU -,79625" ,10474 ,000
TU -,72128" ,09976 ,000

MSKU -1,03998" ,10859 ,000

MU -1,06260" ,10775 ,000

HU ,02092 ,10222 1,000

GU -,00791 ,10203 1,000

HU MAKU -,81718" ,10376 ,000
TU -,74220" ,09872 ,000

MSKU -1,06090" ,10764 ,000

MU -1,08353" ,10679 ,000

AU -,02092 ,10222 1,000
GU -,02883 ,10102 1,000

GU MAKU -,78835" ,10357 ,000
TU -,71337* ,09853 ,000

MSKU -1,03207" ,10746 ,000

MU -1,05470" ,10661 ,000
AU ,00791 ,10203 1,000
HU ,02883 ,10102 1,000

As seen in Table 19, Tukey test data showed significant relationships between university and competency
levels. There were significant differences between MAKU and AU, HU, GU, between TU and MSKU, MU, AU,
HU, GU, between MSKU and TU, AU, HU, GU, between MU and TU, AU, HU, GU. While the lowest competency
subscale average of 2.22 seen in Harran University showed that the music teacher candidates studying at this
university considered themselves lower competent than participants studying in other universities, the highest
average value of 3.30 seen in Marmara University showed that the music teacher candidates studying at this

university considered themselves more competent than others.
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Findings and Comments on the Fourth Sub-Problem

The findings and comments regarding the question, "Is there a significant difference between the burnout
levels of music teacher candidates according to the variable of monthly income?" are shown below. In addition,
the monthly income variable of the music teacher candidates was compared with the exhaustion,
depersonalization, and competence sub-dimensions of the Maslach burnout inventory and statistically

significant relationships between them were presented in the tables.
Findings and Comments on the Exhaustion Sub-Dimension and the Monthly Income Variable

The tables below show the findings from the variance homogeneity test, mean deviation, standard deviation,
and one-way variance (ANOVA) test conducted to reveal whether a significant relationship occurred between

exhaustion and monthly income variable of music teacher candidates.

Table 20. One-Way Analysis of Variance (ANOVA) Results Regarding Monthly Income and Exhaustion Sub-

Dimension of Music Teacher Candidates.

Monthly N X SS F P
Income
TRL 300-599 274 2,0270 1,05122 6,813 ,000
Exhaustion TRL 600-899 226 2,4159 1,07980
TRL 900-1199 148 2,4189 1,10271
TRL 1200 and above 209 2,3234 1,19110
Total 857 2,2695 1,11423

(p<0.05)

According to Table 20, the p-value (0.00) was less than 0.05, which showed that the exhaustion levels were
significantly different according to the monthly income status of the music teacher candidates. Table 21 shows

the findings of the Tukey test applied to see between which groups the difference emerged.

Table 21. Tukey Test Results Regarding Monthly Income and Exhaustion Sub-Dimension of Music Teacher

Candidates
Income (1) Income (J) Difference of the Standard Error P
Averages

300-599 600-899 -,13826 ,10230 ,530
900-1199 -,20589 ,10404 ,197
1200+ -,47816" ,10497 ,000
600-899 300-599 ,13826 ,10230 ,530
900-1199 -,06762 ,10975 ,927
Exhaustion 1200+ -,33990" ,11064 ,012
900-1199 300-599 ,20589 ,10404 ,197
600-899 ,06762 ,10975 ,927
1200+ -,27228 ,11225 ,073
1200+ 300-599 ,47816" ,10497 ,000
600-899 ,33990" ,11064 ,012
900-1199 ,27228 ,11225 ,073

According to the Tukey test data in Table 21, a significant relationship was determined between monthly
income status and exhaustion levels. The level of 300-599 TL played an efficient role in the differentiation of

group averages. This income level differed statistically significantly from all others. In the study, the group least
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prone to exhaustion covered the music teacher candidates with a monthly income of TRL 300-599,
demonstrating a mean exhaustion value of 2.02. The group most prone to exhaustion was the group of

participants with an income of TRL 900-1199 per month, and their average was 2.41.
Findings and Comments on Depersonalization Sub-Dimension and Monthly Income Variable

The tables below show the findings from the variance homogeneity, mean deviation, standard deviation, and
one-way variance (ANOVA) tests conducted to reveal if a significant relationship existed between music teacher

candidates' depersonalizations and their monthly income variables.

Tablo 22. One-Way Analysis of Variance (ANOVA) Results of Music Teacher Candidates' Monthly Income and

Depersonalization Sub-Dimension

Monthly N X SS F P
Income
300-599 274 1,6150 ,98432 5,906 ,001
Depersonalization 600-899 226 1,9701 1,18600
900-1199 148 1,9679 1,05474
1200+ 209 1,9222 1,18392
Total 857 1,8445 1,11153

(p<0.05)

In Table 22, a p-value less than 0.05 (0.001) revealed a significant difference in depersonalization levels
according to the music teacher candidates' monthly incomes. Table 23 shows the findings of the Tukey test

applied to see between which groups the difference occurred.

Table 23. Tukey Test Results Regarding the Music Teacher Candidates' Monthly Incomes and

Depersonalization Sub-Dimension.

Income (1) Income (J) Differenve of the Standard Error P
Averages

300-599 600-899 -,35517* ,09903 ,002
900-1199 -,35294" ,11243 ,009
1200+ -,30729" ,10122 ,013
600-899 300-599 ,35517" ,09903 ,002
900-1199 ,00223 ,11654 1,000
Depersonalization 1200+ ,04788 ,10576 ,969
900-1199 300-599 ,35294" ,11243 ,009
600-899 -,00223 ,11654 1,000
1200+ ,04566 ,11840 ,981
1200+ 300-599 ,30729" ,10122 ,013
600-899 -,04788 ,10576 ,969
900-1199 -,04566 ,11840 ,981

As seen in Table 23, in Tukey test data, there was a significant difference between depersonalization levels by
monthly incomes. The group with an income level of 300-599 TL effectively impacted the group averages and
significantly differed from all groups. This group, which had a monthly income of TRL 300-599, had the lowest
mean depersonalization trend value of 1.61. The music teacher candidates most prone to depersonalization

had a monthly income of TRL 600-899, with an average trend value of 1.97.
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Findings and Comments on Competence Sub-Dimension and Monthly Income Variable

The tables below show the findings from the variance homogeneity test, mean deviation, standard deviation,
and one-way variance (ANOVA) test conducted to reveal if there is a significant relationship between the

competence and the monthly income status variable of the music teacher candidates.

Table 24. One-Way Analysis of Variance (ANOVA) Results Regarding Monthly Incomes and Competence Sub-

Dimension of Music Teacher Candidates

Monthly N X SS F P
Income
300-599 274 2,5347 ,85789 9,867 ,000
Competency 600-899 226 2,7058 ,97993
900-1199 148 3,0321 ,93509
1200+ 209 2,7955 ,91612
Total 857 2,7293 ,93296

(p<0.05)

Table 24 shows that since the p-value (0.00) was less than 0.05, the music teacher candidates' competency
levels showed a significant difference according to their monthly incomes. Table 25 shows the findings of the

Tukey test applied to see between which groups the difference emerged.

Table 25. Tukey Test Results Regarding Monthly Incomes and Competence Sub-Dimension of Music Teacher

Candidates
Income (1) Income (J) Difference of the Standard Error P
Avcerages

300-599 600-899 -,17108 ,08256 ,163
900-1199 -,49742" ,09373 ,000
1200+ -,26078" ,08438 ,011
600-899 300-599 ,17108 ,08256 ,163
900-1199 -,32634" ,09716 ,005
Competency 1200+ -,08970 ,08817 ,739
900-1199 300-599 ,49742" ,09373 ,000
600-899 ,32634" ,09716 ,005
1200+ ,23664 ,09871 ,078
1200+ 300-599 ,26078" ,08438 ,011
600-899 ,08970 ,08817 ,739
900-1199 -,23664 ,09871 ,078

As seen in Table 25, a significant relationship was determined between monthly incomes and competency
levels according to Tukey test data. There were significant differences in the competence levels of the music
teacher candidates by their income group averages. In income groups, there were significant differences
between TRL 300-599 group and TRL 900-1199 and 1200+ groups, and between TRL 600-899 group and TRL
900-1199 group. While the music teacher candidates with a monthly income of TRL 300-599 had the lowest
average competency level, with 2.54, the music teacher candidates with a monthly income of TRL 900-1199TL

had the highest mean competency, with 3.03.
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CONCLUSION and DISCUSSION

Conclusions Regarding the First Sub-Problem

The statistical analysis results of the question "Is there a significant difference between the burnout levels of
music teacher candidates according to the gender variable?" were interpreted considering the sub-dimensions
of burnout, depersonalization, and competency. The t-test p-value of the exhaustion sub-dimension was 0.024,
depersonalization was 0.663, and competency was 0.359 in the study. There was a statistically significant
relationship between the exhaustion sub-dimensions and the gender variable. Female music teacher
candidates were more prone to burnout than male music teacher candidates. This may have resulted from that
the female music teacher candidates are more emotional, responsible, and disciplined in their life and

profession. There was no significant difference in the sub-dimensions of depersonalization and competence.

Conclusions Regarding the Second Sub-Problem

The statistical analysis results of the question "Is there a significant difference between the burnout levels of
music teacher candidates according to the class variable?" were interpreted considering the sub-dimensions of
burnout, depersonalization, and competency. The Anova test was applied to test whether there was a
significant difference in the music teacher candidates' grade levels. The analysis result showed a significant
difference in the sub-dimensions of exhaustion, depersonalization, and competency according to the classes of
music teacher candidates. According to the results of the Tukey test, music teacher candidates' burnout levels
increased as the grade level increased. In line with this result, the music teacher candidates in the 4th grade
showed more exhaustion and depersonalization tendencies than the music teacher candidates in the other
classes. Additionally, the 2nd-grade music teacher candidates were more prone to competency than the other

graders and thus significantly differentiated the group averages.

Conclusions on the Third Sub-Problem

The statistical analysis results of the question "Is there a significant difference between the burnout levels of
music teacher candidates according to the University variable?" were assessed considering the sub-dimensions
of burnout, depersonalization, and competency. The Anova test was applied to test whether there was a
significant difference between the music teacher candidates' University variables. The analysis result revealed
significant differences in the exhaustion, depersonalization, and competency sub-dimensions according to the
University variable. MSKU (X=2.9689) had the highest exhaustion trend, while MAKU (X=2.4343) had the
greatest depersonalization trend. The University with the highest competency trend was MU (3,3066). Here,
the average competency sub-dimensions of the oldest and deep-rooted Universities established in Turkey -
which have the leading music teacher training programs- were listed at higher levels, as expected. From this
point of view, as a natural result, music teacher candidates in these well-rooted Universities can feel more

competent than music teacher candidates in the relevant departments of new Universities.
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Conclusions on the Fourth Sub-Problem

The statistical analysis results of the question "Is there a significant difference between the burnout levels of
music teacher candidates according to the monthly income variable?" were assessed considering the sub-
dimensions of burnout, depersonalization, and competency. ANOVA tested whether the income levels of the
music teacher candidates in the research differed significantly. As a result of the analysis, there were significant
differences in the subscales of exhaustion, depersonalization, and competency according to the monthly
income of the music teacher candidates. In the study, the music teacher candidates with TRL 300-599 monthly
income showed the minimum tendency to exhaustion and depersonalization. On the other hand, the music
teacher candidates with TRL 900-1199 income were the most prone to competency. These results may imply
that the low income music teacher candidates have concerns caused by many psychological, emotional,
sociological, and economic reasons on the issues such as their future expectations, family responsibilities,
completing University education on time, earning a sufficient economic income, being immediately appointed
to a school as a music teacher, and being successful. In addition, the high-income music teacher candidates'
self-confidence due to having high economic and social opportunities, working environment, materials,
equipment, sufficient financial resources, and lower future concerns can cause them to feel more competent

than other teacher candidates.
Discussion on the First Sub-Problem

Whether a statistically significant relationship existed between the music teacher candidates' exhaustion sub-
dimension levels by the gender variable was revealed by measuring. Female teacher candidates were more
prone to burnout than male teacher candidates. There were no statistically significant differences in
depersonalization and competence sub-dimensions. Some similar are available studies in the literature. Unlike
the current study, in his master's thesis investigating the teacher candidates' burnout levels, Sentirk (2016)
has found significant differences only in the depersonalization sub-dimension according to students' genders.
Oren and Tiirkoglu (2006), in their article investigating burnout in teacher candidates, found a significant
relationship between exhaustion sub-dimension and gender variable, similar to this study. They have
concluded that female students show more burnout in the emotional exhaustion sub-dimension, while male
students showed more burnout in personal competency and depersonalization. Balkis et al. (2011) reached
different results from the current study in their paper examining the burnout prevalence among teacher
candidates and the relationships between burnout and demographic variables and academic achievement. In
the analysis results on whether burnout differed according to the gender variable, they have concluded that
the burnout levels of male teacher candidates are higher than the burnout levels of females. Again, reaching
different results from the current study, Salmela et al. (2008), in their article "Achievement strategies during
University studies predict early career burnout and engagement," have concluded that the burnout level is
higher in males. In their article examining the burnout levels of University preparatory class students, Akil and
Yazar (2014) reached different results from this study. Although there was no significant difference in

depersonalization and competence sub-dimensions in the scores of male and female English preparatory class
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students in MBI-SF, there was a significant difference between the levels of the exhaustion sub-dimension.
They concluded that male students' burnouts were more than females. Akdeniz (2019) has reached similar
results to the current research in his master's thesis investigating the burnout and PPSE (Public Personnel
Selection Exam) anxiety levels of prospective science teachers. He found no significant difference in both
burnout and PPSE anxiety levels according to the gender variable. In their articles, Timkaya (2010) and
Cavusoglu (2009) have investigated the burnout levels of senior classroom teacher candidates. They could not

find a significant relationship between gender variables and exhaustion, unlike the results of this research.

Discussion on the Second Sub-Problem

The examination of whether a significant difference appeared between the music teacher candidates' burnout
levels according to the class variable exhibited a statistically significant difference in exhaustion,
depersonalization, and competence sub-dimensions. The current study concluded that the burnout levels of
the music teacher candidates gradually increased from the 1st graders to the 4th graders. In their paper
investigating the burnout levels of students studying at the Education Faculty, Bekir et al. (2012) reached similar
results to the current study. They determined that the 4th graders were more burnt-out than the 1st graders.
In his master's thesis investigating burnout levels of teacher candidates, Sentiirk (2016) obtained similar results
to the results of this research. He examined in terms of the main dimension and the exhaustion sub-dimension
and he concluded that the levels of main- and sub-dimensions both increased significantly as the grade level
increased. Balkis et al. (2011) have obtained similar results to the current study in their research examining the
prevalence of burnout among teacher candidates and its relationship between demographic variables and
academic achievement. The work showed burnout differentiation by the classes, and the burnout levels of the
3rd and 4th graders were higher than the 1st and 2nd graders. In terms of the sub-dimensions of burnout, the
levels of emotional exhaustion, depersonalization, and low academic competency of the 3rd graders were
higher than those of the other graders. Kigliksileymanoglu and Onuray Egilmez (2013) investigated the
burnout levels of music teacher candidates in Uludag University and reached different results from the current
study. They determined that the burnout level of first-year students in the depersonalization and exhaustion
sub-dimensions was higher than other graders. As to the competency sub-dimension, they found out that as
the grade level increased, students' feeling of self-competency decreased. In the article examining the risk of
burnout in medical students in Spain, Galan et al. (2011) obtained similar results to the current study. They
stated that 6th-grade medical students have a higher burnout risk than 3rd-grade medical students. Tansel
(2015) has examined the burnout levels of University students and reached similar findings to the current
research. They observed the burnout and depersonalization scores of the preparatory class students were
lower than the upper grades and concluded that as the grade level increases, the level of burnout also
increases. In their article analyzing the burnout levels of University students, Glindlz et al. (2012) reached
similar results with the current research. According to the grade level variable, they determined that exhaustion
and depersonalization scores of the first-graders were lower than the upper grades, and the burnout levels of

the students increased while they were moving on to the upper grades.
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Discussion on the Third Sub-Problem

The measurement of whether there was a significant difference between the burnout levels of music teacher
candidates according to the studied University variable revealed statistically significant differences in the sub-
dimensions of exhaustion, depersonalization, and competence. In their article examining the burnout levels of
pre-school teacher candidates, Onder et al. (2020) has shown that students studying at public Universities
suffer more burnout in the sub-dimension of depersonalization and exhaustion than private University
students. In the competence sub-dimension, there was no significant difference between the two groups. Ozbal
et al. (2018) have examined the burnout levels of Physical Education and Sports Teaching students and obtained
similar results to the current research. There were significant differences between the Universities in the sub-
dimensions of exhaustion and depersonalization. In the exhaustion sub-dimension, the significant differences
were between the mean scores of Kastamonu University students and Afyon Kocatepe University, Cumhuriyet
University, Pamukkale University, Gazi University students. In the results of the depersonalization sub-
dimension, the significant differences were between the mean scores of Kastamonu University students and

Afyon Kocatepe University, Pamukkale University, and Gazi University students.
Discussion on the Fourth Sub-Problem

The measurement of whether there was a significant difference between the burnout levels of music teacher
candidates according to the monthly income variable showed statistically significant differences between the
sub-dimensions of exhaustion, depersonalization, and competency. Unlike the current research results,
Sentiirk (2016) has determined that pre-service teachers finding their incomes insufficient were more burnt
out in the main burnout dimension and its exhaustion, depersonalization, and competency sub-dimensions.
Cavusoglu (2009) examined the burnout levels of senior primary school teacher candidates and reached
different results from the current study. The burnout levels of teacher candidates have differed according to
their Subjective Socioeconomic Status (SSS). Those who perceive themselves at the lower level have higher
burnout levels than those at the middle SSS. The research results show that burnout decreases as the SSS
increases. Akil (2014) examined the burnout levels of university preparatory class students and obtained
different findings from the current study. His study found no significant difference between the burnout levels
of the students according to their monthly income amount. In their article, Oren and Tiirkoglu (2006) reached
different results from the current study when they evaluated burnout attitudes of teacher candidates in terms
of socioeconomic level. They found no significant difference in the sub-dimensions of emotional exhaustion,

personal achievement, and depersonalization.
RECOMMENDATIONS
The following suggestions were developed by examining the research findings and relevant literature studies;

*The sample of this study, which examined the music teacher candidates' burnout levels according to various

variables, can be expanded. In this way, more music teacher candidates' burnout conditions can be determined.
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eInstructors can support the students' self-confidence and professional knowledge in the relevant divisions of
burnout scale's sub-dimensions, such as music teacher candidates' competency, self-confidence, ability to
identify themselves as a teacher, capability in their field by providing necessary teaching programs, tools,
materials, and equipment.

eSince relevant literature covers limited work on the University students' burnout levels, studies can be
recommended on this subject.

eFuture studies can investigate the reasons and consequences of burnout.

eBurnout levels of students at different education levels (e.g., primary school, high school) can be addressed.
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MUZiK OGRETMENi ADAYLARININ TUKENMIiSLIK DUZEYLERININ BELIRLENMESi?

0oz

ilkgaglardan bu yana insanlar, cesitli ydntem ve teknikler ile yasam miicadelesi icinde kendi
benliklerini olusturarak glinUmuize kadar siiregelen ve hala siirmekte olan bir gelisim sarmalinda
¢aga ayak uydurmaktadirlar. Zaman igerisinde toplumlar sosyal, kiltiirel, ekonomik ve siyasal
gelisim, donisliimler ve ilerlemeler sayesinde glnimuizdeki son hallerine ulasmislardir.
Toplumlarin birbirleriyle olan etkilesimleri sonucu farkh kdltlrlerden insanlar bir araya gelerek
kilturel zenginlik, gesitlilik ve etkilesimin fitilini ateslemektedirler. Diinya (izerinde var olan farkh
dil, din, irk, egitim, yasam vb. gibi bircok etkenlerin insan yasaminin gesitlenmesinde ve
degisiminde 6nemli rol oynadigi séylenebilir. Bu rollerden biri ve dnde gelen en 6nemli unsurlarin
basinda bireylerin yasaminda bilingli degisimin saglanabilmesini tetikleyen egitim gelmektedir.
Egitim, insanlarin dogumundan 6limiine kadarki stirecte bireylere eslik etmekte olan degisim ve
gelisim siireci olarak tanimlanabilir. Bu arastirmada, Universitelerin Egitim Fakiltelerine bagli
Guzel Sanatlar Egitimi Bolumleri, Mizik Egitimi Ana Bilim Dallarinda 6grenim gérmekte olan 1.,
2., 3.ve 4. sinif muzik 6gretmeni adaylarinin tiikenmislik diizeylerinin cesitli degiskenler agisindan
belirlenmesi amaclanmistir. Arastirma iliskisel tarama modelinin kullanildigi betimsel bir
¢alismadir. Arastirmanin evrenini 2019-2020 egitim-6gretim yili gliz ve bahar yariyillarinda egitim
goren, Tirkiye’deki Universitelerin Egitim Fakiiltelerine bagl Giizel Sanatlar Egitimi Bdlimlerinin
Miuzik Egitimi Anabilim Dallari, 6rneklemini ise 500’G kadin, 357’si erkek 6grenci olmak lzere
toplam 857 miizik dgretmeni adayindan olusmaktadir. Orneklem Tiirkiye’nin 7 farkli cografi
bolgesinden seckisiz atama yontemi ile belirlenmistir. Miizik 6gretmeni adaylarinin tikenmislik
dizeyleri ile cinsiyet, sinif, mezun olunan lise tirl degiskenleri arasinda anlamli farkliliklar olup
olmadiginin belirlenmesi amaciyla bagimsiz 6rneklem t-testi kullanilmis, yine mizik 6gretmeni
adaylarinin tiikenmislik dizeyleri ile Gniversite, egitim aldiklari ¢algi tiiri ve aylik gelir dizeyleri
arasinda anlamli farkhlik olup olmadiginin belirlenmesi amaciyla anova testi kullanilmigtir.
Arastirma verilerinden elde edilen bulgular yorumlanmis ve arastirmada ayrintil sekilde
sunulmusgtur.

Anahtar kelimeler: Mizik egitimi, tikenmislik, tiikenme, duyarsizlasma, 6gretmen adaylari

2By galisma, Temmuz 2021 yihinda MSKU Egitim Bilimleri Enstitiisii, Giizel Sanatlar Egitimi Anabilim Dal’'nda kabul edilmis
“Miizik Ogretmeni Adaylarinin Tiikenmislik Diizeylerinin Belirlenmesi” bashkli yiiksek lisans tezinden iretilmistir.
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GiRiS

Toplumlarin birbirleriyle olan etkilesimleri sonucu farkli kiltiirlerden insanlar bir araya gelerek kiltlrel zengin-
lik, cesitlilik ve etkilesimin fitilini ateslemektedirler. Dlinya Gizerinde var olan farkli dil, din, irk, egitim, yasam vb.
gibi bircok etkenlerin insan yagsaminin gesitlenmesinde ve degisiminde énemli rol oynadigi séylenebilir. Bu
rollerden biri ve 6nde gelen en 6nemli unsurlarin basinda bireylerin yasaminda bilingli degisimin
saglanabilmesini tetikleyen egitim gelmektedir. Egitim, insanlarin dogumundan 6limine kadarki siirecte

bireylere eslik etmekte olan degisim ve gelisim siireci olarak tanimlanabilir.

Egitim; Ozelden genele, toplumun tim katmanlarini etkileyen ve bu etkinin sonucunda degistiren, bireyin
dogumundan &liimiine kadar, yasaminin her asamasinda ve alaninda etkili olan bir kavramdir (Ozer, 2017).
Egitim, birgok davranisi degistirme ve gelistirme siirecidir. Onceden belirlenmis kurallar gercevesinde insanlarin
davranislarinda belli gelismeler saglamaya yarayan planl bir siregtir. Bu tanimdan yola ¢ikarak, insan
davranislarinin istendik olarak diizenlemesi sistemine egitim denilebilir. (Diken, 2019). Egitimin temel amaci;
toplumlarin ihtiya¢ duydugu 6zellikleri biinyesinde barindiran bireyler yetistirmek ve bireyde gereken yapisal

ve davranissal degisimin gerceklesmesini saglamaktir (Ustiin, 2010).

Miuzik egitimi, bireylere belirli sanatsal davranislar kazandirmayi, miiziksel davraniglar kazandirmayi amaglayan
ve bireylerin miziksel davranislarini gelistirmeye yonelik bilingli davranis kazandirma sireci olarak
tanimlanabilir. Mizik bireyi ve toplumu besleyen baslica yasam ve kiltir damarlarindan biridir. Mizik egitimi
bu damari agan, bly(ten, genisleten, isleten ve gelistiren bir stiregtir (Ugan, 1997, s.7).Egitimle, insanin degisimi
ve gelisimi hedeflenmistir. Saglkh bir egitim, kisiyi ilgi ve yetenekleri dogrultusunda, onu en iyi sekilde
yetistirmeyi amaglar. Her insan, yasami boyunca, egitim ve 6gretimini slirdlrlrken ¢ok yonli bir mizik ortami
icinde bulunur. Cocuklarin ve genglerin saglam bir ruh ve kisilik egitimi almalarinda muzik egitiminin énemli bir
yeri vardir (Biber 0z, 2001, 5.104). Ozer (2017), miizik egitiminin, giizel sanatlar alaninda 6nemli bir yere sahip
olan duyussal bir sanat egitimi tiirli oldugunu ve insanin kendini anlamlandirmasinda, bireysel ve toplumsal

gelisiminde blyuk rol oynadigini belirtmistir.

Tikenmislik; bireyin sahip oldugu degerlerde, itibar ve maneviyatta meydana gelen bir asinmayi temsil
etmektedir. En yalin haliyle tikenmislik, insan ruhunun ¢okistdir. Diger yandan tilkenmislik; yavas ve siirekli
olarak gelisen, insani kurtulusu zor bir girdabin icine stiriikleyen bir hastaliktir (Maslach ve Leiter, 1997, s.17).
Baska bir bakis agisi ile Maslach, tiikenmislik kavramini “isi nedeniyle oldukga fazla duygusal yipranmalar
yasayan ve yogun bir sekilde g¢evresindeki insanlarla birlikte calismak zorunda kalan kisilerde gozlemlenen,
umutsuz ve garesiz hissetme, fiziksel yorgunluk, uzun stiren halsizlik gibi belirtiler sonucunda bireyde meydana
gelen, is hayatina ve sosyal c¢evreye karsi olumsuz yaklasimlarla kendini gésteren bir sendrom” olarak

tanimlamistir (Maslach ve Jackson, 1981).

Baslangicta, tiikenmislik, insanlara hizmet eden (6rnegin, doktorlar, avukatlar, psikologlar, 6gretmenler vb.)

¢alisanlara 6zgi bir psikolojik sendrom olarak distiniilmastir. Ancak yapilan arastirmalar (Leiter ve Schaufeli,
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1996) tikenmisligin, insanlara hizmet eden calisanlara 6zel olmadigini (Maroco, 2012 & Campos, 2012), lisans
ve lisansUsti 6grencilerde de gorildigini (Balogun ve digerleri, 1996) ve 6grenci tiikenmisliginin, calisanlarda
gorilen tukenmislige benzedigini gostermistir (Yang, 2004). Ayni tikenmislik durumunun, yorgunluk ve
tatminsizlik durumu dgrenciler Gizerinde de etkisi oldugu séylenebilir. Ogrencilerin yasamlarinda okulun, stres
yaratmada onemli bir faktor gorevi gordigi dusinilmektedir (Kigliksileymanoglu ve Onuray-Egilmez, 2013,
s.905). Yildirim (2019), 6grenci tikenmisligini, Glkemizde; egitim-6gretim hayatinda ilk olarak ilkégretimden
orta 0gretime gegciste sinav stresini yasayan 6grenciler daha sonra orta 6gretimden liniversiteye gegiste de bu
stresi yasadiklarini, 6grencilerin bu sinavlari astiktan sonra kariyer basamaklarindan biri olan Universite
egitimine baslayabildiklerini belirtirken, Yang (2004), 6grencinin derse yonelik tiikenmisligi, 6grenme slrecinde
ogrencilerin, ders stresi, ders yiiki ve diger psikolojik faktorler yiziinden, duygusal bir tikenme durumu,

duyarsizlagsma egilimi ve diisiik basari duygusu sendromu yasamasi olarak tanimlamistir.

Aypay ve Eryllmaz (2011, s.26), Universite egitiminin; akademik olarak 6grencinin hayatinda 6nemli bir streg
oldugunu ve bu siirecte de ara sira olumsuz sekildeki yasantilarla karsilasma olasiliginin olmasi, bu siirecin
olumsuz taraflarindan birisi olan okul tiikenmisligi veya akademik tiikenmisligin ortaya ¢ikmasinin muhtemel
sonuglari arasinda gosterilebilecegine deginmistir. Salmela vd. (2009), bu baglamda, 6grencilerin okula yonelik
tikenmisligini, okulun isteklerine karsi tilkenmesi, okula yonelik olumsuz tutumlar gelistirmesi ve yetersizlik
duygusuna kapilmasi seklinde tanimlamislardir. Ginimizde degisen cevresel etmenler calisanlarin zorluklar
yasamasina sebep olmakta ve bu zorluklar bireyin kapasitesini dislirerek stresli hayat sartlarinin da etkisiyle

yorgunluk ve tiilkenmislik ortaya ¢cikmaktadir (Schaufeli ve Janczur 1994, s.95).

Dogru iletisim bireylerin yasamlarinin her alaninda etkilidir. Bireylerin, konusarak problemleri ya da yapilmasi
gerekenleri iletisim yontemleri ile ¢dzmeleri, olaylarin daha yapici yonde ilerlemesini saglayabilir. Mizik
ogrencilerinin duygusal ve psikolojik agidan ¢ok daha hassas dislincelere sahip olduklari, bundan kaynakh
olarak da tikenmislik yasama olanaklarinin diger meslek gruplarina gére daha olasi bir durum oldugu ileri

stirtlebilir.

Castro (2016), tukenmisligin kisinin Uretkenligine, etkilili§ine, motivasyonuna ve refahina midahale
edebilecegini belirtmis ve Orzel (2010)'de buna ek olarak, otorite figiirlerinin, 6grencilerin bir hedefe dogru
ilerlemesine yardimci olabildigi gibi engelleyebilecegini de iddia etmektedir. Dews (1989), mizik 6grencilerinin
genellikle galistiklari muziksel alanlara ve uygulamalara duygusal bir yatirm yaptiklarini belirtmektedirler.
Ayrica iletisim eksikligi, daha az motive olmus bir miizik 6grencisine yol agabilir. Ogrenci ve dgretmenler
arasinda etkili iletisim yoksa 6grenci muzik calismalariyla daha az ilgilenebilir (Castro, 2016). Egitim
fakiltelerinin mizik 6gretmenligi bolimlerinde 6grenim goren 6grencilerin de gerek ders gesitliligi gerekse de
enstriiman konusunda sirekli ¢alma zorunlulugunun olmasi ve dizenli, disiplinli bir ¢alisma gerektirmesi

nedeniyle bireysel ¢algi derslerine dair ¢esitli sikintilari ve sikayetlerinin oldugu bilinmektedir (Yildirim, 2019).
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Problem Durumu

Bu arastirmada, “muzik 6gretmeni adaylarinin tikenmislik dizeylerinin cinsiyet, sinif, 6grenim gérmekte
olduklari Gniversiteler ve gelir diizeyleri degiskenlerine gore farkhliklari arastiriimistir. Arastirma kapsaminda
muzik 6gretmeni adaylarinin tiikenmislik diizeyleri veri toplama araglari yoluyla elde edilmis ve arastirmanin
ornekleminde yer alan muzik 6gretmeni adaylarina ait ¢esitli degiskenler ile tikenmislik duzeyleri

karsilastiriimis, aralarinda anlamli farklilik olup olmadig tespit edilmistir.

Arastirmanin Amaci

Bu arastirma, muzik 6gretmeni adaylarinin tiikenmislik diizeylerinin incelenmesini amaglamakta olup, buna
gore arastirmanin amag cimlesi “Mizik 6gretmeni adaylarinin tikenmislik diizeyleri cesitli degiskenlere gore
anlamh farklihk gostermekte midir?” olarak belirlenmistir. Bu genel amag¢ dogrultusunda asagidaki alt

problemlere arastirma kapsaminda cevaplar aranmistir;

1.Mizik 6gretmeni adaylarinin cinsiyet degiskenine gore tikenmislik diizeyleri arasinda anlamh bir farkhlik var
midir?

2.Mizik 6gretmeni adaylarinin sinif degiskenine gore tikenmislik diizeyleri arasinda anlamli bir farkhhk var
midir?

3.Muzik 6gretmeni adaylarinin 6grenim gérmekte olduklari Gniversitelere gore tiikenmislik diizeyleri arasinda
anlamli bir farkhilik var midir?

4. Mizik 6gretmeni adaylarinin gelir durumlarina gore tiikenmislik diizeyleri arasinda anlamli bir farklilik var
midir?

Miuzik 6gretmeni adaylarinin tikenmislik durumlarinin belirlenmesine yonelik bilimsel calismalarin sinirli sayida
olmasi, dogrudan ilgili konuyla baglantili Turkiye’deki mizik 6gretmeni adaylarinin tikenmislik durumlarinin
incelenmesine yonelik bilimsel bir tez ¢calismasinin yapilmamis olmasi arastirmanin hem 6zgiinligu hem alana

katki saglaya bilirligi bakimindan énemli varsayillmaktadir.

YONTEM

Arastirmanin Modeli (Deseni)

Bu arastirma, mizik 6gretmeni adaylarinin tiikenmislik dizeylerinin gesitli degiskenlere gore incelenmesini
amagclayan iliskisel tarama modelinin kullanildigi betimsel bir calismadir. Tarama modeli, gecmiste kalmis veya
halen varligini stirdiiren bir durumu oldugu gibi betimlemeyi amaglayan bir arastirma yaklasimidir. Tarama
yaklasim tirlerinden iki veya ikiden fazla degiskenin birlikte degisim durumlarini ya da bu degisimin derecesini
belirlemeyi amaglayan tiiriine iliskisel tarama yaklasimi adi verilir. iliskisel tarama ise karsilastirma veya
korelasyon yolu ile elde edilen iliskiler olmak Uzere iki turli gergeklestirilir (Karasar, 2000). Kaya (2012)
betimsel-iliskisel tarama modelindeki arastirmalarda bir durum ya da olay oldugu gibi betimlenmekte ve bu

duruma sebep olan degiskenlerin iliskisi, etkisi ve bunlarin dereceleri belirlenmekte oldugunu belirtirken,
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Gurbliz ve Sahin, (2017 5.108) iliskisel tarama modelinin, iki ya da daha fazla degisken arasindaki iliskinin tespit
edilmesi ve belirli degiskenler agisindan anlamli farklilasma olup olmadiginin belirlenmesi amaciyla yapiimakta
oldugunu, iliskisel tarama arastirmalarinda korelasyon, regresyon ve farkllik testleri kullanilarak iliskinin

nedenleri agiklanmaya ¢ahsildigini belirtmislerdir.
Arastirmanin Varsayimlari

e Arastirma kapsaminda verilerin toplanmasinda kullanilan élgme aracina katilimcilarin ictenlikle cevap
verdikleri,
e Arastirmaya katilan muzik 6gretmeni adaylarinin ¢alismaya gonilli olarak katildiklari ve mizik

O0gretmeni adaylarinin 6lgek maddelerine cevap verebilecek diizeyde olduklari varsayilmaktadir.

Arastirmanin Sinirhliklan

e Orneklem olarak segilen universitelerin Egitim Fakiiltelerine bagh Giizel Sanatlar Egitimi Béliimleri,
Muzik Egitimi Anabilim Dallari ile,

e llgili Anabilim Dallarinda 2019-2020 6gretim yili giiz ve bahar yari yillari ile,

e 2019-2020 egitim 6gretim yili gliz ve bahar yari yilinda 6grenim goéren lisans 1. 2. 3. ve 4. sinif miizik
O0gretmeni adaylari ile,

e Arastirmaile dogrudan ya da dolayl tez, makale, bildiri, seminer ve her tirli ulasilan bilimsel kaynaklar

ile sinirlandiriimistir.

Evren ve Orneklem

Arastirmanin evrenini Tiirkiye’deki Universitelerin Egitim Fakiiltelerine bagh Giizel Sanatlar Egitimi Bolimii
Mizik Egitimi Anabilim Dallari olusturmaktadir. Orneklemini ise, evreni miimkiin oldugunca temsil etmesi
bakimindan Tirkiye’nin 7 farkli cografi bolgesinin her birinden adi gegen anabilim dallarindan birer 6rneklem
secilmistir. Bu Gniversiteler sirasiyla; Marmara Universitesi (Marmara Bolgesi), Mugla Sitki Kogman Universitesi
(Ege Bdlgesi), Mehmet Akif Ersoy Universitesi (Akdeniz Bélgesi), Gazi Universitesi (ic Anadolu Bélgesi), Trabzon
Universitesi (Karadeniz Bélgesi), Atatiirk Universitesi (Dogu Anadolu Bélgesi) ve Harran Universitesi (Giiney
Dogu Anadolu Bolgesi) Mizik Egitimi Anabilim Dallarinda 6g8renim gérmekte olan 1. 2. 3. ve 4. sinif muzik
O6gretmeni adaylarindan olusan 500’0 kadin, 357’si erkek mizik 6gretmeni adayi olmak tizere toplam 857 miizik
dgretmeni adayi olusturmaktadir. Orneklemde yer alan {niversitelerin ilgili anabilim dallarinda &lcek uygulanan
muzik 6gretmeni adaylarinin cinsiyet, sinif, Gniversite ve aylik gelir durumlarina gére dagilimlari tablolar

seklinde asagida verilmistir;

Tablo 1. Miizik Ogretmeni Adaylarinin Cinsiyete Gére Dagilimlari

Cinsiyet Frekans Yizde Kimaulatif Yizde
Erkek 357 41,7 41,7
Kadin 500 58,3 100,0

Toplam 857 100,0
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Olgek uygulanan miizik 6gretmeni adaylarinin cinsiyetlerine gére dagihimlari incelendiginde %58’inin kadin,

%42’sinin erkek oldugu gorilmektedir.

Tablo 2. Miizik Ogretmeni Adaylarinin Siniflarina Gére Dagilimlari

Sinif Frekans Yizde Kumaulatif Yiizde
1 263 30,7 30,7
2 208 24,3 55,0
3 196 22,9 77,8
4 190 22,2 100,0
Toplam 857 100,0

Olgek uygulanan mizik égretmeni adaylarinin 6grenim goérdiikleri siniflara bakildiginda %31’inin 1. Sinif,

%24’Unin 2. Sinif, %23’Gnan 3. Sinif ve % 22’sinin 4. Sinif olarak dagilim gosterdigi gérilmektedir.

Tablo 3. Miizik Ogretmeni Adaylarinin Ogrenim Gérmekte Oldugu Universiteye Gére Dagilimlari

Universite Frekans Yiizde Kiimilatif Yiizde
MAKU 118 13,8 13,8
TU 144 16,8 30,6
MSKU 103 12,0 42,6
MU 106 12,4 55,0
AU 125 14,6 69,5
HU 130 15,2 84,7
GU 131 15,3 100,0
Toplam 857 100,0

Olgek uygulanan miizik gretmeni adaylarinin %17’si Trabzon Universitesi, %15’i Harran Universitesi, %15’i Gazi
Universitesi, %15’i Atatiirk Universitesi, %14’ Mehmet Akif Ersoy Universitesi, %12’si Marmara Universitesi ve
%12’si Mugla Sitki Kogman Universitesi Egitim Fakiiltesi, Giizel Sanatlar Egitimi B&limii, Miizik Egitimi Anabilim

Dali’'nda 6grenim gérmektedirler.

Tablo 4. Mizik Ogretmeni Adaylarinin Aylik Gelir Durumlarina Gére Dagilimlari

Ayhk Gelir Frekans Yizde Kumilatif Yizde
300-599 274 32,0 32,0
600-899 226 26,5 58,3
900-1199 148 17,3 75,6

1200-iizeri 209 24,3 100,0
Toplam 857 100,0

Olgek uygulanan miizik dgretmeni adaylarinin gelir durumlari incelendiginde %32’sinin 300-599TL arasi aylik
gelire sahip olduklari, %27’sinin 600-899TL, %17’sinin 900-1199TL ve %24’(inlin 1200TL ve uzeri ayhk gelire

sahip olduklari belirlenmistir.
Veri Toplama Araglari

Arastirma kapsaminda kullanilan Maslach Titkenmislik Envanteri-Ogrenci Formu Schaufeli ve digerleri (2002)

tarafindan gelistirilen, Capri, Gindiz ve Gokgakan (2011) tarafindan Tiirkgeye uyarlanan Maslach Tikenmislik
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Envanteri-Ogrenci Formu (MTE-OF) likert tipi bir 6lgek olup 13 madde ve 3 alt boyuttan olusmaktadir. Bu alt
boyutlar ders taleplerinin neden oldugu, gesitli yorgunluk ve sikinti durumlarini tanimlayan Tiikkenme (TUK) alt
boyutu 5 maddeden olusurken, 6grencinin derslerinden zihinsel olarak uzaklasma durumlarini tanimlayan
Duyarsizlasma (DUY) alt boyutu 4 maddeden olusmakta, 6grencilerin akademik basari durumlarini isaret
edecek bir bigimde olusturulan Yetkinlik (YET) alt boyutu ise 4 maddeden olusmaktadir. Maslach Tukenmislik
Envanteri-Ogrenci Formu (MTE-OF) calismasinda 5’li derecelendirme (Higcbir Zaman, Bazen, Genellikle, Cogu
Zaman, Her Zaman) bigimi kullaniimistir. Mizik 6gretmeni adaylarinin demografik 6zelliklerine iliskin bilgilerin
Ogrenci Demografik Bilgi Formu ile toplanmistir. Bu bilgi formunda miizik 6gretmeni adaylarinin cinsiyet, egitim

gordlgl niversite, sinif, aylik gelir diizeyleri gibi demografik bilgiler yer almaktadir.
Verilerin Toplanmasi (islem Yolu)

Arastirmanin verilerini toplama islemine gegmeden &nce Mugla Sitki Kogman Universitesi insan Arastirmalari
Etik Komisyonundan gerekli etik izinler 18.10.2019 tarihinde 173 karar sayili rapor ile alinmistir. Gerekli etik izin
alindiktan sonra arastirmanin veri toplama asamasina gecilmistir. Arastirmanin verilerinin toplanmasi
asamasinda 6rneklemde yer alan Universitelerin ilgili anabilim dallarinda, pandemi slirecinin meydana getirdigi
olumsuz durum ve kosullarin da etkisi ile 2019-2020 egitim-6gretim yili giiz ve bahar yariyillarinda Maslach
Tikenmislik Envanteri-Ogrenci Formuélcegi uygulanmis ve arastirma icin gerekli verilerin toplanmasi
saglanmistir. Verilerin toplanmasi pandemi kosullarinin da etkisiyle imkanlarin elverdigi 6l¢lide egitim
O0gretimin yliz ylize devam ettigi anabilim dallarinda 6lgek arastirmaci tarafindan yiiz ylize uygulanmis, pandemi
tedbirlerinin hayata gegiriimesi ve Mart 2020 itibariyla Gniversitelerde uzaktan egitime gecilmesi slireci
sonrasinda internet ve uzaktan iletisim araglari yoluyla dlcekler uygulanmis, verilerin saglkl ve yeterli 6lgide

toplanilmasina 6zen gosterilmistir.

BULGULAR

Birinci Alt Probleme iliskin Bulgular ve Yorumlar

“Mizik 6gretmeni adaylarinin tiikenmislik diizeyleri arasinda cinsiyet degiskenine gére anlamli bir farkhhk var
midir?” sorusuna iliskin bulgular ve yorumlar asagida verilmektedir. Ayrica, 6lgek uygulanan mizik 6gretmeni
adaylarinin cinsiyet degiskeni, Maslach tiikenmislik 6lceginin tikenme, duyarsizlasma ve yetkinlik alt boyutlar

ile karsilastirilmis ve aralarindaki anlamlilik iliskisi tablolar halinde sunulmustur.
Tiikenme Alt Boyutu ile Cinsiyet Degiskenine iliskin Bulgular ve Yorumlar

Tablo 5. Miizik Ogretmeni Adaylarinin Cinsiyetleri ile Tikenme Alt Boyutuna iliskin Varyans Homojenligi ve T-

Testi Sonuglari

Varyans Homojenligi Test T-Testi Sonuglari
F P t df P
Tikenme 3,529 ,061 -2,258 855 ,024
786,752 ,023

(p>0.05)
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Tablo 5 incelendiginde varyanslarin homojenlik testinin anlamlilik degeri p 0,06>0,05 olmasi varyanslarin esit
olarak dagildigini géstermektedir. Ust satira ait olan t-testi p degerini degerlendirildiginde, p (0,02) 0,05’den
kiicik oldugu sonucuna ulasiimistir. Buna gore mizik 6gretmeni adaylarinin tikenme diizeyleri ile cinsiyetleri
arasinda istatistiksel olarak anlamh bir fark oldugu tespit edilmistir. Arastirmaya katilan 500 kadin 6gretmen
adayinin tikenmislik alt boyutuna verdikleri cevaplarin puan ortalamasi 2.342, arastirmaya katilan 357 erkek
o0gretmen adayinin verdikleri cevaplarin puan ortalamasi olan 2,168‘den yiiksek oldugundan dolayi kadin miizik
O0gretmeni adaylarinin erkek muzik 6gretmeni adaylarina gore daha fazla tiikenme egilimi gosterdikleri

bulgusuna ulasiimistir.
Duyarsizlasma Alt Boyutu ile Cinsiyet Degiskenine iliskin Bulgular ve Yorumlar

Tablo 6. Miizik Ogretmeni Adaylarinin Cinsiyetleri ile Duyarsizlasma Alt Boyutuna iliskin Varyans Homojenligi

ve T-Testi Sonuglari

Varyans Homojenligi Test T-Testi Sonuglari
F P T df p
Duyarsizlasma ,406 ,524 -,436 855 ,663
750,054 ,665

(p>0.05)

Tablo 6’ya bakildiginda varyanslarin homojenlik testinin anlamlilik degeri p 0,52>0,05 olmasi varyanslarin esit
olarak dagildigini géstermektedir. Ust satira ait olan t-testi p degerinin (0,67) 0,05’den biiyiik oldugu sonucuna
ulasiimistir. Buna gére muzik 6gretmeni adaylarinin duyarsizlasma dizeyleri ile cinsiyetleri arasinda istatistiksel
olarak anlamli bir fark olmadigi tespit edilmistir. Arastirmaya katilan 500 kadin ve 357 erkek mizik 6gretmeni
adayinin duyarsizlasma alt boyutunu olusturan sorulara kadin 6gretmen adaylarin verdikleri cevaplarin puan
ortalamalari 1.858 oldugu, erkek 6gretmen adaylarin verdikleri cevaplarin ise 1.824 oldugu belirlenmistir. Bu

veriler 1siginda verilen cevaplarin birbirine yakinhgindan dolayi anlamli bir fark olmadigi bulgusuna ulasiimistir.
Yetkinlik Alt Boyutu ile Cinsiyet Degiskenine iliskin Bulgular ve Yorumlar

Tablo 7. Mizik Ogretmeni Adaylarinin Cinsiyetleri ile Yetkinlik Alt Boyutuna iliskin Varyans Homojenligi ve T-

Testi Sonuglari

Varyans Homojenligi Test T-Testi Sonuglari
F P t Df P
Yetkinlik 3,276 ,071 -,918 855 ,359
798,197 ,353

(p>0.05)

Tablo 7’'ye gore varyanslarin homojenlik testinin anlamlilik degeri p 0,07>0,05 olmasi varyanslarin esit olarak
dagildigini géstermektedir. Ust satira ait olan t-testi p degerinin (0,36) 0,05’den biiyiik oldugu sonucuna
ulasilmistir. Buna gore mizik 6gretmeni adaylarinin yetkinlik diizeyleri ile cinsiyetleri arasinda istatistiksel

olarak anlamli bir fark olmadigi bulgusuna ulasiimistir.
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ikinci Alt Probleme iliskin Bulgular ve Yorumlar

“Muzik 6gretmeni adaylarinin tikenmislik dizeyleri arasinda sinif degiskenine gére anlamli bir farklihk var
midir?” sorusuna iliskin bulgular ve yorumlar asagida verilmektedir. Ayrica, 6lgek uygulanan mizik 6gretmeni
adaylarinin sinif degiskeni, Maslach tikenmiglik 6lgeginin tikenme, duyarsizlagma ve yetkinlik alt boyutlari ile

karsilastiriimis ve aralarindaki anlamhlik iligkisi tablolar halinde sunulmustur.
Tiikenme Alt Boyutu ile Sinif Degiskenine iliskin Bulgular ve Yorumlar

Olgek uygulanan miizik 6gretmeni adaylarinin tiikkenme alt boyutu algilari ile sinif degiskeni arasinda anlamli bir
fark olup olmadigini ortaya ¢ikarmak amaci ile yapilan varyans homojenligi testi, ortalama, standart sapma ve

tek yonli varyans (ANOVA) testinden elde edilen bulgular asagidaki tablolarda sunulmustur.

Tablo 8. Miizik Ogretmeni Adaylarinin Siniflari ve Tiikenme Alt Boyutuna iliskin Tek Yénlii Varyans Analizi

(Anova) Sonuglari

Sinif N X SS F P
1 263 2,0829 1,02099 7,094 ,000
Tikenme 2 208 2,2212 1,13680
3 196 2,2888 1,16323
4 190 2,5611 1,10887
Toplam 857 2,2695 1,11423

(p<0.05)

Tablo 8’e gore p degeri (0,00) 0,05’den kiiglik oldugundan dolayi tikenme dizeylerinin mizik 6gretmeni
adaylarinin siniflarina gére anlamli bir fark gosterdigi tespit edilmistir. Bu farkin hangi siniflar arasinda oldugunu

gormek amaciyla uygulanan tukey testine ait bulgular tablo 9’da verilmistir.

Tablo 9. Miizik Ogretmeni Adaylarinin Siniflari ile Tilkenme Alt Boyutuna iliskin Tukey Testi Sonuglari

Sinif (1) Sinif (J) Ortalama Standart Hata P
Farki

1 2 -,13826 ,10230 ,530

3 -,20589 ,10404 ,197

4 -,47816" ,10497 ,000

2 1 ,13826 ,10230 ,530

3 -,06762 ,10975 ,927

Tiikenme 4 -,33990" ,11064 ,012
3 1 ,20589 ,10404 ,197

2 ,06762 ,10975 ,927

4 -,27228 ,11225 ,073

4 1 ,47816" ,10497 ,000

2 ,33990* ,11064 ,012

3 ,27228 ,11225 ,073

Tablo 9'da goriildiigu gibi tukey testi verilerine gore sinif ile tiikenme diizeyleri arasinda anlamli bir fark oldugu
belirlenmistir. 1.siniflar ile 4.siniflar (0,00) ve 2.siniflar ile 4.siniflar arasinda (0,01) tikenme dizeylerinde
anlamh farklar bulunmaktadir. Ayrica sirasiyla 1.siniflarin tiikenme deger ortalamalari 2,08, 2.siniflarin 2,22,
3.siniflarin 2,28 ve 4.siniflarin 2,56 oldugundan dolayl miizik 6gretmeni adaylarinin siniflari arttik¢a tikenme

duzeylerinin arttig1 belirlenmistir.
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Duyarsizlasma Alt Boyutu ile Sinif Degiskenine iliskin Bulgular ve Yorumlar

Miuzik 6gretmeni adaylarinin duyarsizlasma ile sinif degiskeni arasinda anlamh bir fark olup olmadigini ortaya
¢cikarmak amaci ile yapilan tek yonliu varyans (ANOVA) testinden elde edilen bulgular asagidaki tablolarda

sunulmugtur.

Tablo 10. Miizik Ogretmeni Adaylarinin Siniflari ve Duyarsizlasma Alt Boyutuna iliskin Tek Yénlii Varyans

Analizi (Anova) Sonuglari

Sinif N X SS F P
1 263 1,5209 1,02825 17,689 ,000
Duyarsizlasma 2 208 1,7512 1,05538
3 196 2,0115 1,18465
4 190 2,2224 1,06512
Toplam 857 1,8445 1,11153

(p<0.05)

Tablo 10’a gére p degeri (0,00) 0,05’den kiglk oldugundan mizik 6gretmeni adaylarinin siniflari ile
duyarsizlasma dizeyleri arasinda anlamh bir fark oldugu tespit edilmistir. Bu farkin hangi siniflar arasinda

oldugunu gérmek amaciyla uygulanan tukey testine ait bulgular tablo 11’de verilmistir.

Tablo 11. Miizik Ogretmeni Adaylarinin Siniflari ile Duyarsizlasma Alt Boyutuna iligskin Tukey Testi Sonuglari

Sinif (1) Sinif (J) Ortalama Standart Hata P
Farki

1 2 -,23029 ,10025 ,099

3 -,49057" ,10195 ,000

4 -,70146" ,10287 ,000

2 1 ,23029 ,10025 ,099

3 -,26028 ,10755 ,074

Duyarsizlasma 4 -,47117* ,10842 ,000
3 1 ,49057" ,10195 ,000

2 ,26028 ,10755 ,074

4 -,21089 ,10999 ,221

4 1 ,70146" ,10287 ,000

2 47117 ,10842 ,000

3 ,21089 ,10999 ,221

Tablo 11’de goriildigi gibi tukey testi verileri incelendiginde sinif ile duyarsizlasma diizeyleri arasinda anlamli
bir fark oldugu belirlenmistir. 1.siniflar ile 3.siniflar (0,00), 1.siniflar ile 4.siniflar (0,00) ve 2.siniflar ile 4.siniflar
arasinda (0,00) duyarsizlasma diizeylerinde anlamli farklar bulunmaktadir. 1.siniflarin duyarsizlasma deger
ortalamalari sirasiyla 1,52, 2.siniflarin 1,75, 3.siniflarin 2,01 ve 4.siniflarin 2,22 oldugundan dolayr muzik

o6gretmeni adaylarinin siniflari arttikga duyarsizlasma diizeylerinin arttig belirlenmistir.
Yetkinlik Alt Boyutu ile Sinif Dediskenine iliskin Bulgular ve Yorumlar

Mizik 6gretmeni adaylarinin yetkinlik ile sinif degiskeni arasinda anlamli bir fark olup olmadigini ortaya
¢ikartmak amaci ile yapilan varyans homojenligi testi, ortalama, standart sapma ve tek yonli varyans (ANOVA)

testinden elde edilen bulgular asagidaki tablolarda sunulmustur.
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Tablo 12. Miizik Ogretmeni Adaylarinin Siniflari ve Yetkinlik Alt Boyutuna iliskin Tek Yénlii Varyans Analizi

(Anova) Sonuglari

Sinif N X SS F P
1 263 2,4468 ,94557 12,776 ,000
2 208 2,9219 ,84497
Yetkinlik 3 196 2,7908 ,99014
4 190 2,8461 ,86008
Toplam 857 2,7293 ,93296

(p<0.05)

Tablo 12 incelendiginde p degeri (0,00) 0,05’den kiigiik oldugundan dolayimiizik 6gretmeni adaylarinin siniflari
ile yetkinlik alt boyutu arasinda anlamh bir fark oldugu tespit edilmistir. Bu farkin hangi siniflar arasinda

oldugunu gormek amaciyla uygulanan tukey testine ait bulgular tablo 13’de verilmistir.

Tablo 13. Miizik Ogretmeni Adaylarinin Siniflari ile Yetkinlik Alt Boyutuna iliskin Tukey Testi Sonuglari

Sinif (1) Sinif (J) Ortalama Standart Hata P
Farki

1 2 -,47511" ,08484 ,000

3 -,34405" ,08627 ,000

4 -,39928" ,08705 ,000

2 1 ,47511" ,08484 ,000

3 ,13106 ,09101 ,475

Yetkinlik 4 ,07582 ,09175 ,842
3 1 ,34405” ,08627 ,000

2 -, 13106 ,09101 ,475

4 -,05524 ,09308 ,934

4 1 ,39928" ,08705 ,000

2 -,07582 ,09175 ,842

3 ,05524 ,09308 ,934

Tablo 13 incelendiginde tukey testi verilerine gore sinif ile yetkinlik diizeyleri arasinda anlamli bir fark oldugu
belirlenmistir. Buna gore; 1.siniflar 2,44 deger ortalamasi ile diger siniflara gore kendilerini daha az yetkin
gormektedirler. Bu deger ikinci siniflar igin 2,92, Gglincu siniflar igin 2,79 ve dérdiinct siniflar igin 2.84’tur.
Yetkinlik alt boyutu tikenme ve duyarsizlasma alt boyutundan farkli olarak olumlu yapida sorulardan
olustugundan dolayi ortalama degerleri arttikga tikenmislik ve duyarsizlasma egilimi degil yetkinlik egiliminin

arttigi sdylenebilir.
Uglincii Alt Probleme iliskin Bulgular ve Yorumlar

“Muzik 6gretmeni adaylarinin tiikenmislik dlizeyleri arasinda tniversite degiskenine gére anlamli bir farkhlik
var midir?” sorusuna iliskin bulgular ve yorumlar asagida verilmektedir. Ayrica, 6lcek uygulanan miuzik
o0gretmeni adaylarinin lniversite degiskeni, Maslach tiikenmislik 6lceginin tiikenme, duyarsizlasma ve yetkinlik

alt boyutlari ile karsilastirilmis ve aralarindaki anlamlilik iliskisi tablolar halinde sunulmustur.
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Tiikenme Alt Boyutu ile Universite Dediskenine iliskin Bulgular ve Yorumlar

Muzik 6gretmeni adaylarinin tikenme ile Gniversite degiskeni arasinda anlamli bir fark olup olmadigini ortaya
cikarmak amaci ile yapilan varyans homojenligi testi, ortalama, standart sapma ve tek yonli varyans (ANOVA)

testinden elde edilen bulgular asagidaki tablolarda sunulmustur.

Tablo 14. Miizik Ogretmeni Adaylarinin Ogrenim Gérmekte Olduklari Universite ve Tiikenme Alt Boyutuna

iliskin Tek Y6nli Varyans Analizi (Anova) Sonuglari

Universite N X SS F P

MAKU 118 2,8966 ,90232 39,080 ,000
TO 144 2,4847 1,11433
MSKU 103 2,9689 1,01199
Tukenme MU 106 2,5755 ,97461
AU 125 1,6816 ,86064
HU 130 1,8446 1,04303
GU 131 1,6534 ,97565
Toplam 857 2,2695 1,11423

(p<0.05)

Tablo 14’e bakildiginda p degeri (0,00) 0,05’den kiigik oldugundan dolayr muzik 6gretmeni adaylarinin
okuduklari tiniversite ile tikenme diizeyleri arasinda anlamli bir fark oldugu tespit edilmistir. Bu farkin hangi

okullar arasinda oldugunu gormek amaciyla uygulanan tukey testine ait bulgular tablo 15’de verilmistir.

Tablo 15. Miizik Ogretmeni Adaylarinin Ogrenim Gérmekte Olduklari Universite ile Tiikenme Alt Boyutuna

iliskin Tukey Testi Sonuglari

Universite(l) Universite(J) Ortalama Standart P
Farki Hata
MAKU TU ,41189° 112292 ,015
MSKU -,07232 ,13349 ,998
MU ,32114 ,13247 ,190
AU 1,21501" ,12706 ,000
HU 1,05199" ,12587 ,000
GU 1,24318" ,12564 ,000
TU MAKU -,41189" ,12292 ,015
MSKU -,48421" ,12775 ,003
MU -,09075 ,12669 ,992
AU ,80312" ,12102 ,000
HUO ,64011" ,11976 ,000
GU ,83129" ,11952 ,000
MSKU MAKU ,07232 ,13349 ,998
TO ,48421" ,12775 ,003
MU ,39346 ,13696 ,063
AU 1,28733" ,13173 ,000
HU 1,12432" ,13058 ,000
GU 1,31550" ,13036 ,000
MU MAKU -,32114 ,13247 ,190
TU ,09075 ,12669 ,992
MSKU -,39346 ,13696 ,063
AU ,89387" ,13071 ,000
Titkenme HU ,73086° ,12955 ,000
GU ,92204" ,12933 ,000
AU MAKU -1,21501" ,12706 ,000
TO -,80312" ,12102 ,000
MSKU -1,28733" ,13173 ,000
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HU

GU

MU
HU
GU
MAKU
TU
MSKU
MU
AU
GU
MAKU
TU
MSKU
MU
AU
HU

-,89387"
-,16302
,02816

-1,05199"

-,64011"

-1,12432"

-,73086"
,16302
,19118

-1,24318"

-,83129"

-1,31550"

-,92204"
-,02816
-,19118

,13071
,12401
,12377
,12587
,11976
,13058
,12955
,12401
,12255
,12564
,11952
,13036
,12933
,12377
,12255

,000
,845
1,000
,000
,000
,000
,000
,845
,708
,000
,000
,000
,000
1,000
,708

Tablo 15’'de goruldiigi gibi tukey testine gore Universite ile tikenme dizeyleri arasinda anlamh bir fark oldugu

belirlenmistir. Elde edilen veriler isiginda Gazi U. , Atatiirk U. ve Harran U.’nde 6grenim géren miizik 6gretmeni

adaylarinin tiikenme egilimlerinin disiik oldugu, Trabzon U. ve Marmara U.’nde &grenim goéren mizik

O0gretmeni adaylarinin tiikenme deger ortalamalarinin sirasiyla 2,48 ve 2,57 degere sahip oldugu, Mehmet Akif

Ersoy U. ile Mugla Sitki Kogman U.’de &grenim gdren miizik dgretmeni adaylarinin titkenme egilimlerinin 2,89

ve 2,96 puan ortalamasi degerleri ile arastirmaya katilan Universiteler arasinda en fazla tilkenme egiliminin

goruldugu Universiteler oldugu soylenebilir.

Duyarsizlasma Alt Boyutu ile Universite Degiskenine iliskin Bulgular ve Yorumlar

Muzik 6gretmeni adaylarinin duyarsizlasma ile tniversite degiskeni arasinda anlamli bir fark olup olmadigini

ortaya cikarmak amaci ile yapilan varyans homojenligi testi, ortalama, standart sapma ve tek yonll varyans

(ANOVA) testinden elde edilen bulgular asagidaki tablolarda sunulmustur.

Tablo 16. Mizik Ogretmeni Adaylarinin Ogrenim Gérmekte Universite ve Duyarsizlasma Alt Boyutuna iliskin

Tek Yonlu Varyans Analizi (Anova) Sonuglari

Universite N X SS F P

MAKU 118 2,4343 ,94305 30,526 ,000
TO 144 2,0122 1,17533
MSKU 103 2,3107 ,87340
Duyarsizlagsma MU 106 2,3042 ,98138
AU 125 1,2360 ,92420
HU 130 1,4731 1,06123
GU 131 1,3397 1,03174
Toplam 857 1,8445 1,11153

(p<0.05)

Tablo 16'ya gore p degeri (0,00) 0,05’den kiiclik oldugundan dolayr mizik 6gretmeni adaylarinin 6grenim

gormekte Universite ile duyarsizlasma dizeyleri arasinda anlamh bir fark oldugu tespit edilmistir. Bu farkin

hangi okullar arasinda oldugunu gérmek amaciyla uygulanan tukey testine ait bulgular tablo 17’de verilmistir.
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Tablo 17. Miizik Ogretmeni Adaylarinin Ogrenim Gérmekte Olduklari Universite ile Duyarsizlasma Alt

Boyutuna iliskin Tukey Testi Sonuglar

Universite(l) Universite(J) Ortalama Standart Hata P
Farki
MAKU TU ,42217" ,12563 ,014
MSKU ,12364 ,13643 ,972
MU ,13008 ,13540 ,962
AU 1,19832" ,12986 ,000
HU ,96125" ,12864 ,000
GU 1,09463" ,12841 ,000
TU MAKU -,42217* ,12563 ,014
MSKU -,29853 ,13056 ,252
MU -,29209 ,12948 ,267
AU ,77615" ,12368 ,000
HU ,53908" ,12240 ,000
GU ,67246" ,12216 ,000
MSKU MAKU -,12364 ,13643 1972
TU ,29853 ,13056 ,252
MU ,00643 ,13998 1,000
AU 1,07468" ,13464 ,000
HOU ,83760" ,13346 ,000
Duyarsizlasma ) U ,97098" 13324 ,000
MU MAKU -,13008 ,13540 ,962
TO ,29209 ,12948 ,267
MSKU -,00643 ,13998 1,000
AU 1,06825" ,13359 ,000
HOU ,83117" ,13241 ,000
GU ,96455" ,13218 ,000
AU MAKU -1,19832" ,12986 ,000
TU -,77615" ,12368 ,000
MSKU -1,07468" ,13464 ,000
MU -1,06825" ,13359 ,000
HU -,23708 ,12674 ,501
GU -,10369 ,12650 ,983
HU MAKU -,96125" ,12864 ,000
TU -,53908" ,12240 ,000
MSKU -,83760" ,13346 ,000
MU -,83117* ,13241 ,000
AU ,23708 112674 /501
GU ,13338 ,12525 ,938
GU MAKU -1,09463" ,12841 ,000
TO -,67246" ,12216 ,000
MSKU -,97098" ,13324 ,000
MU -,96455" ,13218 ,000
AU ,10369 ,12650 ,983
HU -,13338 ,12525 ,938

Tablo 17’de gorildugi gibi tukey testine gére Universite ile duyarsizlasma diizeyleri arasinda anlamh bir fark
oldugu belirlenmistir. Bu farkin MAKU ile TU, AU, HU ve GU arasinda; TU ile MAKU, AU, HU ve GU arasinda;
MSKU ile AU, HU ve GU arasinda; MU ile AU, HU ve GU arasinda anlamli farkliliklar bulunmaktadir. Atatiirk U.,
Gazi U. ve Harran U.’si miizik 6gretmeni adaylarinin duyarsizlasma deger ortalamalari sirasiyla 1,23-1,33-
1,47’tur. Atatiirk U. , Gazi U. ve Harran U.’de 6grenim géren miizik 6gretmeni adaylari en az duyarsizlasma

egilimi gosterirken, 2,43 ile en yiiksek deger ortalamasina sahip olan Mehmet Akif Ersoy U.de 6grenim
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gormekte olan mizik O0gretmeni adaylarinin ise arastirmaya katilan Universiteler arasindan en fazla

duyarsizlasma egilimi gosterdigi bulgusuna ulasiimistir.
Yetkinlik Alt Boyutu ile Universite Degiskenine iliskin Bulgular ve Yorumlar

Miizik 6gretmeni adaylarinin tikenmislik dizeylerine iligkin yetkinlik alt boyutu ile tiniversite degigkeni arasinda
anlamli bir fark olup olmadigini ortaya ¢ikarmak amaci ile yapilan tek yonlii varyans (ANOVA) testinden elde
edilen bulgular asagidaki tablolarda sunulmustur.

Tablo 18. Miizik Ogretmeni Adaylarinin Ogrenim Gérmekte Olduklar Universite ve Yetkinlik Alt Boyutuna
iliskin Tek Y6nli Varyans Analizi (Anova) Sonuglari

Universite N X SS F p

MAKU 118 3,0403 175247 44,815 ,000
TU 144 2,9653 ,98441
MSKU 103 3,2840 ,82623
Yetkinlik MU 106 3,3066 ,78246
AU 125 2,2440 ,77607
HU 130 2,2231 ,77837
GU 131 2,2519 ,75670
Toplam 857 2,7293 ,93296

(p<0.05)

Tablo 18 incelendiginde p degeri (0,00) 0,05'den kiicik oldugundan dolayi mizik 6gretmeni
adaylarininokuduklari Gniversite ile yetkinlik diizeyleri arasinda anlamli bir fark oldugu tespit edilmistir. Bu
farkin hangi okullar arasinda oldugunu gérmek amaciyla uygulanan tukey testine ait bulgular tablo 19’da
verilmistir.

Tablo 19. Miizik Ogretmeni Adaylarinin Ogrenim Gérmekte Olduklari Universite ile Yetkinlik Alt Boyutuna
iliskin Tukey Testi Sonuglari

Universite(l) Universite(J) Ortalama Standart Hata P
Farki
MAKU TO ,07498 ,10133 ,990
MSKU -,24373 ,11004 ,288
MU -,26635 ,10920 ,184
AU ,79625" ,10474 ,000
HU ,81718" ,10376 ,000
Yetkinlik ) U ,78835" ,10357 ,000
TU MAKU -,07498 ,10133 ,990
MSKU -,31870" ,10531 ,041
MU -,34133" ,10443 ,019
AU ,72128" ,09976 ,000
HU ,74220" ,09872 ,000
GU ,71337* ,09853 ,000
MSKU MAKU ,24373 ,11004 ,288
TU ,31870" ,10531 ,041
MU -,02262 ,11290 1,000
AU 1,03998" ,10859 ,000
HU 1,06090" ,10764 ,000
GU 1,03207" ,10746 ,000
MU MAKU ,26635 ,10920 ,184
TU ,34133" ,10443 ,019
MSKU ,02262 ,11290 1,000
AU 1,06260" ,10775 ,000
HU 1,08353" ,10679 ,000
GU 1,05470" ,10661 ,000
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AU MAKU -,79625" ,10474 ,000
Yetkinlik TU -,72128" ,09976 ,000
MSKU -1,03998" ,10859 ,000

MU -1,06260" ,10775 ,000

HU ,02092 ,10222 1,000

GU -,00791 ,10203 1,000

HU MAKU -,81718" ,10376 ,000
TU -,74220" ,09872 ,000

MSKU -1,06090" ,10764 ,000

MU -1,08353" ,10679 ,000

AU -,02092 ,10222 1,000

GU -,02883 ,10102 1,000

GU MAKU -,78835" ,10357 ,000
TU -,71337" ,09853 ,000

MSKU -1,03207" ,10746 ,000

MU -1,05470" ,10661 ,000

AU ,00791 ,10203 1,000

HU ,02883 ,10102 1,000

Tablo 19’a gore tukey testi verileri Universite ile yetkinlik dizeyleri arasinda anlamh bir fark oldugunu
gostermektedir. Bu farkin MAKU ile AU, HU, GU arasinda; TU ile MSKU, MU, AU, HU ve GU arasinda; MSKU ile
TU, AU, HU ve GU arasinda; MU ile TU, AU, HU ve GU arasinda anlamli farkliliklar vardir. Yetkinlik alt 6lgeginin
en disiik deger ortalamasi 2,22 ile Harran Universitesi oldugu icin bu iniversitede dgrenim géren miizik
O0gretmeni adaylari diger Universitelere oranla dusik oranda kendilerini yetkin gorduikleri, 3.30 deger
ortalamasi ile Marmara Universitesi ise arastirmaya katilan lniversiteler arasinda kendilerini yiiksek oranda

yetkin géren mizik 6gretmeni adaylari oldugu séylenebilir.
Dordiincii Alt Probleme iliskin Bulgular ve Yorumlar

“Muzik 6gretmeni adaylarinin tikenmislik diizeyleri arasinda aylik gelir durumu degiskenine gére anlamli bir
farklilik var midir?” sorusuna iliskin bulgular ve yorumlar asagida verilmektedir. Ayrica, dlcek uygulanan muzik
o6gretmeni adaylarinin ayhk gelir durumu degiskeni, Maslach tikenmislik 6lceginin tikenme, duyarsizlasma ve

yetkinlik alt boyutlariile karsilastirilmis ve aralarindaki anlamlilik iliskisi tablolar halinde sunulmustur.
Tiikenme Alt Boyutu ile Aylik Gelir Durumu Degiskenine iliskin Bulgular ve Yorumlar

Miizik 6gretmeni adaylarinin tikenme ile aylik gelir durumu degiskeni arasinda anlamli bir fark olup olmadigini
ortaya cikarmak amaci ile yapilan varyans homojenligi testi, ortalama, standart sapma ve tek yénli varyans
(ANOVA) testinden elde edilen bulgular asagidaki tablolarda sunulmustur.

Tablo 20. Miizik Ogretmeni Adaylarinin Aylik Gelir Durumu ve Tiikkenme Alt Boyutuna iliskin Tek Yonli
Varyans Analizi (Anova) Sonuglari

Aylik Gelir X SS F P
N
300TL-599TL 274 2,0270 1,05122 6,813 ,000
600TL-899TL 226 2,4159 1,07980
900TL-1199TL 148 2,4189 1,10271
Tikenme 1200TL-{izeri 209 2,3234 1,19110
Toplam 857 2,2695 1,11423

(p<0.05)
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Tablo 20’ye gore p degeri (0,00) 0,05’den kigik oldugundan dolayi tiikenme diizeylerinin mizik 6gretmeni
adaylarinin ayhk gelir durumuna goére anlamli bir fark gosterdigi tespit edilmistir. Bu farkin hangi gruplar

arasinda oldugunu gérmek amaciyla uygulanan tukey testine ait bulgular tablo 21’de verilmistir.

Tablo 21. Miizik Ogretmeni Adaylarinin Aylik Gelir Durumu ile Tiikenme Alt Boyutuna iligkin Tukey Testi

Sonuglari
Gelir(l) Gelir (J) Ortalama Standart Hata P
Farki
300-599 600-899 -,13826 ,10230 ,530
900-1199 -,20589 ,10404 ,197
1200 ve + -,47816" ,10497 ,000
600-899 300-599 ,13826 ,10230 ,530
900-1199 -,06762 ,10975 ,927
Tikenme 1200 ve + -,33990* ,11064 ,012
900-1199 300-599 ,20589 ,10404 ,197
600-899 ,06762 ,10975 ,927
1200 ve + -,27228 ,11225 ,073
1200 ve + 300-599 ,47816" ,10497 ,000
600-899 ,33990" ,11064 ,012
900-1199 ,27228 ,11225 ,073

Tablo 21’e ait tukey testi verilerine gore aylik gelir durumu ile tikenme diizeyleri arasinda anlamli bir fark
oldugu belirlenmistir. Grup ortalamalarinin farklilasmasinda etkili olan diizey 300-599 TL'dir. Tum gelir
seviyeleriile anlamli olarak farkhlasmistir. En diisiik tiikenme egilimine sahip olan grubun aylik 300-599 TL geliri
olan mizik 6gretmeni adaylarinin tikenme deger ortalamalari 2,02’dir. En ¢ok tilkenme egilimi gésteren grup
ise 2,41 deger ortalamasi ile aylik 900-1199 TL gelire sahip olan mizik 6gretmeni adaylari oldugu bulgusuna

ulasilmistir.
Duyarsizlasma Alt Boyutu ile Aylik Gelir Durumu Degiskenine iliskin Bulgular ve Yorumlar

Mizik 6gretmeni adaylarinin duyarsizlasma ile ayhk gelir durumu degiskeni arasinda anlamli bir fark olup
olmadigini ortaya ¢ikarmak amaci ile yapilan varyans homojenligi testi, ortalama, standart sapma ve tek yonla

varyans (ANOVA) testinden elde edilen bulgular asagidaki tablolarda sunulmustur.

Tablo 22. Mizik Ogretmeni Adaylarinin Aylik Gelir Durumu ve Duyarsizlasma Alt Boyutuna iliskin Tek Y&nli

Varyans Analizi (Anova) Sonuglari

Aylk Gelir N X SS F P
300-599 274 1,6150 ,98432 5,906 ,001
Duyarsizlasma 600-899 226 1,9701 1,18600
900-1199 148 1,9679 1,05474
1200-uzeri 209 1,9222 1,18392
Toplam 857 1,8445 1,11153

(p<0.05)
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Tablo 22’ye gore p degeri (0,001) 0,05’den kiguk oldugundan dolayr duyarsizlasma dizeylerinin mizik
o0gretmeni adaylarinin aylik gelir durumuna gore anlamli bir fark gosterdigi tespit edilmistir. Bu farkin hangi

gruplar arasinda oldugunu gérmek amaciyla uygulanan tukey testine ait bulgular tablo 23’de verilmistir.

Tablo 23. Miizik Ogretmeni Adaylarinin Aylik Gelir Durumu ile Duyarsizlasma Alt Boyutuna iliskin Tukey Testi

Sonuglari
Gelir(l) Gelir (J) Ortalama Standart Hata P
Farki

300-599 600-899 -,35517" ,09903 ,002
900-1199 -,35294* ,11243 ,009

1200 ve + -,30729" ,10122 ,013

600-899 300-599 ,35517" ,09903 ,002
900-1199 ,00223 ,11654 1,000

Duyarsizlasma 1200 ve + ,04788 ,10576 ,969
900-1199 300-599 ,35294" ,11243 ,009
600-899 -,00223 ,11654 1,000

1200 ve + ,04566 ,11840 ,981

1200 ve + 300-599 ,30729" ,10122 ,013
600-899 -,04788 ,10576 ,969

900-1199 -,04566 ,11840 ,981

Tablo 23’de gorildugi gibi tukey testi verilerine gore aylk gelir durumu ile duyarsizlasma diizeyleri arasinda
anlamh bir fark oldugu belirlenmistir. Grup ortalamalarinin farklilasmasinda etkili olan diizey 300-599 TL'dir.
Tim gelir seviyeleri ile anlamh olarak farklilasmistir. En dusik duyarsizlasma egilimine sahip olan grubun ayhk
300-599 TL geliri olan muzik 6gretmeni adaylarinin duyarsizlasma deger ortalamalan 1,61'dir. En ¢ok
duyarsizlasma egilimi gosteren grup ise 1,97 deger ortalamasi ile aylik 600-899 TL gelire sahip olan mizik

6gretmeni adaylari oldugu bulgusuna ulasiimistir.
Yetkinlik Alt Boyutu ile Aylik Gelir Durumu Dediskenine iliskin Bulgular ve Yorumlar

Miuzik 6gretmeni adaylarinin yetkinlik ile aylik gelir durumu degiskeni arasinda anlamh bir fark olup olmadigini
ortaya ¢ikarmak amaci ile yapilan varyans homojenligi testi, ortalama, standart sapma ve tek yonli varyans

(ANOVA) testinden elde edilen bulgular asagidaki tablolarda sunulmustur.

Tablo 24. Mizik Ogretmeni Adaylarinin Aylik Gelir Durumu ve Yetkinlik Alt Boyutuna iliskin Tek Y&nlii Varyans

Analizi (Anova) Sonuglari

Ayhk Gelir N X SS F P
300-599 274 2,5347 ,85789 9,867 ,000
600-899 226 2,7058 ,97993
Yetkinlik 900-1199 148 3,0321 ,93509
1200-uzeri 209 2,7955 ,91612
Toplam 857 2,7293 ,93296

(p<0.05)
Tablo 24’e gorep degeri (0,00) 0,05’den kiciik oldugundan dolay yetkinlik diizeylerinin mizik 6gretmeni

adaylarinin aylik gelir durumuna gore anlamh bir fark gosterdigi tespit edilmistir. Bu farkin hangi gruplar

arasinda oldugunu gérmek amaciyla uygulanan tukey testine ait bulgular tablo 25’de verilmistir.
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Tablo 25. Miizik Ogretmeni Adaylarinin Aylik Gelir Durumu ile Yetkinlik Alt Boyutuna iligkin Tukey Testi

Sonuglari
Gelir(l) Gelir (J) Ortalama Standart Hata P
Farki

300-599 600-899 -,17108 ,08256 ,163
900-1199 -,49742" ,09373 ,000

1200 ve + -,26078" ,08438 ,011

600-899 300-599 ,17108 ,08256 ,163
900-1199 -,32634" ,09716 ,005

Yetkinlik 1200 ve + -,08970 ,08817 ,739
900-1199 300-599 ,49742" ,09373 ,000
600-899 ,32634" ,09716 ,005

1200 ve + ,23664 ,09871 ,078

1200 ve + 300-599 ,26078" ,08438 ,011
600-899 ,08970 ,08817 ,739

900-1199 -,23664 ,09871 ,078

Tablo 25’de gorildiigi gibi tukey testi verilerine gore aylik gelir durumu ile yetkinlik diizeyleri arasinda anlamli
bir fark oldugu belirlenmistir. Mizik 6gretmeni adaylarinin yetkinlik diizeylerinin belirlenmesinde gelir
durumunun grup ortalamalari anlamli 6l¢lide farklilasmaktadir. Grup ortalamalarini farklilastiran diizeyler, 300-
599TL ile 900-1199TL ve 1200TL {izeri; 600-899TL ile 900-1199TL arasindadir. Yetkinlik deger ortalamasi 2,54 ile
aylik geliri 300-599TL olan mizik 6gretmeni adaylari yetkinlik olarak en disiik seviyedeyken, ayhk geliri 900-

1199TL arasinda olan mizik 6gretmeni adaylarinin 3,03 ile en ylksek yetkinlik egilimi gosterdikleri soylenebilir.
SONUCG ve TARTISMA
Birinci Alt Probleme iliskin Sonuglar

“Muzik 6gretmeni adaylarinin tilkenmislik diizeyleri arasinda cinsiyet degiskenine gore anlamli bir farklilik var
midir?” sorusunun istatistiksel analizler i1siginda ulasilan sonuglar tikenme, duyarsizlasma ve yetkinlik alt
boyutlarinda élgilmustir. Tikenme alt boyutu t-testi p degeri (0,024), duyarsizlasma alt boyutu t-testi p degeri
(0,663), yetkinlik alt boyutu t-testi p degeri (0,359) oldugu belirlenmis ve tikenme alt boyutu ile cinsiyet
degiskeni arasinda istatistiksel olarak anlamli bir fark oldugu, kadin mizik 6gretmeni adaylarinin erkek mizik
O0gretmeni adaylarina oranla daha fazla tikenme egilimi gosterdikleri sonucu elde edilmistir. Kadin mizik
O0gretmeni adaylarinin erkek mizik 6gretmeni adaylarina oranla daha fazla tikenme egilimi gostermeleri
kadinlardaki duygusal yogunlugun, is sorumlulugunun ve hayata daha fazla disipliner sekilde yaklasmalarindan
kaynakli olabilecegi distnilmektedir. Duyarsizlasma ve yetkinlik alt boyutlarinda ise anlamli bir farka

ulasilamamistir.
ikinci Alt Probleme iliskin Sonuglar

“Muzik 6gretmeni adaylarinin tikenmislik dlzeyleri arasinda sinif degiskenine gére anlamh bir farklilik var
midir?” sorusunun istatistiksel analizler i1siginda ulasilan sonuglar tilkenme, duyarsizlasma ve yetkinlik alt

boyutla-rinda 6lgilmustir. Arastirmaya katilan mizik 6gretmeni adaylarinin sinif dizeylerinin anlaml bir
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sekilde farklilasip farkhlasmadigini test etmek amaciyla Anova testi uygulanmistir. Analiz sonucunda miuzik
o6gretmeni adaylarinin siniflarina gore tilkenme, duyarsizlasma ve yetkinlik alt boyutlarinda anlamh farkhlik
oldugu sonucu tespit edilmistir. Tukey testi sonuglarina gére miizik 6gretmeni adaylarinin sinif kademesi artikga
tiikenme diizeylerinin de artig1 ve bu sonug dogrultusunda 4.sinifta okuyan miizik 6gretmeni adaylarinin diger
siniflardaki muizik 6gretmeni adaylarina gére daha fazla tilkenme ve duyarsizlagma egilimi gosterdigi, 2.sinifta
okuyan miuzik O6gretmeni adaylarinin ise digerlerine goére daha fazla yetkinlik egilimi gostererek grup

ortalamalarini anlamli olarak farkhlastirdigi sonucuna ulasiimigtir.
Ugiincii Alt Probleme iliskin Sonuglar

“Muzik 6gretmeni adaylarinin tikenmislik diizeyleri arasinda Universite degiskenine gére anlamli bir farklilik
var midir?” sorusunun istatistiksel analizler 1siginda ulasilan sonugclar tikenme, duyarsizlasma ve yetkinlik alt
boyutlarinda olgllmistir. Arastirmaya katilan miizik 6gretmeni adaylarinin, okuduklari iniversite degiskeninin
anlamli bir sekilde farklilagip farklilasmadigini test etmek amaciyla Anova testi uygulanmigtir. Analiz sonucunda
muzik 6gretmeni adaylarinin okuduklari iniversiteye gore tiikenme, duyarsizlasma ve yetkinlik alt 6lgeklerinde
anlamli fark bulunmustur. En fazla tiikenme egilimi gdsteren Universite; MSKU (X=2,9689), en fazla
duyarsizlasma egilimi gdsteren Universite; MAKU (X=2,4343) ve en fazla yetkinlik egilimi gdsteren tiniversite ise
MU (3,3066) oldugu sonuclarina ulasilmistir. Bu sonugclar incelendiginde; Tiirkiye’de kurulmus en eski ve kdkli
muzik 6gretmenligi yetistiren programlarin basinda gelen ve yetkinlik agisindan incelendiginde 6rneklemde yer
alan koklu Universitelerin yetkinlik alt boyutu ortalamalari beklenildigi gibi siralanmaktadir. Buradan yola
cikilarak akademik olarak uzun siredir faaliyetlerini sirdiren Gniversitelerin ilgili bolimlerindeki mizik
O0gretmeni adaylari yeni kurulan Universitelerin ilgili boliumlerindeki mizik 6gretmeni adaylarina oranla

kendilerini daha fazla yetkin hissettikleri ve bunun dogal bir sonug oldugu dustnilebilir.
Dérdiincii Alt Probleme iligkin Sonuglar

“Muzik 6gretmeni adaylarinin tikenmislik dizeyleri arasinda aylik gelir durumu degiskenine gére anlamh bir
farklilik var midir?” sorusunun istatistiksel analizler i1si§inda ulasilan sonuglar tilkenme, duyarsizlasma ve
yetkinlik alt boyutlarinda 6lgllmustir. Arastirmaya katilan miizik 6gretmeni adaylarinin, gelir durumu
dizeylerinin anlamh bir sekilde farklilasip farklilasmadigini test etmek amaciyla Anova testi uygulanmistir.
Analiz sonucunda mizik 6gretmeni adaylarinin gelir durumuna goére tilkenme, duyarsizlasma ve yetkinlik alt
Olgeklerinde anlamli farkliliklar oldugu sonuglari elde edilmistir. 300-599 TL gelire sahip miizik 6gretmeni
adaylari en az tikenme ve duyarsizlasma egilimi gosterirken, 900-1199 TL gelire sahip mizik 6gretmeni adaylari
ise en fazla yetkinlik egilimi gdsteren grup olarak farkhlik yarattigi sonucuna ulasiimistir. Bu sonuglar 1si1ginda
disik gelir diizeyine sahip mizik 6gretmeni adaylarinin gelecek beklentileri, aileye duyulan sorumluluk, lisans
egitimlerini zamaninda tamamlamak ve ekonomik gelir elde edebilme ¢abasi, ekonomik kaygilar, mesleklerine
atanamama ve basaramama endiseleri vb. bircok psikolojik, duygusal, sosyolojik ve ekonomik nedenlerden
kaynakli olabilecegi diistiniilebilir. Bunun yaninda yiiksek gelire sahip miizik 6gretmeni adaylarinin ise ekonomik

ve sosyal imkanlarinin yiksek olmasindan kaynakli 6zgiivenleri, calisma ortami, materyal, arag gereg, donanim
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yonleriyle yeterli kadar maddi kaynaklara sahip olmasi, gelecek endiselerinin diger gelir gruplarina oranla daha
disik olmasi yuksek gelire sahip mizik 6gretmeni adaylarini daha fazla kendilerini yetkin hissedebilmelerine

neden olabilecegi duslnilebilir.
Birinci Alt Probleme iliskin Tartisma

Miizik 6gretmeni adaylarinin tikenmislik dizeyleri arasinda cinsiyet degiskenine gére anlamli bir fark olup
olmadigi 6lgildigiinde, mizik 6gretmeni adaylarinin tikenme dizeyleri ile cinsiyetleri arasinda istatistiksel
olarak anlamli bir fark oldugu ve kadin 6gretmen adaylarinin, erkek 6gretmen adaylarina oranla daha fazla
tikenme egilimi gosterdikleri sonucuna ulasilmistir. Duyarsizlasma ve yetkinlik diizeylerinde de istatistiksel
olarak anlaml bir farka ulasilmadigi tespit edilmistir. Literatlirdeki benzer ¢alismalar incelendiginde, Sentiirk
(2016) 6gretmen adaylarinin tiikenmislik dizeylerini arastirdigi yliksek lisans tezinde, bu arastirmadan farkh
olarak tiikenmisglik 6lgceginin duyarsizlasma alt boyutunda 6grencilerin cinsiyetlerine gére anlamli bir farka
ulasirken diger alt boyutlarinda anlamli farkliliga ulasamamistir. Oren ve Tiirkoglu (2006), 6gretmen adaylarinda
tikenmisligi arastirdiklari makalede, bu arastirma ile benzer olarak tiikenmislik ile cinsiyet degiskeni arasinda
anlaml farkliliklara ulagmistir. Duygusal tiikenmislik boyutunda kadin &grencilerin daha ¢ok tukenmislik
gosterdigi, kisisel basari ve duyarsizlasma boyutunda erkek 6grencilerin daha ¢ok tiikenmislik gosterdigi
sonucuna ulasmislardir. Balkis vd. (2011), tikenmisligin 6gretmen adaylari arasindaki yayginligi, demografik
degiskenler ve akademik basar ile iliskisini inceledikleri makalede, bu arastirmadan farkli sonuglara
ulagsmiglardir. Tikenmisligin cinsiyet degiskenine gore farklilasip farklilagsmadigiyla ilgili analiz sonuglari erkek
O0gretmen adaylarinin tikenmislik dizeylerinin kiz 6gretmen adaylarinin tiikenmislik dizeylerinden daha
yuksek oldugu yoniindeki sonuglara ulasmis, yine bu arastirmadan farkli sonuglara ulasan Salmela vd. (2008),
Universite c¢alismalari sirasindaki basari stratejileri ve 6ngorilen erken kariyer tiikenmisligi bagliliklar
makalesinde, tikenmislik dizeyinin erkek 6grencilerde daha yiiksek oldugunu sonucuna ulagiimistir. Akil ve
Yazar (2014), Gniversite hazirhk sinifi 6grencilerinin tikenmislik dizeylerini incelemis olduklari makalede, bu
arastirmadan farkli sonuglara ulagmislardir. ingilizce hazirlik sinifi kiz ve erkek dgrencilerinin MTE-OF den
aldiklar puanlarda duyarsizlasma ve yetkinlik alt boyutlarinda anlamli bir farkhlik bulunmamasina ragmen
tikenme alt boyutu dizeyleri arasinda anlamli bir fark bulunmustur. Erkek 6grencilerin tikenmisligi kiz
ogrencilerden daha fazla oldugu sonucuna ulasmislardir. Akdeniz (2019), fen bilgisi 6gretmen adaylarinin
tikenmislik ve KPSS kaygi diizeylerini arastirdigi yiksek lisans tezinde bu arastirma ile benzer sonuglara
ulasmistir. Hem tikenmislik hem de KPSS kaygi diizeylerinde cinsiyet degiskenine gére anlamh bir farklilik
olmadigini tespit etmistir. Timkaya (2010) ve Cavusoglu (2009), sinif 6gretmenligi son sinif 6gretmen
adaylarinin tiikenmislik diizeylerini inceledikleri makalelerinde, bu arastirma sonuglarindan farkl olarak cinsiyet

degiskeni ile tikenmislik arasinda anlamh bir farka ulasamamislardir.
ikinci Alt Probleme iliskin Tartisma

Mizik 6gretmeni adaylarinin tikenmislik diizeyleri arasinda sinif degiskenine gore anlamli bir fark olup olmadigi

Olguldiigiinde, tilkenme, duyarsizlasma ve yetkinlik alt boyutlarinda istatistiksel olarak anlamli diizeyde fark
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oldugu tespit edilmis, 1. siniftan 4. sinifa kadarki siirede mizik 6gretmeni adaylarinin kademeli olarak
tikenmislik boyutlarinin arttigi sonucuna ulasilmistir. Bekir vd. (2012), egitim fakiltesinde 6grenim géren
ogrencilerin tikenmislik diizeylerini arastirdiklari makalede, bu arastirmanin sonuglari ile benzer sonuglara
ulagsmiglardir. 4. sinifta okuyan 6grencilerin 1. sinifta okuyan 6grencilere gére daha fazla tiikendikleri sonucuna
varmiglardir. Sentiirk (2016), 6gretmen adaylarinin tikenmislik diizeylerinin incelenmesini arastirdigi yiksek
lisans tezinde, bu arastirma sonuglari ile paralel sonuglar elde etmistir. Alt boyutlar ve genel tikenmislik
acisindan incelendiginde her Ug alt boyutta ve genel tiikenmislikte sinif diizeyi arttikga tikenmislik diizeyinin
anlamli olarak arttig1 sonucuna ulasilmistir. Balkis vd. (2011), tikenmisligin 6gretmen adaylar arasindaki
yayginligi, demografik degiskenler ve akademik basart ile iliskisinin incelendigi makalede, bu arastirma sonuglari
ile benzer sonuglar elde etmistir. Ogrencilerin tikenmislik diizeylerinin 6grenim gérdiikleri sinif diizeyine gére
farklilastigl, arastirma sonuglari 3. ve 4. sinifta 6grenim goéren 6grencilerin tikenmislik dizeylerinin 1. ve 2.
sinifta 6grenim goren o6grencilerin tikenmislik diizeylerine gore daha yilksek oldugunu gostermektedir.
Tikenmisligin alt boyutlari agisindan bakildiginda, 3.sinifta 6grenim goren 6grencilerin, duygusal tikenmislik,
duyarsizlagsma ve disiik akademik yeterlik diizeylerinin diger siniflarda 6grenim goren 6grencilerinkinden daha
yiksek oldugu belirlenmistir. Kiigliksiileymanoglu ve Onuray Egilmez (2013), muzik 6gretmeni adaylarinin
tikenmislik diizeylerini arastirmis ve Uludag Universitesi’nde uygulanan arastirmada arastirma sonuglarindan
farkl sonuglara ulasmislardir. Birinci sinif 6grencilerinin duyarsizlasma ve tikenme alt boyutlarinda tikenmislik
diizeyinin diger siniflardaki 6grencilere gore daha yiksek oldugu, yetkinlik alt boyutunda ise sinif seviyesi
arttikca 6grencilerin kendilerini yetkin hissetme diizeylerinin azaldigi belirlenmistir. Galan (2011) ispanya’daki
tip 6grencilerindeki tiikenmislik riskini arastirdiklari makalede, arastirma ile benzer sonuglar elde etmislerdir.
6. sinifta okuyan tip 6grencilerinin 3. sinifta okuyan tip 6grencilerine oranla daha fazla tikenmislik riski yasadigi
belirlenmistir. Tansel (2015), Universite Ogrencilerinin tiikenmislik diizeylerini incelemis ve bu arastirma
sonuglari ile paralel sonuglara ulasmistir. Hazirlik sinifinda oku-yan 6grencilerin tilkenmislik ve duyarsizlasma
puanlarinin st siniflardaki 6grencilerden disik oldugu gorilmis-tir. Sinif dizeyi arttikca tikenmislik
dlzeyinin de arttigl sonucuna ulasilmistir. Gindiz vd. (2012) tiniversite 6grencilerinin tikenmislik diizeylerini
arastirdiklari makalede, yine bu arastirma sonuglariile paralel sonuglara ulagsmislardir. Sinif seviyesi degiskenine
gore 6grenci tikenmislik puanlari, birinci sinifta okuyan 6grencilerin tiikenmislik ve duyarsizlasma puanlarinin
Ust siniflardaki 6grencilerden diisik oldugu, 6grencilerin sinif atladikca tikenmiglik dizeylerinin arttigi

sonucuna ulasiimistir.
Uglincii Alt Probleme iliskin Tartisma

Muzik 6gretmeni adaylarinin tilkenmislik diizeyleri arasinda Gniversite degiskenine gére anlamli bir farkhlik olup
olmadigi o6lglildiginde, tikenme, duyarsizlasma ve yetkinlik alt boyutlarinda istatistiksel olarak anlamlh
diizeyde fark oldugu sonucuna ulasiimistir. Onder vd. (2020), okul dncesi 6gretmen adaylarinin titkenmislik
duzeylerini inceledikleri makalede, devlet Universitelerinde 6grenim goérmekte olan 6grencilerin 6zel
Universitelerdeki 6grencilere duyarsizlasma ve tilkenme alt boyutuna gore daha fazla tikenmislik yasadiklarini

gostermektedir. Yetkinlik alt boyutunda ise iki grup arasinda anlaml bir farkliliga ulasilamamustir. Ozbal vd.
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(2018), Beden Egitimi ve Spor Ogretmenligi dgrencilerinin tiikkenmislik diizeylerini incelemis ve bu arastirma
sonuglari ile benzer sonuglar elde etmistir. Universiteler arasinda tilkenme ve duyarsizlasma alt boyutlarinda
anlamli farklilik oldugu, tiikkenme alt boyutunda Kastamonu Universitesi ile Afyon Kocatepe Universitesi,
Cumbhuriyet Universitesi, Pamukkale Universitesi ve Gazi Universitesi 6grencileri puan ortalamalari arasinda
anlamli farkliliklara ulagilmis. Duyarsizlasma alt boyutuna iliskin sonuglarda ise Kastamonu Universitesi ile Afyon
Kocatepe Universitesi, Pamukkale Universitesi ve Gazi Universitesi 6grencileri puan ortalamalari arasinda

anlamli farklilik bulunmusgtur.
Dordiincii Alt Probleme iliskin Tartisma

Muzik 6gretmeni adaylarinin tikenmislik dizeyleri arasinda aylik gelir durumu degiskenine gore anlaml bir
farkhihk olmadig dlglldiginde, tiikenme, duyarsizlasma ve yetkinlik alt boyutlari arasinda istatistiksel olarak
anlamli dizeyde fark oldugu sonucuna ulasilmistir. Sentirk (2016), 6gretmen adaylarinin tikenmislik
diizeylerinin incelenmesini arastirdigi yiiksek lisans tezinde, bu arastirmanin sonuglarindan farkli olarak genel
tikenmislik ve alt boyutlarinda, tikenme, duyarsizlasma ve yetkinlik alt boyutlarinda harghgini yetersiz bulan
O0gretmen adaylarinin daha fazla tiikendigini tespit etmistir. Cavusoglu (2009), sinif 6gretmenligi son sinif
O0gretmen adaylarinin tilkenmiglik diizeylerini incelemis ve bu arastirma sonuglarina farkl sonuglara ulagmistir.
Ogretmen adaylarinin tiikenmislik diizeyleri, algiladiklari sosyo-ekonomik diizeye gére farkhlik gdstermektedir.
Kendini alt sosyo-ekonomik diizeyde algilayanlarin orta sosyo-ekonomik diizeyde algilayanlara gore tikenmislik
diizeyleri ylksek oldugu, yapilan arastirma sonuglari sosyo-ekonomik diizey arttik¢a tiikenmisligin azaldigi
sonucunu vermektedir. Akil (2014), Gniversite hazirlik sinifi 6grencilerinin tikenmislik diizeylerini incelemis ve
bu arastirma sonuglarindan farkli sonuglar elde edilmistir. Arastirmada elde edilen bulgularda, 6grencilerin aylk
elde ettikleri harglik miktarina gére tiikenmislik diizeyleri arasinda anlamh bir farka ulasiimamistir. Oren ve
Turkoglu (2006), 6gretmen adaylarinda tukenmisligi arastirdiklari makalede, arastirma sonuglarindan farkli
olarak, 6gretmen adaylarinin tikenmislik tutumlari sosyo-ekonomik diizey agisindan degerlendirildiginde

duygusal tilkenme, kisisel basari ve duyarsizlasma alt boyutlarinda anlamli bir farklilik bulunamamustir.
ONERILER

Arastirma bulgulari, sonuglari ve alan yazinda arastirma ile ilgili bilimsel calismalar incelenerek asagidaki

Oneriler gelistirilmistir;

eMizik 6gretmeni adaylarinin tikenmislik dizeylerinin gesitli degiskenlere gore incelendigi bu arastirmanin
orneklemi genisletilebilir, daha ¢ok sayida miizik 6gretmeni adaylarinin tiikenmislik durumlari dlgekler yoluyla
tespit edilebilir,

eTikenmislik 6lceginin alt boyutlarindan olan muzik 6gretmeni adaylarinin yetkinlik diizeyleri, kendine giliven,
kendini 6gretmen olarak gérme, alaninda birikim sahibi olarak yetkinlik durumuna sahip olabilme yetisi ilgili

bollimlerde hem gerekli 6gretim programlari hem gerekli arag, gereg, materyal ve donanimlar hem de ilgili
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ogretim elemanlari tarafindan saglanabilir, 6grencilerin 6zglivenlerinin arttirilmasi ve mesleki birikimlerinin
¢ogaltilmasi saglanabilir,

*ilgili literatiir incelendiginde liniversite 6grencilerinin tiikenmislik diizeylerine ydnelik sinirli arastirma mevcut
oldugundan arastirmacilara s6zi edilen konuya iligkin galismalar yapmalari 6nerilebilir,

*Yapilacak olan arastirmalarda tiikenmisligin nedenleri ve sonuglari incelenebilir,

eFarkli egitim kademelerindeki (ilkogretim, lise gibi) 6grencilerin tiikenmislik dlizeyleri ele alinabilir,

ETiK METNi

Arastirmanin verilerini toplama islemine gegmeden énce Mugla Sitki Kogman Universitesi insan Arastirmalari
Etik Komisyonundan gerekli etik izinler 18.10.2019 tarihinde 173 karar sayili rapor ile alinmistir. Bu makalede
dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina uyulmustur.

Makale ile ilgili dogabilecek her tiirll ihlallerde sorumluluk yazarlara aittir.

Yazar(lar)in Katki Orani Beyani: Bu arastirmada birinci yazarin katki orani %50°dir. ikinci yazarin katk

orani%50’dir.
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