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ABSTRACT

With this research, four different variables were determined, namely the educational status of the
families, the gender of the students, the success of the instrument course and the success of the
orchestra course, in this way to examine the perceived family support of musicology students in
instrument education in terms of different variables. This research was carried out in order to
reveal the relationship between the perceived family support in instrument education, gender,
age, educational status of families, and success in orchestra and instrument classes for students
studying at Kirikkale University, Faculty of Fine Arts, Department of Music, Department of Music
Sciences. This research is a descriptive research. The relational survey model was used as a model
in the research. The study group consists of Music (N=35) students in the Department of
Musicology at Kirikkale Faculty of Fine Arts in the 2020-2021 academic year. 13 (37.15%) of the
students are female, 22 (62.85%) of them are male. When the perceived family support of
musicology students in instrument education is examined, it has been concluded that there is no
significant relationship between the family's sensitivity to instrument education and their
education level, but there is a significant relationship between their involvement in the instrument
education process and the education levels of the families. As the education level increases, it is
seen that families are involved in the education process of their children. Considering the perceived
family support of musicology students in instrument education, no significant difference was found
between the family's sensitivity to instrument education and their involvement in the process of
instrument education, and the gender of the students. Considering the perceived family support
of musicology students in instrument education, no relationship was found between the family's
sensitivity to instrument education and the involvement of families in the process of instrument
education, and the instrument success of the students. Considering the perceived family support
of musicology students in instrument education, it was concluded that there is a positive (35%)
0.35 relationship between the success of the orchestra and the involvement of the families in the
process of instrument education. Considering the perceived family support of musicology students
in instrument education, no relationship was found between the students' orchestra success and
the family's sensitivity to instrument education.

Keywords: Music education, instrument education, family support, musicology students.

! This study was prepared by developing from the chosen topic in the “Musicology Graduation Study”, which is the
undergraduate course of Musicology department in Kirikkale University.
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INTRODUCTION

Humans continue their lives by developing and changing throughout their lives from birth. All of the behaviors
gained in this development and change process appear as a result of education. While some of the behaviors
acquired in human development are formed by chance and haphazardly, some of them are done consciously and
in a planned manner. Informal education, which is an unplanned type of education, can take place in the entire
social environment. The most special and influential of the social environment in which the individual lives is the
family. Informal education begins with what a person has learned from his family since his birth. While the
informal education process continues, the individual is included in the formal education process, which is defined
as the "planned and deliberate change process" (Ertiirk, 1984; as cited in. Senemoglu, 1997). While the family is
a structure that directly manages the process in informal education, it indirectly affects the education process in
formal education. There are many studies on the participation of the family in the education process. (Comert &
Guleg, 2004; Kurtulmus, 2016; Cuhudar, 2016; Anderson & Minke 2007; Barnard, 2004; Bayraktar, Temel &
Glven; 2016; Cotton & Wikelund, 1989; Corak, Lipps & Zhao, 2004; Cakmak, 2010; Deplanty, Coulter-Kern &
Duchane, 2007; Girgen, 2018).

One of the areas where the individual changes and develops throughout the education process is the field of
music. The purpose of music education, which is a sub-field of the educational process, is to use music as a tool
and enable the individual to express himself. Although music education is actually a whole, it is divided into
various branches and various branches within each branch. Because, music education varies within itself in terms
of the basic behavior and content covered, the tools and equipment used, the method and technique followed,
the medium and level performed, the anticipated stage and duration, and it is named in different ways depending

on each type (Sager,2002, p.148).

In this direction, general, enthusiastic and vocational music education enables the individual to develop his/her
musical skills in different ways so that he/she can express his/her feelings and thoughts. Of these three types of
music education, vocational music education is the educational process that will enable the individual to acquire

music as a profession.

Vocational music education is the branch or branch of the field of music aimed at people who choose, want to
choose, tend to choose, are likely to choose, or seem to have a certain level of talent for music, as a profession
related to that whole branch or branch. aims to provide the musical behaviors and accumulation required by the

job or profession (Ugan, 1994, p.32).

The tools that an individual will use while expressing himself through music are his own body and instruments.
For this reason, it can be said that one of the most important elements of music education is the instrument
education process. The instrument training process is a process that requires a great deal of effort, dedication
and patience, as in every field. When instrument education is started at an early age; It develops in the
development of muscle coordination, creative thinking skills, cognitive - affective and psychomotor areas thanks

to the order and discipline created by individual work.
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“Through instrument education, students will improve their skills, enrich their knowledge of music, and try to

|"

raise their musical taste to a high level” (Tanriverdi, 1997, p.8). Although it is seen that instrument education
leads to artistic success when it is started at a young age, there are institutions that provide vocational instrument
education in undergraduate programs in our country. These institutions are music teaching and musicology
undergraduate programs. Instrument education is a difficult process for the student and can be continued
successfully with the support of their families. It is thought that family support, which indirectly affects the
education process, will also positively affect the instrument education process. There are many scientific studies
conducted in this field. (Yalgin Dittgen, 2018; Onal, 2012). Different measurement tools were used in these

studies. However, the scale used in Yiksel (2018), Gergeker (2019) Arslanhan et al. (2019) and Yiksel (2020)'s

study is the same as the scale used in this study.

With this research, four different variables were determined, namely the educational status of the families, the
gender of the students, the success of the instrument course and the success of the orchestra course, in this way
to examine the perceived family support of musicology students in instrument education in terms of different
variables. Based on this problem situation, "What is the relationship of perceived family support in musical

instrument education with different variables?" The answer to the question has been sought.

The sub-problems of the research consist of the following four items:

e Is there a relationship between the family's sensitivity to instrument education and their involvement
in the instrument education process with the education levels of the families?

e |s there a relationship between the family's sensitivity to instrument education and their involvement
in the instrument education process with the gender of the students?

e Is there a relationship between the family's sensitivity to instrument education and their involvement
in the instrument education process with students' success in instrument lessons?

e Is there a relationship between families' sensitivity to instrument education and their involvement in

the instrument education process with the success of students in orchestral lessons?

This research was carried out in order to reveal the relationship between the perceived family support in
instrument education, gender, age, educational status of families, and success in orchestra and instrument

classes for students studying at Kirikkale University, Faculty of Fine Arts, Department of Music Sciences.

This research is of great importance in terms of revealing the relationship between the perceived family support
in instrument education of the students of the music sciences department and their success in the instrument
and orchestra lessons, both in terms of raising the awareness of the students' families about this issue and
forming the basis for other studies on this subject. While the scale of perceived family support in instrument
education, which is planned to be used in this study, was developed to be applied to music teaching students in
education faculties, the fact that it will be applied in the music sciences department, which has a similar

instrument and orchestra course curriculum, reveals another importance of this research.
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METHOD

This research is a descriptive research. The relational survey model was used as a model in the research. This
research includes students studying at Kirikkale University, Faculty of Fine Arts, Department of Music Sciences.
It is planned to include 60 students who took instrument and orchestra lessons in the spring term of 2020-2021
in this research. However, in this study, which was conducted on a voluntary basis, 35 of the students agreed to

participate in the research.

Study group

35 of the students (2nd and 3rd year undergraduate) who took instrument and orchestra lessons in Kirikkale
University Musicology department constitute the study group. The study group consists of Music (N=35) students
in the Department of Musicology at Kirikkale Faculty of Fine Arts in the 2020-2021 academic year. 13 (37.15%)

of the students are female, 22 (62.85%) of them are male.

Data collecting

In this study, an information form prepared by the researcher was used to determine the variables of the study.
This information form consists of 5 questions to measure gender, mother's education level, father's education
level, instrument class GPA, and orchestra class GPA. In addition to this information form, the “Perceived Family
Support Scale in Instrument Education” developed by Demet Girgin (2016) was used. It is seen that 23 items are
collected in 2 factors in the developed scale. There were 12 items belonging to the "sensitivity" sub-dimension,
which is the first dimension of the scale, and 11 items belonging to the second sub-dimension, "involvement in
the process". There are 5 options for 23 questions in this scale used. (Totally agree, agree, undecided, disagree,

strongly disagree)

Data analysis

Reliability testing was conducted for sensitivity and involvement factor. Cronbach's Alpha values were calculated.

Table 1. For the Sensitivity Factor
Reliability Statistics
Cronbach's Alpha  Cronbach's Alpha Based on Standardized Elements Number of questions
,939 ,942 12

According to table 1 obtained The Cronbach's Alpha value is 0.939. In this case, it was concluded that the

questions in the sensitivity factor were reliable for the study group.

Table 2. For the Factor of Being Involved in the Process

Reliability Statistics
Cronbach's Alpha  Cronbach's Alpha Based on Standardized Elements Number of questions

,951 ,951 11
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According to table 2 obtained The Cronbach's Alpha value is 0.951. In this case, it was concluded that the

questions in the factor of involvement in the process were reliable for the study group.

While determining the education levels of the families; The participants were asked about their parents'
education levels (1- none, 2- primary school, 3- secondary school, 4- undergraduate and above). In line with the
answers, the average of the education level of the parents was taken. The results obtained were divided into
categories (1-2-3), as low (1- 1.5 -2) medium (2.5- 3- 3.5) high (4- 4.5- 5). In the analysis of the data collected
within the scope of the research, firstly, the mean, median, mode, standard deviation, kurtosis and skewness
values were calculated in order to determine whether the use of parametric analysis methods was appropriate,
histogram graphs were drawn and shapiro wilk analyzes were applied to determine whether the normality
assumption was met. As a result of the analysis, it was seen that the distribution of some variables was normal
and some of them were not. Parametric analysis methods were applied to the normally distributed variables,
and non-parametric analysis methods were applied to the non-normally distributed variables. SPSS 21.0 package
program was used to analyze the data. One-way ANOVA test was used for normally distributed variables and
Kruskal Wallis test was used for non-normally distributed variables in order to test whether there was a
significant difference between the family's sensitivity to instrument education and their involvement in the
education process and the family's education level variables. In order to determine the test to find the source of
the difference, Levene homogeneity of variance test was applied in order to examine the assumption of
homogeneity of variances. The source of the difference was determined by the Scheffe and Bonferroni tests. In
order to test whether the difference between the family's sensitivity to instrument education and their
involvement in the education process and gender variables is significant, the independent t-test for normally
distributed variables and the mann-whitney u test for non-normally distributed variables were applied. In order
to test whether there is a relationship between families' sensitivity to instrument education and their
involvement in the education process, and students' orchestra and instrument success, Spermann Correlations

analysis was used for variables that were not normally distributed and were known to be continuous.

FINDINGS

Findings related to the first sub-problem: Is there a relationship between the family's sensitivity to instrument

education and their involvement in the instrument education process with the education levels of the families?

Table 3. Relationship Distribution of Families' Sensitivity to instrument Education About Education Levels. Kruskal Wallis
Test Results:

N X SS Kruskal Wallis
Ki-Square P
Sensitivity 35 4,0896 ,85724 5,547 ,062
Educational 35 2,2571 ,81684

status of families

According to table 3 there is no significant difference (p>.05) between families' sensitivity to instrument training

and their education level.
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Table 4. Relationship Between Families' involvement in the Process and Education Levels of Families. Anavo Test

Results
N X SS Levene Anova Groups
Levene P F P with
Difference
Involvement in 35 3,4675 1,11779 0,090 ,914 3,500 ,042 Low - High
the Process
Educational 35 2,2571 ,81684

status of families

According to table 4 there is a significant difference (p<.05) between the families' involvement in the instrument
education process and the education levels of the families. It was determined that this difference was due to low

and high education levels.

Findings related to the second sub-problem: Is there a relationship between the sensitivity of families to
instrument education and their involvement in the instrument education process with the gender of the

students?

Table 5. The Results of The Mann-Whitney U Test for Gender and Educational Sensitivity of Families

Sensitivity N X SS Mann-whitney u
2]

Woman 13 4,1987 ,27176 ,353

Man 22 4,0251 ,16914

According to table 5 there is no significant difference (p>.05) between families' sensitivity to instrument training
and students' genders. According to this; It can be said that the sensitivity of families in instrument education
does not change according to the gender of the students.

Table 6. T-Test Results for Gender and Family Involvement

Involvementinthe N X SS t df p
Process

Woman 13 3,8601 ,31753 1,636 33 ,111
Man 22 3,2355 ,22584

According to table 6 there is no significant difference (p>.05) between the involvement of families in the process
of instrument education and the gender of the students. According to this; It can be said that the time

involvement of families in instrument education does not change according to the gender of the students.

Findings related to the third sub-problem: Is there a relationship between families' sensitivity to instrument
education and their involvement in the instrument education process with students' success in instrument

lessons?

Table 7. Spearman Correlation Analysis Results of instrument Course Achievement and Parents' Sensitivity to instrument

Education
N X SS Spearman's rho
Correlation Coefficient P

Instrument 31 79,8387 13,93341 ,220 ,234
Success
Sensitivity 35 4,0896 ,85724
Valid Number of 31
People
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According to table 7 there is no difference(p>.05) between students' instrument achievement and families'

sensitivity to instrument education.

Table 8. Spearman Correlation Analysis Results on the Success of instrument Lessons and the involvement of Families in the
Process of Instrument Education

N X SS Spearman's rho
Correlation Coefficient P
Instrument 31 79,8387 13,93341 ,271 ,140
Success
Involvement in 35 3,4675 1,11779

the Process
Valid Number of 31
People

According to table 8 there is no difference (p>.05) between the instrument success of the students and the

involvement of the families in the process of instrument education.

Findings related to the fourth sub-problem: Is there a relationship between families' sensitivity to instrument
education and their involvement in the instrument education process with students' achievement in orchestral
lessons?

Table 9. Spearman Correlation Analysis Results on The Success of Orchestra Lessons and The involvement of Families in The
Process of instrument Education.

N X SS Spearman's rho
Correlation Coefficient P

Instrument 31 79,8387 13,93341 ,271 ,140

Success
Involvement in 35 3,4675 1,11779
the Process
Valid Number of 31

People

According to table 9, there is a positive difference (p<.05) between the success of the students in the orchestra

and the involvement of the families in the instrument education process.

Table 10. Spearman Correlation Analysis Results on The Success of Orchestra Lessons and The Sensitivity of Families to
instrument Education

N X SS Spearman's rho
Correlation Coefficient P
Orchestra Success 32 70,3125 23,89282 ,269 ,137
Sensitivity 35 3,4675 1,11779
Valid Number of 32

People

According to table 10, there is no difference (p>.05) between the orchestra success of the students and the

sensitivity of the families to instrument training.

CONCLUSION and DISCUSSION

Considering the perceived family support of musicology students in instrument education, it was concluded that

there was no significant relationship between the family's sensitivity to instrument education and their education
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level. When the perceived family support of musicology students in instrument education is examined, it has
been concluded that there is a significant relationship between family’s involvement in the instrument education
process and the education levels of the families. As the education level increased, families became involved in
the education process of their children. It can be said that families with a high level of education take an active
role on their children. It is seen that there are studies that reach similar results for the variable of educational
status. In the study of Cakir (2017), in which he examined the opinions of school principals on family participation
in secondary schools, it is seen that the high level of education of the family, the good economic situation and
the low number of children will contribute positively to family participation, and it has been concluded that the
level of education is decisive and effective. In his research on the role of parents in school development, Topgu
(2013) concluded that families with a high level of education contributed more to their support for students'
homework and extracurricular activities than families with a low level of education. Using the same scale as the
scale used in this study, Arslanhan et al. (2019) reached a different result in the variable of education level of
families. In the study, the educational status of the parents was also subjected to statistical analysis and it was
observed that the perceived family support in instrument education increased as the educational status of both
parents increased. As a result of the analyzes made to determine whether Ylksel (2018) differentiates according
to the education level variable, the difference between the total scores and all sub-dimensions and the education

level variable was not found significant.

When the perceived family support of musicology students in instrument education is examined, it has been
concluded that there is no significant relationship between the gender of the students, both the sensitivity of the
families to instrument education and their involvement in the process in instrument education. In line with the
results obtained, it can be said that the sensitivity of families in instrument education does not discriminate
against gender. Ylksel (2020), Gergeker (2018) and Arslanhan et al. (2019), it is seen that similar results were
obtained with this study, when the results related to gender obtained by using the same scale were examined.
The results obtained in these studies did not determine the relationship between gender and perceived family
support in instrument education. Similar results obtained in this study show that regardless of school type and
province, gender does not affect perceived family support in instrument education and involvement in the
process. Unlike similar research results; Yiksel (2018) applied the scale to different age groups and it was
observed that it differed significantly in favor of female students according to the gender variable in the sub-

dimension of being involved in the process.

Considering the perceived family support of musicology students in instrument education, it was concluded that
there was no significant relationship between students' instrument success, families' sensitivity to instrument
education, and family’s involvement in instrument education. Unlike similar research results; Yiksel (2018)
Examining the views of teachers on the involvement of families in the process of instrument education, it is seen
that there is a significant participation. They stated that the participation of families in the process of instrument

training increased the motivation of the children.
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Considering the perceived family support of musicology students in instrument education, it was concluded that
there is a positive (35%) 0.35 relationship between the success of the orchestra and the involvement of the
families in the process of instrument education. It has been observed that the success of the students in the
orchestra lesson increases as the families are involved in the instrument education process of the students.
Considering the perceived family support of musicology students in instrument training, it was concluded that
there was no significant relationship between the students' orchestra success and the family's sensitivity to
instrument training. When Ozkasnakli (2015) examined the students' views on playing instruments in general
music education in his research, he concluded that families generally support their children in instrument

education and activities related to instrument education.

RECOMMENDATIONS

The scale developed by Girgin (2016) for music teaching students was used in this study, which was conducted
to examine the perceived family support of musicology students in instrument education with different variables.
With this scale, there are studies examining the perceived family support in instrument education of music
teacher students within the framework of different universe and sample. In order to measure the perceived
family support of musicology students in instrument education, it is recommended to conduct research with
different universes, samples and variables in order to reveal the current situation in this field. In addition, it was
concluded that there is a positive difference between the perceived family support in instrument education of
musicology students and the success of the orchestra. For this reason, it is recommended that studies be carried
out in order to ensure that families are sensitive to instrument education and their involvement in the process

in musicology programs that provide education at the undergraduate level.
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MUZiKOLOJi OGRENCILERININ CALGI EGiTiMINDE ALGILANAN AiLE DESTEGININ FARKLI
DEGISKENLER ACISINDAN iNCELENMESi: KIRIKKALE ORNEGI

0z

Miuzikoloji 6grencilerinin calgl egitiminde algilanan aile desteginin farkli degiskenler agisindan
incelemek (izere gikilan bu yolda ailelerin egitim durumlari, 6grencilerin cinsiyetleri, ¢alg dersi
basari durumlari ve orkestra dersi basari durumlari olmak tizere dort fakl degisken belirlenmistir.
Bu arastirma Kirikkale Universitesi Giizel Sanatlar Fakiiltesi Miizik Béliimi Miizik Bilimleri Anabilim
Dalinda 6grenim gérmekte gérmekte olan 6grencilerinin calgi egitiminde algilanan aile destegi ile
cinsiyet, yas, ailelerin egitim durumlari, orkestra ve ¢algl derslerindeki basari durumlarinin
arasindaki iliskiyi ortaya ¢ikarmak amaciyla yapilmistir. Bu arastirma betimsel bir arastirmadir.
Arastirmada model olarak iliskisel tarama modeli kullaniimistir. Calisma grubu, 2020-2021 egitim-
ogretim yilinda Kirikkale Glzel Sanatlar Fakiltesi Mizik boliminde 6grenim géren Miuzikoloji
(N=35) dgrencilerinden olusmaktadir. Ogrencilerin 13 (37,15%)’i kadin 22(62,85%)’i ise erkektir.
Miuzikoloji Ogrencilerinin ¢algl egitiminde algilanan aile destegine bakildiginda, ailelerin ¢algi
egitimine olan duyarhhginin egitim duzeyleri ile arasinda anlamh bir iliski olmadigl ancak ¢algi
egitiminde siirece dahil olma durumlarinin, ailelerin egitim duzeyleri ile arasinda anlaml bir iligki
oldugu sonucuna ulasilmistir. Egitim seviyesi arttikca, aileler ¢ocuklarinin egitim siirecine dahil
oldugu gorilmektedir. Mdazikoloji 6grencilerinin ¢algi egitiminde algilanan aile destegine
bakildiginda ailelerin ¢algi egitimine olan duyarliliginin ve ailelerin calgi egitiminde sirece dahil
olma durumlariile 6grencilerin cinsiyetleri arasinda anlaml bir farklilik bulunamamistir. Muzikoloji
ogrencilerinin galg! egitiminde algilanan aile destegine bakildiginda, ailelerin galg egitimine olan
duyarhligr ve ailelerin galgl egitiminde siirece dahil olma durumu ile 6grencilerin galgl basari
durumu arasinda bir iliski saptanmamistir. Mizikoloji 6grencilerinin galgi egitiminde algilanan aile
destegine bakildiginda, 6grencilerin orkestra basari durumu ile ailelerin galgi egitiminde sirece
dahil olma durumu arasinda pozitif yonli (ylizde %35)0.35 bir iliski oldugu sonucuna ulasiimistir.
Muzikoloji 6grencilerinin ¢algi egitiminde algilanan aile destegine bakildiginda, 6grencilerin
orkestra basari durumuiile ailelerin calgi egitimine olan duyarliligi arasinda bir iliski saptanmamistir.

Anahtar kelimeler: Miizik egitimi, ¢alg egitimi, aile destegi, mizikoloji 6grencileri.
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GiRiS

insan dogumundan itibaren hayati boyunca geliserek ve degiserek yasamini siirdiirmektedir. Bu gelisim ve
degisim siirecinde kazanilan davraniglarin timii egitimin bir sonucu olarak karsimiza ¢ikmaktadir. insanin
gelisiminde kazanilan davranislarin bir kismi tesadifen, gelisiglizel olusurken bir kismi da bilingli ve planl
yapilmaktadir. Egitimin plansiz yapilan tiri informal egitim, yasadigi sosyal c¢evrenin timiinde
gerceklesebilmektedir. Bireyin yasadigi sosyal cevrenin en 6zeli ve etkilisi ise ailedir. informal egitim insanin
dogumundan itibaren ailesinden 6grendikleri ile baslamaktadir. informal egitim siireci devam ederken birey
“planh kasitli olarak istendik degisim siireci” (Ertlirk, 1984; akt. Senemoglu, 1997) olarak nitelendirilen formal
egitim slrecine dahil olur. informal egitimde aile dogrudan siireci yéneten bir yapi iken formal egitimde dolaylh
olarak egitim slirecine etki etmektedir. Egitimi sirecine ailenin katihmi ile ilgili yapilmis bir¢ok ¢alisma
bulunmaktadir. (Comert ve Giileg, 2004; Kurtulmus, 2016; Cuhadar, 2016; Anderson ve Minke 2007; Barnard,
2004; Bayraktar, Temel ve Giiven; 2016; Cotton ve Wikelund, 1989; Corak, Lipps ve Zhao, 2004; Cakmak, 2010;

Deplanty, Coulter-Kern ve Duchane, 2007; Glrgen, 2018).

Bireyin egitim siireci boyunca degisim ve gelisim gosterdigi alanlardan biri de muzik alanidir. Egitim siirecinin alt
alani olan mizik egitiminin amaci mzigi arag olarak kullanip bireyin kendisini ifade etmesini saglayabilmektir.
Miuzik egitimi, aslinda bir bitin olmakla birlikte, cesitli kollara ve her bir kol icinde cesitli dallara ayrilir. Clinki
muzik egitimi, agirlikh olarak kapsanan temel davranis ve igerik, kullanilan arag¢ ve gereg, izlenen yontem ve
teknik, gerceklestirilen ortam ve diizey, 6ngoriilen asama ve sire bakimindan kendi iginde cesitlilik gosterir ve

her bir ceside baglh olarak degisik bicimlerde adlandirilir (Sager,2002, s.148).

Bu dogrultuda genel, 6zengen ve mesleki mizik egitimi bireyin duygu ve duslincelerini ifade edebilecek kadar
muzikal becerilerini farkli ydntemlerle gelistirmesini saglamaktadir. Bu ti¢ miizik egitimi tiriinden mesleki miizik

egitimi bireyin ise miizigi meslek olarak edinmesi saglayacak egitim strecidir.

Mesleki mizik egitimi mizik alaninin, bitlnind, bir kolunu veya dalini o biitlin kol ya da dal ile ilgili bir isi meslek
olarak secen, segmek isteyen, segme egilimi gbsteren, secme olasiligi bulunan ya da oyle goriinen, mizige belli
diizeyde yetenekli kisilere yonelik kolun, dalin, isin ya da meslegin gerektirdigi miziksel davranislari ve birikimi

kazandirmayl amaglamaktadir. (Ugan, 1994, s.32).

Bireyin kendisini mizik yoluyla ifade ederken kullanacagi araglar ise kendi bedeni ve galgilaridir. Bu nedenle miizik
egitiminin de en 6nemli unsurlardan birisinin galgi egitim slreci oldugu soylenebilir. Calgi egitim slreci her alanda
oldugu gibi biyilk bir emek, 6zveri ve sabir gerektiren bir sirectir. Calgi egitimine erken yaslarda baslanildigi
zaman; kas koordinasyonlarinin gelisimine, yaratici diisiinme becerilerine, bireysel calismanin olusturdugu diizen

ve disiplin sayesinde bilissel - duyussal ve psikomotor alanlarina gelisim géstermektedir.

““Calgi egitimi yoluyla 6grenci, yetenegini gelistirecek, muzikle ilgili bilgilerini zenginlestirecek ve mizik begenisini
yuksek bir dizeye cikarmaya calisacaktir’” (Tanriverdi, 1997, s.8). Calgi egitimi her ne kadar kiigik yasta
baslandiginda bireyi sanatsal basariya tasidigi goriilse de lGlkemizde lisans programlarinda mesleki ¢algi egitimi

veren kurumlar da bulunmaktadir. Bu kurumlar muzik 6gretmenligi ve mizikoloji lisans programlaridir. Calgi
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egitimi 6grenci icin zor bir slire¢ oldugu gibi ailelerin de destegi ile basariile strdiriilebilmektedir. Egitim slirecine
dolayli olarak etki eden aile desteginin galgi egitim siirecini de olumlu yonde etkileyecegi distinilmektedir. Bu
alanda yapilmis bircok bilimsel arastirma bulunmaktadir. (Yalgin Dittgen, 2018; Onal, 2012). Yapilmis olan bu
calismalarda farkh 6lgme araglari kullaniimistir. Ancak Yiksel (2018), Gergeker (2019) Arslanhan ve dig. (2019) ve

Yuksel (2020)’in galismasinda kullanilan 6lgek ile bu ¢aismada kullanilan 6lgek aynidir.

Yapilan bu arastirma ile mizikoloji 6grencilerinin ¢algl egitiminde algilanan aile destegi incelenirken ailelerin
egitim durumlari, 6grencilerin cinsiyetleri, ¢algl dersi basari durumlari ve orkestra dersi basari durumlari olmak
Uzere dort farkli degisken belirlenmistir. Bu problem durumundan yola cikilarak “miizikoloji 6grencilerinin c¢algi

egitiminde algilanan aile desteginin farkli degiskenler ile olan iligkisi nedir?” Sorusuna yanit aranmistir.
Arastirmanin alt problemleri ise asagidaki dort maddeden olusmaktadir.

. Ailelerin galgi egitimine olan duyarliliginin ve galgi egitim slrecine dahil olma durumlarinin
ailelerin egitim duzeyleriyle bir iliskisi var midir?

. Ailelerin calgi egitimine olan duyarhhginin ve calgi egitim slrecine dahil olma durumlarinin
ogrencilerin cinsiyetleriyle bir iliskisi var midir?

. Ailelerin calgi egitimine olan duyarlihiginin ve calgi egitim siirecine dahil olma durumlarinin
ogrencilerin galgi dersi basari durumlariyla bir iliskisi var midir?

. Ailelerin calgi egitimine olan duyarhhginin ve calgi egitim slrecine dahil olma durumlarinin

Ogrencilerin orkestra dersi bagari durumlariyla bir iligkisi var midir?

Bu arastirma Kirikkale Universitesi Giizel Sanatlar Fakiiltesi Miizik B&limi Miizik Bilimleri Anabilim Dalinda
O0grenim gormekte gérmekte olan 6grencilerini ¢algl egitiminde algilanan aile desteginin cinsiyet, yas, ailelerin
egitim durumlari, orkestra ve galgi derslerindeki basari durumlarinin arasindaki iliskiyi ortaya ¢ikarmak amaciyla

yaptmistir.

Bu arastirma miuzik bilimleri anabilim dal 6grencilerinin calgi egitiminde algilanan aile destegi ile ¢algi ve orkestra
derslerindeki basari durumlari arasindaki iliskinin ortaya g¢ikarilmasi hem 6grenci ailelerinin bu konu hakkinda
bilinglendirilmesi hem de bu konuyla ilgili diger calismalara ise zemin olusturulmasi bakimindan blylik 6nem
tasimaktadir. Bu ¢alismada kullaniimasi planlanan calgi egitiminde algilanan aile destegi 6lcegi egitim fakilteleri
muzik 6gretmenligi 6grencilerine uygulanmak amaciyla gelistirilmis bir 6lgek iken benzer bir galgl ve orkestra
dersi mifredatti olan mizik bilimleri anabilim dalinda uygulanacak olmasi bu arastirmanin baska bir 6nemini

ortaya koymaktadir.

YONTEM

Bu arastirma betimsel bir arastirmadir. Arastirmada model olarak iliskisel tarama modeli kullanilmistir. Bu
arastirma Kirikkale Universitesi Giizel Sanatlar Fakiiltesi Miizik Bdlimii Miizik Bilimleri Anabilim Dalinda 6grenim

gormekte olan ogrencileri kapsamaktadir. Bu arastirmaya 2020-2021 bahar déneminde galgl ve orkestra dersi
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alan 60 6grencinin dahil edilmesi planlanmistir. Ancak gonllllik esasina dayali olarak yapilan bu galismada

ogrencilerin 35’i arastirmaya katilmayi kabul etmistir.

Calisma grubu

Kirikkale Universitesi Mizikoloji bélimiinde calgi ve orkestra dersi alan (2. ve 3. sinif lisans) 8grencilerinden 35'i
¢alisma grubunu olusturmaktadir. Galisma grubu, 2020-2021 egitim-6gretim yilinda 6grenim goren Kirikkale
Giizel Sanatlar Fakiiltesi Miizikoloji b&limiinde Miizik(N=35) 6grencilerinden olusmaktadir. Ogrencilerin 13

(37,15%)’U kadin olan 22(62,85%)’si ise erkektir.

Veri toplama

Bu calismada katilimcilarin, arastirmanin degiskenlerini belirlemek icin arastirmaci tarafindan hazirlanan bilgi
formu kullaniimistir. Bu bilgi formu cinsiyet, annenin egitim durumu, babanin egitim durumu, ¢algi dersi genel
not ortalamasi, orkestra dersi genel not ortalamasini 6lgmek amaciyla 5 sorudan olusmaktadir. Bu bilgi formunun
yani sira Demet Girgin (2016) tarafindan gelistirilen “Calgi Egitiminde Algilanan Aile Destegi Olgegi” kullanilmistir.
Gelistirilen 6lgekte 23 maddenin 2 faktérde toplandigi gériilmektedir. Olgegin ilk boyutu olan “duyarliik” alt
boyutuna ait 12 madde, ikinci alt boyutu olan “siirece dahil olma” alt boyutuna ait 11 madde yer almistir.
Kullanilan bu olgekte yer alan 23 soruya ait 5 secenek bulunmaktadir. (Tamamen katiliyorum, katiliyorum,

karasizim, katilmiyorum, hig katilmiyorum)

Verilerin analizi
Duyarhhk ve silirece dahil olma faktéri igin guvenirlilik testi yapilmistir. Cronbach’s Alpha degerleri

hesaplanmistir.

Tablo 1. Duyarlilik Faktérii igin;

Giivenilirlik istatistikleri
Cronbach's Alpha  Standartlastirilmis Ogelere Dayal Cronbach’s Alpha Soru sayisi

,939 ,942 12

Tablo 1’e gore elde edilen Cronbach’s Alpha degeri 0.939°dur. Bu durumda duyarliik faktériindeki sorularin

¢alisma grubu igin glvenilir oldugu sonucuna ulasiimistir.

Tablo 2. Siirece Dahil Olma Faktérii icin;

Giivenilirlik istatistikleri
Cronbach's Alpha  Standartlastirilmis Ogelere Dayal Cronbach’s Alpha Soru Sayisi

,951 ,951 11

Tablo 2’'ye gore elde edilen Cronbach’s Alpha degeri 0.951’dur. Bu durumda stirece dahil olma faktérindeki

sorularin galisma grubu i¢in glivenilir oldugu sonucuna ulasiimigtir.

Ailelerin egitim duzeyleri belirlenirken; katilimcilara anne ve babalarinin egitim dizeyleri (1- yok, 2- ilkokul, 3-
ortaokul, 4- lisans ve Ustii) sorulmustur. Cevaplar dogrultusunda anne ve babanin egitim dizeyinin ortalamasi

alinmigtir. Elde edilen sonuglar dusik (1- 1.5 —2) orta (2.5- 3- 3.5) yiuksek (4- 4.5- 5) olarak kategoriye (1-2-3)
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ayrilmistir. Arastirma kapsaminda toplanan verilerin ¢oziimlenmesinde ilk olarak parametrik analiz yontemlerinin
kullanilmasinin uygun olup olmadiginin belirlenmesi amaci ile ortalama, ortanca, mod, standart sapma, basiklik
ve carpikhk degerleri hesaplanmis, histogram grafikleri c¢izdirilmis ve normallik varsayiminin karsilanip
karsilanmadiginin belirlenmesi amaci ile shapiro wilk analizleri uygulanmistir. Analiz sonucunda bazi
degiskenlerin dagiliminin normal oldugu, bazilarinin ise normal olmadigi gorilmustir. Normal dagilan
degiskenlere parametrik analiz yontemleri, normal dagilmayan degiskenlere ise parametrik olmayan analiz
yontemleri uygulanmistir. Verilerin ¢dziimlenmesinde SPSS 21.0 paket programi kullanilmistir. Ailelerin calgi
egitimine duyarliligi ve egitim siirecine dahil olma durumlariile ailenin egitim diizeyi degiskenleri arasindaki farkin
anlamh olup olmadigini sinamak amaciyla Normal dagilan degiskenler icin tek yonli ANOVA testi, normal
dagilmayan degiskenler icin Kruskal Wallis testi kullanilmistir. Farkin kaynagini bulmak icin yapilacak testin
belirlenmesinde dncelikle varyanslarin homojenligi varsayimini incelemek amaciyla Levene varyans homojenligi
testi uygulanmistir. Farkin kaynagi Scheffe ve Bonferroni testleriyle belirlenmistir. Ailelerin ¢algi egitimine
duyarhligr ve egitim sirecine dahil olma durumlar ile cinsiyet degiskenleri arasindaki farkin anlamli olup
olmadigini sinamak amaciyla Normal dagilan degiskenler igin bagimsiz t testi, normal dagilmayan degiskenler igin
Mann-Whitney u testi uygulanmistir. Ailelerin galgi egitimine duyarliligi ve egitim siirecine dahil olma durumlari
ile 6grencilerin orkestra ve calgl basari durumlar arasinda iliski olup olmadigini sinamak amaciyla Normal

dagilmadigi gorilen ve sirekli oldugu bilinen degiskenler icin Spermann Correlations analizi kullaniimistir.

BULGULAR

Birinci alt probleme iligkin bulgular: Ailelerin ¢algi egitimine olan duyarhliginin ve ¢algi egitim slirecine dahil olma

durumlarinin ailelerin egitim diizeyleriyle bir iliskisi var midir?

Tablo 3. Ailelerin Calgi Egitimine Olan Duyarliiginin, Egitim Diizeyleri Hakkinda iliski Dagilimi. Kruskal Wallis Testi Soniuglari

N X SS Kruskal Wallis
Ki-Kare P
Duyarhlik 35 4,0896 ,85724 5,547 ,062
Ailelerin Egitim 35 2,2571 ,81684

durumu

Tablo 3’e gore ailelerin galgi egitimine olan duyarliliginin, egitim diizeyleri hakkinda iligki karsilastinldiginda

anlamh bir farkhhk (p>.05) bulunmamaktadir.

Tablo 4. Ailelerin Siirece Dahil Olma Durumlarinin, Ailelerin Egitim Diizeyleri Hakkinda iliski Dagilimi. Anavo Testi Sonuglari

N X SS Levene Anova Fark Olan
Levene P F P Gruplar
Surece Dahil 35 3,4675 1,11779 0,090 ,914 3,500 ,042 Dusuk -
Olma Yiiksek
Ailelerin Egitim 35 2,2571 ,81684

Durumu

Tablo 4’e gore ailelerin galgl egitiminde slirece dahil olma durumlarinin, ailelerin egitim diizeyleri arasinda anlamli

bir farklilik (p<,05) bulunmaktadir. Bu farkin disik ve yiksek egitim dizeylerinden kaynaklandigi saptanmustir.
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ikinci alt probleme iliskin bulgular: Ailelerin ¢algi egitimine olan duyarliliginin ve ¢algi egitim siirecine dahil

olma durumlarinin 6grencilerin cinsiyetleriyle bir iliskisi var midir?

Tablo 5. Cinsiyetin, Ailelerin Egitim Duyarliligina Yonelik Mann-Whitney U Test Sonuglar

Duyarlihk N X SS Mann-whitney u
P

Kadin 13 4,1987 ,27176 ,353

Erkek 22 4,0251 ,16914

Tablo 5’e gore ailelerin galgl egitimine olan duyarliliginin, 6grencilerin cinsiyetleri arasinda anlamli bir farkhhk
(p>.05) bulunmamaktadir. Buna gore; ailelerin ¢algl egitiminde duyarliliginin 6grencilerin cinsiyetlerine gore

degismedigi soylenebilir.

Tablo 6. Cinsiyetin, Ailelerin Sirece Dahil Olma Durumuna Yonelik T Testi Sonuglari

Sirece Dahil Olma N X SS t df p
Kadin 13 3,8601 ,31753 1,636 33 ,111
Erkek 22 3,2355 ,22584

Tablo 6'ya gore ailelerin galgi egitiminde siirece dahil olma durumlari ile 6grencilerin cinsiyetleri arasinda anlamli
bir farklihk (p>.05) bulunmamaktadir. Buna gore; ailelerin calgl egitiminde siire dahil olma durumlarinin

ogrencilerin cinsiyetlerine gore degismedigi sdylenebilir.

Uglincii alt probleme iliskin bulgular: Ailelerin calgi egitimine olan duyarliliginin ve galgi egitim siirecine dahil

olma durumlarinin 6grencilerin galgi dersi basari durumlariyla bir iliskisi var midir?

Tablo 7. Calgi Dersi Basari Durumlarinin, Ailelerin Calgi Egitimine Olan Duyarliligina Yonelik Spearman Correlation Analizi

Sonuglari
N X SS Spearman's rho
Korelasyon Katsayisi P
Calgl Basari 31 79,8387 13,93341 ,220 ,234
Duyarlilik 35 4,0896 ,85724

Gegerli Kisi Sayisi 31

Tablo 7’ye gore 6grencilerin galgl basari durumu ile ailelerin galgi egitimine olan duyarliligi arasinda bir farklihk

(p>,05) bulunmamaktadir.

Tablo 8. Calgi Dersi Basari Durumlarinin, Ailelerin Calgi Egitiminde Siirece Dahil Olma Durumuna Yonelik Spearman
Correlation Analizi Sonuglari

N X SS Spearman's rho
Korelasyon Katsayisi P
Calgi Basari 31 79,8387 13,93341 ,271 ,140
Stirece Dahil 35 3,4675 1,11779

Olma
Gegerli Kisi Sayisi 31

Tablo 8’e gore 6grencilerin galgl basari durumu ile ailelerin galgi egitiminde siirece dahil olma durumu arasinda

bir farklilik bulunmamaktadir (p>,05).
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Dordiincii alt probleme iliskin bulgular: Ailelerin galgi egitimine olan duyarhliginin ve galgi egitim siirecine dahil
olma durumlarinin 6grencilerin orkestra dersi basari durumlariyla bir iliskisi var midir?

Tablo 9. Orkestra Dersi Basari Durumlarinin, Ailelerin Calgi Egitiminde Slrece Dahil Olma Durumuna Yonelik Spearman
Correlation Analizi Sonuglari

N X SS Spearman's rho
Korelasyon Katsayisi P
Orkestra Basari 32 70,3125 23,89282 ,351" ,049
Surece Dahil Olma 35 3,4675 1,11779
Gegerli Kisi Sayisi 32

Tablo 9’a gore Ogrencilerin orkestra basari durumu ile ailelerin ¢algi egitiminde siirece dahil olma durumu

arasinda pozitif yonli bir farkhlik (p<.05) bulunmaktadir.

Tablo 10. Orkestra Dersi Basari Durumlarinin, Ailelerin Calgi Egitimine Olan Duyarliigina Yonelik Spearman Correlation
Analizi Sonuglari

N X SS Spearman's rho
Korelasyon Katsayisi P
Orkestra Basari 32 70,3125 23,89282 ,269 ,137
Duyarlilik 35 3,4675 1,11779
Gegerli Kisi Sayisi 32

Tablo 10’a goére 6grencilerin orkestra basari durumu ile ailelerin galgl egitimine olan duyarliigi arasinda bir

farkhhk (p>,05) bulunmaktadir.

TARTISMA ve SONUC

Miuzikoloji 6grencilerinin calg! egitiminde algilanan aile destegine bakildiginda, ailelerin calgi egitimine olan
duyarliiginin egitim dizeyleri ile arasinda anlamh bir iliski olmadigl sonucuna ulasiimistir. Mizikoloji
ogrencilerinin galgl egitiminde algilanan aile destegine bakildiginda, ailelerin galgi egitiminde siirece dahil olma
durumlarinin, ailelerin egitim dizeyleri arasinda anlamh bir iliski oldugu sonucuna ulasilmistir. Egitim seviyesi
arttikca, aileler cocuklarinin egitim siirecine dahil olmuslardir. Egitim dizeyi yiiksek olan ailelerin, ¢ocuklari
Uzerinde aktif bir rol aldig sdylenebilir. Egitim durumu degiskenine yoénelik benzer sonuglari ulasan galismalarin
mevcut oldugu gorilmektedir. Cakir (2017) ortaokullarda aile katilimina yoénelik okul midurlerinin goraslerini
inceledigi arastirmasinda, ailenin egitim durumunun yiksek olmasi, ekonomik durumunun iyi olmasi ve ¢ocuk
sayisinin az olmasi hususlarinin aile katihmina olumlu katki saglayacagi, egitim dizeyinin belirleyici ve etkili
oldugu sonucuna ulasildig gériilmektedir. Topgu (2013) okulu gelistirmede velilerin roli ile ilgili arastirmasinda,
egitim dizeyi yiksek olan ailelerin, 6grencilerin 6devlerine ve ders disi etkinliklerine destekleri konusunda egitim
diizeyi duslik olan ailelere gore daha fazla katki sagladigi sonucuna ulasmistir. Bu ¢alismada kullanilan 6lgekle
ayni 6lgegi kullanan Arslanhan ve dig. (2019)’nin ailelerin egitimi diizeyi degiskeninde farkl bir sonuca ulagmistir.
Calismada anne ve babanin egitim durumlari ayrica istatiksel analize tabi tutulmus ve iki ebeveynin egitim
durumu arttikga calgl egitiminde algilanan aile desteginin arttigi gorilmistlr. Yuksel (2018) egitim dizeyi
degiskenine gore farkhlasip farklilasmadigini belirlemek icin yapilan analizler sonucunda toplam puanlar ve tim

alt boyutlar ile egitim diizeyi degiskeni arasindaki farklilik anlamli bulunmamistir.
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Mizikoloji 6grencilerinin calgi egitiminde algilanan aile destegine bakildiginda ailelerin hem ¢algi egitimine olan
duyarhliginin hem de calgi egitiminde stirece dahil olma durumlarinin, 6grencilerin cinsiyetleri arasinda anlamli
bir iliski olmadigi sonucuna ulasiimistir. Elde edilen sonuglar dogrultusunda ailelerin galgi egitiminde duyarhhgin,
cinsiyete yonelik bir ayrimcilikta bulunmadigi séylenilebilir. Yiiksel (2020), Gergeker (2018) ve Arslanhan ve dig.
(2019)'nin galismalarinda ayni 6lgegin kullanilarak elde edilen cinsiyet ile ilgili sonuglarina bakildiginda yapilan bu
calismayla benzer bir sonuglara ulasildigi goérilmektedir. Yapilan bu galismalarda elde edilen sonuglar calgi
egitiminde algilan aile desteginin cinsiyet ile iligkisi saptanmamistir. Elde edilen benzer sonuglar bu galismanin
okul turu ve il degiskeni bagli olmaksizin cinsiyetin, calgi egitiminde algilanan aile destegini ve siirece dahil olma
durumlarini etkilemedigi gorilmektedir. Benzer arastirma sonuglarindan farkli olarak; Yiksel (2018) calismasinda
Olgegi farkli yas grubuna uygulamis ve slrece dahil olma alt boyutunda cinsiyet degiskenine gére anlamli diizeyde

kadin 6grenciler lehine farkhlastigi gorilmustar.

Miizikoloji 6grencilerinin galgi egitiminde algilanan aile destegine bakildiginda, 6§rencilerin galgi basari durumu
ile ailelerin calgi egitimine olan duyarliligi ve ailelerin galgi egitiminde slirece dahil olma durumu arasinda anlamli
bir iliski olmadigi sonucuna ulasiimistir. Benzer arastirma sonuglarindan farkh olarak; Yiiksel (2018) Ailelerin ¢algi
egitiminde slrece dahil olmalarina yonelik 6gretmen gorusleri incelendiginde, anlamli katim saglandig
gorilmektedir. Ailelerin calgl egitiminde siirece katihmlarinin, c¢ocuklarin motivasyonu arttirdigini ifade

etmislerdir.

Miizikoloji 6grencilerinin ¢algl egitiminde algilanan aile destegine bakildiginda, 6grencilerin orkestra basari
durumu ile ailelerin galgi egitiminde siirece dahil olma durumu arasinda pozitif yonli (ylzde %35)0.35 bir iliski
oldugu sonucuna ulasiimistir. Aileler 6grencilerin galgl egitim siirecine dahil olduk¢a 6grencilerin orkestra dersi
basari durumlarinin arttigi gorilmustiir. Muzikoloji 6grencilerinin galg egitiminde algilanan aile destegine
bakildiginda, 6grencilerin orkestra basari durumu ile ailelerin galgi egitimine olan duyarhhgi arasinda anlamli bir
iliski olmadigi sonucuna ulasiimistir. Ozkasnakli (2015) arastirmasinda genel miizik egitimindeki calgi calmaya
yonelik 6grenci gorislerini incelediginde, ailelerin genel olarak calgl egitiminde ve c¢algi egitimine yonelik

faaliyetlerde, cocuklarini destek oldugu sonucuna ulasmistir.

ONERILER

Miizikoloji 6grencilerinin ¢algi egitiminde algilanan aile desteginin farkli degiskenler ile incelenmesi amaciyla
yapilan bu arastirmada Girgin (2016)'in muzik 6gretmenligi 6grencileri icin gelistirdigi olcek kullanilmistir.
Kullanilan bu 6lgekle farkli evren ve érneklem gergevesinde miizik 6gretmenligi 6grencilerinin galgl egitiminde
algilanan aile destegini inceleyen ¢alismalar mevcuttur. Mizikoloji 6grencilerinin ¢algi egitiminde algilanan aile
destegini 6lgmek amaciyla farkli evren, érneklem ve degiskenlerle arastirmalarin yapilmasi bu alanda mevcut
durumu otaya ¢ikarmak agisindan dnerilmektedir. Ayrica muzikoloji 6grencilerinin galgi egitiminde algilanan aile
destegi ile orkestra basari durumlarinin arasinda pozitif yonli bir farkhlk oldugu sonucu elde edilmistir. Bu
nedenle lisans dlizeyinde egitim veren miizikoloji programlarinda ailelerin galgi egitimine duyarliigi ve silirece

dahil olma durumlarini saglayabilmesi amaciyla ¢alismalar yilritiilmesi 6nerilmektedir.
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Etik Metni

Bu calisma, arastirma ve yayin prensipleri ile etik élciitler gézetilerek hazirlanmistir. Kirikkale Universitesi Sosyal
ve Begeri Bilimler Arastirma ve Etik Kurulu’nun 18.05.2021 tarihinde onayr alinmistir. Hazirlanan makale

kapsaminda ortaya cikabilecek arastirma etigine iliskin sorumluluk yazarlara aittir.
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