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ABSTRACT

There is a sound and reciprocal relationship between oral and written language skills. Firstly,
reading and writing improve upon speaking and listening skills and then extended reading and
writing improve oral skills. Each individual may start learning the language with a different basic
skill. Four basic language skills (reading, listening, speaking, writing) are interactive in real
communication and they are used actively. The aim of this study is to investigate the relationship
between receptive (reading and listening) and productive skills (speaking and writing) of
international students who learn Turkish in Turkey. The dependency level between language skills
has been tested through SPSS system at A1, A2 and B1 levels. In addition, the dependency between
the same skill through A1, A2 and B1 levels has also been tested through SPSS statistics program.
The results show that the students performed higher at A2 level than they did at A1 and B1 levels.
When the language level increases, learners' performance may not be as clear as it is at the starting
level. The students start A2 level after two months of language education and daily language
experience in Turkey. It’s natural that the students are more adapted to language learning at A2
level than they were at Al level. This adaptation affects their language performance. Another
conclusion deduced from the current study is that there is a positive and significant relationship
between the same language skills through different levels. A2 level grades for each skill is higher
than B1 and Al level skills. Al level writing, reading and listening skill grades are higher than B1
level skill grades. There was not any significant difference between Al and A2 level speaking and
also B1 and A1l level speaking, but B1 level speaking is significantly lower than A2 level speaking.

Keywords: Receptive skills, productive skills, dependency, international students, Turkish as a
Foreign Language
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INTRODUCTION

Teaching language skills is often the key focus or main element in the language teaching practice. Knowledge of
the theory and practice of teaching receptive skills (listening and reading) and productive skills (speaking and
writing) in a language is one of the key learning objectives of many teacher education programs in universities

around the world (Marlina, 2018: 12; Demirbas, 2013).

As Harmer (2001) also states the students cultural and educational background, language learning experience,
age and motivation are playing an important role for students’ language achievement. Language achievement of
learners cannot be related to a single factor. The country that the language is learned (whether the target
language is mainstream language or not), the language teaching approach followed by the language teacher and
language policy adopted by the country play a very important role in the learners overall achievement in terms

of language performance.

Literature Review

Four basic language skills which are listening, speaking, reading and writing are closely interrelated and they are
used in combination with each other in communication. Using one of those skills effectively is not enough to be
proficient in a language. The proficiency in a language can be improved by using them fluently in connection with
each other. Improving one of those skills has positive effects on the improvement of other skills (Aydogan &

Akbarov, 2014: 674; Nan, 2018).

The relationship between language skills are investigated according to input/output oriented skills, receptive and
productive skills or written and oral communication skills. There is some research on the interrelationship
between receptive and productive skills of language learners. It is stated that there is a close and positive
relationship between reading and writing skills of students (Brown, 2001). As Krashen (2012) also states, writing
style does not totally improve by reading, it improves through intensive reading. According to Banditvilai and
Cullen’s study (2018) the development of skills depends on the frequency of use and practise. In general, foreign
language learners main problem is writing as they lack frequent practice in their daily life. When speaking is
concerned, the students have fear of making mistakes and usually lack practise on the daily basis. If the students

know sufficient vocabulary and grammar, their anxiety is lower when reading skill is concerned.

According to another study which was conducted by Darmawan (2007) there is a strong relationship between
language development and the time spent for learning the language. A language learner needs average 6 or 7
years of instruction to improve his/her language skills. At the beginning of language learning, the students may
not show a fast progress. In order to develop competence in four skill areas, namely reading, listening, writing
and speaking, a learner needs to be exposed to the language actively and receive instruction regularly throughout
6 or 7 years. In addition, the students language learning experience and mother language affects foreign language

learning. If mother language alphapet is different from the alphabet of the target language, the learners have

1748



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

difficulty in adapting to the writing system. While developing a curriculum and setting goals to be attained for
foreign language, the pace of language learning should be taken into consideration for both adults and young
learners. In line with this study, Pickett (1978) composed the collected data from English language learners to
indentify language development and language learning problems. Some of the students mentioned that a few
weeks after language program started, they felt more inhibition for learning and they were unable to combine
their previous learning with the new subjects. The students also mentioned that when the levels got higher the
content of the lessons got denser and it became more difficult for them to follow the lessons. Furthermore, when
proficiency levels increase in a foreign language, the intervention of first language increases as well. Adult
students have more difficulty in adapting to new learning environments. For this reason, they are supposed to

put more effort for learning.

Language teaching models can be designed according to productive- receptive patterns of skills. Those skills can
be presented in an integrated way starting from receptive skills and progressing with productive skills. Instead
of concentrating on isolated grammar topics or pronunciation, the focus is supposed to be on developing learners
communicative abilities and competencies through integrated skills instruction (Pardede, 2017). Targeted
learning outcomes for each skill has been defined in Common European Framework (CEF) according to
acquisition order. The learning programs have been scheduled in line with the definitions specified in CEF and

learning outcomes are evaluated accordingly.

Each year, many international students come to Turkey to study in Turkish universities (YOK, 2019). After having
one year of Turkish preparation class, they continue their studies in their departments. Those international
students study in undergraduate, masters and doctorate programs after they complete Turkish preparation
program. During their stay in Turkey, they have the opportunity to use Turkish in their daily life and social life

besides their academic life.

The Relationship Between Language Skills

There is an assumed relationship between language skills. Language professionals suggest integrated skills
improvement. In accordance with the principle of holism in language teaching, the same amount of time should
be allocated to each skill (listening, reading, speaking and writing skills). Emphasis on the use of grammar or focus
on only one language skill may affect Turkish teaching negatively. In order for the individual to use the target
language correctly and effectively, four basic language skills should be developed within the principle of
wholeness (Arici & Taskin, 2019). One of the four language skills improves in connection with the other three

skills.

The Relationship Between Reading and Listening

Wolf et all (2019) have found out that including the beginner level language learners, in all levels there is a strong

relationship between the reading and listening skills of language learners. Reading skill predicts listening skill to
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a large extent. Although they do not overlap all the time, how the input is provided affects the improvement of
the comprehension process. The fluency, word capacity and use of memory in reading contributes to the
improvement of listening and other language skills. Concerning the relationship between vocabulary and
listening comprehension, and reading comprehension, it is expected that these skills both contribute uniquely to
reading comprehension, which would mean that they should not solely be used as a priority for general linguistic

comprehension (Wolf, Muijselaar, Boonstra & Bree, 2019).

Many learners of English in some educational settings do learn the language predominantly by reading prior to
speaking. An assumption that reading can enhance one’s spoken and written communication skills has been
supported by several empirical works in this field of study. A reading ability based perspective views reading as

the ability to recognize codes and understand and interpret the meaning of those codes (Marlina, 2018: 12).

“Reading is the receptive skill in the written mode. It can develop independently of listening and
speaking skills, but often develops along with them, especially in societies with a highly-developed
literary tradition. Reading can help build vocabulary that helps listening comprehension at the later
stages, particularly. Writing is the productive skill in the written mode. It, too, is more complicated
than it seems at first, and often seems to be the hardest of the skills, even for native speakers of a
language, since it involves not just a graphic representation of speech, but the development and
presentation of thoughts in a structured way. The integrated-skill approach, as opposed to merely
segregated approach, confronts English language learners to authentic language and challenges
the learners to interact naturally in the language. If these four skills are separated from one
another, a language is taught; however, if they are integrated with each other, authentic

communication is taught (Aydogan & Akbarov, 2014: 674)".

Reading and listening skills are comprehension skills. When reading and listening skills are considered, both
concentration and memory contributes to comprehension process. The main subskill of both of the skills is the
ability to use vocabulary knowledge. In the related studies, reading and listening skills are evaluated together.
Wolf et all (2019) state that the students who are successful in reading are expected to be successful in listening
as well. However, in the listening tests foreign language learners have difficulty in understanding. Although both
of the skills are receptive, each of them addresses different senses. While reading addresses the visual sense,
listening in turn adresses auditory sense. Although reading skill and listening skill both are receptive skills, in
language teaching listening skill activities are integrated with speaking skill activities. Similarly, reading skill
activities are integrated with writing activities. The basic skill which constitutes reading skill is fluency. Fluency
does not have priority in listening comprehension. Similarly, concentration and memory take priority in listening
but not so much in reading. Those are the points which differentiate the two receptive skills which are reading

and listening. However, having higher order thinking skills contributes to the improvement of both of the skills.
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The Relationship Between Listening and Speaking

In the language acquisition process, listening skill is the first part of the input process which improves initially
and then listening is the skill which improves later as the final part of the output process. Fluency, accuracy and
the variety of language output is directly related with the quality, quantity and accuracy of language input.
Listening is a reception-based subconscious process and speaking is a production oriented output process.
Although those two skills look closely related, they improve in opposite directions. In other words, while listening

occurs at deep level, speaking occurs at surface level (Richards, 2008; Vandergrift, 2004).

Speaking and listening procedures are prerequisites for each other and they improve consecutively. In order to
continue a dialogue, the participants need to both understand what is spoken and convey the response to the
receiver. More listening means more input received. In a real communication setting, the message receiver and
conveyor are connected to each other. A good listener can understand the feelings and ideas of the speaker from
the clues, gestures and facial expressions and also from the context of the speech. If there is speaking without
listening or listening without speaking, it is not accepted as real communication. The accuracy rate of listening
can be tested through speaking, in the same vein the truthfulness of speaking can be understood through

listening (Nan, 2018; Oxford, 2001; Vandergrift & Goh, 2012).

In their study, Celik and Yavuz (2015: 2140) found no relationship between listening and speaking skill tests of
the students. At the end of the term (after 14 weeks), the students were administered a written listening exam
and an oral exam. The correlation number (0,33) between speaking and listening grades revealed that there is

little relationship between speaking grades and listening grades of preparatory students.

“Common sense tells people that there is a high relationship between listening and speaking. The
low correlation between listening and speaking underlies some factors. The major factor that
negatively affects the correlation between the two variables is anxiety. In speaking exams, students
are more anxious than they are in listening exams. By its nature, speaking is an individual skill that
is affected much by individual differences such as anxiety when compared to speaking. In addition,
speaking requires a production which is regarded as the last phase of language learning process
while listening is just a reflection of the comprehension that can be accepted as easier to speaking
production. Speaking is also regarded as a completely active action that needs a linguistic
background as well as communicative and social abilities. However, listening is much more passive
when compared to speaking for which the exam process easier. The syllabus, methods and
techniques adopted and the drills practiced may be another factor causing low correlation
between speaking and listening grades. For further study, it would be useful to start a new session
eliminating the problems above and adopting new techniques and then looking for the correlation
between listening and speaking grades again” (Celik & Yavuz, 2015: 2140).

The Relationship Between Reading and Speaking

Reading and speaking skills are interrelated in that both of the skills require vocabulary knowledge. One can

improve vocabulary through reading and use it in speaking. Reading improves communication skills. Extensive
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reading helps to improve communication skills and enhances fluency in speaking. Readers encounter different

text types, sentence structures, word groups and vocabulary types.

As Mart (2012) states, if the learners encounter different text types such as dramas, plays, dialogues they can
transfer the patterns of speech in their daily communication. Improved reading skills means improved speaking
skills. Reading outside the classroom has positive effects on oral skills. Students who read a lot tend to be good
speakers of the language. Students who have good reading habits are more likely to have fluency and accuracy

in speaking.

The Relationship Between Reading and Writing

Writing and reading are complementary parts of written communication. For this reason, it is a commonly held
belief that good writers are also good readers. Good writers read more and good readers use their vocabulary
and syntax much better. Reading and writing are integrated skills which improve each other. Firstly, reading and
writing are based on schematic knowledge. In other words, good writers and good readers have a good
understanding of the surface and deep structure of the texts, text types, style and language use of the author,
content of the texts. Reading and writing share the same cognitive thinking procedures. Students improve their
writing skills through reading and consequently develop their thinking skills. The students who had difficulty in
writing improved their self-expression by reading a lot and in time their awareness increased in target-oriented
reading and writing. The textual information used in writing improves reading skills. In other words, students
learn how to use coherence, cohesion and meronymy while writing a text. They concentrate on those points

while reading as well (Nan, 2018; Arici & Taskin, 2019).

“Pedagogically, the teaching of writing is not about providing students with basic principles and
rules of writing or a prescriptive template for writing. The forces of globalization have made it
difficult to predict with full certainty that an employment of a particular model of written
communication will guarantee success in today’s communicative exchanges that are often
intercultural in nature. Therefore, based on the principle of situatedness, writing needs to be
taught as praxis, meaning that students learn how to write according to their awareness as well as
understanding of the social contexts in which they live in, and of the interlocutors with whom they
interact. As students are often in diverse contexts, they should also be engaged in learning to use
various writing strategies and semiotic resources to help them be good writers” (Marlina, 2018:
12).

The Relationship Between Speaking and Writing

Children start speaking long before they start writing. Speaking skill follows listening skill in learning the first
language. They start articulating the symbols before writing them. While speaking skill improves without any
systematic language education, there is a need for systematic education in writing. For this reason, the children’s

speaking is much better than their writing in their native language (Baba, Takemoto & Yokochi, 2013).
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The proficiency level in each skill shows differences in different age groups. According to a study conducted by
Kroll (1981) younger students (3™ and 4" grade) speak more than older students (6™ grade). Younger students
produced more information than older students while speaking. In addition, younger students write in the way
they speak, they do not notice errors and writing styles. However, older students are more attentive to spelling

and punctuation, writing style and selection of words (Kroll, 1981).

For the children learning a foreign language speaking skill always develops before writing, while for adults
development of language skills may not follow the same order. For adults, syntactic and grammatical correctness
in writing develops in the course of time but for speaking skill syntactic and grammatical correctness may not

show a considerable progress for a very long time (Baba, Takemoto & Yokochi, 2013).

In the classrooms where speaking activities are conducted, it is observed that writing skill is also improved
progressively. The variety of sentences and vocabulary produced while speaking is reflected in the writing over
the course of time. The activities such as brainstorming, creative drama, discussion activities both improve
speaking skills and critical thinking skills. For the speaking classrooms, there is a need for a systematic lesson
plan. The learning outcomes should be defined, improving the students research skills should be targeted, the
students should be motivated to do research and speak about a subject in detail. The teacher should guide the
students while doing the speaking activities by clarifying their instructions and also guide them in achieving the
objectives for the activities. In addition, the students can be directed to writing activities together with speaking
activities which can improve their self-expression skills, self-confidence and discovery of language (Canagarajah,

2015; Kimura,1998).

However, the relationship between language skills of Turkish language learners has not been investigated
through empirical studies. In the current study, the relationship between the language skills of Turkish language
learners has been investigated by looking at their exam results achieved at the end of each language course level,

namely A1, A2 and B1, and also the dependency of language skills at each level for the same skill is analysed.

Research Questions

In the current study the following research questions are aimed to be investigated:
Is there a relationship between different skills of Turkish language learners at A1, A2 and B1 levels?

Is there a relationship between the same skills of the same students throughout A1, A2 and B1 levels?
METHOD

Research Model

In this study, the relationship between basic language skills was examined by the relational screening method by
performing quantitative data analysis. Relational screening method is a research model used to determine the

relationship between two or more variables and to predict possible results (Karasar, 2011).
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Samples

The sample of this study consists of 74 international students who were accepted to Istanbul University Language
Center Turkish program in 2019 within the scope of the Presidency for Turks Abroad and Related Communities
scholarship program. The tests used are descriptive statistics (frequency analysis, descriptive statistics), test of
normality (Kolmogorov Smirnov), comparison of dependent groups (paired sample t-test), pearson correlation

analysis

For the data analysis of the current study, descriptive statistics such as frequency, percentage, arithmetic mean,
standard deviation, minimum and maximum are used. For the data analysis, parametric tests are used. For the
comparison of the two dependent groups, paired sample t-test is used. For explaining the significance of the

relationship between the data, pearson correlation test is used.

Table 1. Demographic Information

X;SS Min.-max.
Age 23.69;3.98 19-36
N %
Gender Male 36 48.6
Female 38 51.4
Istanbul University 52 70.3
Istanbul Technical University 7 9.5
. . Istanbul Ticaret University 3 4.1
University L .
Bogazici University 4 5.4
Cerrahpasa University 7 9.5
Baskent University 1 1.4
Undergraduate 29 39.2
Education Master 33 44.6
Doctorate 12 16.2
Total 74 100.0

Average age of the participants of this study is 23. 48.6 % of participants are male students and 51.4 % are female
students; 70.3 % of participants are Istanbul University students; 39.2 % bachelors/undergraduate students, 44.6

% masters students and %16.2 % are doctorate students.

Data Collection Tools

In the current study, the exams of international students which are taken at the end of each level (A1, A2 and
B1) are used as measures. The exams are designed according to the definitions of the levels in the Common
European Framework (CEF) and theys are composed of four sections which are reading, listening, writing and
speaking consecutively. The reading and listening parts of the exams are composed of a variety of questions
which are multiple choice questions, open ended questions, matching andfilling the blanks. Speaking exam is

composed of two parts which are verbal expression and spoken interaction.
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Data Analysis

The relationship between reading, writing and speaking skills of 74 students (of the same student group) starting
from A1 level and including B1 level was analyzed The final exam at the end of each level is evaluated. Each skill
has equal distribution in scoring, each of them is graded out of 25 points and the total grade is 100 points. The
evaluation for the written part has been done according to the writing checklist defined in CEFR. Two interraters
evaluate the papers with blind review and the average of the grades are taken as the final speaking grade. The
evaluation of the speaking exam has been done according to the writing checklist defined in CEFR. Two
interraters evaluate the speaking exam and the average of the grades are taken as the final speaking grade. The
analysis of grades at each level and the relationship between the grades of each skill is analysed through SPSS

v23.0 program.
FINDINGS

The Relationship Between Reading, Listening, Writing and Speaking at Al Level

Table 2. The Relationship Between Reading, Listening, Writing and Speaking at Al Level

Al Reading Listening Writing Speaking
r 1

Reading
p

. . r .559** 1

Listening

p .000
» r 496** .518** 1

Writing

p .000 .000
. r .367** .502** .395** 1

Speaking

p .001 .000 .001

Pearson correlation, *p<0.05, **p<0.01

When the relationship between reading skill test result and other skills test result at Al level is evaluated with
pearson correlation analysis as shown in Table 2, it is found that at normal level the students reading result is
positively correlated with listening test result and writing test result (r:0.496, p<0.01); with the speaking test

result (r:0.367, p<0.01) there is positive and weak but meaningful correlation.

There is positive and normal level correlation between listening test result with writing test result and speaking
test result; there is a positive and normal level relationship between writing and speaking test result (r:0.395,

p<0.01). The correlation for this analysis is significant for all.
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The Relationship Between Reading, Listening, Writing and Speaking at A2 Level

Table 3. The Relationship Between Reading, Listening, Writing and Speaking at A2 Level

A2 Reading Listening Writing Speaking
. r 1
Reading
p
. . r .616** 1
Listening
p .000
. r 718** .604** 1
Writing
p .000 .000
. r .355** .296* .624** 1
Speaking
p .002 .010 .000

Pearson correlation, *p<0.05, **p<0.01

When the relationship between reading skill test result and other skills test results at A2 level is evaluated with
Pearson correlation analysis as shown in Table 3, There is a positive and significant relationship between reading
result with listening and writing result; there is a positive, weak level and meaningful relationship between
reading and speaking test results (r:0.355, p<0.01). There is a positive and powerful relationship between
listening results and writing results and there is a positive but weak relationship between listening and speaking
results (r:0.296, p<0.01); there is a positive and powerful relationship between writing and speaking results. The

correlation for this analysis is significant for all.
The Relationship Between Reading, Listening, Writing and Speaking at B1 Level

Table 4. The Relationship Between Reading, Listening, Writing and Speaking at B1 Level

B1 Reading Listening Writing Speaking
. r 1

Reading

p
. . r .565** 1

Listening

p .000
. r .766** .629** 1

Writing
p .000 .000

Speaking r A491** .403** .538** 1
p .000 .000 .000

Pearson correlation, *p<0.05, **p<0.01

When the relationship between reading skill test result and listening, speaking and writing test results at B1 level
is evaluated with Pearson correlation analysis as shown in Table 4, there is a positive and normal level correlation
between the reading and listening test results of the students; there is a positive and powerful relationship
between reading and writing results (r:0.766, p<0.01); there is a positive and normal level correlation between

reading and writing results (r:0.491, p<0.01). All the analysis for the correlation between reading and other

language skills at B1 level is significant.

There is a positive and powerful relationship between listening result and writing result; there is a positive and

normal level relationship between listening and speaking test results; there is a positive and normal level
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relationship between writing and speaking test results (r:0.538, p<0.01). All the analysis for the correlation

between listening and other language skills at B1 level is significant.

Developmental Analysis Between A1, A2 and B1 Level Reading Test Results

Table 5. Developmental Analysis Between Al, A2 and B1 Level Reading Test Results

N X sS T P
A2 Reading 74 23.31 2.28

A2-Al . 3.451 0.001*
Al Reading 74 22.32 2.56
B1 Reading 74 20.46 3.91

B1-A2 . -8.340  0.000*
A2 Reading 74 23.31 2.28
B1 Reading 74 20.46 3.91

B1-Al . -4,938  0.000*
Al Reading 74 22.32 2.56

paired sample t-test, *p<0.05

When the developmental significance for the A1, A2, and B1 reading test results are evaluated with paired sample
t-test as shown in Table 5; A2 level average reading result is significantly higher than the average of Al reading
result. B1 level average reading result is significantly lower than A2 reading result. B1 level average reading result
is significantly lower than A1l level average reading result (t:-5.100, p<0.05).

Developmental Analysis Between A1, A2 and B1 Level Listening Test Results

Table 6. Developmental Analysis Between Al, A2 and B1 Level Listening Test Results

N X SS t P

A2 Listening 74 22.05 2.58

A2-Al 5.040 0.000*
Al Listening 74 20.55 3.31
B1 Listening 74 19.78 3.17

B1-A2 -6.907  0.000*
A2 Listening 74 22.05 2.58
B1 Listening 74 19.78 3.17

B1-Al -2.429  0.018*
Al Listening 74 20.55 331

paired sample t-test, *p<0.05

When the developmental significance for the Al, A2, and B1 listening test results are evaluated with paired
sample t-test as shown in Table 6; A2 level average listening result is significantly higher than Al level average
listening result (t:5.040, p<0.05). B1 level average listening result is significantly lower than A2 level listening
result (t:-6.907, p<0.05). B1 level average listening result is significantly lower than Al level average listening
result.

Developmental Analysis Between Al, A2 and B1 Level Writing Test Results

Table 7. Developmental Analysis Between Al, A2 and B1 Level Writing Test Results

N X ss t P
A2 Writi 74 22.41 3.07
AZ-AL Alw::t::: 74 21.72 3.07 2129 0.037
B1 Writi 74 19.66 4.18
B1-A2 Azw:litli:i 74 22.41 3.07 -8.519 0.000*
w S Se o

paired sample t-test, *p<0.05
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When the developmental significance for the A1, A2, and B1 writing test results are evaluated with paired sample
t-test as shown in Table 7; A2 level average writing result is significantly higher than Al level writing result
(t:2.129, p<0.05).B1 level average writing result is significantly lower than A2 level average writing result.B1 level

average writing result is significantly lower than A1 level average writing result (t:-5.203, p<0.05).

Developmental Analysis Between Al, A2 and B1 Level Speaking Test Results

Table 8. Developmental Analysis Between Al, A2 and B1 Level Speaking Test Results

N X SS t P

A2 Speaking 74 22.95 2.43

A2-Al . 0.656 0.514
Al Speaking 74 22.70 2.52
B1 Speaking 74 22.24 2.47

B1-A2 ) -3.101 0.003*
A2 Speaking 74 22.95 2.43
B1 Speaking 74 22.24 2.47

B1-Al ) -1.278  0.205
Al Speaking 74 22.70 2.52

paired sample t-test, *p<0.05

When the developmental significance for the Al, A2, and B1 speaking test results are evaluated with paired
sample t-test as shown in Table 8; There is no significant difference between A2 level average speaking result
and A1l level speaking result (t:0.656, p>0.05). B1 level average speaking result is significantly lower than A2 level
average speaking result (t:-3.101, p<0.05). There is no significant difference between B1 level average speaking

result and A1l level speaking result (t:-1.278, p>0.05).

CONCLUSION and DISCUSSION

This study is novice in the respect that the same group of learners’ language performance is evaluated in
comparison with different language levels and skills. The findings are remarkable in the respect that students’
test results of each skill decrease at B1 level while it increases at A2 level. In the literature, there is supporting
evidence that language courses for adults should be planned in such a way that each level should have a longer
course period than the previous level as learners need more time to develop their language proficiency. For
instance, while the learners need at least 90 hours of Al course, they need at least 100 hours of lesson at A2
level and 160 hours at B1 level. The reason why more time is needed at each level is that the content of the
courses becomes more intense as the language levels progress from Al to C1 (Muir and Clark, 2018). The findings
show that students show higher performance at A2 level than Al and B1 level. This can be explained by following
reasons: B1 level subjects are more concentrated and varied. A2 level subjects are like extension and revision of
Al level subjects. Al level is the adaptation period for the students. For this reason, Al scores of students are
lower than their A2 scores. When developmental levels of language learning are considered, B1 is the threshold
level which requires extra endeavour to be successful language users. Al is the level that international students

adapt to both the language and the social setting which is new for them.
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In line with the findings of the current study, the students’ overall performance is higher at A2 level. The students
start A2 level after two months of language education and daily language experience in Turkey. It’s natural that
the students are more adapted to A2 level than they are at Al level. This adaptation affects their language
performance. Then the students are supposed to perform better at B1 level than Al and A2 levels. However, the
results do not confirm this expectation. B1 level course content is very concentrated, and the students encounter
new subjects at this level. They are supposed to perform more or less at academic language level and also have
more fluency in their language production. If the students are not very disciplined with their studies and not
interested in the language, the basic skills they acquired at A1 and A2 levels may not be sufficient for them to be

able to complete the language tasks assigned for them.

When the language level increases, learners' performance may not be as clear as it is at the starting level. As
Harmer (2001) also states it is easy to test and observe success for beginner level language learners. When the
learners progress, success becomes less obvious and recognizable. Usually it seems that they do not improve
fast. This is named “plateau effect”, the teacher needs to encourage students to put more effort into learning.
More challenging tasks can be used and the students can be asked to think about the language and analyse it. If

they have clear goals which have been set for them, they can show higher performance at each level.

As for the dependency through the levels for the same skills, it can be concluded that A2 level points for each
skill is higher than B1 and A1l level skills. Al level writing, reading and listening skill grades are higher than B1
level skills. There was not any significant difference between Al and A2 level speaking and also B1 and Al level
speaking, but B1 level speaking is significantly lower than A2 level speaking. However, there are also studies
stating that students' speaking skills develop more over time. In a study conducted with students learning English
as a foreign language, it was observed that students' speaking skills and self-confidence improved with task-
based activities in the classroom. In this study, it was stated that students improved their speaking and listening

skills by communicating more with native speakers in their daily life (Boonkit, 2010).

Speaking, listening, reading and writing are interrelated and interdependent in real communication. According
to the system theory and the transfer theory of learning, the improvement overall depends on the coordination
of relationships and ratios between the elements of the system. Four language skills constitute a system in which
the four skills interweave and integrate. Listening is the basis for speaking, reading is a source for listening,
listening and speaking facilitate reading and writing, and vice versa. Therefore, the basic principles of system
theory should be adopted in foreign language teaching in order to maximize the effects of teaching and learning.
Four language skills should be combined organically and merged with one another so as to ensure foreign

language teaching becomes integrated and comprehensive (Nan, 2018).

RECOMMENDATIONS

e The students performance at the next levels B2, C1 and Academic Turkish can be analyzed.

e Students classroom performance can also be observed as additional evaluation.
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e  For further studies the students can be categorized according to their native language.
e The number of participants can be increased by involving the international students of other universities.

e Standardized tests can be generated and implemented for all of the international students in Turkey.
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TURKIYE'DE TURKCE OGRENEN ULUSLARARASI OGRENCILERIN ALIMLAMA VE URETIM
BECERILERI ARASINDAKI iLiSKi

oz

S6zlii ve yazil dil becerileri arasinda karsilikli bir iliski vardir. Oncelikle okuma ve yazma, konusma
ve dinleme becerilerini gelistirir ve daha sonra kapsamli ve uzun siireli yapilan okuma ve yazma
calismalari, s6zll becerileri gelistirir. Her birey dili farkh bir temel beceri ile grenmeye baslayabilir.
Gergek iletisimde dort temel dil becerisi (okuma, dinleme, konusma, yazma) birbiriyle etkilesim
halindedir ve aktif bir sekilde kullanilirlar. Bu c¢alismanin amaci, Tirkiye'de Tirkce Ogrenen
uluslararasi 6grencilerin alimlama (okuma ve dinleme) ile Uretim becerileri (konusma ve yazma)
arasindaki iliskiyi incelemektir. Dil becerileri arasindaki baghhk dizeyi SPSS istatistik programi
kullanilarak A1, A2 ve B1 diizeylerinde analiz edilmistir. Ayrica ayni becerinin A1, A2 ve B1 seviyeleri
Gzerinden bagliliklari da SPSS istatistik programi ile analiz edilmistir. Sonuglar, 6grencilerin A2
seviyesinde Al ve B1 seviyelerine gore daha yiiksek performans sergilediklerini géstermektedir. Dil
seviyesi ilerlediginde 6grencilerin performansi baslangic seviyesindeki kadar belirgin olmayabilir.
Uluslararasi 6grenciler, Turkiye'de iki aylik dil egitimi aldiktan ve aktif bir sekilde ginlik dil
kullanimindan sonra A2 seviyesine baslarlar. Ogrencilerin Al seviyesinden daha fazla A2 seviyesine
adapte olmalari bu durumun dogal sonucudur. Bu adapte olma siireci 6grencilerin dil
performansini olumlu yoénde etkiler. Diger bir sonug ise farkh seviyelerdeki ayni dil becerileri
arasinda olumlu ve anlaml bir iliski oldugudur. Yani, Al diizeyinde okuma becerisinde basarili olan
ogrenciler A2 ve Bl dizeyi okuma becerilerinde de basarili olmuslardir. Ayni sekilde yazma,
konusma ve dinleme becerilerinde de ayni iliski tespit edilmistir. Her beceri icin A2 diizeyindeki
puanlar, B1 ve Al diizeyindeki puanlardan daha yiksektir. Al diizeyinde yazma, okuma ve dinleme
becerisi puanlari B1 diizeyindeki puanlardan daha ylksektir. A1 ve A2 diizeyinde konusma puanlari
arasinda anlamli bir fark bulunmazken, Bl dizeyindeki konusma puanlari A2 dizeyindeki
konusmaya goére anlamli derecede disliktir.

Anahtar Kelimeler: Alimlama becerileri, Gretim becerileri, bagllik, uluslararasi 6grenciler, Yabanci

Dil Olarak Tirkge
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GiRiS

Dil becerilerini 6gretmek, genellikle dil 6gretiminin ana unsurudur. Temel dil becerileri, 6gretmen egitim
programlarinda alimlama becerileri (dinleme ve okuma) ve (retim becerileri (konusma ve yazma) olarak

hedeflenen kazanimlar arasinda yer almaktadir (Marlina, 2018: 12; Demirbas, 2013).

Harmer'in (2001) da belirttigi gibi, 6grencilerin kaltirel artalani ve egitim geg¢misi, dil 6§renme deneyimi, yasi ve
dil 6grenme konusundaki motivasyonu dil performanslarinda énemli bir rol oynamaktadir. Ogrencilerin dil
basarisi tek faktorle iliskilendirilemez. Dilin 6grenildigi tlke, dil 6gretmeninin izledigi dil 6gretim yaklasimi, tilkenin

benimsedigi dil politikasi 6grencilerin dil performansi agisindan genel basarilarinda ¢ok dnemli rol oynamaktadir.
Literatiir incelemesi

Dort temel dil becerisi olan dinleme, konusma, okuma ve yazma birbiriyle yakindan iliskilidir ve bu beceriler
iletisimde bittnlesik bir bicimde kullanilirlar. Bu becerilerden birini etkili bir sekilde kullanmak, bir dilde yetkin
olmak igin yeterli degildir. Bir dildeki yeterlilik, biitiin beceriler birbirleriyle baglantili olarak ve akici bir sekilde
kullanilarak gelistirilebilir. Bu becerilerden birinin gelistirilmesi, diger becerilerin gelistiriimesi lizerinde olumlu

etkilere sahiptir (Aydogan & Akbarov, 2014: 674; Nan, 2018).

Dil becerileri arasindaki iliski girdi / ¢ikti odakli becerilere, alici ve Gretken becerilere veya yazili ve sézli iletisim
becerilerine gore incelenir. Dil 6grenenlerin alimlama ve Uretim becerileri arasindaki iliski Uzerine cesitli
calismalar yapilmistir. Bu calismalarda, 6grencilerin okuma ve yazma becerileri arasinda yakin ve pozitif bir iliski
oldugu belirtiimektedir (Brown, 2001). Krashen’in (2012) da belirttigi gibi, yazma becerisi sadece yogun okumayla

gelismez, yaygin okumayla gelisir.

Banditvilai ve Cullen’in (2018) calismasina gére becerilerin gelisimi dilin kullanim sikligina ve pratik yapmaya
baglidir. Genel olarak, yabanci dil 6grenenlerin temel sorunu, giinliik yasamlarinda sik sik pratik yapmadiklari igin
yazma beceri alaniyla ilgilidir. Konusma séz konusu oldugunda, 6grencilerin hata yapmaktan korktuklari ve
genellikle yeterli diizeyde giinliik pratik yapmadiklari ortaya ¢ikmistir. Ogrenciler yeterli kelime bilgisine sahip

olduklarinda okuma ile ilgili kaygilari daha disiik olmaktadir.

Darmawan (2007) tarafindan yapilan arastirmaya gore dil gelisimi ile dili 6renmek icin harcanan zaman arasinda
glcli bir iliski vardir. Bir dili 6grenen kisinin dil becerilerini gelistirmek icin ortalama alti veya yedi yil siiren bir dil
egitimine ihtiyaci vardir. Dil 6greniminin baslangicinda 6grenciler hizl bir ilerleme gosteremeyebilirler. Okuma,
dinleme, yazma ve konusma olmak tizere dort beceri alaninda yetkinligi gelistirmek icin, bir 6grencinin aktif olarak
dile maruz kalmasi ve alti veya yedi yil boyunca dizenli olarak egitim almasi gerekir. Ayrica, 6grencilerin daha
onceki dil 6grenme deneyimleri ve sahip olduklari ana dilleri yabanci dil 6grenimini etkiler. Ana dilin alfabesi
hedef dilin alfabesinden farkliysa, 6grenciler hedef dilin yazi sistemine uyum saglamakta zorlanirlar. Mifredat

hazirlanirken ve yabanci dil icin ulasilacak hedefler belirlenirken hem yetiskinler hem de ¢ocuklar icin dil 6grenme
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hizi dikkate alinmalidir. Pickett (1978), bu g¢alisma dogrultusunda, dil gelisimi ve dil 6§renme problemlerini
belirlemek icin ingilizce 6grenen dgrencilerden toplanan verileri derlemistir. Ogrencilerin bir kismi dil programi
basladiktan birkag hafta sonra 6grenmeye karsi daha fazla gekingenlik hissettiklerini ve dnceki 6grendiklerini yeni
konularla bagdastiramadiklarini belirtmislerdir. Dil seviyeleri yukseldikge derslerin igeriginin daha g¢ok
yogunlastigini ve dersleri takip etmenin zorlastigini belirtmislerdir. Ayrica yabanci dilde yeterlilik duzeyi arttikca
birinci dilin miidahalesi de artmaktadir. Yetiskin 6grenciler, yeni 6grenme ortamlarina uyum saglamakta daha
fazla zorluk ¢ekmektedirler. Bu nedenle yabanci bir dili 6grenmek icin daha fazla ¢aba gostermeleri

gerekmektedir.

Dil 6gretim modelleri, Gretim-alimlama beceri alanlarina gore gelistirilir. Bu beceriler, alimlama becerilerinden
baslayip Uretim becerileriyle ilerleyerek bitiinlesik bir sekilde gelisir. Ayri dil bilgisi konularina veya telaffuza
odaklanmak yerine 6grencilerin iletisimsel yeteneklerini ve yeterliliklerini gelistirmeye odaklanmali ve dil
becerileri, birbirinden bagimsiz sekilde dustnulerek 6gretilmemelidir (Pardede, 2017). Her beceri igin kazanim
sirasina gore hedeflenen 6grenme ciktilari Avrupa Ortak Cergevesinde (AOC) tanimlanmistir. Ogrenme

programlari, AOC'de belirtilen tanimlara gore planlanmis ve 6grenme ciktilari buna gére degerlendirilmistir.

Her yil bircok uluslararasi 6grenci Tiirkiye'deki tiniversitelerde okumak igin Tiirkiye'ye gelmektedir (YOK, 2019).
Bu 6grenciler, bir yil Tirkce hazirlik egitimi aldiktan sonra lisans, yiiksek lisans ve doktora programlarinda
egitimlerine devam ederler. Hedeflenen dilin konusuldugu llkede yasayan bu 6grenciler, Turkceyi akademik

yasamlarinin yani sira glinliik ve sosyal yasamlarinda kullanma olanagina sahiptirler.

Dil Becerileri Arasindaki iligki

Dil becerileri arasinda varsayilan bir iliski vardir. Dil uzmanlarn, dil becerilerinin butiinlesik bir sekilde
gelistiriimesini onerir. Dil 6gretiminde butinsellik ilkesine uygun olarak her bir beceriye (dinleme, okuma,
konusma ve yazma becerileri) ayni oranda zaman ayrilmalidir. Dil bilgisi kullanimina agirlik verilmesi veya tek bir
dil becerisine odaklanmak dil 6gretim sirecini olumsuz bir sekilde etkileyebilir. Bireyin hedef dili dogru ve etkili
kullanabilmesi icin bitinlik ilkesi cercevesinde dort temel dil becerisinin gelistirilmesi gerekmektedir. (Arici &

Taskin, 2019). Dort temel dil becerisinin her biri diger becerilerle baglantili olarak gelisir.

Okuma ve Dinleme Becerisi Arasindaki iliski

Wolf ve digerleri (2019), baslangi¢ seviyesindeki dil 6grenenler dahil, tiim seviyelerde dil 6grenenlerin okuma ve
dinleme becerileri arasinda gli¢ll bir iliski oldugunu tespit etmislerdir. Okuma becerisinden dinleme becerisine
dair blylk olctde g¢ikarimlar yapilabilir. Her zaman ortismeseler de, dilsel girdinin nasil saglandigi anlama
slrecini blylk oranda etkiler. Okumada akicilik ve s6z varligl, dinleme ve diger dil becerilerinin gelismesine katki
saglar. Kelime hazinesi ve dinledigini anlama becerisi, okudugunu anlama lzerinde olumlu yénde katkida bulunur

(Wolf, Muijselaar, Boonstra & Bree, 2019).
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Bazi egitim ortamlarinda ingilizce 6grenenlerin ¢ogu, dili agirlikli olarak konusmadan &nce okuyarak 6grenirler.
Okumanin, kisinin s6zlU ve yazili anlatim becerilerini gelistirebilecegi varsayimi, dil 6gretimi alanindaki birgok
deneysel calismanin bulgulariyla desteklenmistir. Beceri temelli bir okuma yaklasimi, okumayi kodlari tanima ve
bu kodlarin anlamlarini anlama ve yorumlama yetenegine sahip olmak olarak kavramsallastirir (Marlina, 2018:

12).

“ Okuma, yazili modda alimlama becerisidir. Dinleme ve konusma becerilerinden bagimsiz olarak
gelisebilir, ancak ozellikle ¢ok gelismis bir edebi gelenege sahip toplumlarda siklikla onlarla
birlikte gelisir. Okuma, 6zellikle sonraki asamalarda dinledigini anlamaya yardimci olan kelime
dagarcigi olusturmaya yardimci olabilir. Yazma, yazili modda lretken beceridir. Bu da ilk bakista
gorindiginden daha karmasiktir ve bir dili anadili olarak konusanlar icin bile ¢ogu zaman
becerilerin en zoru gibi goriinir, ¢linkl yalnizca konugsmanin sekilsel olarak temsilini degil, ayni
zamanda yapilandiriimis bir sekilde dusiincelerin gelistiriimesini ve sunumunu da igerir. Entegre
beceri yaklasimi, yalnizca ayrilmis yaklasimin aksine, ingilizce 6grenenleri 6zgiin bir dille karsi
karsiya getirir ve Ogrencilerin dilde dogal olarak etkilesim kurmasini saglar. Bu dort beceri
birbirinden ayrilarak bir dil 6gretilebilir; ancak birbirleriyle biitlinlesik olarak 6gretildiginde dogal

iletisim gerceklesir (Aydogan ve Akbarov, 2014: 674)".

Okuma ve dinleme becerileri anlama becerileridir. Okuma ve dinleme becerilerinin gelismesi, bireylerin hem
konsantrasyon hem de bellek gelisimine katki saglar. Her iki becerinin de temel alt becerisi, kelime bilgisini
kullanma becerisidir. Calismalarda okuma ve dinleme becerileri birlikte degerlendirilmektedir. Wolf ve digerleri
(2019), okumada basarili olan 6grencilerin dinlemede de basarili olmalarinin beklendigini belirtmektedir. Ancak
yabanci dil 6grenenler genellikle dinlediklerini anlamakta zorlanirlar. Her iki beceri de alimlama becerileri
olmasina ragmen, her biri farkli duyulara hitap etmektedir. Okuma gérme duyusuna hitap ederken, dinleme
isitme duyusuna hitap eder ve dil 6gretiminde dinleme becerisi etkinlikleri konusma becerisi etkinlikleriyle
bitlnlestirilir. Benzer sekilde okuma becerisi etkinlikleri de yazma etkinlikleriyle buttnlestirilir. Okuma becerisini
olusturan temel beceri akiciliktir. Dinledigini anlamada, akicilik 6n planda degildir. Benzer sekilde, dinlemede
konsantrasyon ve hafiza 6ncelikliyken okumada o kadar biylk bir 6neme sahip degildir. Bunlar, okuma ve
dinlemeyi birbirinden ayiran en édnemli noktalardir. Ancak Gst diizey dislinme becerilerine sahip olmak her iki

becerinin de gelismesine katki saglar.

Dinleme ve Konusma Becerisi Arasindaki iliski

Dil edinim siirecinde dinleme becerisi, girdi slirecinin ilk asamasidir ve diger becerilerden 6nce gelisir. Akicilik,
dogruluk ve dil gciktisinin gesitliligi, dil girdisinin niteligi, niceligi ve dogrulugu ile dogrudan iliskilidir. Dinleme, alim
temelli bilingalti bir siirectir ve konusma, Gretime yonelik bir ¢ikti stirecidir. Bu iki beceri birbiriyle yakindan iliskili
goriinse de zit yonlerde gelisirler. Baska bir deyisle, dinleme derin bir seviyede gerceklesirken, konusma ylizeyde

gerceklesir (Richards, 2008; Vandergrift, 2004).
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Konusma ve dinleme becerileri birbirinin 6n kosuludur ve birbirini takip ederek gelisirler. Bir diyalogu stirdiirmek
icin katihmcilarin hem konusulanlari anlamalari hem de yaniti aliciya iletmeleri gerekir. Daha fazla dinleme, daha
fazla dilsel girdi alinmasi anlamina gelir. Gergek bir iletisim ortaminda, mesaj alicisi ve tasiyici birbirine baghdir.
iyi bir dinleyici, konusmacinin duygularini ve fikirlerini ipuglari, jestler ve yiiz ifadelerinden ve ayrica konusmanin
baglamindan anlayabilir. Dinlemeden konusma veya konugmadan dinleme varsa bu gergek iletisim olarak kabul
edilmez. Dinlemenin dogruluk orani konusma yoluyla test edilebilir, ayni sekilde bir konusmanin dogrulugu da

dinleme yoluyla anlasilabilir (Nan, 2018; Oxford, 2001; Vandergrift & Goh, 2012).

Bu c¢alismalarin yaninda, Celik ve Yavuz (2015: 2140) yaptiklari arastirmada dinleme ve konusma beceri testleri
arasinda anlaml bir iliski tespit edememislerdir. Yariyil sonunda (14 hafta sonra) 6grencilere yazil dinleme sinavi

ve s6zIU sinav uygulanarak bu beceriler arasindaki iliski incelenmistir.

“Konusma ve dinleme puanlari arasindaki korelasyon (0,33), hazirlik 6grencilerinin konusma
puanlari ile dinleme puanlari arasinda ¢ok az iliski oldugunu ortaya koymustur. Genel olarak,
dinleme ve konusma arasinda yiiksek bir iliski oldugu sdylenmektedir. Dinleme ve konusma
arasindaki disuk korelasyonun farkli nedenleri vardir. Bu faktorlerden en 6nemlisi kaygidir.
Konusma sinavlarinda 6grenciler dinleme sinavlarina gére daha kaygihdirlar. Konusma, dogasi
geregi, diger becerilere kiyasla kaygi gibi bireysel farkhliklardan ¢ok etkilenen bir beceridir. Ayrica
konusma, dil 6grenme siirecinin son agamasi olarak kabul edilen bir Gretim gerektirirken, dinleme
daha kolay kabul edilebilecek anlamanin bir yansimasidir. Ayrica konusma, iletisimsel ve sosyal
becerilerin yani sira dilsel bir altyapiya ihtiya¢ duyan tamamen aktif bir eylem olarak kabul edilir,
ancak dinleme, konusmaya kiyasla cok daha pasiftir ve bu da alimlama siirecini kolaylastirir. izlenen
dil 6gretim programi, kullanilan yontem ve teknikler ve uygulanan alistirmalar, konusma ve
dinleme puanlari arasinda diistk korelasyona neden olan bir etken olabilir” (Celik & Yavuz, 2015:
2140).

Okuma ve Konusma Becerisi Arasindaki iliski

Okuma ve konusma becerileri birbiriyle iliskilidir, ¢linkl her iki beceri de kelime bilgisi gerektirir. Okuma yoluyla
kelime dagarcigi gelistirilebilir ve bu s6z varligi konusmada kullanilabilir. Okumak ayni zamanda iletisim
becerilerini gelistirir. Yaygin okuma, iletisim becerilerini gelistirmeye ve &grencilerin konusmada akicilik
gelistirmelerine yardimci olur. Okuyucular yaygin okuma yaptik¢a farkli metin tirleri, cimle yapilari, kelime

gruplari ve kelime tirleri ile karsilasirlar.

Mart'in (2012) belirttigi gibi, 6grenenler drama, oyun, diyalog gibi farkli metin tiirleri ile karsilasirlarsa konusma
kahplarini glinlik iletisimlerine aktarabilirler. Gelismis okuma becerileri, gelismis konusma becerileri anlamina
gelir. Sinif disinda okumanin s6zlii beceriler (izerinde olumlu etkileri vardir. Cok okuyan 6grenciler, dilin iyi
konusuculari olma egilimindedir. Okuma aliskanhg iyi olan 6grencilerin konusmada akicilik ve dogruluk kazanma

olasiliklari daha yuksektir.
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Okuma ve Yazma Becerisi Arasindaki iliski

Yazma ve okuma, yazil iletisimin tamamlayici pargalaridir. Bu nedenle, iyi yazarlarin ayni zamanda iyi okuyucular
oldugu yaygin bir diisiincedir. lyi yazarlar daha ¢ok okur ve iyi okuyucular kelime dagarcigini ve sézdizimini ¢ok
daha iyi kullanirlar. Okuma ve yazma es zamanli gelisen biitiinlesik becerilerdir. ilk olarak, okuma ve yazma
sematik bilgiye dayanmaktadir. Baska bir deyisle, iyi yazarlar ve iyi okuyucular, metinlerin ylzeysel ve derin
yapisini, metin tirlerini, yazarin Gslup ve dil kullanimini, metinlerin igerigini iyi anlar. Okuma ve yazmada bireyler
ayni diisiinme siireglerinden gegerler. Ogrenciler yazma becerilerini okuyarak gelistirirler. Yazmada giigliik ceken
ogrenciler ¢ok okuyarak kendilerini ifade etme becerilerini gelistirirler ve hedef odakli okuma ve yazma
konusunda farkindaliklarini artirirlar. Yazmada kullanilan metinsel bilgiler okuma becerisini gelistirir. Baska bir
deyisle, 6grenciler metin yazarken tutarlihk, bagdasiklik ve meronimi kullanmayi 6grenirler. Okurken de bu

noktalara odaklanirlar (Nan, 2018; Arici & Taskin, 2019).

“Pedagoijik olarak, yazma 6gretimi, sadece sekilsel olarak kompozisyon olusturmayi 6gretmek
degildir. Sadece belirli tiirlerde yazma calismalarina odaklanmak, kiltirlerarasi etkilesimde
ogrencilerin zayif performans gostermesine neden olmustur. Bu nedenle, 6grencilerin
farkindaliklarina gére yazmayi 6grenmelerinin yani sira faaliyet gosterdikleri sosyal baglamlari ve
etkilesimde bulunduklari kitleyi anlamalari gerekir. Ogrenciler genellikle farkli baglamlar arasinda
gidip gelirken, bunu yapmalarina yardimci olmak icin gesitli yazma stratejilerini ve gostergebilimsel
kaynaklari kullanmayi 6grenmeleri gerekmektedir” (Marlina, 2018).

Konusma ve Yazma Becerisi Arasindaki iliski

Cocuklar yazmaya baslamadan ¢ok 6nce konusmaya baslarlar. Konusma becerisi, birinci dili 5grenmede dinleme
becerisini takip eder. Cocuklar harfleri yazmadan 6nce telaffuz etmeye baslarlar. Konusma becerisi Herhangi bir
sistematik dil egitimine ihtiya¢c duymadan gelisirken, yazma becerisinin gelismesinde sistemli bir egitime ihtiyac
vardir. Bu nedenle ¢ocuklarin anadillerinde konusma becerileri yazma becerilerine kiyasla daha iyi diizeydedir

(Baba, Takemoto & Yokochi, 2013).

Her becerideki yeterlilik diizeyi farkl yas gruplarinda farklilik gostermektedir. Kroll (1981) tarafindan yapilan bir
arastirmaya gore, kiiglik yas grubundaki 6grenciler (3. ve 4. siniflar), biylk yas grubundaki 6grencilerden (6. sinif)
daha fazla konusur. Daha kiigiik 6grenciler konusarak iletisim kurmayi tercih ederken daha biyiik 6grencilere
kiyasla daha fazla bilgi Urettiler. Ayrica daha kiiglik yastaki 6grenciler konustuklari sekilde yazarlar, hatalari ve
yazim bicimleri konusunda farkindaliklari diistikttir. Ancak, daha biyiik 6grenciler imla ve noktalama, yazma stili

ve kelime se¢imi konusunda daha dikkatlidirler (Kroll, 1981).

Yabanci dil 6grenen ¢ocuklar icin konusma becerisi her zaman yazmadan 6nce gelisirken yetiskinler icin dil
becerilerinin gelisimi ayni sirayi takip etmeyebilir. Yetiskinler icin yazmada sézdizimsel ve dilbilgisel dogruluk
zamanla gelisir ancak konusma becerisi agisindan s6zdizimsel ve dilbilgisel dogruluk ¢ok uzun bir stire 6nemli bir

ilerleme gostermeyebilir (Baba, Takemoto & Yokochi, 2013).

1767



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

Konusma etkinliklerinin yapildigi siniflarda yazma becerisinin de giderek gelistigi gorilmektedir. Konusma
sirasinda Uretilen ciimlelerin ve kelime dagarciginin gesitliligi, zamanla yaziya yansitilir. Beyin firtinasi, yaratici
drama, tartisma etkinlikleri gibi etkinlikler hem konusma becerisini hem de elestirel diisinme becerisini gelistirir.
Konusma siniflari igin sistematik bir ders planina ihtiya¢ vardir. Ogrenme ciktilari tanimlanmali, 6grencilerin
arastirma becerilerinin gelistiriimesi hedeflenmeli, 68renciler arastirma yapmaya ve bir konu hakkinda ayrintili
olarak konusmaya motive edilmelidir. Ogretmen, konusma etkinliklerini yaparken 6grencilere yénergelerini net
bir sekilde ifade etmeli ve etkinliklerin amacina ulasmasinda onlara rehberlik etmelidir. Ayrica 6grenciler
kendilerini ifade etme becerilerini, 6zglvenlerini ve dili kesfetmelerini gelistirebilecek konusma etkinlikleriyle

birlikte yazma etkinliklerine yonlendirilmelidir (Canagarajah, 2015; Kimura, 1998).

Tirkce Ogrenen uluslararasi 6grencilerin dil becerileri arasindaki iliski deneysel c¢alismalarla heniz
arastirilmamustir. Bu ¢alismada, Tiirkge 6grenen uluslararasi 6grencilerin dil becerileri arasindaki iliski A1, A2 ve
B1 olmak Uzere her bir seviyenin sonunda girdikleri kur sonu sinavlarindan elde ettikleri sonuglar ve ayni dil

becerilerinin sonuglarinin farkli diizeylerdeki bagimhligi baglaminda arastirilmistir.
Arastirma Sorulari

Mevcut calismada asagidaki arastirma sorularinin yanitlanmasi hedeflenmektedir:
Al, A2 ve B1 diizeyinde Tirkge 6grenenlerin farkli becerileri arasinda bir iliski var midir?

Al, A2 ve B1 seviyelerinde ayni 6grencilerin ayni becerileri arasinda bir iliski var midir?

YONTEM

Arastirma Modeli

Bu calismada nicel veri analizi yapilarak temel dil becerileri arasindaki iliski iliskisel tarama yontemiyle
incelenmistir. iliskisel tarama ydntemi iki veya daha fazla degisken arasindaki iliskiyi belirlemek ve olasi sonuglari

tahmin etmek igin kullanilan bir arastirma modelidir (Karasar, 2011).
Orneklem

Bu calismanin drneklemini Yurtdisi Tirkler ve Akraba Topluluklar Baskanligi burs programi kapsaminda istanbul

Universitesi Dil Merkezi Tiirkge programina 2019 yilinda kabul edilen 74 uluslararasi 6grenci olusturmaktadir.
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Tablo 1. Demografik Bilgiler

X;SS Min.-max.
Yas 23.69;3.98 19-36
N %
Cinsiyet Erkek 36 48.6
Kadin 38 51.4
istanbul Universitesi 52 70.3
istanbul Teknik Universitesi 7 9.5
Oniversite isteinb.ull 'I.'-ic?ret FJniYersitesi 3 4.1
Bogazici Universitesi 4 5.4
Cerrahpasa Universitesi 7 9.5
Baskent Universitesi 1 1.4
Lisans 29 39.2
Egitim Yiiksek Lisans 33 44.6
Doktora 12 16.2
Toplam 74 100.0

Bu arastirmaya katilanlarin yas ortalamasi 23'tir. Katiimcilarin % 48,6'si erkek, % 51,4'U kiz 6grencilerdir;
katiimcilarin %70.3'G istanbul Universitesi dgrencisi olup %39,2'si lisans, %44.6's1 yiiksek lisans ve %16,2'si

doktora programlarina kabul almis 6grencilerdir

Veri Toplama Araglari

Mevcut calismada 6lgek olarak uluslararasi 6grencilerin her seviye sonunda (A1, A2 ve B1) girdikleri sinavlar
kullanilmigtir. Sinavlar, Ortak Avrupa Cergevesindeki (CEF) seviyelerin tanimlarina gore tasarlanmistir. Sinavlar
siraslyla okuma, dinleme, yazma ve konusma olmak Uzere dort béliimden olusmaktadir. Sinavlarin okuma ve
dinleme boélimleri goktan segmeli sorular, acik uglu sorular, eslestirme, bosluklari doldurma gibi ¢esitli sorulardan

olusmaktadir. Konusma sinavi s6zIi anlatim ve sozIU etkilesim olmak tizere iki bélimden olusmaktadir.
Verilerin Analizi

74 6grencinin (ayni 6grenci grubunun) Al diizeyinden baslayarak B1 diizeyi dahil olmak Gizere okuma, yazma ve
konusma becerileri arasindaki iliski analiz edilmistir. Her seviye sonunda yapilan final sinavi degerlendirilmistir.
Puanlamada her beceri esit dagilima sahiptir, her biri 25 puan tizerinden degerlendirilmistir ve toplam puan 100
puandir. Yazili kismin degerlendirilmesi CEFR'de tanimlanan yazi kontrol listesine gére yapilmistir. iki dgretim
gorevlisi, yazili sinavlari kér inceleme ile degerlendirmistir ve bu iki notun ortalamasi konusma notu olarak
alinmistir. Konusma sinavinin degerlendirmesi CEFR'de tanimlanan yazma kontrol listesine gére yapiimistir.
Konusma sinavini iki puanlayici degerlendirmistir ve notlarin ortalamasi final konusma notu olarak alinmistir. Her
diizeydeki notlarin analizi ve her bir becerinin notlari arasindaki iliski SPSS v23.0 programi ile analiz edilmistir.
Kullanilan testler betimsel istatistikler (frekans analizi, tanimlayici istatistikler), normallik testi (Kolmogorov

Smirnov), bagimlh gruplarin karsilastiriimasi (paired sample t-test) ve pearson korelasyon analizidir.
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Mevcut ¢alismanin veri analizi igin frekans, yuzde, aritmetik ortalama, standart sapma, minimum ve maksimum
gibi tanimlayici istatistikler kullanilmistir. Veri analizi icin parametrik testler ve iki bagimli grubun karsilastirilmasi
icin eslestirilmis 6rneklem t testi kullaniimistir. Veriler arasindaki iliskinin anlamhligini agiklamak igin ise pearson

korelasyon testi kullanilmigtir.
BULGULAR
A1l Diizeyinde Okuma, Dinleme, Yazma ve Konusma Becerileri Arasindaki iliski

Tablo 2. A1 Diizeyinde Okuma, Dinleme, Yazma ve Konusma Becerileri Arasindaki iligki

Al Okuma Dinleme Yazma Konusma
R 1
Okuma
p
. R .559** 1
Dinleme
P .000
R 496 * .518** 1
Yazma
P .000 .000
R 367** .502%** .395%* 1
Konusma
p .001 .000 .001

Pearson korelasyonu, *p<0.05, **p<0.01

Al diizeyinde okuma becerisi testi sonucu ile diger beceri testleri sonuglari arasindaki iliski Tablo 2'de gosterildigi

gibi pearson korelasyon analizi ile degerlendirildiginde,

Ogrencilerin okuma testi sonucu, dinleme testi sonucu ve yazma testi sonucu ile olumlu ve normal diizeyde
iliskilidir (r: 0.496, p.010.01); konusma testi sonucu (r: 0.367, p<0.01) ile ise pozitif ve zayif ancak anlaml bir
korelasyon vardir. Dinleme testi sonucu ile yazma testi sonucu ve konusma testi sonucu arasinda pozitif ve

normal diizeyde bir iliski vardir (r:0.395, p<0.01). Bu analizde elde edilen korelasyon anlamli dizeydedir.

A2 Diizeyinde Okuma, Dinleme, Yazma ve Konusma Becerileri Arasindaki iliski

Tablo 3. A2 Diizeyinde Okuma, Dinleme, Yazma ve Konusma Becerileri Arasindaki iliski

A2 Okuma Dinleme Yazma Konusma
R 1
Okuma
p
. R .616** 1
Dinleme
P .000
R 718%* .604%* 1
Yazma
P .000 .000
R .355%* .296* .624%* 1
Konugsma
p .002 .010 .000

Pearson korelasyonu, *p<0.05, **p<0.01

A2 diizeyinde okuma becerisi testi sonucu ile diger beceri testi sonuclari arasindaki iliski Tablo 3'te gosterildigi

gibi Pearson korelasyon analizi ile degerlendirildiginde,
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Okuma sonucu ile dinleme ve yazma sonucu arasinda pozitif ve anlaml bir iligski vardir; okuma ve konusma testi
sonuglari arasinda pozitif, zayif diizeyde ve anlamh bir iliski vardir (r:0.355, p<0.01). Dinleme sonuglari ile yazma
sonuglari arasinda pozitif ve glicli bir iliski vardir ve dinleme ve konusma sonuglari arasinda pozitif fakat zayif bir

iliski vardir (r:0.296, p<0.01); yazma ve konusma sonuglari arasinda pozitif ve giglii bir iliski vardir.
B1 Diizeyinde Okuma, Dinleme, Yazma ve Konusma Becerileri Arasindaki iligki

Tablo 4. B1 Diizeyinde Okuma, Dinleme, Yazma ve Konusma Becerileri Arasindaki iliski

B1 Okuma Dinleme Yazma Konusma
R 1
Okuma
P
. R .565%* 1
Dinleme
P .000
R .766** .629** 1
Yazma
P .000 .000
R 491 .403%* .538%* 1
Konusma
p .000 .000 .000

Pearson korelasyonu, *p<0.05, **p<0.01

B1 duzeyindeki okuma becerisi testi sonucu ile dinleme, konusma ve yazma testi sonuglari arasindaki iliski Tablo

4'te gosterildigi gibi Pearson korelasyon analizi ile degerlendirildiginde,

Ogrencilerin okuma ve dinleme testi sonuglari arasinda pozitif ve normal diizeyde bir iliski vardir; okuma ve yazma
sonuglari arasinda pozitif ve gli¢lu bir iliski vardir (r:0.766, p<0.01). B1 dliizeyinde okuma ile diger dil becerileri
arasindaki iliskiye yonelik tiim analizler anlamlidir. Dinleme sonucu ile yazma sonucu arasinda pozitif ve gli¢lu bir
iliski vardir; dinleme ve konusma testi sonuglari arasinda pozitif ve normal diizeyde bir iliski vardir; yazma ve
konusma testi sonuglari arasinda pozitif ve normal diizeyde bir iliski vardir (r:0.538, p<0.01). Dinleme ile diger dil

becerileri arasindaki iliski B1 diizeyindeki tiim analizlerde anlamli olarak ortaya ¢ikmistir.
Al, A2 ve B1 Diizeylerinde Okuma Sinavi Sonuglarinin Gelisimsel Analizi

Tablo 5. A1, A2 ve B1 Diizeylerinde Okuma Sinavi Sonuglarinin Gelisimsel Analizi

N X ss T P
A2 Okuma 74 2331 228
- *
AZ-AL A1 Okuma 74 2232 256 34510001
B1A2 B1 Okuma 74 2046 391 340 0.000*
A2 Okuma 74 2331 228 ' '
B1 Okuma 74 2046  3.91
B1-Al -4, .000*
A A1 Okuma 74 2232 256 4.938 0.000

Bagimli 6rneklem t-testi, *p<0.05

Al, A2 ve B1 okuma testi sonuglari i¢in gelisimsel anlamlilik Tablo 5'te gosterildigi gibi eslestirilmis 6rneklem t
testiile degerlendirildiginde; A2 diizeyi ortalama okuma sonucu, Al diizeyi okuma sonucu ortalamasindan 6nemli

Olgude ylksektir. B1 seviyesi ortalama okuma sonucu, A2 okuma sonucundan onemli 6lglide dusiktir. B1
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dizeyinde ortalama okuma sonucu, Al dizeyinde ortalama okuma sonucundan 6nemli 6lglide distktir (t:-

5.100, p<0.05).

A1, A2 ve B1 Diizeylerinde Dinleme Sinavi Sonuglarinin Gelisimsel Analizi

Tablo 6. A1, A2 ve B1 Duzeylerinde Dinleme Sinavi Sonuglarinin Gelisimsel Analizi

N X SS t P

A2 Dinleme 74 22.05 2.58

A2-Al 5.040 0.000*
Al Dinleme 74 20.55 3.31
B1 Dinleme 74 19.78 3.17

B1-A2 -6.907 0.000*
A2 Dinleme 74 22.05 2.58
B1 Dinleme 74 19.78 3.17

B1-Al -2.429 0.018*
Al Dinleme 74 20.55 3.31

Bagimli 6rneklem t-testi, *p<0.05

Al, A2 ve B1 dinleme testi sonuglari igin gelisimsel anlamlilik Tablo 6'da gosterildigi gibi eslestirilmis 6rneklem t

testi ile degerlendirildiginde;

A2 seviyesi ortalama dinleme sonucu, Al seviyesi ortalama dinleme sonucundan 6nemli 6lglide ylksektir
(t:5.040, p<0.05). B1 seviyesi ortalama dinleme sonucu, A2 seviyesi dinleme sonucundan 6nemli 6lglide daha
duslktir (t: -6.907, p<0.05). B1 diizeyinde ortalama dinleme sonucu, Al dizeyinde ortalama dinleme

sonucundan 6nemli 6lglide dusiktir.
A1, A2 ve B1 Diizeylerinde Yazma Sinavi Sonuglarinin Gelisimsel Analizi

Tablo 7. A1, A2 ve B1 Diizeylerinde Yazma Sinavi Sonuglarinin Gelisimsel Analizi

N X  ss t p
A2 Yazma 74 2241 3.07

A2-A1 2129  0.037*
Al Yazma 74 2172 3.07
B1Yazma 74 19.66  4.18

B1-A2 -8.519  0.000*
A2 Yazma 74 2241  3.07
B1Yazma 74 19.66  4.18

B1-Al -5.203  0.000*
Al Yazma 74 2172 3.07

Bagimli 6rneklem t-testi, *p<0.05

A1, A2 ve B1 yazma testi sonuglari igin gelisimsel anlamlilik Tablo 7'de gosterildigi gibi eslestirilmis érneklem t

testi ile degerlendirildiginde;

A2 dizeyi ortalama yazma sonucu, Al dizeyi yazma sonucundan (t:2.129, p<0.05) 6nemli 6lglide yiksektir. B1
diizeyi ortalama yazma sonucu, A2 diizeyi ortalama yazma sonucundan 6nemli Ol¢liide diistktiir.B1 dizeyi

ortalama yazma sonucu, Al diizeyi yazma ortalamasindan énemli 6l¢lide diisiktir. (t:-5.203, p<0.05).
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Al, A2 ve B1 Diizeylerinde Konugsma Sinavi Sonuglarinin Gelisimsel Analizi

Tablo 8. A1, A2 ve B1 Diizeylerinde Konusma Sinavi Sonuglarinin Gelisimsel Analizi

N X SS t P

A2 Konusma 74 22.95 2.43

A2-Al 0.656 0.514
Al Konugsma 74 22.70 2.52
B1 Konusma 74 22.24 2.47 -

B1-A2 0.003*
A2 Konusma 74 22.95 2.43 3.101
B1 Konusma 74 22.24 2.47 -

B1-Al 0.205
Al Konusma 74 22.70 2.52 1.278

Bagimh orneklem t-testi, ¥*p<0.05

Al, A2 ve B1 konugma testi sonuglari igin gelisimsel anlamlilik Tablo 8'de gosterildigi gibi eslestirilmis 6rneklem t

testi ile degerlendirildiginde;

A2 diizeyi ortalama konusma sonucu ile Al diizeyi konusma sonucu arasinda anlaml bir fark yoktur (t: 0.656, p>
0.05). B1 seviyesi ortalama konusma sonucu, A2 seviyesi ortalama konusma sonucundan 6nemli 6lglide dusuktiir
(t:-3.101, p<0.05). B1 diizeyinde ortalama konusma sonucu ile Al diizeyinde konusma sonucu arasinda anlaml

bir fark yoktur (t:-1.278, p>0.05).

SONUC ve TARTISMA

Bu calisma, ayni 6grenci grubunun dil performansinin farkl seviyeler ve becerilerle karsilastirmali olarak
degerlendirilmesi agisindan yeni bir calismadir. Bulgular, 6grencilerin her bir beceriye iliskin test sonuglarinin A2
dlzeyinde artarken B1 diizeyinde distuglini gostermesi agisindan dikkat gekicidir. Literatlrde, ( yetiskinler igin
dil kurslarinin, 6grencilerin dil yeterliligini gelistirmek icin daha fazla zamana ihtiya¢ duymasi nedeniyle), her
seviyenin bir dnceki seviyeden daha uzun bir kurs donemine sahip olacak sekilde planlanmasi gerektigine dair bu
calismadaki bulgulari destekleyici nitelikte kanitlar vardir. Ornegin, Al diizeyindeki yabanci dil 6grencileri en az
90 kurs siiresine ihtiya¢ duyarken, A2 diizeyindekiler en az 100, B1 diizeyindekilerin ise en az 160 saat ders
almalari gerekmektedir. Her seviyede daha fazla siireye ihtiya¢ duyulmasinin nedeni ise Al'den C1'e dil seviyeleri
ilerlerken derslerin igeriginin daha yogun hale gelmesidir (Muir ve Clark, 2018). istanbul Universitesi Dil
Merkezinde Tirkge egitim goren uluslararasi 6grencilerin dil becerileri arasindaki iliskiyi incelemeyi hedefleyen
bu calismadaki bulgular, 6grencilerin A2 diizeyinde Al ve B1 diizeyine gore daha yliksek performans gosterdigini
gostermektedir. Performans diizeylerindeki bu farkhiliklar su sekilde agiklanabilir: B1 diizeyindeki konular daha
yogun ve gesitlidir. A2 seviyesindeki dersler, Al seviyesindeki derslerin daha kapsamli halidir. Al seviyesi,
ogrencilerin uyum sirecidir. Bu nedenle 6grencilerin A1 puanlari A2 puanlarindan daha disuktar. Dil
o6grenimindeki gelisim dlzeyleri gbz 6niine alindiginda, B1 dizeyi dil yeterliligi bakimindan daha yogun ¢aba
gerektiren esik diizeyidir. Al, uluslararasi 6grencilerin hem dile hem de kendileri i¢in yeni olan sosyal ortama

uyum sagladiklari seviyedir.
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Bulgular dogrultusunda 6grencilerin bitin becerilerdeki genel performansi A2 diizeyinde diger diizeylere gore
daha yiiksektir. Ogrenciler, Tirkiye'de iki aylik dil egitimi ve ginliik dil deneyiminin ardindan A2 diizeyine
baslarlar. Ogrencilerin Al seviyesinden gok A2 seviyesine adapte olmalari dogaldir. Bu uyum siireci onlarin dil
performansini etkiler. Bu baglamda, 6grencilerin B1 diizeyinde Al ve A2 diizeyinden daha iyi performans
gostermeleri beklenir. Ancak bu ¢alismada elde edilen sonuglar bu beklentiyi dogrulamamaktadir. B1 seviyesinde
ders icerigi diger seviyelere gore daha yogundur ve 6grenciler bu seviyede yeni konularla karsilasirlar. Akademik
baglamda ise bu dizeydeki dil becerilerinde yetkin performans géstermeleri ve sozli ve yazili anlatimda daha
akici olmalari beklenir. Ogrenciler derslere katiim hususunda ok disiplinli degillerse ve dil 6grenme konusunda
motivasyonlari disikse Al ve A2 seviyelerinde edindikleri temel beceriler iyi dil kullanicisi olmalari igin yeterli

olmayabilir.

Dil seviyesiilerlediginde 6grencilerin performansi baslangi¢ seviyesindeki kadar net olmayabilir. Harmer’in (2001)
da belirttigi gibi, baslangic seviyesindeki dil 6grenenlerin basarisini test etmek ve gelisimlerini gbzlemlemek
kolaydir. Ogrencilerin dil seviyeleri ilerlediginde, performanslaridaha az belirgin ve taninabilir hale gelir.
Genellikle dil 6grencilerinin gelisim hizi belli bir seviyeden sonra daha yavas ilerler. Buna “plato etkisi” denir ve
bu asamada 6gretmenin 6grencileri 6grenmeye daha fazla ¢aba sarf etmeye tesvik etmesi gerekir. Daha zorlu
gorevler kullanilabilir ve 6grencilerden dil hakkinda dislinmeleri ve onu analiz etmeleri istenebilir. Kendileri igin

belirlenmis net hedefleri varsa, her seviyede daha yiiksek performans gosterebilirler (Harmer, 2001).

Ayni becerilerin diizeylere gore degerlendirmesine gelince, her beceri igin A2 diizeyi puanlarinin B1 ve Al diizeyi
beceri puanlarindan daha yiiksek oldugu sonucuna varilabilir. A1 diizeyinde yazma, okuma ve dinleme becerisi
puanlari B1 diizeyindeki becerilerden ylksektir. A1 ve A2 diizeyinde konusma ve B1 ve Al diizeyinde konusma
arasinda anlamli bir fark yoktur, ancak B1 diizeyinde konusma, A2 diizeyinden anlamli derecede diisiktir. Ancak,
ogrencilerin konusma becerilerinin zamanla daha ¢ok gelistigini belirten ¢alismalar da bulunmaktadir. Yabanci dil
olarak ingilizce &grenen &grencilerle yapilan bir calismada, sinif iginde yapilan gorev temelli etkinlikler ile
ogrencilerin konusma becerilerinin ve konusma konusunda o6zgiivenlerinin gelistigi gozlemlenmistir. Bu
¢alismada, 6grencilerin giinlik hayatta ana dili konusuculariyla daha gok iletisim kurarak konusma ve dinleme

becerilerini gelistirdikleri belirtilmistir (Boonkit, 2010).

Gunlak iletisimde konusma, dinleme, okuma ve yazma becerileri birbiriyle iliskilidir ve birbirine bagh bir sekilde
gelisir. Yabanci dil 6grenme teorisine gére, gelisme genel olarak sistemin unsurlari arasindaki iliskilerin belli
oranda koordinasyonuna baglidir. Doért temel dil becerisi, dért becerinin i¢ ice gectigi ve bitlinlestigi bir sistem
olusturur. Dinleme konusmanin temelidir, okuma dinlemenin kaynagidir, dinleme ve konusma okuma ve yazmayi
kolaylastirir ve bunun tersi de gegerlidir. Bu nedenle, 6gretim ve 6grenmenin etkilerini en Ust diizeye ¢ikarmak
icin yabanci dil 6gretiminde sistem teorisinin temel ilkeleri benimsenmelidir. Yabanci dil 6gretiminin bitincil ve
kapsamli olabilmesi icin dort temel dil becerisinin organik olarak birlestiriimesi ve birbiriyle kaynastirilmasi

gerekmektedir (Nan, 2018).
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ONERILER

e  Bir sonraki ¢alismada, 6grencilerin B2, C1 ve Akademik Tiirkce seviyelerindeki performanslari da analiz
edilebilir.

e Sinav puanlarinin degerlendirilmesine ek olarak 6grencilerin sinif performansi da gézlemlenebilir.

e Ogrenciler ana dillerine gére gruplandirilarak dil performanslari degerlendirilebilir.

e Diger Universitelerin uluslararasi 6grencileri de dahil edilerek katilimci sayisi arttirilabilir.

e Tirkiye'deki tim uluslararasi 6grenciler igin standartlastiriimis testler olusturulabilir ve uygulanabilir.
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