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ABSTRACT

The aim of this study is to determine the relationship between the school principals’
transformational leadership behaviors and the school commitment of teachers according to the
perceptions of teachers working at primary, secondary and high schools. The research is conducted
in relational survey model as a descriptive study. The population of the research is 3115 and the
researcher used the stratified sampling method to specify the sample of the study according to
school type. The sample of the study is 342 teachers and researcher gathered data from 356
teachers. In this study, the researcher used the Transformational Leadership Scale (TLS) and the
Organizational Commitment Scale (OCS). The data distribution was normal so the researcher
analyzed the significant difference between the variables and teachers’ gender and educational
status via independent sample t-test analysis and teachers’ age, seniority, type of school and
tenure at the current institution via One-Way ANOVA. Researcher also used correlation analysis to
determine the relationship between the school principals’ transformational leadership behaviors
and school commitment of teachers. Additionally, regression analysis was used to determine
whether school administrators’ transformational leadership behavior was a predictor of teachers’
school commitment. According to the results, male teachers’ level of school commitment was
higher. Additionally, transformational leadership behaviors perceptions and school commitment
of older teachers were higher and there were no significant differences in terms of education
status, institution type and tenure at the current school. Moreover, there is a high level of and
positive significant relationship between transformational leadership characteristics and school
commitment. Finally, it was seen that transformational leadership characteristics predicted 63% of
school commitment. According to the findings, it is important for school principals to show
transformational leadership characteristics in order to increase teachers’ school commitment.
Policy makers should also consider transformational leadership characteristics while assigning
school administrators.

Keywords: Leadership, transformational leadership, school commitment, school administrators,
teachers

1 This article was produced from the master's thesis titled “The Relationship Between School Administrators’
Transformational Leadership Features And Teachers’ School Commitment”, under the supervision of the second author.
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INTRODUCTION

The aim of the education institutions is to raise generations who are aware of their abilities and what they can
do in today’s global era (Andriani et al., 2018) with the academic knowledge and skills needed in the 21st century
(Sisman, 2002). It is also expected from education institutions to produce successful and innovative graduates
who can meet the expectations of the society (Kohlberg & Mayer, 1972). The performance of teachers is very
essential for education institutions to meet these expectations (Geijsel et al., 2003; Leithwood & Jantzi, 2000;
Ross & Gray, 2006). There are many factors that affect this performance, both about the internal and external
structure of the school and the own personal characteristics of teachers. One of these factors is the leadership
characteristics of school administrators. In other words, a successful leadership performance at school can lead
to success and enhance the commitment of teachers which is a must for achieving the goals and meeting the
expectations (Andriani et al., 2018). Supporting this idea, in his study Kul (2010) drew attention to the importance
of teachers’ commitment to their profession and their schools in raising generations according to the needs of
the age and the society. Studies claim that teachers with high school commitment show more enthusiasm to
their jobs and contribute to the formation of a positive atmosphere at school (Moolenaar et al., 2010). As
expected, this fact enables students to be more attached to the school goals and to increase their academic
success (Leithwood & Jantzi, 2000). In this respect, school commitment of teachers is closely associated with

academic success, meeting the expectations of society and achieving the goals at education institutions.

Organizational Commitment

The concept of organizational commitment came to the agenda for the first time in 1956 with Whyte’s work
named ‘Organization Person’ (Yazicioglu & Topaloglu, 2009). In general terms, commitment is a concept that
includes the dimension of identification which expresses the closeness of the individual with others in the group,
and the adaptation that expresses the harmony of individual and organizational goals (Angle & Perry, 1981;
Cohen, 2007). Furthermore, organizational commitment, which has a psychological dimension, is shaped
according to the experiences of individuals within the group. Organizational commitment has aspects such as
believing in the goals and values of the organization, striving for the benefit of the organization and engaging in
activities aimed at self-improvement, and a desire to remain as a part of the organization (Balay, 2014; Meyer &
Allen, 1991). Individuals affiliated with the organization are more willing to do the tasks assigned to them and
behave more voluntarily in revealing all their abilities in developing vision and achieving goals (Dee et al., 2006;
Joolideh & Yeshodhara, 2009). Moreover, individuals tend to stay in organizations that appeal to their own

desires and interests, meet their needs, and show commitment to these organizations (Guney, 2007).

Understanding the importance of commitment to the organization in achieving the goals, the factors affecting
organizational commitment came to the fore. There are many factors that affect the organizational commitment
in a group. To better understand these factors, Hrebiniak & Alutto (1972) categorized them in three groups. First
one of them is individual factors such as abilities and skills, family background and socio-economic status and

previous experiences of individuals. The second one is about organization dynamics such as available resources
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of the organization, leadership behaviors, and reward mechanisms in the group, structure and design of the task.
The last one is psychology related variables such as personality of individuals, manners and attitudes in a group

and motivation of partners.

From the perspective of educational institutions, the commitment of teachers, students, principals and even
families to the school goals is of a great importance in meeting the expectations of school (Andriani et al., 2018;
Hrebiniak & Alutto, 1972; Ross & Gray, 2006). In other words, teachers’ commitment to the school has an
important role in the success of educational institutions and this commitment is closely related with an effective
leadership characteristics at school. From effective school administrators; creativity, being a source of vision and
inspiration, problem solving, and effective communication skills are expected (Andriani et al., 2018). Besides,
effective school principals should not only do the job correctly, but also do the correct things. This is possible
with the presence of school principals who are aware of the importance of transformation, change and
development. School principals who exhibit these behaviors will positively affect teachers’ commitment to the
school while contributing to the academic success expected from students (Anderson, 2008; Balay, 2014). The
leaders, in this case school principals, are expected to create innovations, direct teachers and students into an
improving change, create a vision and mission by utilizing the talent, skills, willingness of the teachers, students
and also parents. There is a leadership model to achieve all these and more and that is the transformational

leadership (Leithwood & Jantzi, 2000).

Transformational Leadership

The concept of transformational leadership, first developed by McGregor in 1978, became widespread with the
work of Bernard Bass and his friends and gained an important place in leadership literature (Bass & Riggio, 2006).
Today, there is a rapid change in all areas of life and organizations need to be in a rapid change and
transformation in order to keep up with both technological and social changes (Andriani et al., 2018; Northouse,
2001). Leaders have great responsibilities to ensure this change, and leaders can make this change possible with
their visionary, inspiring, motivating, self-improving and open-to-change structures (Hallinger, 2003; Shao &
Webber, 2006). According to Burns (1978), transformational leadership is the awakening and advancement of
the necessary motives to achieve goals in cooperation between leaders and group members. Transformational
leaders motivate their followers to achieve the goals, they guide them within the framework of moral behavior
with spiritual powers such as value, motivation, and love, without using material power. According to Bass (1990),
transformational leaders consider the peace and success of the organization ahead of their own interests and
are not indifferent to the needs of their followers. Again, Bass and Avolio (1997) emphasize the importance of
mutual trust and respect in transformational leadership. Besides, vision-building concept is important for
transformational leadership. Transformational leaders express the vision clearly to their followers by taking the
needs of the organization and group members into account and they ensure success by motivating their followers
within the framework of this vision (Stewart, 2006). With this motivation, transformational leaders direct their

followers towards the goal and followers see the interests of the organization as superior to their own.
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Supporting this idea, Hallinger (2003) conceptualize transformational leadership as an organizational structure
rather than the task of a person. It is also claimed by many researches that transformational leadership affects
group members’ attitudes, their psychological well-being, their commitment and performances directly and

indirectly (Balyer, 2012; Walumbwa & Lawler, 2003).

Popper et al., (2000) conceptualize the characteristics of transformational leadership under four headlines in
educational settings as idealized influence, inspirational motivation, individualized consideration and intellectual
stimulation. First, idealized influence refers to the considering others rather than their own needs and
expectations, caring for others and having moral standards. Next one is inspirational motivation which is closely
related with motivating group members by prompting enthusiasm, providing commitment to the goals, involving
others in creating an appropriate communication atmosphere and encouraging group members to express their
ideas. Individualized consideration, on the other hand, refers to the leader’s behaviors to make members feel
important in the group and help them improve their skills and potentials. Finally, intellectual stimulation
represents the leader’s behaviors to stimulate the members to improve themselves and be successful, and

demonstrate their skills (Balyer, 2012; Northouse, 2001).

In educational institutions, which have a complex system with its formal and informal structure, the teachers’
commitment to the school and transformational leadership characteristics have increased their importance in
achieving the academic goals and ensuring the moral development of the students (Bo, 2013). Many studies have
been conducted in Turkey and abroad about the relationship of these two variables (Altintas, 2020; Bo, 2013;
Didin, 2014; Erturk, 2019; Lo et al., 2009; Ozen, 2019; Rehman et al., 2012; Thamrin, 2012). All these mentioned
and some other studies have revealed that there are positive and significant relationships between
transformational leadership characteristics of school administrators and teachers’ school commitment and these

two variables together affect the students’ performance at school.

Ensuring the academic success is among the main aims of education institutions. The academic success of
students in Karaman at high school entrance exam is relatively low when compared with the results of students
from other cities. One of the reasons for this fact may be the inadequate transformational leadership behaviors
at schools and low school commitment of teachers. Within the frame of these academic background and
previously conducted researches, the aim of our study is to examine the relationship between the teachers’
school commitment and transformational leadership behaviors of school administrators. The study is expected
to shed some light to policy makers while selecting school administrators and organizing educations for present
school administrators and making policies to enhance success at schools. Therefore, the answers to these

guestions were seeked:

How are the school administrators’ transformational leadership characteristics according to perceptions of

teachers?

How is the distribution of teachers’ school commitment according to perceptions of teachers?
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Is there a statistically significant relationship between school administrators’ transformational leadership

characteristics and teachers’ school commitment?

Are school administrators’ transformational leadership characteristics statistically significant predictor of

teachers’ school commitment levels?

METHOD

Research Design

In this descriptive study, the correlational survey model was used. In the survey model, it is aimed to describe a
situation that existed in the past or still exists by collecting data considering its specific characteristics within its
own conditions (Williams, 2007). In the correlational survey model, it is aimed to determine the degree of
relationship between two or more variables (Fraenkel et al., 2009). In this study, we used the correlational survey
model to examine the relationship between the transformational leadership characteristics of school

administrators and the school commitment of teachers.

Study Group

The population of this study consists of 3115 teachers working at primary schools, secondary schools and high
schools in the 2020-2021 academic year within the borders of Karaman, Turkey. We present the distribution of

population and the sampling in Table 1.

Table 1. Distribution of Population and the Sampling

Population Sampling
School type Settlement N % n %
Primary school 961 30,85 106 31,00
Karaman Secondary school City centre 973 31,24 107 31,29
High school 1181 37,91 129 37,71
Total 3115 100 342 100

We determined the sample group as 342 teachers by using the stratified sampling method. Using the stratified
sampling method, the representation of subgroups is guaranteed, especially in non-homogeneous populations
(Neyman, 1992). Our stratified sampling method criteria was school type and we grouped teachers according to
the school types they work at and 106 teachers working at primary school, 107 teachers working at secondary
school and 129 teachers working at high school participated in our study according to the error margin of .05
and the confidence level of .95 considering the sample size determination criteria prepared by Cohen et al.,

(2000). We present the demographic characteristics of participant teachers in Table 2.
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Table 2. Demographic Characteristics of Participant Teachers

Variable Category n %
Gender Female 173 48,6
Male 183 51,4
Education status Ass. degree-Bahelor’s degree 271 76,1
Master’s and doctoral degree 85 23,9
Primary school 114 32,0
School type Middle school 109 30,6
High school 133 37,4
1 month-3 years 158 44,4
Tenure at present school 4-6 years 99 27,8
7 years and more 99 27,8
30 and below 69 19,4
Age Between 31-40 148 41,6
41 and above 139 39,0
1-10 years 143 40,2
Professionel seniority 11-20 years 102 28,7
21 years and more 111 31,1

Data Collection

The data collection tool of this study consists of 3 parts. The first part is personal information form, the second
partis the Transformational Leadership Scale (TLS) developed by Podsakoff et al., (1990) and adapted into Turkish
by Iscan (2002). The third part is Organizational Commitment Scale (OCS) developed by Elstad et al., (2011) and
adapted into Turkish by Gungor (2018).

Transformational Leadership Scale (TLS) consists of 23 articles and 5 sub-dimensions. The first sub-dimension of

|II

the scale is “providing vision-inspiration and being an appropriate role model” and consists of 8 items. The second
sub-dimension is “ensuring the acceptance of group goals” with 5 items. The third sub-dimension is “providing
intellectual stimulation” and includes 4 items. The fourth one is “showing individualized consideration” consisting

of 3 items. The last sub-dimension is “having high expectation of success” with 3 items.

Organizational Commitment Scale (OCS) consists of 15 articles and 5 sub-dimensions with 3 items in each one.
The sub-dimensions of the scale are “academic pressure”, “professional solidarity”, “positive attitude towards
school”, “trust between the administrator and teacher” and “trust between teacher and teacher”. We prepared

both of these scales in five-point Likert type model.

We conducted CFA examinations for each scale and observed that some values have ‘perfect fit’ and also some
values are ‘good fit’ as a result of our CFA examinations. Having a value of .95 and higher of CFl, IFI, NFl and NNFI,
AGFl is considered as perfect fit; a value of .95-.90 is a good fit. Besides, a value higher than .85 is also acceptable
according to some sources. RMSEA and SRMR are expected to be less than .08 and if they are less than ,05, it is
considered as perfect compliance indicator (Kline, 2005). Considering these facts, in our study the values we
found out for Transformational Leadership Scale is as follows; CFl= .92, IFI= .98, NFI= .98, NNFI= .98, RMSEA =
.08, SRMR = .04. The values for School Commitment Scale is also as follows; CFI= .98, IFI= .98, NFl= .97, NNFI=
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.98, RMSEA = .07, SRMR = .04. In this sense, we can say that our CFA examination results for our scales are in a

desirable range.

We also calculated the ratio of chi-square to the degree of freedom for our scales. A value between 0-5 is
considered as acceptable fit and Chi-square to the degree of freedom value is 3.48 for Transformational
Leadership Scale (TLS) and 3.02 for Organizational Commitment Scale (OCS). These results reveal the good fit and
we can say that values of this study are generally in an acceptable range when we examined the goodness of fit
statistics of our scales. We also calculated Cronbach Alpha value for Transformational Leadership Scale as .95

and Cronbach Alpha value for School Commitment Scale as .93 using our study results.

Data Analysis

After determining the sample number as 342, we delivered 360 scales via online platforms as we conducted the
study during the Covid-19 pandemic. 358 of delivered scales returned and 356 of them were suitable for further
analyzes. First, we conducted CFA analyses which is a test for affirmation of a theoretic structure (Brown, 2006)
and also for the validity of a model (Joreskog and Sorbom, 1993). We also calculated statistics of the goodness
of fit to see if the model is fully acceptable; especially the ratio between chi-square with a degree of freedom.
Having a value less than ‘2’ means that it is a perfect fit and a value between 2-3 is also an acceptable fit. RMSEA
(Root Mean Square of Approximation), GFl (Goodness of fit index), AGFl (Adjusted Goodness of Fit), CFI
(Comparative Fit Index) and IFl (Incremental Fit Index) and standardized RMR (SRMR/ Root Mean Square

Residual) are also the other criteria.

Later, we calculated the arithmetic mean and standard deviation for transformational leadership behaviors of
school principals and school commitment of teachers for the first and second sub-problems. According to the
five-point Likert type model we used, we took the range of 5-1=4 and 4/5=0.80 into consideration. A value
between 1.00 and 1.80 means ‘not agree at all’, 1.81 and 2.60 means ‘not agree’, 2.61 and 3.40 means

‘moderate’, 3.41 and 4.20 means ‘agree’, 4.21 and 5.00 means ‘completely agree’ for each scale.

For the third sub-problem, we conducted ‘Pearson’s moment product correlation analysis’ to examine the
relationship between teachers’ transformational leadership perceptions and their school commitment. To better
interpret the obtained relationship, we assessed the correlation coefficient (r) between .00-.29 as ‘weak’; .30-

.70 as ‘medium’ and .71-.100 as ‘high’.

For the fourth and last sub-problem, we used ‘Simple linear regression analysis’ to determine whether the
transformational leadership characteristics of school administrators were a significant predictor of teachers’

school commitment according to teachers’ perceptions.

FINDINGS

We calculated arithmetic mean and standard deviation to determine the perceptions of teachers on

transformational leadership behaviors of school principals and presented the values in Table 3. Our study results
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show that ‘having high expectations of success’ sub-dimension is relatively higher than others (M=3.77) and
‘ensuring acceptance of group goals’ follows this sub-dimension (M=3.65). According to teachers’ perception,

school administrators exhibit ‘intellectual stimulation’ behaviors less than they exhibit other behaviors (M=3.35).

Table 3. Arithmetic Mean and Standard Deviation Values for TLS

Transformational leadership dimensions n M Sd Meaning
Prowdmg vision and inspiration/being an 356 357 99 Agree
appropriate role model

Ensuring acceptance of group goals 356 3.65 1.02 Agree
Intellectual stimulation 356 3.35 .94 Moderate
Showing individual consideration 356 3.63 1.10 Agree
Having high expectations of success 356 3.77 .76 Agree

Table 3. indicates that teachers find school administrators sufficient in terms of personal relationships.
Additionally, we can also conclude that teachers do not find intellectual stimulation behaviors of school
administrators as sufficient as their other behaviors. In other words, we can say that teachers do not feel

necessary support from school administrators to develop themselves intellectually.

For the second sub-problem, we calculated the mean and standard deviation values in order to describe the
school commitment level of teachers. Based on these findings,”trust between teacher and teacher” sub-
dimension has the highest average (M = 4.04). The averages for the other sub-dimensions are as follows,
“professional solidarity” (M= 3.97), “positive attitude towards school” (M= 3.81), “trust between principals and
teachers” (M = 3.75) and “academic pressure” (M= 3.39). According to the standard deviation values in the sub-
dimensions, the sub-dimensions of “academic presure” and “trust between administrator and teacher” have the
most homogeneous distribution (Sd =.87). Besides, “positive attitude towards school” sub-dimension shows the
most heterogeneous distribution (Sd = 1.04). We presented descriptive statistics for teachers’ organizational

commitment in Table 4.

Table 4. Arithmetic Mean and Standard Deviation Values for OCS.

School commitment dimensions n M Ss Meaning
Academic pressure 356 3.39 .87 Moderate
Professional solidarity 356 3.97 .88 Agree
Positive attitude towards school 356 3.81 1.04 Agree
Trust between administrator and teacher 356 3.75 .87 Agree
Trust between teacher and teacher 356 4.04 .90 Agree

Based on these findings in Table 4, we can infer that teachers feel professional solidarity at school and there is a
good relationship among teachers and they trust each other. However, we can also conclude that they feel

academic pressure. Expectations of high success from teachers might be the possible reason of this result.
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For the third sub-problem of this study, we presented the relationship between school principals’

transformational leadership behaviors and teachers’ school commitment in the Table 5.

Table 5. The Relationship between School Principals’ Transformational Leadership Behaviors and Teachers
School Commitment

’

Dimensions 1 2 3 4 5 6 7 8 9 10 11 12
1. Transformational )

leadership

2.Providing vision and

inspiration/be an appropriate  .97** -

role model

3.Ensuring acceptance of gg*x g*x )

group goals ’ ’

4.Intellectual stimulation J92** .86** .84** -

5.Showing individual 86+ . gk 7gEx i

consideration ’ ’ ’ ’

6.Having high expectations of 5gxx 5O**  a4g*F  53kk 3ok )

success

7.Organizational TJORE 76%% 78Rk J0%*  70%*%  47*% -

Commitment

8.Academic pressure .63** B2** B1**  57F* 44¥* Ag¥* 71** -

9.Professional solidarity .54%* 51** 56**  45%*%  47*%*  34%*  g2x*  48%* -
:S;z‘;?iti"eattit“demwards 67 BA** BEE GO** 5K 3Q%k  g7RE  47%k gokk
11.Trust between O1*%  8G**  8A¥*  g7F*  gL¥*  SgEx 7Kk 53¢k 5lRk  Sgkx
administrator and teacher

12.Trust among teachers 53** .50** 52¥*F  47%*  50%*  34%*  8O*}*  43%*  p4**  p4**¥ 51**

*p<.05, **p<.01

As is seen in Table 5, there are various relationships between the transformational leadership characteristics of
school administrators and the level of school commitment of teachers according to teachers’ perceptions. There
is a ‘high’ and positive relationship between teachers’ school commitment and school administrators’
transformational leadership characteristics (r =.79; p < .01) and their sub-dimensions “provide vision-inspiration
and being an appropriate role model” (r =.76; p < .01), “ensuring acceptance of group goals” (r =.78; p < .01),
“intellectual stimulation” (r =.70; p < .01), and “showing individual consideration” (r =.70; p < .01). This shows us
that transformational leadership characteristics and its sub-dimensions have a high effect on teachers’ school
commitment. In other words, as transformational leadership characteristics increase, school commitment of
teachers also increases. However, there is a positive and ‘medium’ relationship between the sub-dimension of
“having high expectations of success” (r =.47; p < .01) and teachers’ school commitment. This shows us that
having a high expectation of success does not have a positive effect on teachers’ school commitment as much as

their transformational leadership characteristics and other sub-dimensions do.

When we examine the results according to the sub-dimensions of organizational commitment, we can say that
there is a positive and ‘medium’ level of relationship between academic pressure and transformational

leadership characteristics (r =.63; p < .01). Again, academic pressure sub-dimension has the lowest level of
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relationship with the sub-dimension “showing individual consideration” (r =.44; p < .01). In addition to these,
there is a positive and ‘medium’ relationship between “academic pressure” and “providing vision-inspiration and
being an appropriate role model” (r=.62; p< .01), “ensuring the acceptance of group goals” (r =.61; p < .01),

“providing intellectual stimulation” (r =.57; p< .01) and “having high expectations of success” (r =.48; p <.01).

There is a positive and ‘medium’ relationship between “professional solidarity” and transformational leadership
characteristics (r =.54; p < .01) and its sub-dimensions. Professional solidarity has the highest relationship with
“acceptance of group goals” (r =.56; p <.01) sub-dimension and the lowest relationship is with the “having high
expectation of success” (r =.34; p <.01) sub-dimension. In addition to these relationships, professional solidarity
has positive and ‘medium’ level of relationship with “providing vision-inspiration and being an appropriate role

model” (r=.51; p <.01), “intellectual stimulation” (r =.45; p <.01) and “individual consideration” (r =.47; p <.01).

When the positive attitude towards school sub-dimension is examined, we can conclude that the highest
relationship is with transformational leadership characteristics (r = .67; p < .01). This relationship is positive and
medium. The sub-dimension that has the lowest relationship with the positive attitude towards school is the
“having high expectation of success” (r =.32; p <.01). This situation shows us that the expectation of high success
of school principals has a low contribution to the school commitment of teachers. In addition to these,”positive

|II

attitude towards school” sub-dimension has positive and ‘medium’ level of relationship with ”providing vision-
inspiration and being an appropriate role model” (r = .64; p < .01),”ensuring the acceptance of group goals”

(r=.66; p <.01), ”intellectual stimulation” (r =.60; p < .01) and”individual consideration” (r =.65; p < .01).

There is a positive and higher level of relationship between “trust between administrator and teacher” and
transformational leadership characteristics (r=.91; p <.01), compared to other sub-dimensions. This relationship
is at the lowest level with having “high expectations of success” (r =.58; p < .01). There is a positive and high
level of relationship between the administrator and teacher and “providing vision-inspiration and being an
appropriate role model” (r =.86; p < .01), “ensuring the acceptance of group goals” (r =.84; p < .01), “providing

intellectual stimulation” (r =.87; p <.01) and “individual consideration” (r =.85; p < .01) sub-dimensions.

Finally, there is a positive and higher relationship between “trust among teachers” sub-dimension and
transformational leadership characteristics (r =.53; p <.01) compared to the other sub-dimensions. In addition,
the sub-dimension that has the lowest relationship with the “trust among teachers” is the “having high
expectation of success” (r =.34; p < .01). There is a positive and medium relationship between trust among
teachers and “providing vision-inspiration and being an appropriate role model” (r =.50; p <.01), “ensuring the
acceptance of group goals” (r =.52; p < .01), “providing intellectual stimulation” (r = .47; p <.01) and “individual

consideration” (r =.50; p <.01).

For the fourth and last sub-problem, we gave regression analysis results which was performed to identify
whether transformational leadership behaviors of school principals are significant predictor of organizational

commitment of teachers in Table 6.
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Table 6. Regression Analysis Results of TLS and OCS

Variables B Standart B " p paired partial
Error g r r

Constant 1.24 .10 11,76 .000

Transformational leadership .70 .02 .79 24.65 .006 .79 .79

r=.79 R2=.63

F(l, 354)= 607.733 p=000

*p<.05, **p<.01

According to Table 6, there is a significant and high level of relationship between school administrators’
transformational leadership characteristics and teachers’ commitment to school (r = .79, R? = .63, p < .01). The
transformational leadership characteristics of school principals predict 63% of the total variance for teachers’
commitment to school. Again, according to the t-test results, we can say that the transformational leadership
characteristics of school administrators are significant predictor of teachers’ commitment to the school.
According to the results of this analysis, transformational leadership characteristics of school administrators
affect teachers’ school commitment. In other words, school administrators who want to increase teachers’

commitment to the school must perform transformational leadership characteristics.

CONCLUSION and DISCUSSION

In this study, we examined transformational leadership characteristics of school administrators according to
teachers’ perceptions first. According to this examination results, we claim that teachers find their administrators
caring and considerate enough to ensure acceptance of school goals and achieve them. This is similar to the
results of the some other studies in education institutions (Koh et al., 1995; Geijsel, 2003; Ross et al., 2006;
Balyer, 2012; Adrian et al., 2018) and in other institutions (Erdogruca, 2011; Gao and Bai, 2011). Considering the
importance of transformational leadership characteristics of school administrators in achieving success at school,
we can state that these results are desirable. However, we can also conclude that teachers do not feel supported
and stimulated by school administrators to improve themselves intellectually. Besides, school administrators
have high expectations of success. These two results may stem from central structure of education system. The
central structure expects success from schools (Balyer, 2012) and principals reflect this idea to teachers and they
expect activities from teachers to increase academic success rather than activities to improve themselves
intellectually. However, it is a fact that the more teachers improve themselves intellectually, the more successful
they will be at school and they will contribute to the success at school (Darling-Hammond, 2000). In other words,

if principals expect success from students, they should support teachers’ intellectual improvement as well.

Regarding teachers’ school commitment, we can deduce that school commitment of teachers are at a sufficient
level. In their studies Geijsel (2003), Ross et al. (2006), Bulug (2009), Kul (2010) and Adrian et al. (2018) obtained
similar results and they stated that this is remarkable and desirable. Because, in order to achieve the goals of a
group and meet the expectations, belief in the objectives of the group and the sense of organizational

commitment are essential (Guney, 2007; Porter et al., 1974).
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As far as the relationship between transformational leadership characteristics of school administrators and
teachers’ school commitment are considered, it is obvious that there is a positive and high level of relationship
between these two variables. Similarly, the fact that transformational leadership has a positive and strong
relationship with organizational commitment itself is a result of many studies both domestically and abroad
(Bulug, 2009; Didin, 2014; Erdogruca, 2011; Khasawneh et al., 2012; Lo et al., 2009; Rehman et al., 2012; Terzi &
Kurt, 2005; Thamrin, 2012; Walumbwa et al., 2005). When we consider the results of these studies and the results
of our study together, we can state that even though the effect levels of transformational leadership on school
commitment are different, its impact direction is the same and positive. The positive relationship between
organizational commitment and these sub-dimensions of transformational leadership shows that when
principals motivate teachers, show interest and care about them, school commitment of teachers increases and
teachers devote themselves to the goals of the school (Guney, 2007; Ross et al., 2006). In other words, as the
teacher has a positive attitude towards the school, his commitment is expected to increase (Bo, 2013). In
addition, school commitment of teachers is affected positively when school administrators serve as models not

only via suggestions but also via their behaviors.

On the other hand, among the sub-dimensions, having high expectations of success has the least positive effect
on school commitment of teachers. In other words, the more school administrators’ expectation of success
increases, the less teachers feel commitment to their school. In this case, school principals should express their
success related expectations and decisions in a clear and motivating way and avoid expecting success in an
oppressive way. This doesn’t mean that principals should not interfere in decision making processes to achieve
success. This results in ‘Laissez-faire’ leadership behaviors and it affects school commitment of teachers
negatively. Terzi and Kurt (2005), in their study conducted at the primary education level stated that
organizational commitment of teachers is high at schools where transformational leadership behaviors are
performed. However, they also stated that organizational commitment is low in schools where Laissez-faire
leadership behaviors are exhibited. School administrator should neither behave in an oppressive way while
expecting success from teachers nor demonstrate Laissez-Faire leadership behaviors. The school administrator
should express their expectations in a clear and motivating way, taking teachers’ personal characteristics and
needs into account. When all these results are evaluated together, it is essential that principals should pursue

the balance between their expectations and behaviors (Bo, 2013; Erdogruca, 2011; Guney, 2007; Thamrin, 2012).

Finally, we conducted simple linear regression analysis to examine whether the transformational leadership
characteristics of school administrators are significant predictor of teachers’ school commitment. According to
the results, there is a significant and high level of relationship between transformational leadership and teachers’
commitment to school. The transformational leadership characteristics of school administrators predict 63% of
teachers’ school commitment. Similarly, Buluc (2009), Cakinberk and Demirel (2010), Uzun (2016) and Ozen
(2019) stated that transformational leadership is a significant predictor of teachers’ school commitment in their

studies.
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To conclude, both our study and previous studies’ results in the field, school commitment of teachers cannot be
considered separate from the transformational leadership characteristics of school principals. In other words, if
the school administrator wants teachers to feel commitment to the school, they are expected to perform

transformational leadership behaviors.

RECOMMENDATIONS

As a result, if we need to sum up both the current study results and the study results in the field in one sentence,
it is certain that the transformational leadership characteristics of the administrators have a significant effect on
the school commitment of teachers. Although the level of this effect is different, the common point of them is
this; as the transformational leadership characteristics of the administrator increase, the school commitment of
teachers also increases. The role of the school administrators in creating a modern and effective school and in
educating students according to the expectations of the society and the requirements of the age cannot be
denied. At this point, to achieve all these, school administrators should take the individual characteristics of
teachers they work with into account, instill energy and optimism, try to increase their commitment to the school
by providing motivation and inspiration, show individual interest to teachers and stimulate them to improve
themselves. School administrators who exhibit these behaviors will be able to increase the school commitment
of teachers and contribute to the academic success at school with the help of the internal and external
transformations they perform. Besides, our study has some limitations as we used two dimensions during our
research and we collected our data at one point in time as our research is designed as a cross-sectional survey

design.

We can assert some recommendations considiring the results and the limitations of this study;

e It is obvious that school principals have a significant influence on teachers’ commitment to school, so
policy makers should arrange educations at universities considering this fact.

e An awareness on the importance of transformational leadership behaviors can be raised in current
school administrators via in-service trainings and they can be motivated to be transformational leaders
at schools.

e Decision makers should implement a quality and qualification based administrator appointment system
without any political manipulations.

e The researchers may also conduct a qualitative study by collecting longitudinal data to obtain detailed

results.
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OKUL YONETICILERININ DONUSUMCU LiDERLIK OZELLIKLERI iLE
OGRETMENLERIN OKULA BAGLILIKLARI ARASINDAKI iLiSKiNiN iINCELENMESIi

6z

Bu arastirmanin amaci, ilkokullarda, ortaokullarda ve liselerde gbrev yapan Ogretmenlerin
algilarina gore, okul yéneticilerinin dontsiimci liderlik 6zellikleri ile 6gretmenlerin okula baghhklari
arasindaki iliskiyi incelemektir. Arastirma, iliskisel tarama modelinde betimsel bir ¢alismadir.
Arastirma evrenini, 2020-2021 egitim 6gretim yilinda Karaman ilinde gorev yapan 3115 6gretmen
olusturmaktadir. Verilerin toplanmasi icin .95 glivenirlik ve .05 sapma degerine gére kurum turi
bazinda tabakali 6rneklem yoénetimi kullanilarak, 342 oOgretmen calisma o6rneklemi olarak
belirlenmistir ve veri toplama siirecinde 356 6gretmene ulasiimistir. Bu ¢alismada, Donisiimci
Liderlik Olcegi (DLO) ve Orgiitsel Baghlik Olgegi (OBO) kullanilmistir. Verilerin normal dagildigi
varsayimindan sonra cinsiyet ve egitim durumu degiskenlerinin, 6gretmenlerin donlsiimcu liderlik
ozellikleri algilarinda ve orgutsel bagliliklarinda anlamh farkliliklara sebep olup olmadigini
belirlemek amaciyla bagimsiz 6rneklem t-testi uygulanmistir. Yine yas, mesleki kidem, okul tirii ve
mevcut kurumdaki goérev siiresi degiskenlerine gore anlamh farklilik olup olmadigini belirlemek
amaciyla tek yonli varyans analizinden (One-way ANOVA) yararlanilmistir. Daha sonra donlsimci
liderlik ozellikleri ile orglitsel baghhk arasindaki iliski diizeylerini belirlemek amaciyla Pearson
momentler carpimi korelasyon analizi yapilmistir. Son olarak, okul yoneticilerinin déntsimci
liderlik 6zelliklerinin, 6gretmenlerin 6rgitsel baglliklarinin anlamh bir yordayicisi olup olmadigini
belirlemeye yonelik, basit dogrusal regresyon analizi yapilmistir. Elde edilen sonuglara gore, erkek
o0gretmenlerin okula baglilik dizeylerinin daha yliksek oldugu gorilmistiir. Yas degiskeninde
gerceklesen anlamli farkhliklar incelendiginde ise, ileri yastaki 6gretmenlerin orgiitsel baghhklarinin
ve donlstmci liderlik algilarinin daha yiiksek oldugu tespit edilmistir. Egitim durumu, kurum tard
ve mevcut okuldaki gorev siresinin ise anlamh farkliliklara sebep olmadigi gorilmustir. Bunun
yaninda doniisimcu liderlik 6zellikleri ve 6rgtitsel baghlik arasinda yiiksek diizeyde ve pozitif yonde
anlamh bir iliski oldugu saptanmistir. Son olarak, donlstimci liderlik 6zelliklerinin 6rgltsel
bagliligin %63’Unl yordadigl gorilmustir. Elde edilen bulgulara gore, okul yoneticilerinin okuldaki
basariyl artirmak adina dénisiimci liderlik 6zellikleri gostermeleri 6nem tasimaktadir. Bunun
yaninda politika yapicilarin okul yoneticilerini belirlerken doniisimci liderlik 6zelliklerini goz
oninde bulundurmalari, 6gretmenlerin okula bagliligina olumlu katki sunmasi agisindan énemlidir.

Anahtar Kelimeler: Liderlik, donlisimcu liderlik, okula bagllik, okul yoneticileri, 6gretmenler
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GiRiS

Egitim kurumlarinin amaci, 21. yizyilda ihtiyag duyulan akademik bilgi ve becerilere sahip (Sisman, 2002)
giinimiz kiresel ¢aginda yeteneklerinin ve yapabileceklerinin farkinda olan nesiller yetistirmektir (Andriani vd.,
2018). Egitim kurumlarindan da toplumun beklentilerini karsilayabilecek basarili ve yenilik¢i mezunlar
yetistirmeleri beklenmektedir (Kohlberg ve Mayer, 1972). Egitim kurumlarinin bu beklentileri karsilayabilmesi
adina 6gretmenlerin performansi cok 6nemlidir (Geijsel vd., 2003; Leithwood ve Jantzi, 2000; Ross ve Gray, 2006).
Bu performansi etkileyen hem okulun i¢ ve dis yapisi hem de 6gretmenlerin kendi kisisel 6zellikleri ile ilgili birgok
faktor bulunmaktadir. Bu faktérlerden biri de okul yoneticilerinin sergiledikleri liderlik 6zellikleridir. Baska bir
deyisle, okulda sergilenecek basaril liderlik davranislari basariya gotirebilir ve hedeflere ulasmak ve beklentileri
karsilamak igin bir zorunluluk olan 6gretmenlerin bagliligini artirabilir (Bass ve Avolio, 1997; Chew ve Chan, 2008).
Kul (2010) da calismasinda bu dusiinceyi destekler nitelikte Ogretmenlerin mesleklerine ve okullarina
baghliklarinin ¢agin ve toplumun ihtiyaglarina gére nesiller yetistirmedeki dnemine dikkat ¢ekmistir. Benzer
nitelikteki arastirmalarda, okula karsi baglilik hisseden 6gretmenlerin islerine kargi daha hevesli olduklari ve
okulda olumlu bir atmosferin olusmasina katkida bulunduklari ifade edilmektedir (Koh ve digerleri, 1995;
Moolenaar ve digerleri, 2010). Beklendigi gibi, bu durum 6grencilerin okul hedeflerine daha fazla baglanmasini
ve akademik basarilarinin artmasini saglar (Leithwood ve Jantzi, 2000). Bu agidan 6gretmenlerin okula baghhg,
egitim kurumlarindaki akademik basari, toplumun beklentilerini karsilama ve hedeflere ulagma ile yakindan
iliskilidir.

Orgiitel Baghhk

Orgiitsel baghhk kavrami ilk kez 1956 yilinda Whyte’in “Orgiit Kisisi” adli calismasiyla giindeme gelmistir
(Yazicioglu ve Topaloglu, 2009). Genel anlamda bagllik, bireyin grup icindeki diger bireylere yakinligini ifade eden
O6zdeslesme boyutu ile bireysel ve 6rgitsel amaclarin uyumunu ifade eden bir kavramdir (Angle ve Perry, 1981;
Cohen, 2007). Ayrica psikolojik bir boyutu olan 6rgiitsel baghlk, grup icindeki bireylerin deneyimlerine gore
sekillenmektedir. Orgiitsel baghhgin, érgiitiin amag ve degerlerine inanma, 6rgiit yararina ¢cabalama ve kendini
gelistirmeye yonelik faaliyetlerde bulunma, 6rgiitiin bir pargasi olarak kalma istegi gibi yonleri vardir (Balay, 2014;
Mevyer ve Allen, 1991). Orgiite bagl bireyler kendilerine verilen gérevleri yerine getirmeye daha isteklidirler ve
vizyon gelistirme ve hedeflere ulagsmada tiim yeteneklerini ortaya koyma konusunda daha gonulli davranirlar
(Dee vd., 2006; Joolideh ve Yeshodhara, 2009). Ayrica bireyler kendi istek ve ilgilerine hitap eden, ihtiyaglarini
karsilayan orgiitlerde kalma egilimindedir (Gliney, 2007).

Amaglara ulasmada orgilite baghligin 6neminin anlasiimasiyla birlikte orgiitsel bagliig etkileyen faktérler 6n
plana ¢cikmistir. Bir grupta orgiitsel baghhg etkileyen bircok faktor vardir. Bu faktoérleri daha iyi anlamak igin
Hrebiniak ve Alutto (1972) bunlari lg grupta siniflandirmistir. Bunlardan ilki, yetenek ve beceriler, aile ge¢misi,
sosyo-ekonomik durum ve bireylerin dnceki deneyimleri gibi bireysel faktdrlerdir. ikincisi, organizasyonun
mevcut kaynaklari, liderlik davranislari ve gruptaki 6diil mekanizmalari, gorevin yapisi ve tasarimi gibi
organizasyon dinamikleri ile ilgilidir. Sonuncusu ise bireylerin kisiligi, bir gruptaki tavir ve tutumlar ve orgit

Uyelerinin motivasyonu gibi psikolojik temelli degiskenlerdir.
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Egitim kurumlari agisindan bakildiginda, okulun beklentilerinin karsilanmasinda 6gretmenlerin, 6grencilerin,
muddrlerin ve hatta ailelerin okul hedeflerine baghhgi blyiik 6nem tasimaktadir (Andriani vd., 2018; Hrebiniak
ve Alutto, 1972; Ross ve Gray, 2006). Diger bir deyisle, 6gretmenlerin okula baghhginin egitim kurumlarinin
basarisinda 6nemli bir roll vardir ve bu baglilik okulda etkili bir liderlik 6zelligi ile yakindan iligkilidir. Etkili okul
yoneticilerinden; yaraticilik, vizyon ve ilham kaynagl olma, problem ¢6zme ve etkili iletisim becerileri gibi
ozelliklere sahip olmalari beklenmektedir (Andriani vd., 2018). Ayrica etkili okul midirleri sadece isi dogru
yapmakla kalmamali, ayni zamanda dogru isleri de yapmalidir. Bu da déniisiimiin, degisim ve gelisimin 6neminin
bilincinde olan okul muddurlerinin varhigi ile mimkiindir. Bu davranislari sergileyen okul mudirleri, 6gretmenlerin
okula baglihgini olumlu yonde etkilerken 6grencilerden beklenen akademik basariya da katki saglayacaktir
(Anderson, 2008; Balay, 2014). Okul yoneticilerinden, 6gretmenlerin, 6grencilerin ve velilerin yetenek, beceri,
istekliligini kullanarak yenilikler yaratmalari, 6gretmenleri ve 6grencileri gelisen bir degisime yonlendirmeleri, bir
vizyon ve misyon olusturmalari beklenmektedir. Tim bunlari ve daha fazlasini basarmak igin bir liderlik modeli

vardir ve bu da donlisiimci liderliktir (Leithwood ve Jantzi, 2000).
Donlsiimcii Liderlik

Glinimuzde hayatin her alaninda hizl bir degisim yaganmakta ve hem teknolojik hem de sosyal degisimlere ayak
uydurabilmek icin organizasyonlarin hizli bir degisim ve dénisiim icerisinde olmasi gerekmektedir (Andriani vd.,
2018; Northouse, 2001). Bu degisimi saglamak icin liderlere buyik sorumluluklar dismektedir ve liderler ancak
vizyoner, ilham verici, motive edici, kendini gelistiren, doniisiim ve degisime acik yapilari ile bu degisimi mimkiin
kilabilir (Hallinger, 2003; Shao ve Webber, 2006). Bu baglamda ilk olarak 1978 yilinda McGregor tarafindan
gelistirilen donlisimci liderlik kavrami, Bernard Bass ve arkadaslarinin g¢alismalariyla yayginlasmis ve liderlik
literatlriinde 6nemli bir yer edinmistir (Bass ve Riggio, 2006). Burns’e (1978) gore déntisimcd liderlik, liderler ve
grup Uyelerinin isbirligiyle hedeflere ulagmak icin gerekli glidilerin uyanmasi ve ilerlenmesidir. Donlsiimcu
liderler, takipcilerini amaclarina ulasmak icin motive eder, maddi gli¢ kullanmadan deger, motivasyon, sevgi gibi
manevi gigclerle ahlaki davranis gercevesinde onlara rehberlik eder. Bass’a (1990) gére donlstimci liderler,
Orglutiin huzurunu ve basarisini kendi gikarlarinin 6niinde goriir ve takipgilerinin ihtiyaglarina kayitsiz kalmazlar.
Yine Bass ve Avolio (1997) donlisimcu liderlikte karsilikli gliven ve sayginin 6nemini vurgulamaktadir. Ayrica
doénistimci liderlik icin vizyon olusturma kavrami énemlidir. Donlsumci liderler, 6rglitiin ve grup lyelerinin
ihtiyaclarini g6z 6niinde bulundurarak takipgilerine vizyonu agik bir sekilde ifade eder ve bu vizyon gergevesinde
takipgilerini motive ederek basariyi saglarlar (Stewart, 2006). Bu motivasyonla donlstimci liderler, takipgilerini
hedefe yonlendirir ve takipgiler, 6rgiitlin ¢ikarlarini kendi ¢ikarlarindan Ustiin goérirler. Bu fikri destekleyen
Hallinger (2003), donusimci liderligi  bir kisinin  gorevinden ziyade oOrgitsel bir yapi olarak
kavramsallastirmaktadir. Donlisimci liderligin grup Gyelerinin tutumlarini, psikolojik anlamda iyi oluslarini,
bagliliklarini ve performanslarini dogrudan ve dolayli olarak etkiledigi bircok arastirma tarafindan da ortaya

koyulmaktadir (Balyer, 2012; Walumbwa ve Lawler, 2003).

Popper vd. (2000), egitim ortamlarinda donlisimcu liderligin 6zelliklerini ideallestirilmis etki, ilham verici

motivasyon, bireysellestirilmis ilgi ve entelektiiel tesvik olarak dort baslik altinda kavramsallastirmaktadir. ilk
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olarak ideallestirilmis etki, kendi ihtiyagc ve beklentilerinden ziyade baskalarini dikkate almayi, baskalarini
6nemsemeyi ve ahlaki standartlara sahip olmayi ifade eder. Bir digeri grup Uyelerini cosku uyandirarak motive
etmek, hedeflere bagllk saglamak, grup tyelerini uygun bir iletisim ortami yaratmaya dahil etmek ve fikirlerini
ifade etmeye tesvik etmekle yakindan iligkili olan ilham verici motivasyondur. Bireysellestirilmis ilgi ise liderin,
Uyelerin grupta kendilerini dnemli hissetmelerini saglamak ve onlarin beceri ve potansiyellerini gelistirmelerine
yardimci olmak icin sergiledigi davranislari ifade eder. Son olarak, entelektiel tesvik, liderin tyelerini kendilerini
gelistirmeye ve basarili olmaya tesvik etme ve becerilerini gosterme davranislarini ifade eder (Balyer, 2012;

Northouse, 2001).

Formal ve informal yapisiyla karmasik bir sisteme sahip olan egitim kurumlarinda 6gretmenlerin okula baghliklari
ve sergilenecek olan dénistimci liderlik 6zellikleri, akademik hedeflere ulasmada ve 6grencilerin ahlaki gelisimini
saglamada 6nemini artirmistir (Bo, 2013). Bu iki degiskenin iliskisi ile ilgili yurt iginde ve yurt disinda birgok ¢alisma
yapilmistir (Altintas, 2020; Bo, 2013; Didin, 2014; Ertiirk, 2019; Lo vd., 2009; Ozen, 2019; Rehman vd., 2012;
Thamrin, 2012). Tim bu bahsedilen ¢alismalar ve diger bazi arastirmalar, okul yoneticilerinin donlstmci liderlik
ozellikleri ile 6gretmenlerin okula bagliliklari arasinda pozitif yonde ve anlamli iliskiler oldugunu ortaya

koymustur.

Akademik basarinin saglanmasi egitim kurumlarinin temel amaglari arasindadir. Mevcut g¢alisma 6zelinde bu
durum degerlendirildiginde, Karaman’daki 6grencilerin 2019-2020 egitim 6gretim yilinda uygulanan lise giris
sinavindaki akademik basarilari, diger illerdeki 6grencilerin basarilarina gore nispeten dugslktir. Bu durumun
nedenlerinden biri okullardaki yetersiz donlisiimcu liderlik davraniglari ve 6gretmenlerin okula bagliliklarinin
disik olmasi olabilir. Bu baglamda, deginilen literatiir kavramlari ve daha 6nce yapilmis arastirmalar paralelinde
¢alismamizin amaci, okul yodneticilerinin donisiimct liderlik 6zellikleri ile 6gretmenlerin okula bagliliklar
arasindaki iligkiyi incelemektir. Arastirmanin, okul yoneticilerinin segciminde ve mevcut okul yéneticilerine yonelik
egitimlerin diizenlenmesinde politika yapicilara i1sik tutmasi beklenmektedir. Bu nedenle su sorulara yanit

aranmistir:

Ogretmen algilarina gére okul ydneticilerinin déniisiimcii liderlik dzellikleri nasildir?
Ogretmenlerin érgiitsel baglilik diizeyleri nasildir?

Okul yoneticilerinin dénusiimci liderlik ozellikleri ile 6gretmenlerin 6rgilitsel bagliliklari arasinda istatistiksel

olarak anlamli bir iliski var midir?

Okul yoneticilerinin dontstmci liderlik 6zellikleri, 6gretmenlerin 6rgitsel baglilik diizeylerinin istatistiksel olarak

anlamh bir yordayicisi midir?
YONTEM
Arastirma deseni

Betimsel nitelikteki bu ¢alismada iliskisel tarama modeli kullanilmistir. Tarama modelinde, gegmiste yasanmis

veya halen var olan bir durumu, kendine 6zgili 6zellikleri dikkate alinarak kendi kosullari igcinde veri toplanarak
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betimlenmesi amaglanir (Williams, 2007). iliskisel tarama modelinde iki veya daha fazla degisken arasindaki
iliskinin derecesinin belirlenmesi amaglanir (Fraenkel vd., 2009). Bu ¢alismada da okul yoneticilerinin dontsimci

liderlik 6zellikleri ve 6gretmenlerin okula baghliklari arasindaki iliski incelenmistir.
Calisma Grubu

Bu arastirmanin evrenini 2020-2021 egitim 6gretim yilinda Karaman ili sinirlari igerisinde bulunan ilkokullarda,
ortaokullarda ve liselerde gorev yapan 3115 6gretmen olusturmaktadir. Calisma evrenine yonelik sayisal veriler

Tablo 1’de verilmistir.

Tablo 1. Evren ve Orneklem Sayilarinin Dagilimi

Evren Orneklem
Okul Tiirleri Yerlesim N % n %
Yeri
ilkokul 961 30,85 106 31,00
Karaman Ortaokul Merkez 973 31,24 107 31,29
Lise 1181 37,91 129 37,71
Toplam 3115 100 342 100

Orneklem grubunu tabakali 6rnekleme yéntemiyle 342 dgretmen olarak belirlenmistir. Tabakali érnekleme
yontemi kullanilarak, 6zellikle homojen olmayan topluluklarda alt gruplarin temsili garanti edilir (Neyman, 1992).
Bu calismada tabakali 6rnekleme yontemi o6lglitl okul tird olup, 6gretmenler calistiklar okul tirlerine gére
gruplandiriimistir. Cohen ve digerleri, (2000) tarafindan hazirlanan érneklem buyUkliga belirleme kriterleri
dikkate alinarak .05 hata payi ve .95 gliven diizeyine gore ilkogretimde gorev yapan 106 6gretmen, ortadgretimde
gorev yapan 107 6gretmen ve lisede gorev yapan 129 6gretmen ¢alisma orneklemi olarak belirlenmistir. Katilimci

O0gretmenlerin ozelliklerine Tablo 2’de yer verilmistir.

Tablo 2. Ogretmenlere iliskin kisisel bilgiler

Degisken Kategori n %
Cinsiyet Kadin 173 48,6
Erkek 183 51,4
Egitim durumu On lisans-Lisans 271 76,1
Lisansiistu 85 23,9
ilkokul 114 32,0
Kurum tiirii Ortaokul 109 30,6
Lise 133 37,4
1lay-3yil 158 44,4
Mevcut okuldaki gorev siiresi 4-6 yil 99 27,8
7 yil ve Uzeri 99 27,8
30 ve alti 69 19,4
Yas 31-40 yas arasl 148 41,6
41 ve UGzeri 139 39,0
1-10 yil 143 40,2
Mesleki Kidem 11-20yil 102 28,7
21 yil ve Gzeri 111 31,1
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Veri Toplama Araglari

Bu galismanin veri toplama araci 3 béliimden olusmaktadir. Birinci bolim kisisel bilgiler formu, ikinci bolim ise
Podsakoff vd. (1990) tarafindan gelistirilen ve iscan (2002) tarafindan Tiirkge’ye uyarlanan Déniisiimcii Liderlik
Olgegi’dir (DLO). Ugiincii bélim, Elstad vd. (2011) tarafindan gelistirilen ve Giingdr (2018) tarafindan Tiirkce'ye
uyarlanan Orgiitsel Baghhk Olcegi’dir (OBO).

Donisimcii Liderlik Olgegi (DLO) 23 madde ve 5 alt boyuttan olusmaktadir. Olgegin birinci alt boyutu “vizyon-
ilham saglama ve uygun rol model olma” olup 8 maddeden olusmaktadir. ikinci alt boyut ise 5 madde ile “grup
hedeflerinin kabul edilmesini saglamadir”. Uglinci alt boyut “entelektiiel tesvikte bulunma” olup 4 maddeden
olusmaktadir. Dérdiincisi ise 3 maddeden olusan “bireysellestirilmis ilgi gdstermedir”. Son alt boyut ise 3 madde

ile “yiksek basari beklentisine sahip olmadir”.

Orgiitsel Baglihk Olgegi (OBO) 15 maddeden ve her birinde 3 madde bulunan 5 alt boyuttan olusmaktadir. Olgegin
alt boyutlari “akademik baski”, “mesleki dayanisma”, “okula karsi olumlu tutum”, “yonetici ile 6gretmen
arasindaki giiven” ve “Ogretmen ile 6gretmen arasindaki giivendir”. Olceklerimiz besli likert tipinde

hazirlanmistir.

Elde edilen veriler kullanilarak her bir 6lgek icin DFA incelemeleri yapilmistir ve DFA incelemeleri sonucunda bazi
degerlerin ‘mikemmel uyum’ ve bazi degerlerin de ‘iyi uyum’ gosterdigi belirlenmistir. CFI, IFI, NFI ve NNFI
degerlerinin .95 ve lzeri olmasi mikemmel uyum olarak kabul edilir; bunun yaninda .95-.90 arasindaki degerler
de iyi uyumu ifade etmektedir. Ayrica bazi kaynaklara gore .85’in Uzerindeki degerler de kabul edilebilir
seviyededir. Bunun yaninda RMSEA ve SRMR’nin .08’den kiiglik olmasi beklenirken bu degerin .05’ten kuglik
olmasi miikemmel uyum gostergesi olarak kabul edilir (Kline, 2005). Bu bilgilerden hareketle, ¢alismada
Dénisiimcii Liderlik Olgegi icin elde edilen degerler su sekildedir; CFI= .92, IFI= .98, NFI= .98, NNFI= .98, RMSEA =
.08, SRMR = .04. Okul Bagliligi Olcegi degerleri de su sekildedir; CFl= .98, IFI= .98, NFI= .97, NNFI= .98, RMSEA =
.07, SRMR =.04. Elde edilen bu verilere gore 6lgeklerimiz i¢in DFA inceleme sonuglarimizin arzu edilen bir aralikta

oldugu soylenebilir.

Ayrica 6lgekler igin ki-karenin serbestlik derecesine oranini da hesaplanmistir. Bu degerin 0-5 arasinda olmasi
kabul edilebilir uyum olarak ifade edilir ve Déniisimcii Liderlik Olgegi (DLO) icin bu degerin 3.48 ve Orgiitsel
Baglilik Olgegi (OBO) igin 3.02 oldugunu tespit edilmistir. Bu sonuglar iyi uyumu ortaya koymaktadir ve dlgeklerin
istatistikleri incelendiginde bu ¢alismanin degerlerinin genel olarak kabul edilebilir bir aralikta oldugu séylenebilir.
Ayrica ¢alisma verileri kullanilarak elde edilen sonuglara gére Dénisiimcii Liderlik Olcegi icin Cronbach Alpha

degeri .95'tir ve Okula Baglilik Ol¢egi icin Cronbach Alpha degeri ise .93'tiir.
Veri Analizi

Orneklem sayisi 342 olarak belirlendikten sonra, Covid-19 pandemisi sirasinda ¢alisma yiiriitiildiigi icin 360 adet
dlcek online platformlar lzerinden katilimcilara iletilmistir. iletilen &lgeklerin 358’i katihmcilar tarafindan
doldurularak geri gdnderilmistir ve 356’sinin sonraki analizler icin uygun oldugu goriilmiistiir. ilk olarak, teorik bir

yapinin dogrulanmasi (Brown, 2006) ve ayrica bir modelin gecerliligi (Joreskog ve Sorbom, 1993) icin faydalanilan
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bir test olan DFA analizleri yapilmistir. Buna ek olarak modelin tamamen kabul edilebilir olup olmadigini gormek
icin uyum idenksleri hesaplanmistir. RMSEA, GFI, AGFI, CFl ve IFl ve standartlastiriimis RMR degerlendirilen diger

kriterlerdir.

Daha sonra birinci ve ikinci alt problemler igin okul mudirlerinin dontstimcu liderlik davraniglariile 6gretmenlerin
okula bagliliklarinin aritmetik ortalamalari ve standart sapmalari hesaplanmistir. Kullanilan begli Likert tipi
modele gére 5-1=4 ve 4/5=0.80 araligi dikkate alinmistir. 1.00 ile 1.80 arasindaki bir deger ‘hi¢ katiimiyorum’,
1.81ile 2.60 arasi ‘katilmiyorum’, 2.61 ile 3.40 arasi ‘orta’, 3.41 ile 4.20 aras! ‘katiliyorum’, 4.21 ve 5.00 ‘tamamen

katiliyorum’ anlamina gelmektedir.

Uglincii alt problem igin 6gretmenlerin déniisiimcii liderlik algilari ile okula baglhhklar arasindaki iliskiyi incelemek
icin Pearson momentler ¢arpimi korelasyon analizi yapilmistir. Elde edilen iliskiyi daha iyi yorumlamak igin
.00-.29 arasindaki korelasyon katsayisi (r) ‘zayif’ .30-.70 arasi ‘orta’ ve .71-.100 arasi ise ‘yiuksek’ olarak

degerlendirilmistir.

Dordiinci ve son alt problem igin, okul yoneticilerinin déntsimci liderlik 6zelliklerinin 6gretmen algilarina gére
O0gretmenlerin okula bagliliginin anlamli bir yordayicisi olup olmadigini belirlemek igin ‘basit dogrusal regresyon

analizinden’ faydalaniimistir.

Bunlarin yaninda veri toplama siirecinde ilk olarak, dlgeklerin resmi okullarda kullanabilmesi icin Karaman il Milli
Egitim MiidirlGglne yapilanizin talebi, 31.08.2020 tarih ve 11666186 sayili yazisi geregince olumlu karsilanmistir.
Ayrica calismaya baslamadan énce Karamanoglu Mehmetbey Universitesi Bilimsel Arastirma ve Yayin Etik

Kurulu’ndan gerekli izinler alinmistir (Tarih: 23.06.2021, Say1:18375).

BULGULAR

Ogretmenlerin okul yéneticilerinin déniisimci liderlik davranislarina iliskin algilarini belirlemek icin aritmetik
ortalamalari ve standart sapma degerleri hesaplanmistir ve elde edilen degerler Tablo 3’te sunulmustur. Elde
edilen sonuglar “ylksek basari beklentisine sahip olma” alt boyutunun digerlerine gore goreceli olarak daha
yuksek oldugunu géstermektedir (X=3.77) ve “grup amaclarinin kabuliini saglama” bu alt boyutu (X=3.65) takip
etmektedir. Bunun yaninda 6gretmen algilarina gére okul yoneticileri, entelektiel tesvikte bulunma

davraniglarini digerlerine gore daha az sergilemektedir (X=3.35).

Tablo 3. Okul Yéneticilerinin Déniisiimcii Liderlik Ozelliklerine Yonelik Betimsel istatistikler

Donlsimct liderlik ozellikleri n X Ss Anlami
Vizyon-ilham saglama ve uygun rol model olma 356 3.57 .99 Katilyorum
Grup amaglarinin kabullinii saglama 356 3.65 1.02 Katilyorum
Entelektiel tesvikte bulunma 356 3.35 .94 Karasizim
Bireysel ilgi gbsterme 356 3.63 1.10 Katilyorum
Ylksek basari beklentisine sahip olma 356 3.77 .76 Katilyorum

Tablo 3. 6gretmenlerin kisisel iliskiler agisindan okul yoneticilerini yeterli bulduklarini géstermektedir. Ayrica

ogretmenlerin okul yoneticilerinin entelektiel tesvikte bulunmaya yénelik davraniglarini diger davranislari kadar
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yeterli bulmadiklari da sdylenebilir. Bagka bir deyisle 6gretmenlerin kendilerini entelektiiel olarak gelistirmek igin

gerekli destegi hissetmedikleri yorumu yapilabilir.

ikinci alt problem icin 6gretmenlerin okula bagllik diizeylerini betimlemek amaciyla ortalama ve standart sapma
degerleri hesaplanmistir ve 6gretmenlerin 6rgutsel baghliklarina iliskin betimleyici istatistikler Tablo 4'te
sunulmustur. Bu bulgulara gore 6gretmen ve 6gretmen arasindaki giiven alt boyutu en yiiksek ortalamaya
sahiptir (X=4.04). Diger alt boyutlarin ortalamalari ise “mesleki dayanisma” (X= 3.97), “okula karsi olumlu tutum”
(X= 3.81), “yonetici ve dgretmen arasindaki giiven” (X=3.75) ve “akademik baski” (X = 3.39) seklindedir. Alt
boyutlardaki standart sapma degerlerine gére en homojen dagilima “akademik baski” ve “yonetici-6gretmen

arasindaki gliven” alt boyutlari sahiptir (Ss=.87). Ayrica “okula karsi olumlu tutum” alt boyutu en heterojen

dagihmi géstermektedir (Ss=1.04).

Tablo 4. Ogretmenlerin Orgiitsel Baglilik Ozelliklerine Yénelik Betimsel istatistikler

Orgiitsel baghlik dzellikleri n X Ss Anlami

Akademik baski 356 3.39 .87 Kararsizim
Mesleki dayanisma 356 3.97 .88 Katiliyorum
Okula karsi olumlu tutum 356 3.81 1.04 Katiliyorum
Yonetici-6gretmen arasi giiven 356 3.75 .87 Katiliyorum
Ogretmen-6gretmen arasi giiven 356 4.04 .90 Katiliyorum

Tablo 4’teki bu bulgulardan yola gikarak 6gretmenlerin okulda mesleki dayanisma hissettikleri, 6gretmenler
arasinda iyi bir iliski oldugu ve birbirlerine giivendikleri sonucunu ¢ikarabilir. Ancak bunlara ek olarak akademik
baski hissettikleri sonucuna da varilabilir. Ogretmenlerden yiiksek basari beklentisi bu sonucun olasi nedeni

olabilir.

Bu ¢alismanin Uglinci alt problemi icin okul middrlerinin dontisimci liderlik davranislari ile 6gretmenlerin okula

baghliklari arasindaki iliski Tablo 5’te sunulmustur.

Tablo 5. Ogretmen Algilarina Gére Okul Yéneticilerinin Déniistimcii Liderlik Ozellikleri ile Ogretmenlerin
Orgiitsel Baghliklari Arasindaki iliski (n=356)

Degiskenler 1 2 3 4 5 6 7 8 9 10 11 ;
1. Doniisiimcii liderlik -

2. Vizyon-ilham saglama ve uygun rol g7*x )

model olma.

3. Grup amaglarinin kabullini saglama ~ .95** 92** -

4. Entelektiiel tesvikte bulunma J92%*  Be**  84x* -

5. Bireysel ilgi 86** [ 79¥*  @ox*k  7@%* -

6.Ylksek basari beklentisine sahip olma  .58** . 50**  48%*  53** = 3% -

7. Orgiitsel baghlik TJ9E 76X 78%k  J0%*  0%*  47%F -

8. Akademik baski B3F* B2**  p1¥* 57X A4*¥* 48%*F 71X -

9. Mesleki dayanisma 54¥*  B1¥*  Bp¥k  45¥¥  47¥x  3Q¥*  go¥x  4@¥* -

10. Okula karsi olumlu tutum B7¥*  B4¥*  66**  60**  .65**  32%*  g7¥*  47**  g5**

11. Yonetici-Ogretmen arasindaki gliven .91*%* .86**  84**  @7**  @G¥*  G@*x  72%* G3%* Gl¥* 5o** -

12. Ogretmen-6gretmen arasindaki 53%* 50K 52RK  47%k  SOKK  3qRK OXK 43k GA%E ARk SIRK

glven

*p<.05, **p<.01
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Tablo 5'te gorildugu gibi okul yoneticilerinin dontusimci liderlik 6zellikleri ile 6gretmen algilarina gore
dgretmenlerin okula baghlk diizeyleri arasinda gesitli iliskiler bulunmaktadir. Ogretmenlerin okula baghlig ile
okul yoneticilerinin dénistmci liderlik 6zellikleri (r =.79; p < .01) ile “vizyon-ilham saglama ve uygun rol model
olma” (r =.76; p < .01), “grup hedeflerinin kabul edilmesini saglama” (r =.78; p < .01), “entelektiel tesvikte
bulunma” (r =.70; p < .01) ve “bireysel ilgi gésterme” (r =.70; p < .01) alt boyutlari arasinda ‘ylksek’ ve pozitif
diizeyde bir iliski vardir. Bu durum bize donlisimcu liderlik 6zelliklerinin ve alt boyutlarinin 6gretmenlerin okula
baghhg! Gzerinde yiksek bir etkiye sahip oldugunu gostermektedir. Diger bir deyisle, dénisimci liderlik
ozellikleri arttikga 6gretmenlerin okula bagliliklari da artmaktadir. Ancak “ylksek basari beklentisine sahip olma”
(r=.47; p < .01) alt boyutu ile 6gretmenlerin okula bagliliklari arasinda pozitif ydonde ve “orta” diizeyde bir iliski
vardir. Bu da bize yiiksek basari beklentisine sahip olmanin 6gretmenlerin okula baghligi Gzerinde donlisimci

liderlik 6zellikleri ve diger alt boyutlari kadar olumlu bir etkisinin olmadigini géstermektedir.

Sonuglari orgiitsel baghhgin alt boyutlarina gore inceledigimizde, akademik baski ile donlisimci liderlik 6zellikleri
arasinda pozitif ve “orta” diizeyde bir iliskinin oldugunu séyleyebiliriz (r =.63; p < .01). Yine akademik baski alt
boyutu, “bireysel ilgi gosterme” alt boyutu ile en diistik diizeyde iliskiye sahiptir (r =.44; p <.01). Bunlara ek olarak
“akademik baski” ile “vizyon-ilham saglama ve uygun rol model olma” (r =.62; p <.01), “grup hedeflerinin kabul
edilmesini saglama” (r =.61; p < .01), “entelektiiel tesvikte bulunma” (r =.57; p< .01) ve “yiiksek basari
beklentisine sahip olma” (r =.48; p < .01) alt boyutlari arasinda pozitif ve orta dizeyde bir iliski oldugu

gorilmektedir.

Mesleki dayanisma ile donistimcu liderlik 6zellikleri (r =.54; p < .01) ve alt boyutlari arasinda pozitif ve orta
diizeyde bir iliski vardir. Mesleki dayanisma ile en ylksek iliski seviyesi “grup amaclarinin kabulini saglama”
(r=.56; p <.01) alt boyutu ile, en dustik iliski ise “yliksek basari beklentisine sahip olma” (r =.34; p <.01) alt boyutu
arasindadir. Bu iliskilere ek olarak mesleki dayanisma ile “vizyon-ilham saglama ve uygun bir rol model olma”
(r=.51; p<.01), “entelektiel tesvikte bulunma” (r =.45; p < .01) ve “bireysel ilgi” (r =.47; p < .01) arasinda pozitif

ve ‘orta’ diizeyde bir iliski vardir.

Okula y6nelik olumlu tutum alt boyutu incelendiginde en yiiksek iliski seviyesinin donisimci liderlik 6zellikleri
ile oldugu (r =.67; p < .01) sonucuna varabiliriz. Bu iliski olumlu ve orta dizeydedir. Okula yénelik olumlu tutum
ile iliskisi en dusik olan alt boyut ise “yliksek basari beklentisi” alt boyutudur (r =.32; p <.01). Bu durum bize okul
maddrlerinin yiksek basari beklentisinin 6gretmenlerin okula bagliigina distk bir katkisinin oldugunu
gostermektedir. Bunlara ek olarak, “okula yonelik olumlu tutum” alt boyutu, “vizyon-ilham saglama ve uygun rol
model olma” (r =.64; p < .01), “grup amaglarinin kabuliini saglama” ile (r =.66; p < .01), “entelektlel tesvikte

bulunma” (r =.60; p < .01) ve “bireysel ilgi” (r =.65; p < .01) ile pozitif ydnde ve ‘orta’ diizeyde bir iliskiye sahiptir.

Yonetici ve 6gretmen arasindaki gliven ile déniisimci liderlik ozellikleri (r =.91; p < .01) arasinda diger alt
boyutlara gore pozitif yonde ve daha yiiksek diizeyde bir iliski vardir. Bu iliski, “ylksek basari beklentisi” ile en
disik duzeydedir (r =.58; p < .01). “Yonetici ve 6gretmen arasindaki gliven” ile “vizyon-ilham saglama ve uygun
rol model olma” (r =.86; p < .01), “grup amaglarinin kabullini saglama” (r =.84; p< .01), “entelektiiel uyarim

saglama” (r =.87; p < .01) ve “bireysel ilgi” (r =.85; p < .01) arasinda pozitif ve yliksek diizeyde bir iligki vardir.
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Son olarak 6gretmenler arasi gliven alt boyutu ile déntstimcii liderlik 6zellikleri (r =.53; p <.01) arasinda diger alt
boyutlara gore pozitif ydonde ve daha yiksek seviyede bir iliski vardir. Ayrica 6gretmenler arasindaki gliven ile
iliskisi en disiik olan alt boyut ise “yiiksek basari beklentisi” alt boyutudur (r =.34; p < .01). Ogretmenler arasinda
given ile “vizyon-ilham saglama ile uygun rol model olma” (r =.50; p <.01), “grup amaglarinin kabuliini saglama”
(r=.52; p<.01), “entelektlel tesvikte bulunma” (r =.47; p <.01) ve “bireysel ilgi” (r =.50; p < .01) boyutlari arasinda

pozitif yonde ve orta dlizeyde bir iliski vardir.

Dordiinci ve son alt problem igin ise okul midurlerinin dontsiimci liderlik davranislarinin 6gretmenlerin 6rgiitsel
bagliliklarinin anlamli bir yordayicisi olup olmadigini belirlemek amaciyla yapilan regresyon analizi sonuglari Tablo
6’da verilmistir.

Tablo 6. Ogretmenlerin Orgiitsel Baghliklarinin Yordanmasina iliskin Basit Dogrusal Regresyon Analizi Sonuglari
(Standartlastirilmis Degerler)

Degisken B Stlj:\;tZaBrt 8 " p I’k;’li Klsrmi
Sabit 1.24 .10 11.76 .000

Doénustimci liderlik .70 .02 .79 24.65 .006 .79 .79
r=.79 R2= .63

F (1, 350)= 607.733 p=.000

*p<.05, **p<.01

Tablo 6’ya gore okul yoneticilerinin donlsiimcu liderlik 6zellikleri ile 6gretmenlerin okula baglliklar arasinda
anlamli ve yiksek diizeyde bir iliski vardir (r = 79, R? = 63, p < .01). Okul mudurlerinin dénusumcu liderlik
ozellikleri, 6gretmenlerin okula baghliklari igin toplam varyansin %63’lini yordamaktadir. Yine t-testi sonuglarina
gore okul yoneticilerinin dontsimci liderlik 6zelliklerinin 6gretmenlerin okula baghliklarinin anlamli bir
yordayicisi oldugunu séyleyebiliriz. Bu analizin sonugclarina gére okul yoneticilerinin sergiledikleri dontsimci
liderlik 6zellikleri 6gretmenlerin okula baghhgini etkilemektedir. Baska bir deyisle, 6gretmenlerin okula baghhgini

artirmak isteyen okul yoneticilerinin dontsimci liderlik 6zelliklerini sergilemeleri gerekmektedir.

TARTISMA ve SONUC

Bu calismada ilk olarak okul yoneticilerinin déntstimci liderlik 6zellikleri 6gretmen algilarina gore incelenmistir.
Analiz sonugclarina gore, 6gretmenlerin okul hedeflerinin kabul edilmesinde ve bu hedeflere ulasiimasini
saglamada okul yoneticilerini yeterince ilgili ve dusinceli bulduklari séylenebilir. Bu durum, Koh vd. (1995),
Geijsel (2003), Ross vd. (2006), Balyer (2012) ve Adrian vd. (2018) tarafindan egitim kurumlarinda; Erdogruca
(2011) ve Gao ve Bai (2011) tarafindan ise diger kurumlarda yapilan calisma sonuglariyla benzerlik
gostermektedir. Okul yoneticilerinin dontisimcu liderlik 6zelliklerinin okulda basariya ulasmadaki dGnemi dikkate
alindiginda bu sonuglarin arzu edilen bir durum oldugu sdylenebilir. Bununla birlikte, 6gretmenlerin entelektiel
tesvik algilarinin dislik oldugu gérilmektedir. Ayrica okul yoneticilerinin basari beklentisi yliksektir. Bu iki sonug,
egitim sisteminin merkezi yapisindan kaynaklaniyor olabilir. Merkezi yapi, okullardan basari bekler (Balyer, 2012)
ve okul yoneticileri bu disiinceyi 6gretmenlere yansitirlar. Kendilerini entelektliel olarak gelistirecek

etkinliklerden ziyade okul yoneticileri 6gretmenlerden akademik basariyi artiracak etkinlikler beklerler. Ancak
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ogretmenlerin kendilerini entelektiiel olarak gelistirmeleri okulda da basarili olmalarina katki sunacaktir (Darling-
Hammond, 2000). Baska bir deyisle, okul yoneticileri 6grencilerden basari bekliyorlarsa, 6gretmenlerin

entelektiel gelisimlerini de desteklemelidir.

Elde edilen sonuglara gore 6gretmenlerin okula baghhklarinin yeterli diizeyde oldugu sonucu gikarilabilir. Geijsel
(2003), Ross vd. (2006), Bulug (2009), Kul (2010) ve Adrian vd. (2018) benzer sonuglar elde etmis ve bunun dikkat
cekici ve arzu edilir oldugunu belirtmislerdir. Clnki bir grubun amaglarina ulasabilmesi ve beklentileri
karsilayabilmesi icin grubun amaglarina olan inang ve orgitsel baglilik duygusu esastir (Gliney, 2007; Porter vd.,

1974).

Okul yoneticilerinin dondstimci liderlik 6zellikleri ile 6gretmenlerin okula baghhklari arasindaki iliskiye
bakildiginda, bu iki degisken arasinda pozitif ve yliksek diizeyde bir iliskinin oldugu goriilmektedir. Benzer sekilde
donistimcu liderligin 6rgltsel bagliligin kendisi ile pozitif ve glgli bir iliskisinin olmasi, hem yurt icinde hem de
yurt disinda birgok ¢alismanin sonucudur (Bulug, 2009; Didin, 2014; Erdogruca, 2011; Khasawneh vd., 2012; Lo
vd. ., 2009; Rehman vd., 2012; Terzi ve Kurt, 2005; Thamrin, 2012; Walumbwa vd., 2005). Orgiitsel baglhk ile
donlisimcu liderligin alt boyutlari arasindaki pozitif iliski, okul yoneticileri 6gretmenleri motive ettiginde, onlara
ilgi ve 6zen gosterdiginde 6gretmenlerin okula bagliliklarinin arttigini ve 6gretmenlerin kendilerini okulun
amaglarina adadiklarini gostermektedir (Gliney, 2007; Ross vd., 2006). Diger bir deyisle, 6gretmen okula karsi
olumlu bir tutuma sahip olduk¢a baghliginin artmasi beklenmektedir (Bo, 2013). Bu baghligin da 6grenci
basarisina olumlu etkide bulunmasu beklenmektedir. Ayrica okul yoneticilerinin sadece onerilerle degil

davranislariyla da model olmasi 6gretmenlerin okula baghligini olumlu yénde etkilemektedir.

Ote yandan, alt boyutlardan yiiksek basari beklentisine sahip olmanin 6gretmenlerin okula baglligi izerinde en
az olumlu etkiye sahip oldugu goriilmektedir. Baska bir deyisle, okul yoneticilerinin basari beklentisi ne kadar
artarsa, 6gretmenler okullarina o kadar az baghlik hissederler. Bu durumda okul middrleri, basari ile ilgili
beklentilerini ve kararlarini acik ve motive edici bir sekilde ifade etmeli ve baskici bir sekilde basari beklemekten
kacinmalidir. Bu, muddirlerin basariya ulasmak icin karar verme sireglerine miidahale etmemesi gerektigi
anlamina gelmez. Bu durum ”Laissez-Faire” (istisna ile/pasif yonetim) liderlik davranislarina yol agmakta ve
o6gretmenlerin okula bagliliklarini olumsuz etkilemektedir. Terzi ve Kurt (2005), ilkdgretim diizeyinde yaptiklari
¢alismada, dénisiimci liderlik davranislarinin gergeklestirildigi okullarda 6gretmenlerin 6rgitsel baghliklarinin
yuksek oldugunu belirtmislerdir. Ancak Laissez-Faire liderlik davranislarinin sergilendigi okullarda orgitsel
baghhgin dusik oldugunu da belirtmislerdir. Okul yoneticisi, 6gretmenlerden basari beklerken baskici
davranmamali ve Laissez-Faire liderlik davraniglari sergilememelidir. Okul yoOneticisi, 6gretmenlerin kisisel

ozelliklerini ve ihtiyaglarini gz 6niinde bulundurarak beklentilerini agik ve motive edici bir sekilde ifade etmelidir.

Son olarak, okul yoneticilerinin donlisimci liderlik 6zelliklerinin 6gretmenlerin okula bagliliginin énemli bir
yordayicisi olup olmadigini incelemek igin basit dogrusal regresyon analizinden faydalaniimistir. Elde edilen
sonuglara gore, donlsimci liderlik ile 6gretmenlerin okula baghliklari arasinda anlamli ve yiksek diizeyde bir

iliski vardir. Okul yoneticilerinin dontsimci liderlik 6zellikleri 6gretmenlerin okula bagliliklarinin %63’tn{
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yordamaktadir. Benzer sekilde Bulug (2009), Cakinberk ve Demirel (2010), Uzun (2016) ve Ozen (2019)
¢alismalarinda dontsimci liderligin  6gretmenlerin  okula baghliginin 6nemli bir yordayicisi oldugunu
belirtmislerdir. Hem mevcut c¢alisma hem de alanla ilgili 6nceki ¢alismalarin sonuglari beraber
degerlendirildiginde, 6gretmenlerin okula baglihgi, okul yoneticilerinin dénusiimci liderlik 6zelliklerinden ayri
distinilemez. Diger bir deyisle, okul yoneticisi 6gretmenlerin okula baghlk hissetmelerini istiyorsa donusumci

liderlik davraniglari sergilemelidir.

ONERILER

Sonug olarak, hem mevcut arastirma sonuglarini hem de alandaki arastirma sonuglarini tek bir climlede
Ozetlemek gerekirse, yoneticilerin déntsimcd liderlik 6zelliklerinin 6gretmenlerin okula bagliligi Gzerinde 6nemli
bir etkiye sahip oldugu muhakkaktir. Bu etkinin diizeyi farkl olsa da ortak noktasi sudur; yéneticinin donlstimci
liderlik 6zellikleri arttikga 6gretmenlerin okula baghlhgi da artmaktadir. Modern ve etkili bir okul olusturmada,
Ogrencilerin toplumun beklentilerine ve ¢agin gereklerine gore vyetistirilmesinde okul yodneticilerinin roli
yadsinamaz. Bu noktada tiim bunlari basarmak i¢in okul yoneticileri birlikte calistiklari 6gretmenlerin bireysel
ozelliklerini dikkate almali, enerji ve iyimserlik asilamali, motivasyon ve ilham saglayarak okula baghliklarini
artirmaya ¢alismali, 6gretmenlere bireysel ilgi gostermeli ve onlari tesvik etmelidir. Bu davraniglari sergileyen
okul miudiurleri, gerceklestirecekleri i¢sel ve dissal donlsimler sayesinde 6gretmenlerin okula baghhklarini
artirabilecek ve okuldaki akademik basariya katki saglayabilecektir. Ayrica, arastirmamiz sirasinda iki boyut
kullandigimiz icin ve arastirmamiz kesitsel tarama deseninde tasarlandigindan verilerimizi tek seferde

topladigimiz igin ¢alismamizin bazi sinirliliklari bulunmaktadir.
Bu galismanin sonuglari Gizerinden bazi 6nerilerde bulunulabilir;

e Ogretmenlerin okula bagliliklari Gizerinde okul miidirlerinin nemli bir etkiye sahip oldugu agiktir, bu
nedenle politika yapicilar bu gercegi g6z o6ninde bulundurarak Universitelerde egitim
dizenlemelidir.

e Mevcut okul midirlerinde hizmet ici egitimlerle dontsimcl liderlik davraniglarinin 6nemi
konusunda farkindalik olusturulabilir ve okullarinda doéndsiimcl liderler olmalari igin motive
edilebilirler.

e Donusimci liderlerin daha ¢ok gorev alabilmeleri adina karar vericiler, herhangi bir siyasi
manipilasyon olmaksizin, kalite ve nitelik esasli bir yonetici atama sistemi uygulamalidir.

e Arastirmacilar ayrintih sonuglar elde etmek icin boylamsal veriler toplayarak nitel bir ¢alisma

yuritebilir.
ETiK METNi

Bu calismada dergi yazim kurallari, yayin ilkeleri, arastirma ve yayin etigi ile derginin etik kurallar takip edilmis
ve uygulanmistir. Makale ile ilgili dogabilecek her tirli ihlalden yazarlar sorumludur. Bunlarin yaninda veri

toplama siirecinde ilk olarak, 8lceklerin resmi okullarda kullanabilmesi icin Karaman il Milli Egitim Mudurligiine
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yapilan izin talebi, 31.08.2020 tarih ve 11666186 sayil yazisi geregince olumlu karsilanmistir. Ayrica ¢alismaya
baslamadan &nce Karamanoglu Mehmetbey Universitesi Bilimsel Arastirma ve Yayin Etik Kurulu’ndan gerekli

izinler ahinmistir (Tarih: 23.06.2021, Say1:18375).

Yazarlarin Katki Orani: ilk yazarin katki orani %60'tir. ikinci yazarin katki orani %40'tir.
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