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ABSTRACT

Reading is one of the most important factors affecting the mental development of individuals. This
study aims to examine the relationship between pre-service teachers' attitudes towards reading
habits and their levels of curiosity and exploration. The participants of the research are 243 teacher
candidates studying at seven different universities in Turkey. As a data collection tool, the Teacher
Candidates’ Attitudes towards Reading Habit Scale and the Curiosity and Exploration Inventory-II
was used. In addition, the Personnel information Form was used. In the study, it was determined
that the attitudes of female participants towards reading habits differed from male participants in
a statistically significant positive way. In addition, no significant relationship was found between
the economic and educational level of the families of the participants and their attitudes towards
reading habits. A positive and significant relationship was found between the attitudes towards
the habit of reading books and the variables of curiosity and exploration, the home library owned
by the individuals and the leisure time. It was found that as the level of the home library of the
participants increased, their attitudes towards reading habits also increased. Also, as the level of
leisure time of the participants increases, their attitudes towards reading habits also increase. In
addition, it was concluded that the level of curiosity and exploration of teacher candidates
predicted the habit of reading books by about 28%. The results of the research show that there is
a significant relationship between the levels of curiosity and exploration and the attitudes of pre-
service teachers towards reading habits. As a result, in the present study, curiosity and discovery,
the level of leisure time individuals have, the level of home libraries owned by individuals, and
gender were determined as variables that affect attitudes towards book reading habits.
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INTRODUCTION

Reading is one of the most important factors affecting the mental development of individuals. Since reading is
related to the development of individuals, the number of studies on reading in the field of educational sciences
in the modern period is increasing day by day. The studies conducted primarily deal with what reading is and the
variables that affect reading habits. For this reason, firstly, it is necessary to make explanations on the definition

of reading.

Reading can be defined as the understanding and comprehension of words and a text, which is a cognitive
acquisition by activating eye movements as a psychomotor skill (Oz, 2001; Kavcar, Oguzkan & Sever, 2005;
Demirel, 2006, Ozbay, 2007). Reading, which is an activity-oriented skill, includes the activities of the brain and
related organs (Wagner, 2002). In short, reading, which means the acquisition of information by processing
written symbols by human beings, is a skill acquired with basic education. Reading is a language skill that touches
every aspect of life for the individual (Maden & Maden, 2018). For example, the vocabulary of children who read
storybooks develops (Hargrave & Sénéchal, 2000). A productive academic, social and civic life influences reading
proficiency (Gambrell, 2015). Reading helps an individual's personal and social development. When the reading
activity is repeated, it gives the individual a habit (Wagner, 2002). However, turning this skill into a habit is as
important as acquiring the reading skill (Maden & Maden, 2018). The criteria of reading habit are the amount of
material read, frequency of reading and time spent reading (Wagner, 2002; Rosli et al.,, 2018). There is a
relationship between reading habits and school, university, in other words, the environment of the individual. It
is possible to talk about the effect of environment and preferred reading materials on students' reading habits
(Rosli et al., 2018). Reading books, newspapers, magazines or other materials is important for building a

sustainable reading habit (Pandian, 2000).

The importance of family in the habit of reading books is emphasized (Alan, 2020). Studies mention the positive
effects of parents on children's reading habits. Parents who spend time reading to their children contribute to
their children's reading habits (Morni & Sahari, 2013). However, it shows that children with good literacy at
school have books in their homes (Sangkaeo, 1999). If there is a library in the house where the children grow up

and the parents who read books are role models and increase the child's love for books (Solmaz, 2018).

Reading is a skill that has physical and mental aspects and is shaped by the influence of the social environment.
The ability to be effective physically and mentally depends on the reader's psychological readiness to read.
Motivation, anxiety, self-efficacy belief and attitude towards reading are important in the development and
effective display of reading skills (Melanlioglu, 2014; Ozbay & Uyar, 2009; Ulper & Sirin, 2020; Yildiz, 2013). In
the process of reading education, it is aimed to benefit from psychological qualities and make them positive.
Attitude, one of the psychological dimensions of reading, has a special place at this point. As a matter of fact,
along with the material characteristics, age, gender, family and psychological tendency of the individual also

affect the attitude towards reading. But one of the features that directly affect the attitude towards reading is
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the level of curiosity and discovery of the individual towards reading and reading material (Kapikiran & Susar

Kirmizi, 2019).

Another factor affecting reading is the sense of curiosity in the individual. Curiosity, which means a basic human
motivation (Kashdan et al., 2020) and “The desire to acquire new knowledge” (Renner, 2006), has been studied
by Charles Darwin (1809-1882), William James (1842-1910) and Sigmund Freud (1856-1939) (James, 1890;
Darwin, 2001; Spielberger & Reheiser, 2009). Curiosity was evaluated by Turkish educators in terms of education
and society a century ago. The importance of curiosity for educational psychology is its power in terms of learning
(Elban, 2017; Elban, 2019). In addition, studies have found relationships between high level of curiosity and
reading comprehension (Dweck, 2006; Gurning & Siregar, 2017). However, the main purpose of intrinsically
motivated readers is to satisfy their curiosity (Wigfield & Guthrie, 1997). On the other hand, besides the effect
of family on reading habits, it is seen that the effects of economic conditions, parental education level and gender
variables are investigated (Arslantiirk & Saracaloglu, 2010; Biger & Alan, 2017 Batur, Gulveren & Bek, 2010;
Bircan, 2017; Elkatmis, 2015; Fatiloro, et al., 2017; Yilmaz & Ertem, 2020). On the other hand, in terms of basic
education, it is important to acquire reading skills and make it a habit later on. However, as the education level

of individuals increases, the level of reading habits expected from them also increases (Kirmizi, 2012).

Reading habits of students who gain teaching profession in education faculties become even more important in
terms of being a role model for their students when they become teachers and enabling them to renew
themselves. With the aforementioned importance in terms of research, it has been observed that the effect of
curiosity and exploration, home library and leisure time on reading habits has not been studied in a remarkable
way. In this context, the effects of the variables revealed by curiosity and exploration, home library, leisure time
and related literature on reading habits were investigated in the present study. In this context, the main problems

and sub-problems of the research are shaped as follows:

Basic Problem Statement:

Is there a relationship between pre-service teachers' attitudes towards reading habits and their level of curiosity

and exploration?

Sub Problems:

1. Is there a relationship between pre-service teachers' attitudes towards reading habits and their level of home
library?

2. Is there a relationship between pre-service teachers' attitudes towards reading habits and the level of leisure
time they have?

3. Do pre-service teachers' attitudes towards reading habits differ according to their parents' education and
economic conditions?

4. Do pre-service teachers' attitudes towards reading habits differ according to gender?
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METHOD

Research model

It is a correlational research in this type of survey, which aims to examine the reading habits of teacher
candidates. It is stated that the research carried out in the survey model is generally research models made to
describe an existing situation as it is (Karasar, 2011). Toker-Gokge (2018) also emphasized that research
conducted with the survey method is one of the research methods used to measure a sociological phenomenon
and trend, and stated that scanning anything is a suitable method to view it comprehensively and in detail.
However, it was emphasized that in the survey model, it is possible to collect individuals' perceptions, attitudes,
opinions and beliefs about any subject through measurement tools and to examine the relationships between
variables with appropriate statistical methods (Blytkoéztirk, Cakmak, Akglin, Karadeniz & Demirel, 2010; Toker-
Gokge, 2018). Correlational research, one of the survey types, is "the examination of the relationship between
two or more variables without any interference with these variables". Correlational studies are divided into two
as exploratory and predictive. In this context, it can be said that the model of the research is exploratory, one of

the correlational research types (Biiylkoztirk et al., 2010).

Research sample

In the study, 243 teacher candidates were reached with simple random sampling technique. All of the teacher
candidates participating in the research are studying at 7 different education faculties in Turkey. Of the students

participating in the research, 173 (71.2%) were female and 70 (28.8%) were male students.

Data collection tools and procedure

The data collection tools and scale forms of the research were shared online. Participants were asked to fill in
the scales on a voluntary basis. Ethical permission of the study was obtained from Bayburt University Ethics

Committee (2021/42). The scales used in the research are presented below.

Teacher candidates’ attitudes towards reading habit scale (TCARHS)

Teacher Candidates’ Attitudes towards Reading Habit Scale (TCARHS) measures teacher candidates’ attitudes
towards reading habit. TCARHS, developed by Kirmizi (2012), was prepared in a 5-point likert type. The scale
consists of agree, strongly agree, moderately agree, strongly disagree, disagree options. After the trial, the
Cronbach's Alpha reliability coefficients of the scale were 0.78 in the first dimension; 0.88 in the second
dimension; the third dimension was determined as 0.72. Before the trial, Cronbach's Alpha reliability coefficients
were 0.96; after trial, it is 0.95. Within the scope of reliability analysis of the scale, Spearman-Brown correlation
coefficient and Guttman Split-half reliability coefficient were examined. In the reliability analysis performed
according to the Splitt-halff model, the scale was divided into two groups as 17 and 17 items. The Cronbach's

Alpha reliability coefficient of the first group was 0.91, and 0.92 for the second group. As a result of the analysis,
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the correlation coefficient between the two groups was 0.89. In other words, there is a positive linear relationship
between the two groups. The final version of the scale consists of 34 items. Attitudes towards meeting learning
needs and having fun (22 items), attitudes about the meaning and indispensability of reading habits (8 items),
and attitudes towards developing the habit of reading books (4 items) constitute the sub-dimensions of the scale.
The weighted raw score that can be obtained in the whole scale is at least 34 and at most 170. “A high total score
is interpreted as an indication that students' attitudes towards reading are positive, while a low score is

interpreted as an indicator of negative attitudes” (Kirmizi, 2012).

The curiosity and exploration inventory-Il (CEI-I)

The Curiosity and Exploration Inventory-Il (CEI-II) measures the curiosity level of individuals. The curiosity and
exploration scale consists of 10 items. The scale was developed by Kashdan et al., (2009). The Turkish adaptation
of the Curiosity and Exploring Scope-Il (MK) was done by Acun, et al., (2013). The scale has two factors. There
are 6 items in the first factor flexibility dimension. There are 4 items in the dimension of accepting uncertainty.
The correlation between the two factors is .85. Reliability coefficients are between .75 and .86. As a result of
confirmatory factor analysis, the scope showed good and excellent agreement with RMSEA = .05, SRMR = .04,
CFl =98, NNFI = .97. The factor loads of the items vary between .52 and .76. For the internal consistency of the

scale, a = .80. The test-retest reliability of the scale is r = .76.

Personal information form (PIF)

In the Personal Information Form, participants were asked about their age, gender, economic condition of their
parents and education level. Participants' leisure time for reading and the level of home library they have were
measured at the level of never, rarely, sometimes, and often. The study of Morni & Sahari (2013) was used while

forming the questions about the reading environment.

Data analysis

In order to decide on the methods of analysis of the data obtained from the research, it was checked whether
the data showed a normal distribution. Parametric tests should be used in cases where the data are normally
distributed, and nonparametric tests should be used in cases where normality cannot be achieved. There are
various methods of determining whether the data show a normal distribution in a study (Can, 2013; Ozdemir,
2018). In the present study, it was determined whether the groups showed a normal distribution. Skewness and
kurtosis values were checked for normality tests. It was observed that the skewness values ranged between -
1.250 and 417 and the kurtosis values ranged between -1.173 and 1.437. Since the skewness and kurtosis values
were between -1.5 and +1.5, it was accepted that the data showed a normal distribution (Tabachnick & Fidell,

2019). Therefore, parametric tests were used in the analysis.
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FINDINGS

Under this heading, the findings related to the research problems are presented.

Table 1. ANOVA Results Regarding Attitudes Towards Reading Habits According to Leisure Time and Home

Library Level

Leisure Level X Source of the Variance Sum of Squares Sd Mean Squares F p
E: Never 3,20 Between Groups 10,487 3 3,496 11,789 .00*
9  Rarely 3,55  Within Groups 70,868 239 ,297
P .
§ Sometimes 3,87 Total 81,356 242
‘o
= Often 4,16
E’ Home Library Level X Source of the Variance Sum of Squares  Sd Mean Squares F p
9 Never 3,63 Between Groups 4,528 3 1,509 4,695 .00*
2 Rarely 3,70  Within Groups 76,828 239 ,321
© .
-'g Sometimes 3,84 Total 81,356 242
Q
g Often 4,06
b o

*p <.05, **p <.001

The results of the ANOVA analysis show that the participants' attitudes towards reading habits differ significantly

according to their leisure time levels [F(3, 239) = 11.789, p = 0.00 (p<.05)]. However, the participants' attitudes

towards reading habits differ significantly according to their home library levels [F(3, 239) = 1.509, p = 0.00

(p<.05)]. Looking at the averages, it is seen that attitudes towards reading habits increase as the level of leisure

and home library increases. ANOVA results showing the relationships between attitudes towards reading habits

and education and income levels of parents are presented in Table 2.

Table 2. ANOVA Results Regarding Attitudes Towards Reading Habits According to Parents' Educational and

Economic Conditions

« § Source of the Variance Sum of Squares Sd Mean Squares F p
% B E Between Groups .823 4 .206 608 66
§ é g Within Groups 80.533 238 .338

w Total 81.356 242
. S Source of the Variance Sum of Squares Sd Mean Squares F p
LB E Between Groups 1.288 5 .258 763 58
E‘ é g Within Groups 80.068 237 .338

w Total 81.356 242

k] Source of the Variance Sum of Squares Sd Mean Squares F p
U e Between Groups .927 5 .185 546 74
'g :,CE’ .E Within Groups 80.429 237 .339
ggg Tow 81.356 242
woa
*p <.05, **p <.001

The results of the ANOVA analysis show that the participants' attitudes towards reading habits do not differ

significantly according to the mother's education level [F(4, 238) = .608, p = 0.66 (p<05)]. However, the attitudes

of the participants towards reading habits differ significantly according to the educational level of the father [F(2,

237) =.763, p = 0.58 (p<05)]. The attitudes of the participants towards reading habits do not differ in terms of
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the economic condition of the parents [F(5, 237) = .546, p = 0.74 (p<05)]. The t-test results showing the

relationships between attitudes towards reading habits and gender are presented in Table 3.

Table 3. T-test Resu Its of Attitudes Towards Reading Habits by Gender

Variable Gender n X df t p
. . . Female 173 4.03 241 "
Attitudes Towards Reading Habits Male 70 356 6.096 .00

*p <.05, **p <.001

When the findings in Table 3 are examined, it is understood that the attitudes of pre-service teachers towards
reading habits differ significantly according to gender [t(243)=6.096, p = 0.00 (p<.05)]. It is understood that this
difference was in favor of the girls. Based on the findings, the variables related to reading were visualized as

follows.

Curiosity
and

Exploration

Attitudes
Towards
Reading
Habits

' Leisure time Gender :.

Figure 1. Variables Associated with Attitudes Toward Reading Habits

As can be seen in Figure 1, variables related to attitudes towards reading habits are curiosity and exploration,
the level of leisure time individuals have, the level of home libraries owned by individuals, and gender. Table 4.
presents the relationships between attitudes towards reading habits and curiosity, free time for reading, and the

level of home library.
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Table 4. Correlation Analysis Relationship with Attitudes Towards Reading Habits

1 2 3 4
1 Curiosity and Exploration 1
2 Attitudes Towards Reading Habits 37%* 1
3 Leisure time for reading 13 .36%* 1
4 Home Library .09 23** A7 1

*p <.05, **p <.001

As can be seen in Table 4, a significant and moderate relationship (r =.37, p< 0.01) was found between the total
scores of curiosity-exploration and the total scores of their attitudes towards reading habits. A moderate
relationship (r =.36, p< 0.01) was found between attitudes towards reading habits and leisure time for reading.
A low level correlation (r =.17, p< 0.01) was found between the home library and attitudes towards reading
habits. Multiple Regression Analysis was conducted regarding the prediction of pre-services teachers'
perceptions of curiosity and exploration of their attitudes towards reading habits, and the results are presented

in Table 5.

Table 5. Multiple Regression Analysis Results Regarding the Pre-service Teachers' Curiosity and Exploration
Levels to Predict Their Attitudes Towards Reading Habits

Predicted Predicting Variables B Standard B t p

Variable Error

Attitude Towards  Static 2.794 .182 15.380 .000

Reading Habit Curiosity and Exploration 327 .053 .368 6.152 .000**
Flexibility .671 .103 .685 5.352 .000*
Uncertainty -.568 .081 -.800 -7.059 .000

R=.533, R2=.284, Corrected AR2=.278, F = 49.831, p=000, **p<.01

*p <.05, **p <.001

When Table 5 is examined, it is seen that the levels of curiosity and exploration, and the sub-dimensions of
flexibility and uncertainty predict book reading habits at a statistically significant level (R=.533, R2=.284,
F=49.831, p=000, p<.01). When the values for the regression coefficients of each of the predicting variables are
examined, it is seen that the dimensions of curiosity and exploration and flexibility predict statistically
significantly. On the other hand, it is seen that the uncertainty dimension predicts statistically significant in the
negative direction. According to this result, it can be said that the level of curiosity and exploration of pre-service

teachers explains approximately 27.8% of the total variance in reading habits.

CONCLUSION and DISCUSSION

In the study, a moderate positive correlation was found between the participants' total points of curiosity-
exploration and their attitudes towards reading habits. In support of the finding of the research, Kapikiran &
Kirmizi (2019) found a significant and moderate relationship between the total scores of curiosity-exploration
and the total scores of their attitudes towards the habit of reading books. In addition, studies on the subject have

found relationships between high level of curiosity and reading comprehension (Dweck, 2006; Gurning & Siregar,
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2017). In other words, “the main purpose of intrinsically motivated readers is to satisfy their curiosity” (Wigfield
& Guthrie, 1997).” Again, recent studies have shown that there is a strong and very high relationship between
students' reading habits and their reading comprehension skills (Darojat, Astillero, Vitasmoro, Jatmiko & Riski,
2020). Indeed, recent research suggests three practices to support reading habits. The first of these is the design
of reading instruction based on motivational principles. Another is the linking of reading to the real world. Finally,
it is the provision of highly engaging and moderately challenging reading texts and tasks (Gambrell, 2015). In
addition, according to the results of the research, levels of curiosity and exploration predict pre-service teachers'
attitudes towards reading habits by approximately 28%. These results show that the levels of curiosity and

exploration have a significant effect on the attitude towards the habit of reading.

It was found in the study that the attitudes of the participants towards reading habits differed significantly
according to their home library levels. It can be said that individuals' attitudes towards reading increase as the
number of books in their home libraries increases. When both empirical and research studies on the subject are
examined, it is seen that positive relationships are revealed between home culture and reading habits (Mlay &
Sabi, 2019; Ogunrombi & Adio, 1995). In other words, there is a relationship between home libraries and reading
culture (Pandian, 2000; Partin & Hendricks, 2002). “In general, research has revealed that the family environment
is an important factor in explaining children's attitudes towards reading and determining their reading

achievement” (O'Rourke, 1979).

The positive relationship between the leisure time of the participants and their attitudes towards reading habits
is another important finding of the study. The findings showed that as the free time of pre-service teachers
increased, their attitudes towards reading also increased. Bircan (2017) stated that the time problem factor
negatively affects the reading habits of history pre-service teachers. According to empirical studies, students
generally cannot read due to lack of time (Yilmaz et al., 2009; Deniz, 2015; Spear-Swerling et al., 2020). Or they
do not see reading as having a rest (O'Rourke, 1979; Morni & Sahari, 2013).

The attitudes of the parents of the participants towards their reading habits in terms of education and family
income did not differ significantly. Studies have not found a relationship between the economic level of families
and children's interest in reading (Elkatmis, 2015; Celik, 2019). In terms of education, there was no relationship
with reading in the majority of studies (Elkatmis, 2015; Batur, Giilveren & Bek, 2010; Celik, 2019). As a different
finding, Elkatmis (2015) found a relationship between mother's education level and reading interest. Finally, in
the study, a relationship was found between gender and attitudes towards reading habits. Accordingly, female
pre-service teachers' attitudes towards reading differed positively compared to males. While relationships with
gender (Arslantirk, & Saracaloglu, 2010; Batur, Gllveren & Bek, 2010; Bircan, 2017; Fatiloro, et al., 2017; Biger

& Alan, 2017) were found in the vast majority of studies, very few studies found any relationship (Elkatmis, 2015).

As a result of the research, a positive and significant relationship was found between the attitudes towards the

habit of reading books and the variables of curiosity and exploration, the home library owned by the individuals
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and the leisure time. In addition, it was concluded that the level of curiosity and exploration of teacher candidates
predicted the habit of reading books by about 28%. The results of the research show that there is a significant
relationship between the levels of curiosity and exploration and the attitudes of pre-service teachers towards

reading habits.

RECOMMENDATIONS

In the present study, curiosity and discovery, the level of leisure time individuals have, the level of home libraries
owned by individuals, and gender were determined as variables that affect attitudes towards book reading
habits. In this context, qualitative studies to be carried out on the variables in question will contribute to the

relevant literature in terms of obtaining more in-depth information.
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OKUMA ALISKANLIGINA YONELIK TUTUMUN YORDAYICISI OLARAK:
MERAK VE KESFETME

0z

Okuma, bireylerin zihinsel gelisimini etkileyen en énemli unsurlardandir. Bu arastirmanin amaci
o6gretmen adaylarinin kitap okuma aliskanligina yonelim tutumlari ile merak ve kesfetme dizeyleri
arasindaki iliskiyi incelemektir. Arastirmanin katihmcilari Tirkiye’de yedi farkli Gniversitede
dgrenim gérmekte olan 243 dgretmen adayidir. Arastirmanin veri toplama araglari Ogretmen
Adaylarinin Kitap Okuma Aliskanhgina Yénelik Tutum Olgegi ile Merak ve Kesfetme Olgegi-Ildir.
Ayrica, Personel Bilgi Formu kullanilmistir. Arastirmada kiz katilimcilarin okuma aliskanhigina
yonelik tutumlarinin erkek katihmcilara gore istatistiksel olarak anlaml dizeyde olumlu yonde
farkhlastigi tespit edilmistir. Ayrica katilimcilarin ailelerinin ekonomik ve egitim diizeyi ile okuma
aliskanligina yonelik tutumlari arasinda anlamli iliski tespit edilememistir. Kitap okuma aliskanhgina
yonelik tutumlar ile merak ve kesfetme, bireylerin sahip oldugu ev kiitiphanesi ve bos zaman
degiskenleri arasinda pozitif yonde anlamh dizeyde iliski bulunmustur. Katilimcilarin sahip
olduklari ev kutUphanesi dizeyi arttikga okuma aligkanhgina iliskin tutumlarinin da arttig
bulgulanmistir. Yine katilimcilarin sahip olduklari bos zaman diizeyi arttikga okuma ahlskanligina
iliskin tutumlari da artmaktadir. Ayrica 6gretmen adaylarinin merak ve kesfetme duzeyinin kitap
okuma aliskanligini yaklasik %28 oraninda yordadigi sonucuna ulasilmistir. Arastirma sonuglari
merak ve kesfetme dizeylerinin 6gretmen adaylarinin okuma aliskanligina yonelik tutumlari
arasinda 6nemli bir iliski oldugunu gostermektedir. Sonug olarak mevcut arastirmada merak ve
kesfetme, bireylerin sahip oldugu bos zaman diizeyi, bireylerin sahip oldugu ev kiitiphanelerinin
diizeyi ve cinsiyet kitap okuma aliskanligina yonelik tutumlar izerinde etkili olan degiskenler olarak
tespit edilmistir.

Anahtar kelimeler: Okuma aliskanhgi, tutum, merak, kesfetme, ev kitaphgi.
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GiRiS
Okuma, bireylerin zihinsel gelisimini etkileyen en dnemli unsurlardandir. Okuma, bireylerin gelisimiyle iligkili
oldugu icin modern dénemde egitim bilimleri alananinda okumayla ilgili arastirmalarin sayisi giin gegctikge

artmaktadir. Yapilan arastirmalar, éncelikle okumanin ne oldugunu ve okuma aliskanhgi etkileyen degiskenleri

ele almaktadir. Bu nedenle ilk olarak okumanin tanimi tizerine agiklamalar yapilmasi gerekmektedir.

Okuma, psikomotor bir beceri olarak goz hareketlerinin hareket gegirilerek bilissel bir kazanim olan sézcuklerin
ve bir metnin anlasilmasi ve kavranmasi olarak tanimlanabilir (Oz, 2001; Kavcar, Oguzkan ve Sever, 2005; Demirel,
2006, Ozbay, 2007). Etkinlik odakli bir beceri olan okuma, beynin ve ilgili organlarin etkinliklerini icermektedir
(Wagner, 2002). Kisaca yazili sembollerin insan tarafindan islenerek bilgi edinmesi anlamina gelen okuma, temel
egitim ile kazanilan bir beceridir. Okuma, birey icin hayatin her alanina dokunan bir dil becerisidir (Maden ve
Maden, 2018). Ornegin, hikaye kitabi okuyan gocuklarin kelime dagarcig gelismektedir (Hargrave ve Sénéchal,
2000). Uretken bir akademik, sosyal ve sivil yasam, okuma yeterligini etkilemektedir (Gambrell, 2015). Okuma,
bireyin kisisel ve sosyal gelisimine yardimci olur. Okuma etkinligi tekrarlandiginda bireye aliskanlik kazandirir
(Wagner, 2002). Ancak bu becerinin bir aliskanliga déntismesin en az okuma becerisinin kazanilmasi kadar
onemlidir (Maden ve Maden, 2018). Okuma aliskanhginin olgitleri, okunan materyal miktari, okuma sikhg ve
okumaya harcanan slireden mutesekkildir (Wagner, 2002; Rosli, vd., 2018). Okuma aliskanligi ile okul, tGniversite
baska bir ifadeyle bireyin gevresi arasinda iliski vardir. Ogrencilerin okuma aliskanliklarinda gevre ve tercih
ettikleri okuma materyallerinin etkisinden s6z etmek mimkiindir (Rosli, vd., 2018). Kitap, gazete, dergi veya

diger materyalleri okuma, stirdurilebilir bir okuma aliskanhgi olusturma igin 6nemlidir (Pandian, 2000).

Kitap okuma aliskanliginda ailenin 6nemi Uzerinde durulmaktadir (Alan, 2020). Arastirmalar, ebeveynlerin
cocuklarin okuma aliskanliklari Gzerindeki olumlu etkilerinden bahsetmektedir. Cocuklarina kitap okumak igin
zaman harcayan ebeveynler cocuklarin okuma aliskanliklarina katki yapmaktadirlar (Morni ve Sahari, 2013).
Bununla birlikte okulda iyi okuryazarlik gosteren cocuklarin vyetistikleri evlerde kitaplarin oldugunu
gostermektedir (Sangkaeo, 1999). Denilebilir ki cocuklarin yetistigi evde kitaplk olmasi ve kitap okuyan

ebeveynlerin onlara rol model olmasi ¢cocugun kitaplara olan sevgisini arttirabilmektedir (Solmaz, 2018).

Okuma fiziksel ve zihinsel yoni olan, sosyal cevrenin etkisiyle sekillenen bir beceridir. Okuma becerisinin fiziksel
ve zihinsel agidan etkin olabilmesi 6ncelikle okurun psikolojik agidan okumaya hazir olmasina baghdir. Okumaya
yonelik motivasyon, kaygl, 6z yeterlik inanci ve tutumu, okuma becerisinin gelisimi ve etkili sergilenmesinde
dnemlidir (Melanlioglu, 2014; Ozbay ve Uyar, 2009; Ulper ve Sirin, 2020; Yildiz, 2013).. Okuma egitimi siirecinde
de psikolojik niteliklerden yararlanma ve olumlu hale getirmek hedeflenir. Okumanin psikolojik boyutlarindan
biri olan tutum bu noktada ayri bir yere sahiptir. Nitekim okumaya yénelik tutum tizerinde materyal 6zellikleri ile
birlikte yas, cinsiyet, aile ve bireyin psikolojik egilimi de etkili olur. Ama okumaya yonelik tutumu dogrudan
etkileyen ozelliklerden biri bireyin okumaya ve okuma materyaline yonelik merak ve kesfetme dizeyidir

(Kapikiran ve Kirmizi, 2019).
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Okumaya etki eden bir baska unsur ise bireydeki merak duygusudur. Temel bir insan motivasyonu (Kashdan, vd.,
2020) ve “Yeni bilgi edinme arzusu” (Renner, 2006) anlamina gelen merakin Charles Darwin (1809-1882), William
James (1842-1910) ve Sigmund Freud (1856-1939) icgtidiselligi izerine durmustur (James, 1890; Darwin, 2001;
Spielberger ve Reheiser, 2009). Tirk egitimcileri tarafindan ise merak ylizyil 6ncesinde egitim ve toplumsal agidan
degerlendirilmistir. Merakin egitim psikolojisi agisindan 6nemi ise 6grenme agisindan sahip oldugu giictir (Elban,
2017; Elban, 2019). Ayrica yapilan galismalarda yiksek merak diizeyi ile okudugunu kavrama arasinda iliskiler
tespit edilmistir (Dweck, 2006; Gurning ve Siregar, 2017). Bununla birlikte i¢sel olarak motivasyonu saglamis
okuyucularin temel amaci meraklarini tatmin etmektir (Wigfield ve Guthrie, 1997). Ote yandan okuma aliskanhgi
Gzerinde aile etkisinin yani sira yapilan ¢alismalarda ailenin gelir diizeyi, ebeveynlerin egitim diizeyi ve cinsiyet
degiskenlerinin etkilerinin arastirildigi gérilmektedir (Arslantiirk ve Saracaloglu, 2010; Batur, Glilveren ve Bek,
2010; Biger ve Alan, 2017; Bircan, 2017; Elkatmis, 2015; Fatiloro, vd., 2017; Yilmaz ve Ertem, 2020). Diger taraftan
temel egitim agisindan okuma becerisinin kazanilmasi ve bunun daha sonra bir aliskanlk haline getirilmesinin
onemlidir. Bununla birlikte bireylerin egitim dizeyi yilkseldikce onlardan beklenen okuma aliskanhiginin dizeyi

de ylukselmektedir (Kirmizi, 2012).

Egitim Fakulteleri'nde 6gretmenlik meslegi kazanan o6grencilerin okuma aliskanliklari gerek Ogretmen
olduklarinda 6grencilerine rol model olmasi gerekse onlarin kendilerine yenileyebilmesi agisindan daha da 6nemli
hale gelmektedir. Arastirma acisindan anilan 6nemle birlikte yapilan calismalarda merak ve kesfetme, ev
kituphanesi ve bog zamanin okuma aliskanhgl Uzerindeki etkisinin dikkate deger sekilde cahsiimadig
gorilmustir. Bu baglamda mevcut arastirmada merak ve kesfetme ile birlikte ev kitapligi, bos zaman ve ilgili alan
yazinin ortaya koydugu degiskenlerin okuma aliskanhgina yonelik tutum Gzerindeki etkileri arastiriimistir. Bu

kapsamda arastirmanin temel problem ve alt problemleri asagidaki gibi sekillendirilmistir:

Temel Problem Ciimlesi:

Ogretmen adaylarinin okuma aliskanligina yénelik tutumlari ile merak ve kesfetme diizeyleri arasinda iliski var
midir?

Alt Problemler:

1.0gretmen adaylarinin okuma aliskanhigina yénelik tutumlari ile sahip olduklari ev kiitiiphanesi diizeyi arasinda
iliski var midir?

2.0gretmen adaylarinin okuma aliskanligina yénelik tutumlari ile sahip olduklari bos zaman diizeyi arasinda iliski
var midir?

3.0gretmen adaylarinin okuma aliskanhigina yénelik tutumlari ebeveynlerinin egitim ve ekonomik diizeyine gore
farkhlagsmakta midir?

4.0gretmen adaylarinin okuma aliskanligina yénelik tutumlari cinsiyete gére farklilasmakta midir?
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YONTEM
Aragtirmanin modeli

Ogretmen adaylarinin okuma aligkanliklarinin incelenmesini amaglayan bu tarama tiriinde korelasyonel bir
arastirmadir. Tarama modelinde gergeklestirilen arastirmalarin genel olarak hali hazirda var olan bir durumu,
oldugu haliyle betimlemek amaciyla yapilan arastirma modelleri oldugu belirtilmektedir (Karasar, 2011). Toker-
Gokee (2018) de tarama yontemiyle yiritiilen arastirmalarin sosyolojik bir olguyu ve egilimi 6lgmek igin
kullanilan arastirma yontemlerinden oldugunu vurgulamis, herhangi bir seyi taramanin onu kapsamli ve detayl
bir sekilde gérintiilemek amaciyla uygun bir metot oldugunu ifade etmistir. Bununla birlikte tarama modelinde
bireylerin herhangi bir konu hakkindaki algilarini, tutumlarini, géruslerini ve inanglarini 6lgcme araglari vasitasiyla
toplaylp uygun istatistiksel metotlarla degiskenler arasindaki iliskileri incelemenin mimkin oldugu
vurgulanmistir (Bayilkoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2010; Toker-Gokg¢e, 2018). Tarama
tirlerinden korelasyonel arastirma “iki ya da daha g¢ok degisken arasindaki iliskinin herhangi bir sekilde bu
degiskenlere miidahale edilmeden incelemesidir”. Korelasyonel arastirmalar kesfedici ve yordayici olmak lzere
ikiye ayrilmaktadir. Bu baglamda arastirmanin modeli korelasyonel arastirma tirlerinden kesfedici oldugu

soylenebilir (Buyukoztiirk, vd., 2010).
Katihmailar

Arastirmada, basit seckisiz 6rneklem teknigi (simple random sampling) ile 243 6gretmen adayina ulasiimistir.
Arastirmaya katilan 06gretmen adaylarinin tamami Turkiye’'de 7 farkh egitim fakiltesi'nde 6grenim
gérmektedirler. Arastirmaya katilan Ogrencilerin 173'G kiz (%71.2) ve 70’i erkek (%28.8) 6grencilerden

olusmaktadir.

Veri toplama araglari

Arastirmanin veri toplama aragclari olcek formlari, ¢cevrimici ortamda paylasilmistir. Katiimcilardan gonallalik
esasina dayali olarak 6lgekleri doldurmalar talep edilmistir. Arastirmanin etik izni Bayburt Universitesi Etik

Kurulu'ndan alinmistir (2021/42). Arastirmada kullanilan 6lgekler asagida tanitiimistir.
Ogretmen adaylarinin kitap okuma aliskanligina yonelik tutum olcegi (ORAKOT)

Ogretmen Adaylarinin Okuma Aliskanligina Yénelik Tutum Olcegi (TCARHS), dgretmen adaylarinin okuma
aliskanligina yonelik tutumlarini dlgmektedir. Kirmizi (2012) tarafindan gelistirilen ORAKOT, 5’li likert tipinde
hazirlanmistir. Olcek, katiliyorum, biyiik dlciide katiliyorum, orta diizeyde katiliyorum, pek katiimiyorum,
katiimiyorum segeneklerinden miitesekkildir. Olgegin deneme sonrasinda Cronbach’s Alpha giivenirlik katsayilari
birinci boyutta 0,78; ikinci boyutta 0,88; U¢lincl boyuta 0,72 olarak saptanmistir. Deneme 6ncesinde Cronbach’s
Alpha giivenirlik katsayilari 0,96; deneme sonrasi ise 0,95dir. Olcegin, giivenirlik ¢cdziimlemesi kapsaminda

Spearman-Brown korelasyon katsayisi ve Guttman Split-half glvenirlik katsayisina bakilmistir. Splitt-halff
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modeline gore yapilan glivenirlik analizinde 6l¢ek 17 ve 17 madde olmak tzere iki gruba ayrilmistir. Birinci grubun
Cronbach’s Alpha glivenirlik katsayisi 0,91, ikinci grubun 0,92’dir. Yapilan analiz sonucunda ise iki grup arasindaki
korelasyon katsayisi 0,89’dur. Baska bir ifadeyle iki grup arasinda pozitif yonde dogrusal bir iliski s6z konusudur.
Olgegin nihai hali 34 maddeden olugsmaktadir. Ogrenme gereksiniminin karsilanmasi ve eglenmeye iligkin
tutumlar (22 madde), kitap okuma aliskanliginin anlami ve vazgegilmezligine iliskin tutumlar (8 madde) ve kitap
okuma aliskanliginin gelistirilmesine iliskin tutumlar (4 madde) &lgcegin alt boyutlarini olusturmaktadir. Olgegin
tamaminda alinabilecek agirlikli ham puan en az 34, en ¢ok ise 170'tir. “Toplam puanin yliksek olmasinin,
Ogrencilerin okumaya yonelik tutumlarinin olumlu oldugunun, diisik olmasi da tutumlarinin olumsuz oldugunun

gostergesi olarak yorumlanmaktadir” (Kirmizi, 2012).

Merak ve kesfetme olgegi-1l (MK)

Merak ve Kesfetme Olgegi-Il (MK) bireylerin merak diizeyini élcekmektedir. Merak ve kesfetme 6lcegi 10
maddeden olusmaktadir. Olgek, Kashdan vd. (2009) tarafindan gelistirilmistir. Merak ve Kesfetme Olgeginin-II
(MK) Tirkceye uyarlanmasi Acun, vd. (2013) tarafindan yapilmistir. Olgek, iki faktorliidiir. Birinci faktdr esneklik
boyutunda 6 madde vardir. Belirsizligi kabul etme boyutunda ise 4 madde vardr. iki faktdr arasindaki korelasyon
.85’dir. Guvenirlik katsayilari ise .75 ile .86’dir. Dogrulayici faktor analizi sonucunda 6lgek, RMSEA = .05, SRMR =
.04, CFl = 98, NNFI = .97 ile iyi ve mikemmellik dizeyinde uyum gdostermistir. Maddelerinin faktor ylkleri ise .52
ile .76 arasinda degismektedir. Olgegin ic tutarlig icin a = .80 olarak bulgulanmistir. Olgegin test tekrar test

guvenirligi r =.76’dir.

Kigisel bilgi formu (KBF)

Kisisel Bilgi Formu’nda katilimcilarin yasi, cinsiyeti, ailelerinin ekonomik diizeyi ve egitim dlzeyi sorulmustur.
Katilimcilarin kitap okumak igin sahip olduklari bos zaman ve sahip olduklari ev kitliphanesi diizeyi hig, az, biraz
ve ¢ok fazla diizeyinde Ol¢lilmistiir. Okuma gevresine iliskin sorular olusturulurken Morni ve Sahari’'nin (2013)

calismasindan faydalanilimistir.

Veri analizi

Arastirmadan elde edilen verilerin analizin yontemlerine karar vermek igin verilerin normal dagihm gosterip
gostermedigine bakilmistir. Verilerin normal dagilim gosterdigi durumlarda parametrik, normalligin
saglanamadigl durumlarda ise nonparametrik testlerin kullanilmasi gerekmektedir. Bir arastirmada verilerin
normal dagilim gdsterip géstermediginin tespit edilmesinin gesitli ydntemleri vardir (Can, 2013; Ozdemir, 2018).
Mevcut ¢calismada gruplarin normal dagilim gosterip géstermedigi belirlenmistir. Normallik testi icin ¢arpiklik ve
basiklik degerlerine bakilmistir. Carpikhk degerlerinin -1.250 ile .417 arasinda basikhk degerleriise -.173 ile 1.437
arasinda degistigi gozlenmistir. Carpiklik ve basiklik degerleri -1.5 ile +1.5 oldugu igin verilerin normal dagilim
gosterdigi kabul edilmistir (Tabachnick ve Fidell, 2019).Bu nedenle yapilan analizlerde parametrik testler

kullantimistir.
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BULGULAR

Bu baslik altinda arastirma problemlerine iliskin bulgular sunulmaktadir.

Tablo 1. Sahip Olunan Bos Zaman ve Ev Kitapligi Diizeyine Gore Kitap Okuma Aliskanhgina Yonelik Tutumlara
iliskin ANOVA Sonuglari

Bos Zaman = Varyansin Kareler Kareler
c . X o Sd F p
s Diizeyi Kaynagi Toplami ortalamasi
g E Hig 3,20 Gruplararasi 10,487 3 3,496 11,789 .00*
~ 3 Az 3,55 Gruplarigi 70,868 239 ,297
a Biraz 3,87 Toplam 81,356 242
Cok fazla 4,16
Ev Kitaphg: = Varyansin Kareler Kareler
- . X . Sd F p
280 Diizeyi Kaynagi Toplami ortalamasi
2 § Hig 3,63 Gruplararasi 4,528 3 1,509 4,695 .00*
i~ ’3 Az 3,70 Gruplarigi 76,828 239 ,321
k] Biraz 3,84 Toplam 81,356 242
Cok fazla 4,06

*p <.05, **p <.001

ANOVA analizi sonuglari katihmcilarin sahip olduklari bos zaman diizeylerine gore okuma aliskanlklarina yonelik
tutumlarinin anlamli diizeyde farkhlastigini gostermektedir [F(3, 239) = 11.789, p = 0.00 (p<.05)]. Bununla birlikte
katilimcilarin ev kitaphg1 diizeylerine goére okuma aliskanligina yonelik tutumlarinin anlamli dizeyde
farklilasmaktadir [F(3, 239) = 1.509, p = 0.00 (p<.05)]. Ortalamalara bakildiginda bos zaman ve ev kitaphgi diizeyi
arttikga okuma aliskanhklarina yonelik tutumlarin arttigi gorilmektedir. Kitap okuma aliskanlhigina yoénelik
tutumlar ile ebeveynlerin egitim ve gelir dizeyi arasindaki iliskileri gosteren ANOVA sonuglari Tablo 2’'de

sunulmusgtur.

Tablo 2. Ebeveynlerin Egitim ve Ekonomik Diizeylerine Gére Kitap Okuma Aliskanligina Yénelik Tutumlara iliskin

ANOVA Sonuglari

Varyansin Kaynagi Kareler Toplami Sd Kareler ortalamasi F p
2 £ & Gruplararas 823 4 206 608 66
& @3 Gruplarigi 80.533 238 338

Toplam 81.356 242
.g __ Varyansin Kaynagi Kareler Toplami Sd Kareler ortalamasi F p
& Gruplararasi 1.288 5 258 763 58
83 Gruplarigi 80.068 237 .338
3 Toplam 81.356 242
£ . Varyansin Kaynagi Kareler Toplami Sd Kareler ortalamasi F p
% ‘E = Gruplararasi .927 5 .185 .546 74
) g N Gruplarigi 80.429 237 339
8w = Toplam 81.356 242

*p <.05, **p <.001

ANOVA analizi sonuglari katilimcilarin anne egitim diizeyine gére okuma aliskanliklarina yonelik tutumlarinin
anlamh dizeyde farkhlasmadigini gostermektedir [F(4, 238) = .608, p = 0.66 (p<.05)]. Bununla birlikte
katihmcilarin  baba egitim dizeyine goére okuma aliskanhgina yonelik tutumlarinin anlamh dizeyde
farkhlasmamaktadir [F(2, 237) = .763, p = 0.58 (p<.05)]. Ebeveynlerin ekonomik dizeyleri agisindan da
katilimcilarin okuma aliskanliklarina yonelik tutumlari farklilasmamaktadir [F(5, 237) = .546, p = 0.74 (p<.05)].
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Kitap okuma aliskanligina yonelik tutumlar ile cinsiyet arasindaki iliskileri gosteren t testi sonuglari Tablo 3’te

sunulmustur.

Tablo 3. Kitap Okuma Aliskanhgina Yonelik Tutumlarin Cinsiyete Gore T-testi Sonuglari

Degisken Cinsiyet n X Sd t p
. . L Kiz 173 4.03 241 "
Kitap okuma aligkanligina yonelik tutum Erkek 70 356 6.096 .00

*p <.05, **p <.001

Tablo 3’teki bulgular incelendiginde 6gretmen adaylarinin kitap okuma aliskanligina yonelik tutumlarinin
cinsiyete gore anlamli dizeyde farklilik gésterdigi anlagiimaktadir [t(243)=6.096, p = 0.00 (p<.05)]. Bu farkhhgin
kizlar lehine oldu oldugu anlasiimaktadir. Elde edilen bulgulardan hareketle okumayla iliskili degiskenler asagidaki

gibi gorsellestirilmistir.

Merak ve
kesfetme

y R

Kitap
okumaya
yonelik tutum

Bog zaman Cinsiyet

Sekil 1. Kitap Okuma Aliskanligina Yénelik Tutumlarla iliskili Degiskenler

Sekil 1’de gorilecegi Gzere kitap okuma aliskanligina yonelik tutumlarla iliskili degiskenler merak ve kesfetme,
bireylerin sahip oldugu bos zaman diizeyi, bireylerin sahip oldugu ev kitiphanelerinin diizey ve cinsiyet
degiskenleridir. Tablo 4’te kitap okuma aliskanligina yonelik tutumlar ile merak, kitap okuma igin sahip olunan

bos zaman ve ev kitaplhginin diizeyi arasindaki iliskiler sunulmustur.

Tablo 4. Korelasyon Analizi Okuma Aliskanliklarina Yonelik Tutumlarla iliskisi

1 2 3 4
1 Merak ve Kesfetme 1
2 Okuma Aliskanhgina yénelik tutum 377 1
3 Kitap okuma igin bos zaman 13 .36™ 1
4 Ev kitapligi .09 23" A7 1

*p <.05, **p <.001
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Tablo 4’de gorilecegi lzere 6gretmen adaylarinin merak-kesfetme toplam puanlari ile kitap okuma aligkanhgina
yonelik tutumlarinin toplam puanlari arasinda anlamli ve orta diizeyde bir iliski (r =.37, p< 0.01) bulunmustur.
Kitap okuma aliskanligina yonelik tutumlar ile kitap okuma igin sahip olunan bos zaman arasinda orta diizeyde
bir iligki (r =.36, p< 0.01) bulunmustur. Ev kitapligi ile kitap okuma aliskanhigina yénelik tutumlar arasinda dusik
diizeyde bir iligki (r =.17, p< 0.01) saptanmistir. Ogretmen adaylarinin merak ve kesfetme algilarinin kitap okuma
aliskanligina yonelik tutumlarini yordamasina iliskin Coklu Regresyon Analizi yapilmis ve sonuglar Tablo 5’te

sunulmustur.

Tablo 5. Ogretmen adaylarinin Merak ve Kesfetme diizeylerinin Kitap Okuma Aliskanligina Yénelik Tutum
Diizeylerini Yordamasina iliskin Coklu Regresyon Analizi Sonuglari

T)Zr:i:::: Yordayan Degiskenler B St:r:ti:rt B t p

Okuma Aligkanhigina Yonelik Tutum Sabit 2.794 182 15.380 .000
Merak ve Kesfetme .327 .053 .368 6.152 .000**

Esneklik .671 .103 .685 5.352 .000*

Belirsizlik -.568 .081 -.800 -7.059 .000

R=.533, R2=.284, Dizeltilmis AR2=.278, F = 49.831, p=000, **p<.01
*p <.05, **p <.001

Tablo 5 incelendiginde merak ve kesfetme dizeylerinin, esneklik ile belirsizlik alt boyutlarinin kitap okuma
aliskanhgini istatistiksel olarak anlaml diizeyde yordadigi gériilmektedir (R=.533, R?=.284, F=49.831, p=000,
p<.01). Yordayan degiskenlerin her birinin regresyon katsayilarina yonelik degerler incelendiginde merak ve
kesfetme ile esneklik boyutlarinin istatistiksel olarak pozitif yonde anlamh dizeyde yordadigi gérilmektedir.
Belirsizlik boyutunun ise istatistiksel olarak negatif yonde anlamli diizeyde yordadigi goriilmektedir. Bu sonuca
gore 0gretmen adaylarinin merak ve kesfetme dizeyi, kitap okuma aliskanhgina iliskin toplam varyansin yaklagik

%27.8’ini agikladigi sdylenebilir.

TARTISMA ve SONUC

Arastirmada katiimcilarin merak-kesfetme toplam puanlari ile kitap okuma aligkanhgina yoénelik tutumlari
arasinda orta diizeyde pozitif yonde bir iliski saptanmistir. Arastirmadaki bulguyu destekler nitelikte Kapikiran,
ve Kirmizi (2019) 6gretmen adaylarinin merak-kesfetme toplam puanlari ile kitap okuma aliskanligina yonelik
tutumlarinin toplam puanlari arasinda anlamli ve orta diizeyde bir iliski saptamistir. Ayrica konuya iliskin yapilan
¢alismalarda yuksek merak duzeyi ile okudugunu kavrama arasinda iliskiler tespit edilmistir (Dweck, 2006;
Gurning ve Siregar, 2017). Baska bir ifadeyle belirtmek gerekirse “i¢gsel olarak motivasyonu saglamis okuyucularin
temel amaci meraklarinin tatmin etmektir” (Wigfield ve Guthrie, 1997). Yine yapilan son arastirmalar gostermistir
ki 6grencilerin okuma aliskanliklari ile okudugunu anlama becerileri arasinda glicli ve ¢ok yliksek bir iliski vardir
(Darojat, Astillero, Vitasmoro, Jatmiko & Riski, 2020). Nitekim son arastirmalar, okuma aliskanligini desteklemek
icin U¢ uygulama 6nermektedir. Bunlardan ilki motivasyon ilkelerine dayali okuma 6gretimi tasarlanmasidir. Bir
digeri, okumanin gercek diinyaya iliskilendirilmesidir. Son olarak yiksek ilgi ¢ekici ve orta derecede zorlayici
okuma metinlerinin ve gérevlerin saglanmasidir (Gambrell, 2015). Ayrica arastirma sonuglarina gére merak ve

kesfetme dizeyleri 6gretmen adaylarinin kitap okuma aligkanligina dair tutumlarinin yaklasik %28 oraninda
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yordamaktadir. Bu sonuglar gostermektedir ki merak ve kesfetme dizeyleri kitap okuma aliskanhigina yonelik

tutuma dikkate deger bir oranda etki etmektedir.

Katiimcilarin ev kitapligi diizeylerine gére okuma aliskanligina yénelik tutumlarinin anlamli diizeyde farklilastig
arastirmada bulgulanmistir. Denilebilir ki bireylerin ev kiitiiphanelerindeki kitap sayisi arttikga okumaya iligkin
tutumlar da artmaktadir. Konuyla ilgili gerek ampirik gerekse inceleme ¢alismalarina bakildiginda ev kultiri ve
okuma aliskanligl arasinda pozitif iliskilerin ortaya kondugu goérilmektedir (Mlay ve Sabi, 2019; Ogunrombi ve
Adio, 1995). Baska bir ifadeyle ev kitlphaneleri ile okuma kiltira arasinda iliski vardir (Pandian, 2000; Partin ve
Hendricks, 2002). “Genel olarak arastirmalar, ev ortaminin gocuklarin okumaya yonelik tutumlarini agiklamada

ve okuma basarilarini belirlemede énemli bir faktor oldugunu”nu ortaya koymustur” (O'Rourke, 1979).

Katilimcilarin sahip oldugu bos zaman ile okuma aliskanlhgina yénelik tutumlari arasindaki pozitif iliski arastirmada
elde edilen diger bir dnemli bulgudur. Elde edilen bulgular 6gretmen adaylarinin sahip oldugu bos zaman arttikca
okumaya iliskin tutumlarinin da arttigini géstermistir. Bircan’in (2017) arastirmasinda tarih 6gretmeni adaylari
zamansizlik faktériiniin okuma aliskanhklarini olumsuz etkiledigini belirtmislerdir. Yapilan ampirik ¢alismalara
gore, O6grenciler, genelde zaman yetersizligi nedeniyle okuyamamaktadirlar (Yilmaz, vd., 2009; Deniz, 2015;
Spear-Swerling, vd., 2020). Ya da okumay!i dinlenme zamani olarak gérmemektedirler (O'Rourke, 1979; Morni ve

Sahari, 2013).

Katiimcilarin ebeveynlerinin egitim ve aile gelirleri agisindan kitap okuma aliskanliklarina yonelik tutumlari
anlamli diizeyde farklilasmamistir. Yapilan ¢alismalarda ailelerin ekonomik diizeyi ile cocuklarin okumaya olan
ilgileri arasinda iliski saptanmamistir (Elkatmis, 2015; Celik, 2019). Egitim agisindan bakildiginda da yapilan
calismalarin blyik ¢ogunlugun da okuma ile bir iliski gérilmemistir (Elkatmis, 2015; Batur, Gilveren ve Bek,
2010; Celik, 2019). Farkl bir bulgu olarak sadece Elkatmis (2015) anne egitim diizeyi ile okuma ilgisi arasinda bir
iliski saptamistir. Son olarak arastirmada cinsiyet ile okuma aliskanli§ina yoénelik tutumlar arasinda iligki
saptanmistir. Buna gore kiz 6gretmen adaylarinin okumaya iliskin tutumlari erkeklere gore olumlu yonde
farkhlagsmistir. Yapilan calismalarin blyik c¢ogunlugunda cinsiyet ile iliskiler saptanirken (Arslantirk ve
Saracaloglu, 2010; Batur, Gulveren ve Bek, 2010; Bircan, 2017; Fatiloro, et al., 2017; Biger ve Alan, 2017) ¢ok az

arastirmada herhangi bir iliski saptanmamistir (Elkatmis, 2015).

Arastirma sonucunda, kitap okuma aliskanligina yonelik tutumlar ile merak ve kesfetme, bireylerin sahip oldugu
ev kitlphanesi ve bos zaman degiskenleri arasinda pozitif yonde ve anlaml bir iliski bulunmustur. Ayrica
o0gretmen adaylarinin merak ve kesfetme diizeylerinin kitap okuma aliskanligini yaklasik %28 oraninda yordadigi
sonucuna ulasiimistir. Arastirma sonuglari, 6gretmen adaylarinin merak ve kesfetme dizeyleri ile okuma

aliskanligina yonelik tutumlari arasinda anlamli bir iliski oldugunu géstermektedir.
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ONERILER

Mevcut arastirmada merak ve kesfetme, bireylerin sahip oldugu bos zaman diizeyi, bireylerin sahip oldugu ev
kiitiphanelerinin diizeyi ve cinsiyet; kitap okuma aliskanhgina yonelik tutumlar Gzerinde etkili olan degiskenler
olarak tespit edilmistir. Ozellikle merak ve kesfetme, ev kitapligi ve bog zamanin etkileri konuya iliskin literatir
acisindan dikkat gekicidir. Bu baglamda s6z konusu degiskenler lizerinden hareketle yapilacak olan nitel

calismalar, daha derinlemesine bilgilerin elde edilmesi agisindan ilgili literatiire katki saglayacaktir.
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