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ABSTRACT

Every individual has the potential for creativity. The important thing is that this potential can be
revealed. This is possible by supporting the creativity of individuals, providing them with
opportunities and creating environments that can improve their creativity. Childhood is a time of
unlimited purity and imagination. This period is the most important process in the development of
creativity. As the child grows, his experience increases and his creativity will develop if his
experiences are related to creativity. For this reason, the most important period is the pre-school
period, which covers the period from the birth of the child to the primary school age. Thus, it is
very important to carry out studies that support creativity in preschool education. The aim of this
study is to examine the theses, articles and notifications about creativity in preschool education
conducted by Turkish researchers in Turkey by using meta-synthesis method and to reveal the
tendency of creativity in preschool education. In addition, another aim of the study is to raise
awareness that the emphasis on creativity in preschool education is an important step towards
supporting the development and progress of individuals and societies. Thus, it is thought that the
research will support both the literature and the work to be done on creativity for teachers in pre-
school education. It will also guide preschool teachers in gaining different perspectives on
creativity, in the activities they do in their classrooms and in their approaches to their students.
For meta-synthesis, 11 studies that provide qualitative data for studies conducted in the field of
preschool education in Turkey were selected. Studies providing only quantitative data and non-
Turkish studies are excluded. The characteristics of the studies used in meta-synthesis were
separated according to the author, the method of the research, data collection tools, sample
group, data analysis, and study type. "What results have been obtained in research on creativity in
preschool education?" by examining the research results related to the sub-problem, the
definitions of creativity, the importance of creativity in early childhood, the factors that develop
and hinder creativity, activities in creativity, creativity in preschool education programs were
created and the results were evaluated under these themes.
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INTRODUCTION

The development of technology in the world and the continuous renewal of knowledge have put individuals into
a rapid process that forces them to constantly update their knowledge and they must have the skills to question,
research, and interpret to do so. In this process, societies comprising individuals who maintain a researcher,
interrogator, creative, and critical perspective and are able to synthesize what they learn will always be one step
ahead. Societies having such individuals owe this privilege to the education they provide for them. This education

process is also expected to promote creativity.

Creativity has features such as coming out of one’s shell, walking away from the main path, discarding the usual
thought patterns and using productive thought chains, spotting gaps, disruptive or missing elements, and
developing relevant solutions, and making hypotheses, testing, and changing them when necessary (Adiglizel,
2012). Given that today is the age of knowledge generation, creativity is an important concept that should exist
within this period. Thus, looking at events, situations, or objects from multiple perspectives and finding solutions
with several options is of great significance (Yenilmez & Yolcu, 2007). Every individual is born with the potential
for creativity. Creativity is therefore a characteristic that can be developed and increased throughout life (Gale,
2005; Routledge, Gute, Gute, Nakamura, & Csikszentmihalyi, 2014). In childhood, imagination, curiosity, and
creativity are at the highest level. Children play, sing, dance, draw, tell stories, and make riddles in a natural way.
They perform them instinctively, not knowing what they are doing is creativity (Glaveanu, 2011). The preschool
period encompasses the period from the child’s birth up to primary school age. Preschool years are defined as
the golden age of creativity (Garner, 1982). Preschool education develops the self-concept and self-control in
children by creating environments that allow their self-disclosure, helps them to gain a self-confident
independent personality and supports their reasoning ability, creativity, and imagination by offering
environmental stimuli (Omeroglu, 1990; Yazar, 2007). Creative practices in the preschool years of childhood are
known to affect the subsequent developmental period in a positive way (Alfonso-Benlliure, Meléndez, & Garcia-
Ballesteros, 2013). In addition, in the Preschool Education Curriculum of the 2013-2014 school year, it was
emphasized that creativity development should be a top priority (MoNE, 2013, p. 16). Currently, the Preschool

Education Curriculum of the 2013-2014 school year is under implementation.

Considering the qualitative studies on creativity in preschool education in the world, Alfonso-Benlliure,
Meléndez, and Garcia-Ballesteros (2013) conducted an evaluative study of the creativity program for preschool
children. As a result of this study, they concluded that the characteristics of creativity increased after the applied
program. Cheung and Leung (2013) studied the creative pedagogy beliefs of preschool teachers. They concluded
that teachers should be supported in integrating creativity into the curriculum and developing creative activities
and that the pedagogical beliefs could guide the policy. As such, Ariffin and Baki (2014) studied teacher beliefs
and practices for increasing the creativity of preschool children. They categorized the teacher beliefs into
classroom environment, teaching methods, and teacher characteristics. Further, they stated that activities

should be enacted effectively in order to increase creativity. Philip (2017) investigated how preschool teachers

1286



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

conceptualize creativity and how they present it in their classes. He concluded that teachers conceptualize
creativity as games and discovery and do creative activities, games, and practices by using materials that support
creativity. In addition, Aljashaam (2017) studied preschool teachers’ perspectives on creativity in the Kingdom of
Saudi Arabia and reported that three common themes of intelligent and talented, artistic, and unique emerged
from description of teachers from creativity. Teachers believed that classroom environments with activity
corners foster positive improvements in preschool students’ creativity. As a result of his study on creativity and
creative practices in two preschools in Bangkok, Thailand, Udomtamanupab (2020) noted that teachers focus on
general terms of creativity such as innovation, originality, and elaboration, but they ignore the learning
environment and classroom context in practice. However, in Turkey, when we look at the qualitative studies
related to creativity in preschool education, Kilig (2013) examined the metaphoric perceptions of preschool
teachers regarding the concept of creativity. Her study revealed that when defining creativity, teachers use
concepts such as producing a new product, generating different solutions to problems, and going beyond the
patterns. Also, in terms of metaphoric conceptualization, they mostly use concepts like independence and going
beyond the limits, which reflects the flexibility dimension of creativity. She concluded that teachers prioritize the
importance of producing things when explaining creativity. Alkus and Olgan (2014) conducted a study to
determine the opinions of pre-service and in-service teachers on creativity in early childhood education. They
concluded that teachers believe that for teachers to eliminate barriers against creativity, school administrators
should facilitate the development of consciousness regarding the fact that creativity in early childhood can be
developed more easily, try to have teachers and school executives acquire skills for the creative curriculum
through in-service training and seminars, raise awareness of parents, and create flexible classroom
environments. In a study that Kanak (2015) conducted to reveal the prospective preschool teachers’ mental
images about the concept of creativity through metaphors, the created metaphors comprised “Animal”,
“Human”, “Object”, “Nature”, “Action”, “Abstract”, and “Concrete” categories and the category of nature was
metaphorized the most among these categories. In addition, Ozer and Polat (2019) explored the parents’
experiences concerning the development of children’s creativity in preschool period. They found that the
children of parents with a high socioeconomic level were more creative but parents with a low socioeconomic
level tried to support their children’s creativity using available resources, and the parents at the top

socioeconomic level were more likely to get things ready rather than producing.

Considering the literature, there was no meta-synthesis study in Turkey examining creativity in the field of
preschool education. Hence, this study might fill this gap in the literature. In addition, hundreds of thousands of
young people graduating from universities every year come across with limited job opportunities as they step
into the labor market plus the number of graduates and employment do not move along equally (Vatansever &
Yalcin, 2018; Bora, Erdogan, Bora, & Ustiin, 2016). The number of people to be preferred for the same job is quite
large. It could be argued that in achieving this supply-demand balance, unique ideas, original perspectives,
privileged qualities brought by a broad world of dreams will be reasons for preference among the applicants for

the same job and take it one step further. Individuals should have different perspectives, include their original

1287



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

thoughts and perspectives, and make a difference to be distinguished from their environment in today’s world.
The individual effort to be unique and original will form the infrastructure for creating value-added professions
and business areas when it finds a collective application area. It will an expected outcome for creative individuals
to create creative societies and creative societies to create states with a high level of welfare. Given that the
preschool period has a very important role in the social, physical, and mental development of children in raising
creative individuals, this study which focuses on creativity studies in preschool education is expected to raise
awareness concerning the fact that improving the personal satisfaction of individuals and the welfare of society
by influencing the growth of creative individuals is a chief initiative and that a general review of existing studies

is expected to contribute to the field.

The aim of this study was to examine the existing studies on creativity in preschool education conducted by Turk
researchers in the forms of theses, articles, and conference proceedings using a meta-synthesis method and to
reveal inclinations towards creativity in preschool education. The study sought answers to the following
guestions; What are the objectives of studies on creativity in preschool education? , Which sample groups are
preferred in studies on creativity in preschool education? (students, teachers, parents) , What methods are used
in studies on creativity in preschool education? (descriptive, experimental, survey, mixed-methods,
observational, etc.) , Which data collection tools are used in studies conducted on creativity in preschool
education?, What are the resultant findings of studies on creativity in preschool education? Considering that the
preschool period has a very important role in the social, physical and spiritual development of children in raising
creative individuals; It is expected that this research will create awareness that focusing on creativity studies in
preschool education is an important initiative in increasing the individual's personal satisfaction and social
welfare by influencing the development of creative individuals, and it will contribute to the field by making a

general evaluation of the studies.

METHOD
Research Design

A meta-synthesis study was employed in this study in that the aim was to carry out a qualitative analysis of
existing research on creativity in preschool education in Turkey and to determine the overall inclination. Meta-
synthesis studies aim to interpret, evaluate, and reveal the differences and similarities of qualitative findings of
studies in a specific field and make new inferences (Walsh & Downe, 2005; Polat & Ay, 2016). Meta-synthesis
studies require a systematic approach to the collection and analysis of qualitative studies, focusing on the
findings of these studies, and using qualitative methods to synthesize these findings (Sandelowski & Barroso,
2003). The study was conducted according to Enhancing Transparency in Reporting The Synthesis of Qualitative
Research to increase reliability. ENTREQ was developed to present the synthesis of qualitative studies in a clear
and detailed manner (Tong et al., 2012). Erwin et al. (2011) summarized the process of qualitative meta-synthesis

in three steps. The six steps of the qualitative synthesis research:
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Step 1. A Clear Research Problem: Clear formulation of the research problem is important in meta-synthesis
studies. Of general objectives of Turkish National Education are “to make the Turk nation a creative partner of
modern civilization” and “to educate creative and productive individuals who the respect human rights, value
personality and enterprise, and feel responsible to society” (Constitutive Law of National Education, NO. 1739).
In addition, one of the principles of the Preschool Education Curriculum reads “Children’s imagination, creative
and critical thinking skills, communication, and the ability to express their feelings should be developed”, where
an emphasis is made on creativity and raising creative children (MoNE, 2013, p. 11). The presence of creativity
among the general objectives of the Turkish Ministry of National Education (MoNE) and the principles of the
Preschool Curriculum indicates that state authorities have accepted creativity as an education policy and that it
is an integral part of education. As such, this study is believed to shed light on providing a broad perspective on
many areas such as do’s and don’ts, activities, and expert opinions about creative child-raising in preschool

education.

Data Collection Process

Step 2. Conducting a Comprehensive Literature Search: the following databases were searched to determine
relevant qualitative reports: “Google Scholar”, “Sobiad”, “Ulakbim”, “ResearchGate”, and “ProQuest”. In
addition, the literature search was performed using keywords such as “preschool education in Turkey”,

” ou

“preschool”, “kindergarten”, “preschool education + studies”.

Step 3. Deciding on the Inclusion of Studies: The inclusion and exclusion criteria were applied for this meta-

synthesis study (See Table 1).

Table 1. The Inclusion and Exclusion Criteria

Inclusion Criteria Exclusion Criteria

a) Qualitative or mixed-methods research a) Studies providing only quantitative data.
b) Studies that include direct statements of participants and studies  b) Studies not written in Turkish

in the form of literature review

c) Studies on creativity in preschool education

d) Full-text articles and theses

Studies providing qualitative data on activities conducted in the field of preschool education in Turkey were
selected for the current meta-synthesis study. However, studies providing only quantitative data and written in

languages other than Turkish were excluded.

Data Analysis

The characteristics of the studies used in meta-synthesis (N=11) were analyzed according to the author, research
method, data collection tools, study group, data analysis, and study type. The characteristics of studies used in

meta-synthesis (N=11) are shown in Table 2.
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Author/Year
Alkus &
Olgan, 2014
(1)

Karahan,
2016 (2)

Pekdogan &
Kanak, 2015
3)

Cetingoz,
2012 (4)

Cakir, Yalgin,
& Yalgin, 2019
(5)

Ozer & Polat,
2019 (6)

Karlidag,
2018 (7)

Ektem, 2017
(8)

Noyat,
Karahan, &
Alakus, 2019
(9)

Method

Qualitative

Qualitative

Mixed-
Methods

Case Study

Mixed-
Methods

Phenomen
ology

Phenomen
ology

Descriptive
Case Study

Qualitative

Table 2. Study Characteristics

Study Group

10 Preservice
Teachers, 11
Teachers
(N=21)
MOoNE’s
Textbooks of
2012
Preschool
Curriculum
and
relevant
scientific
studies
conducted in
this regard.
Preservice
Preschool
Teachers
(N=53)

Four
kindergarten
teachers

the

50 Preservice
Teachers

6 Parents

6  preschool
teachers

46 preservice
preschool
teachers

80
kindergarten
students

Aim

To determine the views of
preservice and in-service
teachers’” on creativity in
preschool education.

To determine how creativity is
addressed in the Preschool
Curriculum of 2012.

To reveal the mental images of
preservice preschool teachers
about the concept of creativity
through metaphors.

To determine the views and
remarks of  kindergarten
teachers  about  planning
creative activities.

To determine if STEM activities
based on the Montessori
approach have an impact on

the development of preservice
preschool teachers’ creative
skills.

To reveal the parents’
experiences of improving their
children’s creativity in
preschool period.

To determine the view of
teachers about the concept of
creativity.

To determine what kind of
activities are performed as
regards improving creativity
according to the preservice
preschool teachers’
observations in practice
schools, whether they find
these activities adequate, and
the factors that develop and
prevent creativity, and to
obtain their recommendations
in this regard.

To seek answers to the question
“Does the Montessori
Education Approach in visual
arts education have an effect
on the creativity development
of preschool children?”

Data
Collection
Tools

Focus Group
Interview

Document
analysis

Metaphor

Open-ended
interview
form

Semi-
structured
interview
form

Semi-
structured
interview

Semi-
structured
interview
Open-ended
interview
form

Observation
form

Data
Analysis

Content

analysis

Descriptiv
e analysis

Content
analysis

Content
analysis

Content
analysis

Content
analysis

Descriptiv
e analysis

Descriptiv
e analysis

Descriptiv
e analysis

Study Type

Article

Master’s Thesis

Article

Article

Article

Article

Article

Article

Article
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Tok, 2015 (10) Qualitative 130 Preservice To examine the preservice Metaphor Content Article

Teachers preschool teachers’ metaphors analysis
about  the concept  of
“creativity.
Ozkan, 2016 Mixed- 15 preschool To determine the creativity Semi- Descriptiv  Master’s Thesis
(11) Methods teachers levels of students in preschool structured e analysis

education institutions and interview
teachers’ views and practices form
about the development of

creativity and preschool
curriculum.

Step 4. Selecting and Carrying out Meta-synthesis Techniques for the Analysis and integration of Qualitative
Research Findings: This study employed a method that comparatively analyzes studies under investigation. This
approach is a combination of techniques outlined by Tong et al. (2008), Noblit and Hare (1988), and Campbell et
al. First, second- and third-order data formats are used to ensure that researchers read the articles repeatedly
to analyze and reinterpret the findings from research reports (Erwin et al., 2011). First-order data are direct
guotations in primary studies, second-order data are interpretive themes developed by researchers, and third-

order data are new and common themes produced from the synthesis of included studies.

Step 5. Synthesizing Research Findings: The most important step of meta-synthesis research is synthesizing the
qualitative data. In this context, the first and second-order data of the studies are presented in the findings

section.

Validity and Reliability Studies

To ensure validity and reliability in the study, the purpose of the study and research questions were stated clearly.
Besides, to ensure the validity of the findings, the data collection tools and criteria were presented. The number
of studies accessed as a result of the literature review concerning the study topic and the reasons for inclusion
and exclusion of studies in the review were presented (in the limitation section) in detail. The studies were
presented in tables and graphs for a better understanding of the readers. Analysis of data and formation of
common themes were explained in detail. In addition, as described by Miles and Huberman (1994), the
association between the findings in the existing literature and the theoretical framework was also taken into
consideration. In cases when more than one researchers work together to analyze the data, the percent of
reliability should be at least 70% (Yildirnm & Simsek, 2008). The interrater reliability was 0.83 [5/(5+1)] for the
theme of findings relating to the designated aims of existing studies on creativity in preschool education, 0.80
[4/(4+1)] for the theme of findings relating to study groups of studies, 0.83 [5/(5+1)] for the theme of data
collection tools of studies, and 0.86 [13/(13+2)] for the theme of the results of studies. The mean interrater
reliability was 0.83 for all themes. The research process was carried out with the corroboration and consensus
between the researcher and an expert in curriculum and instruction. For the cases where no consensus could be

reached, it was agreed with the experts again.
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Due to the nature of the study, the literature was searched and the ethics committee approval was not obtained

since there was no practice on humans. However, all ethical rules were followed in the research.

FINDINGS

Primarily, studies on creativity in preschool education were analyzed according to their aims. As a result of the
analysis, six sub-themes emerged. These themes comprised “metaphors related to the concept of creativity” (A3,
A10), “views on creative activities and practices” (A4, A8, A11), “the effect of Montessori approach on creativity”
(A5, A9), parental influence on creativity” (A6), “creativity in preschool education” (A2), and “views on the
concept of creativity” (A1, A7). Most studies were conducted to determine opinions about creative activities and
practices followed by studies conducted to determine metaphors and opinions about the concept of creativity.
However, the least targeted goals were to examine the parental influence on creativity and how creativity is

addressed in preschool education.

Secondly, an analysis was carried out on which sample groups were preferred in studies on creativity in preschool
education. As a result, five themes were determined. These themes comprised “preservice preschool teachers”
(A1, A3, A5, A8, A10), “preschool teachers” (A1, A4, A7, Al11), “parents” (A6), “preschool students” (A9), and
“textbooks of preschool curriculum” (A2). Most of these studies preferred preservice preschool teachers as
sample groups. The sample group of preservice preschool teachers is followed by the sample group of preschool
teachers. The least preferred sample group were parents with preschool children, preschool students, and the

textbooks of preschool curriculums.

As the third, the methods employed in studies in the field of creativity in preschool education were analyzed. As
a result of this analysis, it was found that “qualitative”, “mixed”, “case study”, “phenomenology”, and “other”
methods were preferred. The most preferred method in the studies was the qualitative method (A1, A2, A9,
A10). The qualitative method was by mixed-methods (A3, A5, Al11), case study, and phenomenology methods,

respectively.

Fourthly, data collection tools used in studies on creativity in preschool education were analyzed. As a result, it
was found that data collections such as focus group interviews, document analyses, metaphors, open-ended
interview forms, semi-structured interviews, and observations were used in the studies. The most commonly
used data collection tool in the studies was the semi-structured interview form utilized in four studies (A5, A6,
A7, A11). Open-ended interview form and metaphor were used in two studies each, while focus group interview,

document analysis, and observation were used in one study each.

Finally, to answer the fifth research question of the study (i.e., what are the resultant findings of studies on
creativity in preschool education?), the results of existing studies on creativity in preschool education were

analyzed. The themes and sub-themes created as a result of the analysis are shown in Table 3.
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Table 3. Findings Regarding the Results of the Studies

Theme Sub-Theme Sample Studies Frequency
Definitions of Creativity Parents A6 1
Teachers Al, A A1l 3
Preservice Teachers A, A10 2
Creativity in Early Childhood Period Importance Al, A7, A1l 3
Factors Affecting Creativity Improving Factors A6, A, A8, A11 4
Preventing Factors Al, A7, A8, A1l 4
Curriculum Impact on Creativity Preschool Curriculum A2, A11 2
Activities in Creativity STEM A5 1
Montessori A9 1
Other A4, A6, A8 3

As seen in Table 3, the parent, preservice teacher, and teacher sub-themes were created under the theme of
“definitions of creativity”, the importance sub-theme under the “creativity in early childhood period”, the
improving and preventing factors sub-themes under the “factors affecting creativity”, the preschool curriculum
sub-theme under the “curriculum impact on creativity”, and the STEM, Montessori, and other sub-themes under

the “activities in creativity”.

The first, second, and third-order constructs were used to analyze and reinterpret the studies. First-order
constructs consist of direct feedback from participants based on their own experiences and comments. Second-
order constructs are the interpretations of the authors of original studies. However, the third-order construct is
the synthesis stage. The researchers add their own comments to the research by examining and synthesizing the
first and second-order constructs (Erwin, Brotherson, & Summers, 2011; Vassilev, Rogers, Kennedy, &

Koetsenruijter, 2014).

The Definition of Creativity

The theme, definition of creativity, includes parents, teachers, and preservice teachers themes. Here, the
parents, teachers, and preservice teachers’ definitions of creativity are reported. Some parents defined creativity
as “something that never existed or nobody has ever done” (A6); “When one says creativity, | think of producing,
that is, to create something, to look from different perspectives” (A6). Preservice teachers defined it as “Creativity
is like an owl because it may not show up to everyone” (A3); “Creativity is like music because it is everybody’s
different tune” (A10) However, teachers defined it as “thinking outside the box” (A1) and “being able to capture
the original” (A11). The authors of studies in which the first-order constructs were formed based on the
participants’ views created the second-order constructs by interpreting them as “Most often, students defined
it as creating unusual original products” (A10); “The definitions made by teachers overlaps with the literature, as

they point out to the originality dimension of creativity” (A1),
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Creativity in Early Childhood Period

Perspectives on creativity in the early childhood education period were determined by placing the importance
sub-theme under the theme of creativity in early childhood period. The participants expressed their opinions as
in the following: “Since I value supporting children’s creativity in the classroom environment, | support the children
to create original products without giving them a special framework in activities.” (A1); Early childhood is a period
of rapid development. Therefore, supporting a child’s ability such as creativity in this period is important for the
child to gain a broad horizon and to produce brilliant ideas in the future.” (A7); “The preschool period can be
accepted as a period in which the creativity of the child is noticed and started to be developed.” (A11). Moreover,
the authors of studies, in which the primary constructs were formed, created the second-order constructs by
interpreting them as, “All teachers who participated in the study explained that creativity is important in early
childhood, they valued creativity, and they were aware of it.” (A1); “When teachers’ views on the importance of
creativity in early childhood are examined, they all emphasize that creativity is an important concept.” (A7);
“Most participants were of opinions that preschool education supports the child’s creativity by having it

improved.” (A11).

Factors Affecting Creativity

Factors that improve and prevent creativity were determined by placing the improving and preventing sub-
themes under the theme of factors affecting creativity. Under the theme of improving factors, the participants
expressed their opinions as follows, “...we paint for him. Besides, he likes finger paints or so at home. Or the last
time, when | was whitewashing at home, | gave him the brush. The boy even went for the pillars.” (A6); “Choosing
unique activities, using additional materials in the process, asking open-ended questions, and doing activities that
reflect imagination are practices that support creativity. | think it is important for children to work by using various
materials in unstructured art activities to support creativity. Creating artworks through which children can
produce original products out of various materials is an important activity that supports creativity.” (A7). The
authors of the studies in which the primary constructs were formed created the second-order constructs by
interpreting the participants’ views as in the following: “Parents performed various activities to improve their
children’s creativity. These included artistic activities, scientific activities, technological activities, and games.”
(AB); “According to the opinions of the preservice teachers, what needs to be done to develop creativity in the
classroom is to create free learning environments, to encourage students to think differently, to welcome

different ideas and to enable active participation” (A8).

Under the theme of preventing factors, the participants expressed their opinions as follows, “What should be
exhibited are the children’s creative products. However, school administrators demand teachers to create creative
products themselves instead to present beautiful products to the parents.” (Al); “Applying pressure and
restrictions on children hinders their creativity. Besides, expecting the same thing from every child or unwelcoming

different ideas are other factors that hinder creativity.” (A7);”Painting pictures in the form of stencils, for example,
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is an activity in which students cannot include anything from themselves. If the students are under pressure they
will perceive the activity as tasks and intend to complete it as soon as possible without including anything from
themselves.” (A8). Further, the authors of studies in which the primary constructs were formed created second-
order constructs by interpreting the participants’ views as in the following: “Participants mostly emphasized the
school administrators, parents, and teachers’ negative effects as obstacles to creativity in early childhood
education”. (A1); “When the responses of all parents were examined, it was found that factors hindering creativity
were the low level of knowledge of families in this regard, the inability of providing appropriate environmental
conditions for the child, repressive behavior and stereotypical, demonstrating restrictive behaviors, and ignoring
individual differences.” (A7); “According to views of preservice teachers, classroom-related factors hindering
creativity are the guiding/intrusive teacher attitudes, restricted activities/environments, not encouraging
creativity, judgmental teacher attitudes, strict rules, teacher-centered education systems, rote learning education

systems, and prejudices” (A8).

Curriculum Impact on Creativity

A sub-theme named preservice curriculum was created under the theme of Curriculum Impact on Creativity.
Concerning the preschool curriculum, the participants expressed their perspectives as in the following: “They
might have increased the child’s creativity because of giving him a central role and planning the activities per his
wishes.” (A11); “In the old plan, children were more teacher-centered. Teachers put everything in front of them;
they were cutting and gluing them. However, this curriculum is more flexible and student-centered” (A11). As
such, the authors of the studies in which the primary constructs were formed created second-order constructs
by interpreting the participants’ views as in the following: “Participants stated that the curriculum had a positive
impact on creativity in terms of being flexible, leaving the teacher and student alone during the day, organizing
activities considering the interests and needs of children, and being a child-centered curriculum, prompting
children to think by [asking] various open-ended questions during the day. (A11); “The indication of creativity
being in the forefront is one of the main features of the curriculum that shows the significance given to this

concept. In every development area and every activity, teachers should move in this direction” (A2).

Activities in Creativity

The STEM, Montessori, and Other sub-themes were created under the theme of Activities in Creativity.
Participants expressed their opinions as “They used to have children to draw pictures as they desired. Allowed
them to use whatever color they wanted to use in activities” (A8). The authors of studies, in which the primary
constructs were formed, created second-order constructs by interpreting the participants’ views as in the
following: “The study concluded that the Montessori Education Approach positively affects the development of
creativity of preschool children.” (A9); “Preservice teachers, who reported that activities that improve creativity
were included, stated that most of the activities applied were drawing/painting. This activity was followed by

making shapes with play dough, drama activities, and completing stories, respectively” (A8).
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CONCLUSION and DISCUSSION

The purpose of this study is to examine the qualitative studies conducted in the field of creativity in preschool
education using a meta-synthesis method and to reveal inclinations concerning creativity in preschool education.
An examination of studies relating to this topic revealed that the majority of studies were conducted to
determine perspectives on creative activities and practices in the preschool education period. However, the
number of studies investigating parental influence on creativity and creativity in preschool education was limited.
Generally, the participants of most studies consisted of preschool teachers and teacher candidates, whereas
parents, preschool students, and program textbooks were not often included in the sample group. The selection
of sample groups from preschool teachers and teacher candidates might be because they are easily accessible,
data collection from these sample groups is relatively easier, and the observation of activity results is quicker. As
such, the fact that preschool students were among the least preferred sample groups might be attributed to
difficulties encountered when collecting data from this sample group due to their age ranges and examining the
results accordingly. Moreover, an investigation of data collection tools also found that semi-structured interview

forms were often used in research in the field of creativity during preschool education.

The results of studies were examined and discussed under the themes of definitions of creativity, the significance
of creativity in early childhood period, factors improving and preventing creativity, activities in creativity, and
creativity in early childhood curriculum. The participants’ definition of creativity centered on “creating original
products” (Alkus & Olgan, 2014; Pekdogan, Kanak, 2015; Tok, 2015; Karlidag, 2018; Ozer, Polat, 2019). The
originality dimension is that when an individual produces unique and unusual ideas and products (Fisher, 1995).
The definitions that participants had, such as creating original products and being able to capture the original,
indicated that they approach creativity with the dimension of originality. Meanwhile, it was concluded that
participants were aware of the importance of creativity in early childhood education and underlined the
importance of creativity in early childhood education (Alkus & Olgan, 2014; Karlidag, 2018; Ozkan, 2016).
Nowadays, the frequent discussion of the concept of creativity in visual and print media, in-service teacher
training, schools, and many other areas has generated awareness and interest in the concept of creativity in
society and has turned it into a popular concept. This, in turn, may have made participants aware of the
importance of creativity in early childhood education. Gardner (1982) noted that children have a high level of
creativity in early childhood period. Any support given during this period to develop children’s creativity is of
great significance. Therefore, one could argue that creativity has an important place in early childhood education.
However, the study concluded that in order to develop creativity in preschool period, one should organize
cultural, social, artistic, scientific, and technological activities and also include games. Creating free learning
environments and encouraging students to think differently was effective in developing creativity. The study also
found that natural materials such as leaves and cones, waste materials such as threads, beads, and plastic bottles,
materials such as Lego and wooden blocks used in construction games, and art materials such as play dough,
sand, ceramics, and various paints were materials that supported and developed children’s creativity (Ozkan,

2016; Ektem, 2017; Karlidag, 2018; Ozer & Polat, 2019). Philip (2017) and Udamtamanupab (2020) also stated in
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their studies that activities, games, and practices with materials that support creativity are factors that improve
creativity. Gameplays, classroom activities enacted with the active participation of children, and the materials
used enable children to express themselves easily and take courage, reveal their creativity with the influence of
their imagination, interpret situations and events, and recreate events. In addition to these factors that improve
creativity, there are also factors that prevent it. Studies examined in this study concluded that factors hindering
creativity included the negative influence of school administrators, parents, and teachers, low level of knowledge
in families, inability to provide appropriate environmental conditions to the child, repressive behaviors and
stereotyping, exhibiting restrictive behaviors, and disregarding individual differences (Alkus & Olgan, 2014;
Ozkan, 2016 Ektem, 2017; Karlidag, 2018). Aslan and Cansever (2009) also concluded that the low of knowledge
in families regarding the importance of creativity and the attitudes of school administrators are factors that
hinder creativity. Herrmann (2003) also stated that children have innate creative qualities, but when they accept
the repressive rules of their families and start receiving education, they begin to lose their creative abilities. In
the results addressed under the theme of “the impact of 2012 preschool curriculum on creativity”, it was
concluded that the specification of creativity as a top priority is one of the main features of the curriculum that
shows the significance given to this concept and the flexibility of the curriculum, enactment of activities in line
with the interests and needs of children and being a child-centered curriculum, and prompting children to think
using various open-ended questions during the day have a positive effect on creativity (Karahan,2016; Ozkan,

2016).

RECOMMENDATIONS

In line with the findings obtained from the research; Informative seminars about creativity should be organized
for families with children in pre-school education period, thus raising awareness for parents. At the same time,
an in-service training called "activities that develop creativity in children" should be organized for preschool
teachers, to increase the number of activity options that help them to develop creativity that they can use in
their lessons. In addition, children should be trained in high-level thinking skills starting from the preschool
period, so that they can produce solutions to complex problems they will encounter in the future and thus
develop their creativity. Especially practices such as Montessori and STEM should be given more space. Since this
study is limited to creativity in pre-school education, meta-synthesis studies about creativity should be done in

different education levels.
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TURKIYE’DE OKUL ONCESI EGITIMDE YARATICILIK ALANINDA YAPILAN
ARASTIRMALAR: BiR META-SENTEZ CALISMASI

0z

Her birey yaraticilik potansiyeline sahiptir. Onemli olan bu potansiyelin ortaya ¢ikabilmesidir. Bu
da bireylerin yaraticiliklarinin desteklenerek onlara vyaraticiliklarini gelistirebilecek firsatlar
sunulmasi ve ortamlar olusturulmasi ile mimkiindir. Cocukluk, saflik ve hayal giicliniin sinirsiz
oldugu bir donemdir. Bu donem yaraticiigin gelismesinde en 6nemli siiregtir. Cocuk biliytdiikce
tecribesi artar ve kazandigi tecriibeler yaraticilik ile ilgili oldugu takdirde yaraticihg gelisecektir.
Bu nedenle en 6nemli donem ¢ocugun dogdugu andan ilkégretim c¢agina kadar olan sireci
kapsayan okul 6ncesi donemidir. Bundan dolayi okul dncesi egitimde yaraticilik ile ilgili yaraticiligi
destekleyen galismalar yapilmasi olduk¢a 6nem tasimaktadir. Bu ¢alismanin amaci da Tiirkiye’de
yuruttlmus okul oncesi egitimde yaraticilik ile ilgili tezler, makaleler ve bildirilerin meta-sentez
yontemi kullanilarak incelenmesi ve okul dncesi egitimde yaraticilik konusunda nasil bir egilimin
oldugunun ortaya konulmasidir. Bunun yaninda arastirmanin diger bir amaci da okul dncesi
egitimde yaraticilik c¢alismalarina agirlik verilmesinin kisilerin ve toplumlarin gelisimlerini ve
ilerlemelerini destekleme yoninde dnemli bir adim oldugu konusunda farkindalk yaratmasidir.
Boylece arastirmanin hem literatiire hem de okul dncesi egitimde 6gretmenlere yaraticilikla ilgili
yapilacak calismalar ile ilgili destek olacagl duslinilmektedir. Calisma metasentez yontemi
kullanilarak gergeklestirilmistir. Meta-sentez icin Turkiye’de okul dncesi egitimi alaninda yapilmis
calismalara yoénelik nitel veriler saglayan 11 calisma secilmistir. Sadece nicel veri saglayan
calismalar ve Tiirkgce olmayan calismalar harig tutulmustur. Meta-sentezde kullanilan ¢alismalarin
ozellikleri yazara, arastirmanin yéntemine, veri toplama araglarina, 6rneklem grubuna, veri
analizine, calisma tilriine gore ayristirlmistir. Arastirmalarin sonuglari incelenerek, yaraticilik
tanimlari, erken ¢ocukluk déneminde yaraticiligin 6nemi, yaraticihigl gelistiren ve engelleyen
etmenler, vyaraticilikta etkinlikler, okul ©Oncesi egitim programlarinda yaraticilk temalar
olusturulmus ve sonuglar bu temalar altinda degerlendirilmistir.

Anahtar Kelimeler: Okul 6ncesi egitimi, yaraticilik, egitim, meta-sentez, erken gocukluk
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GiRiS

Diinyada teknolojinin gelismesi ve bilginin surekli yenilenmesi, bireyleri bilgilerini stirekli glincellemeleri zorunda
birakan ve bunun igin de sorgulama, arastirma, yorumlama becerilerine sahip olmalari gereken hizli bir siirece
dahil etmistir. Bu slrecte, arastirmaci, sorgulayici, yaratici, elestirel bakis agisina sahip olan ve 6grendiklerini
sentezleyebilen bireylerden olusan toplumlar her zaman bir adim 6ne geg¢mektedirler. Toplumlarin boyle
bireylere sahip olabilmesinin yolu da onlara verdikleri egitimden gegcmektedir. Bu egitim siirecinin yaraticilig

gelistiren bir slire¢ olmasi da beklenmektedir.

Yaraticilik, kabugunun disina ¢ikma, ana yoldan ayrilma, alisilmis distince kaliplarindan kurtulma ve Uretici
distince zincirlerini kullanma, bosluklar, rahatsiz edici ya da eksik 6geleri algilayip bunlar hakkinda ¢oziimler
gelistirme, hipotezler kurma, bunlari deneme, gerektiginde degistirme gibi 6zelliklere sahiptir (Adigiizel, 2012).
GUnUmuzan bilgi Gretme ¢agl oldugu diisiintldigiinde, yaraticilik bu donem icinde bulunmasi gereken énemli bir
kavramdir. Bu agidan bakildiginda, olay durum ya da nesnelere ¢ok yénli bakmak, cok segenekli ¢oziim yollar
bulmak olduk¢a 6nemli gérilmektedir (Yenilmez & Yolcu, 2007). Her birey yaraticilik potansiyeline sahip olarak
dogar. Bu nedenle yaraticilik gelistirilebilir ve yasam boyu arttirilabilir bir 6zellik olarak karsimiza ¢ikar (Gale,
2005; Routledge, Gute, Gute, Nakamura ve Csikszentmihalyi; 2014). Cocukluk déneminde hayal giicli, merak ve
yaraticilik en Ust diizeydedir. Cocuklar dogal bir sekilde oynar, sarki soyler, dans eder, cizer, hikayeler anlatir ve
bilmeceler uydururlar. Bunlari yaptiklarinin yaraticiik oldugunu bilmeden yaratici bir sekilde kendilig§inden
yaparlar (Glaveanu, 2011). Okul 6ncesi donem, cocugun dogdugu andan ilkogretim cagina kadar olan dénemidir.
Okul 6ncesi yillari yaraticihigin altin ¢agi olarak tanimlanmaktadir (Gardner, 1982). Okul 6ncesi egitim, gocugun
benlik kavramini, kendini ifade etmesine firsat verecek ortamlar hazirlayarak 6z denetimini gelistirir ve kendine
glvenli bagimsiz bir kisilik kazanmasina yardimci olur, ¢cevre uyaricilari sunarak cocugun akil yiriitme yetenegini,
yaraticiligini ve hayal giiciiniin gelisimini destekler (Omeroglu, 1990; Yazar, 2007). Cocuklugun okul dncesi
yillarinda yapilan yaratici uygulamalarin, sonraki gelisim donemini olumlu yonde etkiledigi bilinmektedir (Alfonso-
Benlliure, Meléndez ve Garcia-Ballesteros, 2013). 2013-2014 egitim dgretim yili Okul Oncesi Egitim Programinda
da yaraticiigin gelistiriimesinin 6n planda olmasi gerektigi vurgulanmistir (MEB, 2013, s. 16). GUnimizde de

2013-2014 egitim 6gretim yil Okul Oncesi Egitim Programi uygulanmaktadir.

Diinya’da okul oncesi egitiminde yaraticilik ile ilgili yapilan nitel ¢alismalara bakildiginda; Alfonso-Benlliure,
Meléndez ve Garcia-Ballesteros (2013), okul 6ncesi dénemindeki ¢ocuklar icin yapilan yaraticiik programinin
degerlendirme ¢alismasini yaptiklari goriilmektedir. Yapilan bu ¢alisma sonucunda, uygulanan program sonrasi
yaraticilik 6zelliklerinin arttigi sonucuna varmislardir. Cheung ve Leung (2013) ‘te okul dncesi 6gretmenlerinin
yaraticl pedagoji inanclarini inceledikleri ¢calismalarinda, 6gretmenlere yaraticiligi 6gretim programlarina entegre
etmelerinde ve yaratici uygulamalar gelistirmelerinde destek verilmesi gerektigi ve pedagojik inanglarinin
politikay1 yonlendirici olabilecegi sonuglarina varmislardir. Bununla birlikte Ariffin ve Baki 2014 yilinda okul dncesi
cocuklarinin yaraticiliklarini arttirmak igin 6gretmen inanglari ve uygulamalarini inceledikleri ¢alismalarinda,

o6gretmen inanglarini sinif ortami, 6gretim yontemleri ve 6gretmen ozellikleri olarak kategorilere ayirmislardir.
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Yaraticilig arttirmak icin de uygulamalarin etkin bir sekilde yapilmasi gerektigini belirtmislerdir. Philip (2017)
yilinda yaptigl bir ¢alismasinda okul 6ncesi 6gretmenlerinin yaraticiigl nasil kavramsallastirdigini ve bunu
siniflarinda  nasil ortaya koyduklarini arastirmis ve Ogretmenlerin vyaraticlligi oyun, kesif olarak
kavramsallastirdiklari; siniflarinda da yaratici etkinlikler, oyunlar ve vyaraticilligi destekleyici materyallerle
uygulamalar yaptiklari sonucuna varmistir. Bunun yaninda Aljashaam (2017), Suudi Arabistan Krallig'ndaki okul
Ooncesi Ogretmenlerinin yaraticiiga bakis acilarini inceledigi arastirmasinda 6gretmenlerin yaraticihg
tanimlamalarinda zeki ve yetenekli, sanatsal, benzersiz olarak ti¢ ortak tema olustugunu ve 6gretmenlerin etkinlik
koseli sinif ortaminin okul 6ncesi 6grencilerinin yaraticiigl tzerinde olumlu gelismeler sagladigi goérusinde
olduklarini belirtmistir. 2020 yilinda Tayland’da Udomtamanupab, Bangkok'taki iki okul &ncesi okulunda
yaraticilik ve yaratici uygulamalarla ilgili yaptigi arastirma sonucunda, 6gretmenlerin yaraticiligl tanimlamak igin
yenilik, 6zglinlik, detaylandirma gibi genel yaraticilik terimlerine odaklandigini ancak uygulamalarda 6grenme

ortami ve sinif baglamini goz ardi ettiklerini belirtmistir.

Tirkiye'de ise okul dncesi egitiminde yaraticilik ile ilgili yapilan nitel ¢alismalara bakildiginda; Kilig (2013) okul
oncesi 6gretmenlerinin yaraticilik kavramina iliskin metaforik algilarini ortaya ¢ikarmayi amagladigi ¢alismasinda,
O0gretmenlerin yaraticihgl tanimlamada yeni Urin ortaya koyma, sorunlara farkh ¢éziim vyollari Gretme ve
kalplarin 6tesine gegme kavramlarini kullandiklari; metafor agisindan kavramsallastirmalarinda da en ¢ok
bagimsizlik, sinirlarin 6tesine ge¢me gibi kavramlari kullandiklari ve bunun yaraticilligin esneklik boyutunu
yansittigli; 6gretmenlerin yaraticihgl aciklarken birseyler Gretmenin énemini 6n plan gikardiklari sonucuna
varmistir. Alkus ve Olgan (2014), hizmet 6ncesi ve hizmet i¢i okul dncesi 6gretmenlerinin erken ¢ocukluk
egitiminde yaraticilik ile ilgili goruslerini belirlemek amaciyla ¢alisma yapmis ve 6gretmenlerin yaraticihgin
onindeki engelleri kaldirmak icin okul yoneticilerinin erken yasta cocuklarda yaraticiigin daha kolay
gelistirilebildigi bilincinin gelismesini saglamak, hizmet ici egitim kurslari ve seminerlerle hem 6gretmenlere hem
okul idarecilerine yaratici egitim programi becerileri kazandirmaya galismak, ebeveynleri bilinglendirmek, esnek
sinif ortami olusturmak gibi goérislere sahip olduklari sonucuna varmislardir. Kanak’in (2015), okul Oncesi
O0gretmen adaylarinin yaraticilik kavramina iliskin sahip olduklari zihinsel imgeleri metaforlar araciligiyla ortaya
cikarmak amaciyla yaptigi calismasinda olusturulan metaforlarin, “Hayvan”, “insan”, "Nesne”, “Doga”, “Eylem”,
“Soyut” ve “Somut" kategoriler seklinde oldugu ve bu kategoriler icerisinde en ¢ok doga kategorisi
metaforlastirildigi goriilmistiir. Ozer ve Polat (2019), ebeveynlerin okul &ncesi dénemdeki gocuklarinin
yaraticiliklarini gelistirmeye iliskin deneyimlerini inceledigi arastirmasinda, sosyoekonomik diizeyi yiksek olan
ebeveynlerin c¢ocuklarinin daha yaratici oldugu goriilmiis ancak disik sosyoekonomik diizeyde bulunan
ebeveynlerin eldeki imkanlari kullanarak g¢ocuklarinin yaraticiigini destekleme c¢abasinda olduklari, Ust
sosyoekonomik diizeyde bulunan ebeveynlerin ise bir seyleri Gretmek yerine hazir almaya daha meyilli olduklar
belirlenmistir. Ayrica 2020 yilinda Saban ve Ozcan’in okul dncesi dgretmenlerinin metaforlar araciligiyla
yaraticilik algilarini inceledikleri arastirmalarinda ¢ok az sayida 6gretmenin 6zglin metaforlar Urettikleri sonucuna

varilmistir.
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Literatlre bakildiginda Turkiye’de okul 6ncesi egitiminde yaraticilik alaninda yapilan galismalari inceleyen meta-
sentez c¢alismasi bulunmamistir. Bu nedenle, bu arastirmanin literatirdeki bu boslugu dolduracag
disinilmektedir. Bunun yaninda Universitelerden her yil mezun olan ylzbinlerce geng, isglici piyasasina adim
atmalariyla birlikte onlari kisitli is imkanlari karsilamakta ve mezun sayisi ile istihdam dogru orantili bir sekilde
ilerlememektedir (Vatansever ve Yalgin, 2018; Bora, Erdogan, Bora ve Ustiin; 2016). Ayni is icin tercih edilecek
kisi sayisi oldukca fazladir. Bu arz talep dengesini saglamada 6zgiin fikirler, orijinal bakis agilari, genis bir hayal
diinyasinin getirmis oldugu ayricalikh 6zelliklerin ayni ise basvuranlar arasinda tercih sebebi olmanin 6nini
acacagl ve bir adim 6ne tasiyacagi soylenebilir. Bireyler glinlimiiz diinyasinda gevresinden ayrismak igin farkl
bakis agilarina sahip olmali, kendi 6zglin fikirlerini ve bakis agilarini katmali, fark yaratmalidir. Bireysel olarak
girisilen 6zglin ve orijinal olma gabasi, kollektif olarak uygulama alani buldugunda katma degerli is ve is sahalar
yaratmanin altyapisini olusturacagi soylenebilir. Yaratici bireylerin yaratici toplumlari, yaratici toplumlarin da
refah diizeyi yliksek devletleri olusturmasi beklenen bir sonug olacaktir.Yaratici bireyler yetistirmede okul dncesi
doénemin, coguklarin sosyal, fiziksel ve ruhsal olarak gelismesinde olduk¢a 6nemli bir role sahip oldugu goz
oninde bulunduruldugunda; yapilan bu arastirmanin okul 6ncesi egitimde yaraticillik ¢alismalarina agirlik
verilmesinin, yaratici bireylerin gelismesine etki ederek, bireyin kisisel tatmini ve toplum refahini arttirmada
onemli bir girisim oldugu konusunda farkindalik yaratacagi ve yapilan ¢alismalarin genel bir degerlendirmesi

yapilarak alana katki getirmesi beklenmektedir.

Bu galismanin amaci, Turkiye’de Tiirk arastirmacilar tarafindan yuritiilmis okul dncesi egitimde yaraticilik ile ilgili
tezler, makaleler ve bildirilerin meta-sentez yontemi kullanilarak incelenmesi ve okul éncesi egitimde yaraticilik
konusunda nasil bir egilim oldugunu ortaya koymaktadir. Arastirma kapsaminda asagidaki sorulara yanit
aranmistir. Okul 6ncesi egitimde yaraticilik konusunda yapilan ¢alismalarin amaclari nelerdir? ; Okul oncesi
egitimde yaraticiik konusunda yapilan arastirmalarda hangi 6rneklem gruplari tercih edilmistir? (6grenci,
o6gretmen, veli kapsaminda); Okul oncesi egitimde yaraticilik konusunda yapilan arastirmalarda kullanilan
yontemler nelerdir? (betimsel, deneysel, tarama, karma, gézlem vs.); Okul 6ncesi egitimde yaraticilik konusunda
yapilan arastirmalarda kullanilan veri toplama araglari nelerdir?; Okul oncesi egitimde yaraticilik konusunda

yapilan arastirmalarda hangi sonuglar elde edilmistir?
YONTEM

Arastirma Modeli

Bu arastirmada, Tilrkiye’de okul 6ncesi egitiminde yaraticilik ile ilgili yapilan galismalarin nitel yéntemlerle analiz
edilmesi ve genel egilimin belirlenmesi amaglandigindan meta-sentez yontemi kullaniimistir. Meta-sentez
arastirmalari, belirli bir alanda yapilan ¢alismalarin nitel bulgularinin; yorumlanmasini, degerlendirilmesini,
benzer ve farkli yonlerinin ortaya konulmasini ve yeni ¢ikarimlar yapilmasini amaclayan ¢alismalardir (Walsh ve
Downe, 2005; Polat ve Ay, 2016). Meta-sentez c¢alismalari, nitel arastirmalarin toplanmasi ve analizine, bu
arastirmalarin bulgularina odaklanmaya ve bu bulgulari sentezlemek icin nitel ydontemlerin kullanilmasina yonelik

sistematik bir yaklasim gerektirir (Sandelowski ve Barroso, 2003). Arastirma, givenirligin arttiriimasi igin
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ENTREQ’ya gore diizenlenmistir. ENTREQ, nitel ¢alismalarin sentezinin agik ve detayl bir sekilde sunulmasi igin
gelistirilmistir (Tong ve digerleri., 2012). Erwin ve digerleri (2011) nitel meta-sentez arastirma sirecini alti adimda

Ozetlemistir. Nitel meta-sentez arastirma stirecinin alti adimi:

Adim 1. Ag¢ik Bir Arastirma Problemi: Meta-sentez arastirmasinda, arastirma problemini agikga belirtmek
onemlidir. Arastirma problemini olusturmak igin literatlire bakildiginda da, Tirkiye’de okul 6ncesi egitimde
yaraticilik alaninda yapilan ¢alismalari inceleyen meta-sentez galismasi bulunamamistir. Tark Milli Egitiminin
genel amaglari arasinda “Tlrk milletini cagdas uygarligin yaratici bir ortagi yapmaktir” ve “insan haklarina saygili,
kisilik ve tesebbiise deger veren ve topluma karsi sorumluluk duyan; yapici, yaratici ve verimli kisiler olarak
yetistirmek” amaglari yer almakta olup, yaraticihgin Tirk Milli Egitiminin genel amaglari arasinda yer aldigi
goriilmektedir (1739 sayih Milli Egitim Temel Kanunu). Okul Oncesi Egitim Programinin ilkeleri arasinda da
“Cocuklarin hayal glgleri, yaratici ve elestirel disiinme becerileri, iletisim kurma ve duygularini anlatabilme
davraniglari gelistirilmelidir.” ilkesi bulunmakta ve vyaraticlliga ve vyaratici goguklar yetistirmeye vurgu
yapilmaktadir (MEB, 2013, s.11). Yaraticiliga, hem Tirk Milli Egitiminin genel amaclari arasinda hem de Okul
Oncesi Egitim Programinin ilkeleri arasinda yer verilmesi, yaraticiigin devlet otoritesi tarafindan da egitim
politikasi olarak kabul gérdigiini ve egitimin bir pargasi oldugunu isaret etmektedir. Bu ¢alismanin da okul 6ncesi
egitimde yaratici cocuk yetistirme konusunda yapilmasi gerekenler, yapilmamasi gerekenler, etkinlikler, uzman

gorisleri gibi bircok alanda genis bir bakis acisi kazandirma da isik tutacagina inanilmaktadir.

Veri Toplama Siireci

Adim 2. Literatiiriin Kapsaml Bir Aragtirmasinin Yapilmasi: ilgili nitel arastirma raporlarini belirlemek icin
asagidaki veritabanlarinda bir arastirma gerceklestirilmistir: “google akademik”, “sobiaad”, “ulakbilim”,
“researchgate”, “proquest”. Ayrica bu arastirma icin “Turkiye’de okul dncesi egitimi”, “ana okulu”, “anasinifi”,
“okul 6ncesi egitimi +¢alismalar”, “preschool education in Turkey” anahtar kelimeleri kullanilarak tarama

yaptmistir.

Adim 3. Dahil Edilecek Calismalarin Kararlastirilmasi: Bu meta-sentez ¢alismasi i¢in dahil etme ve hari¢ tutma

kriterleri (Tablo 1'de gosterildigi gibi) uygulanmistir.

Tablo1. Calismalarin icerme ve Hari¢c Tutma Kriterleri

Calismalarin Dahil Edilme Kriterleri Caligmalarin Harig Tutulma Kriterleri

a) Nitel yontem veya karma yontem tabanli arastirma a) Yalnizca nicel veri saglayan arastirmalar.
b) Katilimcilarin dogrudan ifadelerini igeren arastirmalar ve Literatir  b) Tiirkge olmayan

taramasi seklinde aragtirmalar

c) Okul 6ncesi egitiminde yaraticilik ile ilgili calismalar

d) Tam metin makale, tam metin tez

Turkiye’de okul 6ncesi egitimi alaninda yapilmis ¢alismalara yonelik nitel veriler saglayan ¢alismalar meta-sentez

icin secilmistir. Sadece nicel veri saglayan ¢alismalar ve Tiirkce olmayan ¢alismalar hari¢ tutulmustur.
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Veri Analizi

Meta-sentezde kullanilan ¢galismalarin 6zellikleri (N=11) yazara, arastirmanin yéntemine, veri toplama araglarina,
orneklem grubuna, veri analizine, calisma tlrlne gore ayrnistirlmistir. Meta-sentezde (N=11) kullanilan

¢alismalarin 6zellikleri Tablo 2'de gdsterilmistir.

Yazar / Yil

Alkus ve
Olgan, 2014

(1)

Karahan,
2016 (2)

Pekdogan,
Kanak, 2015
(3)

Cetingoz,
2012 (4)

Cakir, Yalgin
& Yalgin, 2019
(5)

Ozer,
2019 (6)

Polat,

Karlhdag,
2018 (7)

Ektem, 2017
(8)

Yontem

Nitel

Nitel

Karma
yéntem

Durum
calismasi

Karma
Yéontem

Olgu bilim

Olgu Bilim

Betimleyici
durum
calismasi

Tablo 2. Arastirmalarin Ozellikleri

Orneklem grubu

10 6gretmen
adayi, 11
6gretmen (21
kisi)

MEB"in 2012
Okul Oncesi
Egitim Program
kitaplari ve
konuyla ilgili
yapilan  bilimsel
calismalardir.

Okul oncesi
oégretmenligi

égrencileri (53
kisi)

dért ana sinifi
6gretmeni
50 6gretmen

adayi

6 ebeveyn

6 okul
6gretmeni

oncesi

46 okul o6ncesi
6gretmen adayi

Amag¢

Hizmet 6ncesi ve hizmet ici
okul éncesi 6gretmenlerinin
erken c¢ocukluk egitiminde
yaraticilik ile ilgili gériislerini
belirlemek

2012 Okul Oncesi Egitim
Programinda  yaraticiligin
nasil ele alindigini belirlemek

Okul  éncesi
adaylarinin
kavramina

égretmen
yaraticilik
iliskin  sahip
olduklari  zihinsel imgeleri
metaforlar araciligryla
ortaya ¢ikarmaktir

anasinifi  6gretmenlerinin
yaratici etkinlikler planlama
hakkindaki gortis ve
degerlendirmelerini
belirlemek

Montessori yaklasimi
temelliSTEMetkinliklerinin
okul  éncesi  dgretmen
adaylarinin;
yaraticilikbecerilerinin
gelisimleri tizerinde
biretkisinin olup olmadigini
tespit etmek

Ebeveynlerin  okul éncesi
dénemdeki cocuklarinin
yaraticiliklarini - gelistirmeye
iliskin deneyimlerini ortaya
koymaktir

égretmenlerin yaraticilik
kavramina iliskin gérislerini
belirlemek

okul  éncesi  6gretmen
adaylarinin uygulama
okullarindakigézlemlerine

gore, yaraticiligi
gelistirmeye yénelik ne tiir

Veri
toplama
araglari

Odak grup
gorismesi

Dékiiman
incelemesi

Metafor

Acik uglu
gérisme
formu

Yari
yapilandiril
mis miilakat
formu

Yari
yapilandiril
mis
gorisme

Yari
yapilandiril
mis
gorisme
formu

Acik uglu
Goérisme
formu

Veri
analizi

icerik

analizi

Betimsel
analiz

icerik
analizi

icerik
Analizi

icerik

analizi

icerik

analizi

Betimsel
analiz

Betimsel
analiz

Calisma tiirii

Makale

Yiiksek
tezi

Makale

Makale

Makale

Makale

Makale

Makale

lisans

1306



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

etkinlikler  yapildigini,  bu
etkinlikleri  yeterli  bulup-
bulmadiklarini, yaraticiligi ve
yaratici diisiinmeyi gelistiren
ve engelleyen etmenleri
belirlemek ve bu konudaki
Onerilerini almak

Noyat, nitel 80 anasinifi  Gérsel Sanatlar Egitiminde Gézlem Betimsel Makale
Karahan, arastirma 6grencisi Montessori Egitimi ~ formu analiz

Alakus, 2019 Yaklasiminin, Okul Oncesi

(9) Cocuklarinin Yaraticilik

Gelisimlerine  Etkisi  var
midir?  Sorusuna  yanit

aramak

Tok,2015 (10)  Nitel 130 ogretmen okul oncesi  ogretmen Metaphor icerik Makale
adayi adaylarinin “yaraticilik” analizi

kavramina iliskin

metaforlarinin

incelenmesidir
Ozkan, 2016 Karma 15 okul éncesi okul oncesi egitim  Yari Betimsel Yiiksek
(11) égretmeni kurumlarindaki G6grencilerin — yapilandiril analiz tezi

yaraticilik  diizeyleri  ile  mis
6gretmenlerin yaraticilik  gériisme
gelisimine ve okul éncesi formu
egitim programina yénelik

gériisleri ve uygulamalarini
belirlemek

Adim 4. Nitel Arastirma Bulgularini Entegre Etmek ve Analiz Etmek icin Metasentez Tekniklerinin Secimi ve
Yiiriitiilmesi: Bu arastirmada, incelenen galismalari karsilastirmali olarak analiz eden bir yontem kullaniimistir.
Kullanilan bu yaklasim Tong ve digerleri. (2008), Noblit ve Hare (1988) ve Campbell ve digerleri tarafindan
belirtilen tekniklerin bilesimidir. Arastirmacilarin makaleleri defalarca okudugundan emin olmak, arastirma
raporlarindan elde edilen bulgulari analiz etmek ve yeniden yorumlamak igin birinci, ikinci ve liglincli dereceden
veri formatlari kullaniimaktadir (Erwin ve digerleri 2011). Birinci dereceden veriler, birincil ¢alismalardaki
dogrudan alintilar, ikinci dereceden olanlar arastirmacilar tarafindan gelistirilen yorumlayici temalardir ve Uglinci

dereceden veriler, dahil edilen ¢alismalarin sentezinden tiretilen yeni ve ortak temalardir.

Adim 5. Bulgularin Calismalarda Sentezlenmesi: Meta-sentez arastirmasinin en 6nemli adimi, nitel verilerin

sentezidir. Bu baglamda ¢alismalarin birinci ve ikinci dereceden verileri bulgular bélimiinde sunulmaktadir.

Gegerlik ve Giivenirlik Calismalari

Arastirmada gegerlilik ve glivenirliligi saglamak i¢in calismanin amaci ve arastirma sorulari acik bir sekilde ifade
edilmistir. Bulgularin gecerliligini saglamak icin veri toplama metodu ve olgltler sekilde aktarilmistir. Alan
yazinlarinin incelenmesi sonucunda konuyla ilgili elde edilen ¢alismalarin sayisi ve galismaya dahil edilen ve
edilmeyenlerin aciklanmasi (sinirlliklarda) detayh bir sekilde sunulmustur. Calismalarin okuyucu tarafindan daha
kolay anlasiimasi icin tablolar ve grafikler halinde sunulmustur. Verilerin ¢éziimlemesi ve ortak temalarin

olusturulmasi ayrintil bir sekilde agiklanmistir. Bunlarin yani sira, Miles ve Huberman (1994) tarafindan

lisans
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aciklandigi gibi, bulgularin mevcut alanyazin ve kavramsal gergeve ile iligkisi de dikkate alinmigtir. Veri analizinde
birden fazla arastirmacinin bir arada ¢alistigi durumlarda en az %70 diizeyinde bir giivenirlik yiizdesine ulasmak
gerekmektedir (Yildirim ve Simsek, 2008). Kodlayicilar arasi glivenirlik; okul 6ncesi egitimde yaraticilik konusunda
yapilan galismalarda hedeflenen amaglara yonelik bulgular temasi igin .83 [5/(5+1)]; galismalarin 6rneklem
gruplarina yonelik bulgular temasi igin .80 [4/(4+1)]; galismalarin veri toplama araglarina yonelik bulgulari temasi
icin .83 [5/(5+1)]; calismalarin sonuglarina yonelik bulgular temasiicin .86 [13/(13+2)] olarak hesaplanmistir. Tim
temalar igin ayri ayri hesaplanan kodlayicilar arasi glivenirlik degerlerinin ortalamasi .83’tiir. Arastirma siireci,
arastirmaci ve Egitim Programlari ve Ogretimi alaninda égretim (yesi olan bir uzman arasindaki teyit ve goériis

birligi ile yGrattlmastir.

Arastirmada calismanin dogasi geregi literatiir taramasi yapildigi ve insanlar iizerinde bir uygulama yapilmadig

icin etik kurul onayr alinmamistir. Ancak arastirmada tiim etik kurallara uyulmustur.

BULGULAR

Arastirmada oncelikli olarak, okul dncesi egitimde yaraticilik ile ilgili yapilan ¢alismalar, hedeflenen amaglara gore
analiz edilmistir. Analiz sonucunda 6 alt tema ortaya ¢ikmistir. Bunlar, “yaraticilik kavramina iliskin metaforlar”
(A3, A10), “yaraticilik etkinlikleri ve uygulamalari ile ilgili goriisler” (A4, A8, All), “Montessori yaklasiminin
yaraticiliga etkisi” (A5, A9) “yaraticilikta ebeveyn etkisi” (A6), “okul Oncesi programinda yaraticiik” (A2),
“yaraticihk kavramina yonelik gorisler” (A1, A7) temalaridir. Calismalar en ¢ok yaraticilk etkinlikleri ve
uygulamalari ile ilgili gorusleri belirlemek amaciyla yapilmistir. Yaraticihk kavramina iliskin metaforlar ve
yaraticilik kavramina iliskin gorisleri belirlemek amaglari da onlari takip etmektedir. En az hedeflenen amaglar
ise yaraticilikta ebeveyn etkisi ve okul dncesi programinda yaraticihgin nasil ele alindigini incelemek amaclari

olmustur.

ikinci olarak, okul &ncesi egitimde yaraticilik alaninda yapilan calismalarda hangi 6rneklem gruplarinin tercih
edildigine yonelik analiz yapilmistir. Analiz sonucunda 5 tema belirlenmistir. Bunlar “okul 6ncesi 6gretmen aday1”
(A1, A3, A5, A8, A10), “okul 6ncesi 6gretmeni” (A1, A4, A7, Al11), “ebeveyn” (A6), “okul dncesi 6grencileri” (A9),
“okul 6ncesi program kitaplar1” (A2) temalaridir. Yapilan ¢alismalarda en ¢ok okul 6ncesi 6gretmen adaylari
orneklem grubu olarak tercih edilmistir. Okul 6ncesi 6gretmen adaylari 6rneklem grubunu okul 6ncesi
ogretmenleri 6rneklem grubu takip etmektedir. En az tercih edilen 6rneklem gruplarinin ise okul dncesi egitim
doneminde ¢ocugu olan ebeveynler, okul 6ncesi 6grencileri ve okul 6ncesi egitim program kitaplari oldugu

gorilmektedir.

Uclinci olarak, okul 6ncesi egitimde yaraticilik alaninda yapilan calismalarda kullanilan ydntemler analiz
edilmistir. Bu analiz sonucunda “nitel”, “karma”, “durum calismasi”, “olgu bilim”, “diger” yontemlerin tercih
edildigi gorilmustir. Calismalarda en ¢ok tercih edilen yontem nitel yontem (A1, A2, A9, A10) olarak belirtilmistir.

Nitel yontemi sirasiyla karma yontem (A3, A5, A11), durum ve olgu bilim ¢alismasi yontemleri takip etmektedir.
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Doérdiinci olarak, okul 6ncesi egitimde yaraticilik alaninda yapilan ¢alismalarda kullanilan veri toplama araglari
analiz edilmistir. Bunun sonucunda galismalarda odak grup gorismesi, dékiiman inceleme, metafor, acik uclu

gorisme formu, yari yapilandirilmis gorisme, gézlem gibi veri toplama araglari kullanildigi gértlmastir.

Galismalarda en gok kullanilan veri toplama araci 4 arastirmada (A5, A6, A7, A11) kullanilan yari yapilandiriimis
gorusme formudur. Agik uglu gériisme formu ve metaforun ikiser ¢alismalarda; odak grup gériismesi, dokiiman

incelemesi, ve gozlemin birer ¢alismada kullanildig1 gorilmektedir.

Son olarak ise arastirmanin 5. Alt problem olan “Okul 6ncesi egitimde vyaraticilik konusunda yapilan
arastirmalarda hangi sonuglari elde edilmistir” sorusunu yanitlamak icin okul dncesi egitimde yaraticilik alaninda
yapilan arastirmalarin sonuglari analiz edilmistir. Analiz sonucunda olusturulan tema ve alt temalar Tablo 3'te

gosterilmistir.

Tablo 3.Calismalarin Sonuglarina Yonelik Bulgular

Tema Alt tema Ornek ¢calismalar Frekans

Yaraticihk Tanimlari Ebeveyn A6 1
Ogretmen Al, A A1l 3
Ogretmen Adaylar A, A10 2

Erken Cocukluk Déneminde Onem Al, A7, A1l 3

Yaraticilik

Yaraticiligi Etkileyen Etmenler Gelistiren A6, A A8, All 4
Engelleyen Al, A7, A8, A1l 4

Egitim Programlarinin Yaraticihda ~ Okul Oncesi Programi A2, A1l 2

Etkisi

Yaraticilikta Etkinlikler STEM A5 1
Montessori A9 1
Diger A4, A6, A8 3

Tablo 3'te gorildiaga gibi “yaraticilik tanimlari” temasinda ebeveyn, 6gretmen adayi ve 6gretmen alt temalari,
“erken gocukluk doneminde yaraticilik” temasinda 6nem alt temasi, “yaraticiligi etkileyen etmenler” temasinda
gelistiren ve engelleyen alt temalari, “egitim programlarinin yaraticiliga etkisi” temasinda okul 6ncesi programi

alt temasi, “yaraticilikta etkinlikler” temasinda ise STEM, Montessori, diger alt temalari olusturulmustur.

Calismalari analiz etmek ve yeniden yorumlamak igin birinci dereceden, ikinci dereceden ve Uglincli dereceden
yapilarin bigimi kullanilmistir. Birinci dereceden yapilar (first order); katihmcilarin kendi deneyimlerini ve
yorumlarini temel alarak dogrudan geribildirimlerinden olusmaktadir. ikinci derece yapilar (second order); 6zgiin
calismalarin yazarlari tarafindan yapilan yorumlardir. Ugiincii derece yapilar ise; sentez asamasidir. Arastirmayi
yapan kisi birinci derece ve ikinci dere yapilari inceleyerek ve sentezleyerek arastirmaya kendi yorumunu katar

(Erwin, Brotherson, Summers, 2011; Vassilev, Rogers, Kennedy, Koetsenruijter, 2014).
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Yaraticilik Tanimi

Yaraticilik tanimi temasinda ebeveyn, 6gretmen, 6gretmen adaylari temalarina yer verilmistir. Burada ebeveyn,
dgretmen ve dgretmen adaylarinin yaraticilik tanimlari belirtilmistir. Ebeveynlerden bazilari yaraticihgl “Onceden
olmayan, hi¢ kimsenin yapmadidi bir sey” (A6); “Yaraticilik deyince aklima tiretmek geliyor, yani olmayan bir seyi
ortaya koymak iiretmek, farkl agilardan bakmak geliyor” (A6) seklinde tanimlamiglardir. Ogretmen adaylari
“Yaraticilik baykus gibidir, ¢iinkii herkeste ortaya ¢ikmayabilir.” (A3); “Yaraticilik miizik gibidir. Ciinkii herkesin
farkli ezgisidir” (A10) seklinde tanimlamislardir. Ogretmenler ise “Kutunun disinda diisiinmek”. (A1); Orijinal olani
yakalayabilmektir” (A11) seklinde tanimlamislardir. Katilimcilarin gorisleriyle birincil yapilarin olustugu
calismalarin yazarlari da “Ogrenciler en ¢ok alisilmadik zgiin Griinler olusturma olarak tanimlamislardir”. (A10);
“Ogretmenlerin yaptiklari tanimlar yaraticihigin 6zgiinlitk boyutunu ifade ettiginden literatiirle értiismektedir”.

(A1) seklinde yorumlayarak ikincil derece yapilari olusturmuslardir.

Erken Cocukluk Déneminde Yaraticilik

Erken ¢ocukluk déoneminde yaraticilik temasinda énem alt temasina yer verilerek erken ¢ocukluk déoneminde
yaraticilik ile ilgili gorusler belirtilmistir. Katihmcilar; “Sinif ortaminda ¢ocuklarin yaraticiligini desteklemeye énem
verdigim icin, aktivitelerde c¢ocuklara herhangi bir ézel cerceve vermeden orijinal (riinler yaratmalarini
destekliyorum. (A1); Erken ¢ocukluk dénemi hizli bir gelisimin gériildiiGii dénemdir. Bu nedenle bu dénemde
cocugun yaraticilik gibi bir yetenedin desteklenmesi ¢cocugun genis bir ufka sahip olmasi ve ileride parlak fikirler
tretebilmesi agisindan 6nemlidir.”(A7); Okul éncesi dénem g¢ocugun yaraticiliginin hem fark edildigi hem de
gelistirilmeye baslandigi dénem olarak kabul edilebilir.” (A11) seklinde gorislerini belirtmiserdir. Katihmcilarin
gorisleriyle birincil yapilarin olustugu calismalarin yazarlari da “Arastirmaya katilan tim 6gretmenler erken
¢ocukluk doéneminde yaraticiligin 6nemli oldugunu, yaraticiliga deger verdiklerini ve farkinda olduklarini
aciklamislardir”’. (A1); “Ogretmenlerin erken cocukluk déneminde yaraticiigin dnemine ydnelik gorisleri
incelendiginde, hepsinin yaraticiligin énemli bir kavram olduguna dair vurgu yaptiklari gorilmektedir”. (A7);
“Katimcilardan buyuk bir kismi okul dncesi egitimin ¢ocugun yaraticiigini gelistirerek destekledigi seklinde

goruslerini belirtmislerdir”. (A11) seklinde yorumlayarak ikincil derece yapilari olusturmuslardir.

Yaraticiliga Etki Eden Etmenler

Yaraticiliga etki edenler temasinda gelistiren ve engelleyen alt temalarina yer verilerek yaraticihg gelistiren ve

o

engelleyen etmenler belirtilmistir. Gelistiren etmenler temasinda katilimcilar; ““ ...onun igin boyama yapiyoruz
baska, evde kendimiz parmak boyalari falan seviyor. Ya da en son evde badana yaparken eline firgay! verdim.
Kolonlara bile giristi cocuk.”(A6); “Ozgiin etkinliklerin secilmesi, artik materyallerin siirec icerisinde kullaniimasi,
acik uglu sorularin sorulmasi ve hayal giiciinii yansitici ¢alismalarin yapilmasi yaraticiligi destekleyen
uygulamalardir. Yaraticili§i desteklemek icin cocuklarin yapilandirilmamis sanat etkinliklerinde cesitli materyalleri

kullanarak ¢calismalar yapmalari énemli diye diisiiniiyorum. Cocuklarin ¢esitli materyallerden 6zgiin (riinler

cikarabilecekleri sanat ¢alismalarinin yapilmasi yaraticiligi destekleyen énemli bir ¢alismadir.” (A7) seklinde
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goruslerini  belirtmiglerdir. Katilimcilarin gérusleriyle birincil yapilarin olustugu ¢alismalarin yazarlari da
“Ebeveynler cocuklarinin yaraticiigini gelistirmek adina gesitli etkinlikler yaptiklarini ifade etmistir. Bunlar;
kiltarel etkinlikler, sanatsal etkinlikler, bilimsel etkinlikler, teknolojik etkinlikler ve oyun etkinlikleridir”. (A6);
“Ogretmen adaylarinin goriislerine gére sinif icinde yaraticihg gelistirmek icin yapilmasi gerekenler; 6zgiir
O0grenme ortamlar olusturmak, farkli digiinme konusunda &grencileri cesaretlendirmek, farkli digiincelere

hosgorili olmak, aktif katihm saglamaktir”.(A8) seklinde yorumlayarak ikincil derece yapilari olusturmuslardir.

Engelleyen etmenler temasinda katiimcilar, “Sergilenmesi gereken sey cocuklarin yaratici iiriinleridir. Ancak okul
y6neticileri 6gretmenlerin bunun yerine yaratici iiriinleri kendilerinin yapmasini talep ediyor velilere giizel iiriinler
sunmak igin.” (A1); “Cocuklara baski yapmak ve sinirlandirmak onlarin yaraticiligini engeller. Ayrica her gocuktan
ayni seyi beklemek veya farkli diistincelere karsi kapali olmak yaraticiligi engelleyen diger unsurlardir.”(A7); “Kalip
seklinde resimlerin boyatiimasi. Mesela, é§rencinin kendinden hicbir sey katamayacadi bir calismadir. Ggrenci
baski altindaysa etkinligi gérev bilip, kendinden bir sey katmaktansa bir an énce tamamlamayi amagliyor” (A8)
seklinde gdriislerini belirtmislerdir. Katiimcilarin gorisleriyle birincil yapilarin olustugu calismalarin yazarlari da
“Katilimcilar erken ¢ocukluk egitiminde yaraticili§in 6niindeki engeller olarak okul yéneticilerinin, velilerin ve
dgretmenlerin olumsuz etkilerini en gok vurguladilar”. (A1); “Ogretmenlerin tiimiiniin yanitlari incelendiginde
yaraticiligi engelleyen unsurlar olarak; ailenin bu konudaki bilgi diizeyinin diisiik olmasi, cocuga uygun cevresel
kosullarin saglanamamasi, baskici davranma ve kalipsal diisinme, sinirlandirici davraniglar sergileme, bireysel
farkliliklari Bnemsememe durumlarini ifade ettikleri gériilmistiir”.(A7); “Ogretmen adaylarinin goriislerine gére
yaraticihgi engelleyen sinif ici etmenler; yonlendiren/midahaleci 68retmen tutumu, sinirlandiriimis
etkinlikler/ortamlar, yaratici dusincenin tesvik edilmemesi, yargilayici 6gretmen tutumlari, kati kurallar,
O6gretmen merkezli egitim sistemi, ezberci egitim sistemi, 6n yargilardir”.(A8) seklinde yorumlayarak ikincil

derece yapilari olusturmuglardir.
Egitim Programlarinin Yaraticiliga Etkisi

Egitim Programlarinin Yaraticiliga Etkisi temasinda okul 6ncesi egitim programlari adl alt tema olusturulmustur.
Katiimcilar okul 6ncesi egitim programi hakkinda “Cocugu merkeze aldigi ve ¢ocugun istekleri dogrultusunda
etkinlikler planlandigi icin yaraticiliklarini arttirmistir.” (A11); “Eski planda ¢ocuklar daha ¢ok égretmen
merkezliydi. Odretmen 6niine her seyi koyuyordu, kesiyorlardi, yapistiriyorlardi. Ama bu program daha esnek ve
6grenci merkezli” (A11) seklinde goruslerini belirtmislerdir. Katihmcilarin gorusleriyle birincil yapilarin olustugu
¢alismalarin yazarlari da “Katihmcilar programin esnek olmasi, 6gretmen ve 6grenciyi giin icerisinde rahat
birakmasi, ¢ocuklarin ilgisi ve ihtiyaglari dogrultusunda etkinlikler diizenlenmesi ve ¢ocuk merkezli bir program
olmasi, ¢ocuklara giin akisi dahilinde gesitli agik uclu sorularla diisinmeye sevk etmesi agisindan yaraticiligi
olumlu yonde etkiledigini belirtmislerdir”.(A11); “Programin temel 6zellikleri arasinda yaraticiligin 6n planda
oldugunun belirtiimesi bu kavrama verilen 6nemi gdstermektedir. Ogretmenlerinin her gelisim alaninda ve her
etkinlikte bu dogrultuda ilerlemeleri gerektigi goralmustir”. (A2) seklinde yorumlayarak ikincil derece yapilari

olusturmuslardir.

1311



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

Yaraticilikta Etkinlikler

Yaraticihkta Etkinlikler temasinda STEM, Montessori ve Diger alt temalari olusturulmustur. Katilimcilar,
“Cocuklara kendi istedikleri gibi resimler yaptiriyordu. Etkinliklerde renkleri istedigi gibi kullanmalarina izin
veriyordu” (A8) seklinde gériislerini belirtmislerdir. Katilimcilarin gorusleriyle birincil yapilarin olustugu
calismalarin yazarlari da “Arastirmada Montessori Egitimi Yaklasiminin okul &ncesi ¢ocuklarin yaraticilik
gelisimlerine olumlu yonde etkiledigi sonucuna varilmistir”. (A9); “Yaraticihigi gelistiren etkinliklere yer verildigini
belirten 68retmen adaylari, en ¢ok uygulanan etkinligin resim/boyama yapma oldugunu ifade etmislerdir. Bu
etkinligi sirasiyla; oyun hamuru ile sekiller yapma, drama etkinlikleri ve hikdye tamamlama izlemistir”. (A8)

seklinde yorumlayarak ikincil derece yapilari olusturmuslardir.

TARTISMA ve SONUC

Bu arastirmanin amaci, Turkiye’de okul 6ncesi egitiminde yaraticilik alaninda yapilan nitel arastirmalarin meta-
sentez yontemi kullanilarak incelenmesi ve okul dncesi egitimde yaraticilik konusunda egilimi ortaya koymaktir.
Bu konuda yapilan arastirmalar incelendiginde, okul 6ncesi egitimi doneminde vyaraticilik etkinlikleri ve
uygulamalari hakkindaki gorusleri belirlemek amacina yénelik yapilan arastirmalarin ¢cogunlukta oldugu, bunun
yaninda yaraticilikta ebeveyn etkisi ve okul Oncesi egitim programinda yaraticiligin incelenmesi amacli
¢alismalarin sinirli sayida oldugu sonucuna varilmistir. Arastirmalar incelendiginde, okul 6ncesi egitimi
doéneminde vyaraticilik etkinlikleri ve uygulamalari hakkindaki goriisleri belirlemek amacina yonelik yapilan
arastirmalarin ¢ogunlukta oldugu, bunun yaninda yaraticilikta ebeveyn etkisi ve okul éncesi egitim programinda
yaraticiligin incelenmesi amach ¢alismalarin sinirli sayida oldugu sonucuna varilmistir. Arastirmalarin 6rneklem
gruplari incelendiginde, genellikle okul dncesi 6gretmenleri ve 6gretmen adaylari ile gahsildigi; ebeveynler, okul
oncesi 6grencileri ve 6gretim programlarinin ¢ogu kez 6rneklem gruplarina dahil edilmedigi belirlenmistir.
Orneklem gruplarinin okul éncesi dgretmenleri ve dgretmen adaylarinin arasindan secilmesi, daha kolay
ulasilabilir olmasindan, verilerin bu 6rneklem gruplarinda nispeten daha kolay toplanabilmesinden ve etkinlik
sonuglarinin daha ¢abuk gozlenebilmesinden kaynaklaniyor olabilir. Okul 6ncesi donemi 6grencilerinin de en az
tercih edilen 6rneklem grubu arasinda yer almasi ise bulunduklari yas araliklari sebebiyle bu 6érneklem grubunda
veri toplama ve buna baglh olarak sonuglari degerlendirmede karsilasilan zorluklar ile agiklanabilir. Veri toplama
araglari incelendiginde de okul dncesi egitimi doneminde yaraticilik alaninda yapilan galismalarda siklikla yari

yaptlandirilmis gortisme formlarinin kullanildigi bulgusuna ulasiimistir.

Arastirmalarin sonuglari incelenerek, yaraticihk tanimlari, erken gocukluk déneminde yaraticilligin 6nemi,
yaraticiligi gelistiren ve engelleyen etmenler, yaraticilikta etkinlikler, okul dncesi egitim programlarinda yaraticilik
temalari adi altinda ele alinmistir. Katilimcilarin yaraticilik tanimlarinin “6zglin trinler olusturma” catisi altinda
toplandigi gorilmistir (Alkus ve Olgan, 2014; Pekdogan, Kanak, 2015; Tok, 2015; Karlidag, 2018; Ozer, Polat,
2019). Orijinallik boyutu; bireyin olaylar karsisinda herkesten farkli, kendine 6zgii, alisiimisin disinda fikirler ve
Urlinler ortaya koymasidir (Fisher, 1995). Katilimcilarin, 6zgin Grlnler olusturma, orijinal olani yakalayabilmek

gibi yaptiklari tanimlamalar yaraticiligi orijinallik boyutuyla ele aldiklarini géstermektedir. Ayni zamanda
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katihmcilarin erken gocukluk egitiminde yaraticiigin 6nemli oldugunun farkinda olduklari ve erken gocukluk
egitiminde yaraticiligin 6nemine vurgu yaptiklari sonucuna ulasilmistir (Alkus ve Olgan, 2014; Karlidag, 2018;
Ozkan, 2016). Giiniimizde yaraticihk kavramindan, gérsel ve yazili medyada, 6gretmenlere yapilan hizmet ici
egitimlerde, okullarda ve daha birgok alanda siklikla bahsedilmesi, toplumda yaraticilik kavrami ile ilgili farkindalik
ve ilgi olusturmus, yaraticihgl popller bir kavrama donlstirmustir. Bu da katilimcilarin erken gocukluk
egitiminde vyaraticiligin 6neminin farkinda olmasini saglamis olabilir. Gardner (1982), erken g¢ocukluk
donemindeki ¢ocuklarin yiiksek diizeyde yaratici yetenekleri bulundugunu belirtmistir. Bu donemde ¢ocugun
yaraticihigini gelistirmesi icin verilecek her turlt destek biiyiik 6nem arz etmektedir. Bu nedenle erken gocukluk
doneminde yaraticiigin 6nemli bir yere sahip oldugu soylenebilir. Bununla birlikte okul dncesi dénemde
yaraticiligi gelistirmek adina gocukla birlikte kiltiirel, sosyal, sanatsal, bilimsel, teknolojik etkinlikler yapiimasi ve
ayni zamanda oyun etkinliklerine de yer verilmesi gerektigi; 6zgir 6grenme ortamlari olusturma, farkh distinme
konusunda 6grencileri cesaretlendirmenin yaraticihgl gelistirmekte etkili oldugu; yaprak, kozalak gibi dogal
materyallerin; ipler, boncuklar, plastik siseler gibi artik materyallerin; lego, tahta blok gibi yapi oyunlarinda
kullanilan materyallerin; oyun hamuru, kum, seramik, gesitli boyalar gibi sanat materyallerinin ¢ocuklarin
yaraticihgini destekleyen ve gelistiren materyaller oldugu sonuglarina varilmistir (Ozkan, 2016; Ektem, 2017;
Karlidag, 2018; Ozer ve Polat, 2019). Philip (2017) ve Udamtamanupab (2020) da calismalarinda etkinlikler,
oyunlar ve vyaraticiigl destekleyici materyallerle uygulamalarin yaraticihgl gelistiren etmenler oldugunu
belirtmiglerdir. Oyun, cocugun aktif katilimi ile uygulanan sinif igi etkinlikler, kullanilan materyaller gocuklarin
kendilerini rahatca ifade etmeleri ve cesaretlenmeleri, hayal glglerinin de etkisiyle yaraticiliklarini ortaya
cikarmalari, durumlari ve olaylart yorumlayabilmeleri, olaylari canlandirabilmeleri gibi kazanimlar
saglayabilmektedir. Yaraticihgl gelistiren bu etmenlerin yaninda engelleyen etmenler de yer almaktadir.
incelenen arastirmalarda yaraticiligi engelleyen etmenlerin okul ydneticilerinin, velilerin ve &gretmenlerin
olumsuz etkileri, ailenin bu konudaki bilgi dizeyinin disik olmasi, ¢ocuga uygun cevresel kosullarin
saglanamamasi, baskici davranma ve kalipsal diisiinme, sinirlandirici davranislar sergileme, bireysel farkliliklari
dnemsememe oldugu sonuglarina varilmistir (Alkus ve Olgan, 2014; Ozkan, 2016 Ektem, 2017; Karlidag, 2018).
Aslan ve Cansever (2009) de yaptiklari arastirma sonucunda ailenin yaraticiligin dnemine iliskin bilgi dizeyinin
disik olmasinin ve okul yodneticilerinin tutumunun vyaraticiigi engelleyen unsurlar oldugu sonucuna
ulagsmiglardir. Herrmann (2003) da gocuklarin dogustan gelen yaratici 6zelliklere sahip olduklarini ancak
ailelerinin baskici kurallarini kabul ettiklerinde ve egitim almaya basladiklarinda, yaraticilik yetilerini kaybetmeye
basladiklarini belirtmistir. “Okul 6ncesi 2012 egitim programinin yaraticiliga etkisi” temasinda ele alinan
sonuglarda, programin temel 6zellikleri arasinda yaraticiligin 6n planda oldugunun belirtiimesinin bu kavrama
verilen 6nemi gosterdigi, programin esnek olmasi, ¢ocuklarin ilgisi ve ihtiyaglari dogrultusunda etkinlikler
diizenlenmesi ve ¢ocuk merkezli bir program olmasi, ¢ocuklara giin akisi dahilinde cesitli acik uclu sorularla
disinmeye sevk etmesi acisindan yaraticiligi olumlu yonde etkiledigi sonuclarina varilmistir (Karahan,2016;

Ozkan, 2016).
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ONERILER

Arastirmadan elde edilen bulgular dogrultusunda; Okul 6ncesi egitim déneminde g¢ocugu bulunan ailelere
yaraticilik ile ilgili bilgilendirici seminerler diizenlenmeli boylece ebeveynlere farkindalik kazandiriimahdir. Ayni
zamanda okul Oncesi Ogretmenlerine “cocukta vyaraticiligi gelistiren etkinlikler” adli hizmet i¢i egitim
diizenlenerek derslerinde kullanabilecekleri yaraticiligin gelismesinde yardimci olan etkinlik segeneklerinin
¢ogaltilmasi saglanmalidir. Bunun yaninda okul 6ncesi donemden itibaren cocuklara Ust diizey disiinme
becerilerine iliskin egitimler verilerek, gelecekte karsilasacaklari karmasik problemlere ¢éziimler Gretebilmeleri
ve boylece yaraticiliklarini gelistirmeleri saglanmalidir. Ozellikle Montessori, STEM gibi uygulamalara daha ¢ok
yer verilmelidir. Bu c¢alisma okul Oncesi egitimde yaraticilik alaniyla sinirli oldugundan farkli 6gretim

kademelerinde de yaraticilik ile ilgili meta sentez ¢alismalari yapilmalidir.
Etik Metni
“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.”

Yazar(lar)in Katki Orani Beyani: ilk yazarin bu makaleye katki orani %50’dir. ikinci yazarin da bu makaleye katki

orani %50’dir.
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