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ABSTRACT

The purpose of this study is to determine the role of university students' course-leisure conflicts
on well-being. The study group consisted of a total of 600 participants, 277 women and 323 men,
from Kastamonu, Adnan Menderes, Mersin and Siirt universities. In addition to the personal
information form as a data collection tool in the study, the "Course-Leisure Conflict Scale"
developed by Tsaur and Tang (2012) and adapted into Turkish Culture by Isik and Demirel (2018),
and the “Oxford Happiness Scale Short Form-OHS-S” scale developed by Hills and Argyle (2002)
and adapted into the Turkish Culture by Dogan and Cotok (2016), were used. Descriptive
statistics (frequency, percentage, mean, standard deviation) and structural equation modelling
were used to analyse the data. According to the findings of the study, the conflict of the course
with leisure (tension) and the conflict of leisure with the course (tension) do not affect happiness
(p> 0.05). The conflict of the course with leisure (temporal) reduces happiness (= -0,022). An
increase of one standard unit in the conflict (temporal) of the course with leisure causes a
decrease of -0,022 standard units in happiness. The conflict (intensity) of the course with leisure
decreases happiness (= -0.072). An increase of one standard unit in the conflict (intensity) of the
course with leisure causes a decrease of -0.072 standard units in happiness. The conflict of leisure
with the course (intensity) decreases happiness (= -0.190). An increase of one standard unit in
the conflict (intensity) of leisure causes a -0,190 standard unit decrease in happiness. The
explanatory variance value of the course-leisure conflict on happiness was found as R2 = 7.3%. As
a result, it can be said that the course-leisure conflict affects happiness.
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INTRODUCTION

Happiness can be defined as experiencing more positive emotions, less negative emotions and getting higher
satisfaction from life (Argyle & Martin, 1991; Diener & Tay, 2015). In this respect, happiness occurs as a result
of the evaluation of emotional and cognitive processes by the person. Evaluating positive and negative
emotions refers to the affective dimension of happiness, and evaluations about life refer to the cognitive side.
Veenhoven (2010) also mentions that happiness has two meanings. The first of these is objectively called
happiness and has components such as good living conditions, peace, tranquillity, and freedom. The second, on
the other hand, is subjectively defined as happiness and is associated with subjective happiness, a spiritual
state and emotions. In other words, subjective happiness is related to the closeness between the life desired by
the individual and the life s/he lives. However, social structure and culture play an important role in subjective
happiness. Even in some cultures, objective assets, in others, values such as peace, health, benevolence and
self-sacrifice may be criteria. Despite this, it is known that all individuals want and seek happiness (Bergsma,
2008; Diener, 2000). But in this quest, each individual uses different tendencies and methods. Because
happiness is a multidimensional concept and it is related to almost all aspects of human life. That is, material
assets, physical health, human relationships, productivity, life expectancy, and many other variables are

components of happiness (Lyubomirsky et al., 2005).

Individuals want to live a healthy, happy and peaceful life throughout their lives. Human beings, who are aware
of this, want to make the most efficient use of the time that is left out of the obligatory times required by
continuing life, taking into account happiness (Yilmaz, 2019). However, while a person wants to realize
happiness, he/she may experience conflicts with the responsibilities of daily life (Isik & Demirel 2018). This
situation is not very different in the past, and throughout human history, people have devoted most of their
time to survival activities. Leisure activities, on the other hand, include a few hours remaining from the time to
provide relatively basic needs (Stebbins, 2012). In modern societies, work includes the jobs that people have to
do within a day, and work and leisure time have also varied and differed from person to person (Isik & Demirel
2018). So, the meaning of free time varies from person to person. In the study of Glrbiiz and Henderson
(2013), university students' leisure differs in form of perceived freedom (for example, they do what they want,
are not afraid of using time) or work-related (e.g. doing something different from daily life) social interactions

(e.g. meeting other people, communication with others).

Recently, studies have generally been on work-leisure and family-leisure conflict (Carlson et al., 2000; Gutek et
al.,, 1991; Lobo, 2006). Researchers first examined the conflict between work and family life. Work-family
conflict is based on the conflict of job roles and family roles, and is the reflection of work-related pressures on
family life (Greenhaus & Beutell, 1985). For example, an individual who has a decision-making position in the
workplace may tend to continue with decision-making behaviour in family life. In addition, the work-family-
conflict-centred work-leisure conflict also has similar characteristics. Many theoretical and empirical studies

have explored this area since the 1970s. All the studies in the literature reflect that the subject can be
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examined in two dimensions. The first is conflict arising from work interfering with leisure work, and the other
aspect is conflict arising from work in business life. To put it more clearly, when a person tries to spend more
time on leisure activities, they cannot spend time on business matters. This situation can work just the
opposite. In other words, sufficient time cannot be provided for leisure activities due to workload (Isik &
Demirel 2018). This study discusses the course-leisure conflict, which is also examined in two dimensions.
Leisure is an increasing interest for emerging economies including Turkey (Glirbliz & Henderson, 2014). There is
a greater need to investigate the leisure activities of school-age children and university youth in particular
(Fries et al., 2008). These studies may explain the main reasons of the leisure conflict and reveal the factors
that motivate students to act as they want during the period of conflict. Therefore, it is important to reveal the
reasons for the students' leisure conflict and the effect of the conflict on happiness. It is thought that the
results of the research will make important contributions to the leisure field literature. From this point of view,

the aim of the study is to examine the role of university students' course-leisure conflict on happiness.
METHOD

During the research processes, journal writing rules, publishing principles, research and publishing ethics rules,

journal ethics rules are followed.
Research Model

The purpose of this study is to determine the role of university students' course-leisure conflicts on well-being.
Accordingly, the relational screening method, which is the research model (Karasar, 2017), which aims to
determine the presence and/or degree of co-exchange between two or more variables, and also structural

equation modeling.
Study Group

University students constitute the population of the research. The sample of the study, on the other hand,
consisted of a total of 600 participants, 277 women and 323 men, who studied at Kastamonu University, Adnan
Menderes University, Mersin University and Siirt University, and were selected by convenience sampling
method. In calculating the sample size, it was estimated that the acceptable sample for n> 10000 samples
should be 370 at 95% confidence interval and p <0.05 margin of error (Coskun et al., 2012). Since the sample of
the research consists of 600 students, it has been determined that the results to be obtained from the present

sample are generalizable for the whole population.
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Table 1. Average Scores of the Course-Leisure Conflict and Happiness

Groups Frequency (n) Percentage (%)
Gender
Male 323 53,8
Female 277 46,2
Age
18-22 437 72,8
23-27 163 27,2
School
Kastamonu University 150 25,0
Adnan Menderes University 150 25,0
Mersin University 150 25,0
Siirt University 150 25,0
Monthly Income
Under 500 TI 249 41,5
501-1000 TI 223 37,2
1001-2000 TI 128 21,3
Weekly time for leisure
1 day 145 24,2
2 days 173 28,8
3 days 178 29,7
4 days 104 17,3
Time for recreation
1 day 250 41,7
2 days 154 25,7
3 days 86 14,3
4 days 55 9,2
5 days 55 9,2

Looking at Table 1, 323 (53.8%) of the participants are male, 277 (46.2%) are female, 437 (72.8%) are in the 18-
22 age group, 163 of them (27.2%) are in the 23-27 age group. 150 of the participants (25.0%) are from
Kastamonu University, 150 (25.0%) from Adnan Menderes University, 150 (25.0%) from Mersin University, 150
(25.0%) from Siirt University. According to the monthly income, it is seen that 249 of them (41.5%) are below
500 TL, 223 of them (37.2%) are at the income level of 501-1000 TL, and 128 of them (21.3%) are at the income
level of 1001-2000 TL. According to the weekly time for leisure of the participants, 145 (24.2%) have 1 day, 173
(28.8%) 2 days, 178 (29.7%) 3 days, and 104 (17.3%) 4 days. According to the time that participants devote to
recreation, 250 (41.7%) have 1 day, 154 (25.7%) 2 days, 86 (14.3%) 3 days, 55 (9%) 2) 4 days, and 55 (9.2%) 5
days.
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Data Collection Tools
Demographic information form
As the data collection tool, the "Demographic Information Form" prepared by the researchers and including the

guestions such as gender, age, education status of the participants was presented in the first part of the study.

Course-leisure conflict scale

In the second part, the "Course-Leisure Conflict Scale" developed by Tsaur and Tang (2012) and adapted into
Turkish Culture by Isik and Demirel (2018) was used. The scale consists of 20 items and is a 5-point Likert type
scale as 1-Strongly disagree, 2-Disagree, 3-Neither agree nor disagree, 4-Agree, 5-Totally agree. In addition, it
also includes 5 dimensions in which the Course Conflict with Leisure (Temporal) includes Items 1 and 2, the
Course Conflict with Leisure (Tension) includes Items 3, 4, 5, 6, 7, 8 and 9, the Course Conflict with Leisure
(Intensity) includes Items 10, 11, 12, and 13, the Leisure Conflict with Course (Tension) includes Items 14 and
15, and the Leisure Conflict with Course (Intensity) includes items 16 17, 18, 19 and 20.

Istk and Demirel (2018) calculated the internal consistency coefficients of the scale sub-dimensions as follows:
The Course Conflict with Leisure (Temporal) as 0.78, the Course Conflict with Leisure (Tension) as 0.74, the
Course Conflict with Leisure (Intensity) as 0.70, the Leisure Conflict with Course (Tension) as 0.74, the Leisure
Conflict with Course (Intensity) as 0.80. The total reliability of the scale is Cronbach's Alpha: 0.91. In the
Evaluation of the Scale, the loads of the items in the sub-dimension should be added and divided by the
number of items. As the average increases, the course-leisure conflict increases (Isik & Demirel, 2018). In this

study, the reliability of the course-leisure conflict scale is Cronbach's Alpha = 0.92.

Oxford happiness scale short form-ohs-s

In the third part, the Oxford Happiness Scale Short Form-OHQ-S, which was developed by Hills and Argyle
(2002) to evaluate the level of happiness and adapted into Turkish Culture by Dogan and Cotok (2016), was
used. The scale consists of 7 questions and is a 5-point Likert type in the style of 1-Never agree, 5-Completely
agree. Cronbach alpha internal consistency coefficient was found to be 0.74. In this study, the reliability of the

Oxford Happiness Scale is Cronbach's Alpha = 0.84.

Collection of Data

Students studying at Kastamonu University, Adnan Menderes University, Mersin University and Siirt University
are given the “Demographic Information Form”, “Course-leisure time conflict scale” and “Oxford happiness
scale short form has been applied. Before applying the scales, the participants were informed about the data
collection tools and the importance of answering the questions sincerely was explained. In order to obtain the

research results, the google form survey method is used and the measurement of the tools takes an average of

8 minutes.
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Data Analysis

Number, percentage, mean, and standard deviation were used as descriptive statistical methods in evaluating
the data. The structural equation modelling was used to determine the role of the course-leisure conflict on
happiness. Structural equation models are statistical techniques used to test models in which the causal
relationships and correlation relations between observed variables and latent variables coexist and they are
also multivariate methods that occur with the combination of such analyses as variance, covariance analysis,

factor analysis and multiple regression that are used to predict dependency relations (Tufekgi & Tifekgi, 2006).

FINDINGS (RESULTS)

This section includes the findings obtained as a result of the analysis of the data collected through scales from
the participants in the research for the solution of the research problem. Explanations and comments were
made based on the findings obtained.

Table 2. Average Scores of the Course-Leisure Conflict and Happiness

N Mean Ss Min. Max.

Course-Leisure Conflict

600 3,167 1,142 1,000 5,000
(CLC - Temporal) ! ! ! !
CLC - Tension 600 3,121 0,923 1,000 5,000
CLC - Intensity 600 3,098 1,033 1,000 5,000
Lelsure-Cou.rse Conflict 600 2994 1,107 1,000 5,000
(LCC — Tension)
LCC - Intensity 600 2,905 0,918 1,000 5,000
Happiness 600 2,875 0,800 1,000 5,000

The table highlights that the “CLC - temporal” mean of the participants is 3,167 + 1,142 (Min = 1; Max = 5), the
“CLC - tension” mean is 3,121 £ 0,923 (Min = 1; Max = 5), the “CLC - intensity” mean is 3,098 + 1,033 (Min = 1;
Max = 5), the “LCC - tension” mean is 2,994 + 1,107 (Min = 1; Max = 5), the “LCC - intensity” mean is 2,905 *
0,918 (Min = 1; Max = 5), the “happiness” mean is 2,875 + 0,800 (Min = 1; Max = 5).

Table 3. Correlation Analysis of the Scores between the Course-Leisure Conflict

CLC CLC CLC LCC LCC Happiness
CLC r 1,000
(Temporal) p 0,000
CLC r 0,566** 1,000
(Tension) p 0,000 0,000
CLC r 0,549%* 0,718** 1,000
(Intensity) p 0,000 0,000 0,000
LCC r 0,383** 0,581** 0,611** 1,000
(Tension) p 0,000 0,000 0,000 0,000
LCC r 0,352** 0,531%** 0,527** 0,679** 1,000
(Intensity) p 0,000 0,000 0,000 0,000 0,000
Happiness r -0,174** -0,267** -0,262** -0,312** -0,467** 1,000
p 0,000 0,000 0,000 0,000 0,000 0,000

*<0,05; **<0,01
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Correlations between the course-leisure conflict and happiness were found as follows: r=-0.174 negative
(p=0,000<0.05) between CLC (Temporal) and happiness, r=-0.267 negative (p=0,000<0.05) between CLC
(Tension) and happiness, r=-0.262 negative (p=0,000<0.05) between CLC (Intensity) and happiness, r=-0.312
negative (p=0,000<0.05) between LCC (Tension) and happiness, and r=-0.467 negative (p=0,000<0.05) between
LCC (Intensity) and happiness.

The relationship between the course-leisure conflict and happiness was tested by the structural model analysis.
The Structural Equation Modelling is an analysis method that enables variables to be observed simultaneously

and analysed together with latent variables (Wann, 2002).

The schematic model and regression coefficients are given below.

D= c1

(2= c2 DBZCZ
= Cc3

DBZCG

33 .
MUTLULUK

DBZCY

g BZDCG

BZDCY

Figure 1. Structural Model

Goodness of fit index values for the model are given below.

Table 4. Goodness of fit index values between the course-leisure conflict and happiness according to the
structural model

Index Normal Value Acceptable Value Model
x2/sd <2 <5 3.90
GFI >0.95 >0.90 0.90
AGFI >0.95 >0.90 0.90
CFI >0.95 >0.90 0.90
RMSEA <0.05 <0.08 0,07
RMR <0.05 <0.08 0,06
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It is seen that the goodness of fit values regarding the structural model between the course-leisure conflict and
happiness are mostly acceptable. The level of significance, coefficients, and hypotheses determining the cause

and effect relationship are given below.

Table 5. Structural Model Regression Coefficients

Hypotheses B Std (B)  S.Error t p Result

HAPPINESS <--- CLC -0,022 -0,092 0,024 -0,924 0,002 Accepted
(TEMPORAL)

HAPPINESS <--- CLC 0,024 0,074 0,072 0,329 0,742  Rejected
(TENSION)

HAPPINESS <--- CLC -0,072 -0,290 0,061 -1,176 0,033 Accepted
(INTENSITY)

HAPPINESS <-- LCC 0,172 0,671 0,108 1,604 0,109 Rejected
(TENSION)

HAPPINESS <--- LCC -0,190 -0,522 0,109 -1,746 0,043 Accepted
(INTENSITY)

R2:0,073

The course-leisure conflict (temporal) decreases happiness (B= -0,022). One standard unit increase in the
course-leisure conflict (temporal) causes a decrease of -0,022 standard units in happiness. The course-leisure
conflict (tension) does not affect happiness (p> 0.05), while the course-leisure conflict (intensity) decreases
happiness (B= -0.072). One standard unit increase in the course-leisure conflict causes a decrease of -0.072
standard units in happiness. The conflict of leisure with the course (tension) does not affect happiness (p>
0.05). The conflict of leisure with the course (intensity) decreases happiness (= -0,190). One standard unit
increase in the conflict of leisure with the course (intensity) causes a decrease of -0,190 standard units in

happiness. The explanatory variance value of the course-leisure conflict on happiness was found as R2 = 7.3%.

CONCLUSION and DISCUSSION

It is thought that determining the role of university students' course-leisure conflicts on happiness will fill an
important gap in the literature regarding leisure. From this point of view, the purpose of this research
conducted with the participants studying at Kastamonu University, Adnan Menderes University, Mersin
University and Siirt University is to reveal the role of the participants' leisure conflict reasons and conflict levels

on happiness.

Nowadays, the need to be engaged in leisure activities for individuals has turned into a priority in their daily
activities, and leisure activities are becoming an important part of individuals' lives (Isik & Demirel, 2018).
However, there may be conflicts between leisure activities and the responsibilities of daily life. Particularly
school-age children and university youth are more in need of leisure activities (Fries et al., 2008). However,
where opportunities for two preferred activities are available, it is very difficult to do both at the same time

(Hofer et al., 2010), thus, conflicts may occur. Considering that leisure activities are more enjoyable than work,
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these two concepts are seen as a problem because they are in conflict and to some extent prevent each other

(Isik, 2014).

In most school systems, students have to do many school-related tasks (such as homework or preparing for
future exams) at home. Since students are expected to organize these learning activities themselves, they are
often faced with requests to participate in other non-academic activities. Although there are attractive leisure
alternatives, when students perform a school-related task, thoughts about missed activity can lead to a course-
leisure conflict (Fries et al., 2008). As an example of this conflict, a scenario used in a study conducted by Grund

and Fries (2012) on the course-leisure conflict of university students has been given below:

“You sit at your desk at home and get ready to read a chapter to prepare for tomorrow's course. At that
moment, the phone rings. Your friend asks if you can join them to do something outside. They want to pick you

up in a few minutes”.

In such a situation, the value of the two activities will not be the same, so there are frequent conflicts regarding
whether students should choose to perform their school-related tasks or participate in leisure activities (Fries
et al., 2005) and when students choose one of the options, even just being aware of the missed activity is
expected to distort the performance of the chosen activity (Fries et al., 2005; Hofer et al., 2010). For, the
psychological existence of an attractive alternative has caused learning to deteriorate (Fries & Dietz, 2007). For
example, while doing homework, a student who knows that his friends are coming together to play football at
the same time, the more he wants to play football with his friends, the less persistent he will be in studying, the
more careless and unhappy he will be, and the student's success in studying will be badly affected (Hofer et al.,

2010).

Happiness is more of an experience about emotions, and feelings are instantaneous. People may be happy
today and unhappy tomorrow (Kara, 2010). In other words, people become happy or unhappy by being
affected by some events or situations around them. In the context of the course-leisure conflict, students will
be unhappy when they have to do a school-related task, and when there is a leisure activity they would like to

participate more in. In this case, the research hypothesis is supported.

According to the model of the research, it was assumed that the course-leisure conflict affect happiness.
According to this, it was revealed that the conflict of the course with leisure -tension and the conflict of leisure
with the course-tension do not affect happiness, while the conflict of the course with leisure decreases
happiness. In other words, as the conflict of the course with leisure increases, happiness decreases. The conflict
of course with leisure also decreases happiness in terms of intensity. In other words, as the intensity of the
course conflict with leisure increases, happiness decreases. The conflict between leisure and course also

decreases happiness in terms of intensity. The increase in the intensity of the conflict of leisure with the course
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causes a decrease in happiness. The explanatory variance value of the course-leisure conflict on happiness was

found as R2 = 7.3%. Therefore, it can be said that the course-leisure conflict, as assumed, affects happiness.
RECOMMENDATIONS

First of all, considering that the study is cross-sectional, the findings should not be interpreted as explaining the
relationship between leisure conflict and happiness, but rather as reflecting the relationship between these
two concepts. One of the limitations of the study is that the sample of the study is limited to four universities.
In addition, the use of only Physical Education and Sports School students as the sample group in the study is

another limitation.

it may be recommended to make a comparison in terms of demographic characteristics (department, gender,
income level) of university students. Especially, it may be recommended to determine in which departments
the course leisure conflict is high. In addition, it may be recommended to test the scale in different universities

and with larger sample groups and to test the scale on children and adolescents.
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DERS-BOS ZAMAN CATISMASININ MUTLULUK UZERINDEKi ROLU

(04

Bu ¢alismanin amaci Universite 6grencilerinin ders-bos zaman gatismalarinin mutluluk Gzerindeki
rolini belirlemektir. Calisma grubunu Kastamonu, Adnan Menderes, Mersin ve Siirt
Universitelerinden 277 kadin ve 323 erkek olmak lzere toplam 600 katilimci olusturmustur.
Arastirmada veri toplama araci olarak kisisel bilgi formunun yani sira, Tsaur ve Tang (2012)
tarafindan gelistirilmis ve Isik ve Demirel (2018) tarafindan Tiirk Kultlrine uyarlanmis “Ders-Bos
Zaman Catismasi Olgegi” ile Hills ve Argyle, (2002) tarafindan gelistirilen ve Dogan ve Coétok
(2016) tarafindan Tirk Kiltiiriine uyarlanmis “Oxford Mutluluk Olgegi Kisa Formu-OMO-K”
kullanilmistir. Verilerin ¢6ziimlenmesinde betimleyici istatistik (frekans, ylizde, ortalama, standart
sapma) ve yapisal esitlik modellemesi kullaniimistir. Arastirmanin bulgularina gore, dersin bos
zamanla c¢atismasi (gerilim) ve bos zamanin dersle c¢atismasi (gerilim) mutlulugu
etkilememektedir(p>0,05). Dersin bos zamanla ¢atismasi (zamansal) mutlulugu azaltmaktadir(B=-
0,022). Dersin bos zamanla ¢atismasi (zamansal)ndaki bir standart birimlik artis mutlulukta -0,022
standart birimlik bir azalisa neden olmaktadir. Dersin bos zamanla ¢atismasi (yogunluk) mutlulugu
azaltmaktadir(B=-0,072). Dersin bos zamanla gatismasi (yogunluk) ndaki bir standart birimlik artis
mutlulukta -0,072 standart birimlik bir azalisa neden olmaktadir. Bos zamanin dersle gatismasi
(yogunluk) mutlulugu azaltmaktadir(B=-0,190). Bos zamanin dersle ¢atismasi (yogunluk) ndaki bir
standart birimlik artis mutlulukta -0,190 standart birimlik bir azalisa neden olmaktadir. Ders-bos
zaman c¢atismasinin mutluluk Gzerinde agiklayicilik varyans degeri R2=%7,3 olarak bulunmustur.
Sonug olarak, ders-bos zaman ¢atismasinin mutlulugu etkiledigi sdylenebilir.

Anahtar Kelimeler: Universite 6grencileri, Ders-bos zaman g¢atismasi, mutluluk.
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GiRiS

Mutluluk bireyin olumlu duygulari daha fazla, negatif duygulari daha az yasamasi ve yasamindan yiiksek tatmin
almasi seklinde tanimlanabilir (Argyle & Martin, 1991; Diener & Tay, 2015). Bu yoniyle mutluluk duygusal ve
bilissel slreglerin kisi tarafindan degerlendirilmesinin bir sonucu olarak ortaya cikar. Pozitif ve negatif
duygularin degerlendirilmesi mutlulugun duyussal boyutunu, yasama iliskin degerlendirmeler ise bilissel tarafini
ifade eder. Veenhoven (2010) da, mutlulugun iki anlam tasidigindan bahsetmektedir. Bunlardan ilki nesnel
anlamda mutluluk olarak isimlendirilmistir ve iyi yasam kosullari, baris, huzur, 6zgurliik gibi bilesenlere sahiptir.
ikincisi ise, 6znel anlamda mutluluk olarak nitelendirilmistir ve 6znel mutluluk, ruhsal bir durum ve duygularla
iliskilidir. Baska bir ifade ile 6znel mutluluk, bireyin arzuladigi hayat ile yasadigi hayatin birbirine yakinhgi ile
ilgilidir. Fakat 6znel mutluluk tizerinde toplumsal yapi ve kiltir 6nemli 6lglide rol oynar. Hatta bazi kilturlerde
nesnel varliklar, bazilarinda ise huzur, saglk, yardimseverlik, 6zveri gibi degerler 6lgit olabilir. Buna ragmen
tiim bireylerin mutlulugu istedigi ve aradigi bilinmektedir (Bergsma, 2008; Diener, 2000). Fakat bu arayis icinde
her birey farkli yonelimler ve metotlar kullanmaktadir. Clinkii mutluluk ¢ok boyutlu bir kavramdir ve insan
hayatinin hemen hemen tuim boyutlari ile iliskilidir. Yani, maddi varliklar, fiziksel saglk, insan iliskileri,
Uretkenlik, 6Gmir beklentisi ve daha pek cok degisken mutlulugun bilesenleridir (Lyubomirsky ve digerleri,

2005).

Bireyler hayatlari boyunca saghkl, mutlu ve huzurlu bir yasanti stirmek isterler. Bu bilingte olan insanoglu
mutlulugu da dikkate alarak devam eden hayatin gerektirdigi zorunlu zamanlar disinda kalan zamani en verimli
sekilde degerlendirme arzusundadir (Yilmaz, 2019), fakat kisi mutlulugu gerceklestirmek isterken ginlik
yasamin sorumluluklari ile ¢atismalar yasayabilmektedir (Isik & Demirel 2018). Gegmiste de bu durum g¢ok farkl
olmamakta ve insanlik tarihi boyunca insanlar zamanlarinin ¢ogunu hayatta kalma etkinliklerine ayirmislardir.
Bos zaman faaliyetleri ise, nispeten temel ihtiyaclari saglamaya yonelik zamandan geriye kalan birkag saati
icermektedir (Stebbins, 2012). Modern toplumlarda ise is, kisilerin bir glin icerisinde yapmasi zorunlu olan isleri
kapsamaktadir ve is ve bos zaman da kisiden kisiye gére g¢esitlenmis ve farliliklar géstermistir (Isik & Demirel
2018). Yani, bos zamanin anlami kisiden kisiye gore degismektedir. Giirbliz ve Henderson (2013)'in yaptiklari
calismada da Universite 6grencilerinin bos zamanlari algilanan 6zgirlik (6rnegin, istediklerini yapma, zamani
kullanmaktan ¢ekinmeyin), is ile ilgili (6rnegin glinlik hayattan farkli bir sey yapma) sosyal etkilesim (6rn. diger

insanlarla tanismak, diger insanlarla iletisim kurmak) seklinde farklilasmaktadir.

Son zamanlarda yapilan ¢alismalar genelde is-eglence ve aile-eglence c¢atismasi Gzerine olmustur (Carlson ve
digerleri, 2000; Gutek ve digerleri, 1991; Lobo, 2006). Arastirmacilar énce is ve aile hayati arasindaki catismayi
incelemiglerdir. Is-aile catismasi, is rolleri ve aile rolleri catismasina dayanir ve isle ilgili baskilarin aile hayatina
yansimasidir (Greenhaus & Beutell, 1985). Ornegin, is yerinde karar verme pozisyonuna sahip bir birey, aile
yasaminda da karar verme davranislarina devam etme egiliminde olabilir. Ayrica, is-aile ¢atismasi merkezli is-
eglence gatismasi da benzer 6zelliklere sahiptir. Birgok teorik ve ampirik ¢alisma 1970'lerden beri bu alani

arastirmistir. Alan yazindaki tiim galismalar konunun iki boyutta incelenebilecegini yansitmaktadir. Birincisi, bos
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zaman islerine miidahale eden islerden kaynaklanan gatisma, diger yonu ise is hayatinda isten kaynaklanan
catismadir. Daha acik bir ifadeyle, bir kisi bos zaman aktivitelerine daha fazla zaman harcamayi denediginde, is
konularina zaman harcayamaz. Bu durum tam ters sekilde de isleyebilir. Yani is yiikii nedeniyle bos zaman
etkinlikleri icin yeterli zaman saglanamaz (lsik & Demirel 2018). Bu arastirmada ise yine iki boyutta incelenen
ders-bos zaman catismasi ele alinmistir. Bos zaman, Tirkiye gibi ekonomisi gelismekte olan bir dlke i¢in artan
bir ilgi konusudur (Giirbliz & Henderson, 2014). Ozellikle okul ¢ag cocuklar ve tiniversite genglerinin bos zaman
aktivitelerinin arastirilmasina daha fazla ihtiyag duyulmaktadir (Fries ve digerleri, 2008). Bu galismalar ders bos
zaman catismasinin temel nedenlerini agiklayacak, 6grencilerin ¢atisma yasadigi sirecte onu istedigi davranisi
yapmaya guduleyen faktorleri ortaya koyacaktir. Bu ylizden 6grencilerin ders bos zaman catisma nedenlerini ve
yasanan catismanin mutluluk Uzerindeki etkisini ortaya koymak onemlidir. Arastirma sonuglarinin serbest
zaman alan yazinina 6nemli katkilar saglayacagi dislinilmektedir. Buradan hareketle, arastirmanin amaci

Universite 6grencilerinin ders-bos zaman ¢atismasinin mutluluk Gzerindeki rolini incelemektir.
YONTEM

Arastirma suregleri boyunca dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi

etik kurallarina uyulmustur.
Arastirmanin Modeli

Bu calismanin amaci Universite 6grencilerinin ders-bos zaman catismalarinin mutluluk Gzerindeki rolini
belirlemektir. Bu dogrultuda, iki veya daha fazla sayidaki degiskenler arasinda birlikte degisim varligini ve/veya
derecesini belirlemeyi amaglayan arastirma modeli (Karasar, 2017) olan iliskisel tarama yontemi ve ayrica

yapisal esitlik modellemesi kullaniimistir.

Calisma Grubu

Arastirmanin evrenini Universite 6grencileri olusturmaktadir. Arastirmanin 6rneklemini ise, Kastamonu
Universitesi, Adnan Menderes Universitesi, Mersin Universitesi ve Siirt Universitesi’nde égrenim géren, kolayda
ornekleme yontemi ile segilen 277 kadin ve 323 erkek olmak (izere toplam 600 katilimci olugturmustur.
Orneklem biyiikligiiniin hesaplanmasinda n>10000 érneklem icin kabul edilebilir 8rneklemin %95 giiven aralig
ve p<0.05 hata payinda 370 olmasi gerektigi hesaplanmistir (Coskun ve digerleri, 2012). Arastirmanin
orneklemini 600 6grenci olusturduguna gore, mevcut érneklemden elde edilecek sonuglarin evrenin tamami

icin genellenebilir oldugu tespit edilmistir.
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Tablo 1. Katiimcilarin Cinsiyet, Yas, Gelir Diizeyi, Medeni Durum, Okul, Aylik Gelir, Haftalik Bos Zaman Ve
Rekreasyona Ayrilan Siire Degiskenlerine Gore Dagilimlari

Gruplar Frekans(n) Yizde (%)
Cinsiyet
Erkek 323 53,8
Kadin 277 46,2
Yas
18-22 Yas 437 72,8
23-27 Yas 163 27,2
Okul
Kastamonu Universitesi 150 25,0
Adnan Menderes Universitesi 150 25,0
Mersin Universitesi 150 25,0
Siirt Universitesi 150 25,0
Aylik Gelir
500 Tl Alti 249 41,5
501-1000TI 223 37,2
1001-2000 TI 128 21,3
Haftalik Bos Zaman
1 Gin 145 24,2
2 Gun 173 28,8
3 Gun 178 29,7
4 Giln 104 17,3
Rekreasyona Ayrilan Siire
1 Gin 250 41,7
2 Gun 154 25,7
3 Gun 86 14,3
4 GUn 55 9,2
5 Gun 55 9,2

Tablo 1’e bakildiginda Katilimcilarin cinsiyete gére 323'Unln (%53,8) Erkek, 277'sinin (%46,2) Kadin oldugu,
437'sinin (%72,8) 18-22 yas grubunda, 163'UnUn (%27,2) 23-27 yas grubunda oldugu goérilmektedir.
Katihmcilarin 150'sinin (%25,0) Kastamonu Universitesi, 150'sinin (%25,0) Adnan Menderes Universitesi,
150'sinin (%25,0) Mersin Universitesi, 150'sinin (%25,0) Siirt Universitesinden oldugu goriilmektedir. Aylik gelire
goére 249'unun (%41,5) 500 TL Alti, 223'Unin (%37,2) 501-1000 TL, 128'inin (%21,3) 1001-2000 TL gelir
diizeyinde oldugu gorilmektedir. Katilimcilarin haftalik bos zamanlarina gére 145'inin (%24,2) 1 Gin, 173'Gndn
(%28,8) 2 Gin, 178'inin (%29,7) 3 GiUn, 104'Gnin (%17,3) 4 Gin oldugu gorilmektedir. Katihmcilarin
rekreasyona ayirdiklari slireye gore ise, 250'sinin (%41,7) 1 Gin, 154'Gnln (%25,7) 2 Giin, 86'sinin (%14,3) 3
Giin, 55'inin (%9,2) 4 Giin, 55'inin ise (%9,2) 5 Gln oldugu goriilmektedir.
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Veri Toplama Araglari

Demogradfik bilgi formu

Veri toplama araci olarak arastirmanin birinci bélimiinde arastirmacilar tarafindan hazirlanan ve katilimcilarin

cinsiyet, yas, egitim durumu, gibi sorularin yer aldig1 ‘Demografik Bilgi Formu’ sunulmustur.
Ders-bos zaman ¢atismasi élgegi

ikinci béliimde; Tsaur ve Tang (2012) tarafindan gelistirilmis ve Isik & Demirel (2018) tarafindan Tiirk Kiiltiiriine
uyarlanmis “Ders-Bos Zaman Catismasi Olcegi” kullanilmistir. Olcek 20 maddeden olusmaktadir. 1-Kesinlikle
katilmiyorum, 2-Katilmiyorum, 3-Ne katiliyorum ne katilmiyorum, 4-Katiliyorum, 5-Tamamen katiliyorum
seklinde 5’li likert tipi Olcektir. Ayrica Dersin Bos Zamanla Catismasi (Zamansal),(DBZCZ): 1 ve 2 nolu maddeler,
Dersin Bos Zamanla Gatismasi (Gerilim), (DBZCG): 3, 4, 5, 6, 7, 8 ve 9 nolu maddeler, Dersin Bos Zamanla
Catismasi (Yogunluk), (DBZCY): 10, 11, 12 ve 13 nolu maddeler, Bos Zamanin Dersle Catismasi (Gerilim),
(BZDCG): 14 ve 15. Maddeler ve Bos Zamanin Dersle Catismasi (Yogunluk), (BZDCY): 16, 17, 18, 19 ve 20.
Maddeler olmak iizere 5 boyuttan olusmaktadir. Olgegi Tirk kiiltiiriine uyarlayan Isik ve Demirel (2018) &lgek
alt boyutlari i¢ tutarlilik katsayilarini, Dersin Bos Zamanla Catismasi (Zamansal):0.78, Dersin Bos Zamanla
Catismasi (Gerilim):0.74, Dersin Bos Zamanla Catismasi (Yogunluk): 0.70, Bos Zamanin Dersle Catismasi
(Gerilim):0.74, Bos Zamanin Dersle Catismasi (Yogunluk): 0.80 olarak hesaplamislardir. Olcegin toplam
glivenirligi Cronbach’s Alpha: 0.91°dir. Olcek Degerlendirmesinde alt boyuttaki maddelerin yiikleri toplanarak,
madde sayisina boélinmesi gerekmektedir. Ortalama arttikga ders-bos zaman gatismasi artmaktadir (Istk &

Demirel, 2018). Bu arastirmada ders-bos zaman ¢atisma 6lgeginin glivenirligi Cronbach’s Alpha=0,92’dir..
Oxford mutluluk éi¢cegi kisa formu-omé-k

Ugiinct béliimde, Hills ve Argyle (2002) tarafindan mutluluk diizeyini degerlendirebilmek amaciyla gelistirilen,
Dogan ve Cotok (2016) tarafindan Tirrk Kiiltiiriine uyarlanan Oxford Mutluluk Olgegi Kisa Formu-OMO-K
kullanilmistir. Olcek 7 sorudan olusmakta ve 1-Hi¢ Katilmiyorum, 5-Tamamen Katiliyorum tarzinda 5'li likert
tipidir. Cronbach alfa i¢ tutarlik katsayisi 0.74 olarak bulunmustur. Bu arastirmada Oxford Mutluluk dlgeginin

glvenirligi ise Cronbach’s Alpha=0,84'tr.
Verilerin Toplanmasi

Kastamonu Universitesi, Adnan Menderes Universitesi, Mersin Universitesi ve Siirt Universitesi'nde &grenim
goren Ogrencilere 2019-2020 egitim 6gretim yilinda gonallilik ilkesi ile, “Demografik Bilgi Formu”, “Ders-bos
zaman catismasi Olgegi” ve “Oxford mutluluk &lcegi kisa formu-omo-k” uygulanmistir. Olgeklerin

uygulanmasindan oOnce katilimcilar veri toplama araglari hakkinda bilgilendirilmis ve sorulari ictenlikle
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yanitlamanin 6nemi belirtilmistir. Veri toplama asamasinda verilerin toplanmasi icin Google form anket

yontemi kullanilmis olup, araglarin uygulanmasi ortalama 8 dakika siirmektedir.
Verilerin Coziimlenmesi

Verilerin degerlendirilmesinde tanimlayic istatistik yontemleri olarak sayi, ylizde, ortalama ve standart sapma
kullanilmistir. Ders-bos zaman g¢atismasinin mutluluk (zerindeki rollinin belirlenmesinde yapisal esitlik
modellemesi kullanilmistir. Yapisal esitlik modelleri gézlenen degiskenler (observed variables) ve gizil
degiskenler (latent variables) arasindaki nedensel iliskilerin ve korelasyon iliskilerinin bir arada bulundugu
modellerin test edilmesi icin kullanilan istatistiksel bir teknik olup bagimhlk iliskilerini tahmin etmek igin,
varyans, kovaryans analizleri, faktor analizi ve coklu regresyon gibi analizlerin birlesmesiyle meydana gelen ¢ok

degiskenli bir ydontemdir (Tiifekei & Tiifekei, 2006).
BULGULAR

Bu boélimde, arastirma probleminin ¢6zimdi i¢in, arastirmaya katilan katilimcilardan 6élgekler yoluyla toplanan
verilerin analizi sonucunda elde edilen bulgular yer almaktadir. Elde edilen bulgulara dayali olarak agiklama ve

yorumlar yapilmistir.

Tablo 2. Ders-Bos Zaman Catisma ile Mutluluk Puan Ortalamalari

N Ort Ss Min. Max.
DBzCzZ 600 3,167 1,142 1,000 5,000
DBZCG 600 3,121 0,923 1,000 5,000
DBZCY 600 3,098 1,033 1,000 5,000
BZDCG 600 2,994 1,107 1,000 5,000
BZDCY 600 2,905 0,918 1,000 5,000
Mutluluk 600 2,875 0,800 1,000 5,000

Katihmcilarin “dbzcz” ortalamasi 3,167+1,142 (Min=1; Maks=5), “dbzcg” ortalamasi 3,121+0,923 (Min=1;
Maks=5), “dbzcy” ortalamasi 3,098+1,033 (Min=1; Maks=5), “bzdcg” ortalamasi 2,994+1,107 (Min=1; Maks=5),
“bzdcy” ortalamasi 2,905+0,918 (Min=1; Maks=5), “mutluluk” ortalamasi 2,875+0,800 (Min=1; Maks=5), olarak

saptanmistir.
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Tablo 3. Ders Calisma Bos Zaman Catisma ile Mutluluk Puanlari Arasinda Korelasyon Analizi

DBZCzZ DBZCG DBZCY BZDCG BZDCY Mutluluk

r 1,000
DBzCzZ
p 0,000
r 0,566** 1,000
DBZCG
p 0,000 0,000
r 0,549** 0,718** 1,000
DBZCY
p 0,000 0,000 0,000
r 0,383** 0,581** 0,611%** 1,000
BZDCG
p 0,000 0,000 0,000 0,000
0,352** 0,531** 0,527** 0,679** 1,000
BZDCY
p 0,000 0,000 0,000 0,000 0,000
-0,174** -0,267** -0,262** -0,312** -0,467** 1,000
Mutluluk
p 0,000 0,000 0,000 0,000 0,000 0,000

*<0,05; **<0,01

Dbzcz, dbzcg, dbzcy, bzdcg, bzdcy, mutluluk, arasinda korelasyon analizleri incelendiginde; Mutluluk ile dbzcz
arasinda r=-0.174 negatif (p=0,000<0.05), Mutluluk ile dbzcg arasinda r=-0.267 negatif (p=0,000<0.05),
Mutluluk ile dbzcy arasinda r=-0.262 negatif (p=0,000<0.05), Mutluluk ile bzdcg arasinda r=-0.312 negatif
(p=0,000<0.05), Mutluluk ile bzdcy arasinda r=-0.467 negatif (p=0,000<0.05) korelasyon bulunmustur.

Ders calisma bos zaman catisma ile mutluluk arasindaki iliskiler yapisal model analizi ile test edilmistir. Yapisal
esitlik modeli (Structural Equation Modeling) degiskenlerin birlikte ayni anda goézlenen ve gizil degiskenlerle
birlikte analiz edilmesini saglayan bir analiz yontemidir (Wan, 2002).

Sematik model ve regresyon katsayilari asagida verilmektedir.

e3 =
e2 Cc2 DBZCZ
el c3
29| Ca
e8)=| C5
7)== Co
1 DBZCG
o6 C7
=5)»=| Ca £33 1
e4 Cc9
MUTLULUK
c10
c11
DBZCY
c12
c13
.
g:: c14
1 1 BZDCG
c15
20| C16
19— C17
19| Ci8 BZDCY
17| C19
19—»=] C20
Sekil 1. Yapisal Model
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Modele iliskin uyum iyiligi indeks degerleri asagida verilmektedir.

Tablo 4. Ders Calisma Bos Zaman Catisma ile Mutluluk Arasinda Yapisal Modele Gére Uyum lyiligi indeks

Degerleri
indeks Normal Deger Kabul Edilebilir Deger Model
x2/sd <2 <5 3.90
GFI >0.95 >0.90 0.90
AGFI >0.95 >0.90 0.90
CFI >0.95 >0.90 0.90
RMSEA <0.05 <0.08 0,07
RMR <0.05 <0.08 0,06

Ders galisma bos zaman catisma ile mutluluk arasinda yapisal modele iliskin uyum iyiligi degerlerinin blyiik
oranda kabul edilebilir oldugu gorilmektedir. Neden sonug iliskisini belirleyen anlamlilik dizeyi, katsayilar ve

hipotezler asagida verilmektedir.

Tablo 5. Yapisal Model Regresyon Katsayilari

Hipotezler B Std(B) S.Hata t P Sonug
MUTLULUK <--- DBZCz -0,022 -0,092 0,024 -0,924 0,002 Kabul
MUTLULUK <--- DBZCG 0,024 0,074 0,072 0,329 0,742 Red
MUTLULUK <--- DBZCY -0,072 -0,290 0,061 -1,176 0,033 Kabul
MUTLULUK <--- BZDCG 0,172 0,671 0,108 1,604 0,109 Red
MUTLULUK <--- BZDCY -0,190 -0,522 0,109 -1,746 0,043 Kabul
R2:0,073

Dersin bos zamanla gatismasi zamansal mutlulugu azaltmaktadir(B=-0,022). Dersin bos zamanla gatismasi
zamansaldaki bir standart birimlik artis mutlulukta -0,022 standart birimlik bir azalisa neden olmaktadir. Dersin
bos zamanla catismasi gerilim mutlulugu etkilememektedir(p>0,05). Dersin bos zamanla g¢atismasi yogunluk
mutlulugu azaltmaktadir(B=-0,072). Dersin bos zamanla ¢atismasi yogunluktaki bir standart birimlik artis
mutlulukta -0,072 standart birimlik bir azalisa neden olmaktadir. Bos zamanin dersle catismasi gerilim
mutlulugu etkilememektedir(p>0,05). Bos zamanin dersle catismasi yogunluk mutlulugu azaltmaktadir(p=-
0,190). Bos zamanin dersle gatismasi yogunluktaki bir standart birimlik artis mutlulukta -0,190 standart birimlik
bir azalisa neden olmaktadir. Ders g¢alisma bos zaman gatismasinin mutluluk Gzerinde aciklayicilik varyans

degeri R2=%7,3 olarak bulunmustur.

SONUC ve TARTISMA

Universite dgrencilerinin ders-bos zaman ¢atismalarinin mutluluk tizerindeki roliinii belirlemenin bos zaman

alan yazininda o6nemli bir boslugu dolduracagi duslnilmektedir. Bu noktadan hareketle Kastamonu
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Universitesi, Adnan Menderes Universitesi, Mersin Universitesi ve Siirt Universitesi'nde okuyan katimcilarla
yapilan bu arastirmanin amaci: katilimcilarin ders bos zaman c¢atisma nedenleri ve c¢atisma dizeylerinin

mutluluk Gzerindeki roliinii ortaya koymaktir.

GilnUmuzde bireylerin bos zaman ihtiyaci, ginlik faaliyetleri icinde 6ncelik kazanmaya baslamistir ve bos
zaman etkinlikleri bireylerin yasamlarinin 6nemli bir parcasi haline gelmektedir (Isik & Demirel, 2018). Fakat bos
zaman etkinlikleri ve giinliik yasamin sorumluluklari arasinda c¢atismalar olabilmektedir. Ozellikle okul cagindaki
cocuklar ve Universite gengleri bos zaman aktivitelerine daha fazla ihtiya¢ duymakta iken (Fries ve digerleri,
2008), tercih edilen iki faaliyet icin firsatlarin mevcut oldugu bir durumda, ayni anda ikisini de gerceklestirmek
cok zor oldugundan (Hofer ve digerleri, 2010) catismalar yasanabilmektedir. Bos zaman aktivitelerinin is veya
¢alismaya kiyasla daha eglenceli oldugu dusunuldigiinde, bu iki kavramin gatisma iginde olduklari ve bir

dereceye kadar birbirlerini engelledigi igin sorun olarak goruldugi gorulmektedir (Isik, 2014).

Cogu okul sisteminde 6grenciler evde okulla ilgili birgok gorevi (6devler veya gelecek sinavlara hazirlanma gibi)
yerine getirmekle yikimlidiir. Ogrencilerin bu &grenme etkinliklerini kendilerinin organize etmeleri
beklendiginden, siklikla diger akademik olmayan etkinliklere katilma istekleri ile karsi karsiya kalmaktadirlar.
Cekici bos zaman alternatifleri olmasina ragmen 6grenciler okulla ilgili bir gorevi yerine getirdiklerinde, kagirilan
aktivite hakkindaki daslinceler ders-bos zaman c¢atismasina yol acabilir (Fries ve digerleri, 2008). Bu catismaya
ornek olarak Grund ve Fries’in (2012) Universite 6grencilerinin ders-bos zaman ¢atismasi Gizerinde yaptiklari bir

arastirmada kullanilan bir senaryo asagida verilmistir:

“Evde masanizda oturuyorsunuz ve yarinin dersine hazirlanacak bir bolimi okumaya hazirlaniyorsunuz. O
anda telefon galiyor. Arkadasiniz disarida bir seyler yapmak igin onlara katilip katilmayacaginizi soruyor. Birkag

dakika icinde sizi evden almak istiyorlar”.

Boyle bir durumda iki etkinligin degeri ayni olmayacagindan 6grenciler ister okulla ilgili gérevlerini yerine
getirsinler, ister bos zaman aktivitelerine katilsinlar sik sik catismalar yasanmakta (Fries ve digerleri., 2005) ve
ogrenciler segeneklerden birini sectiginde, kacirilan etkinligin sadece bilgisinin bile segilen etkinligin
performansini bozmasi beklenmektedir (Hofer ve digerleri, 2010). Clinki ¢ekici bir alternatifin psikolojik varligi,
dgrenmenin kotilye gitmesine neden olmustur (Fries & Dietz, 2007). Ornegin, 6devini yaparken, arkadaslarinin
ayni anda futbol oynamak igin bir araya geldigini bilen bir 6grenci, arkadaslariyla futbol oynamayi ne kadar ¢ok
istiyorsa, ders ¢alisma konusunda daha az israrci, daha dikkatsiz ve mutsuz bir ruh halinde olacak ve 6grencinin

calisma basarisi koti bir sekilde etkilenecektir (Hofer ve digerleri, 2010).

Mutluluk daha ¢ok duygularla ilgili bir yasantidir ve duygular anhktir. Kisiler bugtin mutlu, yarin mutsuz olabilir
(Kara, 2010). Yani kisiler, bazi olay veya durumlardan etkilenerek mutlu ya da mutsuz olmaktadir. Ders-bos

zaman catismasi baglaminda da 6grenciler, okulla ilgili bir gérevi yapmak zorunda olduklarinda, katilmayi daha
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¢ok istedikleri bir bos zaman aktivitesi de var oldugunda mutsuz olacaklardir. Bu durumda arastirmanin

hipotezi desteklenmektedir.

Arastirmanin modeline gore, ders-bos zaman gatismasinin mutlulugu etkileyecegi varsayilmistir. Buna gore,
dersin bos zamanla g¢atismasi-gerilim (dbzcg) ve bos zamanin dersle gatismasi-gerilim (bzdcg)in mutlulugu
etkilemedigi, ancak dersin bos zamanla g¢atismasi zamansal (dbzcz) mutlulugu azalttig ortaya ¢ikmistir. Yani
dersin bos zamanla ¢atismasi zamansal olarak arttikca mutlulukta azalis olmaktadir. Dersin bos zamanla
¢atismasi yogunluk agisindan da mutlulugu azaltmaktadir. Bir baska deyisle dersin bog zamanla ¢atismasinin
yogunlugu arttik¢a, mutluluk azalmaktadir. Bos zamanin dersle g¢atismasi da yogunluk agisindan mutlulugu
azaltmaktadir. Bos zamanin dersle g¢atismasindaki yogunluk artisi mutlulugun azalmasina neden olmaktadir.
Ders-bos zaman cgatismasinin mutluluk Uzerinde agiklayicihk varyans degeri R2=%7,3 olarak bulunmustur.

Dolayisiyla, varsayildigi gibi ders-bos zaman ¢atismasinin mutlulugu etkiledigi séylenebilir.
ONERILER

ilk olarak arastirmanin kesitsel oldugu dusiiniildigiinde bulgular ders bos zaman catismasi ve mutluluk
arasindaki iliskiyi agikliyor seklinde yorumlanmamali, daha ziyade bu iki kavram arasindaki iligkiyi yansitiyor
olarak yorumlanmalidir. Arastirmanin 6rnekleminin Gg¢ Universite ile sinirli olmasi arastirmanin kisitlarindan
biridir. Ayrica arastirmada 6rneklem grubu olarak sadece Beden Egitimi ve Spor Yiksekokulu 6grencilerinin

kullanilmasi aragtirmanin bir diger kisitidir.

Universite dgrencilerinin demografik dzellikleri (bdlim, cinsiyet, gelir diizeyi) agisindan karsilastirma yapilmasi
dnerilebilir. Ozellikle ders bos zaman gatismasinin hangi bélimlerde yiiksek oldugunun belirlenmesi dnerilebilir.
Ayrica Olgegin farkh Universitelerde ve daha biylk 6rneklem gruplari ile test edilmesi ve 6lgegin ¢ocuk ve

ergenler lzerinde test edilmesi dnerilebilir.
ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her turli ihlallerde sorumluluk yazar(lar)a aittir.”
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