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ABSTRACT

This study aims to examine the effect of the “Values Education Program with Stories”, applied to
students studying in the 8th-grade, on the democratic attitude, moral maturity and target
behavior development levels of the students. In this research, a semi-experimental design
defined as "Pretest-Posttest Control Group Model" was used. The sample of the research
consisted of 64 students studying in Selgcuklar Secondary School affiliated to Mersin Provincial
Directorate of National Education in 2018-2019 academic year. Before starting the research, a
program called “Values Education Program with Stories (VEPS)” was developed and this program
was applied to the experimental group for 16 weeks, as 1 session and 2 lessons (80 minutes) per
week. "Moral Maturity Scale", "Democratic Values Scale"and "Behavior Rating Scale"were
applied to experimental and control groups as pretest and posttest to test the effectiveness of
the program. For the analysis of data T-Test for Unrelated Measurements, Two-Way Anova for
Mixed Measurements and Covariance Analysis were used. As a result, it can be said that VEPS is
an effective program in increasing students' moral maturity and target behavior development
levels. Suggestions were made to increase the number of such programs that will improve
character and value development for students and to conduct more experimental studies on this
subject.
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INTRODUCTION

Increasing behaviors such as moral deterioration, meaninglessness, addictions, prejudices, crime, violence,
social problems, and suicide, especially among young people, show that global human values are deteriorating
around the world. As a result of getting away from human values, it has become difficult for people to live
peacefully together. These unfavorable developments have led almost the whole world into a search. Ways to
overcome these negativities and problems around the world have been considered, these problems have been
anticipated to be resolved by education (Lovat & Clement, 2008) and a new education model, which is called as
values education, has been proposed to be applied in the educational stages (Yaman, 2012). Values education
have taken an important place in the education system so that a society can live together in peace and
happiness (Sener, 2013). Values education enables education to raise individuals who are beneficial to society

and consequently this contributes the continuity of societies.

Lickona (1992) emphasized the importance of character development as well as the cognitive development in
education with the words “an individual should be as much intelligent as they are characterful, as much literate
as kind, as much knowledgeable as virtuous”. School is an institution that teaches not only knowledge and skill
but also values (Atasoy, 1997). Therefore, values education should be at the center of the education system
and raising individuals who have adopted basic human values should be one of the primary goals of schools
(Eksi, 2003). Since, values, which have very important functions in individuals' personal and social lives, are not
inborn features, individuals cannot automatically own them. This can be achieved only through education that
individuals can realize and adopt values, transform their values into behavior and produce new values
(Gomleksiz & Ciiro, 2011). What does value, which is a concept that is attributed as significant in education,

mean?

Values are the moral principles that provide internal control in the individual's thoughts and behaviors
(Sapsaglam, 2015). Value is a guide that sheds light on the individual to distinguish between right and wrong,
true or false, moral or unfair, things that are loved or not (Yazici, 2006). Value is a criterion that individuals
apply when evaluating their behavior, people, their characteristics, events and objects around them (Dilmag,
1999). Value is the mental concepts that affect and direct our thoughts and actions (Demircioglu & Tokdemir,
2008). In short, value provides criteria for assessing which behaviors are good or bad and guides individuals on

how to behave.

Recognizing certain values, generating new values, adopting them, and transforming personality into behaviors
is about education, and education on these issues is values education (Yesil & Aydin, 2007). It provides
education and values education that helps individuals to achieve human-specific opportunities and make
human activities that make people human and different from other living creatures in a manner suitable for
their purposes (Ulusoy & Dilmag, 2015). Values education aims to ensure that children acquire the basic values

that will be beneficial for both themselves and the society per their psychological, cognitive, and social
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development. In the values education; supporting individuals' responsibility, love and character education,
raising individuals who are at peace with themselves and their environment, gaining humanitarian values and
protecting the social order (Aydin & Giirler, 2012). The main purpose of the values education is to teach
individuals to respect the freedom and differences of others, to help and live in peace (Kaliyeva, 2015). Ethics is
an important concept in relation to values. Although values education is similar to moral education, it has a

more comprehensive meaning than moral education.

Morality is a structure of thought and belief that means that people act in goodwill and avoid bad behaviors
(Aydin, 2010). Morality is a collection of good or bad behaviors and rules that people are responsible for
obeying (Kulaksizoglu, 1997). Moral maturity is a state of emotion that enables the deviations considered as
immoral to be felt immediately in conscience and contributes to the individual's achievement to moral
perfection. Moral maturity is a personality structure that requires individuals to place moral values in their
consciences, internalize moral values and not to act against moral values in their minds even when they are
alone (Sengiin, 2008). Moral maturity means the level of perfection of the individual in thoughts, emotions,
attitudes and behaviors. Morality does not inherently exist in humans, but it is formed as a result of interaction
with the social environment from an early age (Altinkdpri, 1999). Therefore, school period is an important
process in terms of gaining moral features. Every individual at school age should be equipped at schools with
features that will help them to behave appropriately and make moral decisions (Eksi, 2003). It is important to
raise individuals with democratic attitudes and behaviors as well as the moral development in schools. Because
there is an indispensable relationship between democracy and values. Bringing concepts such as respect for
human rights, equality, freedom, tolerance, differentiation, freedom of expression, critical thinking and
avoidance of violence to individuals, which are associated with democracy, is included in the values education

(Yesil & Aydin, 2007). What does democracy, which is an important part of values education, mean?

Democracy is a way of life that involves values such as respect for life, equality, freedom, tolerance, seeking the
good, sensitivity, accepting differences, responsibility, peace, security and honesty (Demirdz, 2010). Democracy
education is the process of bringing these democratic values to individuals through education (Dogan, 2004).
There is a mutual relationship between democracy and education. Democratic behaviors cannot be expected
from individuals without helping them to gain democratic values (Kus, 2012). Democratic values should be
gained through democracy education from a young age to raise individuals with democratic attitudes and
behaviors (Tezcan, 1996). There is a parallel between the development of democratic values and the

development of target behavior. Individuals who have gained democratic values show desirable behavior.

The main purpose of education is to create desired behaviors which means the target behavior development in
students (Demirel, 2005). Values education, including moral and democracy education, creates desired
behaviors in students. A meta-analysis study, performed on 21 experimental studies that tested the values
education program for primary, middle and high school students in Turkey, showed that values education
improved the target behaviors (Fire, 2017). There is a positive relationship between the level of gaining values
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and the target behavior development of students and a negative relationship between the level of gaining
values and the frequency of unwanted student behaviors (Ozdas, 2013). Values, first of all, should be adopted
by students to demonstrate targeted behavioral development at the desired level. What methods should be
used to provide students with values, and as a result, to produce desired behaviors in them? According to
Yalgin and Aytas (2002), teaching students values through stories is the shortest way to gain them the desired

behavior.

There are many universal values and critical educational messages that students will learn from literary works
(Kalfa, 2013). Especially epics, legends, stories or fairy tales in which narrative takes place are very effective in
the formation of students' personalities and the development of their spirit and idea world (Isik & Karakus
2017). Telling didactic stories in values education ranks high in narrative expression and stories play an
important role in values education (Fidan, 2009). Stories based on themes such as tolerance, friendship, virtue,
love, wisdom, honor, loyalty, compassion and faith also contribute to the moral and character development of
students (Aydin, 2011). Stories are one of the most important methods to be used in education with aspects
such as being subject of real events, being interesting, effective and permanent, and facilitating teaching as
transforming the abstract into concrete (Yakci & Kizilay, 2018). Stories are very important to raise awareness
about the phenomenon of right and wrong, to teach how to behave in which situation, to overcome the
difficulties that may be encountered in life, to live tradition and tradition, to be sensitive to other people and
the environment, and to develop universal values, for values education, moral education and gaining
democratic attitudes. All this evidence showed that stories should be used, in values education programs, to

develop democratic attitudes, moral maturity and target behaviors in students.

In the Turkish education system, values education is tried to be provided in elementary and secondary school
by not with a separate program, but interspersing in other courses such as Turkish and Social Studies. This
method is not sufficiently effective in providing students with values education and values education should be
compulsory within a well-developed program for all students in primary and secondary school (Cakiroglu, 2013;
Elbir & Bagci, 2013; Yazar, 2012; Yesil & Aydin, 2007). Various values and character education programs have
been developed to make values education more systematic and planned. Some research on these programs
developed for primary and secondary school students are as follows: The effect of "Character Education
Program" on students 'aggression and conflict resolution levels (Cokdolu, 2013), the effects of "Values
Education Program" on students' democratic attitude (lzgar & Beyhan, 2015; Tahiroglu & Aktepe, 2015), moral
maturity (Dilmag, 2007; Erikli, 2016; Herdem, 2016; Keskinolu, 2008) and social skills levels (Dereli-iman, 2014;
Sapsaglam, 2015; Uzunkol & Yel, 2016).

When these programs were analyzed, it was seen that they were based on teaching and activity, and a program
based on stories was not encountered. Besides, it was found no study investigating the effect of values
education programs on students' target behavior development and examining the effects of democratic
attitude, moral maturity and target behavior development together. In the light of the above explanations, a
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program that will provide students with values education with stories was needed and a program called
“Values Education Program with Stories (VEPS)” was developed. "Values Education Program with Stories"
which was developed to meet this need is important for being the first. Besides, this study is important in terms
of being the first research to examine the effect of values education on target behavior development and

democratic attitude, and moral maturity together.

This study aims to examine the effect of the “Values Education Program with Stories (VEPS)”, which was
applied to students studying in the 8th-grade, on their democratic attitude, moral maturity and target behavior
development levels. Accordingly, the accuracy of the following hypothesis have been tested:

1. “Values Education Program with Stories” affects students' “Moral Maturity” levels.

2. “Values Education Program with Stories” affects students' “Democratic Attitude” levels.

3. “Values Education Program with Stories” affects students' “Target Behavior Development” levels.

METHOD

Research Model

In this research, a semi-experimental design defined as "Pretest-Posttest Control Group Model" was used. The
semi-experimental pattern is the most used experimental pattern, especially in research in the field of
education, where it is not possible to contain all variables (Cohen, Manion & Marrison, 2000). Semi-
experimental design is the research path that best explains the cause and effect relationships between

variables (Fraenkel & Wallen, 2006). The symbolic view of the semi-experimental design is given in Table 1.

Table 1. Pretest-Posttest Control Group Model

Groups Neutralit Measurement 1 (Pretest) Experimental Measurement 2 (Posttest)
P y D. Scale A. Scale H. Scale Application D. Scale A. Scale H. Scale
Experime R X X X X X X X
nt
Control R X X X X X X

As can be seen in Table 1, two groups were formed with random sampling, one as an experiment group and the
other as a control group, and pretests before the application and posttest after the application were applied to
both groups. While the “Values Education Program with Stories (VEPS)” was applied to the experimental group,
no action was taken on the control group. The independent variable of the research is “Values Education
Program with Stories” and the dependent variables are the democratic attitude, moral maturity and target

behavior development levels of the students.

Participants

The sample of the research consisted of 64 students studying in Selgcuklar Secondary School affiliated to Mersin

Provincial Directorate of National Education in 2018-2019 academic year. A class (8-C) selected from the 8th-
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grade level with simple random sampling created the experimental group and a class (8-D) selected by simple

random sampling created the control group. Information about the participants of the study is given in Table 2.

Table 2. Demographic Information Related to The Participants of the Study

. Experiment Control Total
Variables
Frequency Frequency (n) Frequency Percentage

(n) (n) (%)
Gender Girl 15 16 31 48,4
Boy 19 14 33 51,6
8-C 34 34 53,1

Grad ’
racge 8D 30 30 46,9

When Table 2 is examined, 53,1% (34 students) of the participants formed the experimental group and 46,9%
(30 students) of the participants formed the control group. 51,6% (33 students) of the participants are boys and
48,4% (31 students) are girls. There were 15 girl and 19 boy participants in the experimental group and 16 girl
and 14 boy participants in the control group. The number of girl and boy participants is close to each other in
the experimental and control groups is important so that the experimental process is not affected by the

gender variable.

Before the implementation of the psychoeducation program, whether the participants in the experimental and
control groups were equivalent (equivalent) in terms of democratic attitude, moral maturity and target

behavior development levels were examined with T-Test and the results are given in Table 3.

Table 3. T-Test Results of Comparison Between Pretest Scores of Experimental and Control Groups

Pretests Group N X Sd t p
Democratic B. Scale Experiment 34 70,35 7,69 -1.027 ,308
Control 30 72,06 5,24
Moral Maturity Scale Experiment 34 164,35 13,16 ,484 ,630
Control 30 162,83 11,76
Target Behavior Development Experiment 34 337,26 35,51 15 477
Scale Control 30 343,43 33,13 ’ ’

As shown in Table 3, T-Test for the independent sample showed that there was no statistically significant
difference between the averages of the groups in terms of the pretest scores of all scales (Democratic B. Scale
p =,308; Moral Maturity Scale p =,630; Behavior Rating Scale p =,477 p >,05) In other words, it was revealed

that the level of the groups was equal before the application.
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Measurement

Moral Maturity Scale", "Democratic Values Scale" and "Behavior Rating Scale" were applied to the
experimental and control groups as pretest and posttest to test the effectiveness of the program. Information

about these measurement tools are given below:

Democratic Values Scale: Democratic Values Scale is a 26-item, 6 sub-dimensional, 5-point Likert-type scale
which was developed by ilgan, Karayigit and Cetin (2013) for secondary school students. The internal
consistency coefficient of the scale was found to be ,91 and its test-retest reliability coefficient was found to be
,86. High scores that can be obtained on the scale indicate that students' democratic attitude level is high. The

lowest score that can be obtained from the scale is 26 and the highest score is 130.

Moral Maturity Scale: Moral Maturity Scale is a one-dimensional, 66 item, four-point Likert-type scale
developed by Dilmag (1999) for secondary school students. The internal consistency coefficient of the scale was
found to be ,73 and its split-half reliability Spearman Brown coefficient was found to be ,66. High scores that
can be obtained on the scale indicate that students' moral maturity levels are high. The lowest possible scores

that can be obtained from the scale is 66 and the highest possible score is 264.

Target Behavior Development Scale: It was developed by Kanger (2007) and its validity-reliability study was
carried out by Ates (2014). The scale is a 112-item, one-dimensional, four-point Likert-type scale developed for
students studying at 4th, 5th, 6th, 7th and 8th-grades, related to 14 value subjects. The internal consistency
coefficient of the scale was found to be ,93, and the test-retest reliability coefficient was found to be ,64. High
scores that can be obtained on the scale indicate that students' target behavior development is high. The

lowest score that can be obtained from the scale is 112, and the highest score is 448.
Procedure

For the study, research application permission was obtained from Mersin Toroslar District Directorate of
National Education and Ethics Committee Decision was received from Mersin University Social Sciences Ethics
Committee. First of all, literature review was made to develop the program, and other programs related to
research were examined. After the frame of the program became clear, detailed evaluations have been made
with the two experts, one in the field of psychological counseling and guidance, and one in the field of program
development. After the framework of the program has been created, two sessions of pilot application was
carried out with 26 students studying in 8-B class at Selcuklar secondary school affiliated to Mersin Provincial
Directorate of National Education, and the deficiencies such as making some stories more understandable,
taking similar experiences of students on the stories were revised and the program was tailored as more
suitable for the students' level. The application of the program was carried out with 64 students studying in the
2018-2019 academic year at the Selguklar secondary school affiliated to Mersin Provincial Directorate of
National Education. Before starting the program, pretest scales were applied to all groups by giving information
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about the purpose of the study and the scales. An intake interview was held with 34 students in the
experimental group and students were provided with descriptive information such as the purpose of the
program, the place of application, the time and the duration. The implementation of the program took place
between November 21, 2018 and March 20, 2019. The program was applied to the experimental group for 16
weeks on Wednesday at 11 o'clock in the 8-C class as 1 session per week and 2 class hours (80 minutes), while
the control group did not take any treatment. Finally, as soon as the application was over, posttest scales were
applied to all groups. Since the students could not be reached due to the graduation of the students, the

monitoring test could not be applied. Each session in the program consisted of the following topics:

Session 1: 1. Lesson: Starting Sessions-Integrity-Honesty / 2. Lesson: Loyalty-Trust
Session 2: 1. Lesson: Goodness-Generosity / 2. Lesson: Love-Valuing

Session 3: 1. Lesson: Mercy-Conscience / 2. Lesson: Justice-Rights

Session 4: 1. Lesson: Empathy (Understanding-Being Understood) / 2. Lesson: Tolerance-Respect
Session 5: 1. Lesson: Patience-Calmness / 2. Lesson: Kindness-Sincerity

Session 6: 1. Lesson: Modesty-Being Oneself / 2. Lesson: Wealth-Satisfaction

Session 7: 1. Lesson: Freedom-Honour / 2. Lesson: Courage-Self-Confidence

Session 8: 1. Lesson: Health-Desires of Spirit / 2. Lesson: Peace-Happiness

Session 9: 1. Lesson: Time- Life / 2. Lesson: Faith (Spirituality)

Session 10: 1. Lesson: Effective Speaking and Listening / 2. Lesson: Compliment and Criticism
Session 11: 1. Lesson: Mother / 2. Lesson: Father

Session 12: 1. Lesson: Sister-Togetherness / 2. Lesson: Fellow-Friend

Session 13: 1. Lesson: Mind-Will / 2. Lesson: The Power of Thought

Session 14: 1. Course: Changing-Improving/ 2. Lesson: Talent-Potential

1
Session 15: 1. Lesson: Perseverance-Struggle / 2. Lesson: Purpose (Goal)

Session 16: 1. Lesson: Working - Success / 2. Lesson: Hope- Ending Sessions

As an example to the sessions, the first session was implemented as follows: Brief information was given to the
members about the aims of the 1st session and the meaning and importance of integrity/honesty and its
reflections on human life were covered. Then, the story of “The War of Goodness and Evil within Us” was read,
the importance of nurturing ourselves with goodness was explained and the opinions and experiences of the
group members were taken about the story. The story of “No Personality or The Rest is Zero” was read, the
importance of personality for human life was explained and the opinions and experiences of the group
members were taken about the story. The story of “Umbrella Man Doing His Job Right” was read, and
materialistic and moral gains such as peace, self-esteem and trust that honest works can provide to people
were explained and the opinions and experiences of the group members were taken about the story. The story
of "Account of Public Property" was read and the importance given by all beliefs to integrity was explained and

the opinions and experiences of the group members were taken about the story. At the end of the session, the
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group members were asked to summarize the stories told during the session. Finally, the story of “Integrity and
Honesty Always Win” was told and the session was ended by asking the group members to write a short

composition on the meaning of the story, as a homework.
Data Analysis

Before analyzing the data, contradictory values were examined in each of the scale items and item
combinations, and the missing values in the data set were examined, and it was revealed that the missing
values in all data sets were below 5% and did not display any pattern. The skewness values of the scales were
found -, 095, -, 172 and -, 037 for pretests, and ,021, -, 101 and -, 428 for posttests The kurtosis values were
found ,611, -,531 and -,777 for pretests; and ,011 ,813 and -,417 for posttests. If skewness and kurtosis values
are between -3 and +3, it shows that the data is normally distributed (Kalayci, 2014). Besides, normality test
was performed to determine whether the data showed normal distribution and Levene test was performed to

test the homogeneity of variances. Data on normality and homogeneity testing are given in Table 4.

Table 4. Findings Related to Normality and Homogeneity Test

Normality Test

"Kolmogrow-Smirnov" p Homogeneity Test p

Scale Group N Pretest Posttest Pretest Posttest
Democratic Experiment 34 ,200° ,200" ,112 ,895
B. Scale Control 30 ,200° 1084
Moral Experiment 34 ,200° ,088 ,760 ,164
Maturity ;
Scale Control 30 ,200 ,142
Target Experiment 34 ,200° ,200 ,743 ,124
Behavior
Developme Control 30 ,200" ,200"
nt Scale

Data must meet the of normality (Blytkoztiirk, 2012) and homogeneity (Kalayci, 2014) assumption to be able
to use the widely used parametric tests such as Anova, Ancova and t-test. In normality and homogeneity tests
and other analyzes performed, the significance value p <,05 was accepted as a criterion (Buyukoztirk, 2012).
For normality test; when the number of data is higher than 30, Kolmogrow-Simirnov test is performed (Kalayci,
2014). When Table 4 is examined, since "p" values of "Kolmogrow-Simirnov" test for all scales in normality test
are higher than ,05, it can be said that the data showed normal distribution for all groups. p values in the
Levene test are examined to test the homogeneity of the variances (Kalayci, 2014). Besides, since the "p"
values for all the scales are higher than ,05 in the homogeneity test, the variances of the groups are

homogeneous. Based on these results, it was decided to use parametric tests for the analysis of all data

meeting the assumption of normality and homogeneity.
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After determining the experimental and control groups, “T-Test for Unrelated Measurements” was performed
to determine the group comparison. Two analyzes were used to test research hypothesis. Firstly, “Two-Way
Anova (Repeated) for Mixed Measurements” was carried out. According to Bliylikoztirk (2012), it is considered
appropriate to use “Two-Way Anova for Mixed Measurements (Split Plot ANOVA)" in pretest-posttest control
group designs in which repeated measurements are made on a single factor. Data must meet the assumption
of normality (Blyukoztirk, 2012) and homogeneity (Kalayci, 2014) to perform the “Two Way Anova for Mixed

Measurements.”

After that, the pretest effect was taken under control and “Covariance Analysis (ANCOVA)” was performed.
Covariance analysis is generally used to test whether there is a significant difference between the posttest
measurements of the experimental and control groups in the pretest-posttest control group designs. Here,
pretest measurements are defined as common variables and the effect of pretest on posttest is controlled.
Data must be normal, the variances must be homogeneous and the slope of the regression lines must be equal

to make a covariance analysis (Buyukoztirk, 2012).
FINDINGS (RESULTS)

In this part, findings of the study, which was conducted to examine the effect of the “Values Education Program
with Stories (VEPS)” on the students' democratic attitude, moral maturity and target behavior development

levels, were presented.
Findings related to the Effect of the Program on Democratic Attitude Levels of Students

Firstly, mean values and standard deviations for the pretest and posttest scores of experimental and control

groups for Democratic Values Scale were calculated and the results are given in Table 5.

Table 5. Mean and Standard Deviation Values of Democratic Values Scale Pretest and Posttest Scores for

Experimental and Control Groups

Pretest Posttest
Scale Group N % o % o
Democratic B. Experiment 34 70,35 7,69 74,32 7,38
Scale Control 30 72,06 5,24 73,00 6,75

When the data in Table 5 are examined; there is an increase in the mean score of the Democratic Values Scale
of the experimental group between the pretest and the posttest (Xpost74,32 - Xpre70,35= +3,97), and a slight
increase in the mean score of the control group (X)post73,00- Xpre72,06= +0,94). The graphical representation

of this finding is given in Figure 1.
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Figure 1. Bi-Directional Anova Graph of Democratic Values Scale Scores of Experimental and Control Groups

As shown in Figure 1, while the scores of the Democratic Values Scale of the experimental group showed an
increase over time, there was a slight increase in the scores of the control group. Whether the difference
between the mean scores of the pretest and posttest is significant was tested with “Two Way Anova for Mixed

Measurements” and the results of the analysis are given in Table 6.

Table 6. ANOVA Results of the Pretest and Posttest Scores of the Experimental and Control Groups on the

Democratic Values Scale

Source of the Variance Sum of Squares Sd Mean Squares F p
Pretest/Posttest 191,636 1,000 191,636 5,937 ,018
Democrati Group (Experiment/Control) 1,213 1,000 1,213 ,019 ,390
¢ B. Scale Measurement*Group 73,511 1,000 73,511 2,277 ,136
Error 2001,419 62,000 32,281

As can be seen in Table 6, measurement*group effect was not significant (F=2,27; p>,05). According to the
results of the analysis, the increase in the score of the experimental group for the democratic values scale was
not statistically significant (p=,136 ve p> ,05). Covariance analysis (ANCOVA) was conducted to determine
whether the difference between the posttest means of the experimental and control groups regarding the

Democratic Values Scale was significant without the effect of the pretest.

As seen in Table 4, to perform covariance analysis, the normal distribution of all data (Experimental pretest: p
=,200"", posttest: p =,200%; Control pretest: p =,200°, posttest: p =,084), homogeneous variances (pretest: p
=,112, posttest: p =, 895) were assured and the slope of the regression lines were equal (p =,211 p>,05). The
results of the covariance analysis regarding the Democratic Values Scale posttest scores of the experimental

and control groups are shown in Table 7.
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Table 7. Results of Covariance Analysis (ANCOVA) Regarding Posttest Scores of Democratic Values Scale of

Experimental and Control Groups

Source of the Variance Sum of Squares Sd Mean Squares F p
Scale Pr. Total 319,152 1 319,152 6,937 ,011
Group 57,000 1 57,000 1,239 ,270
Error 2806,289 61 46,005
Total 350811,000 64

When Table 7 is analyzed, there is no significant difference between the mean scores of students in the
posttest corrected according to the Democratic Values Scale pretest scores. Because the p value of the posttest
scores between the sample types was found to be p=,270 (p>, 05). As a result, it was seen that there was no
significant difference between the posttest scores of the experimental and control groups for on the

Democratic Values Scale without the effect of pretest.

These results show that “Values Education Program with Stories (VEPS)”, although it increased the democratic
attitude levels of the participants in the experiment group, the levels of democratic attitude do not significantly
differentiate between the experiment and control groups. These results indicate that the program is not

effective in increasing the democratic attitude levels of the students in the experimental group.

Findings related to the Effect of Program on Moral Maturity Levels of Students

Firstly, mean values and standard deviations for the pretest and posttest scores of experimental and control

groups for Moral Maturity Scale were calculated and the results are given in Table 8.

Table 8. Mean and Standard Deviation Scores of Democratic Values Scale Pretest and Posttest Scores for

Experimental and Control Groups

Scale Grou Pretest Posttest
P N X ss X ss
Moral Maturity Experiment 34 164,35 13,16 172,82 10,30
Scale Control 30 162,83 11,76 163,86 11,49

When the data in Table 8 are examined; there is an increase in the mean scores of the Moral Maturity Scale of
the experimental group between the pretest and posttest (Xpost172,82- Xprel64,35= +8,47), and a slight
increase in the mean scores of the control group (X)post163,86- Xprel62,83= +1,03). The graphical

representation of this finding is given in Figure 1.
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Figure 2. Two Way Anova Graph of Moral Maturity Scale Scores of Experimental and Control Groups

As can be seen in Figure 2, while the Moral Maturity Scale scores of the experimental group showed a dramatic
increase over time, there was a slight increase in the scores of the control group. Whether the difference
between the mean scores of the pretest and posttest is significant was tested with “Two Way Anova for Mixed

Measurements” and the results of the analysis are given in Table 9.

Table 9. ANOVA Results of the Pretest and Posttest Scores of the Experimental and Control Groups on the
Moral Maturity Scale

Source of the Variance Sum of Squares Sd Mean Squares F p
Moral Pretest/Posttest 719,774 1,000 719,774 7,226 ,009
Mat‘:;ty Group (Experiment/Control) 874,622 1,000 874,622 4978 029
Scale Measurement*Group 440,774 1,000 440,774 4,425 ,039
Error 6175,719 62,000 99,608

As seen in Table 9, measurement*group effect was significant (F = 4,42; p <,05). According to the results of the
analysis, the increase in the scores of the experimental group for the Moral Maturity Scale was found be
statistically significant (p =039 and p <,05). Covariance analysis (ANCOVA) was conducted to determine
whether the difference between the posttest means of the experimental and control groups regarding the

Moral Maturity Scale was significant without the effect of the pretest.

As seen in Table 4, the normal distribution of all data (Experimental pretest: p =,200"", posttest: p =,200";
Control pretest: p =,200*, posttest: p =,084), homogeneous variances (pretest: p =112, posttest: p =,895)
assumptions were met to perform covariance analysis and the slope of the regression lines were equal (p =,211
p>,05). The results of the covariance analysis for the Moral Maturity Scale posttest scores of the experimental

and control groups are shown in Table 10.
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Table 10. Results of Covariance Analysis (ANCOVA) for Posttest Scores of Experimental and Control Groups for

Moral Maturity Scale

Source of the Variance Sum of Squares Sd Mean Squares F p
Scale Pr. Total 25951,429 1 25951,429 27,879 ,000
Group 1171,207 1 1171,207 10,564 ,002
Error 6762,975 61 110,868
Total 1828414,000 64

When Table 10 is analyzed, it is seen that there is a significant difference between the mean scores of students
in the corrected posttest compared to the Moral Maturity Scale pretest scores. Because the p value of the
posttest scores between the sample types was found to be p=,002 without the effect of the pretest (p < ,05).
Thus, it is seen that the difference between the posttest scores of the experimental and the control groups is

significant without the effect of the pretest on the Moral Maturity Scale.

Whether the difference between the mean scores of pretest and posttest scores of the experimental group is
significant in terms of gender (girl/boy) was tested with “Two Way Anova for Mixed Measurements”. Results
indicated thatthere is no significant difference in terms of gender (F =, 317; p =,576) and the program has been

effective in increasing the moral maturity levels of both girl and boy students in the experimental group.

These results showed that “Values Education Program with Stories (VEPS)” leads a significant difference in
moral maturity levels between experimental and control groups. These results demonstrated that the program

is effective in increasing the moral maturity levels of students in the experimental group.

Findings related to the Effect of Program on “Target Behavior Development” Levels of Students

Mean scores and standard deviations were calculated for the pretest and posttest scores of the experimental

and control groups for the "Target Behavior Development Scale" and the results are given in Table 11.

Table 11. Mean and Standard Deviation Scores of the Experimental and Control Groups for Target Behavior

Development Scale Pretest and Posttest Scores

Pretest Posttest
Scale Group N % . % .
Target Experiment 34 337,26 35,51 375,38 34,93
Behavior
Development Control 30 343,43 33,13 358,80 44,86
Scale

When the data in Table 11 are examined, there is an increase in the mean scores of the experimental group
between the pretest and posttest for Target Behavioral Development Scale (Xpost375,38- Xpre337,26= -38,52),
and a lower increase in the mean score of the control group (Xpost358,80- Xpre343,43= -15,37). The graphical

representation of this finding is given in Figure 3.
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Figure 3. Bidirectional Anova Graph of Target Behavior Development Scale Scores of Experimental and Control

Groups

As seen in Figure 3, Target Behavior Development Scale scores of both the experimental group and the control
group increased over time. Whether the difference between the mean scores of the pretest and posttest is
significant was tested with “Two Way Anova for Mixed Measurements” and the results of the analysis are given

in Table 12.

Table 12. ANOVA Results of the Pretest and Posttest Scores of the Experimental and Control Groups for the

Target Behavior Development Scale

Source of the Variance Sum of Squares Sd Mean Squares F p
Target Pretest/Posttest 22795,182 1,000 22795,182 31,072 ,000
Behavior Group (Experiment/Control) 864,177 1,000 864,177 ,423 ,518
Developm Measurement*Group 4124,682 1,000 4124,682 5,622 ,021
ent Scale Error 45484,248 62,000 733,617

Table 12 shows that measurement*group effect was significant (F = 5.62; p <,05). According to the analysis
results, increase in the scores of the experimental group for the Target Behavior Development Scale was found
to be statistically significant (p =,021 and p <,05). Covariance analysis (ANCOVA) was conducted to determine
whether the difference between the posttest mean scores of the experimental and control groups for the

Target Behavior Development Scale was significant without the effect of the pretest.

As seen in Table 4, to perform covariance analysis, the normal distribution of all data (Experimental pretest: p
=,200"", posttest: p =,200"; Control pretest: p =,200", posttest: p =,200"), homogeneous variances (pretest: p
=,743, posttest: p =,124) and equal slope of the regression lines (p =,089 p>,05) were assured. The results of the
covariance analysis of posttest scores of the experimental and control groups for the Target Behavior

Development Scale are shown in Table 13.
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Table 13. Results of Covariance Analysis (ANCOVA) of Posttest Scores of the Experimental and Control Groups

for the Target Behavior Development Scale

Source of the Variance Sum of Squares Sd Mean Squares F p
Scale Pr. Total 16681,621 1,000 16681,621 17,921 ,000
Group 571,433 1,000 571,433 5,154 ,027
Error 56782,364 61 930,858
Total 7,479,272.000 64

When Table 13 is analyzed, there is a significant difference between the mean scores of students in the
corrected posttest compared to the Target Behavior Development Scale pretest scores. Because the p value of
the posttest scores between the sample types was found to be p=,027 without the effect of the pretest (p <
,05). Thus, it is seen that the difference between the posttest scores of the experimental and the control

groups the Target Behavior Development Scale is significant without the effect of the pretest.

Whether the difference between the mean scores of pretest and posttest scores of the experimental group is
significant in terms of gender (girl/boy) was tested with “Two Way Anova for Mixed Measurements”. Results
showed that there is no significant difference in terms of gender (F = 1,069; p =,305) and the program has been

effective in increasing the Moral Maturity levels of both girl and boy students in the experimental group.

These results showed that “Values Education Program with Stories (VEPS)” leads a significant difference
between experimental and control groups in terms of Moral Maturity levels. These results show that the

program is effective in increasing the target behavior levels of students in the experimental group.

CONCLUSION and DISCUSSION

According to the results obtained from this study, VEPS was found to be effective in increasing the moral
maturity levels of the students in the experimental group. Some research has been done about the effect of
stories on moral maturity levels of students and similar findings obtained in the current study. A semi-
experimental study was conducted by Leming (2000) with 965 students and 26 teachers in Pennsylvania, called
“Tell me a story: evaluating literature-based character education programs” and as a result of the study, stories
have been found significantly effective on moral understanding and moral sensitivity levels of 4-6th grade
students. In a study conducted by Keskinoglu (2008), it was revealed that there is a positive effect of story-
based activities developed using Mevlana's Mesnevi within the framework of the values education program on
the moral maturity levels of 5th-grade students in primary school. Mesnevi has an important place in turning
the individuals who make up the society into mature individuals, developing their moral sides and transferring
values to them (Sucu, 2012). In the study conducted by Tahiroglu and Kayabasi (2013) titled “The Effect of
Turkish Folk Tales on Attitudes of Students towards Humanitarian Values”, it was showed that the activities
developed using Turkish folk tales have a positive effect on human values of students such as friendship,

responsibility, peacefulness, tolerance, honesty and respect and attitudes and behaviors related to moral
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maturity. Another research on this subject has been conducted by Arici (2016) and it has been revealed that
fairy tales increase the students' level of being beneficial to society. In general, stories based on themes such as
tolerance, love, friendship, virtue, wisdom, love, fidelity, honor, compassion and loyalty contribute to students'

moral maturity, conscience and character development.

According to the results obtained from this research, VEPS was found to be effective in increasing the target
behavior development levels of students in the experimental group. No research was found related to the
direct effect of stories on students' target behavior development levels, only one study related to concepts
such as social skills, self-regulation and behavior change, which may be sub-dimensions of target behavior
development, was found and similar results obtained from this research. In the research, a story-based values
education program was applied to 800 students in 48 classes studying in Kansas primary and secondary
education institutions in 2004-2005 academic year by an independent research firm, and as a result of the
measurements, it was found that the program positively affected students' behavior and negative behaviors
such as violence, bullying, lying and copying decreased and respect for teachers and classmates increased
(WWC, 2006). In this regard, providing students values through story is the shortest way to gain them the
desired behavior. According to Keskinoglu (2008), the stories in Mesnevi help children gain the right behaviour.
Various research on concepts such as social skills, self-regulation and behavioral change, which may be sub-
dimensions of the target behavior development of values education programs, have been conducted and
similar results have been obtained. A meta-analysis by Ates (2017), examined 21 experimental studies related
to values education, conducted with the elementary school, middle school and high school students and the
analysis results showed that values education has statistically significant effect on the positive features of
students in Turkey. The living values education program supported by UNESCO has been applied to students
aged 3-7 and 8-14 years in more than 60 countries in Asia, America, Europe and Africa, and it has been
emphasized that the program gained positive social skills to students (UNESCO, 2005). It has also been revealed
in other studies that values education programs increase the social skills of the students in the experimental
group (Burrison, 2014; Cheung & Lee, 2010; Dereli-Iman, 2014; Sapsaglam, 2015; Uzunkol, 2014; Uzunkol & Yel,
2016). Besides, values education programs was found to reduce students' aggressiveness (Cokdolu, 2013; Elbir
& Bagcl, 2013; Keskinoglu, 2008), decrease their negative behaviors (Ozdas, 2013; Skaggs & Bodenhorn, 2006),
and increase their positive behaviors (Arici, 2016; Atabey, 2014; Cengiz & Duran, 2017; Kunduroglu, 2010;
Samur, 2011) and increase self-regulation skills (Ergtin, 2013; Oral & Dilmag, 2015). It is important for students
to have more desired behaviors and less problematic-negative behaviors, so that they can live a healthy, happy
and successful life. Because students who cannot achieve targeted behavior development have difficulties in
revealing their abilities and cannot be successful enough, and they have difficulties in living as a free person
alone because their social skill development level is weak and they have problems because of not being able to
communicate with people around them, and can damage to themselves and their environment due to their
problematic or unwanted behavior. VEPS increases the targeted behavioral development levels of students and

contributes to their healthy, happy and successful lives.
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In this research, it was seen that VEPS was not effective in increasing the democratic attitude levels of the
students in the experimental group. No similar research has been found regarding the effect of the values
education program with direct stories on students' democratic attitudes. Research has been conducted on the
effects of values education applications interspersed in courses such as Social Studies in the Turkish education
system on the democratic attitudes of students. In the research conducted by Izgar and Beyhan (2015), it was
shown that the values education practices changed the democratic attitudes and behaviors of the students. In
the research conducted by Tahiroglu and Aktepe (2015), it was found out that the values education program
positively affected the democratic attitudes and behaviors of primary education students. In the research
carried out by Deveci and Selanik Ay (2009) and Yagan (2010), it was concluded that the values education
applications in the current education system are not sufficiently effective in providing students with democratic
attitudes and behaviors, and similar findings were obtained in the current research. These results show that
there is a need for values education programs based on long-term and versatile activities that can provide

students with targeted democratic values.

Values education is tried to be transferred by interspersing the subjects within other courses. Unless a
systematic path is followed during the transfer of values to students, it is not possible to succeed. In the
findings obtained from the research conducted by Tokdemir (2007), Tiirk (2009) and Yazar (2012), it was
revealed that teachers do not find the current programs sufficient in terms of teaching values. A meta-analysis
of studies, reviewing 21 master's and doctoral thesis conducted to examine values education in Turkey,
concluded that values education was not internalized sufficiently in Turkey and suggestions have been made on
how to be filled the gap in the values education area (Elbe & Bagci, 2013). Consequently, to provide values
education to students effectively, the understanding of education needs to be revised and transferred within a
structured framework. Many western countries, especially the USA, have revised values education with a new
perspective (Keskin, 2008). Values education is a structure consisting of abstract concepts and it is not
sufficient to transfer only through theoretical knowledge and concepts. Values need to be gained on an activity
basis so that values can be accepted by individuals and identified with their life and thoughts and also

transferred into behavior.

Values education with stories is the first one of activity-based applications. Stories are important educational
tools in many areas in the spiritual and personal development of children and young people with international
validity (Rossiter, 2002). Stories substantially contribute to the development of children's intellectual and
spiritual worlds and the formation of their personalities (Isik & Karakus, 2017). The use of stories as educational
materials is very effective because the stories are fun, believable and memorable (Randall, 1999). The heroes
described in the stories have an impact on children's education. While the children listen to the stories, they
will identify with the heroes in the story and will be able to adopt some noble behavior. Therefore, it can be
said that stories are effective materials in education (Karakése, 2012; Ocal, 2007). Besides, children have a

great interest in the stories and enjoy listening to the stories in which the events taken from their lives are
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given in a fluent narrative. The stories contribute to children in aspects such as keeping the tradition and
custom alive, teaching how to behave in which situation, adopting ideal and universal human behaviors and
overcoming difficulties in life. Stories facilitate education since they are memorable and interesting and awake
more than one emotion (Yakinci & Kizilay, 2018). As a result, it is a very effective method to use didactic stories
in verbal activities when teaching values. Creating a program where values education will be given around the
stories in a more planned and structured manner is important in keeping alive and transferring cultural and
social values. Values Education Program with Stories (VEPS) has been developed to meet this need and the
effect of program on democratic attitudes, moral maturity and target development levels of students has been

examined.
RECOMMENDATIONS

This study is only applied to 8th grade students. Experimental studies can be done in different age groups on
this subject. This study is limited to one school in a certain region. Studies can be repeated on a wider
interregional sample. The number of such programs that will provide character and value development in
students should be increased and more experimental studies should be conducted on this subject. Such
programs that will provide character and value development for students should be applied in a structured
way, especially by classroom teachers and classroom guidance teachers. Educational and informative studies
should be carried out for teachers and parents who will be models for students in order for such behavior

acquisition programs and interventions to be effective in the long term.
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“HiKAYELERLE DEGERLER EGiTiMi PROGRAMI”NIN OGRENCILERIN
DEMOKRATIK TUTUM, AHLAKi OLGUNLUK VE HEDEF DAVRANIS GELISIiM
DUZEYLERINE ETKIiSININ iNCELENMESI

0z

Bu arastirmanin amaci, 8. sinifta 6grenim goren 6grencilere uygulanan “Hikayelerle Degerler
Egitimi Programi”’nin 6grencilerin demokratik tutum, ahlaki olgunluk ve hedef davranis gelisim
diizeylerine etkisini incelemektir. Bu arastirmada, “Ontest - Sontest Kontrol Gruplu Model” olarak
tanimlanan yari deneysel desen kullanilmistir. Arastirmanin calisma grubunu Mersin il Milli
Egitim Mudarlig’ne bagh Selguklar ortaokulunda 2018-2019 egitim yilinda 6grenim géren 64
o6grenci olusturmaktadir. Arastirmaya baslamadan once “Hikayelerle Degerler Egitimi Programi
(HIDEP)” adi altinda bir program gelistirilmistir ve bu program 16 hafta boyunca haftada 1 oturum
ve 2 ders saati (80 dakika) olarak deney grubuna uygulanmistir. Programin etkililigini test etmek
icin 6lgme araci olarak “Ahlaki Olgunluk Olcegi”, “Demokratik Degerler Olcegi” ve “Hedef
Davranis Gelisim Olcegi” deney ve kontrol gruplarina éntest ve sontest olarak uygulanmistir.
Verilerin analizinde iliskisiz Olclimler igin T Testi, Karnisik Olciimler icin iki Yoénli Anova ve
Kovaryans Analizi kullanilmistir. Sonug olarak HIDEP’in &grencilerin ahlaki olgunluk ve hedef
davranis gelisim dizeylerini artirmada etkili bir uygulama oldugu soylenebilir. Arastirmanin
sonuglarindan yola cikilarak arastirmacilara ve uygulayicilara karakter gelisimi ve deger egitimi ile
ilgili farkli programlarin gelistiriimesi ve daha fazla deneysel calismanin yapilmasi gibi ¢esitli
onerilerede bulunulmustur.

Anahtar Kelimeler: Degerler egitimi, ahlaki olgunluk, demokratik tutum, hedef davranis gelisimi
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GiRiS

Dinya genelinde 6zellikle gencler arasinda ahlaki bozulma, anlamsizlasma, bagimliliklar, 6nyargilar, sug isleme,
siddet, sosyal problemler, intihar etme gibi davranislarin giderek artmasi evrensel insani degerlerden
uzaklasildigini géstermektedir. insani degerlerden uzaklasilmasi sonucu insanlarin bir arada huzurlu bir sekilde
yasayabilmeleri zorlasmistir. Meydana gelen bu olumsuz gelismeler, neredeyse bitiin dinyay! bir arayisa
yoneltmistir. Diinya genelinde yasanan bu olumsuzluklari ve sorunlari yok etme vyollar distinilmis, bu
sorunlarin egitimle giderilecegi 6ngorilmis (Lovat ve Clement, 2008) ve egitim basamaklarinda uygulanmak
icin degerler egitimi olarak ifade edilen yeni bir egitim modeli 6nerilmistir (Yaman, 2012). Bir toplumun huzur
ve mutluluk icinde bir arada yasayabilmesi icin degerler egitimi, egitim sisteminde 6nemli bir konuma
yerlesmistir (Sener, 2013). Degerler egitimi, egitimin topluma yararli bireyler yetistirmesini ve bunun

sonucunda toplumlarin devamliligini saglar.

Lickona (1992), “bir birey, zeki oldugu kadar karakterli, okur-yazar oldugu kadar nazik, bilgili oldugu kadar
erdemli olmahdir” séziiyle egitimde bilissel gelisimin yaninda karakter gelisimin dnemine vurgu yapmistir. Okul
sadece bilgi ve beceri degil ayni zamanda degerleri de 6greten bir kurumdur (Atasoy, 1997). Bundan dolayi
degerler egitimi, egitim sisteminin merkezine yerlesmeli ve temel insani degerleri benimsemis bireyler
yetistirmek, okullarin temel amaglarindan biri olmaldir (Eksi, 2003). Bireylerin bireysel ve toplumsal
hayatlarinda son derece 6nemli islevlere sahip olan degerler, dogustan getirilen bir 6zellik olmadigindan
bireyler bunlara kendiliginden sahip olamazlar. Bireylerin degerleri fark etmesi, benimsemesi, sahip oldugu
degerleri davranisa donulstiirmesi ve yeni degerler lGretmesi ancak egitim ile yapilabilir (Gémleksiz ve Ciiro,

2011). Egitimde bu kadar 6nem atfedilen bir kavram olan deger ne anlama gelmektedir?

Deger, bireylerin diisiince ve davranislarinda i¢ kontrol saglayan ahlaki ilkeler (Sapsaglam, 2015); hakl ya da
haksizi, dogru ya da yanlisi, ahlaki olani veya olmayani, hosa giden ve gitmeyeni ayirt etmesinde 151k tutan bir
rehber (Yazici, 2006); davranislarini, kisileri, kisilere ait olan ozellikleri, cevresindeki olaylari ve nesneleri
degerlendirirken basvurdugu bir kriter (Dilmag, 1999) veya disiince ve eylemleri etkileyen, onlara yon veren
zihinsel bir kavram olarak tanimlanabilir (Demircioglu ve Tokdemir, 2008). Kisaca deger, hangi davranislarin iyi
veya kotl olarak degerlendirilmesi noktasinda oOlgltler sunar ve bireylere nasil davranmalari gerektigi

konusunda rehberlik eder.

Belirli degerlerin farkina varilmasi, yeni degerlerin tiretilmesi, benimsenmesi ve kisiligi mal ederek davranislara
donusturtlmesi egitimle ilgilidir ve bu konularda yapilan egitim de degerler egitimidir (Yesil ve Aydin, 2007).
insani insan yapan ve diger canlilardan ayiran insansal etkinliklerinin 8gretimini bireylere degerler egitimi saglar
(Ulusoy ve Dilmag, 2015). Degerler egitimi, ¢ocuklarin kendilerine ve topluma yararh olacak temel degerleri
bilissel, psikolojik ve sosyal gelisimlerine uygun olarak kazanmalarini hedefler. Degerler egitiminin icinde;
kendileriyle ve cevreleriyle barisik bireyler yetistirmek, bireylere insani degerleri kazandirmak ve toplumsal

dizeni korumak vardir (Aydin ve Glrler, 2012). Degerler egitiminin temel amaci, bireylere diger kisilerin
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Ozgirluklerine ve farkliliklara saygi duymayi, yardimlasmayi ve baris icinde yasamayi 6gretmektir (Kaliyeva,
2015). Degerlerle iliskisi olan 6nemli bir kavram da ahlaktir. Degerler egitimi, ahlak egitimiyle benzerlik gbsterse

de ahlak egitiminden daha kapsamli bir anlam tagimaktadir.

Ahlak, insanin kendi istegi ile iyi davranislarda bulunup, kétli davranislardan kaginmasi anlamina gelen bir
disiince ve inang yapisidir (Aydin, 2010). Ahlak; insanlarin uymakla sorumlu olduklari iyi veya kodti davranislar
ve kurallar butlinidir (Kulaksizoglu, 1997). Ahlaki olgunluk ise; ahlak disi olarak kabul edilen sapmalarin
vicdanda hemen hissedilmesini saglayan ve bireyin ahlaki agidan mikemmele ulagmasina katki saglayan bir
duygu durumudur. Ahlaki olgunluk, bireylerin ahlaki degerleri vicdanlarina yerlestirmesini, ahlaki degerleri
icsellestirmesini ve tek basina kaldigi zamanlarda bile zihninde ahlaki degerlere aykiri davranmayi
disiinmemeyi gerektiren bir kisilik yapisidir (Sengtin, 2008). Kisaca ahlaki olgunluk, bireyin disiince, duygu,
tutum ve davranislardaki mikemmellik diizeyi anlamina gelir. Ahlak, insanda dogustan var olmayip erken
yaslardan itibaren sosyal gevreyle yasanan etkilesim sonucu olusur (Altinkdpri, 1999). Bu nedenle ahlaki
ozelliklerin kazanilmasi agisindan okul dénemi énemli bir strectir. Okullarda 6grenim cagina gelmis her bireyin
uygun davraniglar sergilemesine ve ahlaki kararlar vermesine yardimci olacak 6zelliklerle donatilmalidir (Eksi,
2003). Okullarda ahlaki gelisimin yaninda demokratik tutum ve davranislara da sahip bireyler yetistirmek
onemlidir. Clinki demokrasi ile degerler arasindaki vazgecilemez bir iliski vardir. Demokrasi ile iliskilendirilen
insan haklarina saygi, esitlik, 6zgurlik, hosgoru, farklilasma, ifade 6zgurligl, elestirel diisgiinme ve siddetten
kaginma gibi kavramlari bireylere kazandirmak, degerler egitiminin kapsaminda arasinda yer alir (Yesil ve Aydin,

2007). Degerler egitiminin 6nemli bir pargasi olan demokrasi ne anlama gelmektedir?

Demokrasi; yasama saygl, esitlik, 6zgurliik, hosgord, iyiyi arama, duyarhhk, farkliliklari kabul etme, sorumluluk,
baris, glivenlik ve diristlik gibi degerleri kapsayan bir yasam bigimidir (Demirdz, 2010). Demokrasi egitimi ise
bu demokratik degerlerin egitim yoluyla bireylere kazandirilmasi strecidir (Dogan, 2004). Demokrasi ile egitimle
arasinda karsilikh bir iliski vardir. Demokratik degerler bireylere kazandirilmadan, onlardan demokratik
davraniglar beklenemez (Kus, 2012). Demokratik tutum ve davranislara sahip bireyler yetistirebilmek igin kiigiik
yaslardan itibaren onlara demokrasi egitimi araciliglyla demokratik degerler kazandiriimalidir (Tezcan, 1996).
Demokratik degerlerin gelisimi ile hedef davranis gelisimi arasinda paralellik vardir. Demokratik degerleri

kazanmis bireyler, istendik davraniglar gosterir.

Egitimin en temel amaci 6grencilerde hedef davranis gelisimi anlamina gelen istendik davranislar meydana
getirmektir (Demirel, 2005). Ogrencilere verilecek ahlaki ve demokrasi egitimini de kapsayan degerler egitimi,
ogrencilerde istendik davranislar meydana getirir. Tirkiye’de ilkokul, ortaokul ve lise 6grencilerine yonelik
degerler egitimi programinin test edildigi 21 deneysel ¢alisma Uzerinde yapilan meta analiz sonucunda, degerler
egitiminin 6grencilere kazandirilmak istenen hedef davranislari gelistirdigi gérilmustur (Ates, 2017). Degerlerin
kazandirilma dizeyi ile 6grencilerin hedef davranis gelisimi arasinda pozitif yonll, istenmeyen 6grenci
davraniglarinin gériilme sikhg arasinda ise negatif yonli anlamlh bir iliski vardir (Ozdas, 2013). Ogrencilerin
istenen dizeyde hedef davranis gelisimi gosterebilmesi icin onlara degerlerin benimsetilmesi gerekir.
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Ogrencilere degerleri kazandirabilmek ve bunun sonucunda onlarda istendik davranislar meydana getirebilmek
icin hangi yontemlere basvurulmalidir? Yalgin ve Aytas’a (2002) gore ogrencilere hikayeler yoluyla degerler

egitimi vermek, onlara istenilen davranislari kazandirmada en kestirme yoldur.

Ogrencilerin edebi eserlerden dgrenecegi bircok evrensel deger ve kritik egitsel iletiler vardir (Kalfa, 2013).
Ozellikle ®ykiileyici anlatimin yer aldigi destan, efsane, hikdye veya masallar &grencilerin kisiliklerinin
olusumunda ve ruh ve fikir diinyasinin gelisiminde ¢ok etkilidir (Isik ve Karakus 2017). Deger egitiminde ders
verici hikayeler anlatilmasi 6ykiileyici anlatimda Ust siralarda yer almakta ve hikdyeler, deger egitiminde énemli
bir rol oynamaktadir (Fidan, 2009). Hosgord, sevgi, dostluk, erdem, ask, bilgelik, onur, vefa, sefkat ve sadakat
gibi temalar Gzerine kurulu hikayelerin, 6grencilerin ahlak ve karakter gelisimine de blyik katki saglamaktadir
(Aydin, 2011). Gergek olaylarin konu edinmesi, ilgi c¢ekici olmasi, etkili ve kalict olmasi, soyut olani
somutlastirarak anlatimi kolaylastirmasi gibi yonleriyle hikayeleri egitimde kullanilacak en 6nemli yéntemlerden
birisi haline getirmektedir (Yakinci ve Kizilay, 2018). Dogru yanlis olgusu hakkinda farkindalik kazandirma, hangi
durumda nasil davranilacagini 6gretme, hayatta karsilasilabilecek gliclikleri asma, gelenek ve goérenegi
yasatma, diger insanlara ve gevreye karsi duyarli olabilme ve evrensel degerleri gelistirme adina hikayeler,
ogrencilere degerler egitimi, ahlaki egitim ve demokratik tutum kazandirmada ¢ok 6nem arz etmektedir. Biitln
bunlar gosteriyor ki uygulanan degerler egitimi programlarinda 6grencilerde demokratik tutum, ahlaki olgunluk

ve hedef davranis gelistirmede hikayelerden yararlaniimalidir.

Tirk egitim sisteminde degerler egitimi ilk ve ortaokulda, bir program dahilinde degil de Tiirk¢e ve Sosyal
Bilgiler gibi diger dersler icerisine serpistirilerek verilmeye calisiimaktadir. Bu yéntem Ogrencilere degerler
egitimi kazandirmada yeterince etkili olamamaktadir ve degerler egitimi ilk ve ortaokuldaki tlim 6grencilere iyi
gelistirilmis bir program dahilinde zorunlu olarak verilmelidir (Cakiroglu, 2013; Elbir ve Bagci, 2013; Yazar, 2012;
Yesil ve Aydin, 2007). Degerler egitiminin daha sistemli ve planli yapilabilmesi igin cesitli degerler ve karakter
egitimi programlari gelistirilmistir. ilkokul ve ortaokul &grencilere yénelik gelistirilen bu programlarla ilgili
yapilan bazi aragtirmalar sunlardir: “Karakter Egitimi Programi”nin 6grencilerin saldirganlik ve ¢atisma ¢6zme
dlzeylerine etkisi (Cokdolu, 2013), “Degerler Egitimi Programi”nin 6grencilerin demokratik tutum (lzgar ve
Beyhan, 2015; Tahiroglu ve Aktepe, 2015), ahlaki olgunluk (Dilmag, 2007; Erikli, 2016; Herdem, 2016; Keskinolu,
2008) ve sosyal beceri (Dereli-iman, 2014; Sapsaglam, 2015; Uzunkol ve Yel, 2016) diizeylerine etkisi

arastinlmistir.

Bu programlar incelendiginde daha ¢ok anlatim ve etkinlik temelli oldugu goriilmus ve hikayeleri merkeze alan
bir programa rastlaniimamistir. Ayrica degerler egitimi programlarinin, 6grencilerin hedef davranis gelisimi
Uzerinde etkisini inceleyen ve demokratik tutum, ahlaki olgunluk ve hedef davranis gelisimi Gzerinde etkisini bir
arada inceleyen bir arastirmaya rastlanilmamustir. Yukarida yapilan agiklamalar i1s1ginda 6grencilere hikayelerle
degerler egitimi kazandiracak bir programa ihtiya¢ duyulmus ve “Hikayelerle Degerler Egitimi Programi (HIDEP)”
adi altinda bir program gelistirilmistir. Bu ihtiyacin karsilanmasi igin gelistirilen “Hikayelerle Degerler Egitimi
Programi”, ilk olmasi agisindan 6nemlidir. Ayrica yapilan arastirmanin, degerler egitiminin hedef davranis
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gelisimi Gzerinde etkisini ve demokratik tutum, ahlaki olgunluk, hedef davranis gelisimi lzerinde etkisini bir

arada inceleyen ilk arastirma olmasi agisindan 6nem arz etmektedir.

Bu arastirmanin amaci, 8. sinifta O6grenim goéren o6grencilere uygulanan “Hikayelerle Degerler Egitimi
Programi”’nin 6grencilerin demokratik tutum, ahlaki olgunluk ve hedef davranis gelisim dizeylerine etkisini
incelemektir. Bu dogrultuda asagidaki denencelerin dogrulugu test edilmistir:

1. “Hikayelerle Degerler Egitimi Programi” 6grencilerin “Ahlaki Olgunluk” diizeylerini etkilemektedir.

2. “Hikayelerle Degerler Egitimi Programi” 6grencilerin “Demokratik Tutum” dizeylerini etkilemektedir.

3. “Hikayelerle Degerler Egitimi Programi” o&grencilerin “Hedef Davranis Gelisim” dizeylerini

etkilemektedir.
YONTEM
Arastirma Modeli

Bu arastirmada, “Ontest - Sontest Kontrol Gruplu Model” olarak tanimlanan yari deneysel desen kullanilmistir.
Yari deneysel desen, 6zellikle egitim alanindaki arastirmalarda, bitin degiskenlerin kontrol altina alinmasinin
mimkin olmadigl durumlarda en ¢ok kullanilan deneysel desendir (Cohen, Manion ve Marrison, 2000). Yari
deneysel desen, degiskenler arasindaki neden sonug iliskilerini en iyi aciklayan arastirma yoludur (Fraenkel ve

Wallen, 2006). Yari deneysel desenin simgesel gériiniimi Tablo 1’de yer almaktadir.

Tablo 1. Ontest -Sontest Kontrol Gruplu Model

Gruplar  Yansizlik i Olgulr.n 1(('.')ntesfc.) Deneysel ) Olgum..Z(Sontes'E)

D. Olgegi A.Olgegi H. Olgegi Uygulama D. Olgegi A. Olgegi H. Olgegi
Deney R X X X X X X X
Kontrol R X X X X X X

Tablo 1 incelendiginde arastirmada biri deney, digeri kontrol grubu olmak Uzere yansiz atama ile iki grup
olusturulmus ve her iki gruba da uygulamadan o©nce On-testler, uygulamadan sonra ise son-testler
uygulanmistir. Deney grubuna “Hikayelerle Degerler Egitimi Programi (HIDEP)” uygulanirken, kontrol grubuna
ise herhangi bir islem yapilmamistir. Arastirmanin bagimsiz degiskenini “Hikayelerle Degerler Egitimi Programi”,
bagimh degiskenlerini ise 6grencilerin demokratik tutum, ahlaki olgunluk ve hedef davranis gelisim dizeyleri

olusturmaktadir.
Calisma Grubu

Arastirmanin calisma grubunu Mersin il Milli Egitim MidurlGgine bagh Selguklar ortaokulunda 2018-2019
egitim yilinda 6grenim géren 64 6grenci olusturmaktadir. Basit seckisiz yontemle 8. sinif diizeyinden segilen bir
sinif (8-C) deney grubunu ve yine basit seckisiz yontemle secilen bir sinif (8-D) kontrol grubu olusturmustur.

Arastirmanin 6rneklemine iliskin bilgiler Tablo 2’de verilmistir.
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Tablo 2. Arastirmanin Orneklemine iliskin Demografik Bilgiler

Degiskenler Deney Kontrol Toplam
Frekans (n)  Frekans (n) Frekans(n) Yizde (%)
Cinsiyet Kiz 15 16 31 48,4
Erkek 19 14 33 51,6
Sinif 8-C 34 34 53,1
8-D 30 30 46,9

Tablo 2 incelendiginde katiimcilarin %53,1'i (34 6grenci) deney grubunu ve %46,9'u (30 6grenci) kontrol
grubunu olusturmaktadir. Katihmcilarin %51,6’s1 (33 6grenci) erkeklerden ve %48,4’G (31 6grenci) kizlardan
olusmaktadir. Deney grubunda 15 kiz ve 19 erkek katilimci, kontrol grubunda ise 16 kiz 14 erkek katilimci vardir.
Kiz ve erkek katiimci sayilarinin deney ve kontrol grubunda birbirine yakin olmasi, deneysel islemin cinsiyet

degiskeninden etkilenmemesi agisindan 6nem arz etmektedir.

Psikoegitim programinin uygulanmasi Oncesinde deney ve kontrol gruplarinda yer alan katilimcilarin
demokratik tutum, ahlaki olgunluk ve hedef davranis gelisim diizeyleri bakimindan esdeger(denk) olup olmadigi

iliskisiz 6lciimler icin T Testi ile incelenmis ve sonuglar Tablo 3’te verilmistir.

Tablo 3. Deney ve Kontrol Gruplarinin Ontest Puanlarinin Karsilastirilmasina iligkin T Testi Sonuglari

Ontestler Grup N X Ss t P

Demokratik D. Olcegi Deney 34 70,35 7,69 -1,027 ,308
Kontrol 30 72,06 5,24

Ahlaki Olgunluk Ol¢egi Deney 34 164,35 13,16 ,484 ,630
Kontrol 30 162,83 11,76
. Deney 34 337,26 35,51

Hedef D. G. Olgegi -,715 ,477
Kontrol 30 343,43 33,13

Yapilan bagimsiz 6rneklem icin T Testi sonucunda Tablo 3’te de gorildigi gibi gruplarin ortalamalari arasinda
tim Olgeklerin 6ntest sonuglarina goére uygulama Oncesinde istatistiksel olarak anlamli bir farklilik yoktur
(Demokratik D. Olcegi p=,308; Ahlaki Olgunluk Olcegi p=,630; Hedef Davranis Gelisim Olgegi p=,477 p>,05). Yani

uygulama 6ncesinde gruplarin seviyesinin birbirine denk oldugu ortaya ¢ikmistir.

Veri Toplama Araglari

Programin etkililigini test etmek icin 6lgme araci olarak “Ahlaki Olgunluk Olcegi”, “Demokratik Degerler Olcegi”
ve “Hedef Davranis Gelisim Olgegi” deney ve kontrol gruplarina dntest ve sontest olarak uygulanmistir. Bu

Olgme araclarina ait bilgiler asagida verilmistir:

Demokratik Degerler Olcegi: ilgan, Karayigit ve Cetin (2013) tarafindan ortaokul &grencilerine yénelik olarak

gelistirilen 26 maddeli, 6 alt boyutlu, 5’li likert tipi bir élcektir. Olgegin ic tutarlilik katsayisi ,91; test tekrar test
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glivenirlik katsayisi ise ,86 olarak bulunmustur. Olcekte alinabilecek yiiksek puanlar, 6grencilerin demokratik
tutum seviyesinin yiiksek oldugunu gostermektedir. Olgekten alinabilecek en diisiik puan 26 en yiiksek puan

130’dur.

Ahlaki Olgunluk Olgegi: Dilmag (1999) tarafindan ortaokul 6grencilerine yonelik olarak gelistirilen 66 maddeli,
tek boyutlu, dértli likert tipi bir dlcektir. Olgegin ic tutarlilik katsayisi ,73 ve iki yari giivenirligi Spearman Brown
katsayisi ,66 olarak bulunmustur. Olgekte alinabilecek yiiksek puanlar, 6grencilerin ahlaki olgunluk seviyelerinin

yiiksek oldugunu géstermektedir. Olcekten alinabilecek en diisiik puan 66, en yiiksek puan ise 264’tir.

Hedef Davranis Gelisim Olgegi: Kanger (2007) tarafindan gelistirilmistir ve Ates (2014) tarafindan gegerlik-
glivenirlik calismasi yapilmistir. Olgek, 4.5.6.7.8. sinif 6grencilerine yénelik olarak 14 deger konusu lizerine
gelistirilmis, 112 maddeli, tek boyutlu, dértlii likert tipi bir 6lcektir. Olcegin i¢ tutarlilk katsayisi ,93, test-tekrar
test giivenirlik katsayisi ise ,64 bulunmustur. Olcekte alinabilecek yiiksek puanlar, grencilerin hedef davranis

gelisiminin yiiksek oldugunu géstermektedir Olcekten alinabilecek en diisiik puan 112, en yiiksek puan 448’dir.
islem

Arastirma icin, Mersin Toroslar ilge Milli Egitim Midirligiinden arastirma uygulama izni ve Mersin Universitesi
Sosyal ve Beseri Bilimler Etik Kurulu’ndan, Etik Kurul Karari alinmistir. Programin gelistirilmesi icin 6ncelikle
alanyazin taramasi yapilmis ve ilgili arastirmalar ile ilgili diger programlar incelenmistir. Programinin ana hatlar
netlik kazandiktan sonra biri psikolojik danisma ve rehberlik alaninda ve biri de program gelistirme alaninda iki
uzmanla program Uzerinde ayrintili degerlendirmeler yapilmistir. Programin gergevesi olusturulduktan sonra
program, Mersin il Milli Egitim Midirliigiine bagh Selcuklar ortaokulunda 8-B sinifinda 6grenim géren 26
O0grenciye 2 oturumluk 6n deneme uygulamasi yapilmis ve bazi hikayelerin daha anlasilir hale getirilmesi,
hikayeler lzerinde 6grencilerin benzer yasantilarinin alinmasi gibi eksiklikler diizeltilerek program 6grencilerin
seviyesine uygun hale getirilmistir. Programin uygulama calismalari, Mersin il Milli Egitim Mudiirligine bagl
Selcuklar ortaokulunda 2018-2019 egitim yilinda 6grenim géren 64 Ogrenci ile gerceklestirilmistir. Program
uygulanmadan o6nce tim gruplara galismanin amaci ve Olgekler hakkinda bilgi verilerek ontest Olgekleri
uygulanmistir. Deney grubundaki 34 6grenciyle 6n goriisme yapilmis ve 6grencilere programin amaci, uygulama
yeri, zamani, slresi gibi aciklayici bilgiler verilmistir. Programin uygulama calismalari 21 Kasim 2018 ile 20 Mart
2019 tarihleri arasinda gergeklesmistir. Program, deney grubuna 16 hafta boyunca Carsamba glinleri saat 11’'de
8-C sinifinda haftada 1 oturum ve 2 ders saati (80 dakika) olarak uygulanmis, kontrol grubuna ise herhangi bir
islem yapilmamistir. Son olarak uygulamalar biter bitmez, tim gruplara sontest Olcekleri uygulanmistir.
Ogrencilerin mezun olmasindan dolay! calisma grubuna ulasilamadig icin izleme testi uygulanamamistir.

Programdaki her bir oturum su konulardan olugsmaktadir:

1. Oturum: 1. Ders: Oturumlara Baslama-Dogruluk-Durlstliik / 2. Ders: Sadakat-Glven

2. Oturum: 1. Ders: lyilik-Cémertlik / 2. Ders: Sevgi-Deger Verme
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. Oturum: 1. Ders: Merhamet-Vicdan / 2. Ders: Adalet-Hak
. Oturum: 1. Ders: Empati (Anlamak-Anlasilmak) / 2. Ders: Hosgori-Saygi
. Oturum: 1. Ders: Sabir-Sogukkanlilik / 2. Ders: Nezaket-Samimiyet

. Oturum: 1. Ders: Tevazu-Kendin Olma / 2. Ders: Zenginlik-Memnuniyet

. Oturum: 1. Ders: Ozgiirliik-Onur / 2. Ders: Cesaret-Ozgiiven

O 00 N o Uu b W

1.

. Oturum: 1. Ders: Saghk-Ruhun istekleri / 2. Ders: Huzur-Mutluluk

. Oturum: 1. Ders: Zaman- Hayat / 2. Ders: inang (Maneviyat)
10.0turum: 1. Ders: Etkili Konusma ve Dinleme / 2. Ders: iltifat ve Elestiri
11. Oturum 1. Ders: Anne / 2. Ders: Baba

12. Oturum: 1. Ders: Kardes-Birliktelik/2. Ders: Arkadas-Dost

13. Oturum: 1. Ders: Akil-irade/2. Ders: Diisiincenin Giicii

14. Oturum: 1. Ders: Degismek-Gelismek / 2. Ders: Yetenek-Potansiyel
15. Oturum: 1. Ders: Azim-Muicadele / 2. Ders: Amag (Hedef)

16. Oturum: 1. Ders: Calismak- Basari / 2. Ders: Umut- Oturumlari Sonlandirma

Oturumlara ornek olarak 1. oturum 1. ders su sekilde uygulanmistir. 1. oturumun amaglar ve
dogruluk/durustlik kelime anlami, 6nemi ve insan hayatina yansimalari hakkinda tyelere kisaca bilgi verilmistir.
Daha sonra “icimizdeki lyiligin ve Kétiligiin Savasl” hikdyesi okunmus, icimizi iyiliklerle beslenmenin énemi
actklanmis ve hikdye Uzerinde grup Uyelerinin goérusleri-yasantilar alinmistir. “Kisiligin Yoksa Gerisi Sifir”
hikayesi okunmus, kisiligin insan hayati icin 6nemi acgiklanmis ve hikdaye Gzerinde grup Gyelerinin gorisleri-
yasantilari alinmistir. “isini Hakkiyla Yapan Semsiyeci” hikayesi okunmus, diiriistce yapilan islerin insanlara
getirecegi i¢c huzur, 6zsaygl, gliven gibi maddi manevi kazanglar agiklanmis ve hikaye (izerinde grup Uyelerinin
gorisleri-yasantilart alinmistir. “Kamu Malinin Hesab1” hikdyesi okumus, tiim inanglarin dogruluga diristlige
verdigi o6nem aciklanmis ve hikdye lzerinde grup Uyelerinin gorisleri-yasantilari alinmistir. Oturumun sonunda
oturum boyunca anlatilan hikayelerin grup Uyelerinin kisaca 6zetlemeleri istenmistir. Son olarak “Her Zaman
Dogruluk ve Duristlik Kazanir” hikayesi anlatilmis ve ev 6devi olarak grup Uyelerinden hikdayenin anlami

Gzerinde kisa bir kompozisyon yazmalari istenerek oturum sonlandiriimistir.
Verilerin Analizi ve Kullanilan istatiksel Teknikler

Verilerin ¢dzlimlenmesi islemi yapilmadan 6nce 6lgek maddelerinin her birinde ve madde birlesimlerinde aykiri
degerlere bakilmis ve veri setindeki kayip degerler incelenmis, tim veri setlerinde kayip degerlerin %5’in altinda
oldugu ve herhangi bir 6riintii sergilemedigi ortaya cikmistir. Olgeklerin carpiklik degerleri éntestler -,095, -,172
ve -,037; sontestler ise ,021, -,101 ve -,428 olarak bulunmustur. Basiklik degerler ise 6ntestler ,611, -,531 ve -
,777; sontestler ise ,011, ,813 ve -,417 olarak bulunmustur. Carpiklik(skewness) ve basiklik(kurtosis)
degerlerinin -3 ile +3 arasinda degerler almasi durumunda, verilerin normal dagildigini gostermektedir (Kalayci,

2014). Ayrica verilerin normal dagihm goésterip gostermediginin belirlenebilmesi igin normallik testi yapilmis,
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varyanslarin homojenligini test etmek igin ise Levene testi gerceklestirilmistir. Normallik ve homojenlik testine

iliskin veriler Tablo 4’te verilmistir.

Tablo 4. Normallik ve Homojenlik Testine iliskin Bulgular

Normallik Testi

“Kolmogrow-Simirnov" p Homojenlik Testi p

Olgek Grup N  Ontest Sontest Ontest Sontest
Demokratik Deney 34 ,200" ,200" ,112 ,895
D. Olgegi Kontrol 30 200" ,084
Ahlaki Deney 34,200 ,088 ,760 ,164
Olgunluk i
Olcegi Kontrol 30 ,200 ,142
Hedef D. G. Deney 34 ,200° ,200" ,743 ,124
Olgegi Kontrol 30 ,200° ,200"

Yaygin bir sekilde kullanilan Anova, Ancova ve t testi gibi parametrik testlerin kullanilabilmesi igin verilerin
normallik (Buyukoztirk, 2012) ve homojenlik (Kalayci, 2014) varsayimini karsilamasi gerekir. Normallik ve
homojenlik testlerinde ve yapilan diger analizlerde 6lgut olarak kabul edilen anlamlilik degeri p< ,05’tir
(Bayikoztiirk, 2012). Normallik testi icin; veri sayisi 30’dan biylk oldugu zaman Kolmogrow-Simirnov testi
yapilir (Kalayci, 2014). Tablo 4 incelendiginde normallik testinde tim olgekler icin "Kolmogrow-Simirnov"
testinin "p" degerleri ,05'ten bilylk oldugu igin tiim gruplar icin veriler normal dagilim gostermistir.
Varyanslarin homojenligini test etmek igin ise Levene testindeki p degerlerine bakilir (Kalayci, 2014).
Homojenlik testinde de tim Oolgekler icin "p" degerleri ,05’ten blylk oldugu icin gruplarin varyanslari
homojendir. Bu sonuglardan yola gikilarak normallik ve homojenlik varsayimini karsilayan tim verilerin

analizleri igin parametrik testlerin kullanilmasina karar verilmistir.

Deney ve kontrol gruplari belirlendikten sonra grup denkliklerinin belirlenmesinde “iliskisiz Olciimler igin T
Testi” yapilmistir. Arastirma denencelerin test edilmesinde iki analizden yararlanilmistir. Oncelikle “Karisik
Olgiimler igin iki Yonli Anova (Tekrarl))” gerceklestirilmistir. Biyiikdztiirk’e (2012) gére tek faktér izerinde
tekrarl 8lglimlerin yapildigi éntest sontest kontrol gruplu desenlerde “Karisik Olgiimler igin iki Yénli Anova
(Split Plot ANOVA)”nin kullanilmasi uygun gériilmektedir. “Karisik Olciimler icin iki Yonli Anova” analizinin
yapilabilmesi igin verilerin normallik (Bliyukoztirk, 2012) ve homojenlik (Kalayci, 2014) varsayimini karsilamasi

gerekir.

Daha sonra ontest etkisi kontrol altina alinarak “Kovaryans Analizi (ANCOVA)” yapilmistir. Kovaryans analizi,
genellikle on-test sontest kontrol gruplu desenlerde, deney ve kontrol grubunun sontest Ol¢limleri arasinda
anlamli bir farkin olup olmadigini test etmek igin kullanilir. Burada 6n-test dlgimleri ortak degisken olarak

tanimlanmakta ve oOntestin sontest lzerindeki etkisi kontrol edilmektedir. Kovaryans analizi yapilmasi igin
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verilerin normal olmasi, varyanslarin homojen olmasi ve regresyon dogrularinin egiminin esit olmasi gerekir

(Buyikaztiirk, 2012).
BULGULAR

Bu bolimde, 6grencilerin demokratik tutum, ahlaki olgunluk ve hedef davranis gelisim diizeyleri lzerinde
“Hikayelerle Degerler Egitimi Programi(HIDEP)”nin etkisini incelemek amaci ile yapilan arastirma bulgularina yer

verilmistir.

Hikayelerle Degerler Egitimi Program’nin Ogrencilerin “Demokratik Tutum” Diizeylerine Etkisine iligkin

Bulgular

Deney ve kontrol gruplarinin “Demokratik Degerler Olcegi” ®ntest ve sontest puanlarina yénelik olarak

oncelikle ortalama ve standart sapmalar hesaplanmis ve sonuglar Tablo 5’te verilmistir.

Tablo 5. Deney ve Kontrol Gruplarinin Demokratik Degerler Olcegi Ontest ve Sontest Puanlarina Ait Ortalama

ve Standart Sapma Degerleri

" Ontest Sontest
I N - -
Olgek Grup % o . .
Demokratik D. Deney 34 70,35 7,69 74,32 7,38
C')I;eéi Kontrol 30 72,06 5,24 73,00 6,75

Tablo 5’teki veriler incelendiginde; 6ntest ile sontest arasinda deney grubunun demokratik degerler 6lgegi puan
ortalamasinda bir yiikselis (Xson74,32 - X6n70,35= +3,97), kontrol grubunun puan ortalamasinda da az da olsa
bir yiikselme (Xson73,00- X6n72,06= +0,94) gériilmektedir. Elde edilen bu sonucun grafiksel gésterimi Sekil 1’de

verilmistir.

Estimated Marginal Means of MEASURE_1
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Sekil 1. Deney ve Kontrol Gruplarinin Demokratik Degerler Olgegi Puanlarinin iki Yonlii Anova Grafigi
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Sekil 1’de gorildugi gibi deney grubunun demokratik degerler 6lgegi puanlari zaman igerisinde bir yiikselis
gosterirken, kontrol grubunun puanlarinda da az da olsa bir yiikselme olmustur. Ontest ve sontest puanlarinin
ortalamalari arasinda gozlenen farkin anlamh olup olmadigi “Karisik Olctimler icin iki Yonli Anova” ile test

edilmis ve analiz sonuglari Tablo 6’da verilmistir.

Tablo 6. Deney ve Kontrol Gruplarinin Demokratik Degerler Olceginden Almis Olduklari Ontest ve Sontest

Puanlarinin ANOVA Sonuglari

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F p
Olgiim(Ontest- Sontest) 191,636 1,000 191,636 5,937 ,018
Demokrati Grup (Deney/ Kontrol) 1,213 1,000 1,213 ,019 ,890
k D. Olgegi Olgiim * Grup 73,511 1,000 73,511 2,277 ,136
Hata 2001,419 62,000 32,281

Tablo 6’da gorulduglu gibi olgim*grup etkisi anlamli bulunmamistir (F=2,27; p>,05). Analiz sonuglarina goére
demokratik degerler o6lgegi icin deney grubundaki puan artisin istatistiksel olarak anlamli olmadigl ortaya
¢ikmistir (p=,136 ve p>,05). Deney ve kontrol gruplarinin demokratik degerler 6lgegine iliskin sontest
ortalamalari arasindaki farkin ontestin etkisi olmadan anlamh olup olmadiginin belirlenebilmesi amaciyla

kovaryans analizi (ANCOVA) yapilmistir.

Kovaryans analizi yapilabilmesi igin Tablo 4’te de gorildigi gibi tim verilerin normal dagilmasi (Deney 6ntest:
p=,200"", sontest: p=,200"; Kontrol &ntest: p=,200", sontest: p=,084), varyanslarin homojen olmasi (6ntest:
p=,112, sontest: p=,895) ve regresyon dogrularinin egiminin esit olmasi (p=,211 p>,05) sayiltilarinin hepsinin
karsilandigl gorulmdstir. Deney ve kontrol gruplarinin demokratik degerler 6lgegi sontest puanlarina iligkin

kovaryans analizi sonuglari Tablo 7’de gosterilmistir.

Tablo 7. Deney ve Kontrol Gruplarinin Demokratik Degerler Olcegi Sontest Puanlarina iliskin Kovaryans

AnalizilANCOVA) Sonuglari

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F p
Olgek On.Toplam 319,152 1 319,152 6,937 ,011
Grup 57,000 1 57,000 1,239 ,270
Hata 2806,289 61 46,005
Toplam 350811,000 64

Tablo 7 incelendiginde, 6grencilerin demokratik degerler 6lcegi dntest puanlarina gére dizeltilmis sontestten
aldiklari ortalama puanlar arasinda anlamli farklilik yoktur. Clinkii dntestin etkisi olmadan orneklem tiirleri
arasindaki sontest puanlarinin p degeri p=,270 olarak bulunmustur (p>,05). Buna gore demokratik degerler
Olceginde oOntestin etkisi olmadan deney ile kontrol gruplari arasindaki sontest puanlari arasindaki farkin

anlamli olmadigi gorilmektedir.

Bu sonuglar gdsteriyor ki “Hikayelerle Degerler Egitimi Programi(HIDEP)”, deney gurundaki katilimcilarin

demokratik tutum seviyelerini artirmis olmasina ragmen deney ve kontrol gruplari arasinda demokratik tutum
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diizeylerinde anlamli derecede farklilasma saglayamamaktadir. Elde edilen bu sonuglar programin deney
grubunda vyer alan 06grencilerin demokratik tutum seviyelerini yeterince artirmada etkili olmadigini

gostermektedir.

Hikayelerle Degerler Egitimi Programi’nin Ogrencilerin “Ahlaki Olgunluk” Diizeylerine Etkisine iliskin Bulgular

Deney ve kontrol gruplarinin “Ahlaki Olgunluk Olcegi” dntest ve sontest puanlarina yénelik olarak éncelikle

ortalama ve standart sapmalar hesaplanmis ve sonuglar Tablo 8'de verilmistir.

Tablo 8. Deney ve Kontrol Gruplarinin Ahlaki Olgunluk Olcegi Ontest ve Sontest Puanlarina Ait Ortalama ve

Standart Sapma Degerleri

- Ontest Sontest
Olgek Grup N % . % .
Ahlaki Olgunluk Deney 34 164,35 13,16 172,82 10,30
ﬁlgeéi Kontrol 30 162,83 11,76 163,86 11,49

Tablo 8'deki veriler incelendiginde; dntest ile sontest arasinda deney grubunun ahlaki olgunluk 6lgegi puan
ortalamasinda bir yikselis (Xson172,82- X6n164,35= +8,47), kontrol grubunun puan ortalamasinda ise az da
olsa bir yiikselis (Xson163,86- X6n162,83= +1,03) gorilmektedir. Elde edilen bu sonucun grafiksel gdsterimi

Sekil 2’de verilmistir.
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Sekil 2. Deney ve Kontrol Gruplarinin Ahlaki Olgunluk Olgegi Puanlarinin iki Yénli Anova Grafigi

Sekil 2’de gorildigu gibi deney grubunun ahlaki olgunluk 6lgcegi puanlari zaman igerisinde ciddi bir yikselis
gosterirken, kontrol grubunun puanlarinda ise az da olsa bir yiikselme olmustur. Ontest ve sontest puanlarinin
ortalamalari arasinda gdzlenen bu farkin anlamli olup olmadigi “Karisik Olciimler igin iki Yonli Anova” ile test

edilmis ve analiz sonugclari Tablo 9’da verilmistir.
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Tablo 9. Deney ve Kontrol Gruplarinin Ahlaki Olgunluk Olgeginden Almis Olduklar Ontest ve Sontest

Puanlarinin ANOVA Sonuglari

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F p
Ahlaki Olgiim(Ontest- Sontest) 719,774 1,000 719,774 7,226 ,009
Olgunalu:(('j Grup (Deney/ Kontrol) 874,622 1,000 874,622 4,978 ,029
Icei Olgiim * Grup 440,774 1,000 440,774 4,425 ,039
Hata 6175,719 62,000 99,608

Tablo 9’da goriildugu gibi dlcim*grup etkisi anlamh bulunmustur (F=4,42; p<,05). Analiz sonuglarina gére ahlaki
olgunluk 6lcegi icin deney grubundaki puan artisin istatistiksel olarak anlaml oldugu ortaya ¢ikmistir (p=,039 ve
p<,05). Deney ve kontrol gruplarinin ahlaki olgunluk &lgegine iliskin sontest ortalamalari arasindaki farkin
Ontestin etkisi olmadan anlamli olup olmadiginin belirlenebilmesi amaciyla kovaryans analizi (ANCOVA)

yapilmistir.

Kovaryans analizi yapilabilmesi igin Tablo 4’te de goruldugu gibi tim verilerin normal dagilmasi (Deney 6ntest:
p=,200", sontest: p=,088; Kontrol éntest: p=,200", sontest: p=,142), varyanslarin homojen olmasi (6ntest:
p=,760, sontest: p=,164) ve regresyon dogrularinin egiminin esit olmasi (,958 p>,05) sayiltilarinin hepsinin
karsilandigi goérulmistir. Deney ve kontrol gruplarinin ahlaki olgunluk Olcegi sontest puanlarina iliskin

kovaryans analizi sonuglari Tablo 10’da gosterilmistir.

Tablo 10. Deney ve Kontrol Gruplarinin Ahlaki Olgunluk Olgegi Sontest Puanlarina iliskin Kovaryans
AnalizilANCOVA) Sonuglari

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F p
Olgek On.Toplam 25951,429 1 25951,429 27,879 ,000
Grup 1171,207 1 1171,207 10,564 ,002
Hata 6762,975 61 110,868
Toplam 1828414,000 64

Tablo 10 incelendiginde, 6grencilerin ahlaki olgunluk 6lgegi ontest puanlarina gore diizeltilmis sontestten
aldiklari ortalama puanlar arasinda anlamli fark vardir. Clinki Ontestin etkisi olmadan 6rneklem tirleri
arasindaki sontest puanlarinin p degeri p=.002 olarak bulunmustur (p< ,05). Buna gobre ahlaki olgunluk
Olgeginde Ontestin etkisi olmadan deney ile kontrol gruplari arasindaki sontest puanlari arasindaki farkin

anlamli oldugu goérulmektedir.

Deney grubunda 6ntest ve sontest puanlarinin ortalamalari arasinda gozlenen farkin cinsiyete (kiz/erkek) gére
anlamli olup olmadigi “Karisik Olgiimler igin ki Yonlii Anova” ile test edilmistir. Sonuglar, cinsiyete (F=,317;
p=.576) gore anlamh bir farklilik olusmadigini géstermektedir ve program, deney grubunda yer alan hem kiz

hem de erkek 6grencilerin ahlaki olgunluk diizeylerini artirmada etkili olmustur.

Bu sonuglar gosteriyor ki “Hikayelerle Degerler Egitimi Programi(HIDEP)”, deney ve kontrol gruplari arasinda
ahlaki olgunluk dizeylerinde anlamli derecede farklilasmaya neden olmaktadir. Elde edilen bu sonuglar
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programin deney grubunda yer alan Ogrencilerin ahlaki olgunluk seviyelerini artirmada etkili oldugunu

gostermektedir.

Hikayelerle Degerler Egitimi Program’nin Ogrencilerin “Hedef Davranis Gelisim” Diizeylerine Etkisine iligkin

Bulgular

Deney ve kontrol gruplarinin “Hedef Davranis Gelisim Olcegi” dntest ve sontest puanlarina ydnelik olarak

oncelikle ortalama ve standart sapmalar hesaplanmis ve sonuglar Tablo 11’de verilmistir.

Tablo 11. Deney ve Kontrol Gruplarinin Hedef Davranis Gelisim Olgegi Ontest ve Sontest Puanlarina Ait

Ortalama ve Standart Sapma Degerleri

. Ontest Sontest
Olgek Grup N % o % s
Hedef D. G. Deney 34 337,26 35,51 375,38 34,93
ﬁlceéi Kontrol 30 343,43 33,13 358,80 44,86

Tablo 11'deki veriler incelendiginde; ontest ile sontest arasinda deney grubunun hedef davranis gelisim 6lgegi
puan ortalamasinda bir yikselis (Xson375,38- X6n337,26= -38,52), kontrol grubunun puan ortalamasinda da
daha az bir yikselis (Xson358,80- X6n343,43= -15,37) gérilmektedir. Elde edilen bu sonucun grafiksel gosterimi

Sekil 3’te verilmistir.
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Sekil 3. Deney ve Kontrol Gruplarinin Hedef Davranis Gelisim Olgegi Puanlarinin iki Yonli Anova Grafigi

Sekil 3'te goruldigu gibi hem deney grubunun hem de kontrol grubunun hedef davranis gelisim oOlcegi
puanlarini zaman igerisinde bir ylkselis gostermistir. Gruplar arasinda Ontest ve sontest puanlarinin
ortalamalari arasinda gdzlenen bu farkin anlamli olup olmadigi “Karisik Olctimler igin iki Yonli Anova” ile test

edilmis ve analiz sonuclari Tablo 12’de verilmistir.
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Tablo 12. Deney ve Kontrol Gruplarinin Hedef Davranis Gelisim Olgeginden Almis Olduklari Ontest ve Sontest

Puanlarinin ANOVA Sonuglari

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F p
Olgiim(Ontest- Sontest) 22795,182 1,000 22795,182 31,072 ,000
Hedef D. Grup (Deney/ Kontrol) 864,177 1,000 864,177 ,423 ,518
G. Olgegi Olgiim * Grup 4124,682 1,000 4124,682 5622  ,021
Hata 45484,248 62,000 733,617

Tablo 12’de goruldigu gibi 6lgim*grup etkisi anlamli bulunmustur (F=5,62; p<0,05). Analiz sonuglarina goére
hedef davranis gelisim 6lgegi icin deney grubundaki puan artisin istatistiksel olarak anlamh oldugu ortaya
¢ikmistir (p=,021 ve p< ,05). Deney ve kontrol gruplarinin hedef davranis gelisim 6lgegine iliskin sontest
ortalamalari arasindaki farkin ontestin etkisi olmadan anlamh olup olmadiginin belirlenebilmesi amaciyla

kovaryans analizi (ANCOVA) yapilmistir.

Kovaryans analizi yapilabilmesi icin Tablo 4’te de goéruldugi gibi tim verilerin normal dagiimasi (Deney 6ntest:
p=,200", sontest: p=,200"; Kontrol éntest: p=,200", sontest: p=,200"), varyanslarin homojen olmasi (6ntest:
p=,743, sontest: p=,124) ve regresyon dogrularinin egiminin esit olmasi (p=,089 p>,05) sayiltilarinin hepsinin
karsilandigl gérulmustiir. Deney ve kontrol gruplarinin hedef davranis gelisim dlgegi sontest puanlarina iligkin

kovaryans analizi sonuglari Tablo 13’te gosterilmistir.

Tablo 13. Deney ve Kontrol Gruplarinin Hedef Davranis Gelisim Olgegi Sontest Puanlarina iliskin Kovaryans

AnalizilANCOVA) Sonuglari

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F p
Olgek On.Toplam 16681,621 1,000 16681,621 17,921 ,000
Grup 571,433 1,000 571,433 5,154 ,027
Hata 56782,364 61 930,858
Toplam 7479272,000 64

Tablo 13 incelendiginde, Ogrencilerin hedef davranis gelisim o6lgegi Ontest puanlarina gore dizeltilmis
sontestten aldiklari ortalama puanlar arasinda anlamli fark vardir. Clinkii 6ntestin etkisi olmadan 6rneklem
tirleri arasindaki sontest puanlarinin p degeri p=,027 olarak bulunmustur (p< ,05). Buna gore hedef davranis
gelisim olgeginde dntestin etkisi olmadan deney ile kontrol gruplari arasindaki sontest puanlari arasindaki farkin

anlamli oldugu goérulmektedir.

Deney grubunda ontest ve sontest puanlarinin ortalamalari arasinda gézlenen farkin cinsiyete (kiz/erkek) gére
anlamli olup olmadigi “Karisik Olciimler igin iki Yénli Anova” ile test edilmistir. Sonuglar, cinsiyete (F=1,069;
p=,305) gére anlamh bir farklilk olusmadigini gostermektedir ve program, deney grubunda yer alan hem kiz

hem de erkek 6grencilerin hedef davranis gelisim diizeylerini artirmada etkili olmustur.

Bu sonuglar gosteriyor ki “Hikayelerle Degerler Egitimi Programi(HIDEP)”, deney ve kontrol gruplari arasinda

hedef davranis gelisim diizeylerinde anlamli derecede farklilasmaya neden olmaktadir. Elde edilen bu sonuglar
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programin deney grubunda yer alan 6grencilerin hedef davranis gelisim diizeylerini artirmada etkili oldugunu

gostermektedir.
SONUC ve TARTISMA

Bu arastirmadan elde edilen sonuglara gére HIDEP’in, deney grubunda yer alan dgrencilerin ahlaki olgunluk
seviyelerini artirmada etkili oldugu gortlmistir. Hikayelerin 6grencilerin ahlaki olgunluklari izerinde etkisiyle
ilgili bazi arastirmalar yapilmis ve bu arastirmadan elde edilen sonuglara benzer sonuclar elde edilmistir. Leming
(2000) tarafindan, Pensilvanya’da 965 Ogrenci ve 26 6gretmenle, “Bana bir hikdye anlat: literatir-temelli
karakter egitimi programlarini degerlendirme” adli yari-deneysel bir ¢alisma yapilmistir ve arastirma sonucunda
hikayelerin 4-6. Siniflarinda okuyan 6grencilerin ahlaki anlama ve ahlaki hassaslk boyutlari Gizerinde 6nemli
etkileri oldugu goérilmustir. Keskinoglu (2008) tarafindan yapilan bir ¢alismada ise degerler egitimi programi
cercevesinde Mevlana’nin Mesnevisinden yararlanilarak gelistirilen hikaye temelli etkinliklerin ilkogretim 5. sinif
ogrencilerin ahlaki olgunluk diizeylerine etkisinin olumlu yonde oldugu ortaya ¢ikmistir. Toplumu olusturan
bireyleri, insani acidan olgun bireyler haline getirme, onlarin ahlaki yonini gelistirme ve onlara degerleri
aktarma konusunda Mesnevi dnemli bir yer tutar (Sucu, 2012). Tahiroglu ve Kayabasi (2013) tarafindan yapilan,
“Tirk Halk Masallarinin Ogrencilerin insani Degerlere Yénelik Tutumlarina Etkisi” adli calismalarinda da Tiirk
halk masallarindan faydalanilarak gelistirilen etkinliklerin; 6grencilerin dostluk/arkadaslik, sorumluluk, barisgi
olma, hosgord, diristlik ve saygi gibi insani degerlere ve ahlaki olgunluga ait tutum ve davranislara olumlu bir
etki sagladig1 ortaya ¢ikmistir. Konu ile ilgili baska bir arastirma Arici (2016) tarafindan yapilmis ve masallarin
ogrencilerin topluma vyararli insan olma dizeylerini artirdigl ortaya cikmistir. Genel olarak hosgori, sevgi,
dostluk, erdem, bilgelik, ask, vefa, onur, sefkat ve sadakat gibi temalar izerine kurulu hikayeler, 6grencilerin

ahlaki olgunluklarina, vicdan ve karakter gelisimlerine katki saglar.

Bu arastirmadan elde edilen sonuglara gére HIDEP’in, deney grubunda yer alan dgrencilerin hedef davranis
gelisim dizeylerini artirmada etkili oldugu goérilmustir. Hikayelerin 6grencilerin hedef davranis gelisim
diizeyleri Uzerinde etkisiyle ilgili direk arastirmalara rastlanmamis, hedef davranis gelisiminin alt boyutlari
olabilecek sosyal beceri, 6z diizenleme ve davranis degisikligi gibi kavramlarla ilgili sadece bir arastirmaya
rastlanmis ve bu arastirmadan elde edilen sonuglara benzer sonuglar elde edilmistir. Bu arastirmada bagimsiz
bir arastirma firmasi tarafindan 2004-2005 yilinda Kansas’ta ilkdgretim ve ortadgretim kurumlarinda 6grenim
goren 48 siniftaki 800 6grenciye hikaye temelli bir degerler egitimi programi uygulanmis ve yapilan olgiimler
sonucunda programin 6grencilerin davranislarini olumlu etkiledigi ve siddet, satasma, yalan sdyleme ve kopya
c¢ekme gibi olumsuz davranislarinin azaldigi, 6gretmenlere ve sinif arkadaslarina sayginin arttig1 ortaya ¢ikmistir
(WWC, 2006). Bu gergekten hareketle, Ogrencilere hikdye yoluyla egitimini saglamak, onlara istenilen
davranislar kazandirmanin en kestirme yoludur. Keskinoglu’'na gére (2008), Mesnevide yer alan hikadyeler
cocuklarin dogru davranislari kazanmalarina yardimci olur. Degerler egitimi programlarinin hedef davranis
gelisiminin alt boyutlari olabilecek sosyal beceri, 6z dizenleme ve davranis degisikligi gibi kavramlarla ilgili
cesitli arastirmalar yapilmis ve bu arastirmadan elde edilen sonuglara benzer sonuglar elde edilmistir. Ates
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tarafindan (2017) yapilan meta analiz arastirmada ilkokul, ortaokul ve lise &grencileri lizerinde yapilan degerler
egitimi ile ilgili 21 deneysel ¢alisma incelenmis ve yapilan analizler sonucunda Tirkiye’de degerler egitiminin
Ogrencilere kazandiriimak istenen olumlu 6zellikler lizerinde istatistiksel olarak anlamli bir etkisinin oldugu
ortaya ¢ikmistir. UNESCO tarafindan desteklenen yasayan degerler egitimi programi Asya, Amerika, Avrupa ve
Afrika kitalarinda 60’dan fazla llkede 3-7 yas ve 8-14 yas Ogrencilere uygulanmis ve programin 6grencilere
olumlu sosyal beceriler kazandiklari vurgulanmistir (UNESCO, 2005). Degerler egitimi programlarinin deney
grubu 6grencilerinin sosyal becerilerini arttirdigi diger arastirmalarda da ortaya c¢ikmistir (Burrison, 2014;
Cheung ve Lee, 2010; Dereli-iman, 2014; Sapsaglam, 2015; Uzunkol, 2014; Uzunkol ve Yel, 2016). Ayrica
degerler egitimi programlarinin 6grencilerin saldirganhklarini azalttigi (Cokdolu, 2013; Elbir ve Bagci, 2013;
Keskinoglu, 2008), olumsuz davranislarini azalttigi (Ozdas, 2013; Skaggs ve Bodenhorn, 2006), olumlu
davranislarini arttirdigi (Arici, 2016; Atabey, 2014; Cengiz ve Duran, 2017; Kunduroglu, 2010; Samur, 2011) ve
6z diizenleme becerilerinin arttigi (Ergiin, 2013; Oral ve Dilmag, 2015) gorilmiistir. Ogrencilerin istendik
davranislara daha fazla sahip olmasi ve problemli-olumsuz davranislari daha az sergilemesi onlarin saglikh,
mutlu ve basarili bir hayat strdirmeleri igin 6nem arz etmektedir. Clinkli hedef davranis gelisimi saglayamayan
ogrenciler, yeteneklerini ortaya gikarmakta zorluk ceker ve yeterince basarili olamaz, sosyal beceri gelisim
dizeyi zayif oldugu icin tek basina 6zgilr bir birey olarak yasamakta zorlanir ve etrafindaki insanlarla saglikh
iletisim kuramadig igin sorunlar yasar, problemli veya istenmedik davranislarindan dolayi kendilerine ve
cevrelerine zarar verebilir. HIDEP’in 6grencilerin hedef davranis gelisim diizeylerini yiikselterek onlarin daha

saghkli, mutlu ve basarili yasamalarina katki saglar.

Bu arastirma da HIDEP’in, deney grubunda yer alan 6grencilerin demokratik tutum seviyelerini yeterince
artirmada etkili olmadigi gérilmistir. Direkt hikayelerle degerler egitimi programinin 6grencilerin demokratik
tutumlari Gzerindeki etkisi ile ilgili benzer bir arastirmaya rastlanmamistir. Tlirk egitim sisteminde Sosyal Bilgiler
gibi derslerin programlari icerisine serpistirilen degerler egitimi uygulamalarinin ve gelistirilen degerler egitimi
programlarinin 6grencilerin demokratik tutumlarina etkisi ile ilgili arastirmalar yapilmistir. lzgar ve Beyhan
(2015) tarafindan yapilan arastirmada degerler egitimi uygulamalarinin 6grencilerin demokratik tutum ve
davranislarini degistirdigi sonucu elde edilmistir. Tahiroglu ve Aktepe (2015) tarafindan yapilan arastirmada da
uygulanan degerler egitimi programinin ilkgretim 6grencilerinin demokratik tutum ve davraniglarini olumlu
yonde etkiledigi ortaya ¢ikmistir. Deveci ve Selanik Ay (2009) ve Yagan (2010) tarafindan yapilan arastirmalarda
ise, mevcut egitim sistemindeki uygulamalarin 6grencilere demokratik tutum ve davranis kazandirmada
yeterince etkili olmadigi sonucuna ulasiimistir ve bu arastirmadan elde edilen sonugla benzer sonuglar elde
edilmistir. Bu sonuglar 6grencilere hedeflenen demokratik degerleri kazandirabilecek uzun siireli ve ¢ok yonli

etkinliklere dayali degerler egitimi programlarina ihtiya¢ duyuldugunu géstermektedir.

Degerler egitimi, diger derslerin konular icerisine serpistirilerek aktarilmaya c¢alisiimaktadir. Degerlerin
Ogrencilere aktarilmasi sirasinda bir plan dahilinde sistemli bir yol takip edilmedigi siirece basariya ulagamaz.

Tokdemir (2007), Turk (2009) ve Yazar (2012) tarafindan yapilan arastirmalardan elde edilen ettigi bulgularda,
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O0gretmenlerin mevcut programlari degerlerin 6gretimi acisindan vyeterli goérmedikleri ortaya c¢ikmistir.
Tirkiye’de degerler egitimi ile ilgili yapilmis 21 yiiksek lisans ve doktora tezini inceleyen bir meta analiz
¢alismasinda Tirkiye’de degerler egitiminin yeteri kadar 6zlimsenmedigi sonucu ortaya ¢ikmis ve degerler
egitimi alaninda bulunan boslugun bir an 6nce doldurulmasi konusunda oneriler yapilmistir (Elbir ve Bagci,
2013). Sonug olarak degerler egitiminin 6grencilere etkili bir sekilde verilebilmesi icin egitim anlayisinin gézden
gecirilmesine ve bir plan dogrultusunda aktarilmasina ihtiya¢c duyulmaktadir. Basta ABD olmak (izere birgok
batili Glke degerler egitimini yeniden ve yeni bir bakis acisiyla ele almistir (Keskin, 2008). Degerler egitimi soyut
kavramlardan olusan bir yapidir ve sadece bilgi ve kavram ile verilmesi yeterli degildir. Degerlerin bireyler
tarafindan kabullenilmesi, yasantisiyla ve dislinceleriyle 6zdeslestirilmesi ve davranisa donistirilmesi icin

etkinlik temelli olarak uygulanmasi gerekir.

Etkinlik temelli uygulamalarin basinda hikadyelerle degerler egitimi gelmektedir. Hikdyeler, ¢cocuk ve genglerin
ruhsal ve kisisel gelisimlerinde bircok alanda uluslararasi gegerliligi olan 6nemli bir egitim aracidir (Rossiter,
2002). Hikayeler, ¢ocuklarin fikir ve ruh diinyalarinin gelisimine ve kisiliklerinin olusumuna blyik katki saglar
(Istk ve Karakus 2017). Egitimsel materyallerinde hikayeler iceren eserlerin kullaniimasi hikayelerin eglenceli,
inanilir ve hatirlanabilir olmalari nedeniyle oldukga etkilidir (Randall, 1999). Hikayelerde anlatilan
kahramanlarin c¢ocuklarin egitimi Uzerinde etkisi vardir. Cocuk anlatilan hikdyeleri dinlerken, hikaye
kahramanlari ile 6zdesim kuracak ve bir takim asil davraniglari benimseyebilecektir. Bu nedenle hikayelerin
egitim-6gretimde etkin bir ydntem oldugu sdylenebilir (Karakdse, 2012; Ocal, 2007). Ayrica ¢ocuklar, hikayelere
karsi biylk bir ilgi duyarlar ve yasamlarindan alinmis olaylarin akici bir anlatimla verildigi hikayeleri
dinlemekten zevk alirlar. Cocuklarin ilgiyle dinledigi hikayeler onlara, gelenek ve gorenegi yasatma, hangi
durumda nasil davranilacagini 6gretme, ideal ve evrensel olan insani davranislari benimsetme ve hayatta
karsilasilabilecek glglikleri asma gibi konularda katki saglar. Birden fazla duyguya hitap etmesi, hem akilda
kalict hem de ilgi cekici olmasi 6zelligiyle hikayeler, egitici ve egitimi kolaylastirici bir 6zellige sahiptir (Yakinci ve
Kizilay, 2018). Sonug olarak deger 6gretiminde kullanilan sozel etkinliklerde, ders verici hikayelerin anlatiimasi
cok etkili bir yontem olmaktadir. Degerler egitiminin daha planli ve programli bir sekilde hikdyeler etrafinda
verilecegi bir programin yapilmasi, klltiirel ve toplumsal degerlerin yasatilmasinda ve aktarilmasinda 6nem arz
etmektedir. Bu ihtiyaca cevap verebilmek icin Hikdyelerle Degerler Egitimi Programi (HIDEP) gelistirilmis ve

ogrencilerin demokratik tutum, ahlaki olgunluk ve hedef gelisim diizeyleri Gizerinde etkisi incelenmistir.
ONERILER

Bu calisma sadece 8. Sinif 6grencileri Gzerinde uygulanmistir. Bu konuyla ilgili farkli yas gruplarinda deneysel
¢alismalar yapilabilir. Bu ¢alisma belli bolgedeki bir okulla sinirlidir. Daha genis bolgeler arasi 6rneklem Ulzerinde
denenebilir. Ogrencilerde karakter ve deger gelisimi saglayacak bu tiir programlarin sayisi artirilmali ve bu konu
ile ilgili daha fazla deneysel calisma yapilmaldir. Ogrencilerde karakter ve deger gelisimi saglayacak bu tiir
programlarin okullarda planli bir bicimde ozellikle sinif 6gretmenleri ve sinif rehber 6gretmenleri tarafindan
belirli bir ders saatinde 06grencilere uygulanmalidir. Bu tir davranis kazandirma programlarinin ve
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miidahalelerinin uzun dénemli etkili olabilmesi icin 6grencilere model olacak 6gretmenlere ve ebeveynlere

egitici ve bilgilendirici calismalar yapilmahdir.
ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirll ihlallerde sorumluluk yazara aittir
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