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ABSTRACT

This paper researches scholars’ views regarding the concept of value. It was carried out with basic
qualitative research pattern among qualitative research methods. Participants included 11
academics from a number of education faculties selected through criterion sampling as a
purposeful sampling method. Data were collected with a semi-structured interview form consisting
of five open-ended questions prepared by the authors. Participants’ views about value were

” u

analyzed around five themes as “value concept”, “vital quality of the concept of value”, “presence
of values”, “societal functionality of values”, and “suggestions for functionality of values”. It was
found out that the participants often expressed their views about value as a concept in terms of
definitions and phenomena related with value, they stated almost in all instances that values are
functional in everyday life, values are changing and being corroded, and values should take a more
active role in social, political and educative contexts (schools). Finally, it was recommended to

increase awareness levels of all community stakeholders about values education.
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* Early findings from this study were presented by Dr. Adem Beldag, at VIl International Social Studies Education Symposium.

31



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

INTRODUCTION

Values, which are in their place in every sphere of life and are the abstract criterion of decision-making processes,
are gaining increasingly more importance and emphasized as a fundamental point in society, media, schools and
academic studies nowadays. Values are a fundamental unifying material needed for not only individuals and
societies but also a livable world. Due to this feature, values become the subject of research for different

disciplines. Hence, each discipline studies values with its own methods.

A common definition of value is not available because of a variety of definitions in distinct fields. Asici (2009)
states that the concept of value is dealt from different aspects due to its existence in many fields from philosophy
to economics, anthropology to sociology, and psychology to religion. This fact makes value a richer and more
extensive concept. There are different types of values such as biological (good health, strength), economic
(property, assets), aesthetical (beauty), moral (virtue), and religious domains (sacredness) (Bolay, 2009). When
looked from perspectives of scientific disciplines, value is “the most important set of criteria that give meaning
to the socio-cultural elements of a society” in the context of sociology (Ozensel, 2003, 220)”; philosophically, it
is “the meaning one attributes to a being according to their request, purpose or requirement in the face of a
specific thing or situation (Cevizci, 2006, 52) or it refers to what is known to be desired and humans’ attitude
about happenings (Bolay, 2009)”; and in psychology, value means “the feature or quality of something that
makes it desirable and valuable; the amount of spiritual energy attached to something” (Budak, 2003, 195)”. The
Turkish Language Association (TDK) (2020) defines value as “the abstract measure used to appraise the
significance of something; the worth of something or how good or useful it is to people”. The Ministry of National
Education (MEB) (2018) includes the following description of value in its formal instruction curricula: “Our values
are the sum of principles that form the perspective of curriculum. Their roots are embedded in our traditions
and the past and they extend to day and future by nourishing their trunk and branches. Our values, which
constitute our basic human characteristics, are the source of power that motivates us to act in the routine flow
of our lives and to handle with the problems we face.” In general, value is defined as “demarcated beliefs about
what the right, good or desirable and corresponding actions and attitudes are in social sciences (Simmons,
1999)”. According to Halstead and Taylor (2000), values refer to "our standards and principles that guide us to
judge things, humans, ideas, situations and actions as good, bad, desirable, undesirable and so on". In another
example, value is defined as "the principles that guide people's lives with varying significance and desirable goals

beyond individual situations (Schwartz et al., 2001)."

It is seen that values have led the way for societies from past to present and they carry the same responsibility
even more seriously today (Yarar Kaptan, 2019). The concept of values education first emerged as character
education in the USA during the early 1900s (Ulusoy, 2017) and it was introduced to the Turkish education system
within the scope of social studies curriculum under the same title in 2005. Considering its societal aspect, values
education can be said to be as old as humanity. When the concept is handled in the context of Turkish society, it

is seen to encompass other values such as tradition, morality and tradition. Value education has first been
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incorporated in the curriculum for many school courses after 2005 eventually becoming the main element of all
education curricula in basic and secondary education following the curriculum updates in 2017 and 2018 (Beldag,
2019). In parallel with increased interest, value education has come to the forefront in academia as well. After
2005, value education has been the focus of many academic studies. It has naturally influenced teacher education
as can be understood from the integration of various courses on values education into undergraduate and
graduate curriculum of many education faculties. In the undergraduate curricula for education faculties of the
Council of Higher Education (YOK) in 2018, "Character and Value Education" took its place as a compulsory course

in some curricula and as an elective vocational course in some others (YOK, 2018).

Values are seen as the secret guardians of the social structure. Kirschenbaum (1995) states that value education
helps young people develop values and establish a happy life. In today's world, teachers are the most important
stakeholders and executives of education systems, which primarily exist to build societies. When the literature
is examined, a striking emphasis can be seen on the need for teachers to specialize in values education (Robb,
1998). Such a specialization is not only a choice but also a necessity. It would not be unrealistic to suggest that
teachers have an immense responsibility in value education. Lovat (2009) puts forth this even more clearly by
saying “values education is built on the power and skills of the teacher”. Scholars teaching prospective teachers
at undergraduate level are also supposed to assume heavy duties for teaching and transferring values to their
students. The realization of these tasks depends on the former’s level of knowledge and awareness about the
concept of value. For this reason, it seems to be an integral part of this system to shed light onto scholars’ views,
expectations and awareness about the concept of value. Therefore, it is considered useful to make an evaluation
about the knowledge level of university teachers about values. Since values and values education have a crucial
part to take in the education system, it is essential to determine scholars’ views on the same subject. Departing
from this, we believe it is a necessity to discover opinions of education faculty teachers who study value
education about the concept of value, functions of values, and values’ continuing to be functional for individuals
and community. In this regard, it was attempted to find out what such academics think about value as a concept.
Answers were sought to the research questions below.

e What views do scholars hold on the concept of value?

e What views do scholars hold on vital quality of the concept of value?

e What views do scholars hold on presence of values?

e What views do scholars hold on societal functionality of values?

e What suggestions do scholars make for functionality/effectiveness of values?

METHOD

(i) Method; Basic qualitative research design was used here due to the main goal of this study. Qualitative
research is intended to "focus on the features of facts that cannot be studied empirically and the social
construction of reality (Denzin & Lincoln, 2005)". Merriam (2009) says “The basic feature of qualitative research

is to focus on how the individual constructs the truth within their interactions with their social world; similarly,
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basic qualitative research deals with how people interpret their lives, how they construct their world, and what
meaning they add to their own experiences.” Coming back to the case at hand, the purpose was to reveal how
scholars interpret their experiences related to the concept of value and the vital aspect of the concept. Therefore,
it was conducted as a basic qualitative research aiming at finding out a group of scholars’ beliefs about the

concept of value.

(ii) Participants; The study group consisted of 11 academics working in education faculties affiliated with a
number of universities which were chosen through criterion sampling method among purposeful sampling
methods. The main point of this sampling method is described as “examining all cases that meet a set of
predetermined criteria (Yildirnm & Simsek, 2016).” In the present research, the participants were appointed on
one specific criterion so that the researchers could collect in-depth information from the surveyed academics.
As for diversity of universities covered here, an assortment was made for accessing far-reaching data as well as

representing perspectives from different regions of Turkey.

(iii) Data collection instruments; Research data were collected using a semi-structured interview form consisting
of five open-ended questions prepared by the researchers. Before finishing the instrument, reflections were
made on expert opinions and suggestions for adjusting the interview form. First, a pilot study was conducted
with two lecturers who did not take part in the main application and the questions were finalized accordingly. In
the second stage, the form was applied to the participants to collect study data. Ethical permission of the study

was obtained from Recep Tayyip Erdogan University Social and Human Sciences Ethics Committee (2020/39).

(iv) Data analysis; Data analysis is defined as meaningful expression of the data taken from interviews (Merriam,
2009). In this research, content analysis was preferred since it allows “exposing concepts and relationships that
can explain collected data... and revealing concepts and themes that cannot be detected through descriptive
analysis (Yildirrm & Simsek, 2016)”. The respondents’ views on the concept of value were analyzed after being
categorized in five themes as “scholars’ views on value concept”, “vital quality of the concept of value”,
“presence of values”, “societal functionality of values”, and “suggestions for functionality of values”. The themes
were decided by the researchers in agreement based on the codes and categories derived from the interviews.

To increase reliability of the data, direct quotations were made as relevant to each of the categories reached

during the analysis.

In order to increase the quality of qualitative research in general, methods such as "credibility", "transferability",
"consistency" and "verifiability" are used instead of reliability and validity (Yildirnm & Simsek, 2016). To ensure
credibility in this research, the interview forms were sent back to the participants asking them to include and
omit facts if it was necessary to do so. Not all participants need to make revisions on the scripts. It should also
be noted that the interviews were conducted in a democratic atmosphere to avoid biased views and comments.
As for transferability, it was ensured by using criterion sampling among purposeful sampling methods, and

instructors from a variety of education faculties took part in this research. In addition, the participants were
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informed about all steps of the research. In order to meet up another standard of qualitative research,
consistency, all necessary precautions were taken to make sure that the aim and method of the research
(research pattern, participants, data collection instruments, and data analysis) are in compliance, and expert
opinion was obtained. One important requirement in qualitative research is to ensure coding consistency. During
the analysis in this research, the matters where consensus could not be reached in coding, categorization and
theming were either omitted or compromise were made by the coders. It was finally seen that the coding by the
separate researchers met the reliability criterion according to Miles and Huberman’s (1994) formula
"Reliability=Agreement/Agreement + Disagreement X 100". Lastly, to assure verifiability; the judgments,
comments and suggestions reached by then were compared with the raw data by the researchers. What is more,

expert opinion was consulted to reinforce this step. This checks on the methods were completed in this way.

FINDINGS

In this research, we analyzed views of a group of academics about the concept of value who teach or study
values education. The findings were presented under five themes as academics’ views on value concept, vital
quality of values, presence of values, societal functionality of values”, and suggestions for functionality of
values. Codes that make up the relevant themes and direct citations concerning the codes were quoted in
presentation of the findings. In this regard, the participants’ thoughts about the concept of value are given in
Table 1.

Table 1. Surveyed Scholars’ Views Value Concept

Theme Category Code Frequency

socialization 5

human

co-existence/relationship

anti-chaotic

religious-moral-domestic

directive behaviors

Definition

love for animals

establishing trust

natural environment

neoteric (scientific)

national and universal, happiness, culture, principle, virtue, worth/cost

justice

Value concept

respect

love

responsibility

sensitivity

tolerance

patriotism

NINININ|IRIO|DO (NP ININININ(WW W |

helpfulness

Manifestation of value

peace, scientific, righteousness, honesty, empathy, aesthetic, equality,
sacrifice, trustworthiness, mercy, freedom, patience

[ERN

As can be seen in the table above, the participants predominantly explicated value concept with definitions and

conceptions of value.
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When the category concerning definitions and conceptions of value is examined, it can be seen that socialization
was the most frequently mentioned entry, followed by other codes as human, co-existence/relationship, anti-
chaotic, religious-moral-domestic, and directive behaviors. There were also other visible codes such as love for
animals, establishing trust, natural environment, neoteric (scientific), national and universal, happiness, culture,
principle, virtue, and worth/cost. Below are given direct quotations from the respondents’ definitions of value
concept: “Values are structured according to the social norms created by the individual and people. Although
these norms are formed in local contexts, they become permanent if they acquire a national and universal scope.
... The concept of value must first be associated with the concept of human. (A1), Without values, there is no way
that we can live together and be happy as a community. (A5), Individuals equipped with scientific thinking
knowledge and skills will shape the future (A2), Patriotism (value) actually contains many values. When you
remember the saying “He who loves his homeland the most is the one who performs his duty in the best manner”,
it comes to the fore to be honest at one’s work. (A3), If we take sociologically or culturally, some rather abstract
original principles can be mentioned. (A6)” The examples above imply that particular emphasis was placed on

the social, humane and unifying aspects of values while making definitions.

It can be inferred from the views in this category that the participants directly spoke of their own conceptions of
value and made comments about their conceptions rather than making definitions. As for the codes that make
up this category; justice, love, respect and responsibility were prominent. Examples below help prove their
translations of value: “Although values of aesthetics, justice, sensitivity and empathy are not very common
compared to other values in terms of field of study, especially thanks to these values, | believe that they have a
strong potential of preventing raising aggression-dependent generations due to means of mass communication
like computer, the Internet or television, which are almost the social environment of children and young
generations. ... | believe that that generations who have aesthetic sensitivity that can realize the beauty in art
and nature, who can treat the individuals around fairly, who can empathize between happenings and people,
who are sensitive to nature, people, animals and their environment, can be brought into society as well-educated
individuals psychologically and socially with a good character. (A10), | think there is no respect, friendship and
sharing without love. For this reason, love comes to my mind above all else whenever value is called. (A2), And
helpfulness adds emotion to social relations by keeping people in the society/world away from a mechanical (dull)
approach. (A8)” These remarks imply that the respondents particularly emphasized basic values such as justice,

respect, love and responsibility.

In reply to the second research question of the study, the participants’ views were analyzed in relation with vital

aspect of values. The findings are concise as shown in Table 2 below.
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Table 2. Surveyed Scholars’on Vital Quality of the Concept of Value

Theme Category Code

vital

directive behaviors

respect

good model

family

honest

Affirmative

environment

NININ|WW(WwW| Ul |O|=n

culture

righteous, benevolent, compulsory, school, religious, tolerance, justice,
mercy

[N

justice

Vital quality of values

media

usurpation/violence/theft

pop culture/the West

mechanical (dull) relationship/rules

Negative

NININ[W Ww|w

bigot/backward-minded

globalization, loss of trust, freedom, self-confidence, interest,
environment, meaningless

[N

As can be understood from the table above, the scholars touching upon this aspect of values mainly confirmed
or denied availability of values within life. Even though a great majority pointed out that values have a practical
reflection in life, they also made negative remarks on the same aspect because of undesirable experiences
affecting everyday life badly. One respondent clearly stated a negative opinion meaning that values are not real

elements of life.

As one takes a closer look at the affirmative perceptions about vital quality of values, they can notice that vital,
directive behaviors, respect, good model, and family are the most popular points. In addition, a number of other
codes were elicited including honest, environment, culture, righteous, benevolent, compulsory, school, religious,
tolerance, justice and mercy. Below are some direct quotes indicating the participants’ confirmation of life-
related properties of values: “Today, although values in the lives of individuals preserve their functionality, they
have undergone partial deformation under the influence of popular culture and globalization. (A1)”, “...values are
beliefs that steer our lives. Without them, one cannot be human or survive. (A5)”, “Today, values are like a
"missing link" in the lives of individuals. Without values; mechanical (dull), day-saving and beneficial relationships
are more prized. (A8)”, “To set an example of love and respect for the elderly, looking at the increase in the
number of elderly people staying in nursing homes or the number of nursing homes will give us information on
this issue. (A4)” and “Besides these, there is also a portion of population that sees values as being old-fashioned,
outdated. The first thing that comes to my mind is that it is very difficult to set an age limit for this inner group.

(A11)” In these examples, the scholars found values influential on lives of individuals, yet they referred to their

personal expectations by giving examples of avoided situations.

On the other hand, just one participant stated negative opinion regarding real-life manifestation of values. He

said “/ do not think they are functional in life. Values are already abstract, no one will push themselves to grasp

37



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

such abstract things in socialization process, they are unnecessary, too. People learn to behave and treat like
people around them (A6)”. However, it is a striking finding that the negative approach was shadowed out even
in statements confirming vital quality of values. This could be the sign of an imbalance between higher

expectations from the values and the corresponding level of appreciation in the community.

Thirdly, the participants’ views were analyzed to find out what they think about presence of values. Table 3

demonstrates the relevant results in a concise way.

Table 3. Surveyed Scholars’ Views on Presence of Values

Theme Category Code

individualization

media/social media

addiction to technological things

ambition to make money/gains from the world

honesty

NININ WD (U=~

Disapperance

§ Westernization

©

ug distancing from love-respect-art and nature; interest, neighborhood

Y (relations), insensitivity (family, environment), righteousness, backsliding, 1

S change, distancing from science, eids

(%]

()

a media/means of communication 3
social change 2

abstract, Westernization, technology, violence, degeneration within
family, being intolerant

Transformatio
n

Table 3 summarizes the views of the teachers about presence of values. Overall views were found to relate to

two categories: disappearance and transformation of values.

The reasons for fading of values were explained with a number of factors mainly including individualization,
media/social media and addiction to technological things. They were followed by other codes such as ambition
to make money/gains from the world, honesty, Westernization, distancing from love-respect-art and nature,
interest, neighborhood, insensitivity (to family environment), righteousness, backsliding, change, distancing from
science, and eids. Below are cited some participants’ views on this topic: “../ believe that individual-oriented
values are more important to people because of their change towards the West.....as | see it, values are evolving
rather than disappearing. (A7)”, “Mobile phone, the Internet and television negatively affect our values (causing
loss of them). Today's people, especially the youth, become addicted to technology and live in the virtual world.
(A3)”, “I believe that values tend to disappear on the individual plane, but they expose themselves on the mass
level in the face of a difficult situation. (A8)”, “It will be an inevitable end that individuals who do not see their
spouses and children and do not take care of their relatives in order to earn more will face indifference from their
children, spouse and others in the future. (A4)”, “I believe that values such as sharing, helping each other, love,

respect, etc. will be accepted to the extent that most people do not harm individuality. (A2)”
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The other category associated with this theme was about the transformation of values. Under this category, the
main emphasis was made to media/means of communication and social change followed by other codes like
abstract, Westernization, technology, violence, degeneration within family, and being intolerant. The
respondents’ views in this direction are exemplified below: “As everything changes, the system of values can also
change. | don't think all the values are lost. Some may change only according to the current needs. Change itself
is inevitable. But values such as love, respect, peace, etc. are important for every society in every age. No one can
claim the opposite. (A5)”, “...I believe that individual-oriented values are more important to people because of
their change towards the Wes. ...as | see it, values are evolving rather than disappearing... For example, while
being successful is an important value in the West, being helpful is appreciated more in the East. (A7)”, “As a
result, first of all, educators or parents should adopt values so that the generations they raise have a solid

personality and good character. (A10)”.

As regards to research question four, the data were analyzed to find out how scholars see societal functionality

of values. The results are depicted in Table 4 below.

Table 4. Surveyed Scholars’ Views on Societal Functionality of Values

Theme Category Code f

co-existence 2

being intolerant, social life, generation gap, institutionalization, human

Social
dimension

characteristics, noncommunication, dependency, weakening of 1
relationships by affinity, moral degeneration, unity of family

violence (against humans or animals) 4
desensitization 3

Societal functionality of
values

Individual
dimensio
n

time, addiction to technological things, self-interest, irresponsibility, love,
respect, intolerance, loss of trust

The examination of the opinions regarding societal functionality of values proves the weight of negative views in
this respect. As can be seen in Table 4, the participants’ views on societal functionality of values were discussed

from social and individual perspectives.

The first category included a variety of codes as co-existence, listed at top followed by being intolerant, social
life, generation gap, institutionalization, human characteristics, noncommunication, dependency, weakening of
relationships by affinity, moral degeneration, and unity of family. The other category related to social functions
of values as exemplified below: “If there exist values, there is a society that produces, and there is a society that
changes. If presence of unchangeable values is in question outside of changeable ones, it must be explained why
and how they are deemed unchangeable. (A6)”, “So family ties are getting weaker and institutions are replacing
them. Education: school, care: ambulance, pouring out grief to each other: psychologist, help: social institutions,

childcare: nursery, etc. (A8)”, “I can say that values surpass national values due to globalization. (A5)”.

When it comes to social functions of values at the individual level, the codes such as violence (against animals or

humans), desensitization, time, addiction to technological things and self-interest appeared as the primary items.

39



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

The respondents also uttered expressions of values like irresponsibility, love, respect, intolerance, loss of trust,
and unity of family, adding that these values are fading away day by day. Below are examples of the codes used
in sentences by respondents: “Increase of aggression, normalization of violence by the community, intolerance
to each other, lack of communication, decrease in awareness of responsibility, desensitization at an extent not to
look back when you see a dying person, the spread of harmful habits especially among children... (A10)”, “The

source of almost all negative happenings in society today stems from individuals who lack values. (A4)”

Lastly, the study data were analyzed to reveal the participants’ recommendations for more visible values. The

results are given in Table 5.

Table 5. Surveyed Scholars’ Suggestions for Functionality of Values

Theme Category Code

parenting education

media/the Internet/TV

historical and cultural heritage

Social

religious education

social awareness

social environment

AR |ININIW[(N|[O|=

government policy

Policy

social responsibility projects, politicians setting an example, non-
governmental organizations, deterrence of penalties

school practices 8

Suggestions for functionality of values

teacher

School

educational administrators

It was found out from the participants’ views that values should be made felt in community life. Table 5 shows
that the suggestions for augmented social role of values are clustered in three categories as social, policy and

school.

Under the social dimension of expected functionality of values in community life, emphasis was placed onto
parenting education and effects of media/the Internet/TV. Other considerable codes were historical and cultural
heritage, religious education, social awareness and social environment. Below recommendations are provided
on the social dimension of functional quality of values: “Since development of values starts in the family, which
is the smallest unit of society, holistic values education activities should be employed to engage families. (A1)”, “I
think that value education can be given in a healthy family environment. Family education is a must for this. A
value system cannot be gained in any other environment if not in the family. (A5)”, “Awareness about our values
should be raised in society through various practices such as public spots, advertisements, posters, brochures, etc.
(A2)”, “It is sufficient if societies keep their historical and cultural heritage alive. Also, the worry of keeping values

alive is unfounded. (A6)”.
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In the middle category under this theme, policy, the prominent codes were found as government policy, social
responsibility projects, politicians setting an example, non-governmental organizations, and deterrence of
penalties. Some of the corresponding views are given below: “State policies are important for this. Ministry

studies, non-governmental organizations and so on are important. (A5)”.

In relation with the last category, school, school practices emerged as the most frequent code followed by teacher
and educational administrators. Examples of quotes on this topic are provided below: “A better future can only
be made possible by education. At this point, priority should be given to value education in schools. We should
support and encourage children to abide by and respect domestic, religious and moral values. (A2)”, “It is
necessary to improve perceptions of our teachers and school stakeholders on this issue. Schools should not be an
institution providing only theoretical knowledge. Besides theoretical knowledge, individuals should be matured
with human values. (A4)”, “I also do not believe that it is a correct practice to leave teaching of the values in the
curriculum to teachers’ conscience. | believe it is necessary to supply examples of gains and activities related to

the values in the curricula in an applied manner. (A11)”.

CONCLUSION and DISCUSSION

This research draws a picture of scholars’ impression about the concept of value. It yielded five points to give an
account of such views: concept value, vitality of values, presence of values, societal functionality of values, and

suggestions for functionality of values.

To start with, the participants described value concept substantially by using definitions and perceptions of value.
In those definitions, they put big emphasis on societal aspect of values. Even though the idea of value has an
important place in disciplines of sociology, psychology, theology, economics, etc., it can be suggested that the
participants here regard values as a rather sociological phenomenon. Our inference is based on the proximity of
the respondents’ descriptions and the sociological definition of values which reads as “generalized basic moral
principles or beliefs that symbolize shared thoughts, purposes and interests accepted as right and necessary by
the majority of a social group or community serving to ensure and sustain its own existence, unity and functioning
(Kizilgelik & Erjem, 1996).” The stress on social aspect of values here is in conformity with the existing literature
(Ozensel, 2003; Geng, Tutkun & Coruk, 2015). In fact, the connection between sociology and value is even
stronger. Goktuna Yaylaci (2019) supports this suggestion by saying “Sociological point of view drives us to think
by moving us away from the banality of everyday life and it creates awareness of values beyond preservation or

transmission of them”.

Also, in the curricula enforced by the Ministry of National Education, the concept of value is basically accepted
as a sociological item within values education as a part of a common framework (MEB, 2018). It is obvious in our
findings that the concepts relating to value referred to by the participants largely overlap with the root
expressions of value given in the formal curricula. It can thus be inferred that the scholars’ perspective of values,

which are among the principal components of all courses starting with social studies in Turkey (MEB, 2005; MEB,
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2017; MEB, 2018), are in line with the instruction curricula. Another reason underlying this pattern of views could

be the role played by values in regulating community life.

Another interesting point to note here is that the respondents listed justice among other values unlike the
previous samples in the literature. Studies on teachers and parents frequently reported patriotism and
responsibility (Beldag, Ozdemir & Nalgaci 2017; Tay & Yildirim, 2009). Another noteworthy finding is the
importance attributed to love as a value. It is understood that the interviewees here take love as an indispensable
item for all other values, they cannot think values as independent elements, and gaining certain values paves the
way to acquire other values at a considerable extent (Tay, 2019). Love is the leading factor in the existence of
living beings; likewise, it lies in the source of all beauties, art, science, in short, all positive things (Ozden, 2004).
Sahin, Okmen and Kili¢ (2018) pointed out that love keeps society alive and that love is the starting point for
solving problems in society including grudge, hatred, war, massacre, cruelty and murder. Ozmen (1999) argued
that teacher education curricula can be achieved with inclusion of sound content knowledge and general culture,
courses to teach certain affective traits for a good personality and love education, and courses for more scientific
research. The wording of values as a definition here hints at conformity with the relevant literature based on the
properties and functions of values such as co-existence, love for animals, being neoteric, natural environment,
and directive behaviors (Ulusoy, 2019). Hence, it can be suggested that surveyed scholars have a higher level of

consciousness about the concept of value and properties and functions of values.

Secondly, the participants’ views were analyzed in relation with vital quality of values, and it was seen that almost
all of the entire respondents think that values guide people’s lives. The academics underscore benefits and
communal meaning of values, as in their definitions of value. However, it seems too important to ignore that
even those holding a positive belief about functions of values in individuals’ everyday life somehow suggest
opposite implications. This could be accounted for by the disappointment that values are not as influential as
expected in community life. The finding in our research is in compliance with Yaylaci and Beldag (2018), which

describes values as “a trend where the world’s societal questions are tried to be solved”.

Another result of our research is the emphasis placed on the role of media for improved functions of values in
life. It is pointed out that the media does not broadcast contents that could set a positive model for the rest of
society. Media is referred to both as a positive and negative body in relation with functional quality of family and
social environment as the core units in life. As stated before, it is almost unfeasible to act independently from
actual situation while describing the functions of values. In this respect, effects of media and social media
concepts, which significantly affect social life, on functional side of values seem to be an important point of
consideration. The media affects individuals’ mindset and causes an erosion of values in society by shaping their
value perceptions (Yazici, 2016). The original norms and values in our own culture have gradually disappeared,
life styles in commercials and TV series have begun to dominate individuals instead (Hokelekli, 2013). In the
literature, the media-value and family-value relationships were discussed with arguments in the same direction

(Nalgaci 2019; Onder & Coskun Keskin, 2019). This result can be explained by the inability of the media to meet
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up the expectations of the family and the overall community. One participant in the study made a remarkable
statement defending that values are not concrete in life but they are rather abstract and cannot be grasped:
“...people learn to do and act like others around them...” This claim seems to be grounded on transfer of values

(not termed as “value” explicitly albeit) from generation to generation in the form of behaviors.

In reply to the third and fourth research questions, the analysis of the participants’ views regarding presence of
values in life, reveals that negative opinions seem to necessitate questioning the existence of values and the
academics in our study believe that values are getting lost and going through transformation. A closer look shows
that a critical part of our respondents explain the loss of values with individualization, media/social media,
addiction to technological things, ambition to make money/gains from the world, honesty and Westernization
whereas the rest say that values just change, not disappear completely. They see the reasons as media/means
of communication, social change, abstract, Westernization, technology, violence, degeneration within family and
being intolerant. Mass media has undergone a great change and has become quite diverse in parallel with the
development of technology. Kirtepe (2015) concluded that disregarding the values that keep society together
and contribute to the continuity of social life disturbs the audience and can deeply injure the overall community
with the probability of pushing the flow of social life to unfavorable destinations. This finding also supports the
view of Menglsoglu (1965). One of the most striking results here is about the emphasis on the loss of individuals’

values concurrent with the preservation of values as a communal reflex.

Finally, the present research demonstrates that scholars prefer having values with increased effectiveness in
community life. Thus, they make suggestions to this end under three different headings, which are social, policy
and school. The most striking suggestions to increase practical quality of values are found to be related to family
education, media/the Internet/TV, government policy, schools, values education practices and teachers. It is
noteworthy that these results have a similar essence to the previous studies conducted in the field of values
education (Nalgacl & Beldag, 2015; Tay & Yildirim, 2009; Yigittir, 2010). Values are at stake in every stage of
education and life (Yaylaci & Beldag, 2015). Raising individuals who adopt basic human values are among the
main missions of the family, society and school (Eksi, 2003). Knowledge, manners, culture, that is, basic
humanitarian behaviors in the family are transferred to individuals in a semi-formal manner (Geng,
2016). Teaching values in schools, outside family, in a planned and intentional way is important for building up a
healthy and well-informed society (Kurtdede-Fidan, 2013). The school environment and in-school interaction
areas as a whole provide a socialization ground for values (Balci & Yanpar-Yelken, 2010). Media offers an
undeniable great opportunity for development of societies (Turan & Naziroglu, 2016, 160). According to Cavdarci
(2002), there is a need to establish a chain of domestic policies in order to prevent the erosion of social values
and to prevent cultural colonization. Considering the effects of the weakening values on society, it is quite
interesting that almost all opinions in this regard are negative as understood from the statements mentioning
co-existence, violence (against animals or humans) and desensitization. Similarly, the fading benefits of values

are referred to in the existing literature in a wider sense only. Moral deterioration is identified with weakening
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of the family institution, the increase in theft, corruption and extortion, harassment against
children/women/animals, the spread of drug abuse, sexual perversion and younger age of drug users (Lickona,
1991; Kenan, 2009; Yel & Aladag, 2009). The participants’ advice for practical effects of values is related to three
categories as school, social and policy. This branching is thought to be brought by the respondents’ way of
thinking, which is taking all stakeholders into consideration, besides their holistic perspective and mastery of
value problem. In the light of the results reached here, we believe that the following actions could contribute to

efforts in this area.

RECOMMENDATIONS

e Itisconcluded that means of media matter for increasing practical implications of values. For a positive
influence in this regard; awareness of students, families and other stakeholders should be raised for
conscious use of such means.

e |t is concluded that schools and teachers contribute to acquisition of values. Therefore, lessons
concerning values education at education faculties can be given by lecturers who are knowledgeable
and conscious about value concept and problem for higher efficiency.

e From a holistic approach, value education cannot be limited to education faculties; hence, knowledge
and awareness levels of academics in other faculties can also be studied.

e Bearing in mind the meaning assigned to values by all sections of society, efforts can be undertaken

to increase awareness of all stakeholders in society regarding values education.

ETHICAL TEXT

In current study; journal writing rules, publishing principles, research and publishing ethics rules and journal

ethics rules are followed. The authors are responsible for all kinds of violations related to the study.

Authors Contribution Rate: The 1st author's contribution rate to the article is 60%. The second author's

contribution rate to the article is 40%

REFERENCES

Asicl, M . (2009). Kisisel ve sosyal bir deger olarak okuryazarlk. Journal of Values Education, 7 (17) , 9-26.

Balci, F, & Yelken, T. (2010). ilkdgretim 6gretmenlerinin deger kavramina yiikledikleri anlamlar. Hacettepe
University Journal of Education, 39 (39) , 81-90.

Beldag, A. (2019). Ogretim programlarinda deger egitimi. S. Z. Geng & A. Beldag (Eds.), Karakter ve deger egitimi
(ss. 135-144). Pegem Akademi.

Beldag, A., Ozdemir, U. & Nalcaci, A. (2017). Sosyal bilgiler dersi dgretim programinda yer alan degerlerin
kazandirilmasina iliskin veli gorusleri. Kirikkale University Journal of Social Science (KUJSS), 7 (2) , 317-
328.

Bolay, S. H. (2009). Felsefi doktrinler ve terimler sézIiigi. (10. Baski). Nobel Yayin Dagitim.

44



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Budak, S. (2003). Psikoloji sézItgd. Bilim Sanat Yayinlari.

Cevizci, A. (2006). Felsefe ansiklopedisi. Cilt:4. Babil Yayincilik.

Cavdarci, M. (2002). Tiirkiye ‘de sosyal degerlerin asinmasi ve kiiltiir smiirgeciligi. [Yayinlanmamis Yiiksek Lisans
Tezi] Siileyman Demirel Universitesi.

Denzin, N. K. & Lincoln, Y. S. (2005). The sage handbook of qualitative research. (Third Edition). Sage Publications.

Eksi, H. (2003). Temel insani degerlerin kazandirilmasinda bir yaklasim: Karakter egitimi programlari. Journal of
Values Education, 1 (1), 79-96.

Geng, S, Tutkun, T & Coruk, A . (2015). Deger ve egitimi sorunsali: Sinif 6gretmenlerinin goriislerine gére durum
tespiti . Journal of Theory and Practice in Education, 11 (2) , 374-397.

Geng, S. Z. (2016). Egitim stirecinde aile okul ve toplum. Pegem Akademi.

Goktuna Yaylaci, F. (2019). Cokkulturla toplumlarda degerler egitimi. S. Z. Geng & A. Beldag (Eds.), Karakter ve
deger egitimi (ss. 67-86). Pegem Akademi.

Halstead, J. M. & Taylor, J. M. (2000). Learning and teaching about values: A review of recent research. Cambridge
Journal of Education, 30(2), 169-202.

Hokelekli, H. (2013). Ailede, okulda, toplumda degerler psikolojisi ve editimi. Timas Yayinlari.

Kenan, S. (2009). The missing dimension of modern education: values education. Educational Sciences: Theory &
Practice, 9(1), 259-295.

Kirtepe, S. (2015). Televizyon dizileri hakkinda izleyici degerlendirmeleri. Tokat Journal of llmiyat, 3(1), 229-260.

Kizilgelik, S. & Erjem, Y. (1996). A¢iklamali sosyoloji sézIigii. Saray Kitabevleri.

Kirschenbaum, H. (1995). 100 Ways to enhance values and morality in schools and youth settings. A Longwood
Professional Book. Pearson Education.

Kurtdede Fidan, N.( 2013). Sosyal bilgiler dersinde degerler egitimi: Nitel bir arastirma. The Journal of Academic
Social Science Studies, 6 (3), 361-388.

Lickona, T. (1991). Educating for character: How our schools can teach respect and responsibility. Bantam Books.

Lovat, T. (2009). Values education and quality teaching: Two sides of the learning coin. Terry Lovat and Ron
Toomey (Eds), Values education and quality teaching (pp. 1-12). Springer Science.

MEB, (2005). Sosyal bilgiler programi. Retrieved from http://ttkb.meb.gov.tr/program.aspx? islem=1&kno=39
20.06.2011).

MEB, (2017). Sosyal Bilgiler Dersi Ogretim Programlari, Retrieved from
http://mufredat.meb.gov.tr/Dosyalar/201812103847686 (11.02.2018).

MEB, (2018). Sosyal Bilgiler Dersi Ogretim Programlari, Retrieved from
http://mufredat.meb.gov.tr/Dosyalar/201812103847686 (19.03.2019).

Mengiisoglu, T. (1965). Dedismez dederler dedisen davranislar. istanbul Universitesi Edebiyat Fakiiltesi Yayinlar
(istanbul Matbaasi).

Merriam, S. B. (2009). Qualitative research (3th ed.). A Wiley Imprint.

Miles, M. B. & Huberman, M. A. (1994). An expanded sourcebook qualitative data analysis. Sage.

45


javascript:void(0)
about:blank

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Nalgaci, A. & Beldag, A. (2015). ilkégretim 4. ve 5. sinif sosyal bilgiler dersindeki degerlerin kazandirilmasi ile ilgili
o6gretmen gorusleri. International Journal Of Eurasia Social Sciences, 6(21), 67-81.

Nalgaci, A. (2019). Deger egitiminde: Aile, cevre ve okul. S. Z. Geng & A. Beldag (Eds.), Karakter ve deger egitimi
(ss. 189-206). Pegem Akademi.

Onder, S. & Coskun Keskin, S., (2019). Degerler ve medya. S. Z. Geng & A. Beldag (Eds.), Karakter ve deger egitimi
(ss. 99-112). Pegem Akademi.

Ozden, H. 0. (2004). Tirk vakif kurumunun duygusal ve felsefi temelleri. Atatiirk University Journal of Graduate
School of Social Sciences, 4(2), 339-349.

Ozensel, E. (2003). Sosyolojik bir olgu olarak deger. Journal of Values Education, 1(3). 217-239.

Ozmen, F. (1999). Etkili egitimin gerceklestiriimesinde duyussal alanin &nemi: Sevgi egitimi. Firat University
Journal of Social Sciences, 9(1), 193-198.

Robb, B. (1998). What is values education-and so what? The Journal of Values Education, 1, 1-11.

Schwartz, S., Melech, H., Lehmann G., Burgess, A., Haris M. & Owens V. (2001). Extending the Cross-Cultural
Validity of the Theory of Basic Human Values With a Different Method of Measurement. Journal of Cross-
Cultural Psychology, 32, 519-542.

Simmons, C. (1999). A comparative study of educational and cultural determinants of adolescent values. Journal
of Beliefs & Values, 20 (2), 208-218.

Sahin, S., Okmen, B. & Kilig, A. (2018). Sevgi egitimi dersi alan &grencilerin sevgi ve sevgi egitimi dersine dair
gorisleri. Journal of Qualitative Research in Education, 7(1), 176-197. doi:10.14689/issn.2148-
2624.1.7¢1s.8m

Tay, B. & Yildirim, K. (2009). Sosyal bilgiler dersinde kazandirilmasi amaglanan degerlere iliskin veli gorusleri.
Educational Sciences:Theory and Practice, 9(3), 1499- 1542.

Tay, B.. (2019). Okul disi 6grenme cevrelerinde deger egitimi. S. Z. Gen¢ & A. Beldag (Eds.), Karakter ve dedger
egditimi (ss. 207-236). Pegem Akademi.

TDK, (2020). Giincel Tiirkge sézliik. Retrieved from https://sozluk.gov.tr/ (22.01.2020).

Turan, i. & Naziroglu, B. (2016). Medyada Degerler Egitimi. M. Koyl (Ed.), Teoriden pratige dederler egitimi
(ss.159-178). Nobel Akademik Yayincilik.

Ulusoy, K. (2017). Hayat bilgisi dersinde degerler ve degerler egitimi. B. Tay (Ed.), Etkinlik 6rnekleriyle hayat bilgisi
ogretimiiginde (ss. 323-351). Pegem Akademi.

Ulusoy, K. (2019) Karakter degerler ve ahlak egitimi. Pegem Akademi

Yarar Kaptan, S. (2019). Karakter ve deger egitiminde yaklasimlar, yontemler ve teknikler. S. Z. Geng & A. Beldag
(Eds.), Karakter ve deger egitimi (ss. 146-170). Pegem Akademi.

Yaylaci, A. F. & Beldag, A. (2015). Karar verme sirecinde okul yoneticileri ve degerler. Mersin University Journal
of the Faculty of Education, 11(1), 165-176.

Yaylaci, A. F. & Beldag, A. (2018). Degerler egitimi ve giincel tartismalar: gazete haberlerine iliskin bir elestirel

soylem analizi. Sakarya University Journal of Education, 8(1), 139-155.

46


about:blank

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Yazici, K. (2016). Medya ve degerler. R.Turan & K. Ulusoy (Eds.), Farkli yénleriyle dederler egitimi (ss.95-114).
Pegem Akademi.

Yel, S., & Aladag, S. (2009). Sosyal bilgilerde degerlerin 6gretimi. M. Safran (Ed.), Sosyal bilgiler 6gretimi (ss. 118-
145). Pegem Akademi.

Yildirim, A. & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yontemleri. (10. baski). Segkin Yayincilik.

Yigittir, S . (2010). ilkégretim 6grenci velilerinin okullarda kazandirilmasini arzuladigi degerler. Journal of Values
Education, 8 (19), 207-223.

YOK, (2018). Yeni égretmen yetistirme lisans programlari. Retrieved from
https://www.yok.gov.tr/kurumsal/idari-birimler/egitim-ogretim-dairesi/yeni-ogretmen-yetistirme-

lisans-programlari (22.01.2019).

47


about:blank
about:blank

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

AKADEMISYENLERIN DEGER KAVRAMINA iLiSKiN GORUSLERINiIN FARKLI
BOYUTLARIYLA DEGERLENDIRILMESi*

0z

Arastirmanin amaci, akademisyenlerin deger kavramina iliskin goruslerini belirlemektir. Arastirma
nitel arastirma yodntemlerinden temel nitel arastirma deseni cergevesinde yuratalmustar.
Arastirmanin ¢alisma grubu, amagh 6rnekleme yontemlerinden Olgit drnekleme ydntemi ile
belirlenen, farkl egitim fakiltelerinde gorev yapan 11 akademisyenden olusturmaktadir. Veriler
arastirmacilar tarafindan hazirlanan agik uglu bes sorudan olusan yari yapilandirilmis gorisme
formu kullanilarak elde edilmistir. Akademisyenlerin gorisleri deger kavrami, deger kavraminin
yasamsallik boyutu, degerlerin varhigi, degerlerin toplumsal islevselligi ve degerlerin islevsel
olmasina yonelik olmak lizere bes temada toplandigi tespit edilmis ve bu temalar altinda analizleri
yapilmistir. Elde edilen bulgulara gére akademisyenlerin deger kavramina iliskin goriislerinin daha
¢ok tanim ve deger kavramlari ile ilgili ifade ettikleri, degerlerin glinlik yasamdaki islevselligine
iliskin goruslerin tamamina yakinin olumlu oldugu, degerlerin kayboldugu ve degistigi, degerlerin
toplumsal yasamda daha etkin olmasina iliskin goruslerinin sosyal, politik ve okulu kapsayacak
sekilde Uc¢ kategoride toplandigl sonucuna ulasiimistir. Calisma sonucunda degerler egitimine
yonelik toplumun biitin paydaslarinin farkindalik diizeylerinin artirilmasi gerektigi 6nerilmistir.

Anahtar kelimeler: Akademisyen, Deger, Degerler Egitimi

* Bu galismadan elde edilen ilk bulgular, VII. Uluslararasi Sosyal Bilgiler Egitimi Sempozyumunda Dr. Adem Beldag tarafindan
sunulmustur.
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GiRiS

Yagamin her asamasinda yer alan ve kar r verme sureglerinin soyut 6lgutii olan degerler, her gegen giin daha da
fazla 6nemsenmekte ve toplumda, medyada, okullarda, akademik ¢alismalarda temel nokta olarak
vurgulanmaktadir. Degerler sadece bireylerin ve toplumlarin degil diinyanin yasanabilir olmasi igin insanligin

ihtiya¢c duydugu temel birlestirici bir malzemedir. Bu 6zelliginden dolayi degerler farkli disiplin tarafindan

arastirma konusu olmaktadir. Boylece her bilim dal kendi ydntemlerine gore degerleri incelemektedir.

Deger kavrami birgok alanda farkli tanimlamalarin yer almasi nedeniyle herkesin tzerinde ittifak ettigi ortak bir
tanima sahip degildir. Asici (2009) deger kavraminin felsefeden ekonomiye, antropolojiden sosyolojiye,
psikolojiden dine kadar bircok alanda yer bulmasi nedeniyle farkh yonleriyle ele alindigini ifade etmektedir. Bu
durum deger kavraminin zenginligini ve kapsamini artirmaktadir. Biyolojik (sagh, kuvvet), ekonomi (mal, mlk),
estetik (guzellik), ahlaki (fazilet), dini (kutsal) olmak Gzere cesitli deger tirleri vardir (Bolay, 2009). Farkli bilim
dallari penceresinden incelendiginde ise sosyolojik baglamda deger “toplumun sosyo-kiiltiirel 6gelerine anlam
veren en dnemli dlgiitlerdir (Ozensel, 2003, 220)”; felsefi baglamda deger “insanin nesne ya da bir durumla
karsilagsmasi aninda, istek, gaye gereksinimine gore o varliga atfetmis oldugu mana (Cevizci, 2006, 52) veya arzu
edildigi bilinen sey, olaylarla ilgili insan tavri (Bolay, 2009)”; psikolojide deger, “bir seyi arzu edilir ve degerli kilan
ozelligi veya niteligi; bir seye baglanan ruhsal enerji miktaridir (Budak, 2003, 195)” olarak tanimlanmaktadir. Ttrk
Dil Kurumu (TDK) (2020) ise “Bir seyin 6nemini belirlemeye yarayan soyut 6l¢(, bir seyin degdigi karsilik, kiymet”
olarak tanimlanirken Tirkiye MillT Egitim Bakanligi (MEB) (2018) 6gretim programlarinda ise degeri “Degerlerimiz
Ogretim programlarinin perspektifini olusturan ilkeler toplamidir. Kokleri geleneklerimiz ve diinimiz iginde,
govdesi ve dallari bu koklerden beslenerek buglinimiize ve yarinlarimiza uzanmaktadir. Temel insani
ozelliklerimizi olusturan degerlerimiz, hayatimizin rutin akisinda ve karsilastigimiz sorunlarla basa ¢ikmada
eyleme gecmemizi saglayan kudretin ve gliciin kaynagidir.” ifadeleriyle agiklamaktadir. Genel olarak deger,
“sosyal bilimler alaninda dogru, iyi ya da arzu edilen ve bunlara karsilik gelen eylem ve tutumlarin ne oldugu
hakkindaki sinirlari gizilmis inanglar (Simmons, 1999)” olarak tanimlanmaktadir. Halstead ve Taylor’a gére (2000)
degerler “objeleri, insanlar, fikirleri, durumlari ve hareketleri iyi, kotl, arzu edilen, istenmeyen ve bunun gibi
yargilarimizi olusturan standartlarimizi ve prensiplerimizi” ifade eder. Baska bir tanimda ise deger, “6Gnem
dizeyleri degisebilen, insanlarin yasamina rehberlik eden prensipler, arzu edilir ve durumlar lzeri amaglar

(Schwartz vd., 2001)” olarak tanimlanmaktadir.

Gegmisten giinimiize toplumlara yol gésterdigi 6n goriilen degerlerin glinimizde de ayni sorumlulugu daha fazla
on plana ¢ikararak tasidigi gérilmektedir (Yarar Kaptan, 2019). Degerler egitimi kavrami, 1900’1{ yillarin basinda
karakter egitimi adi altinda Amerika’da ortaya ¢ikmis (Ulusoy, 2017) ve Turk egitim sistemine bu isimle ilk kez
2005 yilinda sosyal bilgiler 6gretim programlariyla girmistir. Ancak degerler kavraminin toplumsal yoni dikkate
alindiginda insanlik tarihiyle ayni yasta oldugu sdylenebilir. Ozelikle kavram Tiirk toplumu baglaminda ele
alindiginda tére, ahlak, gelenek gibi kavramlar degerleri icinde barindirmaktadir. Deger egitimi 2005 sonrasi

bircok dersin 6gretim programina girmeye baslamis ve son olarak 2017 ve 2018 yilinda giincellemeye gidilen
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Ogretim programlari ile temel egitim ve ortadgretimde butiin 6gretim programlarinin ana égesine donismustir
(Beldag, 2019). Ayni ilgi paralel olarak akademide de kendini gostermeye baslamis 2005 yili sonrasi deger egitimi
bircok akademik g¢alismanin odak noktasi olmustur. Bu etki dogal olarak 6gretmen adaylarinin yetistiriimesinde
de kendini gbstermeye baglamis ve birgok egitim fakiiltesinde lisans ve lisansustii diizeyde degerler egitimi ile
ilgili farkli isimlerde derslere yer verilmistir. Yiiksekdgretim Kurulunun (YOK) 2018 yilinda uygulamaya koyulan
egitim fakilteleri lisans programlarinda “Karakter ve Deger Egitimi” dersi bazi 6gretmenlik programlarinda

zorunlu, bazilarinda ise meslek bilgisi secmeli ders olarak yerini almistir (YOK, 2018).

Degerler, toplumsal yapinin gizli koruyucusu olarak gorilmektedir. Kirschenbaum (1995) deger egitiminin,
genclerin deger gelistirmelerine ve mutlu bir yasam kurmalarina yardimci olacagini ifade etmektedir.
Glnimizde, toplumu insa etme sorumlulugunun énemli bir kismini Gstlenen egitim sistemlerinin en 6nemli
paydasi ve ylriticisi 6gretmenlerdir. Alanyazin incelendiginde 6gretmenlerin degerler egitimi konusunda
uzmanlasmasi gerektigine yapilan vurgu oldukga dikkat cekicidir (Robb, 1998). Ogretmenlerin degerler egitimine
uzmanlasmasi sadece bir tercih degil ayni zamanda zorunluluktur. Bu baglamda deger egitiminde 6gretmenin
sorumlulugu ¢ok fazladir. Lovat (2009) bunu “degerler egitimi Ogretmenin gicl ve becerisi Uzerine
yapilandiriimistir” ifadesiyle daha da agik bir sekilde ifade etmektedir. Ogretmen adaylarinin yetistirildigi lisans
programlarinda gorevli akademisyenlere degerlerin kazandirilmasi ve aktariimasi slrecinde énemli gérevler
diismektedir. Bu gorevlerin gerceklestirilmesi akademisyenlerin deger kavramina iliskin bilgi ve biling diizeylerine
baghdir. Bu baglamda akademisyenlerin deger kavramina iliskin goris, beklenti ve farkindaliklarinin bilinmesi
sistemin daha iyi islemesi icin dnemli bir asama olarak gorilmektedir. Bu asamadan sonra akademisyenlerin
degerlere iliskin bilgi diizeyleri hakkinda bir degerlendirme yapmak 6nem tasimaktadir. Egitim sistemi icinde bu
kadar yer alan ve 6nem tasiyan bu konuya iliskin akademisyenlerin gorislerinin tespiti 6nem tagimaktadir. Bu
cercevede arastirmada egitim fakiltelerinde gbrev yapan ve deger egitimi (izerinde arastirmalari olan
akademisyenlerin deger kavrami, degerlerin islevleri, degerlerin birey ve toplum (zerinde islevlerini
sirdirebilmesine iliskin gorislerinin belirlenmesi gerekmektedir. Bu baglamda arastirmada, akademisyenlerin
deger kavramina iliskin gorislerinin belirlenmesi amaglanmistir. Bu amag dogrultusunda asagidaki sorulara yanit
aranmistir. Akademisyenlerin;

e Deger kavramina iliskin gorisleri nelerdir?

e Deger kavraminin yasamsallik boyutuna iliskin gérusleri nelerdir?

e Degerlerin varligina iliskin gorusleri nelerdir?

o Degerlerin toplumsal islevselligine iliskin gorisleri nelerdir?

e Degerlerin islevsel olmasina yonelik gorisleri nelerdir?

YONTEM

(i) Yontem; Arastirmanin temel amacina uygun olarak nitel arastirma tirlerinden temel nitel arastirma deseni
tercih edilmistir. Nitel arastirma “Olgularin deneysel olarak incelenemeyecek olan 6zelliklerine ve gercekligin

toplumsal olarak insa edilmesini merkeze almaktadir (Denzin ve Lincoln, 2005)” seklinde ifade edilmektedir.
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Merriam (2009) “Nitel arastirmanin temel 6zelligini, bireyin gercegi sosyal diinyalari ile etkilesimleri iginde nasil
insaa ettigi lzerine yogunlasmasi olarak ifade ederken; temel nitel arastirmayi ise insanlarin yasamlarini nasil
yorumladigi, diinyalarini nasil insa ettikleri ve deneyimlerine ne anlam kattiklari olarak” ifade etmektedir. Bu
baglamda akademisyenlerin deger kavramina iliskin goruslerinin belirlenmesinde, onlarin kavrama iligkin
deneyim ve yasamsal anlamda nasil yorumladiklarini ortaya koymak amaciyla, ¢alisma temel nitel arastirma

dogrultusunda desenlenmistir.

(i) Calisma grubu; Arastirmanin ¢alisma grubu, amach érnekleme yontemlerinden 6lgiit 6rnekleme yontemi ile
belirlenen, farkl egitim fakiiltesinde gérev yapan 11 akademisyen olusturmaktadir. Olgiit 6rnekleme yénteminde
temel anlayis “Onceden belirlenmis bir dizi olgitu karsilayan biitin durumlarin galisiimasi” olarak ifade
edilmektedir (Yildirirm ve Simsek, 2016). Calisma grubunun olusturulmasinda derinlemesine bilgiye ulasiimasi
amaciyla akademisyenlerin deger/degerler egitimi alaninda en az bir galisma yapmis olmasi temel 6l¢lt olarak
kabul edilmistir. Farkli fakiltelerde gorev yapan akademisyenlerin tercih edilmesinin temel nedeni olarak

derinlemesine veriye ulasmak, farkh bolgelerden yasayan ve farkli bakis agilarini elde etmek olarak belirlenmistir.

(iii) Veri toplama araci; Veriler arastirmacilar tarafindan hazirlanan agik uglu bes sorudan olusan yari
yapilandiriimis goérisme formu ile toplanmistir. Gérlisme formu hazirlanirken uzman goriis ve Onerilerinden
yararlaniimistir. Calisma grubuna dahil edilmeyen iki akademisyenle pilot g¢alisma yapilmis ve doénutler
dogrultusunda gérisme formuna son sekli verilmistir. Akademisyenlerden yari yapilandirilmis gériisme formu
yardimi ile veriler toplanmistir. Arastirmanin etik izni Recep Tayyip Erdogan Universitesi Sosyal ve Beseri Bilimler

Etik Kurulundan (2020/39) alinmistir.

(iv) Verilerin analizi; Gorismeler sonucunda elde edilen verilerin anlamli bir sekilde ifade edilmesi (Merriam,
2009) olarak ifade edilen verilerin analizinde “Toplanan verileri agiklayabilecek kavramlara iliskilere ulasmak ...
betimsel analiz ile fark edilemeyen kavram ve temalari kesfetmek (Yildirim ve Simsek, 2016)” olarak ifade edilen
icerik analizi teknigi kullaniimistir. Bu dogrultuda yapilan gorismeler sonucunda gérislerinin “akademisyenlerin
deger kavramina iliskin gorisleri, deger kavraminin yasamsallik boyutuna iliskin gorisleri, degerlerin varligina
iliskin gorisleri, degerlerin toplumsal islevselligine iliskin goérisleri ve degerlerin islevsel olmasina yonelik
gorisleri” olmak lizere bes temada toplandigi tespit edilmis ve bu temalar altinda analiz edilmistir. Temalandirma
onceden yapilmamis gorislerden elde edilen veriler (kod, kategori) dogrultusunda arastirmacilarin goris
birligiyle olusturulmustur. Bu baglamda verileri gliclendirmek igin her bir kategori dogrultusunda katilimcilarin

gorislerini yansitan dogrudan alintilara yer verilmistir.

Nitel arastirmalarin niteligini artirmak icin glivenirlik ve gecerlik yerine “inandiricihk”, “aktarilabilirlik”, “tutarhhk”
ve “teyit edilebilirlik (dogrulanabilirlik)” gibi farkli yontemler kullaniimaktadir (Yildirrm ve Simsek, 2016). Bu
dogrultuda bu c¢alismada inandiriciligin saglanmasi icin gorlismeden bir siire sonra formlar katihmcilarla
paylasilarak ekleme ¢ikarma yapmak istedikleri noktalar sorulmustur. Katilimcilarin tamami goriisme

metinlerinde degisiklige gitmemislerdir. Ayrica goérismeler katimcilarin kendilerini rahat hissedecekleri
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ortamlarda gergeklestirilerek katilimcilari etkileyecek goriis ve yorumlardan kaginilmistir. Aktanlabilirligi
saglamak icin amach 6rnekleme yéntemlerinden olgit 6rnekleme teknigi secilmis bu dogrultuda farkli egitim
fakiltelerinde gorev yapan akademisyenler ¢calisma grubuna dahil edilmistir. Ayrica arastirmanin bitiin asamalari
acikca belirtilmis ve siire¢ detayli bir sekilde anlatiimistir. Aragtirmanin tutarlihigini saglamak igin arastirmanin
amaci ve yonteminin (desen, ¢alisma grubu, veri toplama araci, verilerin analizi) uyumlu olmasina dikkat edilerek
uzman gorist alinmistir. Nitel arastirmalarda 6nemli boyutlardan biri de kodlama tutarliginin saglanmasidir. Bu
kapsamda arastirma grubunda yer alan arastirmacilar tarafindan kodlama, kategorilestirme ve temalandirma
konusunda ortak karar verilemeyen noktalarda ya analiz kapsamindan ¢ikarilmis ya da uyusmaya gidilmistir.
Arastirmacilar tarafindan yapilan kodlamalarin Miles ve Huberman’in (1994) “Guvenirlik= Gorus Birligi/ Gorls
Birligi + Gorus Ayrihigr X 100” formiline gore glvenirlik olgitinG karsiladigr gorilmistlr. Son asama ise teyit
edilebilirligin (dogrulanabilirlik) saglanmasidir. Bu asamada ulasilan yargilarin, yorumlarin ve onerilerin ham
verilerle karsilastirildiginda uyumunu teyit etmek igin hem arastirma grubunda yer alan arastirmacilar geriye

doniik kontrollerini yapmis hem de uzman goérisiine basvurularak siire¢ tamamlanmistir.

BULGULAR

Arastirmada deger egitimi alaninda ¢alisan veya ders veren akademisyenlerin deger kavrama yonelik gorisleri
incelenmistir. Bulgular akademisyen gorislerinin deger kavrami, degerlerin yasamsallik boyutu, degerlerin varligi,
degerlerin toplumsal islevselligi ve degerlerin islevselligi icin 6neriler olmak lzere bes temada toplanarak
sunulmustur. ilgili temalari olusturan kodlar ve kodlara ulasilan dogrudan goériislere yer verilmistir. Bu dogrultuda

Tablo 1’de akademisyenlerin deger kavramina iliskin gorusleri verilmistir.

Tablo 1. Akademisyenlerin Deger Kavramina iliskin Goriisleri

Tema Kategori Kod Frekans

(6]

toplumsallagsma

insan

birlikte yasama/iligki

kargasayi dnleyici

dini-ahlaki-millf

davranig yonlendirme

Tanim

hayvan sevgisi

glven saglama

dogal cevre

¢aga uygunluk (bilimsellik)

ulusal ve evrensel, mutluluk, kiltar, ilke, erdem, eder/paha

adalet

Deger kavrami

saygl

sevgi

sorumluluk

duyarhhk

hosgori

Deger ifadesi

vatanseverlik

NINININ(RO|O|IN(RPININININWWW |~ |

yardimseverlik

baris, bilimsellik, dogruluk, diiristlik, empati, estetik, esitlik, fedakarlk,
glvenilir olma, merhamet, 6zgurlik, sabir

[ERN
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Akademisyenlerin deder kavramina iligkin gérusleri incelendiginde daha ¢ok tanim ve deger kavramalari ile ilgili

ifadeler yer verildigi tespit edilmistir.

Deger kavramina iliskin tanimlar kategorisi incelendiginde en fazla toplumsallasma koduna vurgu yapildigi, bunu
insan, birlikte yasama/iliski, kargasayi onleyici, dini-ahlaki-milli, davranis yonlendirme kodlarinin takip ettigi
gorilmektedir. Bunlarin yani sira hayvan sevgisi, gliven saglama, dogal ¢evre, ¢aga uygunluk (bilimsellik), ulusal
ve evrensel, mutluluk, kilttr, ilke, erdem, eder/paha vurgulanan diger kodlar olarak dikkat ¢cekmektedir.
Akademisyenlerin deger kavramina iliskin tanim kategorisinde yer alan gorlslerine ornekler su sekildedir:
“Degerler insan ve insanlarin olusturdugu toplumsal normlara gére yapilanirlar. Bu normlar yerel baglamlarda
olussa da ulusal ve evrensel boyut kazanmasi durumunda kalici hale gelirler. ...Deger kavrami éncelikle insan
kavramiyla iliskilendirilmelidir. (A1), Degerler olmazsa toplumda birlikte yasama ve mutlu olma ihtimalimiz olmaz.
(A5), Bilimsel diisiinme bilgi ve becerileriyle donatiimis bireylerin gelecedi sekillendirecegini (A2), Vatanseverlik
degderi aslinda bir¢ok degeri igcinde barindirmaktadir. “Vatanini en ¢ok seven, gérevini en iyi yapandir” ifadesine
bakinca isinde diiriist olma karsimiza cikmaktadir. (A3), Sosyolojik ya da kiiltiirel olarak diisiiniirsek oldukga soyut
bir takim kéken ilkelerden bahsedilebilir. (A6)” ifadeleriyle 6zellikle degerlerin toplumsal, insani ve birlestirici

yoniine vurgu yapilarak tanimlama yoluna gidildigi gorilmektedir.

Calismaya katilan akademisyenlerin goérusleri incelendiginde degerlerden bahsederken tanim yapmak yerine
dogrudan deger ifadelerini kullandiklari ve bu kavramlar tGizerinden goris belirtme yoluna gittikleri gériilmektedir.
Kategoriyi olusturan kodlar incelendiginde adalet, sevgi, saygi ve sorumluluk kodlarinin daha fazla vurgulandigi
tespit edilmistir. Akademisyenlerin gorislerini ifade etmede deger kavramlarini kullanmalarina iliskin dogrudan
gorislerine ornekler su sekildedir: “Estetik, adalet, duyarllik ve empati degerleri calisma alani bakimindan diger
dedgerlere gére ¢ok yaygin olmamakla birlikte, ézellikle bu degerler sayesinde ¢ocuklarin ve geng nesillerin
neredeyse sosyal ¢evresi haline gelen bilgisayar, internet ya da televizyon gibi kitle iletisim araglarinin
saldirganhiga bagimli nesiller yetistirilmesini 6nleyebilecek gliclii bir potansiyele sahip oldugunu diisiiniiyorum. ...
sanattaki ve dogadaki giizelin farkina varabilen estetik duyarhliga sahip, ¢evresindeki bireylere karsi adaletli
davranmayi, olaylar ve kisiler arasinda empati kurabilen, dogaya, insana, hayvana, gcevresine karsi duyarli olan
nesillerin iyi karakterli, psikolojik ve sosyal agidan iyi yetismis bireyler olarak topluma kazandirilabilecegini
diistiniiyorum. (A10), Sevgi olmadan sayginin, dostlugun, paylasmanin olmayacadini diisiinmekteyim. Bu nedenle
her seyden énce deder denince aklima sevgi gelmektedir. (A2), Yardimseverlik ise toplumdaki/diinyadaki insanlari
mekanik yaklasimdan uzaklastirarak sosyal iliskilere duygu katmaktadir.(A8)” gorisler incelendiginde 6zellikle
adalet, saygi, sevgi ve sorumluluk gibi temel degerlere vurgu vyaptiklari goriilmektedir. Tablo 2’de

akademisyenlerin deger kavraminin yasamsallik boyutuna iliskin gorisleri verilmistir.
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Tablo 2. Akademisyenlerin Deger Kavraminin Yasamsallik Boyutuna iliskin Goriigleri

Tema Kategori Kod

yasamsallik

davraniglara yon verme

saygl

ornek olma

aile

dirust

Olumlu

cevre

kaltar

dogru, iyiliksever, zorunlu, okul, dini, hosgori, adalet, merhamet

adalet

medya

Degerlerin yasamsallik boyutu

gasp/siddet/hirsizlik

popdler kiltir/bati

Olumsuz

mekanik iliski/kurallar

yobaz/geri kafali

RINININWIWIW| B (NNINW W (W[ U (O=-

kiresellesme, gliven kaybi, 6zglrliik, 6zgiven, gikar, cevre, anlamsiz

Akademisyenlerin degerlerin yasamda islevselligine iliskin gorislerinin olumlu ve olumsuz olmak Uzere iki
kategoride toplandigi gorilmektedir. Gorls belirten akademisyenlerin tamamina yakini degerlerin yasamda
islevsel oldugunu ancak glinlik yasami etkileyen kot 6rneklerden dolayi olumsuz ifadelere yer vermislerdir. Bir

akademisyen ise acik bir sekilde olumsuz goris belirtmis ve degerlerin yasamda islevsel olmadigini ifade etmistir.

Olumlu kategoride yer alan gorusleri incelendiginde daha ¢ok yasamsallik, davranislara yon verme, saygi, 6rnek
olma ve aile kodlarinin 6n plana c¢iktigi gorilmektedir. Ayrica dirist, cevre, kiiltir, dogru, iyiliksever, zorunlu,
okul, dini, hosgori, adalet ve merhamet kodlarina da gorisler incelendiginde ulasiimistir. Bu kodlara ulasilan
dogrudan goriislere ornekler ise su sekildedir: “Giiniimiizde bireylerin yasantisinda dedgerler islevselligini
korumakla olmak birlikte popiiler kiiltiiriin ve kiiresellesmenin etkisiyle kismi deformasyona da ugramistir. (A1),
“..degerler yasamimiza yén veren inanglardir. Onlar olmadan insan olunamaz ve varhgini siirdiiremez. (A5)”,
“Gliniimiizde degerler bireylerin yasantisinda “kayip halka” gibidir. Degerler olmadan, mekanik, giinii kurtaran
ve menfaati saglayan iliskiler daha én plandadir. (A8)”, “Biiyiiklere sevgi saygi boyutunu érnek verecek olursak
huzur evlerinde kalan yashlarin sayisi veya huzur evlerinin sayisindaki artisa bakmak bize bu konuda bilgi
verecektir. (A4)” ve “Bunlarin yani sira bir de dederleri eski kafalik, demodelik olarak géren bir kesim de var.
Aklima ilk olarak gelen bu i¢c grup igin yas sinirlamasi yapmak ise olduk¢a gii¢c. (A11)” ifadeleri ile vurgulanan
gorisler incelendiginde degerlerin bireyin yasantisinda etkili oldugunu ifade etmisler ancak orneklerde

olumsuzluklara deginerek beklentilerini vurgulamislardir.

Olumsuz gorisler incelendiginde sadece bir akademisyenin olumsuz goris belirttigi gorilmektedir. Olumsuz
goris belirten akademisyen dislincesini “yasamda islevsel oldugunu diisiinmiiyorum. Degerler zaten soyut, kimse
sosyallesme siirecinde bu denli soyut seyleri kavramaya zorlanmaz, gereksizdir de. insanlar etraflarindaki insanlar
gibi yapip etmeyi davranmayi égrenirler (A6)” ifadeleriyle belirtmektedir. Ancak dikkat ¢eken asil nokta ise olumlu

goris belirten, degerlerin bireyin yasaminda islevsel oldugunu vurgulayan goriislerde de olumsuz ifadelere
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rastlanmaktadir. Bu durum degerlerden beklentinin fazla olmasi ancak toplumda beklenilen diizeyde karsilik

bulmamasi ile ifade edilebilir. Tablo 3’te akademisyenlerin degerlerin varligina iliskin gorisleri verilmistir.

Tablo 3. Akademisyenlerin Degerlerin Varligina iliskin Goériisleri

Tema Kategori Kod f
bireysellesme 5
medya/sosyal medya 4
teknolojik bagimlihk 3
© kazanma/dunya hirsi 2
_ £ durustlok 2
2 = batililasma 2
S N
>
'g sevgi-saygl-sanat ve dogadan uzaklasma, menfaat, komsuluk, duyarsizlik (aile 1
S cevre), dogruluk, dinden uzaklasma, degisim, bilimden uzaklasma, bayramlar
o
o
medya/iletisim araglari 3
g toplumsal degisim 2
a soyut, batililagsma, teknoloji, siddet, aile de yozlasma, tahammiilstizliik 1

Tablo 3’te akademisyenlerin degerlerin varligina iliskin gorusleri incelenmistir. Bu baglamda akademisyen

gorislerinin kaybolma ve degisme olmak zere iki kategoride toplandigi gérilmektedir.

Degerlerin kaybolmasinin nedenlerinin agiklanmasina iliskin kategoride bireysellesme, medya/sosyal medya ve
teknolojik bagimlilik kodlari daha fazla vurgulanirken; kazanma/dinya hirsi, diiristltk, batililasma, sevgi-saygi-
sanat ve dogadan uzaklasma, menfaat, komsuluk, duyarsizlik (aile gcevre), dogruluk, dinden uzaklasma, degisim,
bilimden uzaklasma, bayramlar dikkat ¢eken diger kodlardir. Bu kodlara ulasilan dogrudan goérislere érnekler ise
su sekildedir: “..batiya déniik degisimi nedeniyle birey odakli degerlerin insanlar tarafindan daha fazla
6nemsendigini distiniyorum .....degerlerin kaybolmasindan daha ¢ok evrildigini diisiiniiyorum. (A7)”, “Cep
telefonu, internet, televizyon degerlerimizin kaybolmasina olumsuz etki etmektedir. Giiniimiiz insani, ézellikle
gencligi teknoloji bagimlisi olmakta, sanal diinyada yasamaktadir. (A3)”, “dederlerin bireysel diizlemde
kaybolmaya yiiz tuttugunu lakin gii¢ bir durumda kitlesel diizlemde kendini gésterdigini diisiiniiyorum. (A8)”,
“Daha ¢ok kazanmak igin esini ¢ocuklarini ¢evresindeki yakinlarini gérmeyen onlarla ilgilenmeyen bireylerin
ilerleyen zamanda ¢ocuklarinin esini ve ¢evrenin kendisine karsi duyarsiz kalmasi kaginilmaz bir son olacaktir.
(A4)”, “...nedenle paylasma, yardimlasma, sevgi, saygi vb. degerlerin insanlarin ¢cogu bireysellige zarar vermedigi

Olclide kabul gérecegini diisiinmekteyim. (A2)”

Degerlerin degisime ugradigina iliskin kategoride medya/iletisim araglari ve toplumsal degisim kodlari basta
olmak (izere soyut olmasi, batililasma, teknoloji, siddet, aile de yozlasma, tahammidilsizliik gibi nedenlere vurgu
yapilan kodlar dikkat cekmektedir. Bu degisime iliskin kodlara ulasilan dogrudan goriislere 6rnekler ise su
sekildedir: “Her sey degistigi gibi degerler sistemi de degisebilir. Tiim degerlerin kayboldugunu diisiinmiyorum.
Sadece giincel ihtiyaglara gére bazilari degisebilir. Degisimin kendisi ka¢inilmazdir. Ama sevgi, saygi, baris vb

dederler her cagda her toplum icin 6nemlidir. Aksini iddia eden olamaz. (A5)”, “...batiya déniik degisimi nedeniyle
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birey odakli degerlerin insanlar tarafindan daha fazla 6nemsendigini diisiiniiyorum .....degerlerin kaybolmasindan
daha cok evrildigini diisiiniiyorum. ... Ornedin batida basaril olma énemsenen bir deger iken doguda yardimsever
olma daha fazla takdir edilmektedir. (A7)”, “Sonug¢ olarak éncelikle egitimciler ya da ebeveynler degerleri
benimsemeli ki onlarin yetistirdigi nesiller de saglam bir kisilige ve iyi bir karaktere sahip olsun. (A10)”. Tablo 4’te

akademisyenlerin degerlerin toplumsal islevselligine iliskin gorusleri verilmistir.

Tablo 4. Akademisyenlerin Degerlerin Toplumsal islevselligine iliskin Gériisleri

Tema Kategori Kod f
_ birlikte yasama 2
g S35 Y —

£ ] Y tahammiilslizlik, sosyal yasam, kusak ¢atismasi, kurumsallagsma, insani

!—?_ Ty «» e ozellikler, iletisimsizlik, bagimlilik, akrabalik baglarinda zayiflama, ahlaki 1
E @ bozulma, aile birligi

s E siddet (hayvan ve insan) 4
5 z duyarsizlasma 3
b0

()

o

Bireysel
boyut

zaman, teknolojik bagimhlik, ¢ikar, sorumsuzluk, sevgi, saygi,
hosgorisuzlik, gliven kaybi,

Akademisyenlerin degerlerin toplumsal islevselligine iliskin gorisleri incelendiginde daha ¢cok olumsuz gorislerin
ortaya ¢iktig1 gorllmektedir. Tablo 4 incelendiginde akademisyenlerin degerlerin toplumsal islevselligine iligkin

gorislerinin sosyal ve bireysel olmak Uzere iki kategorilerinde toplandigi gérilmektedir.

Degerlerin toplumsal islevselligine iliskin sosyal boyut kategorisinde birlikte yasama basta olmak Uzere,
tahammiilstizlik, sosyal yasam, kusak c¢atismasi, kurumsallasma, insani Ozellikler, iletisimsizlik, bagimlilik,
akrabalik baglarinda zayiflama, ahlaki bozulma ve aile birligine vurgu yapildig dikkat cekmektedir. Sosyal boyut
kategorisine iliskin dogrudan gorislere érnekler ise su sekildedir: “Degerler varsa iireten toplumdur, degistiren
de toplumdur. Degisenin disinda degismez dederlerin varligindan bahsediliyorsa neden ve nasil dedismez
sanildiklarinin agiklanmasi gerekir. (A6)”, “Dolayisiyla aile baglari zayifliyor ve bunun yerini kurumlar aliyor.
Egitim: okul, bakim: ambulans, dertlesme: psikolog, yardim: sosyal kurumlar, ¢cocuk bakimi: kres, vs. gibi. (A8)”,

“Degerlerin kiiresellesmeyle birlikte milli dederlerin 6niine gegtigini séyleyebilirim. (A5)”.

Degerlerin toplumsal islevselligine iliskin bireysel boyut kategorisinde siddet (hayvan ve insan), duyarsizlagsma,
zaman, teknolojik bagimhlik ve cikar kodlarinin 6n plana gikarken sorumsuzluk, sevgi, saygi, hosgorisizlik, gliven
kaybi, aile birligi gibi deger ifadeleri belirtilerek bu deger ifadelerinin giin gectikce kaybolduguna vurgu
yapmislardir. Bireysel kategorisinde yer alan kodlara iliskin dogrudan goérislere ornekler ise su sekildedir:
“Saldirganligin artmasi, toplumun siddeti normallestirmesi, birbirine tahammidilsiizliik, iletisimsizlik, sorumluluk
bilincinde azalma, yaninda can gekisen birine gérdiigiinde déniip arkasina bakmayacak kadar duyarsizlasma,
6zellikle ¢ocuklarda zararli aliskanliklarin yayginlasmasi gibi...(A10)”, “Gliniimiizde toplum igerisinde yasanan
olumsuz olaylarin hemen hemen hepsinin kaynadi degerlerden yoksun olan bireylerden kaynaklanmaktadir.

(A4)”. Tablo 4’te akademisyenlerin degerlerin islevsel olmasina iliskin gorisleri verilmistir.

56



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Tablo 5. Akademisyenlerin Degerlerin islevsel Olmasina Yonelik Gorisleri
Tema Kategori Kod

aile egitimi

medya/internet/tv

tarihsel ve kiiltirel miras

sosyal

dini egitim

toplumsal farkindalik

sosyal cevre

IR ININW|IN|O|=

devlet politikasi

sosyal sorumluluk projeleri, politikacilar 6rnek olmasi, sivil toplum
kuruluglari, cezalarin caydiricihg

Politika

okul uygulamalari 8

Degerlerin islevselligi igin oneriler

Okul

o0gretmen

egitimi yoneticileri

Calismaya katilan akademisyenlerin gorisleri incelendiginde degerlerin toplumsal yasamda daha etkin olmasina
iliskin goruslerinin oldugu ve buna yonelik 6neriler sunduklari tespit edilmistir. Tablo 5 incelendiginde
akademisyenlerin degerlerin toplumsal yasamda daha etkin olmasina iliskin 6nerilerinin sosyal, politika ve okul

olarak Ui¢ kategoride toplandigi goriilmektedir.

Degerlerin toplumsal yasamda islevsel olmasina iliskin sosyal boyut kategorisinde aile egitimi ve
medya/internet/TV'nin etkilerine olan vurgu dikkat cekmektedir. Ayrica tarihsel ve kiltirel miras, dini egitim,
toplumsal farkindalik ve sosyal gevre kodlari da dikkat gekmektedir. Sosyal boyut kategorisine iliskin dogrudan
gorislere ornekler ise su sekildedir: “Degerlerin gelistiriimesi, toplumun en kiigiik unsuru olan ailede
basladigindan, aileleri de icine alan biitiincil dederler egitimi faaliyetlerine yer verilmelidir. (A1)”, “Deger
egitiminin saghkli bir aile ortaminda verilebilecegini diisiinliyorum. Bunun igin aile egitimi sart. Ailede
kazanilmayan bir deger sistemi baska hicbir ortamda kazandirilamaz. (A5)”, “Cesitli kamu spotu, reklam, dfis,
brosiir vb. uygulamalarla degerlerimiz konusunda toplumda farkindalik olusturulmali. (A2)”, “Toplumlar tarihsel

ve kiiltiirel miraslarini yasatirlarsa yeterlidir. Ayrica dederleri yasatalim kaygisi yersizdir. (A6)”.

Degerlerin toplumsal yasamda islevsel olmasina iliskin politika kategorisinde basta devlet politikasi olmak lizere
sosyal sorumluluk projeleri, politikacilar 6rnek olmasi, sivil toplum kuruluslari, cezalarin caydiriciigi dikkat ¢ceken
kodlardir. Politika kategorisine iliskin dogrudan gorislere 6rnekler ise su sekildedir: “Bunun icin devlet politikalari

6nemli. Bakanlik ¢alismalari, sivil toplum 6rgtitleri vb. 6nemli. (A5)”.

Degerlerin toplumsal yasamda islevsel olmasina iliskin okul kategorisinde okul uygulamalari daha ¢ok olmak
lizere 6gretmen ve egitimi yoneticileri kodlari dikkat cekmektedir. Okul kategorisine iliskin dogrudan gorislere
ornekler ise su sekildedir: “Daha iyi bir gelecek ancak egitimle miimkdin kilinabilir. Bu noktada éncelikle okullarda
deder egitimine éncelik verilmelidir. Cocuklari milli, dini, ahlaki degerlere uymak, saygi géstermek konusunda
desteklemeli ve cesaretlendirmeliyiz. (A2)”, “Odretmenlerimiz ve okul paydaslarinin bu konuda algilarini
ylikseltmek gerekmektedir. Okullar sadece teorik bilgi veren bir kurum olmamalidir. Teorik bilgi yaninda bireylerin

insani degerler yéniinden olgunlastirimasi gerekmektedir. (A4)”, “Ogretim programlarinda yer alan dederlerin
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kazandiriimasinin 6gretmen vicdanina birakilmasinin dogru bir uygulama olduguna da inanmiyorum ayrica.
Programlarda yer alan degerlerle iliskili kazanim, etkinlik 6rneklerinin uygulamali bir sekilde sunulmasinin gerekli

oldugunu dtsiiniiyorum. (A11)”.

TARTISMA ve SONUC

Akademisyenlerin deger kavramina iliskin gorislerinin incelendigi arastirmada elde edilen bulgulara gore; deger
kavrami, degerlerin yasamsallik boyutu, degerlerin varligi, degerlerin toplumsal islevselligi ve degerlerin

islevselligi icin oneriler olmak lizere bes temada toplandigi tespit edilmistir.

Akademisyenlerin deger kavramina iliskin gorislerinin daha ¢cok tanim ve deger kavramalari ile ilgili ifade ettikleri
gorulmektedir. Tanimlar incelendiginde degerlerin baskin olarak toplumsal yodnine vurgu vyapildig,
akademisyenlerin degerleri daha ¢ok sosyolojik bir kavram olarak algiladiklari ifade edilebilir. Her ne kadar deger
kavrami sosyoloji, psikoloji, psikoloji, teoloji, ikitisat vb alanlarda 6nemli bir kavram olarak yer alsa da tanimlar
incelendiginde akademisyenlerin tanimlarinin “Bir sosyal grup veya toplumun kendi varlk, birlik isleyis ve
devamini saglamak ve sirdirmek igin Gyelerinin ¢ogunlugu tarafindan dogru ve gerekli olduklari kabul edilen
ortak dlstince, amag ve ¢ikarini yansitan genellestirilmis temel ahlaksal ilke ya da inanglar (Kizilgelik ve Erjem,
1996).” olarak ifade edilen sosyolojik baglamda deger tanimiyla yakin oldugu sonucuna ulasiimistir. Degerlerin
toplumsal boyutuna yapilan vurgu alanyazinla benzer sekilde yer almaktadir (Ozensel, 2003; Geng, Tutkun ve
Coruk, 2015). Aslinda sosyolojinin degerle iliskisi daha ileri dizeydedir. Goktuna Yaylaci (2019) da bu durumu
aciklar nitelikte; “sosyolojik dustincenin bizleri gliindelik yasamin siradanhgindan uzaklastirarak disinmeye
yonelttigini ve degerlerin yasatilmasi ya da aktarilmasinin 6tesinde degerlere iliskin bir farkindahk sagladigin1”

ifade etmektedir.

Millt Egitim Bakanhgi Ogretim Programlari incelendiginde ortak bir yapi olarak verilen deger egitimi anlayisinda
da deger kavraminin baskin bir sekilde sosyolojik olarak ele alindigi gorilmektedir (MEB, 2018). Ayrica
akademisyenler tarafindan ifade edilen deger kavramlarinin 6gretim programlarinda yer alan kok deger
ifadelerini dnemli 6lctide kapsadig tespit edilmistir. Bu gorusler incelendiginde Tirkiye’de sosyal bilgiler dersi ile
baslayip tim derslerin temel 6gelerinden olan degerlere akademisyenlerin bakis agisinin (MEB, 2005; MEB, 2017;
MEB, 2018) 6gretim programlari ile ortuistugu soylenebilir. Ayrica degerlerin toplumsal yasami dizenlemedeki

onemli roliniin bu bakis agisinin olusmasini da etkiledigi disunulebilir.

Bu calismada dikkat ceken noktalardan biri de akademisyenlerin deger siralamasinda adalet degerini
vurgulamalaridir. Ogretmenler ve velilerle yapilan calismalarda daha ¢ok vatanseverlik ve sorumluluk
degerlerinin vurgulandig dikkat ¢cekmektedir (Beldag, Ozdemir ve Nalgaci 2017; Tay ve Yildirim, 2009). Dikkat
ceken bir diger nokta ise sevgi degerine yliklenen anlamdir. Sevgi degeri 6ncil bir deger olarak goriilmekte ve
biitlin degerlerle iliskilendirilmek ayrica degerlerin birbirinden bagimsiz disiinlilemeyecegine yapilan vurgu da
onemli olglide bazi degerlerin kazanilmasinin diger degerleri de kazanmayi saglayacagi 6n gorilmektedir (Tay,

2019). Canlivarlklarin varolusunda sevgi basta gelen etken oldugu gibi, tiim glizelliklerin, sanatin, bilimin, kisacasi

58



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

tiim olumluluklarin kaynaginda sevgi bulunmaktadir (Ozden, 2004). Sahin, Okmen ve Kilig (2018) arastirmalarinda
sevginin toplumu ayakta tuttugunu ve sevginin toplumdaki sorunlarin (kin, nefret, savas, katliam, zulim, cinayet)
¢6zim kaynagi oldugunu belirtmektedirler. Ozmen (1999) &gretmenlerin yetistiriimelerine yoénelik egitim
programlarinda, saglam bir alan bilgisi ve genel kiiltiir yaninda duyugsal alan boyutuyla ilgili olarak, iyi kisilik
ozellikleri kazandirma ve sevgi egitimine yonelik derslersin konulmasini ve bilimsel arastirmalara daha c¢ok yer
verilmesi gerektigini belirtmektedir. Degerler tanim olarak ifade edilirken birlikte yasama, hayvan sevgisi, caga
uygunluk, dogal gcevre, davranisa yon verme gibi degerlerin 6zellikleri ve fonksiyonlari vurgulanarak alanyazinla
benzer ifadeler kullanildigi gorilmektedir (Ulusoy, 2019). Bu durum akademisyenlerin deger kavramina,

degerlerin 6zelliklerine ve fonksiyonlarina iliskin farkindalk diizeylerinin yiksek oldugu bigciminde yorumlanabilir.

Degerlerin glinlik yasamdaki islevselligine iliskin gérislerin tamamina yakinin olumlu oldugu, degerlerin yasama
yon verdigi goristinde birlesildigi sonucuna ulasilmistir. Degerlerin yasamsallik boyutunda, deger tanimlarinda
oldugu gibi degerlerin islevlerine ve toplumsal yoniine vurgu yapildigi dikkat cekmektedir. Ancak dikkat ceken
asil nokta ise olumlu goris belirten, degerlerin bireyin yasaminda islevsel oldugunu vurgulayan gorislerde de
olumsuz ifadelerin yer almasidir. Bu durum degerlerden beklentinin fazla olmasi ancak toplumda degerlerin
beklenilen dlzeyde etkili olmamasi ile ifade edilebilir. Yaylaci ve Beldag (2018) degerleri “diinyada yasanilan

toplumsal sorunlarin giderilmeye calisildigi bir egilim” ifadesi ¢calismanin sonucunu destekler niteliktedir.

Elde edilen sonuglardan biri de yasamda degerlerin islevselligi icin medyanin rolline yapilan vurgudur. Medyanin
olumlu 6rnek olabilecek haber igeriklerine yer vermedigine dikkat ¢ekilmektedir. Medya, aile ve ¢evre degerlerin
islevselligi baglaminda hem olumlu hem de olumsuz unsur olarak ifade edilmektedir. Daha 6nceden belirtildigi
gibi degerlerin islevlerinin aciklanmasinda glincel olaylardan bagimsiz hareket etmek olduk¢a zordur. Bu
baglamda 6zellikle toplumsal yasami 6nemli dlgiide etkileyen medya ve sosyal medya kavramlarinin degerlerin
islevselligine etkileri 6nemli bir nokta olarak ifade edilebilir. Medya bireylerin deger algilarini sekillendirerek
ruhsal yapilarina etki etmekte ve toplumda bir deger erozyonuna yol agmaktadir (Yazici, 2016). Kiltlrimizde
yer alan mevcut norm ve degerlerden gittikce uzaklasmis, reklam ve dizilerde yer alan yasam bigimleri insanlari
etkisi altina almistir (Hokelekli, 2013). Alanyazin incelendiginde medyanin-deger ve aile-deger iliskisinin benzer
gorislerle agiklandigl goriilmektedir (Nalgaci 2019; Onder ve Coskun Keskin, 2019). Bu durum medyanin aile ve
cevrenin beklentileri yeterince karsilayamamasi ile acgiklanabilir. Dikkat ¢eken bir goriste ise degerlerin yasamda
islevsel olmadigi, soyut oldugu, kavranamayacagl ifade edilerek ...insanlar etraflarindaki insanlar gibi yapip
etmeyi davranmayi 6grenirler... seklindedir. Bu durum (deger olarak ifade edilmese de) degerlerin davranis olarak

nesilden nesile gegmesi ile agiklanabilir.

Deger kavramina iliskin olumsuz gorisler degerlerin varligini sorgulamayi gerekli kilmis ve akademisyenlerin
gorislerinin degerlerin kayboldugu ve degistigi dogrultusunda oldugu goriilmistir. Gorusler incelendiginde
akademisyenlerin 6nemli bir kisminin degerlerin kaybolmasini bireysellesme, medya/sosyal medya, teknolojik
bagimhlk, kazanma/dinya hirsi, dirtstlik, batililasma ile agiklarken geri kalani ise degerlerin kaybolmadigini

degistigini buna da medya/iletisim araglari, toplumsal degisim, soyut, batililasma, teknoloji, siddet, aile de
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yozlasma, tahammdilsiizlik ile agiklamaktadirlar. Kitle iletisim araglari teknolojinin gelismesine paralel olarak
blylk degisme ugramis ve oldukga cesitlilik kazanmistir. Kirtepe (2015) arastirmasinda toplumu bir arada tutan,
sosyal hayatin devamliligina katkida bulunan degerlerin dikkate alinmamasi izleyiciler agisindan rahatsiz edici bir
durum oldugu ve toplumu derinden vyaralayacagl ve sosyal hayatin akisini istenmeyen istikametlere
yonlendirebilecegi sonucuna ulasmistir. Bu durum Mengisoglu’'nun (1965) goriisini destekler niteliktedir.
Burada dikkat ¢eken en 6nemli sonuglardan birinin bireysel manada degerlerin kayboldugu ancak toplumsal

refleks olarak degerlerin korunduguna yapilan vurgudur.

Akademisyelerin degerlerin toplumsal yasamda daha etkin olmasina iliskin géruslerinin oldugu ve buna yoénelik
onerilerinin sosyal, politik ve okulu kapsayacak sekilde lg¢ kategoride toplandigi gorilmektedir. Degerlerin
islevselligini artirabilmek icin 6neriler arasinda en fazla dikkat ¢ceken noktalarin aile egitimi, medya/internet/tv,
devlet politikasi, okullar degerler egitimi uygulamalari ve 6gretmendir. Bu sonuglar incelendiginde degerler
egitimi alaninda yapilan ¢alismalar ile benzer sonuglar icerdigi dikkat cekmektedir (Nalgaci ve Beldag, 2015; Tay
ve Yildirim, 2009; Yigittir, 2010 ). Degerler egitimin ve yasamin her asamasinda s6z konusu olmaktadir (Yaylaci ve
Beldag, 2015). Temel insani degerleri benimsemis bireyler yetistirmek aile, toplum ve okulun baslica misyonlari
arasindadir (Eksi, 2003). Ailede bilgi gorgi, kiltur yani temel insani davranislar yari formal bir sekilde bireylere
aktarilir (Geng, 2016). Degerlerin ailenin disinda bilingli bir sekilde okullarda 6gretilmesi, saghkli ve bilingli bir
toplum olusturulmasi agisindan énemlidir (Kurtdede-Fidan, 2013). Bir bitin olarak okul ortami ve okul igi
etkilesim alanlari degerler icin bir sosyallesme ortami sunmaktadir (Balci ve Yanpar-Yelken, 2010). Medya,
toplumlarin gelisiminde inkar edilemez biiylk bir firsat sunmaktadir (Turan ve Naziroglu, 2016, 160). Cavdarci’ya
(2002) gore sosyal degerlerin asinmasina mani olmak ve kiltir somirgeciligini 6nlemek icin; milli politikalar
zincirinin olugturulmasina ihtiyag vardir. Degerlerin islevini yitirmesinin toplum {izerindeki etkileri incelendiginde
gorislerin tamamina yakininin olumsuz olmasi dikkat gekicidir. Bu durum birlikte yasama, siddet (hayvan ve
insan) ve duyarsizlagsma ile dile getirilmistir. Benzer sekilde alanyazinda da daha kapsamli bicimde aile kurumunun
zayiflamasi, hirsizlik, yolsuzluk ve gasp olaylarinin artmasi, cocuk/kadin/ hayvanlara yénelik tacizler, uyusturucu
kullaniminin yayginlagmasi ve kullanim yasinin dismesi ile cinsel sapiklik gibi ahlaki bozulma olarak ifade
edilmektedir (Lickona, 1991; Kenan, 2009; Yel ve Aladag, 2009). Degerlerin islevselligi icin 6neriler incelendiginde
gorislerin  okul, sosyal ve politik olmak Uzere (¢ kategoride toplandigi goérilmektedir. Bu durum
akademisyenlerin bitiin paydaslari g6z 6niinde bulundurmalari, bitlincil bir bakis agisina sahip olduklari ve
deger soruna hakim olmalari ile agiklanabilir. Bu dogrultuda elde edilen sonuglar isiginda arastirmacilar

tarafindan asagidaki 6neriler sunulmustur.

ONERILER

e Degerlerin islevselligini artirilmasi icin medya araglarinin etkili oldugu sonucuna ulasiimistir. Bu etkinin
olumlu yonde olmasi igin bilingli kullanimina yonelik 6grenci aile ve diger bilesenlere yonelik

bilinglendirme calismalari yapilmalidir.
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e Degerlerin kazandirilmasinda okullarin ve 6gretmenlerin katki sagladigi sonucuna ulagilmistir. Bu
baglamda egitim fakiltelerinde degerler egitimi ile iliskili derslerin ylratilmesinde verimliligi artirmak
icin deger kavrami ve sorunsali hakkinda bilgi ve biling sahibi akademisyenlerce yurutilebilir.

e Deger egitimi sadece egitim fakiilteleriyle sinirh olmadigi igin bir bltiin olarak dislinuldigunde farkl
fakiltelerde gorev yapan akademisyenlerin de deger kavramina yonelik bilgi ve biling dizeylerine
iliskin calismalar yapilabilir.

e Degerlere toplumsal baglamda verilen 6nem dogrultusunda toplumun butiin paydaslarinin degerler

egitimine yonelik farkindalik dizeylerinin artiriimasi igin ¢calismalar yapilabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyani: 1. yazarin makaleye katki orani %60’tir. 2. yazarin makaleye katki orani %40tir.

KAYNAKCA

Asici, M . (2009). Kisisel ve sosyal bir deger olarak okuryazarlk. Journal of Values Education, 7 (17) , 9-26.

Balci, F, & Yelken, T. (2010). ilkdégretim 6gretmenlerinin deger kavramina yiikledikleri anlamlar. Hacettepe
University Journal of Education, 39 (39) , 81-90.

Beldag, A. (2019). Ogretim programlarinda deger egitimi. S. Z. Geng & A. Beldag (Eds.), Karakter ve deger egitimi
(ss. 135-144). Pegem Akademi.

Beldag, A., Ozdemir, U. & Nalcaci, A. (2017). Sosyal bilgiler dersi dgretim programinda yer alan degerlerin
kazandirilmasina iliskin veli gorusleri. Kirikkale University Journal of Social Science (KUJSS), 7 (2) , 317-
328.

Bolay, S. H. (2009). Felsefi doktrinler ve terimler sézIiigii. (10. Baski). Nobel Yayin Dagitim.

Budak, S. (2003). Psikoloji sézIiigii. Bilim Sanat Yayinlari.

Cevizci, A. (2006). Felsefe ansiklopedisi. Cilt:4. Babil Yayincilik.

Cavdarci, M. (2002). Tiirkiye de sosyal degerlerin asinmasi ve kiiltiir sémiirgeciligi. [Yayinlanmamis Yiiksek Lisans
Tezi] Siileyman Demirel Universitesi.

Denzin, N. K. & Lincoln, Y. S. (2005). The sage handbook of qualitative research. (Third Edition). Sage Publications.

Eksi, H. (2003). Temel insani degerlerin kazandirilmasinda bir yaklasim: Karakter egitimi programlari. Journal of
Values Education, 1 (1), 79-96.

Geng, S, Tutkun, T & Coruk, A . (2015). Deger ve egitimi sorunsali: Sinif 6gretmenlerinin gorislerine gére durum
tespiti . Journal of Theory and Practice in Education, 11 (2) , 374-397.

Geng, S. Z. (2016). Egitim stirecinde aile okul ve toplum. Pegem Akademi.

61



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Goktuna Yaylaci, F. (2019). Cokkulturla toplumlarda degerler egitimi. S. Z. Geng & A. Beldag (Eds.), Karakter ve
deger egitimi (ss. 67-86). Pegem Akademi.

Halstead, J. M. & Taylor, J. M. (2000). Learning and teaching about values: A review of recent research. Cambridge
Journal of Education, 30(2), 169-202.

Hokelekli, H. (2013). Ailede, okulda, toplumda degerler psikolojisi ve editimi. Timas Yayinlari.

Kenan, S. (2009). The missing dimension of modern education: values education. Educational Sciences: Theory &
Practice, 9(1), 259-295.

Kirtepe, S. (2015). Televizyon dizileri hakkinda izleyici degerlendirmeleri. Tokat Journal of llmiyat, 3(1), 229-260.

Kizilgelik, S. & Erjem, Y. (1996). Aciklamali sosyoloji s6zliigii. Saray Kitabevleri.

Kirschenbaum, H. (1995). 100 Ways to enhance values and morality in schools and youth settings. A Longwood
Professional Book. Pearson Education.

Kurtdede Fidan, N.( 2013). Sosyal bilgiler dersinde degerler egitimi: Nitel bir arastirma. The Journal of Academic
Social Science Studies, 6 (3), 361-388.

Lickona, T. (1991). Educating for character: How our schools can teach respect and responsibility. Bantam Books.

Lovat, T. (2009). Values education and quality teaching: Two sides of the learning coin. Terry Lovat and Ron
Toomey (Eds), Values education and quality teaching (pp. 1-12). Springer Science.

MEB, (2005). Sosyal bilgiler programi. Retrieved from http://ttkb.meb.gov.tr/program.aspx? islem=1&kno=39
20.06.2011).

MEB, (2017). Sosyal Bilgiler Dersi Ogretim Programlari, Retrieved from
http://mufredat.meb.gov.tr/Dosyalar/201812103847686 (11.02.2018).

MEB, (2018). Sosyal Bilgiler Dersi Ogretim Programlari, Retrieved from
http://mufredat.meb.gov.tr/Dosyalar/201812103847686 (19.03.2019).

Mengiisoglu, T. (1965). Degismez dederler dedisen davranislar. istanbul Universitesi Edebiyat Fakdltesi Yayinlari
(istanbul Matbaasi).

Merriam, S. B. (2009). Qualitative research (3th ed.). A Wiley Imprint.

Miles, M. B. & Huberman, M. A. (1994). An expanded sourcebook qualitative data analysis. Sage.

Nalcaci, A. & Beldag, A. (2015). ilkégretim 4. ve 5. sinif sosyal bilgiler dersindeki degerlerin kazandirilmasi ile ilgili
o6gretmen gorusleri. International Journal Of Eurasia Social Sciences, 6(21), 67-81.

Nalgaci, A. (2019). Deger egitiminde: Aile, cevre ve okul. S. Z. Geng & A. Beldag (Eds.), Karakter ve deger egitimi
(ss. 189-206). Pegem Akademi.

Onder, S. & Coskun Keskin, S., (2019). Degerler ve medya. S. Z. Geng & A. Beldag (Eds.), Karakter ve deger egitimi
(ss. 99-112). Pegem Akademi.

Ozden, H. 0. (2004). Tirk vakif kurumunun duygusal ve felseft temelleri. Atatiirk University Journal of Graduate
School of Social Sciences, 4(2), 339-349.

Ozensel, E. (2003). Sosyolojik bir olgu olarak deger. Journal of Values Education, 1(3). 217-239.

Ozmen, F. (1999). Etkili egitimin gergeklestiriimesinde duyussal alanin énemi: Sevgi egitimi. Firat University

Journal of Social Sciences, 9(1), 193-198.

62


javascript:void(0)
about:blank

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Robb, B. (1998). What is values education-and so what? The Journal of Values Education, 1, 1-11.

Schwartz, S., Melech, H., Lehmann G., Burgess, A., Haris M. & Owens V. (2001). Extending the Cross-Cultural
Validity of the Theory of Basic Human Values With a Different Method of Measurement. Journal of Cross-
Cultural Psychology, 32, 519-542.

Simmons, C. (1999). A comparative study of educational and cultural determinants of adolescent values. Journal
of Beliefs & Values, 20 (2), 208-218.

Sahin, S., Okmen, B. & Kilig, A. (2018). Sevgi egitimi dersi alan 6grencilerin sevgi ve sevgi egitimi dersine dair
gorisleri. Journal of Qualitative Research in Education, 7(1), 176-197. doi:10.14689/issn.2148-
2624.1.7¢1s.8m

Tay, B. & Yildirim, K. (2009). Sosyal bilgiler dersinde kazandirilmasi amaglanan degerlere iliskin veli gorusleri.
Educational Sciences:Theory and Practice, 9(3), 1499- 1542.

Tay, B.. (2019). Okul disi 6grenme gevrelerinde deger egitimi. S. Z. Gen¢ & A. Beldag (Eds.), Karakter ve deger
egditimi (ss. 207-236). Pegem Akademi.

TDK, (2020). Giincel Tiirkge sézliik. Retrieved from https://sozluk.gov.tr/ (22.01.2020).

Turan, i. & Naziroglu, B. (2016). Medyada Degerler Egitimi. M. Kdyli (Ed.), Teoriden pratige dederler egitimi
(ss.159-178). Nobel Akademik Yayincilik.

Ulusoy, K. (2017). Hayat bilgisi dersinde degerler ve degerler egitimi. B. Tay (Ed.), Etkinlik érnekleriyle hayat bilgisi
ogretimiiginde (ss. 323-351). Pegem Akademi.

Ulusoy, K. (2019) Karakter degerler ve ahlak egitimi. Pegem Akademi

Yarar Kaptan, S. (2019). Karakter ve deger egitiminde yaklasimlar, yontemler ve teknikler. S. Z. Geng & A. Beldag
(Eds.), Karakter ve deder egitimi (ss. 146-170). Pegem Akademi.

Yaylaci, A. F. & Beldag, A. (2015). Karar verme sirecinde okul yoneticileri ve degerler. Mersin University Journal
of the Faculty of Education, 11(1), 165-176.

Yaylaci, A. F. & Beldag, A. (2018). Degerler egitimi ve giincel tartismalar: gazete haberlerine iliskin bir elestirel
soylem analizi. Sakarya University Journal of Education, 8(1), 139-155.

Yazicl, K. (2016). Medya ve degerler. R.Turan & K. Ulusoy (Eds.), Farkli yénleriyle dederler egitimi (ss.95-114).
Pegem Akademi.

Yel, S., & Aladag, S. (2009). Sosyal bilgilerde degerlerin 6gretimi. M. Safran (Ed.), Sosyal bilgiler 6gretimi (ss. 118-
145). Pegem Akademi.

Yildirim, A. & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yéntemleri. (10. baski). Seckin Yayincilik.

Yigittir, S . (2010). ilkégretim dgrenci velilerinin okullarda kazandirilmasini arzuladigi degerler. Journal of Values
Education, 8 (19), 207-223.

YOK, (2018). Yeni ogretmen yetistirme lisans programlari. Retrieved from
https://www.yok.gov.tr/kurumsal/idari-birimler/egitim-ogretim-dairesi/yeni-ogretmen-yetistirme-

lisans-programlari (22.01.2019).

63


about:blank
about:blank
about:blank

