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ABSTRACT

Developing the professional competencies of future teachers is one of the main tasks of the
faculties of education. The framework of the expected qualifications for ensuring the quality of
education and professional development of teachers is determined by General Competencies for
Teaching Profession in Turkey. Field teacher candidates are also required to acquire competencies
specific to the field in the preparation phase of the profession. The field education knowledge
competency of the History Teacher Special Field Competencies in Turkey includes the ability to
associate the history course with the environment. One of the performance indicators of this
competence is "organizing educational trips (to libraries, archives, museums and historical places,
etc.) within the framework of the social activities regulation" The purpose of this study is to provide
history teacher candidates with a performance indicator for organizing educational trips to out-of-
school learning areas in History Teacher Special Field Competencies. The study group of this
research, which is designed according to action research, one of the qualitative research methods,
consists of 72 history teacher candidates studying in the Pedagogical Formation Certificate
Program at the Faculty of Education of a state university. The data of the research were obtained
using a semi-structured interview form. Within the scope of the research, firstly, history teacher
candidates were given education on out-of-school history education in the special teaching
methods course. Afterwards, Anne Frank- A History For Today Exhibition was visited and the
teaching designs and views of the history teacher candidates on how to use this history exhibition
in their lessons were examined. According to the results of the research, it was observed that the
education given to increase the proficiency of history teacher candidates for out-of-school history
teaching was effective and, in this context, they were able to use the exhibition they visited in the
history lessons they designed. In addition, historical thinking skills such as historical empathy,
historical analysis and interpretation, historical comprehension and values such as respect for
differences, respect for human rights and democracy, and tolerance are among the results of the
research.

Keywords: History teacher qualifications, out-of-school history education, Anne Frank- A History
For Today Exhibition, action research.
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INTRODUCTION

4

“Talents are stipulated, they must turn into competencies. This is the purpose of all education”
J.W. von GOETHE

The spirit of the time builds society and the entire lives of individuals, and determines what qualities and
competencies are expected of them. Social changes and transformations change and transform the needs of the
age in which they live. Thus, the qualities that individuals should have in each period differ. Education is in a
decisive position in the process of gaining the qualifications that citizens are expected to have. In addition to the
competency framework that education expects from students, there are also competency expectations for

teachers, which are the main factor in increasing the quality of education.

The reflections of the developments in the social field on education have made the change of teacher
qualifications necessary. As stated by Yildirim and Yazici (2017, p.113): “Qualified teachers along with the social,
cultural, scientific, and economic infrastructure are needed for an effective educational system because it is the
teachers’ duty to ensure quality of the educational system which is composed of many components affecting
each other directly or indirectly.” As a result of the studies in teacher training, the first official studies were
started by the Ministry of National Education in 1999 as the General Competencies for Teaching Profession, the
"Teaching Competencies" document was put into effect with the approval of the Authority dated 12/07/2002,
the second study was “General Competencies for Teacher Profession” and this document was updated in 2017
(Ministry of National Education [MEB], 2017). According to the MEB, teacher competencies are "the knowledge,
skills and attitudes that teachers should have in order to fulfill their teaching profession effectively and
efficiently" (MEB, 2017, p.4). As can be seen in the definition, the competence of the teacher means having the
qualification and equipment to fully perform the teaching profession. In increasing the quality of education, “...it
is of vital importance to encourage the development of teachers and increase their competencies and abilities”
(MEB, 2017, p.4). Teacher training standards, professional knowledge (field knowledge, field education
knowledge, legislation knowledge), professional skills (planning education, creating learning environments,
managing teaching and learning process, measuring and evaluating) and attitudes and values (national, spiritual
and universal values) defines three basic competency areas: approach to student, communication and

cooperation, personal and professional development (MEB, 2017).

In improving the quality of history education, History Teacher Special Field Competencies were determined.
These competencies were prepared by a commission formed by the MEB Teacher Training and Development
General Directorate for and in the commission that led by “Prof. Dr. Mustafa Safran, there was Associate Prof.
Dr. Bahri Ata, Dr. Bedi Giimiisli, Ummgilsim Candeger and Fatma Tiirkan and Segil Buket Harut appointed by
The Board of Education (TTKB), also other people who were appointed by TTKB joined the workshop periods, as
well” (Candeger, 2015). History Teacher Special Field Competencies were determined by the MEB within the
scope of the Secondary Education Project and came into effect in 2011 (Safran, Ata, Turkan, Glimiisli & Cansever,
2011). History Teacher Special Field Competencies are defined under three main competence areas: field

knowledge, field education knowledge, and attitude and values. Each competency area has sub-competencies
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and each sub-competency has performance indicators. History field knowledge includes the ability to use the
methodology of history, to evaluate the role of events, concepts and people in Turkish history, and to evaluate
the role of events, concepts and people in world history. To be able to analyze history education knowledge, the
aims and benefits of history education, to evaluate the development of history education in the world and in
Turkey, to analyze the psycho-sociological foundations of the historical comprehension of adolescents, to be able
to apply curricula, to develop and use materials, to be able to implement common decisions by participating in
community meetings. It includes the ability to make applications related to primary and secondary sources, to
apply reading and writing strategies in history lessons, to associate the history course with other lessons and the
environment, to apply active learning methods and techniques, to be able to monitor and evaluate the
development of history learning. Attitudes and values include having general attitudes and values about history
and history education, having attitudes and values regarding the teaching of history lessons, and having attitudes

and values towards cultural heritage and historical artifacts (Safran, Ata, Tlirkan, Gimsli & Cansever, 2011).

The history teacher is expected to organize educational trips to museums and historical places as a performance
indicator within the framework of the competency of field education knowledge to associate history courses with
other courses and the environment (Safran, Ata, Tlrkan, Gimisli & Cansever, 2011). In this context, it is
important for history teachers to transform out-of-school spaces into a history learning environment, to include
them in the education process and lessons, and to transform these places into educational partners of the school.
Out-of-school learning should have high priority in enabling students to gain experiences by participating in
person, beyond the four walls of the classroom. Leaving the usual classroom environment and going to another
learning space enables the connection between the content of the lesson and 'lived reality'. If history can be
dealt with in a concrete, place-based "authentic" way, with the aid of evidence and witnesses, its content
becomes easier to understand and to be retained in memory. It also has an emotional impact on the student as

well as the transfer of knowledge (Hilliger & Hlaskova, 2017).

As Pandel (2013) stated, historical learning takes place not only in the school but also in museums, archives,
exhibitions, and everywhere that has a historical context. It offers areas to meet the real sources, real objects
and even the real space of the period. Historical places, especially, have a completely different atmosphere. It
can be mentioned that the effect of the authentic place will arouse more curiosity and emotion (Dicke, 2017).
Out-of-school learning spaces create ascertainable and explorable opportunities that make it possible to
encounter the traces of history within the framework of history lessons. Therefore, it should be made an
important component of the history education process. Thus, the knowledge, skills and competencies of the
students are developed and strengthened. Out-of-school learning, as Kale (2019, p.226) also emphasizes, "... in
terms of history education, it is effective in gaining knowledge, skills, attitudes and values that are difficult to
gain in history teaching practices in the classroom." In this context, the acquisition and development of historical
thinking skills to students are counted among the main objectives of the history course curriculum (MEB, 2018),
and both traditional and democratic values are among the values that the history course aims to bring (Ulusoy,

2010; Ulusoy, 2016). It is also noteworthy that in the 2018 curricula, which include the history lesson curricula
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and are still being implemented in Turkey, values have been determined as the "ultimate goal and spirit" of all

education processes (Alabas, 2020).
Historical Thinking Skills

Building a true historical understanding is only possible with historical thinking. Seixas (2006) defines historical
thinking as organizing collective experiences of the past in order to create a meaningful way of thinking about
the present (cited in Parkes & Donnelly, 2014, p.118). Historical thinking is the skills that enable students to
evaluate evidence, develop comparative and causal analyzes, interpret historical records, and create historical
arguments and perspectives on which to base their conscious decisions in contemporary life (National Council
for History Standards [NCHS], 1996). Historical thinking is “not that students passively learn about events, dates,
and names; It is formed through the experience of a series of complex mental activities involving the interaction

of knowledge, imagination and logical thinking processes” (Dilek & Alabas, 2010, p.126-127).

The historical thinking skills that the history course curriculum tries to teach students include chronological
thinking, historical comprehension, establishing cause-effect relationship, perception of change and continuity,
research based on historical inquiry, historical analysis and interpretation, historical problem analysis and
decision-making, and historical empathy skills (MEB, 2018). Historical thinking skills are briefly explained below
(MEB, 2011, p.8-15; MEB, 2018, p.13-17; NCHS, 1996):

Chronological thinking skill: Provides mental structure to organize historical thinking. It is the

development of a strong sense of chronology about when and in what sequence events occur.

Historical comprehension skill: To grasp historical texts is to understand past events with historical
concepts, according to the conditions of the period and from the perspectives and experiences of

those who have lived in the past by developing a historical perspective.

The ability to establish cause-effect relationship: It is the students' exploration of the relationships
between past events and phenomena and take these relationships into consideration in order to

evaluate historical information in its original context.

The ability to perceive change and continuity: It is to see what has changed or remained the same

between different dates in the past or between the past and present.

Historical inquiry-based research skill: It is the ability of students to question, study and research using

a wide variety of evidence within the context of their contextual knowledge.

Historical analysis and interpretation skill: It is the students' evaluation and analysis by analytically

analyzing historical texts, using different evidence.

Historical issues analysis and decision-making skills: It is the students' evaluation of the possible
consequences of undesirable options by analyzing alternatives after encountering problems and

dilemmas that people faced at critical moments in the past.
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Historical empathy skill: It is the students' understanding of the factors that direct the lives and actions
of people in the past and take them into account when making an inference or evaluation about the

past.

A multidimensional and comprehensive historical culture should be built by gaining historical thinking skills
through history education and a memory culture should be developed. According to Riisen (2013), memory
transfers past events to the present and serves individuals to confront the past. Thus, it contributes to making
sense of past events and forms the basis for the construction of historical identity (cited in Paireder, 2018).
Encountering witnesses and experiences of the past develops students' empathy skills and perspectives. Thus, it
becomes possible to make progress in building historical awareness, human rights education and democratic
values (Lange, 2006). Awareness of the importance of museums and exhibitions on historical thinking skills is
increasing day by day, and museums and exhibitions have important roles in history lessons. Museums and
exhibitions add a tangible dimension to the historical narrative by providing evidence of past events that are
worth remembering. In a way, they provide concrete and visual access to the past. At the same time, working
with specific biographies, situations, and historical periods enables students to develop their knowledge and
skills in historical learning (Hilliger & Hlaskova, 2017). Historical exhibitions are possible forms of presentation of
history and are effective in raising historical awareness. It also has positive effects on historical learning. In
successful history exhibitions, visitors are encouraged to reflect on the reality of the past as well as move within
the history culture by encouraging them to reflect. Thus, it is a motivating factor in dealing with historical content
and developing historical competence in the classroom and outside of textbooks. Exhibition visits become a

process in which students acquire many skills through active participation (Zabold & Schreiber, 2004).

Out-of-school education is extremely important today. However, despite this, it is observed that there are still
deficiencies in its inclusion in the education process due to various reasons. In order to change this situation, the
awareness of teacher candidates should be increased. For this reason, it is important for teacher candidates to
receive training on this subject, to develop themselves professionally and to increase their competencies. In this
study, history teacher candidates were given training on history education and out-of-school history learning
spaces in special teaching methods lesson, and then visited the Anne Frank- A History For Today Exhibition to
reveal how they can use this exhibition in their lessons, and thus take a place in the History Teacher Special Field
Competencies. They are aimed to gain field performance indicators. Anne Frank- A History For Today Exhibition,
on the one hand, conveys historical information by revealing the experiences of the period through the life story
of Anne Frank, with impressive photographs of both Anne Frank and the period, on the other hand, by creating
historical awareness of the past, makes contributions. Thus, it can be said that Anne Frank's transformation of
the Second World War into the focal point of the culture of memory almost all over the world will contribute to
understanding the past and making explanations about the past, and reflecting on what happened. At the same
time, it can be mentioned that it will enable them to realize the importance of out-of-school education in the
prospective teaching process, to gain experience and to apply them frequently in their lessons when they become

teachers.
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In this study, it is based on the preparation of the history teacher candidates to be able to fulfill the performance
indicators suitable for the mentioned competencies when they graduate from the program by receiving an
appropriate education for the History Teacher Special Field Competencies. In this context, the purpose of the
study is to provide history teacher candidates with a performance indicator for organizing educational trips to
out-of-school learning areas in the History Teacher Special Field Competencies. In the implementation of the
history lesson curriculum in Turkey, teachers are asked to organize "virtual museum visits, if the environment
and school facilities are suitable, historical places and museum visits"; The most important points emphasized by
the history course curriculum are “historical thinking skills and values” (MEB, 2018). By using the approach of
organizing educational trips to out-of-school learning areas, it is possible to gain historical thinking skills and
values in students who are the target audience of the History course curriculum. Ata (2009) emphasizes that
basic approaches about the use of local history, museums and archaeological sites in history education should
be introduced to history teachers in pre-service education. This situation underlines the fact that out-of-school
learning areas started to receive training on the use of learning environments by history teachers in the pre-
service process. In the literature, determining the proficiency perceptions of the history teacher candidates from
the special field competencies (Bozkurt, 2015), the pre-service history teachers' general teacher competencies
and the sub-competencies within the scope of the history teacher special field competencies (Avci-Akgali, 2016)
and while there are studies to develop a measurement tool that can be used to measure the competence
perceptions of history teachers and teacher candidates (Yildinm & Yazici, 2017); It is observed that there is a
need for a study to reveal the acquisition status of the performance indicators of the history teacher candidates
from the History Teacher Special Field Competencies and to evaluate the use of out-of-school history teaching in
order to develop their special field competencies. Based on all these, the problem sentence of the research is,
"How can the prospective history teachers use the Anne Frank- A History for Today Exhibition in history lessons
in the context of out-of-school history education?" constitutes the question. The sub-problems of the study are

as follows:

After the visit of Anne Frank- A History For Today Exhibition, which is planned as an educational visit to develop

the special field competence perceptions of the history teacher candidates;

1- How do history teachers candidates evaluate the use of Anne Frank- A History For Today Exhibition in
history lessons in terms of historical thinking skills that can be brought to secondary school students?

2- How do history teacher candidates evaluate the use of Anne Frank- A History For Today Exhibition in history
lessons in terms of the values that can be brought to secondary school students?

3- How do history teachers candidates associate history lessons with the Anne Frank- A History For Today

Exhibition for out-of-school history education?

METHOD

In this study, action research, one of the qualitative research designs, was used. The action research process

usually starts with a problem encountered and allows the development of the application by focusing on the
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problem. Action research is important in increasing the quality of education and increasing the competence of
teacher candidates by ensuring their development. In addition, action research is a powerful tool in realizing
change (Cohen, Manion & Morrison, 2007; Elliot, 2001; Freebody, 2004; Somekh, 2006). Action research is the
process of learning by doing. Action research focuses on turning participants into researchers; because people
learn best when they do it themselves and apply what they learn more eagerly (O'Brien, 2001, p.3). As Creswell
(2017, p.755) stated, action research empowers individuals and contributes to both their personal and

professional development.

The performance indicator of organizing educational trips of the field education knowledge competency field
from the History Teacher Special Field Competencies is to change the traditional and improve the teaching
methods. The focus of this research is to raise the proficiency of history teacher candidates in the field of out-of-
school education and to offer solutions to their students on how they can provide education by taking advantage
of the history-themed exhibition within the scope of out-of-school history education. These solution proposals
will emerge from the systematic analysis of the data obtained as a result of the educational activities in the field.
Briefly, an existing situation has been identified and steps have been taken to change it. As Oztiirk (2012) stated,
action research is important for the improvement of the quality of education and professional development.
From this point of view, action research can be used effectively in the development of pre-service teacher
education in faculties of education. Thus, it is possible to mention that it will contribute to the professional
development of history teacher candidates. As Whyte (1989) stated, action research includes individuals in the
solution of problems and makes them a part of the change process (cited in Patton, 2014, p.221). For these

reasons, this applied research is designed according to action research.

Study Group

The study group of the research consists of the history teacher candidates determined by purposeful sampling
method who take the special teaching methods course within the scope of the Pedagogical Formation Certificate
Program at the faculty of education of a state university. A total of 72 history teacher candidates, 40 females and
32 males, participated in the study. Participants signed the voluntary participation form. The identities of the
participants were hidden, coded as TOA (history teacher candidate) without using their names, and each

participant was given a number "TOA1- TOA72"

Action Research Process: Education for Out-of-School History Education

Before starting the research, a needs analysis was made and goals regarding the content of the training were
determined. Needs analysis constitutes the beginning of instructional design. Classroom discussions were held
to determine the knowledge of history teacher candidates on historical thinking skills and out-of-school history
education. There was a pluralistic participation in this discussion and it was determined that most of the teacher
candidates had shortcomings. A similar deficiency in historical thinking skills was also encountered in the results

of Demircioglu's (2009) study. A similar deficiency within the scope of out-of-school history education was found
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in the results of the study of Yesilbursa and Uslu (2014) in the results of the participants who did not take the
museum education course. It has been determined that the participants need training on this subject.
Afterwards, an effective and efficient training plan was prepared to meet the educational needs of history
teacher candidates, taking into account the nature of the needs, the expectations of the target audience and

opportunities in determining the training priorities to be realized (Simsek, 2017).

Within the scope of the special teaching methods course, history teacher candidates were educated in history
lessons for three weeks, 4 hours a week for out-of-school education. The content of this three-week education

is as follows:

Week 1: Spatial-based learning and its principles were mentioned, the purpose and scope of out-of-school history
education was discussed, out-of-school educational environments that can be used in history education were
introduced, examples of the use of historical environments in out-of-school history education were shared. In

addition, contributions to the students, historical thinking skills and values to be acquired were discussed.

Week 2: The activities that can be done within the scope of history lesson in out-of-school learning were
mentioned, information about historical places, museums, exhibitions in out-of-school history education was
given and examples of activities were examined and discussed. In addition, ideas were exchanged on the

activities to be carried out for the history lesson in the context of out-of-school learning.

Week 3: Necessary information was given on the Anne Frank- A History for Today Exhibition, and a promotion
was made on the exhibition space. In addition, information was given about what they should do in the exhibition
space and the prepared instruction was shared. Participants are specifically stated to download the history lesson
curriculum on their mobile phones and to examine the curriculum to determine the appropriate objectives during

the exhibition. Students' questions about the application process were answered.

Data Collection Process

The research was conducted in 2018. Anne Frank- A History For Today Exhibition is a touring exhibition organized
in collaboration with the Civil and Ecological Rights Association (SEHAK) and the Anne Frank House in Amsterdam.
It was exhibited in Kadikdy Baris Mango Cultural Center between 25 April - 7 May 2018. It was not possible to go
to the exhibition in company with the researcher, due to the physical condition of the exhibition space.
Immediately after the three-week in-class education for out-of-school education was completed, the participants
visited the Anne Frank- A History For Today Exhibition in April 2018. Participants visited the exhibition individually
between April 25 and April 30, on a day appropriate to their own temporal conditions, at any time they wish,
made observations in the context of the use of the exhibition in line with the instructions given by the researcher

and created their own history lesson activity designs.
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The Anne Frank- A History For Today Exhibition covers the period between 1930 and 1945 and focuses on the
life of Anne Frank, the rise of the Nazi regime in the background, the persecution of millions of people, especially
Jews, and the lessons to be learned from this period. At the same time, excerpts from Anne Frank's diary and
photographs of the Frank family accompany the visitors in understanding this tragic story (Civil and Ecological
Rights Association [SEHAK], 2018). In this context, the exhibition has a very important dimension for both human

rights education and history education.

The research data were collected using semi-structured interview forms. After the questions were prepared by
the researcher, two expert opinions were taken for content validity and the forms were finalized. After the
exhibition visit, the participants filled in semi-structured interview forms consisting of open-ended questions.

The data of the research were obtained through these forms.

Data Analysis

The analysis process of data in qualitative research is a systematic search for meaning and asking questions to
the data. Thus, the data are interpreted, coded and categorized. Code is a label for a piece of text and is more
specific, while the category is more general and inclusive (Cohen, Manion & Morrison, 2007; Darlington & Scott,
2002; Hatch, 2002). The data obtained from the semi-structured interview forms consisting of open-ended
questions that the participants filled out after the exhibition visit, were analyzed by content analysis with
'MAXQDA 11' qualitative data analysis software. With content analysis, the data related to the main questions
of the research are organized in categories (Bowen, 2009). In this context, coding has been done first. Afterwards,
categories were reached from similar codes, and themes were reached from categories. The findings of the

research are presented by making direct quotations from the opinions of the history teacher candidates.

Since the data of this study were collected in 2018, retrospective ethics committee approval is not required.

FINDINGS

Anne Frank- A History For Today Exhibition and Historical Thinking Skills

Historical thinking skills are cognitive competencies used in constructing history based on historical sources
(Thorp & Persson, 2020). The historical thinking skills that history teacher candidates think can be gained to
secondary school students by using the Anne Frank- A History For Today Exhibition in history lessons are

presented in Table 1.
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Table 1. Historical Thinking Skills to be Acquired by the Students of the Exhibition, According to History Teacher
Candidates

Historical Thinking History Teacher Candidates (TOA) Number
Skills (f)
Historical Empathy TOA3, 4,5, 8,12, 13, 14, 15, 19, 21, 25, 26, 27, 28, 30, 31, 33, 35, 39

36, 38,41, 42, 43, 49, 50, 51, 53, 54, 55, 56, 58, 59, 60, 62, 63, 65,

69,71,72
Historical Analysis TOA1L, 3,4,7,9,10, 11, 12, 15, 16, 23, 24, 27, 29, 32, 33, 34, 35, 38
and Interpretation 36, 37, 38, 40, 41, 42,47, 48, 49, 52, 53, 55, 56, 59, 61, 67, 68, 69,

70,71
Historical TOA2,3,5,9, 10, 13, 15, 18, 21, 22, 27, 32, 39, 40, 49, 52, 56, 59, 22
Comprehension 64, 66, 67, 70
Chronological TOA1, 4, 12, 13, 14, 15, 18, 21, 25, 29, 31, 35, 38, 39, 44, 50, 54, 22
Thinking 56, 59, 63, 70, 71
Critical Thinking TOAS, 7, 27, 31, 36 5

As seen in Table 1, most of the history teacher candidates stated that this historical exhibition has an important
role in gaining historical empathy, historical analysis and interpretation, historical comprehension and
chronological thinking from historical thinking skills. In addition, critical thinking skills, as well as historical
thinking skills, were expressed as a skill expected to be acquired by the participants, since the primary and

secondary evidence used in the exhibition is predominant.

In the historical thinking skills that will be gained through the Anne Frank- A History For Today Exhibition, most
of the participants emphasized historical empathy skills. TOA14, one of the participants, said “The fact that a 14-
year-old girl cannot open the window even to breathe and makes us feel that we should live in silence improves
our sense of empathy.” TOA33 on the other hand, based on the empathy he established with Anne Frank while
visiting the exhibition, “I asked questions such as What would | do if | were, what would | think during the
exhibition, putting myself in Anne Frank's shoes during the exhibition. This has given historical empathy skills.”
Similarly, in TOA54, “The feeling of life touches, you internalize the process, you live that moment as if you were
in it. Every frame has a meaning, it carries a trace from life. The child puts himself in someone else’s shoes, |
wonder if it was me, feeling deeply to the bone. Without realizing it, historical empathy, historical thinking skills
have been gained." The fact that the exhibition is designed within the framework of Anne Frank's diary puts the
personal story at its focal point and thus makes it possible to look at the past through Anne's eyes. It is possible
to mention that this situation will activate historical empathy, taking into account the historical context of the

past, even if it is different from their own lives.

Participants stated that through the Anne Frank- A History For Today Exhibition, skills of historical analysis and
interpretation can also be gained. The presence of first-hand visual and written evidence of the Second World
War in the exhibition means establishing a linear relationship with historical analysis and interpretation skills for
the participants. Participant TOA16 expresses this situation as follows: “Within the framework of this exhibition,
historical analysis and interpretation skills can be gained. Because Anne Frank's diary in the exhibition witnesses
the life of a Jewish family in the Second World War as a primary source.” TOA55 emphasizes the causality among

the evidence, saying, “Students reflect on the reasons, results and effects of the information they obtain and
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develop interpretations about the event by synthesizing them in their minds.”, referring to historical analysis and
interpretation skills. These views of the participants coincide with the judgment that they analyze this
relationship by considering many dimensions of cause-effect relationships, which are indicators of historical

analysis and interpretation skills (MEB, 2011, p.12).

Historical comprehension for the participants is another skill that can be acquired with the Anne Frank- A History
For Today Exhibition. TOA2, one of the participants, explains this relationship as follows: “Within the framework
of history, which is a science that examines past events and the past, this exhibition can provide students with the
opportunity and chance to understand past events through concrete and material evidence and to establish a
mental connection with them. Thus, the student can to some extent get rid of the burden of abstract thinking in
order to understand the past and past events."” The most important indicator of historical comprehension skill is
that students can examine the events of the past with the conditions and concepts of the period from the
perspectives of those who lived this past and thus acquire a historical approach (MEB, 2011, p.9). In the
expression of TOA2, the evaluation of different historical approaches of historical comprehension, the findings

of the past, documents, diaries and so on. It is seen that the indicator (MEB, 2011, p.10) is referenced.

Another skill that can be acquired through Anne Frank- A History For Today Exhibition is the chronological
thinking skill. Based on the chronological sequence of Anna Frank's diary in the exhibition TOA44 "Anne Frank
recorded in her diary the events she experienced every day from 1942 until her arrest. In this direction, a student
visiting the exhibition will grasp the social, economic and political damages of the holocaust day by day and the
changes in people’s lives chronologically. Thus, the student will have gained chronological thinking skills thanks
to the exhibition.” and stated that chronological thinking skills will be gained. The reference point of this
statement determines the time flow (beginning, middle and end) in a historical text, which is one of the indicators
of chronological thinking skills (MEB, 2011, p.8). Chronological thinking skill is related to the time and order of

events. The chronological order of events and facts in the exhibition evokes this skill.

On the other hand, the participants stated that besides historical thinking skills, critical thinking skills will be
gained with Anne Frank- A History For Today Exhibition. According to TOA7, “By developing different perspectives
on historical events, they can be encouraged to think critically.” As seen in this statement, the existence of
different perspectives plays a role in criticizing the available evidence. Although the critical thinking skill is not a
direct historical thinking skill, it is one of the general objectives of both the education system in general and the

history course in particular and is one of the general skills aimed to be acquired by students (MEB, 2018, p.11).

Anne Frank- A History For Today Exhibition and Values

Through history lessons, students learn the past, as well as adopt cultural, national, traditional and democratic
values (Albrecht, 2001; Ulusoy, 2017). The values that the history teacher candidates think that the Anne Frank-
A History For Today Exhibition can be brought to secondary school students by using them in history lessons and

that they include in their teaching designs are presented in Table 2.
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Table 2. According to History Teacher Candidates the Values that the Exhibition Teach Students

Values History Teacher Candidates (TOA) Number (f)
Respect for differences TOA1, 9, 14, 18, 21, 22, 25, 27, 28, 29, 31, 36, 39, 41, 52, 53, 28
54,55, 57, 58, 60, 61, 63, 65, 67,69, 70, 71

Respect for human rights ~ TOAS, 12, 14, 16, 21, 23, 30, 31, 33, 34, 35, 36, 37, 38, 40, 27
and democracy 49, 52, 56, 58, 61, 63, 64, 66, 68, 69, 70, 71

Tolerance TOA7,9, 13, 15, 18, 21, 44, 48, 65, 69, 70 11
Empathy TOA3, 4, 19, 44, 46, 51, 63, 64 3
Justice TOA27, 29, 31, 35, 42, 50, 63, 71 8
Equality TOA18, 50, 53, 57, 61, 69, 71 7
Peace TOAS, 43, 50, 52, 53, 68, 70 7
Freedom TOA30, 37, 50, 61, 64, 68, 69 7
Benevolence TOA49, 50 2

As can be understood from Table 2, most of the history teacher candidates mentioned that the exhibition had
an important role in bringing the values of respect for differences, respect for human rights and democracy and
tolerance. In addition to these, empathy, justice, equality, peace, freedom and benevolence are seen as other

values that can be gained as a sub-context of respect for differences.

TOA18, who emphasized that by using the exhibition in history lessons, will give respect to differences, said, “The
exhibition can be an incentive for living together with different cultures and creating a collective identity. He
stated that different elements can be made by looking at language, religion and racist and not to be excluded.”
TOA22's "Within the framework of the exhibition, it can be conveyed that there are different religions, beliefs and
cultures among people in the world and that all of them should be respected.” and TOAS55's "Respect for difference
or multiculturalism. It can be taught that many nations should live, live or live together.” TOA4, who thinks that
empathy is the most important value that the exhibition will add, said, “It would not be wrong to say that the
most important value that can be conveyed within the exhibition is empathy. Using parts from the diary written
by Anne Frank, who was exposed to Nazi practices, is an important element that enables empathy. In addition to
being able to empathize, seeing a person being classified and turned into a victim of a generalization through his
identity can make a person feel sensitive.” In this view, it is possible to see the traces of Anne Frank's diary in
gaining empathy as a sub-context of respect for differences. It is seen that social sciences are frequently used to
give individuals the value of respect for differences in building social welfare and sustaining human relations
(Bonsch, 2003; Lange, 2006; Sander, 2007). It can be said that the Anne Frank- A History For Today Exhibition

offers different contexts for the acquisition of this value to history lessons.

TOA31 stated that the values of respect for human rights and democracy can be conveyed through Anne Frank-
A History For Today Exhibition “The exhibition is not just an exhibition. They are proof of human rights.” and
TOA56 “The importance of human rights can be conveyed through this exhibition.” TOA64's "This exhibition has
the quality to add many human values to students and us. This exhibition is an important tool to understand the
importance of free life and human rights. A beautiful exhibition to explain the wickedness of war and persecution

and that it is not suitable for human values and judgments.”, also shows that the exhibition can be used in the
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context of outside-school history teaching in understanding the importance of human rights in a democratic

society and in making the culture of democracy sustainable.

TOA15, which highlighted tolerance in the course design of Anne Frank- A History For Today Exhibition “Racism
harms both society and person... Prejudice is a dangerous concept.” TOA70 “It is also possible to see the values
of love and tolerance in the exhibition. We can see what a nation devoid of these values can do in this exhibition.”
TOA35, who pointed out that the value of justice can be gained in the course design of Anne Frank- A History For
Today Exhibition said “The most important thing is conscience and justice for me. We have seen and read what
happened, the cruelty done, the victimization of people.” Similarly, TOA50 “The Jews lost their freedom step by
step by the hand of a dictator, without ever encountering justice. In the most obvious way, you do not see this in
the exhibition, you almost live.” He stated that the importance of justice will be understood with the inferences
to be made from the results of situations where injustice is encountered. TOA53, emphasizing the value of
equality in the design of the lesson, expressed his opinion by saying, “Values such as being brave enough to voice

the statements that everyone is equal regardless of race, language, religion and sect can be conveyed.”

According to the participants, the value of peace is one of the values that can be gained with the Anne Frank- A
History For Today Exhibition. Emphasizing the value of peace, TOA50 said, “/ think this exhibition is a great
opportunity to convey important values. Peace at first. This exhibition is a living proof of how important peace is
and what can happen in its absence.” TOA70 identified the concept of peace with world peace and said, “World
peace can be gained value. Because it is possible to see the bad face of the war in this exhibition.” Another value
to be gained with the Anne Frank- A History For Today Exhibition is freedom. TOA37 states that the exhibition
can be regarded as a case study in order to gain the value of freedom with the following words: "By witnessing

the life stories of people that their right to live is restricted, we will better understand the value of freedom."

TOAA49, regarding the value of benevolence, which is mentioned in a small number in the lesson design of Anne
Frank- A History For Today Exhibition, said “Values such as war has destructive effects, people should be in unity
and solidarity, solidarity is a must, racism is a bad thing and it does not bring people anything.” TOA50, on the
other hand, “.. Finally, benevolence. How can those precious people who faithfully help Jews who have been
hiding in the house for two years be forgotten?” embodied this value in reference to Anne Frank and other people

who help those living in the Secret Annex.
Associating History Lessons with Anne Frank- A History For Today Exhibition

How history teacher candidates would relate the exhibition to a history lesson they designed, in general, emerged
in two dimensions. The first dimension is the lessons designed on a process-based basis, focusing on the museum
education process as before-during-after. The exhibition is considered as a museum activity in process-based
courses. The second dimension is the lessons in which the exhibition is designed using teaching methods and

techniques. In the teaching method-based courses, the exhibition has been turned into a teaching material.
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Process Based Association

Data on history teacher candidates who associate the exhibition with history lessons based on the processes of

museum education before, during and after the exhibition are presented in Table 3.

Table 3. The Museum Education Process Based Association of the Exhibition by the History Teacher Candidates

Associating with History History Teacher Candidates (TOA) Number (f)
Lessons
Museum Education TOA1, 3, 13, 15, 16, 20, 21, 27, 29, 31, 32, 33, 41, 43, 46, 47, 26

49, 50, 51, 52, 53, 54, 55, 60, 61, 70

TOA1, which relates the exhibition with a process-based approach to history, “I can send this lesson design to
this museum so that | can teach the student through the diary kept by Anne Frank. First of all, | prepare a pre-
museum instruction for them. Here, | would like them to examine how many groups will be formed on the way to
the museum, to examine the issues that need attention, to examine the images, to make short notes and to create
a short text as a group and to read it in the classroom. Then, by creating a post-museum directive, | can
understand how the museum process went and whether it was successful or not.” Similar process-based approach
of TOAS0 "First of all, who is Anne Frank before the exhibition, II. | would like students to do a research about the
causes of World War Il and the Jewish Holocaust that will not bother or tire students too much ... What would
you feel while living at home? | would say write down your feelings in the form of a diary, then we would talk
about them to the reader. After the exhibition, | think drama work is the best way to assimilate this exhibition.
The class is divided into two groups. The first group recreates the period when Anne Frank was imprisoned at
home. The second group portrays the period when Anne Frank was in a concentration camp. Finally, rubric

evaluation is made, students evaluate themselves.”, it is possible to see it in the design of the history lesson.

Process-based association, in which the participants use in-class and out-of-class history teaching together, refers
to their skills in preparing instructions, producing course materials, designing activities, using different teaching

methods, developing and applying authentic measurement tools.
Teaching Method Based Association

Data on history teacher candidates who associate the exhibition with history lessons based on teaching methods

and techniques are presented in Table 4.

Table 4. Teaching Method Based Association by History Teacher Candidates

Teaching Methods History Teacher Candidates (TOA) Number (f)
Evidence TOA2,6,7,9,10, 11, 14, 16, 17, 18, 21, 22, 23, 25, 29, 30, 31
31, 34, 36, 37, 38, 51, 53, 56, 61, 64, 65, 66, 67, 68, 70
Creating a written TOA1, 4, 8, 13, 15, 16, 18, 19, 27, 31, 33, 38, 47, 48, 50, 52, 23
product 55,57,59, 61, 63,69, 71
Discussion TOA3, 28, 35, 41, 42, 43, 46, 51, 52, 53, 68 11
Drama TOA12, 24, 31, 46, 50, 61, 62, 69 8
Project based TOAS, 18, 40, 41, 42, 34, 56, 71 8
Movie TOAS, 13, 31, 65, 69, 72 6
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As seen in Table 4, most of the history teacher candidates associated the exhibition with the history lesson they
designed, within the framework of an evidence-based approach. In addition, lesson designs were made that ask
students to create a written product, use it for discussion, make drama, adopt a project-based approach and

associate it with the film.

TOA9, who used the exhibition in an evidence-based way in his history lesson, said, "If | go to the exhibition with
my students and show them the documents containing photographs, videos and eyewitness accounts, it leaves a
more permanent mark on them.” TOA11, on the other hand, refers to the historical imagination of the students
through the evidence: “Through the exhibition, students can feel themselves as if they are living in the event and
even give themselves a role in historical events. The student can gain a logical awareness about that event as a
result of what he saw in the exhibition.” TOA31 wanted to awaken a sense of curiosity in its students with
evidence. “I would like to make my students curious with a poster of that period with documentaries rather than
presenting information about the wars and the period during the exhibition. For example, it could be Anne Frank's

diary."

Some of the participants also requested written products such as short articles, essays, stories, research articles,
promotional brochures, movie scenes, evaluation reports, and diaries based on the exhibition. TOA4, who asked
for a written product based on the exhibition, said, “Ideally, students may be asked to write an article that
includes their feelings and thoughts on the subject as well as their feelings about the genocide phenomenon after
they visit the exhibition in the history lesson.” and TOA69 conveys the students' request for a written product as
an activity.” Then, at the end of the activity, each student is asked to write an intermediate scene-story in which
they will include themselves in the film in this way, considering their 13—14-year-old situation in the mentioned

historical period. The directions of the story are shared with the students."

History teacher candidates used the discussion method before, during or after the exhibition. TOA3 “/ would give
brief information about Anne Frank (her family, place of residence, age). | would have her diary read and discuss
it in class. Later, | would take my students to the exhibition.” and stated that he would use the exhibition held in
the classroom after the discussion. TOA35, who stated that he will use a worksheet with questions, said,
"Students will discuss in the groups they have formed while answering the questions during the exhibition, and in
this way, their historical thinking skills will develop." and emphasized that they will have the discussion during
the exhibition. TOA42, on the other hand, stated that “/ would create a constructive discussion environment in
the classroom after visiting the exhibition.” and stated that he would use the discussion method after the

exhibition.

TOAB9, on the other hand, associated the lesson design with the drama: “At the end of the exhibition, they are
asked to plan a short drama about Anne Frank's day in the Secret Annex, taking into account the whole process.
The relevant directive is shared with the students.” TOA5, which adopted a project-based learning method, said
that “This can be given as an assignment. Students can be provided to read first and then prepare a presentation

or an exhibition as a group.”
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TOAS, which adopts a history teaching approach with movies, said: “First, in order to inform the students, | would
have them watch Anne Frank's diary book or a documentary about the genocide of the Nazis. Then in the next
lesson | would take them to the Anne Frank- A History For Today Exhibition. My students, who have already
learned about the events by watching the film, will suddenly combine the film and the exhibition in their minds,
and they will be as if they lived." It is seen that TOAS plans history teaching with films before the exhibition. With
the film, students are presented with important information and then first-hand sources are encountered in the

exhibition. Thus, students will be provided to compare the information they obtained from both sources.

CONCLUSION and DISCUSSION

This research was carried out in order to determine the acquisition status of the performance indicator of the
history teacher candidates regarding organizing educational trips to out-of-school learning areas in the History
Teacher Special Field Competencies. In line with the action research prepared within the framework of the sub-
problems determined for this purpose, with the approach of organizing educational trips to out-of-school
learning areas of the history teacher candidates, secondary school students' historical thinking skills and the

ability to associate these educational trips with history lessons were determined.

According to the results of the action research, which aims to enable history teacher candidates to gain the
performance indicators included in the History Teacher Special Field Competencies with Anne Frank- A History
For Today touring Exhibition, the participants think that via the exhibition historical thinking skills, historical
empathy, historical analysis and interpretation, historical comprehension and chronological thinking skills
student will gain. Based on what the history teacher candidates learned in the education they received prior to
the exhibition visit, it is understood that they have developed an understanding of the process of providing
students with historical thinking skills that will be acquired by Anne Frank- A History For Today Exhibition as an
out-of-school teaching practice. Thus, the findings in the context of historical thinking skills in the Anne Frank- A
History For Today Exhibition lesson designs are based on the “Historical thinking skills (chronological thinking,
historical comprehension, analysis and interpretation, problem analysis and decision making, inquiry-based
research). In addition, the competence to apply the curriculum of the field of knowledge competency, which is
among the performance indicators, "Applies the basic and historical thinking skills of the curriculum by
associating with the acquisitions" and one of the performance indicators of the competence to make applications
related to first and second-hand resources, "It prepares the environment for the development of historical
thinking skills based on resources" (Safran, Ata, Tiirkan, Gumusli & Cansever, 2011). It is also understood that
the history teacher candidates, who are the participants of the research, have information about historical
thinking skills and they have developed a perspective to enable students to gain them in relation to organizing
educational trips to learning areas outside of school. Demircioglu (2009), in his research on historical thinking
skills of history teachers, revealed that they did not know these skills because they did not take courses on
historical thinking skills at the university. The context of this research differs from Demircioglu's (2009) research

results.
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According to the results of the research, most of the history teacher candidates mentioned that the exhibition
played an important role in gaining the values of respect for differences, respect for human rights and democracy
and tolerance. In addition to these, empathy, justice, equality, peace, freedom, and benevolence have emerged
as other values that can be gained as a sub-context of respect for differences. Anne Frank- A History For Today
Exhibition, which is one of the performance indicators of the results of the course designs within the framework
of the values to be gained, the attitude and values competency field of the History Teacher Special Field
Competence attitudes and values, “Will be open to understanding the controversial topics related to history” and
“Depends on basic values such as peace, tolerance, mutual understanding, respect for differences, democracy

and human rights” (Safran, Ata, Turkan, Gimusli & Cansever, 2011).

How history teacher candidates would relate the exhibition to a history lesson they designed, in general, emerged
in two frameworks. In the first framework, history lessons are designed on a process-based basis, focusing on
the museum education process as before, during and after. The exhibition is considered as a museum activity in
process-based courses. In the second frame, the history lesson was designed using the teaching methods and
techniques of the exhibition. The exhibition has been turned into a teaching material in the teaching method-
based courses. From this point of view, as in the example of Anne Frank- A History For Today Exhibition, teaching
activities/ lesson designs to be developed by visiting exhibitions for out-of-school history teaching, also one of
the indicators “Prepares and uses materials (worksheets, evaluation forms, etc.) that can be used for in-school/
out-of-school activities for the history lesson.” and it can also be said that the field of field education competency
can be used to fulfill the performance indicator within the framework of the competence to apply the curriculum,
(Safran, Ata, Turkan, Gumusli & Cansever, 2011), “makes applications according to the measurement and

evaluation approach of curricula.”

According to the results of the research, in the second frame, that is, in the process of making the exhibition a
part of the lesson design by using teaching methods and techniques, the exhibition was associated with the
history lesson in an evidence-based approach by the participants. In the evidence-based approach, it is essential
for students to acquire a number of skills by using different types of evidence from first and second-hand, by
confronting different sources through evidence-based group or individual studies and inquiries (Alabas & Dilek,
2020). Participants have used the exhibition and the exhibits as evidence and making a teaching tool, as well as
using exhibition materials for methods such as written product, discussion, drama, and a project-based approach.
Teaching method-based results of Anne Frank- A History For Today Exhibition lesson designs the ability of
organizing a teaching activity by organizing educational trips to out-of-school learning areas, as well as the ability
to do practices related to first and second-hand resources of the History Teacher Special Field Competencies
“Uses primary and secondary resources effectively”, which is one of its indicators; One of the performance
indicators of the field education proficiency field's ability to apply reading and writing strategies in history lesson,
“Provides various writing types (story, legend, anecdote, memoir, biography, travel writing etc.)”; Performance
indicators of the ability to apply active learning methods and techniques "uses contemporary theories, methods

and techniques such as multiple intelligence, problem solving, project preparation, simulation, cooperative
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"non

learning, six-hat thinking", "Performs role playing, creative drama and historical animation”, "Implements the
method of discussion objectively." and “It enables students to express their learning in a concrete way (such as
models, newspapers and magazines, computer presentations, posters, pictures, posters, articles, essays, reports,
educational films)” (Safran, Ata, Tiirkan, Gimisli & Cansever, 2011) it can be said that it is also effective in
fulfilling performance indicators. In these results, it was understood that the participants made it a part of their

lesson designs by using their preliminary knowledge.

Antonova's (2021) research, which concludes that the professional competencies of future history teachers will
be developed through their own pedagogical experiences and practical applications, supports the results of this
research. However, as a result of the research conducted by Giiven and Kaya (2015) on the perceptions of
professional competence of history teacher candidates, it was revealed that those who thought they had
received sufficient education considered themselves sufficient in terms of teaching methods and techniques.

This result of Glven and Kaya (2015) is in line with the result of this research.

In addition, this study supports the conclusion that, as stated by Oztiirk (2012), the teaching practices in the
action research process are effective on the development of both history teacher candidates' knowledge and

skills related to teaching.

As a result, in the context of out-of-school history education, it was determined that the Anne Frank- A History
For Today Exhibition was effective in achieving the performance indicators in the History Teacher Special Field

Competencies and positively contributed to the professional development of the participants.

RECOMMENDATIONS

Based on the results of the research, it is recommended that the field education courses should be taught in
practice and a portfolio file should be prepared for each teacher candidate in order to gain the performance
indicators of the competency of developing and using materials in the field of field education competency in
training history teachers. It is also necessary to underline once again that history teachers should choose the
appropriate out-of-school learning space according to the skills expected to be acquired in the curriculum.
Exhibitions should also be made a part of out-of-school learning. In addition, it is also recommended to conduct
research to reveal the acquisition status of performance indicators in the History Teacher Special Field

Competencies.
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TARiH OGRETMENI YETiISTIRMEDE OKUL DISI TARiH EGiTiMi ORNEGI OLARAK
“ANNE FRANK- GUNUMUZ iCiN BiR TARIH” SERGISI’NIN KULLANIMI

0z

Gelecegin Ogretmenlerinin mesleki yeterliklerinin gelistirilmesi egitim fakdltelerinin baslica
gorevlerindendir. Tirkiye’de egitimin kalitesinin saglanmasi ve 6gretmenlerin mesleki gelisimleri
icin sahip olmasi beklenen nitelikler cercevesi Ogretmenlik Meslegi Genel Yeterlikleri ile
belirlenmistir. Alan 6gretmeni adaylarinin meslege hazirlik asamasinda ise alana 6zgu yeterlikleri
de edinmeleri gerekmektedir. Tirkiye’de Tarih Ogretmeni Ozel Alan Yeterlikleri’'nin alan egitimi
bilgisi yeterlik alaninda tarih dersini cevreyle iliskilendirebilme yer almaktadir. Bu yeterligin
performans gostergelerinden birini “Sosyal etkinlikler yonetmeligi cercevesinde egitici geziler
(kuttphaneler, arsivler, mizeler ve tarihi mekanlar vb. yerlere) diizenler.” olusturmaktadir. Bu
arastirmanin amaci, tarih 6gretmeni adaylarina Tarih Ogretmeni Ozel Alan Yeterlikleri’/ndeki okul
disi  6grenme alanlarina egitici geziler diizenlemeyle ilgili performans gostergesinin
kazandirilmasidir. Nitel arastirma yontemlerinden eylem arastirmasina gore desenlenen bu
arastirmanin ¢alisma grubunu bir devlet lniversitesinin Egitim Fakiiltesi’nde Pedagojik Formasyon
Sertifika Programi’nda egitim goren 72 tarih O0gretmeni adayi olusturmaktadir. Arastirmanin
verileri, yari yapilandirilmis gérisme formu ile elde edilmistir. Arastirma kapsaminda 6ncelikle 6zel
O0gretim yontemleri dersinde tarih 6gretmeni adaylarina okul disi tarih egitimine yonelik egitim
verilmistir. Sonrasinda Anne Frank- Giiniimiiz icin Bir Tarih Sergisi ziyaret edilmis ve tarih 6gretmeni
adaylarinin bu tarih sergisini derslerinde nasil kullanabileceklerine dair 6gretim tasarimlari ve
gorusleri incelenmistir. Arastirma sonuglarina gore tarih 6gretmeni adaylarinin okul digi tarih
ogretimine yonelik yeterliklerini arttirmaya yonelik verilen egitimin etkili oldugu ve bu baglamda
ziyaret ettikleri sergiyi tasarladiklari tarih derslerinde nitelikli sekilde kullanabildikleri gérilmistar.
Ayrica, sergi ziyareti yoluyla tarihsel empati, tarihsel analiz ve yorum, tarihsel kavrama gibi tarihsel
disinme becerilerinin ve farkhhklara saygi, insan haklari ve demokrasiye saygi, hosgori gibi
degerlerin kazandirilabilecegi arastirmanin sonuglari arasinda yer almaktadir.

Anahtar kelimeler: Tarih 6gretmeni yeterlikleri, okul digi tarih egitimi, Anne Frank- Giinimiiz igin
Bir Tarih Sergisi, eylem arastirmasi.
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GiRiS

4

“Yetenekler sart kosuluyor, bunlar yeterlige déntismelidir. Tiim egitimin amaci budur.”

J.W. von GOETHE
Zamanin ruhu, toplumu ve bireylerin tim yasamlarini insa eder ve onlardan beklenen nitelik ve yeterliklerin neler
oldugunu da belirler. Toplumsal degisim ve déntsimler, icinde yasanan c¢agin ihtiyaglarini degistirir ve
donusturir. Boylece her dénemde bireylerin sahip olmasi gereken nitelikler farkhlasir. Egitim, vatandaslarin sahip
olmalari beklenen niteliklerin kazandiriimasi siirecinde belirleyici konumdadir. Egitimin 6grencilerden bekledigi
yeterlik ¢cergevesinin yani sira egitimin niteliginin arttirilmasinda temel unsur olan 6gretmenlere yonelik yeterlik

beklentileri de bulunmaktadir.

Toplumsal alandaki gelismelerin egitime yansimalari 6gretmen niteliklerinin degisimini de zaruri kilmistir. Yildirim
ve Yazicl (2017, s.113) tarafindan da ifade edildigi Gzere: “Egitim sistemi, birbirini dogrudan veya dolayli olarak
etkileyen birgok bilesenden olusmaktadir. Egitim sisteminin kalitesini saglamak ise en basta 6gretmenlerin gorevi
oldugundan, etkili bir egitim sistemi icin sosyal, kiltirel, bilimsel ve ekonomik altyapi ile birlikte nitelikli
dgretmenlere ihtiyag vardir.” Ogretmen yetistirmede yapilan galismalar sonucunda égretmenlerde bulunmasi
gereken nitelikler, Ogretmenlik Mesleginin Genel Yeterlikleri olarak Milli Egitim Bakanlig tarafindan ilk resmi
calismalarla 1999 yilinda baslatilmis, hazirlanan “Ogretmenlik Yeterlikleri” belgesi 12/07/2002 tarihli makam
oluru ile yiiriirlige girmis, ikinci ¢alismayi 2006 yilinda “Ogretmenlik Meslegi Genel Yeterlikleri” adiyla yiiriirlige
giren belge olusturmus ve 2017’de bu belge giincellenmistir (Milli Egitim Bakanhg [MEB], 2017). MEB’e gore
o6gretmen yeterlikleri “6gretmenlerin 6gretmenlik meslegini etkili ve verimli bir bicimde yerine getirebilmek icin
sahip olmalari gereken bilgi, beceri ve tutumlar”dir (MEB, 2017, s.4). Tanimda da goruldigi gibi 6gretmenin
yeterligi, 6gretmenin meslegini tam anlamiyla yapabilecek nitelik ve donanima sahip olmasi anlamini

17

tagimaktadir. Egitimin niteliginin arttirlmasinda “...68retmenlerin gelisimini tesvik etmek, yeterliklerini ve
yeteneklerini artirmak hayati &neme sahiptir” (MEB, 2017, s.4). Ogretmen yetistirme standartlari, mesleki bilgi
(alan bilgisi, alan egitimi bilgisi, mevzuat bilgisi), mesleki beceri (egitim 6gretimi planlama, 6grenme ortamlari
olusturma, 6gretme ve 6grenme sirecini yonetme, 6lgme ve degerlendirme) ile tutum ve degerler (milli, manevi

ve evrensel degerler, 6grenciye yaklasim, iletisim ve is birligi, kisisel ve mesleki gelisim) olmak lzere li¢ temel

yeterlik alanini tanimlar (MEB, 2017).

Tarih egitiminin niteliginin gelistiriimesinde ise Tarih Ogretmeni Ozel Alan Yeterlikleri belirlenmistir. Bu yeterlikler
MEB Ogretmen Yetistirme ve Gelistirme Genel Midirliigi tarafindan olusturulan bir komisyon tarafindan
hazirlanmis ve “Prof. Dr. Mustafa Safran’in baskanliginda ¢alisan komisyonda Dog. Dr. Bahri Ata, Dr. Bedi
Gumiislii, Ummigiilsim Candeger ve Talim Terbiye Kurulu Baskanlig’ndan (TTKB) gérevlendirilen Fatma Tiirkan
ile Secil Buket Harut gérev almis, ayrica Komisyondaki TTKB’ndan gorevlendirilen kisiler de galistay donemlerinde
calismalara katilmislardir” (Candeger, 2015). Tarih Ogretmeni Ozel Alan Yeterlikleri, Ortadgretim Projesi
kapsaminda MEB tarafindan belirlenmis ve 2011 yilinda yurirltge girmistir (Safran, Ata, Turkan, Gimusli ve

Cansever, 2011). Tarih Ogretmeni Ozel Alan Yeterlikleri, alan bilgisi, alan egitimi bilgisi ile tutum ve degerler olmak
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Uzere g ana yeterlik alani altinda tanimlanmustir. Her bir yeterlik alaninin alt yeterlikleri ve her bir alt yeterligin
de performans gostergeleri bulunmaktadir. Tarih alan bilgisi, tarih metodolojisini kullanabilmeyi, Tark tarihi ile
ilgili olay, kavram ve kisilerin roliini degerlendirebilmeyi ve diinya tarihi ile ilgili olay, kavram ve kisilerin rolini
degerlendirebilmeyi kapsamaktadir. Tarih alan egitimi bilgisi, tarih egitiminin amaglarini ve yararlarini analiz
edebilmeyi, diinyada ve Tirkiye’de tarih egitiminin gelisimini degerlendirebilmeyi, ergenlik ¢agindaki genglerin
tarihsel anlayislarinin psiko-sosyolojik temellerini analiz edebilmeyi, 6gretim programlarini uygulayabilmeyi,
materyal gelistirebilme ve kullanabilmeyi, zimre toplantilarina katilarak ortak kararlari uygulayabilmeyi, birinci
ve ikinci elden kaynaklarla ilgili uygulamalar yapabilmeyi, tarih dersinde okuma ve yazma stratejilerini
uygulayabilmeyi, tarih dersini diger derslerle ve cevreyle iliskilendirebilmeyi, aktif 6grenme yontem ve
tekniklerini uygulayabilmeyi, tarih 6grenmenin gelisimini izleyebilme ve degerlendirebilmeyi kapsar. Tutum ve
degerler ise tarih ve tarih egitimiyle ilgili genel tutum ve degerlere sahip olabilmeyi, tarih dersinin islenmesi ile
ilgili tutum ve degerlere sahip olabilmeyi, kiiltiirel miras ve tarihi eserlere yonelik tutum ve degerlere sahip

olabilmeyi icermektedir (Safran, Ata, Tiirkan, Gim{sli ve Cansever, 2011).

Alan egitimi bilgisi yeterlik alaninin tarih dersini diger derslerle ve cevreyle iliskilendirebilme yeterligi
cercevesinde tarih 6gretmeninden performans gostergesi olarak mizelere, tarihi mekanlara egitim gezileri
dizenlemesi beklenmektedir (Safran, Ata, Tirkan, GUmusli ve Cansever, 2011). Bu gergevede tarih
o6gretmenlerinin okul disi mekanlari birer tarih 6grenme ortamina donistiirerek egitim siirecine ve derslerine
dahil etmeleri ve bu mekanlari okulun birer egitsel ortagina donistiirmeleri 6nem tasimaktadir. Okul disi
O0grenme, Ogrencilerin sinifin doért duvarinin 6tesinde, bizzat katilim gostererek deneyimler edinmelerini
saglamasi yoniyle yiksek dncelige sahip olmalidir. Alisilan sinif ortamindan ¢ikip baska bir 6grenme mekanina
gitmek dersin igerigiyle ‘yasanmis gerceklik’ arasindaki baglantinin kurulmasini saglar. Tarih somut, mekan temelli
“otantik” bir sekilde, kanitlarin ve taniklarin yardimiyla ele alinabilirse, igeriginin anlasiimasi ve hafizada tutulmasi
daha kolay hale gelir. Ayrica bilgi aktariminin yani sira 6grenciye duygusal bir etkisi de olur (Hilliger ve Hlaskova,

2017).

Pandel’in (2013) belirttigi gibi tarihsel 6grenme sadece okulda degil, mizelerde, arsivlerde, sergilerde, tarihsel
baglami olan her yerde gercgeklesir. Donemin gercek kaynaklariyla, gercek objeleriyle ve hatta gercek mekaniyla
karsilasma alanlari sunar. Ozellikle tarihsel mekanlar bambaska bir atmosfere sahiptir. Otantik yerin etkisinin
daha fazla merak ve duygu uyandiracagindan bahsedilebilir (Dicke, 2017). Okul disi 6grenme mekanlari, tarih
dersi gercevesinde tarihin izleriyle karsilasmalari mimkin kilan arastirilabilir ve kesfedilebilir firsatlar yaratir. Bu
nedenle tarih egitimi slirecinin 6nemli bir bileseni haline getirilmelidir. Boylece 6grencilerin bilgi, beceri,
yeterlikleri gelistirilir ve giglendirilir. Okul disi 6grenme, Kale’nin (2019, s.226) de vurguladigi lzere “...tarih
egitimi acisindan sinifta tarih 6gretimi uygulamalarinda kazandirilmasi zor olan bilgi, beceri, tutum ve degerleri
kazandirmada etkili olmaktadir.” Bu baglamda tarihsel diislinme becerilerinin 6grencilere kazandirilmasi ve
gelistirilmesi tarih dersi 6gretim programinin baslica amaglari arasinda sayilmis (MEB, 2018), hem geleneksel hem
de demokratik degerler tarih dersinin kazandirmayi amacladigi degerler arasinda yer almistir (Ulusoy, 2010;

Ulusoy, 2016). Ayrica Turkiye’de Tarih dersi 6gretim programlarini da iceren ve halen uygulanmakta olan 2018
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Ogretim programlarinda degerler bltiin egitim sireglerinin “nihai amaci ve ruhu” olarak belirlenmis (Alabas,

2020) olmasi da dikkat gekicidir.
Tarihsel Diisiinme Becerileri

Gergek bir tarihsel anlayisin insa edilmesi ancak tarihsel diisinme ile mimkindir. Seixas (2006), tarihsel
disinceyi, simdiyi disinmenin anlamh bir yolunu olusturmak icin gegmisin kolektif deneyimlerini diizenlemek
olarak tanimlar (Akt., Parkes ve Donnelly, 2014, s.118). Tarihsel diisinme, 06grencilerin kanitlari
degerlendirmelerini, karsilastirmali ve nedensel analizler gelistirmelerini, tarihsel kayitlari yorumlamalarini ve
¢agdas yasamda bilingli kararlarini temellendirebilecekleri tarihsel argiimanlar ve perspektifler olusturmalarini
saglayan becerilerdir (National Council for History Standards [NCHS], 1996). Tarihsel diisinme “6grencilerin pasif
bir sekilde olaylari, tarihleri ve isimleri 6grenmeleri degil; bilgi, imgelem ve mantiksal disinme sireglerinin
etkilesimini iceren bir dizi karmasik zihinsel etkinligin deneyimlenmesi yoluyla” olusmaktadir (Dilek ve Alabas,

2010, 5.126-127).

Tarih dersi 6gretim programinin Ogrencilere kazandirmaya calistigl tarihsel disinme becerileri arasinda
kronolojik diislinme, tarihsel kavrama, neden- sonug iligkisi kurma, degisim ve surekliligi algilama, tarihsel
sorgulamaya dayali arastirma, tarihsel analiz ve yorum, tarihsel sorun analizi ve karar verme ve tarihsel empati
becerileri yer almaktadir (MEB, 2018). Tarihsel diislinme becerileri asagida kisaca agiklanmistir (MEB, 2011, s.8-
15; MEB, 2018, 5.13-17; NCHS, 1996):

Kronolojik diislinme becerisi: Tarihsel duslinceyi organize etmek icin zihinsel yapiyi saglar. Olaylarin

ne zaman ve hangi sirayla meydana geldigine dair glgli bir kronoloji duygusunun gelistirilmesidir.

Tarihsel kavrama becerisi: Tarihsel metinleri kavramak, 6grencilerin tarihsel perspektif gelistirerek,
gecmisteki olaylar tarihsel kavramlarla, dénemin sartlarina gére ve gegcmisi yasayanlarin bakis

acilarindan ve deneyimlerinden hareketle anlamalaridir.

Neden- sonuc iliskisi kurma becerisi: Ogrencilerin tarihsel bilgiyi kendi 6zgiin baglaminda
degerlendirebilmek icin, gecmisteki olay ve olgular arasindaki iliskileri kesfederek, bu iliskileri goz

onilnde bulundurmalaridir.

Degisim ve sirekliligi algilama becerisi: Gegmisteki farkl tarihler arasinda ya da gegmis ve glinimiiz

arasinda degisenlerin ya da ayni kalanlarin neler oldugunun goriilmesidir.

Tarihsel sorgulamaya dayali arastirma becerisi: Ogrencilerin baglamsal bilgisi cercevesinde ¢ok

cesitli kanitlardan faydalanarak sorgulama, ¢alisma ve arastirmalar yapmasidir.

Tarihsel analiz ve yorum becerisi: Ogrencilerin tarihsel metinleri analitik bir sekilde inceleyerek,

farkh kanitlardan yararlanarak degerlendirmesi ve analiz etmesidir.
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Tarihsel sorun analizi ve karar verme becerisi: Ogrencilerin gegcmiste insanlarin kritik anlarda yiiz
ylze geldigi sorun ve ikilemlerle karsilasmalari sonrasinda alternatifleri analiz ederek, tercih

edilmemis seceneklerin olasi sonuglarina dair degerlendirmeler yapmasidir.

Tarihsel empati becerisi: Ogrencilerin gegmisteki insanlarin hayatlarini ve eylemlerini yénlendiren
etkenleri anlamalari ve gegmis hakkinda bir ¢ikarim veya degerlendirme yaparken bunlari goz

onilnde bulundurmasidir.

Tarih egitimi ile tarihsel dusiinme becerileri kazandirilarak ¢ok boyutlu ve kapsamli bir tarihsel kilturin insasi
saglanmali ve hafiza kiltlru gelistiriimelidir. Risen’e (2013) gore hafiza, gegmis olaylari bugline aktarir ve
bireylerin gegcmisle ylzlesmesine hizmet eder. Boylece gecmis olaylardan anlam c¢ikarmalarina katkida bulunur
ve tarihsel kimligin insasinda temel olusturur (Akt., Paireder, 2018). Gegmisin tanikliklari ve deneyimleriyle
karsilasmalar, 6grencilerin empati becerilerini ve bakis agilarini gelistirir. Béylece tarih bilincinin, insan haklari
egitiminin ve demokratik degerlerin insa edilebilmesinde yol kat etmek mimkin hale gelir (Lange, 2006). Mize
ve sergilerin tarihsel diisinme becerileri Gzerindeki 6nemli yerine dair farkindalik glinden giine artmakta ve tarih
derslerinde mize ve sergilere 6nemli roller diismektedir. Mize ve sergiler, hatirlanmaya deger olan gegmis
olaylarin kanitlarini sunarak tarihsel anlatiya somut bir boyut kazandirir. Bir bakima ge¢mise somut ve gorsel
olarak erisim saglarlar. Ayni zamanda belirli biyografiler, durumlar ve tarihsel dénemlerle ¢alismak, 6grencilerin
tarihsel 6grenmede bilgi ve becerilerini gelistirmelerini saglar (Hilliger ve Hlaskova, 2017). Tarihsel sergiler, tarihin
olasi sunum bigimleridir ve tarihsel farkindalgin arttirimasinda etkili olur. Ayrica tarihsel 6grenme Uzerinde de
pozitif etkileri vardir. Basarili tarih sergilerinde ziyaretcilerin gecmisin gercgekliginin izini sirmesinin yani sira
derinlemesine disiinmeye tesvik ederek tarih kiiltiiri icinde hareket etmeleri saglanir. Boylece sinifta ve ders
kitaplarinin disinda tarihsel igeriklerle ilgilenme ve tarihsel yeterligin gelistiriimesinde motive edicidir. Sergi
ziyaretleri, aktif katilm yoluyla 6grencilerin bircok beceri kazanacaklari bir siire¢ haline gelir (Zabold ve Schreiber,

2004).

Okul disi egitim giinimuizde son derece 6nemlidir. Ancak buna ragmen cesitli gerekcelerden 6tiri egitim
surecine dahil edilmesinde halen eksiklikler oldugu goriilmektedir. Bu durumun degistirilebilmesi icin 6gretmen
adaylarinin farkindaliklarinin arttirilmasi gerekmektedir. Bu nedenle 6gretmen adaylarinin bu konuda egitim
almalari ve kendilerini mesleki yonden gelistirmeleri ve yeterliklerinin arttirilmasi dnemlidir. Bu arastirmada tarih
O0gretmeni adaylarina 6zel 6gretim yontemleri dersinde okul disi tarih egitimine ve okul disi tarih 6grenme
mekanlarina dair egitim verilmis ve ardindan Anne Frank- Giiniimiiz igin Bir Tarih gezici Sergisi’ni ziyaret ederek
bu sergiyi derslerinde nasil kullanabileceklerinin ortaya cikarilmasi ve bdylelikle Tarih Ogretmeni Ozel Alan
Yeterliklerinde yer alan performans gdstergelerini kazanma durumlari arastirilmistir. Anne Frank- Giiniimiiz igin
Bir Tarih Sergisi bir taraftan donemin yasanmisliklarini Anne Frank’in yasam 6ykisU tizerinden, hem Anne Frank’a
ait hem de doneme dair etkileyici fotograflar esliginde gozler 6niline sererek tarihsel bilgi aktarimini
gerceklestirirken diger taraftan da gecmise dair tarihsel farkindalik yaratarak hafiza kiltiirine katkilarda

bulunmaktadir. Bdylece Anne Frank’in ikinci Diinya Savasi'nin neredeyse tiim diinyada hafiza kiiltiiriinin odak

1065



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

kisisine donlUsmesi, bu sergi Uzerinden gegmisin anlasilmasina ve gecmise dair agiklamalar getirilmesine,
yasananlarin derinlemesine disinulmesine katkilar saglayacagindan bahsedilebilir. Ayni zamanda aday
ogretmenlik slirecinde okul disi egitimin 6neminin farkina varmalarinin, deneyim kazanmalarinin ve 6gretmen

olduklarinda derslerinde siklikla uygulamalarinin 6nlini de agacagindan bahsedilebilir.

Bu arastirmada tarih 6gretmeni adaylarinin Tarih Ogretmeni Ozel Alan Yeterlikleri'ne uygun bir egitim alarak
programdan mezun olduklarinda s6zi edilen yeterliklere uygun performans gostergelerini yerine getirebilmeleri
icin hazirlanmalari temel alinmistir. Bu baglamda arastirmanin amaci, tarih 6gretmeni adaylarina Tarih Ogretmeni
Ozel Alan Yeterlikleri'ndeki okul disi 6grenme alanlarina egitici geziler dizenlemeyle ilgili performans
gostergesinin kazandirilma durumunun incelenmesidir. Tirkiye’de uygulanmakta olan tarih dersi 6gretim
programinin uygulanmasinda 6gretmenlerden “sanal mize ziyaretleri, ¢cevre ve okul imkanlari uygun ise tarihi
mekan ve miize ziyaretleri” diizenlemeleri istenmekte; tarih dersi 6gretim programinin vurguladigi hususlardan
en onemlilerini ise “tarihsel dislinme becerileri ve degerler” olusturmaktadir (MEB, 2018). Okul disi 6grenme
alanlarina egitici geziler diizenleme yaklagimini kullanarak Tarih dersi 6gretim programinin hedef kitlesi olan
ogrencilerde tarihsel diisinme becerileri ve degerler kazandirma mimkindur. Ata (2009) tarih egitiminde yerel
tarih, mize ve o6ren vyerlerinin kullaniimasi ile ilgili temel yaklasimlarin tarih 6gretmenlerine hizmet oncesi
egitimde kazandirilmasina vurgu yapmaktadir. Bu durum da okul digi 6grenme alanlarinin tarih 6gretmenleri
tarafindan 6gretim ortamlarinda kullanimi ile ilgili egitimler almasini hizmet 6ncesi slirecten baslamasinin altini
cizmektedir. Alan yazinda tarih 6gretmeni adaylarinin 6zel alan yeterliklerinden alan egitimi bilgisi yeterlik
algilarinin  belirlenmesi (Bozkurt, 2015), tarih 6gretmen adaylarinin genel 6gretmen vyeterlikleri ve tarih
O0gretmeni 6zel alan yeterlikleri kapsaminda yer alan alt yeterlikler konusunda kendilerini yeterli gorme durumlari
(Avci-Akgali, 2016) ve tarih 6gretmenlerinin ve 6gretmen adaylarinin alan bilgileri konusundaki yeterlik algilarini
olgmede kullanilabilecek 6lgme araci gelistirmeye (Yildirnm ve Yazici, 2017) yonelik ¢alismalar mevcut iken; tarih
dgretmeni adaylarinin Tarih Ogretmeni Ozel Alan Yeterlikleri’nden performans gostergelerinin kazanim
durumunu ortaya koymaya ve 6zel alan yeterliklerinin gelisimi amaciyla okul disi tarih 6gretiminin kullaniminin
degerlendirilmesine dair bir calismaya ihtiyacin oldugu gézlenmektedir. Biitlin bunlardan hareketle arastirmanin
problem climlesini, “Tarih 6gretmeni adaylari okul disi tarih egitimi baglaminda bir egitici gezi olarak Anne Frank-
Gunumiiz igin Bir Tarih Sergisi’ni tarih derslerinde nasil kullanabilirler?” sorusu olusturmaktadir. Arastirmanin alt

problemleri ise su sekildedir:

Tarih 6gretmeni adaylarinin 6zel alan yeterlik algilarinin gelisimi amaciyla bir egitici gezi olarak planlanan Anne

Frank- Giinlimiz igin Bir Tarih Sergisi gezisi sonrasinda;

1-  Tarih 6gretmeni adaylari, Anne Frank- Giiniimiiz icin Bir Tarih Sergisi’nin tarih derslerinde kullanimini
ortadgretim  Ogrencilerine  kazandirilabilecek  tarihsel  diisinme  becerileri  agisindan  nasil
degerlendirmektedir?

2-  Tarih dgretmeni adaylari, Anne Frank- Giiniimiiz icin Bir Tarih Sergisi’nin tarih derslerinde kullanimini

ortadgretim 6grencilerine kazandirilabilecek degerler agisindan nasil degerlendirmektedir?
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3-  Tarih 6gretmeni adaylari, okul disi tarih egitimine yénelik Anne Frank- Giinlimiiz icin Bir Tarih Sergisi ile

tarih derslerini nasil iliskilendirmektedir?

YONTEM

Bu arastirmada nitel arastirma desenlerinden eylem arastirmasi kullanilmistir. Eylem arastirmasi siireci genellikle
karsilagilan bir sorunla baglar ve soruna odaklanarak uygulamanin gelistiriimesini saglar. Eylem aragtirmasi
egitimin niteligini arttirmada ve 6gretmen adaylarinin gelisimini saglayarak yeterliklerini arttirmada 6nemlidir.
Ayrica eylem arastirmasi, degisimin gerceklesmesinde glgli bir aractir (Cohen, Manion ve Morrison, 2007; Elliot,
2001; Freebody, 2004; Somekh, 2006). Eylem arastirmasi, yaparak 6grenme siirecidir. Eylem arastirmasi
katihmcilari birer arastirmaciya donustiirmeye odaklanir; ¢linkii insanlar en iyi kendileri yaptiklarinda 6grenirler
ve 6grendiklerini daha istekli bir sekilde uygularlar (O’Brien, 2001, s.3). Creswell’in (2017, s.755) belirttigi gibi

eylem arastirmasi bireyleri giiglendirir ve hem kisisel hem de mesleki gelisimlerine katkida bulunur.

Tarih Ogretmeni Ozel Alan Yeterlikleri’nden alan egitimi bilgisi yeterlik alaninin tarih dersini cevreyle
iliskilendirebilme yeterliginin egitici geziler diizenleme performans gostergesi, bir bakima geleneksel olani
degistirmeye ve 6gretim yontemlerini iyilestirmeye yoneliktir. Bu arastirmanin odak noktasini tarih 6gretmeni
adaylarinin okul disi egitim alanindaki yeterligini yiikseltmek ve 6grencilerine okul disi tarih egitimi kapsaminda
tarih konulu sergiden vyararlanarak nasil bir egitim verebileceklerine dair ¢6zim o6nerileri sunmak
olusturmaktadir. Bu ¢6ziim 6nerileri, sahada yapilan egitsel faaliyetler sonucunda elde edilen verilerin sistemli
bir bicimde analiziyle ortaya ¢ikacaktir. Kisaca, var olan bir durum tespit edilmis ve bunu degistirmek amaciyla
adim atilmistir. Oztiirk’tin (2012) belirttigi gibi eylem arastirmasi egitimin kalitesinin iyilestirilmesi ve mesleki
gelisimi icin 6nemlidir. Buradan hareketle eylem arastirmasi egitim fakulltelerinde hizmet 6ncesi 6gretmen
egitiminin gelistiriimesinde etkin bir bicimde kullanilabilir. Boylece tarih 6gretmeni adaylarinin mesleki
gelisimlerine katkida bulunulacagindan bahsetmek de mumkindir. Whyte'in (1989) da ifade ettigi gibi eylem
arastirmasi problemlerin ¢6ziminde bireyleri dahil eder ve degisim slrecinin bir pargasi haline getirir (Akt.,

Patton, 2014, s.221). Bu nedenlerden dolayi bu uygulamali arastirma eylem arastirmasina goére desenlenmistir.

Calisma grubu

Arastirmanin calisma grubunu, bir devlet Universitesinin egitim fakiltesinde Pedagojik Formasyon Sertifika
Programi kapsaminda 6zel 6gretim yontemleri dersini alan amagh 6rneklem yontemi ile belirlenmis tarih
O0gretmeni adaylari olusturmaktadir. Arastirmaya 40 kadin, 32 erkek olmak lizere toplam 72 tarih 6gretmeni adayi
katilmistir. Katilimcilar, gondlli katihm formunu imzalamislardir. Katiimcilarin kimlikleri gizlenmis, isimleri
kullanilmadan TOA (tarih 6gretmeni adayi) seklinde kodlama yapilmis ve her bir katilimci “TOA1- TOA72” olmak

Gzere numaralandiriimistir.
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Eylem Arastirmasi islem Siireci: Okul Disi Tarih Egitimine Yonelik Egitim

Arastirmaya gecilmeden &nce ihtiyag analizi yapilmis ve egitimin icerigine iliskin hedefler belirlenmistir. ihtiyag
analizi, 6gretim tasariminin baslangicini olusturmaktadir. Tarih 6gretmeni adaylarinin tarihsel disinme
becerilerine ve okul disi tarih egitimine yonelik bilgilerinin saptanmasi icin sinif i¢i tartisma yapilmistir. Bu
tartismaya ¢ogulcu katilim saglanmis ve 6gretmen adaylarinin biyik bir gogunlugunun eksikleri oldugu
saptanmistir. Tarihsel disinme becerilerinde benzer bir eksiklige Demircioglu'nun (2009) calismasinin
sonuglarinda da rastlanmistir. Okul disi tarih egitimi kapsaminda benzer bir eksiklige ise mize egitimi dersi
almayan katilimcilara iliskin sonuglarinda Yesilbursa ve Uslu’nun (2014) ¢alismasinin sonuglarinda rastlanmistir.
Katilimcilarin bu konuda egitim ihtiyaglari oldugu belirlenmistir. Sonrasinda ise gergeklestirilecek olan egitim
oncelikleri belirlenmesinde ihtiyaclarin dogasi, hedef kitlenin beklentileri ve olanaklar dikkate alinarak tarih
o6gretmeni adaylarinin egitim ihtiyacini karsilamaya yonelik etkili ve verimli bir egitim plani hazirlanmistir (Simsek,

2017).

Ozel 6gretim ydntemleri dersi kapsaminda, tarih 6gretmeni adaylarina tarih derslerinde okul disi egitime y&nelik
haftada 4’er saat olmak {izere (i¢ hafta boyunca egitim verilmistir. U¢ haftalik bu egitimin icerigi asagidaki

sekildedir:

1. Hafta: Mekan temelli 6grenme ve ilkelerinden bahsedilmis, okul disi tarih egitiminin amaci ve kapsami
tartisiimis, tarih egitiminde kullanilabilecek okul disi egitim ortamlari tanitilmis, okul disi tarih egitiminde tarihsel
cevrenin kullaniimasina iliskin 6rnekler paylasilmistir. Ayrica 6grencilere katkilari, kazandirilacak tarihsel

diisinme becerileri ve degerler tartisiimigtir.

2. Hafta: Okul disi 6grenmede tarih dersi kapsaminda yapilabilecek etkinliklere deginilmis, okul disi tarih
egitiminde tarihsel mekéanlar, mizeler, sergilere iliskin bilgiler verilmis ve etkinlik 6rnekleri incelenerek
tartisitimigtir. Ayrica okul disi 6grenme baglaminda tarih dersine yonelik yapilacak etkinliklere dair fikir

ahsverisinde bulunulmustur.

3. Hafta: Anne Frank- Giinimiiz igin Bir Tarih Sergisi’ne iliskin gerekli bilgiler verilmis, sergi mekanina iliskin
tanitim yapilmistir. Ayrica sergi mekaninda yapmalari gerekenlere dair bilgiler verilmis ve hazirlanan yonerge
paylasilmistir. Katihmcilarin cep telefonlarina tarih dersi 6gretim programini indirmeleri ve sergi esnasinda uygun
kazanimlari belirlemek {izere &gretim programini incelemeleri &zellikle belirtilmistir. Ogrencilerin uygulama

sirecine dair sorulari cevaplanmistir.
Veri Toplama Siireci

Arastirma, 2018 yilinda gergeklestirilmistir. Anne Frank- Giiniimiiz igin Bir Tarih Sergisi, Sivil ve Ekolojik Haklar
Dernegi (SEHAK) ve Amsterdam’da bulunan Anne Frank Evi is birligi ile dlizenlenmekte olan bir gezici sergidir. 25
Nisan- 7 Mayis 2018 tarihleri arasinda ise Kadikdy Baris Mango Kiiltir Merkezi’'nde sergilenmistir. Sergiye

arastirmaci esliginde ve toplu halde gidilmesi sergi mekaninin fiziki durumu nedeniyle mimkiin olmamistir. Okul
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disi egitime yonelik sinif icinde verilen Ug¢ haftalik egitim tamamlandiktan hemen sonra katilimcilar 2018 yilinin
Nisan ayinda Anne Frank- Giiniimiiz igin Bir Tarih Sergisi’ni ziyaret etmislerdir. Katilimcilar, 25 Nisan- 30 Nisan
tarihleri arasinda kendi zamansal durumlarina uygun bir glinde, istedikleri zaman diliminde sergiyi bireysel olarak
ziyaret etmis, arastirmaci tarafindan derste verilen yonergeler esli§inde serginin kullanimi baglaminda

incelemelerde bulunmus ve de kendi tarih dersi etkinlik tasarimlarini olusturmuslardir.

Anne Frank Giiniimiiz igin Bir Tarih Sergisi, 1930 ile 1945 yillari arasindaki ddnemi kapsamakta ve Anne Frank’in
yasami (zerinden, arka planda Nazi rejiminin yikselisi ve Nazilerin basta Yahudiler olmak tizere milyonlarca
insana yonelik gerceklestirdigi zulim ve bu dénemden c¢ikarilmasi gereken derslere odaklanmaktadir. Ayni
zamanda Anne Frank’in hatira defterinden alintilar ve Frank ailesinin fotograflari, ziyaretgilere bu trajik 6ykuyu
anlamalarinda eslik etmektedir (Sivil ve Ekolojik Haklar Dernegi [SEHAK], 2018). Bu baglamda sergi, hem insan

haklari egitimi hem de tarih egitimi icin olduk¢a 6nemli bir boyuta sahiptir.

Arastirmanin verileri yari yapilandirilmis gérisme formlari ile toplanmistir. Sorular arastirmaci tarafindan
hazirlandiktan sonra kapsam gegerliligi igin iki uzman gorisi alinmis ve goriisme formlarina son sekli verilmistir.
Sergi ziyareti sonrasinda katilimcilar, agik uglu sorulardan olusan yari yapilandirilmis goriisme formlarini

doldurmuslardir. Arastirmanin verileri, bu gériisme formlari araciligiyla elde edilmistir.
Verilerin Analizi

Nitel arastirmada verilerin analiz siireci, sistematik bir anlam arayisidir ve veriye sorular sormaktir. Béylece veriler
anlamlandinlir, kodlanir ve kategorize edilir. Kod, bir metin parcasi icin bir etikettir ve daha spesifiktir, kategori
ise daha genel ve kapsayicidir (Cohen, Manion ve Morrison, 2007; Darlington ve Scott, 2002; Hatch, 2002).
Katilimcilarin sergi ziyareti sonrasinda doldurmus olduklari agik uglu sorulardan olusan yari yapilandiriimis
gorisme formlarindan elde edilen veriler, ‘MAXQDA 11’ nitel veri analizi yazihmi ile igerik analizi yapilarak
¢dziimlenmistir. icerik analizi ile arastirmanin temel sorulariyla ilgili veriler, kategoriler halinde diizenlenir
(Bowen, 2009). Bu baglamda oncelikle kodlama yapilmistir. Sonrasinda ise benzer kodlardan kategorilere,
kategorilerden de temalara ulasilmistir. Arastirma bulgulari tarih 6gretmeni adaylarinin gérislerinden dogrudan

alintilar yapilarak sunulmustur.

Bu arastirmanin verileri 2018 yilinda toplanmis oldugu icin geriye donik etik kurul izni gerekmemektedir.
BULGULAR

Anne Frank- Giiniimiiz i¢in Bir Tarih Sergisi ve Tarihsel Diisiinme Becerileri

Tarihsel distiinme becerileri, tarihsel kaynaklardan hareketle tarihin insa edilmesinde kullanilan bilissel
yeterliklerdir (Thorp ve Persson, 2020). Tarih &gretmeni adaylarinin Anne Frank- Giiniimiz icin Bir Tarih
Sergisi’nin tarih derslerinde kullanilmasiyla ortaégretim 6grencilerine kazandirilabilecegini distindikleri tarihsel

diisiinme becerileri Tablo 1’de sunulmustur.
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Tablo 1. Tarih Ogretmeni Adaylarina Gére Serginin Ogrencilere Kazandiracagi Tarihsel Diisiinme Becerileri

Tarihsel Diisinme Tarih Ogretmeni Adaylan (TOA) Sayi (f)

Becerileri

Tarihsel empati TOA3, 4,5, 8, 12, 13, 14, 15, 19, 21, 25, 26, 27, 28, 30, 31, 33, 35, 39
36, 38,41, 42, 43, 49, 50, 51, 53, 54, 55, 56, 58, 59, 60, 62, 63, 65,
69, 71,72

Tarihsel analiz ve TOA1, 3,4, 7,9, 10, 11, 12, 15, 16, 23, 24, 27, 29, 32, 33, 34, 35, 38

yorum 36,37, 38,40, 41, 42, 47, 48, 49, 52, 53, 55, 56, 59, 61, 67, 68, 69,
70,71

Tarihsel kavrama TOA2, 3, 5,9, 10, 13, 15, 18, 21, 22, 27, 32, 39, 40, 49, 52, 56, 59, 22
64, 66, 67, 70

Kronolojik disinme TOA1, 4, 12, 13, 14, 15, 18, 21, 25, 29, 31, 35, 38, 39, 44, 50, 54, 22
56,59, 63,70, 71

Elestirel dislinme TOAS, 7, 27, 31, 36 5

Tablo 1'de gorildigi tzere tarih 6gretmeni adaylarinin bliyiik bir ¢ogunlugu, tarihsel disiinme becerilerinden
tarihsel empati, tarihsel analiz ve yorum, tarihsel kavrama ve kronolojik distinmenin kazandirilmasinda bu
tarihsel serginin dnemli bir roli oldugunu belirtmislerdir. Bunun yani sira sergide kullanilan birincil ve ikincil
kanitlarin agirlikh olmasindan dolayi tarihsel diisiinme becerileri disinda elestirel disiinme becerisi de katilimcilar

tarafindan kazandirilmasi beklenen beceri olarak dile getirilmistir.

Anne Frank- Giiniim{iz igin Bir Tarih Sergisi araciligiyla kazandirilacak tarihsel diisiinme becerilerinde katiimcilarin
cogu tarihsel empati becerisine vurgu yapmistir. Katihmcilardan TOA14 “14 yasindaki bir kizin nefes almak igin
dahi pencereyi agamamasi, sessizlik icinde yasanmasi gerektigini bize hissettirmesi empati duygumuzu gelistirir.”
demistir. TAO33 ise sergiyi gezerken Anne Frank ile kurmus oldugu empatiden hareketle “Sergi sirasinda kendimi
Anne Frank’in yerine koyarak ben olsam ne yapardim ne diisiiniirdiim gibi sorular sordum. Bu da tarihsel empati
yapma becerisi kazandirmis oldu.” seklinde ifade etmistir. Benzer sekilde TOA54 de “Yasanmishk duygusu
dokunur, i¢sellestirirsin siireci, icindeymis gibi yasarsin o ani. Her kare bir anlam tasir, hayattan iz tasir. Cocuk
yerine koyar kendini, acaba ben olsaydimi hisseder iliklerine kadar. Tarihsel empati, tarihsel diisiinme becerisini
kazanmis olur fark etmeden.” demistir. Serginin Anne Frank’in hatira defteri cercevesinde tasarlanmis olmasi,
kisisel 6ykiyli odak noktasina yerlestirmekte ve bdylece gegcmisin yasanmisligina Anne’nin géziinden bakmayi
mimkiin kilmaktadir. Bu durumun, kendi yasantilarindan farkli olsa da geg¢misin tarihsel baglamini hesaba

katarak tarihsel empatiyi harekete gecireceginden bahsetmek mamkinddr.

Katimcilar, Anne Frank- Giiniimiz icin Bir Tarih Sergisi araciligiyla tarihsel analiz ve yorum becerisi de
kazandirilabilecegini ifade etmistir. Sergide ikinci Diinya Savasi’na dair birinci elden gdrsel ve yazili kanitlarin
bulunmasi katilimcilar igin tarihsel analiz ve yorum becerisi ile dogrusal bir iliski kurulmasi anlami tagimaktadir.
Katimci TOA16 bu durumu soyle ifade etmektedir: “Bu sergi ¢ercevesinde tarihsel analiz ve yorum becerisi
kazandirilabilir. Ciinkii sergide yer alan Anne Frank’in giinliigii birinci el kaynak olarak ikinci Diinya Savasi’nda bir
Yahudi ailesinin yasamina tanikhk etmektedir.” TOA55 de kanitlar arasindaki nedensellige vurgu yaparak
“Ogrenciler elde ettikleri bilgilerin nedenleri, sonuclari, etkileri (izerinde diisiiniir ve bunlari zihinlerinde

sentezleyerek olaya iliskin yorumlar gelistirir.” diyerek tarihsel analiz ve yorum becerisine referans vermektedir.
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Katilimcilarin bu gorigleri, tarihsel analiz ve yorum becerisinin gostergelerinden olan neden sonug iliskilerinin

bircok boyutunu gz 6niine alarak bu iliskiyi analiz eder (MEB, 2011, s.12) yargisi ile 6rtismektedir.

Katiimcilar igin tarihsel kavrama becerisi de Anne Frank- Giiniimiiz iin Bir Tarih Sergisi ile kazandirilabilecek diger
becerilerdendir. Katilimcilardan TOA2 bu iliskiyi séyle agiklamaktadir: “Gecmiste yasanmis olaylar ve gecmisi
inceleyen bilim olan tarih ¢ergcevesinde bu sergi 6grencilere, somut ve maddi deliller vasitasiyla gegmiste yasanan
olaylari anlama ve onlarla zihinsel bir baglanti kurma imkéni ve sansi saglayabilir. Béylece ddrenci ge¢cmisi ve
gecmisteki olaylari anlamak igin soyut diisiinme yiikiinden bir él¢iide kurtulabilir.” Tarihsel kavrama becerisinin
en 6nemli géstergesi, 6grencilerin gegmisteki olaylari donemin sartlari ve kavramlariyla bu gegmisi yasayanlarin
bakis agilarindan inceleyebilmeleri ve béylece tarihsel yaklasim edinmeleridir (MEB, 2011, s.9). TOA2'nin
ifadesinde tarihsel kavramanin farkli tarihsel yaklasimlarin degerlendirilmesi, gegmise ait buluntularin, belgelerin,

gilinltklerin vb. incelenmesi (MEB, 2011, s.10) gostergesine referans verildigi gériilmektedir.

Katihmci gorislerinde Anne Frank- Giniimiiz icin Bir Tarih Sergisi yoluyla kazandirilabilecek bir diger beceri
kronolojik diisiinme becerisidir. Sergide Anna Frank’in hatira defterinin kronolojik dizgesinden hareketle TOA44
“Anne Frank 1942’den yakalanana kadar her giin yasadidi olaylari giinliigiine kaydetmistir. Bu dogrultuda sergiyi
gezen bir dgrenci, glin giin holokostun insanlara ne gibi sosyal, ekonomik, siyasi zararlar verdigini, insanlarin
hayatindaki degisiklikleri kronolojik olarak kavrayacaktir. Béylece égrenci sergi sayesinde kronolojik diisiinme
becerisini kazanmis olacaktir.” diyerek kronolojik diisiinme becerisinin kazandirilacagini ifade etmistir. Bu
ifadenin referans noktasini, kronolojik disiinme becerisi gdstergelerinden bir tarihsel metindeki zaman akisini
(basi, ortasi ve sonu) belirler (MEB, 2011, s.8) olusturmaktadir. Kronolojik diisiinme becerisi olaylarin meydana
geldigi zaman ve siraya iliskindir. Sergide de olay ve olgularin kronolojik siralanmis olmasi bu beceriyi

cagristirmaktadir.

Diger taraftan katilimcilar tarihsel diisiinme becerilerinin yani sira Anne Frank- Giiniimiiz igin Bir Tarih Sergisi ile
elestirel diisiinme becerisinin kazandirilacagini ifade etmislerdir. TOA7’ye gére “Tarihi olaylara karsi farkli bakis
acilan gelistirerek elestirel diisiinmeleri saglanabilir.” Bu ifadede gorildugi tzere farkh bakis acilarinin varhgi,
mevcut kanitlari elestirmede rol oynar. Elestirel diisinme becerisi, dogrudan tarihsel diisiinme becerilerinden
olmasa da hem genel olarak egitim sisteminin hem de 6zelde tarih dersinin genel amaclari arasinda yer alan ve

ogrencilere kazandirilmasi hedeflenen genel becerilerden biridir (MEB, 2018, s.11).

Anne Frank- Giiniimiiz igin Bir Tarih Sergisi ve Degerler

Tarih dersleri araciligiyla 6grencilerin gegmisi 6grenmesinin yaninda kultirel, ulusal, geleneksel ve demokratik
degerleri benimsemeleri saglanir (Albrecht, 2001; Ulusoy, 2017). Tarih 6gretmeni adaylarinin Anne Frank-
Gunumiiz icin  Bir Tarih Sergisi'nin tarih derslerinde kullanilmasiyla ortadgretim 6grencilerine

kazandirilabilecegini diistindiikleri ve 6gretim tasarimlarinda yer verdikleri degerler Tablo 2’de sunulmustur.
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Tablo 2. Tarih Ogretmeni Adaylarina Gére Serginin Ogrencilere Kazandiracagi Degerler

Degerler Tarih Ogretmeni Adaylan (TOA) Sayi (f)
Farkliliklara saygi TOA1, 9, 14, 18, 21, 22, 25, 27, 28, 29, 31, 36, 39, 41, 52, 53, 28
54, 55,57, 58, 60, 61, 63, 65, 67,69, 70, 71
insan haklari ve TOAS, 12, 14, 16, 21, 23, 30, 31, 33, 34, 35, 36, 37, 38, 40, 27
demokrasiye saygi 49, 52, 56, 58, 61, 63, 64, 66, 68, 69, 70, 71
Hosgori TOA7, 9, 13, 15, 18, 21, 44, 48, 65, 69, 70 11
Empati TOA3, 4, 19, 44, 46, 51, 63, 64 8
Adalet TOA27, 29, 31, 35, 42, 50, 63, 71 8
Esitlik TOA18, 50, 53, 57, 61, 69, 71 7
Barig TOAS, 43, 50, 52, 53, 68, 70 7
ngUHUk TOA30, 37, 50, 61, 64, 68, 69 7
Yardimseverlik TOA49, 50 2

Tablo 2’den anlagilacag gibi tarih 6gretmeni adaylarinin blyiik bir cogunlugu, farkhliklara saygi, insan haklari ve
demokrasiye saygi ve hosgori degerlerinin kazandirilmasinda serginin 6nemli bir roli olduguna deginmislerdir.
Bunlarin yani sira farkhliklara saygi degerinin alt baglami olarak empati, adalet, esitlik, baris, 6zgurlik,

yardimseverlik de kazandirilabilecek diger degerler olarak goriilmektedir.

Serginin tarih derslerinde kullanilmasiyla farklihklara saygi degerinin kazandirilacagina deginen TOA18, bu
distncesini “Sergi, farkli kiiltiirlerle bir arada yasamak ve kolektif kimlik olusturmak icin tesvik edici olabilir. Farkli
unsurlari dil, din ve irk¢i bakarak dislamamalari kazandirabilir.” seklinde ifade etmistir. Bu diisiinceye TOA22'nin
“Sergi cergevesinde diinyada insanlar arasinda farkh din, inang, kiiltiirler oldugu, bunlarin hepsine saygi
duyulmasi gerektigi aktarilabilir.” ve TOA55’in “Farkliida saygi ya da ¢okkiiltiirliiliik. Bircok milletin bir arada
yasamasi, yasayabilmesi ya da yasamasi gerektigi Ggretilebilir.” ifadelerinde de rastlanmaktadir. Empatinin
serginin katacagl en énemli deger oldugunu disiinen TOA4 bu diisiincesini “Sergi dahilinde aktarilabilecek en
6nemli degerin empati kurabilmek oldugunu séylemek yanlis olmaz. Nazilerin uygulamalarina maruz kalan Anne
Frank’in yazdigi gliinliikten pargalara yer verilmesi empati kurabilmeyi saglayan énemli bir unsur. Empati
kurabilmenin yani sira bir insanin siniflandirihp  kimligi izerinden bir genellemenin kurbani haline
déndiistiiriilmesini gérmek insanin duyarlilik hissetmesini saglayabilir.” seklinde ifade etmistir. Bu goriiste Anne
Frank’in gunligunin farkhhklara saygl degerinin bir alt baglami olarak empatinin kazandirilmasindaki izlerini
gormek miamkiandar. Toplumsal refahin insa edilebilmesi ve insan iliskilerinin sirdurulebilirliginin
saglanabilmesinde bireylere farkhliklara saygi degerini kazandirmak icin sosyal bilimlerin sikhkla kullanildigi
gorilmektedir (Bénsch, 2003; Lange, 2006; Sander, 2007). Anne Frank- Giiniimiiz igin Bir Tarih Sergisi’nin tarih

derslerine bu degerin kazaniminda farkh baglamlar sundugu soylenebilir.

Anne Frank- Giinlimiz igin Bir Tarih Sergisi ile insan haklari ve demokrasiye saygli degerinin aktarilabilecegini
belirten TOA31 “Sergi, sadece bir sergi dedildir. insan haklarinin bir kanitidir.” ile TOA56 “insan haklarinin 6nemi
bu sergi sayesinde aktarilabilir.” demislerdir. TOA64’tn “Bu sergi érencilere ve bize bircok insani deder katacak
niteliktedir. Ozgiir yasamin, insan haklarinin 6nemini anlayabilmek icin 6nemli bir ara¢ bu sergi. Savasin ve zulmiin

kétdligini ve insani deger ve yargilara uygun olmadidini anlatmak icin giizel bir sergi.” ifadesinde de demokratik
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bir toplumda insan haklarinin &neminin anlasilmasinda ve demokrasi kiltirtuntn sirdiralebilir kilinmasinda okul

disi tarih 6gretimi baglaminda serginin kullanilabilecegini gostermektedir.

Anne Frank- Giiniimiiz icin Bir Tarih Sergisi ders tasariminda hosgériiyli &én plana cikaran TOA15 “Irkcilik hem
topluma hem kisiye zarar verir... Onyargi da tehlikeli bir kavramdir. Irk¢ilik ve 6nyargi gibi kavramlar yerine
hosgérii gibi bir degerin hem bireyi hem de toplumu rahatlatacadr.” ile TOA70 “Sergide sevgi, hosgérii degerlerini
de gérmek miimkiindiir. Bu degerlerden yoksun bir milletin neler yapabilecegini bu sergide gérebiliriz.” seklinde
belirtmislerdir. Anne Frank- Guinimiz Ig¢in Bir Tarih Sergisi ders tasarminda adalet degerinin
kazandirilabilecegine deginen TOA35 “En énemlisi bana gére vicdan ve adalet. Yasananlari gérdiik ve okuduk,
yapilan zuliim, insanlarin magduriyeti.” demistir. Benzer sekilde TOA50 “Yahudiler adaletle hic karsilasmadan bir
diktator eliyle adim adim ézgdirliiklerini kaybettiler. En bariz sekliyle bunu sergide gérmiiyor adeta yasiyorsunuz.”
ifadesiyle adaletsizlikle karsilasilan durumlarin sonuglarindan yapilacak ¢ikarimlarla adaletin ne kadar énemli
oldugunun anlasilacagini belirtmistir. Ders tasariminda esitlik degerini vurgulayan TOA53 “iIrk, dil, din, mezhep
ayrimi yapilmaksizin herkesin esit olduguna dair séylemleri yiiksek sesle dile getirecek kadar cesur olma gibi

degerler aktarilabilir.” diyerek gorisiini belirtmistir.

Katilimcilara gére baris degeri de Anne Frank- Giiniimiiz icin Bir Tarih Sergisi ile kazandirilabilecek degerlerdendir.
Baris degerine vurgu yapan TOA50 “Bu sergi birbirinden 6nemli dederlerin aktariimasi icin muazzam bir firsat diye
diistiniiyorum. Basta baris. Barisin ne kadar 6nemli oldugunun, onun yoklugunda neler olabileceginin de canli bir
kanitidir bu sergi.” demistir. TOA70 ise baris kavramini diinya barisi ile 6zdeslestirmis ve “Diinya barisi degeri
kazandirilabilir. Ciinkii savasin kéti yiiziinii bu sergide gérmek miimkiindiir.” seklinde dulsiincelerini ifade
etmistir. Anne Frank- Glniimiiz icin Bir Tarih Sergisi ile kazandirilacak bir diger deger 6zgiirliiktiir. TOA37
ozglrluk degerini kazandirmak igin serginin 6rnek olay olarak degerlendirilebilecegini su sozlerle ifade
etmektedir: “Yasama hakki kisitlanmis, elinden alinmis kisilerin hayat hikdyelerine sahit olarak é6zgiirliik degerini

daha iyi anlamis oluruz.”

Anne Frank- Giiniimiiz icin Bir Tarih Sergisi ders tasariminda az sayida belirtilen yardimseverlik degerine iliskin
TOAA9 “Savasin yikici etkilerinin oldudu, insanlarin birlik ve beraberlik icinde olmasi gerektigi, yardimlasmanin
sart oldugu, irkgilidin kétii bir sey oldudu ve insana hicbir sey kazandirmadigi gibi degerler.” demistir. TOA50 ise
“..En son olarak da yardimseverlik. iki sene boyunca evde saklanan Yahudilere sadik bir sekilde yardim eden o
kiymetli kisiler nasil unutulur ki?” ifadesiyle Anne Frank ve arka evde yasayanlara yardim eden diger insanlardan

hareketle bu degeri somutlastirmistir.
Anne Frank- Giiniimiiz icin Bir Tarih Sergisi ile Tarih Derslerinin iliskilendirilmesi

Tarih 6gretmeni adaylarinin sergiyi kendi tasarladiklari bir tarih dersiyle nasil iliskilendirecekleri, genel olarak iki
boyutta ortaya ¢ikmistir. Birinci boyut, 6ncesi-esnasi- sonrasi seklinde miize egitimi stirecine odaklanarak siireg

temelli tasarlanan derslerdir. Siirec temelli derslerde sergi bir miize etkinligi olarak distintilmustir. ikinci boyut
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ise serginin dgretim ydntem ve teknikleri kullanilarak tasarlandigi derslerdir. Ogretim yéntemi temelli derslerde

ise sergi bir 6gretim materyali haline getirilmistir.

Siire¢ Temelli iliskilendirme

Sergiyi Oncesi- esnasi- sonrasi olmak lzere miize egitimi sireglerini temel alarak tarih dersleriyle iliskilendiren

tarih 6gretmeni adaylarina iliskin veriler Tablo 3’te sunulmustur.

Tablo 3. Tarih Ogretmeni Adaylarinin Sergiyi Tarih dersleriyle Miize Egitimi Stireci Temelli iliskilendirmesi

Tarih dersiyle Tarih Ogretmeni Adaylari (TOA) Sayi (f)
iliskilendirme
Mize egitimi TOA1, 3, 13, 15, 16, 20, 21, 27, 29, 31, 32, 33, 41, 43, 46, 47,49, 26

50, 51, 52, 53, 54, 55, 60, 61, 70

Sergiyi siire¢ temelli bir yaklagimla tarih dersiyle iliskilendiren TOA1 bu ders tasarimini “Anne Frank’in tuttugu
glinliik iizerinden 6grenciye égretebilmek icin bu miizeye génderebilirim. Oncelikle onlara miize éncesi yénerge
hazirlarim. Burada, miizeye giderken kag¢ grup olusturulacagini, dikkat edilmesi gereken konulari incelemelerini,
gorselleri incelemelerini kisa notlar tutmalarini ve bunun sonunda grupga kisa bir metin olusturmalarini ve bunu
sinifta okumalarini isterim. Daha sonra miize sonrasi yénerge olusturarak miize siirecinin nasil gegtigini, basarili
olup olmadigini anlayabilirim.” seklinde aktarmistir. Benzer siirec temelli yaklasimi TOA50’nin “Oncelikle sergiden
ewvel Anne Frank kimdir, Il. Diinya Savasi’nin nedenleri ve Yahudi soykirimi ile ilgili égrencileri ¢ok zora
sokmayacak, biktirmayacak bir arastirma yapmalarini isterim...sergi sirasinda, tiim sergi dikkatlice gezildikten
sonra 15-20 dk. siire verip “Siz Anne Frank’in yerinde olsaydiniz, 8 kisiyle 2 sene kiigiik bir evde yasarken neler
hissederdiniz? Giinliik seklinde duygularinizi yazin derdim, sonra bunlari okur (zerinde konusurduk. Sergi
sonrasinda, drama ¢alismasinin bu sergiyi en iyi 6ziimsetecek yol oldugunu diisiiniiyorum. Sinif iki gruba ayrilir.
Birinci grup, Anne Frank’in evde hapis oldugu dénemi canlandirir. ikinci grup Anne Frank’in toplama kampinda
oldugu dénemi canlandirir. En son olarak rubrik degerlendirme yapilir, grenciler kendilerini degerlendirir.”
seklinde ifade ettigi tarih dersi tasariminda da gérmek mimkindir. Katiimcilarin sinif ici ve sinif disi tarih
Ogretimini birlikte kullandiklar siire¢ temelli iliskilendirme onlarin yonerge hazirlama, ders materyali iretme,
etkinlik tasarlama, farkli 6gretim yontemlerini kullanma, otantik 6lgme araglarini gelistirme ve uygulama

becerilerine referans vermektedir.

Ogretim Yéntemi Temelli iliskilendirme

Sergiyi 6gretim yontem ve tekniklerini temel alarak tarih dersleriyle iliskilendiren tarih 6gretmeni adaylarina

iliskin veriler Tablo 4’te sunulmustur.
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Tablo 4. Tarih Ogretmeni Adaylarinin Sergiyi Ogretim Yéntemleri Temelli iliskilendirmesi

Ogretim Yontemleri Tarih Ogretmeni Adaylan (TOA) Sayi (f)
Kanit TOA2, 6, 7,9, 10, 11, 14, 16, 17, 18, 21, 22, 23, 25, 29, 30, 31

31, 34, 36, 37, 38, 51, 53, 56, 61, 64, 65, 66, 67, 68, 70
Yazih Grlin olusturma TOA1, 4, 8, 13, 15, 16, 18, 19, 27, 31, 33, 38, 47, 48, 50, 52, 23

55, 57,59, 61, 63,69, 71
Tartisma TOA3, 28, 35, 41, 42, 43, 46, 51, 52, 53, 68 11
Drama TOA12, 24, 31, 46, 50, 61, 62, 69 8
Proje tabanh TOAS, 18, 40, 41, 42, 34, 56, 71 8
Film TOAS, 13, 31, 65, 69, 72 6

Tablo 4’te gorildGgu Gzere gibi tarih 6gretmeni adaylarinin biyik bir cogunlugu sergiyi tasarladiklari tarih
dersiyle kanit temelli bir yaklasim gercevesinde iliskilendirmislerdir. Bunun yaninda 6grencilerden yazili Griin
olusturmalariniisteyen, tartisma amagli kullanan, drama yaptiran, proje tabanli bir yaklasim benimseyen ve filmle

iliskilendiren ders tasarimlari da yapilmistir.

Sergiyi tarih dersinde kanit temelli bir sekilde kullanan TOA9 “Ogrencilerimle birlikte sergiye giderim ve onlara
buradaki fotograflari, videolari ve gérgii taniklarinin ifadelerini iceren belgeleri géstersem bu onlar lizerinde daha
kalici bir iz birakir.” demistir. TOA11 ise kanitlar araciligiyla &grencilerin tarihsel imgelemine referans
vermektedir: “Sergi sayesinde égrenciler kendilerini olayin icindeymis, yasiyormusgasina hissedebilir ve kendisine
tarihi olaylardan rol bile bicebilir. Ogrenci sergide gérdiikleri neticesinde kendisine o olayla ilgili mantikli bir biling
kazandirabilir.” TOA31 ise kanitlarla 6grencilerinde merak duygusunu uyandirmak istemis ve bunu su sekilde dile
getirmistir: “Ogrencilerime sergi esnasinda savaslarla o dénemle ilgili bilgi yigini sunmaktansa belgesellerle o

déneme ait bir afisle onlar meraklandirmak isterdim. Ornedin Anne Frank’in giinliiGii de olabilir.”

Katilimcilarin bir kismi da sergiden hareketle 6grencilerden kisa makale, kompozisyon, deneme, 6yki, arastirma
yazisi, tanitim brosuri, film sahnesi, degerlendirme raporu, glinlik gibi yazili Urlnler istenebilecegini
belirtmislerdir. Sergiden hareketle 6grencilere yaptirilabilecek etkinliklerden birisi olarak yazili iriin isteyen TOA4
“Sergiyi tarih dersinde en ideal olarak dgrencilerin sergiyi gezmesinden sonra konuya iliskin duygu ve
diistincelerinin yani sira soykirim olgusuna ne hissettiklerine dair aktarimlarinin yer aldigi bir makale yazmalari
istenebilir.” derken TOA69 ise etkinlik olarak dgrencilerden yazil Giriin istegini sdyle aktarmaktadir: “Ardindan
etkinlik sonunda her 6grenciden bahsi gegen tarihsel dénemde 13-14 yaslarindaki hallerini diistinerek, filmin igine
kendilerini bu sekilde dahil edecekleri bir ara sahne- hikdye yazmalari istenir. Oykiiniin yénergesi é§rencilerle

paylasilir.”

Tarih 6gretmeni adaylari sergiyle iliskili olarak hazirladiklari etkinlik 6nerilerinde tartisma yontemini sergi
dncesinde, sergi esnasinda ya da sonrasinda kullanmislardir. TOA3 “Anne Frank hakkinda (ailesi, yasadidi yer,
yasi) kisa bilgi verirdim. Kendisine ait olan giinliigii okutturur ve sinifta tartismasini yaptirirdim. Daha sonra
ogrencilerimi sergiye gétiirtirdiim.” ifadesiyle sinif icinde gerceklestirilen sergiyi tartisma sonrasinda kullanacagini
belirtmistir. Sorularin bulundugu bir calisma yapragi kullanacagini aktaran TOA35 ise “Ogrenciler sergi sirasinda

sorulari yanitlarken olusturduklarr gruplarda tartisacaklar ve bu sekilde tarihsel diisiinme becerileri gelisecektir.”
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demis ve tartismay sergi esnasinda yaptiracagini vurgulamistir. TOA42 ise “Sergi gezildikten sonra sinifta yapici

bir tartisma ortami olustururdum.” ifadesiyle tartisma yontemini sergiden sonra kullanacagini belirtmistir.

TOA69 ise ders tasarimini drama ile iliskilendirmistir: “Sergi sonunda tiim siireci dikkate alarak Anne Frank’in Arka
Ev’deki bir giiniinii konu alan kisa bir drama planlamalari istenir. ilgili yénerge égrencilerle paylasilir.” Proje
tabanl bir 8grenme ydntemi benimseyen TOAS dersini “Bu bir 6dev olarak verilebilir. Ogrencilere éncelikle
okumalari ve sonrasinda buna yénelik bir sunum veya grup olarak bir sergi hazirlamalari saglanabilir.” seklinde

tasarlamstir.

Filmlerle tarih &gretimi yaklagsimini benimseyen TOA8 “Once égrencileri bilgilendirmek adina sinifta onlara Anne
Frank’in hatira defteri filmini veya nazilerin uyguladiklari soykirimi anlatan bir belgesel izlettirirdim. Ardindan
gelecek derste onlari Anne Frank- Giiniimiiz Icin Bir Tarih Sergisi’ne gétiiriirdiim. Zaten filmi izleyerek olaylara
vakif olmus olan dgrencilerim sergiye gidince birden filmle sergiyi kafalarinda birlestirerek adeta yasamis kadar
olacaklardir.” demistir. TOA8'in filmlerle tarih 6gretimini sergi dncesi olarak planladigi gériilmektedir. Film ile
ogrencilere dnemli bilgiler sunulur ve sonrasinda sergide birinci elden kaynaklarla karsilagilir. Boylece 6grenciler

her iki kaynaktan edindikleri bilgileri karsilagtirma imkani saglanmis olur.

TARTISMA ve SONUC

Bu arastirma, tarih dgretmeni adaylarinin Tarih Ogretmeni Ozel Alan Yeterlikleri’'ndeki okul disi égrenme
alanlarina egitici geziler diizenlemeyle ilgili performans gostergesinin kazanim durumunu belirlemek amaciyla
gerceklestirilmistir. Bu amaca yonelik olarak belirlenen alt problemler ¢ergevesinde hazirlanan eylem arastirmasi
dogrultusunda tarih 6gretmeni adaylarinin okul disi 6grenme alanlarina egitici geziler dizenleme yaklagimiyla
ortadgretim 6grencilerinde tarihsel disinme becerileri ile degerler kazandirma ve bu egitici gezilerin tarih

dersleri ile iliskilendirebilme durumlari tespit edilmistir.

Anne Frank- Giinimiiz icin Bir Tarih gezici Sergisi ile tarih &gretmeni adaylarinin Tarih Ogretmeni Ozel Alan
Yeterliklerinde yer alan performans gostergelerini kazanmalarini amaglayan eylem arastirmasinin sonuglarina
gore katilimcilar, sergi araciligiyla 6grencilere tarihsel diisiinme becerilerinden tarihsel empati, tarihsel analiz ve
yorum, tarihsel kavrama ve kronolojik diisiinme becerilerinin kazandirilacagini diisinmektedir. Tarih 6gretmeni
adaylarinin sergi ziyareti 6ncesinde almis olduklari egitimde 6grendiklerinden hareketle okul digi 6gretim pratigi
olarak Anne Frank- Giinimiiz igin Bir Tarih Sergisi ile 6grencilere kazandirilacak tarihsel diisinme becerilerinin
kazandirilma siirecine dair anlayis gelistirmis olduklari anlasilmaktadir. Béylece Anne Frank- Giiniimiiz icin Bir
Tarih Sergisi ders tasarimlarinda tarihsel diisiinme becerileri baglaminda yer alan bulgular, Tarih Ogretmeni Ozel
Alan Yeterlikleri alan bilgisi yeterlik alaninin tarih metodolojisini kullanabilme vyeterligi performans
gostergelerinden olan “Tarihsel diisiinme becerilerini (kronolojik diisiinme, tarihsel kavrama, analiz ve yorum,
sorun analizi ve karar verme, sorgulamaya dayali arastirma) uygular” (Safran, Ata, Tirkan, Gimusli ve Cansever,
2011) ile ortismektedir. Bunun yaninda alan egitimi bilgisi yeterlik alaninin 6gretim programlarini uygulayabilme

yeterligi performans gostergeleri arasinda yer alan “Ogretim programliarinin temel ve tarihsel diisinme
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becerilerini kazanimlarla iliskilendirerek uygular” ile birinci ve ikinci elden kaynaklarla ilgili uygulamalar yapabilme
yeterliginin performans gostergelerinden “Kaynaklara dayali olarak tarihsel disiinme becerilerinin
gelistirilmesine ortam hazirlar” (Safran, Ata, Tirkan, GUmisli ve Cansever, 2011) ile de uyum gosterdigi
gorulmektedir. Ayrica arastirmanin katilimcisi olan tarih 6gretmeni adaylarinin tarihsel diistinme becerilerine
iliskin bilgilere sahip oldugu ve bunlari okul disi 68renme alanlarina egitici geziler diizenlemeyle iliskili olarak
ogrencilere kazandirabilme konusunda bakis agisi gelistirdikleri de anlasiimaktadir. Demircioglu (2009) tarih
o6gretmenlerinin tarihsel disiinme becerilerine dair gergeklestirdigi arastirmada Universitede tarihsel diisinme
becerilerine dair ders almadiklarindan dolayi bu becerileri bilmediklerini ortaya gikartmistir. Bu aragtirmanin

baglami, Demircioglu’nun (2009) arastirma sonuglarindan farklilasmaktadir.

Arastirma sonuglarina gore tarih 6gretmeni adaylarinin biytk bir cogunlugu, farkliliklara saygi, insan haklari ve
demokrasiye saygi ve hosgori degerlerinin kazandirilmasinda serginin 6nemli bir rolii olduguna deginmislerdir.
Bunlarin yani sira farkhliklara saygi degerinin alt baglami olarak empati, adalet, esitlik, baris, 6zgirlik ve
yardimseverlik de kazandirilabilecek diger degerler olarak ortaya ¢ikmistir. Anne Frank- Giinimiiz igin Bir Tarih
Sergisi ders tasarimlarinin kazandirilacak degerler cergevesinde yer alan sonuglarinin, Tarih Ogretmeni Ozel Alan
Yeterlikleri tutum ve degerler yeterlik alaninin tarih dersinin islenmesi ile ilgili tutum ve degerlere sahip olabilme
yeterligi performans gostergelerinden olan “Tarihe iliskin tartismali ve hassas konularda farkli gériisleri anlamaya
acik olur” ve “Banis, hosgort, karsihikl anlayis, farkhiliklara saygi, demokrasi ve insan haklari gibi temel degerlere

baghdir” (Safran, Ata, Turkan, Gimusla ve Cansever, 2011) ile 6rtistigi goriilmektedir.

Tarih 6gretmeni adaylarinin sergiyi kendi tasarladiklari bir tarih dersiyle nasil iliskilendirecekleri, genel olarak iki
cercevede ortaya ¢ikmistir. Birinci gercevede tarih dersleri, 6ncesi-esnasi- sonrasi seklinde mize egitimi slirecine
odaklanarak siireg temelli tasarlanmistir. Stireg temelli derslerde sergi bir miize etkinligi olarak diisinilmusgtar.
ikinci cercevede ise tarih dersi, serginin dgretim yontem ve teknikleri kullanilmasiyla tasarlanmistir. Ogretim
yontemi temelli derslerde sergi bir 6gretim materyali haline getirilmistir. Bu agidan bakildiginda Anne Frank-
Giiniimiz igin Bir Tarih Sergisi 8rneginde oldugu gibi okul digi tarih 6gretimine yénelik sergilerin ziyaret edilmesi
yoluyla gelistirilecek 6gretim etkinlikleri/ders tasarimlari Tarih Ogretmeni Ozel Alan Yeterlikleri alan egitimi bilgisi
yeterlik alaninin materyal gelistirebilme ve kullanabilme yeterligi performans gostergelerinden olan “Tarih dersi
icin okul igi/disi etkinliklerde yararlanabilecedi materyaller (¢calisma kddidi, degerlendirme formlari vb.)
hazirlayarak kullanir” ile alan egitimi bilgisi yeterlik alaninin 6gretim programini uygulayabilme yeterligi
cercevesinde yer alan “Ogretim programlarinin 6l¢gme ve dederlendirme yaklasimina gére uygulamalar yapar”

performans gostergesinin (Safran, Ata, Tlrkan, Glimiisli ve Cansever, 2011) performans gostergesini yerine

getirmede ise kosulabilecegi de sdylenebilir.

Arastirma sonuglarina gore ikinci ¢ercevede, yani serginin 6gretim yontem ve teknikleri kullanilarak ders
tasariminin bir pargasi haline getirilmesi siirecinde sergi, katilimcilar tarafindan tarih dersiyle kanit temelli bir
yaklasim cergevesinde iliskilendirilmistir. Kanit temelli yaklasimda &grencilerin birinci ve ikinci elden farkh

turlerde kanitlari kullanarak kanitlara dayali grup veya bireysel calismalar ve sorgulamalar yoluyla, farkl
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kaynaklarla karsi karsiya kalarak birtakim becerileri kazanmalari esastir (Alabas ve Dilek, 2020). Katilimcilar sergiyi
ve sergilenenleri kanit olarak degerlendirip 6gretim araci yapma ve bunun yani sira yazil Grin, tartisma, drama,
proje tabanli bir yaklasim gibi yontemler igin sergi materyallerini kullanmayi ise katmislardir. Anne Frank-
Glniimiz igin Bir Tarih Sergisi ders tasarimlarinin gretim yéntemi temelli sonuglari, okul disi 6grenme alanlarina
egitici geziler diizenleme yoluyla bir &gretim etkinligi diizenlemenin ayni zamanda Tarih Ogretmeni Ozel Alan
Yeterlikleri’'nin alan egitimi bilgisi yeterlik alaninin birinci ve ikinci elden kaynaklarla ilgili uygulamalar yapabilme
yeterligi performans gostergelerinden olan “Birinci ve ikinci elden kaynaklari etkili bir sekilde kullanir”; alan
egitimi bilgisi yeterlik alaninin tarih dersinde okuma ve yazma stratejilerini uygulayabilme yeterligi performans
gostergelerinden “Yazma etkinliklerinde gesitli yazi tiirleri (hikdye, efsane, anekdot, ani, biyografi, gezi yazisi vd.)
ve anlatim bigimlerinin (agiklayici, betimleyici, dykiileyici ve tartismaci) kullaniilmasini saglar”; aktif 6grenme
yontem ve tekniklerini uygulayabilme yeterligi performans gostergelerinden “Coklu zekd, problem ¢ézme, proje
hazirlama, simiilasyon, is birlikli 6grenme, alti sapkali diisiinme gibi ¢agdas kuramlari, yéntemleri ve teknikleri
kullanir”, “Rol oynama, yaratici drama ve tarihsel canlandirma ¢alismalari yapar”, “Tartisma yéntemini nesnel
olarak yiiriitiir.” ve “Odrencilerin 6§renmelerini somut bir sekilde ifade etmelerini (maket, gazete ve dergi,
bilgisayar sunusu, afis, resim, poster, makale, deneme, rapor, editsel film gibi) saglar” (Safran, Ata, Turkan,
GUmusli ve Cansever, 2011) performans gostergelerini de yerine getirmede etkili oldugu soylenebilir. Bu

sonuglarda katilimcilarin 6ncil bilgilerini de kullanarak ders tasarimlarinin bir pargasi kildiklari anlasiimistir.

Antonova’nin (2021) gelecegin tarih 6gretmenlerinin mesleki yeterliklerinin kendi pedagojik deneyimleri ve
pratik uygulamalari araciligiyla gelistirilecegi sonucuna vardigi arastirmasi, bu arastirmanin sonuglarini destekler
niteliktedir. Bununla birlikte Glven ve Kaya’nin (2015) tarih 6gretmeni adaylarinin mesleki yeterlik algilarina dair
gerceklestirdikleri arastirma sonucunda yeterli egitimi aldiklarini diistinenlerin kendilerini 6gretim yéntem ve
teknikleri boyutunda yeterli gordikleri ortaya gikarilmistir. Giiven ve Kaya’nin (2015) bu sonucu da bu

arastirmanin sonucuyla paralellik géstermektedir.

Ayrica bu arastirma, Oztiirk (2012) tarafindan da ifade edildigi gibi eylem arastirmasi sirecindeki dgretim
uygulamalarinin tarih 6gretmeni adaylarinin hem tarih alan bilgilerinin, hem de 06gretimle ilgili bilgi ve

becerilerinin gelismesinde etkili oldugu sonucunu desteklemektedir.

Sonug olarak okul disi tarih egitimi baglaminda Anne Frank- Giiniimiiz icin Bir Tarih Sergisi’nin tarih égretmeni
adaylarinin Tarih Ogretmeni Ozel Alan Yeterliklerinde yer alan performans géstergelerini kazanmalarinda etkili

oldugu ve katilimcilarin mesleki gelisimine olumlu katkilarda bulundugu tespit edilmistir.

ONERILER

Arastirma sonuglarindan hareketle tarih 6gretmeni yetistirmede alan egitimi bilgisi yeterlik alaninin materyal
gelistirebilme ve kullanabilme yeterligi performans gostergelerinin kazandirilmasi i¢in alan egitimi derslerin
uygulamali olarak islenmesi ve her 6gretmen adayi i¢in portfolyo dosyasi hazirlanmasi 6nerilmektedir. Ayrica

tarih 6gretmenlerinin 6gretim programinda kazandirilmasi beklenen becerilere gére uygun okul disi 6grenme
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mekanini segmesi gerektiginin altini bir kez daha ¢izmek gerekmektedir. Sergiler de okul digi 6§renmenin bir
parcasi haline getirilmelidir. Bunun yaninda Tarih Ogretmeni Ozel Alan Yeterlikleri'ndeki performans

gostergelerinin kazanim durumunu ortaya koymaya yonelik arastirmalarin yapilmasi da 6nerilmektedir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.”

Yazar(lar)in Katki Orani Beyani: Yazarin bu makaleye katki orani %100'dr.
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