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ABSTRACT

The aim of this study is to examine the usability of distance education in vocational music education
with SWOT analysis according to stakeholder views. For this purpose, the strengths and
weaknesses, opportunities and threats of distance vocational music education have been tried to
discover. The study was designed with a phenomenological pattern, one of the qualitative research
methods. The study group of the research consisted of undergraduate students, graduate students
and lecturers at two different state universities in Konya, Turkey, in institutions that provide
vocational music education (Music Education Department of Necmettin Erbakan University and
Selcuk University Conservatory, n=89). At the end of the distance education process in the 2020-
2021 academic year, the data obtained with the semi-structured interview form were analyzed by
content analysis technique and presented in the SWOT matrix. According to the findings obtained
from the study, recording and rewatching the lessons, flexibility in terms of time and place,
providing training opportunities for disadvantaged individuals, providing individual learning
responsibility, easy access to masterclasses, international organizations and field experts, and
providing uninterrupted education come to the fore among the strengths of distance vocational
music education. As weaknesses; inadequate physical and emotional interaction, synchronization
problems and the resulting inability to make music together, the inability to clearly convey abstract
concepts, musicality, tone and dynamics are frequently encountered. While the developments in
technology and music technology and the experiences during the pandemic process are considered
as opportunities, the lack of infrastructure and materials, the inability to provide a real classroom
environment and security problems are prominent among the issues seen as threats. In the light
of the findings, some suggestions were presented to the stakeholders in order to protect the
strengths of distance vocational music education and to evaluate its opportunities, and to develop
strategic plans to eliminate its weaknesses and threats. It is thought that the findings obtained
from this study will contribute to the development of distance vocational music education.

Keywords: Vocational music education, distance education, distance music education, SWOT
analysis, Covid-19.
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INTRODUCTION

Distance education, which peaked with the Covid-19 pandemic, continued to exist and expand with a certain
volume and momentum before. There are many reasons why stakeholders prefer distance education which is
generally defined as education given in environments where students and teachers are not physically together
(Balaban, 2012, p.17). Offering an education independent of time and place, providing mass education, learning
from the first source or field experts, providing education opportunities for the disabled, women or
disadvantaged individuals, providing transportation and time savings, providing the individual with the
responsibility of self-learning and the opportunity of uninterrupted education, which gained more importance
with the pandemic are the highlighted titles among these. (Elitas, 2018; isman, 2011; Kaya, 2002; Tufan, 2018).
In addition to the advantages or strengths and opportunities, some of which are listed above, distance education
also has some disadvantages. These disadvantages, which we can describe as weaknesses or threats, have made
it difficult for distance education to create a place for itself in music education. This situation, caused music
educators first and in parallel to this, other stakeholders (students, parents, administrators and technology
producers) to distance themselves from distance education. This approach can be evaluated in three dimensions.
The first of these is that music education is not only theoretical, but also intensively simultaneous, highly
interactive and applied together. Second is that the current technology is still insufficient at many points to
provide this and it cannot physically provide the closeness that face-to-face education gives. Third of these can
be stated the stakeholders' reluctance to accept technology and abandon their face-to-face education habits and

their readiness levels being sometimes low.

In the literature, there are different opinions and different findings regarding the use of distance education in
music education. Prado and Moncada (2021) stated that visual elements in distance education cannot replace
physical contact in music education, while Koutsopedia (2014) stated that instrumental and singing activities are
not in the form of reading a material, but are activities that are based on images and sounds and that require the
teacher and student to synchronize their movements with each other. Arsu (2021), approaching a little more
pragmatist, describes the distance/online music education as watching a concert on television, but expressed
the absence of it as sailing into a dark void. Some studies have reported positive effects of distance music
education. Okan and Arapgirli (2018) examined the effect of distance violin education at university level on
student performance. At the end of the study, no significant difference was found between the achievements of
students receiving distance music education and students receiving face-to-face education, and it was
determined that distance education could be used instead of face-to-face education. In a study conducted by
Kruse, Harlos, Callahan and Herring (2013), piano lessons at university level were conducted over Skype, and it
was stated that as a result of the study the piano lessons over Skype took place naturally as if they were in face-
to-face education, and it was felt that the student was successful. According to Groulx and Hernly (2010), one
benefit of distance music education is that it offers graduate education opportunities for those who want to
improve themselves in every desired place. The increase in the number of graduate students increases the need

for teaching staff in higher education. The increased number of students produces more studies. This situation
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contributes to the literature. According to Yin, Wang, and Hsu (2014), feedback is very important in instrument
training at the beginning stage. Considering that in face-to-face education, the student meets with their teacher
once a week, this time can be increased even more thanks to distance education. Some studies have revealed
that distance music education alone will not be sufficient, and that designing the education process in a way that
supports face-to-face education, that is, in a blended model, will have a greater impact on student success than

face-to-face education (Adileh, 2012; Brandstrom, Wiklund & Lundstrém, 2012; Glzel, Cakir & Selen, 2020).

It is known that in the historical process, the literature flow regarding the distance music education was carried
out via radio in 1930’s, film strips and video tapes in 1950’s (Deverich, 1998), letters (Canbay & Nacakgl, 2011)
and television (Sager, Eden & Salliel, 2014) in 1970’s and it has been carried out online and offline via computers
and internet since 1990’s (Cayari, 2020). Today, it is seen that the global pandemic crisis has particularly affected
music educators significantly (Joseph and Lennox, 2021). With the Covid-19 pandemic, which has affected the
whole world, it can be said that music educators were caught unprepared for this unexpected situation and had
to activate their digital tools to fulfill their educational duties (Cayari, 2020; Glisewell & Terrien, 2021; Akarsu,
2021; inal, Sakarya & Zahal, 2021). Although it has theoretical elements in this process, it can be said that distance
music education, which includes more practice-based dynamics, puts the stakeholders in a painful, difficult and
unusual situation in terms of learning, teaching and evaluation. While Vindaca, Lubkina, AbuZe, and Usc¢a (2021)
state that distance education experiences during the pandemic process create new opportunities for both
students and educators Camlin and Lisboa (2021) describe the impact of the pandemic in music education as an
online digital turn and argue that this digital turn is likely to affect the future of music education in various

complexes.

It is known that many higher education institutions abroad, such as Boston University, Ottova University, and
Berklee College, provided distance music education before the pandemic (Sager, 2014). In Turkey, music
education at the higher education level was carried out as face-to-face education. When the relevant literature
prior to the pandemic on distance music education at home and abroad is examined, limited number of studies
are seen regarding general music education (Koutsoupidou, 2014;) vocational music education (Walls, 2008;
Groulx & Hernly, 2010; Can & Yungul, 2017); adult music education (Bayley & Waldron, 2020) instrument
education (Linklater, 1997; Brandstrém, Wiklund & Lundstrom, 2012; Kruse, Harlos, Callahan & Herring, 2013;
Sever, 2014; Karahan, 2016; Okan & Arapgirli, 2018; Guizel, Cakir & Celen, 2020) hearing and music theory
education (Adileh, 2012; Brook & Upitis, 2014; Babacan, 2015) opera and singing education (Alpiste Penalba,
Rojas-Rajs, Lorente, Iglesias, Fernandez & Monguet, 2013), orchestra management (Giuli, Pirri & Bussotti, 1999;

Sager, Eden & Salliel, 2014) and composing (Ruokonen & Ruismaki, 2016; Baker & Krout, 2009).

With the decision taken by the Council of Higher Education in Turkey, all higher education institutions switched
to distance education on March 16, 2020, and this situation continued online in both simultaneous and non-
synchronous models until the end of the 2021 spring semester (YOK, 2020). In this process, it has been observed

that music educators in higher education mostly used applications such as Adobe Connect, Skype and Zoom
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(Akyirek, 2020). It can be said that the management systems of the universities, previous experiences or peer
recommendations have been effective in the preferences of the lecturers. Domestic and international studies on
distance music education, which gained momentum with the pandemic, have taken their place in the literature
regarding the general scope (Camlin & Lisboa, 2021; Sager, 2021), general music education (Shaw, 2021; Spieker
& Koren, 2021; Akarsu, 2021; Topalak, 2020; Diizbastilar & Ozel, 2021; Giil, 2021; inal, Sakarya & Zahal, 2021,
Kaleli, 2021), vocational music education (Prado, 2021; Akinci & Bolat, 2020; Akyurek, 2020), amateur music
education (Aksoy, Giiglii & Nayir, 2020), instrument training (Kesendere, Sakin & Acar, 2020; Ozer & Ustiin, 2020)

and infrastructure development (Baraté, Haus & Ludovico, 2021).

Purpose of the Research

Distance vocational music education has disadvantages and advantages for both learners and educators. In this
context, it is important to identify the strengths and weaknesses of distance vocational music education, the
opportunities and threats arising from its environment, and to explore them from the perspective of the
stakeholders. The aim of this study is to clarify the views of the stakeholders in vocational music education
institutions on distance vocational music education with SWOT Analysis. Developed initially for business and
industry (Vindaca, Lubkina, AbuZe, & US¢a, 2021), SWOT analysis is an analysis made by considering the
Opportunities and Threats arising from its environment in order to determine the Strengths and Weaknesses of
an education system, course, application (S6nmez & Alacapinar, 2018). According to Chen (2014), SWOT analysis
can be used to determine the internal and external factors affecting the development of universities. This
research approach can play an important role in determining the future and developing strategies. With the
findings to be obtained from this study, it is aimed to determine the strengths and weaknesses of distance
vocational music education, how to use the strengths, how to strengthen the weaknesses, what opportunities
are offered to the stakeholders and to take precautions against possible threats. With this aim, the scope of the
study was tried to be broad both in terms of participants (undergraduate students, graduate students, lecturers)
and in terms of genre (music teaching, conservatory). With the findings obtained from the study, contributions
will be made to the strategies to be developed for the use of distance education in vocational music education,
making distance education sustainable in vocational music education, and taking necessary precautions, if any.
In this context, the main research question of the study is formed in the form of “What are the strengths,
weaknesses, opportunities and threats of distance vocational music education according to stakeholder views?”

The three sub-problems of the research are as follows:

1. What are the strengths, weaknesses, opportunities and threats of distance vocational music education
according to undergraduate students?

2. What are the strengths, weaknesses, opportunities and threats of distance vocational music education
according to graduate students?

3. What are the strengths, weaknesses, opportunities and threats of distance vocational music education

according to lecturers?
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METHOD

Research Model

In this study, "phenomenological" design, one of the qualitative research methods, was used. In this design, the
experiences of the participants about a phenomenon are depicted. What is essential here is that the participants
have experienced the phenomenon in question and that the essence of the experiences is reached as a result of
the descriptions (Creswell, 2016). The aim of phenomenology research in education is to understand the
experiences in the education process and to improve the learning and teaching process. Every emotion, thought
and lived experience can be the subject of educational research in phenomenology (Atmaca & Uzuner, 2020).

The phenomenon that will be studied in this research is "distance vocational music education".

Study Group

The homogeneous study group obtained by purposive sampling method was used in the research. In purposive
sampling, which is generally used in qualitative research, the researcher chooses a sample from which they can
learn what they want to discover and understand (Merriam, 2018). This method is preferred when it is desired
to work in one or more special cases with certain features that meet certain criteria and allows in-depth research
(Buiylikoztlrk et al., 2019). A homogeneous study group is a study group consisting of individuals with the same
qualifications, and the individuals have predetermined characteristics by the researcher. The reason why this
sampling method was preferred is that the participants in the study had experienced distance vocational music
education. The study group consisted of students (n=63), graduate students (n=9) and lecturers (n=17) from
Necmettin Erbakan University Music Education Department and Selguk University Conservatory in Konya, located
in the Central Anatolia region of Turkey, in the 2020-2021 academic year. It consists of 89 participants in total.
Participants carried out the distance education process online, in synchronous and asynchronous models, with
Adobe Connect, Zoom and WhatsApp applications, within the distance management system offered by their

universities. The information of the study group is presented in Table 1.

Table 1. Study Group of the Research

Undergraduate Graduate Lecturer
University Under- Under- Under- Under- Total Postgraduate  Doctorate
graduate graduate graduate graduate
1 2 3 4
University 1 2 7 18 19 46 6 3 14
University 2 3 10 2 4 19 - - 3
Total 63 6 3 17

Data Collection Tools

In phenomenological studies, data are collected from people who have had experienced or experiencing the

experience (Bas & Akturan, 2017). Research data were collected from people who have experienced distance
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vocational music education with a semi-structured interview form. During the creation of the form, the opinions
of two music educators and an educational scientist were taken. There are 4 open-ended questions on the
usability of distance education in vocational music education in the interview form. The items in the form are as

follows:

1. What are the strengths of distance vocational music education? Can you explain why you think so?
What are the weaknesses of distance vocational music education? Can you explain why you think so?

What are the opportunities of distance vocational music education? Can you explain why you think so?

el

What are the threats of distance vocational music education? Can you explain why you think so?

The same form was sent to undergraduate students, graduate students and instructors via e-mail and WhatsApp
application. 89 participants returned the form, which was sent to a total of 113 people. The data were collected

at the end of the 2020-2021 academic year, at the end of the distance education process in two institutions.

Analysis of Data

The qualitative data obtained through the interview form were analyzed by the content analysis technique, which
is frequently used in the field of social sciences. Content analysis is an in-depth analysis and concepts and themes
that cannot be noticed with a descriptive approach can be discovered with this analysis. In content analysis,
similar data are brought together within the framework of certain concepts and themes, and these are arranged
and interpreted in a way that the reader can understand (Yildirim & Simsek, 2008). For the reliability of the data
analysis, the reliability formula developed by Miles Huberman (1994) (Reliability: Consensus / Consensus +
Disagreement) was used. According to this formula, different field experts encode the data in line with the
previously determined themes, sub-themes are formed as a result of the coding and the rate of agreement
between the expert opinions is determined (Baltaci, 2017). In this context, the data were coded by the researcher
and two instructors and divided into sub-themes, themes and categories. As a result of this process, it was
determined that the Miles-Huberman reliability formula value for each theme was higher than .80. This shows
that their coding is reliable. The resulting sub-themes and themes were then categorized in the SWOT matrix.
SWOT analysis is usually simply displayed as a matrix or a table with cells made up of internal and external factors
(Chen, 2014) This simple view (Figure 1.) is an important advantage of SWOT analysis for understanding the
findings by stakeholders (Shah & Saqib, 2013). After the interpretation of the tables, direct quotations were made
from the views of the participants, and the names of the participants whose opinions were quoted were kept

confidential, and they were listed as undergraduate students (US) and graduate students (GS) and lecturers (L).

Positive Negative
Internal Factors Strengths Weaknesses
External Factors Opportunities Threats

Figure 1- SWOT Matrix
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Validity and Ethics

Christensen, Johnson, and Turner (2020) suggested some strategies to ensure validity in qualitative research.
Some of these are data variation, researcher variation, direct citation, and participant feedback. In this study,
interviews were conducted with undergraduate and graduate students and lecturers from two different
vocational music education institutions in order to ensure data diversity and not limiting the study to a single
data source. In the process of collecting and analyzing data for researcher diversity, it was carried out with two
lecturers who worked in the field of qualitative research methods. In the study, the views of the participants
were quoted one-to-one, and some of the participants in the study were returned and it was verified with
participant feedback whether they agreed with their statements in the research. Ethical principles were complied
with at the highest level in the study, and the ethics committee approval of the research was applied to the Social
and Human Sciences Research Ethics Committee of the University of Necmettin Erbakan and Ethics Committee

Approval was obtained with on 18. 06.2021 the document numbered 359.

FINDINGS

The findings obtained from the stakeholder views on the sub-problems of the research were examined under 4
categories: strengths and weaknesses, opportunities and threats of distance vocational music education (DVME).
These categories are shown in the SWOT Matrix according to frequency (f) and percentages (%) as themes and
sub-themes. The findings obtained from the students' opinions regarding the first sub-problem of the study are

presented in Table 2.

Table 2. The SWOT Matrix of Distance Vocational Music Education According to the Views of Undergraduate

Students
Strengths Weaknesses
Theme and Sub-themes (n=63) f % Theme and Sub-themes (n=63) f %
e Video recording 29 46 e  Communication and Interaction 28 44
»  Re-watching 25 39 » Communication problem with 17 26
»  Self-evaluation 4 6.3 Instructor
e  Savingtime 19 30 »  Lack of feedback from 4 6.3
e Flexibility in terms of time and place 16 25 instructors
. Developing  skills in information 15 23 »  Feeling of physical distance 5 7.9
» communication and music technologies
g e Increasing individual learning 7 11 » Llack of communication with 2 3.1
L responsibility friends
‘® e  Easy access to information and course 5 7.9 e Internet speed 20 31
i materials e Inequality of opportunity 16 25
= e  Reaching disadvantaged students 5 7.9 e Does not allow synchronous and 15 23
» Reaching disabled students 3 4.7 collaborative work
» Reaching students workinginajob 1 1.5 e  Problemsinapplied lessons 13 20
»  Reaching asocial students 1 1.5 > In instrument education, the 7 11
e  Reducing the cost of education 4 63 teacher's inability to see the
e Easy and affordable access to field 3 4.7 student or the student's inability
experts to see teacher from a full and
e  Offering a rich learning environment 2 3.1 correct angle
e  Reaching large audiences 2 3.1 3 4.7
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e  Easyaccess 2 3.1 » Inability to carry out the teaching
practice course at school
e Cooperative learning opportunity 2 3.1 » Inadequacy of demonstration 3 4.7
e  Building self-confidence 1 1.5 technique
e  Uninterrupted education 1 15 e  Poor sound quality 8 12

e Inability to clearly reflect musical 4 6.3
elements such as nuance, tone and
timbre

. Digital fatigue, distraction and low 4 6.3
motivation

e The course contents are not designed 3 4.7
in  accordance  with  distance

education.
e  Assessment and evaluation 3 4.7
e  Discipline 3 4.7

e  Educators' lack of mastery of distance 2 3.1
education techniques
e Difficulty understanding abstract 1 1.5

concepts
e Individual learning problems 1 1.5
e Image quality 1 1.5
e  Asocialization 1 1.5
Opportunities Threats
Themes (n=63) f % Themes (n=63) f %
e  Experience of distance education 12 19 e Lack of infrastructure 9 14
e  Advances in technology 3 4.7 e  Shortlesson time 7 11
e Advances in music technology 3 4.7 e  The discomfort caused by negative 5 7.9
g experiences due to being caught off
E guard
= e lack of real classroom environment 3 47
g e  Cheating 3 4.7
E e Fear of being dependent on 2 3.1
technology
e  Security 2 3.1
e  Technical support 1 1.5

As seen in Table 2, almost half of the undergraduate students (n=63) (n=29; 46%) stated that video recording is
the strongest aspect of distance vocational music education, as it offers the opportunity to re-watch and self-
evaluate. This is followed by the themes of time saving (n=19; 30%), flexibility in terms of time and place (n=16;
25%), developing skills in information communication and music technologies (n= 15; 23%), increasing individual
learning responsibility (n=7; 11%), easy access to information and course materials (n=5; 7.9%), reaching
disadvantaged students with disabilities, full-time employment and asocial students (n=5; 7.9%), reducing the
cost of training (n=4; 6.3%), easy and less costly access to field experts (n=3; 4.7%), providing a rich learning
environment (n=2; 3.1%), reaching large audiences (n=2; 3.1%),accessibility (n=2; 3.1%), collaborative learning
opportunities (n=2; 3.1%),gaining self-confidence (n=1; 1.5%), uninterrupted education (n=1; 1.5%).
Undergraduate students listed the weaknesses of distance vocational music education as communication and
interaction in general, including lack of communication with the instructor, lack of feedback from instructors,
feeling of physical distance and lack of communication with friends (n=28; 44%), internet speed (n=20; 31%),
inequality of opportunity (n=16; 25%), not allowing synchronous and collaborative work (n=15; 23%), problems

in applied courses in general as in instrument education, the teacher's inability to see the student or the student's
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inability to see teacher from a full and correct angle, not being able to carry out the teaching practice course at
school and not being able to perform the demonstration technique (n=12; %20), poor sound quality (n=8; 12%),
not being able to reflect musical elements such as nuance, tone and timbre clearly (n=4; 6.3%),digital fatigue,
distraction and low motivation (n=4; 6.3%), course content is not designed in accordance with distance education
(n=3; 4.7%), assessment and evaluation (n=3; 4.7%), discipline (n=3; 4.7%), lack of mastery of distance education
techniques by educators (n=2; 3.1%), difficulty understanding abstract concepts (n=1; 1.5%), individual learning
problems (n=1; 1.5%), image quality (n=1; 1.5%), asocialization (n=1; 1.5%). Undergraduate students considered
the compulsory experience of distance education during the pandemic process (n=12; 19%), developments in
technology (n=3; 4.7%) and developments in music technology (n=3; 4.7%) in the category of opportunities.
Students listed the themes of lack of infrastructure (n=9; 14%), shorter course hours compared to face-to-face
education (n=7; 11%), discomfort caused by negative experiences due to being caught unprepared (n=5; 7.9%),
failure to provide a real classroom environment (n=3; 4.7%), cheating (n=3; 4.7%), fear of being dependent on
technology (n=2; 3.1%), security (n=2; 3.1%), technical support (n=1; 1.5%) as threats to distance vocational

music education.

When Table 2 is examined, it is seen that undergraduate students (n=63) expressed a total of 286 (100%) opinions
on DVME. These are distributed as strengths (n=113; 39.86%) and weaknesses (123; 43.00%) in internal factors,
opportunities (n=18; 6.29%) and threats (n=32; 11.18%) in external factors. These data can be interpreted as
DVME's weaknesses slightly outweigh its strengths. According to the data, it can be said that the threats arising
from external factors to DVME are more than opportunities. Sample quotations from students' opinions are

presented below.

Strengths

“I both learn and reinforce the points that we did not understand or missed in the lessons, thanks to the course

recordings.” US7

“I don't have any transportation problems, | can attend my classes from wherever there is internet.” US8

“l used to ask my teacher before, but | had to learn something by my own efforts with distance learning.” US3

“No one paid bus or dorm money to go to school. Everyone attended their classes from their hometown and

home.” US44

“Thanks to the distance education that | met with the pandemic, | got to know information and communication
technologies and music programs better. Thus, | believe that when | become a teacher in the future, | will be more

helpful to my students.” US5

“Time management becomes more convenient in distance education and | find more opportunities to study. Even

if  am sick or tired, | can attend classes.” US31
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Weaknesses

“During my instrument training, my teacher cannot interfere with my finger positions, sitting and posture over

the internet.” US59

“Because most things in music are abstract, we often don't visualize them and put them into practice.” US5

“It creates inequality of opportunity. Even if everyone has a computer or tablet at home, they do not have a piano

at home.”US27

“We cannot maintain our harmony with friends remotely in group lessons. When we become musicians in the

future, we may have problems on stage, which can create a lack of self-confidence for us.” US60

Opportunities

“I believe that the rapidly developing technology will create great opportunities for distance music education.”

us2

“I think that with the development of music technology, playing on instruments may disappear in the future and

computers will take its place.” US31

Threats

“I think the biggest threat is the collapse of the internet network.” US8

“The fact that music education remains in the digital environment can be a great threat. | miss the books and the

teacher.” US42

“Obviously, we have become like fish out of water in distance music education. We were caught unprepared and

this situation may leave a negative mark on us against distance education in the future.” US27

Findings related to the second sub-problem of the research are presented in Table 3.

Table 3. The SWOT Matrix of Distance Vocational Music Education According to the Views of Graduate

Students

Strengths Weaknesses

Themes and Sub-themes (n=9) f %  Themes and Sub-themes (n=9) f %

e  Video recording 4 44 e  Communication and Interaction 5 55
) e  Easy access 4 44 »  Feeling of physical distance 3 33
8 e  Flexibility in terms of time and place 4 44 » lack of communication with 1 11
L instructor
= e  Easy and affordable access to field 4 44 »  Lack of feedback from instructor 1 11
§ experts
= e  Savingtime 3 33 e  Problem of synchronous and 4 44

collaborative work
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e Increasing individual learning 3 33 e Sound quality 2 22
responsibility
e  Reaching disadvantaged individuals 3 33 e  Problems in applied lessons 2 22

N

» Reaching students working in a 22 » Inadequacy of demonstration 2 22
job technique

» Reaching disabled students 1 11
e  Reducing the cost of education 1 11 e Internet connection 2 22
e  Offering arich learning environment 1 11 e  Inequality of opportunity 1 1
e Developing literacy in information 1 11 e Digital fatigue, distraction and low 1 11
communication and music motivation
technologies
e  Reaching large audiences 1 11 e Asocialization 1 11
e  Ensuring standards in education 1 11 e Individual learning problems 1 11
programs
e Easyand quick access to information 1 11 e Image quality 1 11
and course materials
Opportunities Threats
Themes (n=9) f % Themes (n=9) f %
TEU g e  Covid 19 Pandemic 1 11 e lack of infrastructure and materials 3 33
g ‘g e  Advances in music technology 1 11 e  Devotion to tradition 3 33
“ % e« Providing equality of opportunity 1 11 e  Being without internet 1 1
e  Fear of being dependent on technology 1 11

When Table 3 is examined, the strengths of distance vocational music education according to graduate students
(n=9) are video recording (n=4; 44%), ease of access (n=4; 44%), flexibility in terms of time and place (n=4; 44%),
easy and economical access to field experts (n=4; 44%). These themes were followed by time saving (n=3; 33%),
increasing individual learning responsibility (n=3; 33%), Reaching disadvantaged students with disabilities ans
students who work full time in a job (n=3; 33%), reducing the cost of education (n=1; 11%), providing a rich
learning environment (n=1 ; 11%), developing literacy in information communication and music technologies
(n=1; 11%), reaching large audiences (n=1; 11%), providing standards in education programs (n=1; 11%), easy
and fast access to information and course materials (n=1; 11%), respectively. Weaknesses of distance vocational
music education according to graduate students are; communication and interaction in general, including the
feeling of physical distance, lack of communication with the instructor and lack of feedback from the instructors
(n=5; 55%), synchronous and collaborative work problems (n=4; 44%), sound quality (n=2; 22%), problems in
applied courses, including the inadequacy of the demonstration technique (n=2; 22%), internet connection (n=2;
22%), inequality of opportunity (n=1; 11%), digital fatigue, distraction and low motivation (n=1; 11%),
asocialization (n=1; 11%), individual learning problems (n=1; 11%), and image quality (n=1; 11%). Graduate
students listed the opportunities for distance vocational music education as pandemic (n=1; 11%), developments
in music technology (n=1; 11%), and creating equal opportunity (n=1; 11%). Threats to distance vocational music
education are lack of infrastructure and materials (n=3; 33%), devotion to tradition (n=3; 33%), being without

internet (n=1; 11%), fear of being dependent on technology (n=1; 11%).

When Table 3 is examined, it is seen that graduate students (n=9) expressed a total of 69 (100%) opinions on
DVME. These are distributed as strengths (n=31; 44.92%) and weaknesses (27; 39.13%) in internal factors,

opportunities (n=3; 4.34%) and threats (n=8; 11.59%) in external factors. These data can be interpreted as
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DVME's weaknesses are slightly more than its strengths resulting from itself. According to the data, it can be
said that the threats arising from external factors to DVME are more than opportunities. Sample quotes from

graduate students' opinions are presented below.

Strengths

“Especially postgraduate students like us can find the opportunity to work with instructors in distant cities and

countries.” GS1

“Conscious students can use the time they do not lose with transportation for their individual studies.” GS2

“It provides education opportunities for physically handicapped students. It is indispensable for people who

cannot benefit from traditional education due to reasons such as marriage, military service, having children.” GS3

Weaknesses

“I think that the one-to-one relationship between the teacher and the student is stronger, especially in the music
department compared to other departments. This relationship has a positive effect on students' motivation and

working tempo. | think that student-teacher communication will weaken due to distance education.” GS2

“Students who do not have the habit of learning without help and on their own may experience problems” GS3

“The main weakness is that the internet is not fluent in our country.” GS4

“In collective lessons such as hearing, harmony, choir and orchestra, that it is not possible for students to interact
with each other, the student's being passive, the inability to interact that contributes to collective lessons such as

thinking and discussing can be counted among the weaknesses of distance education.” GS6

“During the lesson, the student's inability to closely observe the teacher while they are playing is one of its

weaknesses.” GS8

Opportunities

“Carrying out activities by combining instruments on digital platforms has increased considerably with the

distance education process.” GS9

Threats

“It cannot be performed in places where there is no internet access. Students who do not have internet access

and smart devices are deprived of education.” GS9

The findings related to the third sub-problem of the study are presented in Table 4.
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Table 4. The SWOT Matrix of Distance Vocational Music Education According to the Views of Instructors

Strengths Weaknesses
Themes and Sub-themes (n=17) f % Themes and Sub-themes (n=17) f %
e  Video recording 10 58 e Communication and interaction 9 52
e  Flexibility in terms of time and place 10 58 »  Feeling of physical distance 5 29
e Easy and affordable access to field 8 47 » Interaction between student and 2 11
experts instructor
e  Reducing the cost of education 5 29 > Interaction between student and 2 11
student
e  Reaching disadvantaged individuals 4 23 e Inequality of opportunity 8 47
» Reaching disabled students 3 17 »  Lack of equipment 6 35
» Reaching students workinginajob 1 5.8 »  Family support 1 538
e e  Offering a rich learning environment 3 17 »  Study Environment 1 538
§ e Increasing individual learning 3 17 e  Musicality, tone and timbre 6 35
% *  Responsibility e Internet connection 5 29
g e  Savingtime 2 11 e Does not allow synchronous and 5 29
= e  Uninterrupted education 2 1 collaborative work
e Developing literacy in information 1 5.8 e Inadequacy of demonstration 4 23
communication and music technologies technique
e  Reaching large audiences 1 5.8 e  Shortening of lesson durations 3 17
e  Ease of assessment and evaluation 1 5.8 e  Sound quality 3 17
e  No strengths 1 5.8 e Image quality 2 11
e  Absenteeism 1 538
e  Motivation 1 58
e Increasing work load 1 538
e  Asocialization 1 538
Opportunities Threats
Themes (n=17) f % Themes (n=17) f %
e  Advances in music technology 4 23 e lackof infrastructure 4 23
e  Covid 19 Pandemic 2 11 e Problems in assessment and 3 17
" ° Easy access to materials 1 5.8 evaluation
§ e  Management's attitude 1 5.8 e  Devotion to tradition 2 11
E e  Stakeholders who cannot adapt to 2 11
'_e_E technology
§ e  Security 1 538
o e  Negative experience 1 58
e  Fearof being dependentontechnology 1 5.8
e  Regulations 1 538
e  Management's attitude 1 58

When Table 4 is examined, the instructors (n=9) listed the strengths of distance vocational music education as

video recording (n=10; %58), flexibility in terms of time and place (n=10; %58), easy and affordable access to field

experts (n=8; %47), reducing the cost of education (n=5; %29), reaching disadvantaged students such as students

with disabilities or a full time job (n=4; %23), offering a rich learning environment (n=3; %17), increasing

individual learning responsibility (n=3; %17), saving time (n=2; %11), uninterrupted education (n=2; %11),

developing literacy in information communication and music technologies (n=1; %5.8), reaching large audiences

(n=1; %5.8), ease of assessment and evaluation (n=1; %5.8), no strengths (n=1; %5.8).

According to the instructors, communication and interaction in general, including the feeling of physical distance,

lack of communication between student-instructor and student-student (n=9; 52%), Inequality of opportunities
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in general, including lack of equipment, family support and study environment (n=8; 47%), musicality, tone and
timbre (n=6; 35%), internet connection (n=5; 29%), not allowing synchronous and collaborative work (n=5; 29%),
inadequacy of the demonstration technique (n=4; 23%), shortening of lesson times (n=3; 17%), sound quality
(n=3; 17%), image quality (n=2; 11%), absenteeism (n=1; 5.8%), motivation (n=1; 5.8%), increased workload (n=1;
5.8%), asocialization (n=1; 5.8%) are the weaknesses of distance vocational music education. Instructors cited
developments in music technology (n=4; 23%), pandemic (n=2; 11%), easy access to materials (n=1; 5.8%) and
management's attitude (n=1; 5.8%) as opportunities. Threats are listed as inadequacy of infrastructure (n=4;
23%), problems in assessment and evaluation (n=3; 17%), devotion to tradition (n=2; 11%), stakeholders who
cannot adapt to technology (n=2; 11%), safety (n=1; 5.8%), negative experience (n=1; 5.8%), fear of being
dependent on technology (n=1; 5.8%), and regulations (n=1; 5.8%). Instructors saw the attitude of the

management (n=1; 5.8%) as both an opportunity and a threat.

When Table 4 is examined, it is seen that instructors (n=17) expressed a total of 123 (100%) opinions on DVME.
These are distributed as strengths (n=50; %40,65) and weaknesses (49; 39,83%) in internal factors, opportunities
(n=8; %6,50) and threats (n=16; %13) in external factors. These data can be interpreted as DVME's strengths
slightly outweigh its weaknesses. According to the data, it can be said that threats are more than opportunities.

Sample quotations from the views of the instructors are presented below.

Strengths

“With the recording of the lessons, the students can make self-assessment and easily access the lessons that

require compensation.” 12

“Any course can be accessed and audited in any case when it is required to archive the exam documents and

courses throughout the semester and to keep them in the system in a certain order.” (I5)

“It is fast and economical as it gives the opportunity to teach with an unlimited number of students regardless of
the concept of time and place. It is possible to do a lesson with ten teachers with a single teacher and the authority

of the subject.” (16)

“The opportunity to reach students at any time and from anywhere. Being able to check outside of class hours or

before the end of the week, intervene in working errors and thus it enables a more effective learning process.” 18

“It also provides opportunities for the student to work in a job while studying.” 110

“During extraordinary circumstances, distance learning has been a savior for all of us. “We kept the student in

the education process.” 111

“It gives the student the responsibility of self-learning.” 116
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“Especially educators like me, who are over a certain age and who are late acquainted with technology, have

increased their computer skills and speed.” 117

Weaknesses

“Digital environments in distance vocational music education make it difficult to carry out demonstration or to
reach a more professional timbre by imitating the sound or timbre of the teacher, which is often used among
general teaching methods. The tone or timbre becomes mechanical. This situation prevents the student from
picking up the timbre and tone, as well as preventing the teacher from understanding the quality of the sound

that the student makes.” 12

“Dynamics are not clearly understood in plectrums.” 114

“Especially choir lessons that require singing together cannot be done effectively. In the event that the epidemic
and distance education continue, music educators who cannot achieve the achievement of singing and playing

together will be trained.” 112

“We are experiencing audio and video problems due to the fact that the programs used in distance education are

designed to focus on image and speech.” 13

“For those who start instrument training from scratch, it is difficult to control basic elements such as posture,

holding, sitting, hand-arm-leg positions, plectrum stroke.” 114

“Music education is much more effective when it is learned one-on-one with the master-apprentice relationship.
The student's personal presence in atmospheres such as school, classroom and social environment, benefiting
from and being influenced by the musical opportunities of the city they live in during their education are the most
important dimensions of this education. However, in distance education, students cannot benefit from any of

these opportunities. 15

“The abstract concepts in voice training and choir lessons become more complicated when distance education is

involved. 115

“Especially in wind instruments, there are behaviors that cannot be seen and can be controlled only audibly and
sustained intuitively, such as diaphragm and pressure techniques that enable sound to occur. At this point,

distance education remains weak.” 12

“Excess workload during exam preparation and control makes instructors tired.” 116
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Opportunities

“We see that music lesson contents are increasingly taking place in digital environments. In addition, various
software and hardware are also developing day by day. | can say that since the need has increased with the
pandemic, there will be developments in music technologies and this will create an opportunity for vocational

music education at a distance.” |5

“I think that a process experienced in the pandemic will be used for the benefit of humanity in the future.” 14

“This can be an opportunity if the managers make good use of the post-pandemic period and invest in distance

education.” 114

Threats

"Exposure to various pirate attacks, stealing and copying personal and corporate information and documents or

various electronic, visual and audio files that will create copyright are threats." |1

“Instructors and students who cannot use technology effectively are a threat.” 12

“Vocational music education is also a cultural transfer, it means gaining musical identity and artistic maturation,
how much can a student grasp this culture at home in front of the computer? For this reason, distance vocational
music education can only be applied as a temporary solution in conditions such as pandemics. | see the

continuation of this as a threat to the living music culture and | think it will do more harm than good.” 15

“Having trouble with reliability in assessment and evaluation.” 19

“The management's perspective on distance education and negative distance education experiences during the

pandemic process.” 115

CONCLUSION and DISCUSSION

In this study, the views of undergraduate students (US), graduate students (GS) and instructors (I) in vocational
music education institutions of two different state universities on distance vocational music education were
examined. Strengths and weaknesses, opportunities and threats of distance professional music education are
presented with SWOT analysis. In this section, studies in the fields of distance vocational music education,

distance music education and distance education will be discussed.

Strengths
According to the opinions of all the participants (US/GS/I), video recording takes the first place in the category
of strengths of distance vocational music education (DVME). Participants stated that video recording of the

lessons is a great advantage in terms of both re-watching and self-evaluation. Sakarya and Zahal (2020) in their
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study with music education undergraduate students concluded that reopening and watching the recorded
lessons whenever desired is a positive aspect of distance music education. Sever (2014) stated in his study that
video recording provides an opportunity for the student to see and review their mistakes. Giizel Cakir and Celen
(2020), on the other hand, concluded that video lessons alone will not be enough, and it would be appropriate
to use them to support face-to-face education. All of the participants stated that its flexible structure in terms of
time and place is the strength of DVME. Again, while all of the participants stated that DVME saves time, only
undergraduate and graduate students added the convenience of transportation. Instructors did not express an
opinion about the ease of transportation. This situation can be interpreted as transportation to the campus is a
more important problem for students. Baraté, Haus, and Ludovico (2021), in their study with music teachers,
concluded that distance education reduces the commuting times and costs of educators, so that teachers can
allocate more time to their daily work. Kesendere, Sakin, and Acar 2020, in their study with vocational music

educators, concluded that time saving of distance education was a positive aspect of it.

The participants stated that DVME has improved the literacy of information communication technologies and
music technologies. Diizbastilar and Ozel (2021) concluded that music teachers of online lessons have improved
themselves in the use of computers and technology and they have more command of technology. In the study
of Topalak (2021), music teachers stated that their technology skills increased with online music education. At
this point, it can be said that distance music education in the pandemic process necessarily improves the
technology literacy of both students and instructors. According to the research findings, it is one of the strengths
of DVME that it gives the student the responsibility of individual learning. According to Kapoyos and Manalu
(2021), distance music education makes the student more responsible, disciplined and independent at the point
of learning, and the students can control their own learning speed. As a result of the study conducted by Umuzdas
and Bas (2020) with conservatory students, it was stated that DVME provided students with skills such as

research, time management and self-evaluation.

According to undergraduate and graduate students, one of the strengths of DVME is easy, fast and inexpensive
access to information and course materials. In the study conducted by Yilmaz, Sakarya, Gayretli, and Zahal (2021),
it was stated that easy access to information is a positive aspect of distance music education. Participants stated
that DVME offers an opportunity to access education for disabled or disadvantaged students. Whether it isin the
field of music education or in different education fields, studies agree that distance education provides a great
advantage in terms of accessing disadvantaged groups. In the study of Aksoy and Nayir (2021), individuals with
physical disabilities were given remote violin training, and it was stated that as a result of the study, these
individuals experienced a positive increase in their achievement of playing the violin, while their accessibility
problems were solved. Cokgoskun and Karahoca (2019) provided remote DJ training to individuals with mental
disabilities and reported that many disabled people achieved vocational gains as a result of this study. Studies
that reached the opposite of these findings have also taken their place in the literature. In the study of Ustabulut
(2021), being visually and physically disabled is a threat in distance education. The determining point in the

different results of the studies may be how suitable the disability types of students with disabilities are for
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distance education. According to Joseph and Lennox (2021), shy or hesitant students have been included in the
system with distance music education. According to Sager and Sakalar (2021), developing technology and
distance education can contribute to the faster, easier and less costly education of individuals with disabilities.
On the other hand, according to Groulx and Henry (2010), distance education can offer graduate students the
opportunity of music education even if they live in a rural area. Sager, Eden and Salliel (2014) examined the effect
of the distance orchestra method in their studies and reached the positive effects of distance education on
orchestra management. They stated that this method can be applied in rural areas or in areas far from the city.
Contrary to this result, Giin (2021) concluded in his study that orchestra and chamber music lessons could not

be realized with distance education.

Participants stated that DVME provides an economic advantage by reducing the cost of education. They stated
that it provides easy and fast access to field experts and that they have strengths in reaching large audiences.
Evcili, Gugll, and Akkoyun (2021) supported this finding, as a result of their study with 1000 participants in the
field of health education, 85.6% of the students stated that their financial expenses decreased during the
distance education process. Sever (2021), in his study, stated that thanks to distance music education, it is
possible to bring together Orff educators from all over the world and benefit from their experiences, with less
cost and faster. Bayrak, 2021 and Petrenko et al. (2020) stated that distance education provides economic
advantages. Mc Luhan, with the theory he put forward in the 1960s, stated that the world would become a
global village thanks to the spreading and use of mass media by the society (Media Akademi, 2020). In this
context, distance education, which actively uses the mass media, especially the internet, is a strong aspect that

is expected to contribute to mass education.

According to the participants, DVME offers rich learning opportunities and this is its strength. According to
undergraduate students, DVME offers collaborative learning and uninterrupted education. It also gives the
student self-confidence. Instructors also have the same view as undergraduate students in terms of providing
uninterrupted education. According to graduate students, DVME provides standardization in education
programs. Kaya (2002) states that rich learning opportunities are the advantages of distance education.
According to Babu, Singh, lyer, and Midha (2007), rich media content is one of the factors affecting successful
learning in education management systems. In the SWOT analysis study conducted by Longhurst et al. (2020) on
the use of distance education in the field of health, it was concluded that distance education also creates a chance
for cooperation among academics. The findings of the distance education SWOT analysis study conducted by
Yelken, Kilic and Ozdemir (2012) with 70 students and 11 instructors coincide with the findings of this study in
terms of providing standardization in education. In the research findings, distance education provides an
advantage for the uninterrupted continuation of education in pandemic and various adverse situations. The
study findings of inal, Sakarya, and Zahal (2021) and Sever (2021) in the field of music education support these

findings.
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As a result, video recording and archiving of lectures is a strength. Thus, lessons or exams can be watched again
and self-evaluation can be made. DVME is flexible in terms of time and place. It offers time savings, ease of
transportation, and low-cost education. It gives the student individual learning responsibility and self-confidence,
and provides easy access to information and course materials. With DVME, students with disabilities, working in
a job, living in rural areas or asocial students can receive music education. Stakeholders develop their skills in
information communication and music technologies. It has rich learning environments. With masterclasses and
concerts, field experts and large audiences can be reached both easily and economically. It offers uninterrupted
education in adverse conditions (Pandemic, climate, health etc.). Stakeholders from different parts of the world

can interact and make music together. Unity and standardization can be achieved in education programs.

Weaknesses

According to the participants, the weakest aspect of DVME is the lack of communication and interaction. This
interaction appears in the form of student-student and student-educator. Hergiiner (2021) stated in his study
that distance education creates an anti-social environment by reducing interaction among learners. Calonge, et
al. (2022) stated that weak interaction may affect student motivation and permanence of learning. Diizbastilar
and Ozel (2021) concluded that there is no interaction between students and teachers in distance music
education as much as face-to-face education, which negatively affects success. Contrary to these findings, there
are also studies stating that the student can interact with the instructor or the content at a high level in distance
education and that learning can take place permanently (Adnyani & Elvina, 2021; Odeh, Warwick and Perez

2015).

One of the weaknesses of DVME is problems with internet connection. The participants stated that they
experience synchronization problems due to internet speed, and this affects the playing/singing together
activities, which have an important place in music education, and this affects student teacher motivation
negatively, causing delays in instant feedback, not being able to perform a healthy assessment and even creating
a disciplinary problem. According to the participants, this situation paves the way for inequality of opportunity
along with the lack of equipment. These problems appear in many studies as one of the weakest aspects of DVME
or distance music education (Koutsoupidou, 2014; Diizbastilar & Ozel, 2021; Okay, 2021; Topalak, 2020; Akarsu,
2021; Baraté, Haus, & Ludovico; 2021). Sarikaya (2021), in his study examining the opinions of undergraduate
music education students towards DVME, concluded that it is very difficult to observe psychomotor skills and
manage individual and collective activities in DVME. inal, Sakarya and Zahal (2021) stated that, as a result of their
work with music teachers, problems arising from the lack of internet and tools in distance music education create
inequality of opportunity among students. Yiicetoker, Angi and Kaynak (2021) carried out an experimental study
with music education undergraduate students and stated that the absence of sufficient and high-quality
instruments to perform piano and distance education at the students' homes brought about absenteeism or
various problems. On the other hand, there are studies in the literature in which the necessary conditions are
met in terms of distance music performance or education and successful results are obtained. In the

experimental study conducted at McGill University in 2001, a duet was performed with a violinist in two different
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environments. A delay of 20 milliseconds was observed in the study. The performers stated that they felt like
they were playing face-to-face at the end of the study. The difference of this study from other studies was that
the infrastructure was specially designed and the strong internet speed was used (McGill,2001). In this context,
it can be predicted that synchronization problems will be solved with the use and spread of 5G technology or
different technological developments in the coming years. Faculty members saw family support as the weakness
of DVME. In DVME, it is important that the family provides the necessary opportunities to their undergraduate
children and motivates them. However, family support can make itself felt more especially in the distance
vocational music education of young children. According to Joseph and Lennox (2021), DVME's weaknesses are
that parents are working and cannot help the student, and the anxiety of disturbing neighbors with the sound of
the instrument. Aksoy and Nayir (2020) examined the effect of the Suzuki method in distance education. As a
result of the study, the importance of family support was emphasized in the positive increase in the performance
of young students. In the Suzuki method, of course, the family is a part of the education process, but the need

for parents in distance education makes itself felt more.

All participants agree on the point that the demonstration technique cannot be performed efficiently, especially
in applied lessons such as instrument training. Undergraduate students expressed that the educator and the
student could not see each other fully and at the right angle as the problems experienced in the applied courses.
The study of Sakin (2021) supports these findings. In the related study, flute educators stated that it was very
difficult to realize elements such as posture, holding, breath control, interpretation, musicality and intonation in
DVME. Studies supporting these findings have taken their place in the literature (Prado and Moncada, 2021; Téral
and Albuz, 2021; Akarsu; 2021). According to undergraduate students, the weakness in DVME is not being able
to carry out the teaching practice course in schools. Aksoy (2021) examined the views of music teacher
candidates about the distance teaching practice course. As a result of the study, it has been concluded that the
distance teaching practice course is a great and important experience for the candidates, besides its advantages
such as increasing proficiency in the use of flexible time and space and technology, it is not possible to interact
with the class students at the desired level due to factors such as participation in the lesson, insufficient
infrastructure and synchronization problems and it affects the motivation and experiences of the candidates
negatively. One of the themes in DVME's weaknesses category is that elements such as musicality, tone and
timbre are not adequately conveyed to the other party. This situation can be examined together with the
problems experienced in the sound and image quality obtained from the opinions of the participants. Aksoy and
Nayir (2021) conducted a remote masterclass study and concluded that the studies made with small screen
devices such as mobile phones or with poor quality audio and video tools negatively affect both student and

instructor performance, and distance education is weak in conveying tonal timbre and musical elements.

Undergraduate students stated that they experienced digital fatigue and distraction during the time they spent
in front of the computer or phone at DVME, and this situation also caused low motivation. These findings are
similar to the findings of Akarsu's (2021) study. In the study examining the views of music teachers on distance

music education, it was concluded that both students and teachers experienced digital fatigue and loss of
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motivation. Undergraduate students stated that the course contents are not designed in accordance with
distance education and the educators' lack of command over distance education techniques are the weaknesses
of DVME. These findings coincide with the results of Akyurek's (2020) study. In the study conducted with 46
instructors giving music education in 18 universities in different regions of Turkey, it was stated that the
instructors giving vocational music education were caught unprepared for the distance education process and
that they did not have the knowledge and experience in this situation, which brought along many problems.
According to the participant's views, DVME's weakness is that there are assessment and evaluation problems
and difficulties in understanding abstract concepts. The abstract concepts here show themselves mostly in vocal
training and instrument training dimensions of DVME. Kesendere (2020), Omiir and Sonsel (2020) and Topalak
(2020) reached results that support these findings in their studies. Instructors stated that the workload on them
increased more in DVME than in face-to-face education. Although in a different field from music education,
Gencheva and Vassileva (2020) reached similar findings as a result of their work in the field of psychotherapy. In
the study of Sever (2021), it was concluded that music educators who work hard in the distance education

process actually see this situation as an advantage in terms of creativity and material development.

As a result, communication and interaction between educator-student, student-student in DVME is a weak
aspect. Students experience a lack of feedback from educators. The weakness that underlies many problems in
DVME is internet performance. Not every student has the necessary tools and equipment equally. This situation
creates inequality of opportunity in DVME. Simultaneous and playing together activities cannot be performed
depending on the internet speed in Turkey. The weak aspects are that the instructor and the student cannot
have physical contact with each other in practical lessons such as instrument training or singing education, it is
difficult to convey abstract concepts, 360-degree view cannot be provided, the demonstration technique cannot
be performed, and teacher candidates cannot practice physically in schools. It is a weakness that elements such
as musicality, tone, timbre, dynamics become mechanized or cannot be transferred. It is weak for students who
have not gained individual learning skills. It has low sound and image quality. It can create digital fatigue and loss

of motivation. It increases the workload of the instructors.

Opportunities

Participants evaluated the experience of distance education and the developments in technology and music
technologies as an opportunity for DVME during the Covid 19 pandemic process. When the literature is
examined, there are many studies that reach similar findings and see the experience of distance education during
the pandemic process and the developments in technology as an opportunity for distance education (Ozkése, Ar
& Cakir, 2013; Ustabulut, 2021; Adnyani & Elvina, 2021; Chen, 2014; Lee, 2021) . Graduate students stated that
DVME offers equal opportunities in education. The fact that DVME provides education opportunities to students
living in different cities, married students, students having children or working full-time may cause graduate
students to take this view. The research results of Can and Yungul (2017) support these findings. In the research,
the opinions of 87 students who received instrument training at the graduate level about DVME were examined.

As a result of the study, the students stated that the campus is far from their place of residence, they cannot
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spare much time for education due to the intensity of their work or private lives, there are technological
inadequacies in traditional classroom environments, therefore they have difficulty in accessing information, but
distance education offers opportunities to solve all these problems. In addition, students stated that the
opportunity to participate in international academic activities and events such as masterclasses and concerts
creates an opportunity both for them and for DVME. The faculty members evaluated the easy access to the
materials and the attitude of the institution administrators as an opportunity for DVME. Calonge et al. (2022)
conducted a meta-analysis study on the use of distance education in higher education. In the study presented
with SWOT analysis, results supporting these findings were obtained. As a result, the continuous development
of technology in general and music technology in particular is an opportunity for DVME. It is an opportunity for
most of the world to experience distance education during the pandemic process. The attitude of managers is

opportunity.

Threats

Participants see the current level of existing infrastructure as a threat to DVME. Many studies on distance music
education in the literature support these findings (Sakin, 2021; Topalak, 2020; Giil, 2021; Sakarya & Zahal, 2020).
There are also studies that reach interesting findings in terms of infrastructure. In a study conducted by Akinci
and Bolat (2020) with undergraduate students studying music, more than half of the participants (61.3%) stated
that they do not want distance education platforms and technology to be strengthened. The researchers base
this situation on the fact that the participants are used to face-to-face education and that they feel inadequate
in terms of infrastructure (mobile phone, computer, internet connection etc.) required for distance education,
as well as in terms of the opportunities arising from external factors. It can be said that the low internet speed
in Turkey and the fact that we have not yet switched to 5G technology disturb music educators, especially in
terms of infrastructure. Undergraduate students think that the lack of real classroom environment with DVME is
a threat to DVME. Aygln and Ulak (2021) reached similar results in their study. In the related study, instructors
who have experienced distance education in higher education stated that they do not see online teaching
environments as real classroom environments. All of the participants saw technology dependency and security
as a threat to DVME. In this study, the subject of security emerges as situations such as personal data falling into
the hands of malicious people and cheating in assessment and evaluation, according to participant opinions. As
a result of Goksun and Kurt's (2020) study examining distance education with SWOT Analysis, data security,

access to private information and data are among the factors that threaten distance education.

Both undergraduate and graduate students saw the lack of technical support by university administrations as a
threat to DVME. Instructors did not express an opinion in this direction. This situation can be interpreted as the
students have more problems at the point of technical support than the instructors. Graduate students and
lecturers consider the desire to stick to tradition a threat to DVME. One of the features of distance education is
to enable students to learn independently by making them learn by themselves and to refer them to different
learning tools. It can be said that the system in music education, especially in Turkish music education, has

continued within the master-apprentice relationship, that is, within the modeling system. In this system, it is
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important that the student develops by imitating the teacher and the authorities in the field. That is sticking to
tradition. It can also be deduced that undergraduate students do not have any concerns about sticking to the
tradition, since they do not express any opinion about sticking to the tradition. Faculty members think that
stakeholders who cannot adapt to technology are a threat to DVME. When the literature is examined, although
it is observed that the instructors easily adapt to the process and the technology used in distance music
education, especially during the pandemic process, this may not change the fact that instructors or stakeholders
who have difficulty in adapting to technology or do not want to adapt pose a threat to distance education.
According to Ozkése (2013), the intimidation of the instructors, not giving importance to distance education,
negative attitudes or seeing distance education programs as a source of income are threats to distance

education.

Undergraduate students and instructors stated that the negative aspects of the emergency distance education
system, to which they were caught unprepared during the pandemic process, will leave a mark on the users.
Similarly, Ozdogan and Berkant (2020) stated that being caught unprepared during the pandemic process creates
a disadvantage for distance education. It is a fact that most of the stakeholders, whether managers, educators,
students, parents or technology manufacturers, are caught unprepared for distance education during the
pandemic process. Depending on being caught unprepared, distance education may not be as productive as
desired, and how this disadvantageous situation will affect the future situation of distance education will be
revealed by the findings to be discussed in future studies. Finally, the instructors included the attitudes of the
administration and lawmakers, which they evaluated in the category of opportunities, also in the category of
threats. This situation can be interpreted as the perspectives of decision makers on DVME can be both an
opportunity and a threat. Odeh, Warwick, Perez (2015) and Vindaca, Lubkina, AbuZe, Usca, (2021) reached
conclusions supporting these findings in their studies and stated that uncertainties in management and
education policies affect stakeholders and pose a threat to distance education. As a result, the continuing lack of
infrastructure and materials, the negative experiences during the pandemic, the inability to provide real
classroom and music events, the fear of being dependent on technology, security problems and the attitude of

the management are threats to DVME.

RECOMMENDATIONS

Strengthening the strengths further, improving the infrastructure, especially bringing the internet speed to a
level that will eliminate synchronization problems, providing financial support to students with a lack of
equipment, providing trainings to improve the digital competencies of stakeholders, designing curricula for
distance education by offering rich learning environments and increasing interaction, to make teaching
management systems suitable for distance music education, to establish online platforms for making music
together between universities, to develop projects with technology companies, benefiting from distance

education continuously, not only in extraordinary situations, increasing security measures for the protection of
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personal information, to follow the development by making SWOT analyzes for distance vocational music

education at universities at regular intervals can be suggested.

ETHICAL TEXT

“In this article, journal writing rules, publication principles, research and publication ethics rules, journal ethics
rules have been followed. Responsibility for any violations that may arise regarding the article belongs to the
author. The ethics committee approval of the research was applied to the Social and Human Sciences Research
Ethics Committee of the University of Necmettin Erbakan and Ethics Committee Approval was obtained with on

18.06.2021 the document numbered and 359.

Author(s) Contribution Rate: The author's contribution rate to this article is 100%.

REFERENCES

Adileh, M. (2012). Teaching music as a university elective course through e-learning. Australian Journal of Music
Education, 1, 71-79.

Adnyani, N. W. S., & Elvina, V. K (2021). Analisis swot pembelajaran daring mahasiswa kebidanan pada masa
pandemi covid-19. Jurnal Kependidikan: Jurnal Hasil Penelitian dan Kajian Kepustakaan di Bidang
Pendidikan, Pengajaran dan Pembelajaran, 7(2), 437-445. https://doi.org/10.33394/jk.v7i2.3027

Akarsu, S. (2021). Investigating secondary school music teachers' views about online music lessons during the
covid-19 pandemic . Educational Policy Analysis and Strategic Research, 16(2), 160-178.
https://doi.org/10.29329/epasr.2020.345.8

Akinci, M. S. & Bolat, M. (2020). Miizik Egitimi alan lisans 6grencilerinin COVID-19 Kisitlama Siireglerine iliskin
Gordisleri. 1l. Uluslararasi 29-31 Ekim Bilimsel Arastirmalar Sempozyumu.

Aksoy, Y., & Nayir, A.E. (2020) Suzuki yontemi ile keman egitiminde ¢evrimici ve ¢evrimdisi uzaktan egitim
araglarinin kullanimina iliskin aile ve uzman gorisleri. Akademik Sosyal Arastirmalar Dergisi, 8(104), 34-
42, http://dx.doi.org/10.29228/AS0S.42684

Aksoy, Y., Giiglii, O., & Nayir, A. E. (2020). Ozel miizik kurslarinin pandemi siirecindeki uzaktan egitim durumlari.
Milli Egitim Dergisi, 49(1), 947-967. https://dergipark.org.tr/tr/pub/milliegitim/issue/58895/827709

Aksoy, Y., & Nayir, A.E. (2021) Bedensel engelli 6grencilere yonelik uzaktan keman egitimi modeline iliskin alan
uzmani goruslerinin incelenmesi. Sahin, H. (Eds.), Egitim Bilimleri Teori, Giincel Arastirmalar Ve Yeni
Egilimler 3 (pp.138-157). IVPE.

Aksoy, Y. (2021). Muzik egitimi 6gretmen adaylarinin pandemi sirecindeki 6gretmenlik uygulamasi
deneyimlerinin gesitli perspektiflerden incelenmesi. Seyman M.N. & Dalcali A. (Eds.) Uluslararasi Bilimsel
Gelismeler ~ Kongresi  Bildiri ~ Kitabi.  (pp. 208-218).  https://5e062a34-a53f-443b-8e22-
d1836414e039.filesusr.com/ugd/1dd905_5b9acae43f9a41c99b53¢c71e8e0b1105.pdf

Akyurek, R. (2020). The views of lecturers about distance music education process in the pandemic period.

International Journal of Education Technology and Scientific Researches, 5(13), 1790-1833.

1297


https://doi.org/10.33394/jk.v7i2.3027
https://doi.org/10.29329/epasr.2020.345.8
http://dx.doi.org/10.29228/ASOS.42684
https://dergipark.org.tr/tr/pub/milliegitim/issue/58895/827709
https://5e062a34-a53f-443b-8e22-d1836414e039.filesusr.com/ugd/1dd905_5b9acae43f9a41c99b53c71e8e0b1105.pdf
https://5e062a34-a53f-443b-8e22-d1836414e039.filesusr.com/ugd/1dd905_5b9acae43f9a41c99b53c71e8e0b1105.pdf

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

Alpiste Penalba, F., Rojas-Rajs, T., Lorente, P., Iglesias, F., Fernandez, J., & Monguet, J. (2013). A telepresence
learning environment for opera singing: Distance lessons implementations over Internet2. Interactive
Learning Environments, 21(5), 438-455. https://doi.org/10.1080/10494820.2011.584322

Arsu, A. (2021, January). Uzaktan muizik egitimi olur mu? - I. Andante, 18(171).
https://www.andante.com.tr/tr/9955/Uzaktan-Muzik-Egitimi-Olur-Mu-i

Atmaca, U. & Uzuner, Y. (2020). Ozel egitim ve rehabilitasyon merkezlerinde ¢alisan égretmenlerin isitme kayipli
bireylere verilen destek hizmetlerine iliskin gérislerinin incelenmesi: Fenomenolojik arastirma. Egitimde
Nitel Arastirmalar Dergisi 8(4), 1214-1248. https://doi.org/10.14689/issn.2148-2624.8c.4s.7m

Aygiin, B., & Ulak. H. (2021). Yuksekdgretimde uzaktan egitim stirecinde olumlu sinif kiiltlrd yaratiimasina yonelik
nitel bir arastirma. Uluslararasi Sosyal ve Egitim Bilimleri Dergisi, 16, 213-230.

Babacan, D. (2015). Cevrimigi isitme egitimi uygulamalarinin karsilastirilmali incelemesi. Egitim ve Odretim
Arastirmalari Dergisi, 4(3), 24-35.

Babu, R. Singh, R. lyer, L., & Midha, V. (2007). Differences in factors affecting academic success for disabled
individuals in technology-mediated learning environments. AMCIS.1-12.
http://aisel.aisnet.org/amcis2007/132

Baker, F., & Krout R. (2009). Songwriting via Skype: An online music therapy intervention to enhance social skills
in an adolescent diagnosed with asperger’s syndrome. British Journal of Music Therapy, 23(2), 3-14.

Baraté, A., Haus, G., & Ludovico, L.A. (2020). Learning, teaching, and making music together in the COVID-19 era
through IEEE 1599. 2020 International Conference on Software, Telecommunications and Computer
Networks (SoftCOM). 17-19 September.
https://ieeexplore.ieee.org/stamp/stamp.jsp?tp=&arnumber=9238238

Bas, T.& Akturan, U. (2017). Nitel Arastirma Yontemleri (3. Baski) Seckin.

Balaban, E. (2012). Diinyada ve Tirkiye’de  uzaktan egitim ve  bir  proje  énerisi.
https://erdalbalaban.com/wpcontent/uploads/2012/12/UE_UzaktanE%c4%9fitimEB.pdf

Baltaci, A. (2017). Nitel Veri Analizinde Miles-Huberman Modeli. Ahi Evran Universitesi Sosyal Bilimler Enstitiisii
Dergisi, 3(1) , 1-14. https://dergipark.org.tr/tr/pub/aeusbed/issue/30008/290583

Bayley, J. G., & Waldron, J. (2020). “It's never too late”: Adult students and music learning in one online and
offline convergent community music school. International Journal of Music Education, 38(1), 36—
51. https://doi.org/10.1177/0255761419861441

Uysal Bayrak, H. & Tanik Onal, N. (2021). SWOT Analysis of Distance Education Based on Preschool Teacher
Candidates, International Journal of Eurasian Education and Culture, 6(12), 189-234.
http://dx.doi.org/10.35826/ijoecc.349

Brandstréom, S., Wiklund, C., & Lundstrom, E. (2012). Developing distance music education in Arctic Scandinavia:
Electric guitar teaching and master classes. Music Education Research,14(4), 448—456.
Brook J., & Upitis, R. (2014). Can an online tool support contemporary independent music teaching and learning?

Music Education Research, 17(1), 34—47. https://doi.org/10.1080/14613808.2014.969217

1298


https://doi.org/10.1080/10494820.2011.584322
https://www.andante.com.tr/tr/9955/Uzaktan-Muzik-Egitimi-Olur-Mu-i
https://doi.org/10.14689/issn.2148-2624.8c.4s.7m
http://aisel.aisnet.org/amcis2007/132
https://ieeexplore.ieee.org/stamp/stamp.jsp?tp=&arnumber=9238238
https://erdalbalaban.com/wpcontent/uploads/2012/12/UE_UzaktanE%c4%9fitimEB.pdf
https://dergipark.org.tr/tr/pub/aeusbed/issue/30008/290583
https://doi.org/10.1177/0255761419861441
http://dx.doi.org/10.35826/ijoecc.349
https://doi.org/10.1080/14613808.2014.969217

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

Blyiikoztirk, S., Cakmak, E. K., Akgiin, O. E., Karadeniz, S., ve Demirel, F. (2019). Bilimsel Arastirma Yéntemleri
(11. Baski). Pegem A.

Can, A. A. & Yungul, 0. (2017). Muzik egitimi kurumlarinda ¢alg! egitimi alan lisansiistli 6grencilerin uzaktan
egitime yonelik goruslerinin belirlenmesi. The Journal of Academic Social Sciences, 5(45), 155-168.

Calonge, S. D., Connor, M, L., Hultberg, P, T., Shah, M. A & Aguerrebere, P. M. (2022). Contactless higher
education: A swot analysis of emergency remote teaching and learning during Covid-19. Journal of
Educational Studies and Multidisciplinary Approaches 2 (2), 17-36.
https://doi.org/10.51383/jesma.2022.22

Canbay, A., & Nacakci, Z. (2011). Mektupla keman 6gretim uygulamasina yonelik icerik analizi. Mehmet Akif Ersoy
Universitesi EGitim Fakiiltesi Dergisi, 11(21), 134-152

Camlin, D.A & Lisboa, T.(2021)The digital ‘turn’ in music education (editorial), Music Education
Research, 23:2, 129-138, https://doi.org/10.1080/14613808.2021.1908792

Cayari, C. (2020). Popular practices for online musicking and performance: Developing creative dispositions for
music education and the Internet. Journal of Popular Music Education (Advance online publication).
https://doi.org/10.1386/jpme_00018_1

Chen, M. (2014). SWOT analysis and strategies to support college physical education through distance education.
World  Transactions on  Engineering and  Technology  Education (12), 671-674.
http://wiete.com.au/journals/WTE&TE/Pages/Vol.12,%20N0.4%20(2014)/17-Chen-M.pdf

Christensen, B. L., Johnson Burke, R., & Turner, A. L. (2015). Research methods design and analysis (Arastirma
yontemleri desen ve analiz). Ceviri Ed. Ahmet AYPAY). Ani Yayincilik.

Creswell, J. W. (2016). Arastirma deseni: Nitel, nicel ve karma yontem yaklasimlari. Egiten Kitap.

GCokcoskun, Y., & Karahoca, D. (2019). Engelli bireylerin meslek egitimi icin bir model dnerisi. Turkish Studies,
14(1) 395-423. https://turkishstudies.net/DergiTamDetay.aspx?ID=14608

Deverich, R. K. (1998). Distance education strategies for strings: A framework of violin instruction for adult
amateurs. [Unpublished Doctoral Dissertation] University of Southern California.

Diizbastilar, E. M., & Ozel B. (2021). Online (Cevrimigi) mizik egitiminde karsilasilan sorunlar ve ¢6ziim 6nerilerine
iliskin 6gretmen gorisleri. In Eraslan, M., Déngel, A, (Eds.), Egitim bilimleri teori, glincel arastirmalar ve
yeni egilimler/2021 (pp.102-115). IVPE.

Elitas, T. (2018). Uzaktan egitim ve iletisim teknolojileri. Cinius Yayinlari.

Evcili, F. , Guglt, G. & Akkoyun, S. (2021). Distance education in pandemic: Health services vocational school
students’ views and suggestions. Turkish Journal of Science and Health, 2 (2) , 82-88.
https://doi.org/10.51972/tfsd.907596

Gencheva, N., & Vassileva, A. G (2020). A study on some aspects of distance learning for physiotherapy students
during a pandemic. Pedagogy. https://doi.org/10.1080/02500160903250648

Giuli, D., Pirri, F., & Bussotti, P. (1999). Orchestra!: a distributed platform for virtual musical groups and music

distance learning over the Internet in Java/sup TM/ technology. Proceedings IEEE International

1299


https://doi.org/10.51383/jesma.2022.22
https://doi.org/10.1080/14613808.2021.1908792
https://doi.org/10.1386/jpme_00018_1
http://wiete.com.au/journals/WTE&TE/Pages/Vol.12,%20No.4%20(2014)/17-Chen-M.pdf
https://turkishstudies.net/DergiTamDetay.aspx?ID=14608
https://doi.org/10.51972/tfsd.907596
https://doi.org/10.1080/02500160903250648

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

Conference on Multimedia Computing and Systems, 2, 987-988
https://doi.org/10.1109/MMCS.1999.77862

Goksun, D. O & Kurt, A. A. (2020). The role of learning analytics in distance learning: A swot analysis, Journal of
Teacher Education and Lifelong Learning, 2(1), 18-29.

Groulx, T. J., & Hernly, P. (2010). Online master’s degrees in music education: the growing pains of a tool to reach
a larger community. Update: Applications of Research in Music Education, 28(2), 60—
70. https://doi.org/10.1177/8755123310361765

Gul, G. (2021). Teachers’ views on music education practices in secondary education in distance education during
the covid-19 pandemic process. journal of education in black sea region, 6(2), 95-111.
https://doi.org/10.31578/jebs.v6i2.235

Gln, E. (2021). The opinions of the preservice music teachers regarding the teaching of orchestra and chamber
music courses during distance education process. Cypriot Journal of Educational Science. 16(3), 1088-
1096. https://doi.org/10.18844/cjes.v16i3.582

Gusewell, A. & Terrien, P. (2021). Professional music training in times of Covid-19: The impact of distance
education on teaching methods and well-being at work. Journal of music, health and Wellbeing. (hal-
03407435)

Guzel, B. B., Cakir, H., & Celen, Y. (2020). Youtube {zerinden video destekli keman 6gretimine iliskin 6grenci
gorusleri. Bilim, Egitim, Sanat ve Teknoloji Dergisi, 4(1), 31-43.

Hergiiner, B. (2021). Rethinking public administration education in the period of pandemic: Reflections of public
administration students on online education through a SWOT analysis, Thinking Skills and Creativity, 41,
3-8 https://doi.org/10.1016/j.tsc.2021.100863

inal, I. , Sakarya, G., & Zahal, O. (2021). covid-19 pandemi déneminde EBA platformunda gergeklestirilen miizik
derslerine iliskin 6gretmen goérisleri. Eurasian Journal of Music and Dance, 18, 232-253.
https://doi.org/10.31722/ejmd.960092

isman, A. (2011). Uzaktan egitim. Pegem Akademi

Joseph, D., & Lennox, L. (2021) Twists, turns and thrills during Covid-19: Music teaching and practice in Australia,
Music Education Research, 23(2), 241-255. https://doi.org/10.1080/14613808.2021.1906852

Kaleli, Y. S. (2021). Covid 19 Siirecinde Miizik Ogretmenlerinin Tiikenmislik Diizeylerinin incelenmesi,
International Journal of Eurasia Social Sciences, 12(44), 262-277 http://dx.doi.org/10.35826/ijoess.2881

Kapayos, R.J., & Manalu, L. M. (2021). Continuity of music education during the Covid-19 pandemicin the society
5.0 era. Journal of International Conference Proceedings (J1cp) 4(1).
https://doi.org/10.32535/jicp.v4i1.1159

Karahan, A. S. (2016). Es zamanh uzaktan piyano 6gretiminin geleneksel piyano 6gretimiyle karsilastirilmasi.
Journal of Turkish Studies, 11(21), 211-228. https://doi.org/10.7827/turkishstudies.11244

Kaya, Z. (2002). Uzaktan egitim. Pegem Yayinlari.

Kesendere, Y., Senol-Sakin, A., & Acar, A.K. (2020). Educators’ views on online/distance violin education at Covid-

19 outbreak. Journal for the Interdisciplinary Art and Education, 1(1), 1-19.

1300


https://doi.org/10.1109/MMCS.1999.77862
https://doi.org/10.1177/8755123310361765
https://doi.org/10.31578/jebs.v6i2.235
https://doi.org/10.18844/cjes.v16i3.582
https://doi.org/10.1016/j.tsc.2021.100863
https://doi.org/10.31722/ejmd.960092
https://doi.org/10.1080/14613808.2021.1906852
http://dx.doi.org/10.35826/ijoess.2881
https://doi.org/10.32535/jicp.v4i1.1159
https://doi.org/10.7827/turkishstudies.11244

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

Koutsoupidou, T. (2014). Online distance learning and music training: Benefits, drawbacks and challenges. Open
Learning: The  Journal of  Open, Distance and  elearning, 29(3), 243-255.
https://doi.org/10.1080/02680513.2015.1011112

Kruse, N. B., Harlos, S. C., Callahan, R. M., & Herring, M. L. (2013). Skype music lessons in the academy:
Intersections of music education, applied music and technology. Journal of Music Technology and
Education 6(1), 43-60. https://doi.org/10.1386/jmte.6.1.43_1

Lee, C. M. (2021). Descriptive swoTt Analysis about Online Learning.
https://www.researchgate.net/publication/350621868_Descriptive_SWOT_Analysis_about_Online_Le
arning/citations

Linklater, F. (1997). effects of audio- and videotape models on performance achievement of beginning
clarinetists. Journal of Research in Music Education, 45(3), 402-414

Longhurst G. J., Stone D. M, Dulohery K, Scully D, Campbell T., & Smith C. F. (2020). Strength, Weakness,
Opportunity, Threat (SWOT) Analysis of the Adaptations to Anatomical Education in the United Kingdom
and Republic of Ireland in Response to the Covid-19 Pandemic. Anat Sci Educ. 13(3), 301-311.
https://doi.org/10.1002/ase.1967

McGILL (2001). Ultra-videoconferencing overview. http://srl.mcgill.ca/projects/rtnm/ (ET:15.02.2020)

Medya Akademi (2020). Global Kéy. https://medyaakademi.com.tr/2020/01/18/marshall-mcluhan-ve-iletisim-
teorileri/

Merriam, S. B. (2018). Qualitative research. A guide to design and implementation. (S. Turan, Ceviri Ed.). Nobel
Akademik Yayincilik.

Odeh, M., Warwick, K., & Perez, A. G (2015). The Impacts of Cloud Computing Adoption at Higher Education
Institutions: A SWOT Analysis. International Journal of Computer Applications. 127. 975-8887.
https://doi.org/10.5120/ijca2015906367

Okan, S., & Arapgirli, H. (2018). The effect of distance learning model on beginners level violin instruction. Turkish
Online Journal of Distance Education, 20(1), 1-16.

Okay H. H. (2021). Turkish instrument educators' distance education experiences related to instrument training
during the Covid-19 pandemic. Cypriot Journal of Educational Science. 13(2), 201- 222.
https://doi.org/10.18844/wjet.v13i2.5690

Omur, 0. & Sonsel, 0. B. (2021). Covid-19 and digital literacy: assessing pre-service music teachers’ views on
piano lessons provided in emergency remote teaching. International Journal of Education & Literacy
Studies 9(3), 117-126.

Ozer, B., & Ustiin, E. (2020). Evaluation of students' views on the covid-19 distance education process in music
departments of fine arts faculties. Asian Journal of Education and Training, 6(3), 556- 568.

Ozdogan, A. C. & Berkant, H. G. (2020). Covid-19 pandemi dénemindeki uzaktan egitime iliskin paydas
goruslerinin incelenmesi. Milli Egitim Dergisi, Salgin Siirecinde Tiirkiye'de ve Diinyada Egitim, 13-43.

https://doi.org/10.37669/milliegitim.788118

1301


https://doi.org/10.1080/02680513.2015.1011112
https://doi.org/10.1386/jmte.6.1.43_1
https://www.researchgate.net/publication/350621868_Descriptive_SWOT_Analysis_about_Online_Learning/citations
https://www.researchgate.net/publication/350621868_Descriptive_SWOT_Analysis_about_Online_Learning/citations
https://doi.org/10.1002/ase.1967
https://medyaakademi.com.tr/2020/01/18/marshall-mcluhan-ve-iletisim-teorileri/
https://medyaakademi.com.tr/2020/01/18/marshall-mcluhan-ve-iletisim-teorileri/
https://doi.org/10.5120/ijca2015906367
https://doi.org/10.18844/wjet.v13i2.5690
https://doi.org/10.37669/milliegitim.788118

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

Ozkése, H.,Ari, S. & Cakir, O. (2013). Uzaktan egitim siireci icin swot analizi. Middle Eastern & African Journal of
Educational Research, 5, 41-55.

Petrenko, L., Kravets, S., Bazeliuk, O., Maiboroda, L. & Muzyka, I. (2020). Analysis of the current state of distance
learning in the vocational education and training institutions. E3S Web Conf, 166, 10010.
https://doi.org/10.1051/e3sconf/202016610010

Prado, J. M. L., & Moncada, B. S. (2021) Online experience in teaching musical practice in times of pandemic.
International Journal of Recent Advances in Multidisciplinary Research, 8(5) 6803-6808.

Ruokonen, I., & Ruismaki, H. (2016). E-Learning in music: A case study of learning group composing in a blended
learning environment. Procedia-Social and Behavioral Sciences, 217, 109-115.
https://doi.org/10.1016/j.sbspro.2016.02.039

Sager, T. Eden, A. & Salliel, 0. (2014). Miizik egitiminde uzaktan egitim ve orkestra uygulamalari. inénii
Universitesi Sanat ve Tasarim Dergisi, 4(9), 69-79.

Sager, T. (2021). Pandemi Doéneminde Sanat Egitimi. Medeniyet Sanat Dergisi, 7(2), 214-226.
https://doi.org/10.46641/medeniyetsanat.1027880

Sager, T. & Yilma Sakalar, G. (2018). An investigation on a computer-assisted digital musical teaching material for
the special education of educable mentally retarded children in Turkey. Turkish Online Journal of Design
Art and Communication, 8(3), 583-594. https://doi.org/10.7456/10803100/013

Shaw, R.D. & Mayo, W. (2021). Music education and distance learning during Covid-19: A survey, Arts Education
Policy Review, 1-10 https://doi.org/10.1080/10632913.2021.1931597

Sakarya, G. & Zahal O. (2020). Covid-19 pandemi silrecinde uzaktan keman egitimine iliskin 6grenci
gorisleri. Turkish Studies, 15(6), 795-817. https://dx.doi.org/10.7827/TurkishStudies.44504

Sakin, A. (2021). Flute education in Turkey in the process of covid-19 pandemic. Journal of Education in Black Sea
Region, 6(2), 3-28. https://doi.org/10.31578/jebs.v6i2.230

Sarikaya, M. (2021). Pandemi siirecinde uzaktan egitime iliskin muzik egitimi ana bilim dal 6grencilerinin
gorisleri.  Atatiirk  Universitesi ~ Giizel ~ Sanatlar  Enstitiisi  Dergisi, 27(46),  92-100.
https://doi.org/10.35247/ataunigsed.835720

Sever, G. (2014). Bireysel calgi keman derslerinde cevrilmis 6grenme modelinin uygulanmasi. Egitimde Nitel
Arastirmalar Dergisi, 2(2), 27-42.

Sever, G. (2021). Opinions of teachers on the implementation of the orff-schulwerk approach in online lessons,
International Online Journal of Educational Sciences, 13(4), 949-964.

https://doi.org/10.15345/i0jes.2021.04.001

Shah, S. M. H. & Saqib, M. A. (2013). Swot analysis of ma educational planning and management programme of
Allama Igbal Open University, Islamabad. Turkish Online Journal of Distance Education, 14(3), 120-137.
https://dergipark.org.tr/tr/pub/tojde/issue/16897/17607

Sénmez, V. & Alacapinar, F. G. (2018). Orneklendirilmis bilimsel arastirma yéntemleri. Ani Yayincilik.

1302


https://doi.org/10.1051/e3sconf/202016610010
https://doi.org/10.1016/j.sbspro.2016.02.039
https://doi.org/10.46641/medeniyetsanat.1027880
https://doi.org/10.7456/10803100/013
https://doi.org/10.1080/10632913.2021.1931597
https://dx.doi.org/10.7827/TurkishStudies.44504
https://doi.org/10.31578/jebs.v6i2.230
https://doi.org/10.35247/ataunigsed.835720
https://doi.org/10.15345/iojes.2021.04.001
https://dergipark.org.tr/tr/pub/tojde/issue/16897/17607

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

Spieker, B. & Koren, M. (2021). Perspectives for Music Education in Schools after Covid-19: The Potential of Digital
Media. Israel Studies in Musicology Online, 18(75-85).

Topalak, . (2021). Miizik 5gretmenlerinin bakis acisindan pandemi déneminde online egitim. Mersin Universitesi
Egitim Fakdiltesi Dergisi, 17(2), 291-308 . https://doi.org/10.17860/mersinefd.935863

Toral, A. D. & Albuz, A. (2021). Covid-19 pandemi sirecinde 4-13 yas grubu 6grencilerine yonelik uzaktan ¢algi
dgretimine iliskin 6gretmen gérisleri. Dumlupinar Universitesi EGitim Bilimleri Enstitiisii Dergisi, 5(1),
21-43.

Tufan, F. (2018). Uzaktan 6gretim ve yeni iletisim siiregleri. Nobel Bilimsel Eserler.

Umuzdas, S. & Bas, A. H. (2020). Konservatuvar 6grencilerinin covid-19 salgini siirecindeki uzaktan egitim ile ilgili
algilarinin - ve  deneyimlerinin  arastinlmasi.  Yegah  Musiki  Dergisi,  3(2), 204-220.
https://dergipark.org.tr/tr/pub/yegah/issue/59004/824492

Ustabulut, M. Y. (2021). Swot analysis for the distance education process of lecturers teaching Turkish as a foreign
language. Educational Policy  Analysis and  Strategic Research, 16(1), 139-152.
https://doi.org/10.29329/epasr.2020.334.8

Vindacda, 0., Lubkina, V., AbuZe, A., & UscCa, S. (2021). Life with covid-19: Swot analyses for transformative digital
learning in educators’ perspective. Society, Integration, Education. Proceedings of the International
Scientific Conference, 249-259. https://doi.org/10.17770/sie2021vol5.6199

Walls, K. C. (2008). Distance learning in graduate music teacher education: Promoting professional development
and satisfaction of music teachers.Journal of Music Teacher Education, 18(1), 55—
66. https://doi.org/10.1177/1057083708323137

Yelken, T. Y., Kilig, F. & Ozdemir, C. (2012). The strategic planning (swot) analysis outcomes and suggestions
according to the students and the lecturers within the distance education system. Turkish Online Journal
of Distance Education, 13(2), 267-276.

Yildirim, A. & Simsek, H. (2008). Sosyal Bilimlerde Nitel Arastirma Yontemleri. Seckin Yayincilik.

Yilmaz, H., Sakarya, G., Gayretli, $. & Zahal, O. (2021). Covid-19 ve gevrimic¢i muzik egitimi: Okul 6ncesi 6gretmen
adaylarinin gorisleri tizerine nitel bir calisma. Journal of Qualitative Researching Education, 28, 283-299.
https://doi.org/10.14689/enad.28.12

Yin, J.,Wang, Y., & Hsu, D. (2005). Digital violin tutor: An integrated system for beginning violin learners.
Proceedings of the 13th ACM International Conference on Multimedia, MM 2005: 976-985.
ScholarBank@NUS Repository. https://doi.org/10.1145/1101149.1101353

YOK, 2020. Basin agiklamasi. https://www.yok.gov.tr/Sayfalar/Haberler/2020/universitelerde-uygulanacak-
uzaktan-egitime-iliskin-aciklama.aspxx

Yucetoker, 1., Angi, C. E., & Kaynak, T. (2021). Evaluation of asynchronous piano education and training in the

Covid-19 era. Educational Research and Reviews, 16(4), 109-117.

1303


https://doi.org/10.17860/mersinefd.935863
https://dergipark.org.tr/tr/pub/yegah/issue/59004/824492
https://doi.org/10.29329/epasr.2020.334.8
https://doi.org/10.17770/sie2021vol5.6199
https://doi.org/10.1177/1057083708323137
https://doi.org/10.14689/enad.28.12
https://doi.org/10.1145/1101149.1101353
https://www.yok.gov.tr/Sayfalar/Haberler/2020/universitelerde-uygulanacak-uzaktan-egitime-iliskin-aciklama.aspxx
https://www.yok.gov.tr/Sayfalar/Haberler/2020/universitelerde-uygulanacak-uzaktan-egitime-iliskin-aciklama.aspxx

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

MESLEKi MUZiK EGITIMINDE UZAKTAN EGiTiMiN KULLANILABILIRLIGINE
YONELIK BiR SWOT ANALIZi CALISMASI

0z

Bu calismanin amaci mesleki mizik egitiminde uzaktan egitimin kullanilabilirligini paydas
gorislerine gore SWOT analizi ile incelemektir. Bu amagla uzaktan mesleki muzik egitiminin glicli
ve zayif yonleri ile firsat ve tehditleri kesfedilmeye calisiimistir. Calisma nitel arastirma
yontemlerinden fenomenolojik desenle tasarlanmigtir. Aragtirmanin ¢alisma grubunu Tirkiye’nin
Konya ilindeki iki farkli devlet universitesinin mesleki muzik egitimi veren kurumlarindaki
(Necmettin Erbakan Universitesi Miizik Egitimi Anabilim Dali ve Selguk Universitesi Konservatuvari)
lisans 6grencileri, lisanslisti 6grencileri ve 6gretim elemanlari olusturmustur (n=89). 2020-2021
akademik yilinda uzaktan egitim siirecinin sonunda yari yapilandirilmis gériisme formu ile elde
edilen veriler icerik analizi teknigi ile ¢6ziimlenmis ve SWOT matrisinde sunulmustur. Calismadan
elde edilen bulgulara gore derslerin kaydedilerek tekrar izlenmesi, zaman ve mekan yoninden
esneklik, dezavantajli bireylere egitim firsati sunmasi, bireysel 6grenme sorumlulugu kazandirmasi,
masterclasslara, uluslararasi organizasyonlara ve alan uzmanlarina kolay erigim ve kesintisiz egitim
sunmasi uzaktan mesleki miizik egitiminin gl¢li yonleri arasinda 6ne gikan basliklardir. Zayif yonler
olarak; yetersiz fiziksel ve duygusal etkilesim, senkron problemleri ve buna bagh olarak birlikte
muzik yapamamak, soyut kavramlarin, mizikalite, ton tini ve dinamiklerin net olarak aktarilmamasi
yogunlukla karsimiza ¢cikmaktadir. Teknolojideki ve muzik teknolojisindeki gelismeler ile pandemi
sirecindeki deneyimler firsat olarak degerlendirilirken altyapi ve materyal eksikligi, gercek sinif
ortaminin saglanamamasi ve givenlik sorunlari tehdit unsuru olarak goérilen konularin basinda
gelmektedir. Bulgular isi§inda uzaktan mesleki mizik egitiminin glgli yonlerinin korunarak
firsatlarinin degerlendirilmesi, zayif yonlerinin ve tehditlerinin ortadan kaldiriimasina yénelik
stratejik planlarin gelistiriimesi icin paydaslara bazi oneriler sunulmustur. Bu ¢alismadan elde
edilen bulgularin uzaktan mesleki miizik egitiminin gelisimine katki sunacagi diistiniimektedir.

Anahtar kelimeler: Mesleki miizik egitimi, uzaktan egitim, uzaktan mizik egitimi, SWOT analizi,
Covid-19.
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GiRiS

Covid-19 pandemisi ile pik yapan uzaktan egitim Oncesinde de belirli bir hacim ve ivme ile varligini ve
genislemesini sirdirmekteydi. Genel olarak 6grenci ve 6gretmenin fiziksel olarak bir arada bulunmadig
ortamlarda verilen egitim olarak tanimlanan uzaktan egitimin (Balaban, 2012, s. 17) paydaslarca tercih
edilmesinde bircok neden bulunmaktadir. Zamandan ve mekandan bagimsiz bir egitim sunma, kitle egitimini
saglama, ilk kaynaktan ya da alan uzmanlarindan 6grenme, engelliler, kadinlar ya da dezavantajli bireyler igin
egitim firsati sunma, ulasim ve zaman tasarrufu saglama, bireye kendi kendine 6grenme sorumlulugu kazandirma
ve 6zellikle pandemi ile &nemi artan kesintisiz egitim imkani bunlardan éne gikan basliklardir (Elitas, 2018; isman,
2011; Kaya, 2002; Tufan, 2018;). Yukarida bir kismi sayilan avantajlarinin ya da gigli yonleri ile firsatlarinin yani
sira uzaktan egitimin bazi dezavantajlari da bulunmaktadir. Zayif yoénler ya da tehditler olarak
nitelendirebilecegimiz bu dezavantajlar uzaktan egitimin muizik egitiminde kendisi icin yer agmasini
zorlastirmistir. Bu durum ilk olarak muzik egitimcilerinin buna paralel olarak da diger paydaslarin (6grenciler,
veliler, yoneticiler ve teknoloji Ureticilerini) uzaktan egitime mesafeli davranmalarina neden olmustur. Bu
yaklasim Ug¢ boyutta degerlendirilebilir. Bunlar ilk olarak mizik egitiminin sadece teorik degil yogunlukla
eszamanli, yiksek etkilesimli ve birlikte gergeklestirilen uygulamali bir sirecinin olmasi. ikincisi, mevcut
teknolojinin bunu saglamak igin heniiz birgok noktada yetersiz kalmasi ve yiiz ylize egitimin verdigi yakinlig
fiziksel olarak verememesi. Ugiinciisii de paydaslarin teknolojiyi kabul etmekte ve yiiz yiize egitim aliskanlklarini

terk etmekteki cekimser tavriile hazirbulunusluluk diizeylerinin zaman zaman diisiik olmasi seklinde siralanabilir.

Literatirde uzaktan egitimin muzik egitiminde kullanimina yonelik farkli gérisler ve farkh bulgular karsimiza
¢tkmaktadir. Koutsopedia (2014) calgi ve sarki sdyleme etkinliklerinin bir materyali okuma seklinde degil de
gorinti ve sese dayanan, 6gretmenin ve 6grencinin hareketlerini birbirleriyle senkronize etmelerini gerektiren
aktiviteler oldugunu ifade ederken Prado ve Moncada (2021) uzaktan egitimdeki gérsel 6gelerin muzik egitiminde
fiziksel temasin yerini tutamayacagini belirtmistir. Arsu (2021) biraz daha pragmatist yaklasarak
uzaktan/cevrimici muzik egitimini bir konseri televizyondan izlemek gibi nitelendirse de hi¢ olmamasini karanlik
bir bosluga yelken agcmak olarak ifade etmistir. Bazi calismalar uzaktan mizik egitiminin olumlu etkileri
raporlamistir. Okan ve Arapgirli (2018) Universite dizeyinde uzaktan keman egitiminin 6grenci performansina
etkisini incelemistir. Calismanin sonunda uzaktan muzik egitimi alan 6grencilerle yliz yiize egitim alan 6grencilerin
erisileri arasinda anlamh bir fark bulunamamis olup uzaktan egitimin ylz yiiz egitimin yerine kullanilabilecegi
tespit edilmistir. Kruse, Harlos, Callahan ve Herring (2013) tarafindan yapilan bir arastirmada Universite
diizeyindeki piyano dersleri Skype Uzerinden yirGtalmis ve c¢alismanin sonucunda Skype Ulzerinden
gerceklestirilen piyano derslerinin yiiz yiize egitimdeymis gibi dogal bir sekilde gerceklestigi ve 6grencinin
basariya ulastiginin hissedildigi belirtilmistir. Groulx ve Hernly’e (2010) gore uzaktan mizik egitiminin bir yarari
kendini gelistirmek isteyenlere istedikleri yerden lisansistl egitim firsati sunmasidir. Lisansiistl 6grenci sayisinin
artmasi yiksekdgretimdeki 6gretim elemani ihtiyacini artirir. Artan 6grenci sayisi daha fazla galisma Uretir. Bu da
literatire katki sunar. Yin, Wang ve Hsu’ya (2014) gore baslangic asamasi ¢algl egitiminde geri donit cok

onemlidir. YUz yilze egitimde 6grencinin 6gretmeniyle haftada bir kere goristigu dislinildiginde uzaktan
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egitim sayesinde bu siire daha da artirilabilir. Kimi ¢alismalar uzaktan muzik egitiminin tek bagina yeterli
olmayacagini egitim slirecinin ylz ylze egitime destek olacak sekilde yani harmanlanmis modelde
tasarlanmasinin 6grenci basarisina yiz yiize egitimden daha fazla etki yapacagini ortaya koymustur (Adileh, 2012;

Brandstrém, Wiklund ve Lundstrém, 2012; Guzel Cakir Selen, 2020).

Tarihsel sureg iginde uzaktan mizik egitimine yonelik literattir akisinin 1930 yillarda radyo, 1950’li yillarda film
seritleri ve video kasetler (Deverich, 1998) 1970’li yillarda mektup (Canbay ve Nacakgi, 2011) ve televizyon (Sager,
Eden ve Salliel, 2014), 1990’h yillardan itibaren ise bilgisayar ve internet araciligiyla cevrimici ve cevrimdisi sekilde
gergeklestirildigi bilinmektedir (Cayari, 2020). Ginimuze gelindiginde klresel ¢aptaki pandemi krizinin 6zellikle
muzik egitimcilerini 5nemli derecede etkiledigi gorilmektedir (Joseph ve Lennox, 2021). Tiim diinyayi etkisi altina
alan Covid-19 pandemisiyle birlikte mizik egitimcilerinin bu beklenmedik durum karsisinda hazirliksiz
yakalandiklari ve egitim gorevlerini yerine getirmek igin ellerindeki dijital araglari harekete gecirmek zorunda
kaldiklari sdylenebilir (Cayari, 2020; Gusewell ve Terrien, 2021; Akarsu, 2021; inal, Sakarya ve Zahal, 2021). Bu
sirecte her ne kadar teorik unsurlari bulunsa da daha ¢ok uygulamaya dayali dinamikleri icinde barindiran
uzaktan muzik egitiminin 6grenme, 6gretme ve degerlendirme noktasinda paydaslari sancili, zor ve aligik
olunmayan bir duruma soktugu soylenebilir. Vindaca, Lubkina, AbuZe ve Us¢a, (2021) pandemi siurecindeki
uzaktan egitim deneyimlerinin hem 6grenciler hem de egitimciler icin yeni firsatlar dogurdugunu belirtirken
Camlin ve Lisboa (2021) pandeminin miuizik egitimindeki etkisini cevrimici dijital bir donls olarak
tanimlanmaktadir ve bu dijital donugsiin cesitli komplekslerde muzik egitiminin gelecegini etkilemesinin

muhtemel oldugunu ileri stirmektedir.

Pandemi dncesinde yurtdisinda Boston Universitesi, Ottova Universitesi, Berklee Koleji vb. birgok yiiksekdgretim
kurumunun uzaktan miuzik egitimi yaptigi bilinmektedir (Sager, 2014). Tiirkiye’de ise yiksekogretim seviyesindeki
muzik egitimi yuz yuze egitim sekilde gergeklestirilmekteydi. Yurtiginde ve yurtdisindan uzaktan muzik egitimine
yonelik pandemi dncesindeki ilgili literatlr incelendiginde genel miizik egitimine (Koutsoupidou, 2014;) mesleki
muzik egitimine (Walls, 2008, Groulx ve Hernly, 2010; Can ve Yungul, 2017); yetiskinlerde miizik egitimine (Bayley
ve Waldron, 2020) calgi egitimine (Linklater, 1997; Brandstrém, Wiklund ve Lundstrom, 2012; Kruse, Harlos,
Callahan ve Herring, 2013; Sever, 2014; Karahan, 2016; Okan ve Arapgirli, 2018; Glizel, Cakir ve Celen, 2020)
isitme ve mizik teorisi egitimine (Adileh, 2012; Brook ve Upitis, 2014; Babacan, 2015) opera ve san egitimine
(Alpiste Penalba, Rojas-Rajs, Lorente, Iglesias, Fernandez ve Monguet, 2013) orkestra yonetimine (Giuli, Pirri ve
Bussotti, 1999; Sager, Eden ve Salliel, 2014) ve bestelemeye (Ruokonen ve Ruismaki, 2016; Baker ve Krout, 2009)

yonelik sinirli sayida ¢alismalar goriilmektedir.

Tirkiye'de Yiksekogretim kurulunun aldigi kararla 16 Mart 2020 tarihinde tiim yiksekdgretim kurumlari uzaktan
egitime gecmistir ve bu durum 2021 bahar yariyilinin sonuna ¢evrimigi bir sekilde hem es zamanli hem de es
zamanli olmayan modellerde siirdiiriilmustir (YOK, 2020). Bu siirecte yiiksekégretimdeki miizik egitimcilerinin
cogunlukla Adobe Connect, Skype ve Zoom gibi uygulamalar kullandiklari gériilmustiir (Akyiirek, 2020). Ogretim

elemanlarinin tercihlerinde bulunduklari Gniversitelerin yonetim sistemlerinin, dnceki deneyimlerinin ya da akran
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tavsiyelerinin de etkili oldugu sdylenebilir. Pandemiyle birlikte hiz kazanan uzaktan muzik egitimine yonelik
yurticindeki ve yurtdisindaki ¢calismalar; genel kapsamda (Camlin ve Lisboa, 2021; Sager, 2021) genel muzik
egitiminde (Shaw, 2021; Spieker ve Koren, 2021; Akarsu, 2021; Topalak, 2020; Diizbastilar ve Ozel, 2021; Giil,
2021; inal, Sakarya ve Zahal, 2021, Kaleli, 2021) mesleki miizik egitiminde (Prado, 2021; Akinci ve Bolat, 2020;
Akyurek, 2020) 6zengen (amatér) miizik egitiminde (Aksoy, Gligli ve Nayir, 2020), ¢algi egitiminde, (Kesendere
Sakin ve Acar, 2020; Ozer ve Ustiin, 2020) ve altyap: gelistirmeye yonelik (Baraté, Haus ve Ludovico, 2021)

literatlrdeki yerini almistir.

Arastirmanin Amaci

Uzaktan mesleki mizik egitiminin hem 6grenenler hem de egitimciler agisindan dezavantajlari ve avantajlar
bulunmaktadir. Bu baglamda uzaktan mesleki mazik egitiminin blnyesinde barindirdigi giiclii ve zayif yonleri,
cevresinden kaynaklanan firsat ve tehditleri belirlemek ve bunlari paydaslarin perspektifinden kesfetmek
onemlidir. Bu ¢alismanin amaci; mesleki mizik egitimi veren kurumlardaki paydaglarin uzaktan mesleki muzik
egitimine iliskin gorlslerini SWOT Analizi ile acikliga kavusturmaktir. Baslangicta is ve endustri icin gelistirilen
(Vindaca, Lubkina, AbuZe ve Usca, 2021) SWOT analizi; bir egitim dizgesinin, dersin, uygulamanin, gigli
(Strenghts), zayif (Weakness) yanlarini saptamak igin cevresinden kaynaklanan firsat (Opportunities) ve tehditleri
(Threats) dikkate alarak yapilan analize denir (Sénmez ve Alacapinar, 2018). Chen’e (2014) gére Universitelerin
gelisimini etkileyen i¢ ve dis faktorlerin belirlenmesi icin SWOT analizi kullanilabilir. Bu arastirma yaklasimi
gelecegin belirlenmesinde ve strateji gelistiriimesinde 6nemli rol oynayabilir. Bu ¢alismadan elde edilecek
bulgularla uzaktan mesleki muzik egitiminin gl¢li ve zayif yonleri tespit edilerek giliclii yonlerin ne sekilde
kullanilacagi zayif yonlerin nasil gliclendirilecegi, paydaslara hangi firsatlarin sunuldugu ve olasi tehditlere karsi
onlemler alma yoluna gidilmesi hedeflenmektedir. Bu hedefle ¢alismanin kapsami hem katilimci yéniinden
(Lisans ogrencileri, lisanslUsti 6grencileri, 6gretim elemanlar)) hem de tir yoninden (muzik 6gretmenligi,
konservatuvar) genis tutulmaya calisiimistir. Calismadan elde edilecek bulgularla mesleki miizik egitiminde
uzaktan egitimin kullanimina yonelik gelistirilecek stratejilere katki sunulmasi ve uzaktan egitimin mesleki mizik
egitiminde surdurilebilir bir hal almasina varsa gerekli 6nlemlerin alinmasina katki sunulacaktir. Bu kapsamda
¢alismanin temel arastirma sorusu: “Paydas goriislerine gére uzaktan mesleki muzik egitiminin glicli yonleri, zayif

yonleri ve firsatlar ve tehditler nelerdir?” seklinde olusturulmustur. Arastirmanin (¢ alt problemi ise su sekildedir:

1. Lisans 6grencilerine gbre uzaktan mesleki miizik egitiminin glgli yénleri, zayif yénleri, firsatlari ve
tehditleri nelerdir?
2. Lisanslistli ogrencilere gore uzaktan mesleki mizik egitiminin glglii yonleri, zayif yénleri, firsatlari ve
tehditleri nelerdir?
3. Ogretim elemanlarina gore uzaktan mesleki miizik egitiminin giiclii yénleri, zayif yénleri, firsatlari ve

tehditleri nelerdir?
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YONTEM

Arastirma Modeli

Bu caligmada nitel arastirma yontemlerinden “fenomenolojik” desen kullaniimistir. Bu desende bir fenomenle
ilgili katilmcilarin yasadigi deneyimler betimlenir. Burada esas olan katilimcilarin s6z konusu fenomeni
deneyimlemis olmasi ve betimlemelerin sonucunda deneyimlerin 6zline ulasilmasidir (Creswell, 2016). Egitimde
fenomenoloji arastirmalarinin amaci egitim 6gretim siirecinde yasanilan deneyimleri anlayabilmek ve 6grenme
O0gretme silirecini gelistirebilmektir. Her duygu, diisince ve yasanan deneyim fenomenolojide egitim
arastirmalarinin konusu olabilir (Atmaca ve Uzuner, 2020). Bu arastirmada Uzerinde galisilacak olan fenomen

(olgu) “uzaktan mesleki miizik egitimi”dir.

Calisma Grubu

Arastirmada amacgh o6rnekleme yodnteminden homojen c¢alisma grubu kullaniimistir. Genel olarak nitel
arastirmalarda kullanilan amagh 6rneklemede, arastirmaci kesfetmek ve anlamak istedigi seyi 6grenebilecegi bir
orneklem seger (Merriam, 2018). Bu yontem belirli 6lgltleri karsilayan belli 6zelliklere sahip olan bir veya daha
fazla 6zel durumlarda calisiimak istendigi zaman tercih edilir ve derinlemesine arastirma yapilmasina olanak
saglar (Blyukoztirk vd., 2019). Homojen ¢alisma grubu ayni niteliklere sahip bireylerden olusan ¢alisma grubudur
ve bireyler arastirmaci tarafindan 6nceden belirlenmis 6zelliklere sahiptir. Calismada katiimcilarin uzaktan
mesleki mizik egitimi deneyimlemis olmasi bu 6rnekleme ydnteminin tercih edilmesinin nedenidir. Calisma
grubunu 2020-2021 Akademik yilinda Tiirkiye’nin i¢c Anadolu bélgesinde yer alan Konya ilindeki Necmettin
Erbakan Universitesi Miizik Egitimi Anabilim Dali ve Selcuk Universitesi Konservatuvari égrencileri (n=63),
lisansUstlu Ogrencileri (n=9) ve 6gretim elemanlari (n=17) olmak Uzere toplam 89 katilimci olusturmaktadir.
Katilimcilar uzaktan egitim silirecini Universitelerinin kendilerine sundugu uzaktan yonetimi sistemi dahilinde,
cevrimigi bir sekilde, es zamanli ve es zamanli olmayan modellerde Adobe Connect, Zoom ve WhatsApp

uygulamalari ile ylratmustir. Calisma grubunun bilgileri Tablo 1’de sunulmustur.

Tablo 1. Arastirmanin Calisma Grubu

Lisans Lisansustii Ogretim
Universite Lisans1 Lisans2 Lisans3  Lisans4 Toplam Yiksek Doktora Elemani
Lisans
Universite 1 2 7 18 19 46 6 3 14
Universite 2 3 10 2 4 19 - - 3
Toplam 63 6 3 17

Veri toplama Araglari

Fenomenolojik arastirmalarda veriler tecriibeyi yasamis ya da yasayan kisilerden toplanmaktadir (Bas ve Akturan,
2017). Arastirma verileri uzaktan mesleki mizik egitimini deneyimlemis kisilerden yari yapilandiriimis goériisme

formu ile toplanmistir. Formun olusturulmasi asamasinda iki miizik egitimcisi ve bir egitim bilimcinin gérusleri
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alinmistir. Gérigsme formunda mesleki miizik egitiminde uzaktan egitimin kullanilabilirligine iliskin 4 agik uglu

soru bulunmaktadir. Formdaki maddeler su sekildedir:

1. Uzaktan mesleki mizik egitiminin glgli yonleri nelerdir? Neden boyle dislinliyorsunuz agiklar misiniz?
2. Uzaktan mesleki muzik egitiminin zayif yonleri nelerdir? Neden bdyle disliniyorsunuz agiklar misiniz?
3. Uzaktan mesleki muzik egitiminin firsatlari nelerdir? Neden bdyle diistinliyorsunuz agiklar misiniz?

4. Uzaktan mesleki mizik egitiminin tehditleri nelerdir? Neden bdyle distiniyorsunuz agiklar misiniz?

Ayni form lisans 6grencilerine, lisansistl 6grencilerine ve 6gretim elemanlarina e-mail ve WhatsApp uygulamasi
Uzerinden gonderilmistir. Toplam 113 kisiye génderilen forma 89 katilimci dénis yapmistir. Veriler 2020-2021

akademik yilinin sonunda, iki kurumunda uzaktan egitim siirecinin sonunda toplanmistir.

Verilerin Analizi

Gorlisme formu araciligiyla elde edilen nitel veriler sosyal bilimler alaninda siklikla kullanilan igerik analizi teknigi
ile ¢6ziimlenmistir. icerik analizi derinlemesine bir analizdir ve betimsel yaklagimla fark edilemeyen kavram ve
temalar bu analiz ile kesfedilebilir. igerik analizinde birbirine benzeyen veriler belirli kavramlar ve temalar
cercevesinde bir araya getirilir ve bunlar okuyucunun anlayabilecegi bir bigcimde dizenlenerek yorumlanir
(Yildinm ve Simsek, 2008). Verilerin analizinin giivenirligi icin Miles Huberman (1994) tarafindan gelistirilen
guvenirlik formull (Glvenirlik: Goras Birligi / Goris Birligi+Gorus Ayrihig) kullanilmistir. Bu formile gore farkli
alan uzmanlaridaha énceden belirlenen temalar dogrultusunda verileri kodlar, kodlamalar sonucunda alt temalar
olusturulur ve uzman gorisleri arasindaki uyum orani belirlenir (Baltaci, 2017). Bu kapsamda veriler arastirmaci
ve iki 6gretim elemani tarafindan kodlanarak alt temalara, temalara ve kategorilere ayrilmistir. Yapilan bu islem
sonucunda her bir tema icin Miles-Huberman giivenirlik formuli degerinin .80’den yukari oldugu tespit edilmistir.
Bu da kodlamalarinin giivenilir oldugunu géstermektedir. Elde edilen alt temalar ve temalar daha sonra SWOT
matrisinde kategorize edilmistir. SWOT analizi genellikle i¢ ve dis faktorlerden olusan hiicreler igeren bir matris
veya bir tablo olarak basit bir sekilde gériintilenir (Chen, 2014) Bu basit gorliniim (Sekil 1.) paydaslar tarafindan
bulgularin anlasilmasi icin SWOT analizinin 6nemli bir avantajidir (Shah ve Saqib, 2013). Tablolarin yorumundan
sonra katihmcilarin gorislerinden dogrudan alintilar yapilmig, gorisleri alintilanan katilimcilarin isimleri gizli
tutularak lisans 8grencileri (LO) Lisansusti 6grencileri (LUO) 6gretim elemanlari ise (OE) seklinde listedeki sirasina

gore belirtilmistir.

Olumlu Olumsuz
ic Faktorler Glgla Yonleri Zayif Yonleri
Dis Faktorler Firsatlar Tehditler

Sekil 1- Swot Matrisi
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Gegerlik ve Etik

Christensen, Johnson ve Turner (2020) nitel arastirmalarda gecerligi saglayacak bazi stratejiler onermistir.
Bunlardan bazilari, veri gesitlemesi, arastirmaci gesitlemesi, dogrudan alinti ve katilimci geribildirimidir. Bu
calismada veri gesitlemesini saglamak ve galismayi tek bir veri kaynagi ile sinirlandirmamak igin farkli iki mesleki
muzik egitimi kurumundan lisans, lisansistu 6grencileri ve 6gretim elemanlari ile gorismeler yapilmigtir.
Arastirmaci gesitlemesi icin verilerin toplanmasi ve analiz edilmesi siirecinde nitel arastirma yontemleri alaninda
¢alismalari olan iki 6gretim elemani ile gergeklestirilmistir. Calismada katiimcilarin gorlslerinden birebir alinti
yapilmistir ve galismadaki katilimcilarin bazilarina donus yapilarak arastirmadaki ifadeleriyle ayni fikirde olup
olmadiklari katihmci geri bildirimi ile saglanmistir. Calismada etik ilkelere azami derecede uyulmus olup
arastirmanin etik kurul onayi icin Necmettin Erbakan Universitesi Sosyal ve Beseri Bilimler Arastirmalar Etik

Kuruluna bagvurulmusg, 18.06.2021 tarih ve 359 Karar No’lu belge ile Etik Kurul Onayi alinmistir.

BULGULAR

Arastirmanin alt problemlerine yonelik paydas goruslerinden elde edilen bulgular uzaktan mesleki muzik
egitiminin gugli ve zayif yonleri ile firsatlar ve tehditleri olmak lzere 4 kategori altinda incelenmistir. Bu
kategoriler temalar ve alt temalar seklinde frekans (f) ve yuzdelere (%) gore SWOT Matrisinde gosterilmistir.

Arastirmanin birinci alt problemine iliskin 6grenci gorislerinden elde edilen bulgular Tablo 2’de sunulmustur.

Tablo 2. Lisans Derecesindeki Ogrencilerin Goriislerine Gére Uzaktan Mesleki Miizik Egitiminin SWOT Matrisi

Giiglii Yonler Zayif Yonler
Tema ve alt temalar (n=63) f % Tema ve alt temalar (n=63) f %
o  Video kaydi 29 46 e letisim ve etkilesim 28 44
» Tekrarizleme 25 39 »  Egitimci ile iletisim problemi 17 26
> Oz degerlendirme 4 63 »  Egitimcilerden geri donit 4 6.3
e Zaman tasarrufu 19 30 eksikligi
e  Zaman ve mekan yoninden esneklik 16 25 »  Fiziksel uzaklik hissi 5 7.9
e  Bilgi iletisim ve muizik teknolojileri 15 23 »  Arkadaglarla iletisim eksikligi 2 3.1
& konusunda beceri gelistirmesi e internet hizi 20 31
g e Bireysel 6grenme sorumlulugunu 7 11 e imkan ve firsat esitsizligi 16 25
"S artirmas| e Senkron ve birlikte gcalismaya imkan 15 23
vermemesi
e Bilgiye ve ders materyallerine kolay 5 7.9
erisim
e  Dezavantajli 6grencilere ulasma 5 7.9 e Uygulamal derslerdeki sorunlar 13 20
»  Engelli 6grencilere ulagsma 3 4.7 > Calgl egitiminde Ogretmenin 7 11
>  Biriste calisan 6grencilereulasma 1 1.5 6grenciyi ya da o©rencinin
»  Asosyal 68rencilere ulasma 1 15 bf‘?retme”‘ t.am ve dogru aciyla
gérememesi
e Egitim maliyetini disirme 4 6.3 > Ogretmenlik uygulamasi dersini 3 4.7
okulda gergeklestireme
e Alan uzmanlarina kolay ve ekonomik 3 4.7 » Gosterip yaptirma tekniginin 3 4.7
erisim yetersiz kalmasi
e  Zengin 6grenme ortami sunmasi 2 3.1 e Diguk ses kalitesi 8 12
e  Genis kitlelere ulagma 2 3.1 e Nians, ton ve tini gibi muzikal 4 6.3
e Ulasim kolayhgi 2 3.1 unsurlarin net olarak yansitalamamasi
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e Isbirlikli 6grenme imkani 2 3.1 e Dijital yorgunluk, dikkat daginikhgi ve 4 6.3
e  Ozgiiven kazandirmasi 1 15 motivasyon dusukligu
e  Kesintisiz egitim 1 1.5 e Dersigeriklerinin uzaktan egitime 3 47
uygun olarak tasarlanmamasi
e  Olgme degerlendirme 3 47
e  Disiplin 3 4.7
e  Egitimcilerin uzaktan ogretim 2 3.1

tekniklerine hakimiyetsizligi
e Soyut kavramlari anlamada gulglik 1 1.5

cekme
e  Bireysel 6grenme sorunlari 1 15
e  Goriuntl kalitesi 1 15
e  Asosyallesme 1 15
Firsatlar Tehditler
Temalar (n=63) f % Temalar (n=63) f %
e Uzaktan egitimin deneyimlenmesi 12 19 e  Altyapi eksikligi 9 14
e  Teknolojideki gelismeler 3 47 e Kisa ders saati 7 11
e Miuzik teknolojisindeki gelismeler 3 4.7 e Hazrlksiz yakalanmaya bagh olarak 5 7.9
k3 olumsuz deneyimlerin  birakacagi
g rahatsizhk
&L e  Gergek sinif ortaminin saglanamamasi 3 4.7
é” e  Kopya ¢ekme 3 4.7
e  Teknolojiye bagiml kalma korkusu 2 3.1
e  Glvenlik 2 3.1
e  Teknik destek 1 1.5

Tablo 2’de goruldugu gibi lisans 6grencilerinin (n=63) neredeyse yariya yakini (n=29; %46) tekrar izleme ve 6z
degerlendirme yapmaya firsat sundugu icin video kaydini uzaktan mesleki mizik egitiminin en gli¢li yani olarak
ifade etmistir. Bunu zaman tasarrufu saglamasi (n=19; %30), zaman ve mekan yéniinden esneklik 6zelligi (n=16;
%25), bilgi iletisim ve muzik teknolojileri konusunda beceri gelistirmesi (n= 15; %23), bireysel 6grenme
sorumlulugunu artirmasi (n=7; %11), bilgiye ve ders materyallerine kolay erisim (n=5; %7.9), engelli, bir iste tam
zamanli calisan ve asosyal olmak lzere dezavantajli 6grencilere ulasma (n=5; %7.9), egitim maliyetini disirme
(n=4; %6.3), alan uzmanlarina kolay ve daha az maliyetle erisim (n=3; %4.7), zengin 6grenme ortami sunmasi
(n=2; %3.1), genis kitlelere ulasma (n=2; %3.1), ulasim kolayhgi (n=2; %3.1), isbirlik¢i 6grenme imkani (n=2; %3.1),
Ozgiven kazandirmasi (n=1; % 1.5), kesintisiz egitim (n=1; % 1.5) temalari takip etmektedir. Lisans dgrencileri
uzaktan mesleki mizik egitiminin zayif ydnlerini; egitimci ile iletisim eksikligi, egitimcilerden geri donit eksikligi,
fiziksel uzaklik hissi ve arkadaslarla iletisim eksikligi olmak lizere genel anlamda iletisim ve etkilesim (n=28; %44),
internet hizi (n=20; %31), imkan ve firsat esitsizligi (n=16; %25), senkron ve birlikte ¢alismaya imkan vermemesi
(n=15; %23), calgi egitiminde 6gretmenin 6grenciyi ya da 6grencinin 6gretmeni tam ve dogru aclyla gérememesi,
ogretmenlik uygulamasi dersini okulda gergeklestirememe ve gosterip yaptirma tekniginin gerceklestiriiememesi
olmak Uzere genel anlamda uygulamali derslerdeki sorunlar (n=12; %20), disik ses kalitesi (n=8; %12), nlans,
ton ve tini gibi mizikal unsurlarin net olarak yansitilamamasi (n=4; %6.3), dijital yorgunluk, dikkat daginikhig ve
motivasyon disuklugi (n=4; %6.3), ders iceriklerinin uzaktan egitime uygun olarak tasarlanmamasi (n=3; %4.7),
olgme degerlendirme (n=3; %4.7), disiplin (n=3; %4.7), egitimcilerin uzaktan 6gretim tekniklerine hakimiyetsizligi

(n=2; %3.1), soyut kavramlari anlamada giiclik ¢ekme (n=1; %1.5), bireysel 6grenme sorunlari (n=1; %1.5),
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gorlntl kalitesi (n=1; %1.5), asosyallesme (n=1; %1.5) seklinde siralamistir. Lisans 6grencileri 6zellikle pandemi
sirecinde zorunlu olarak uzaktan egitimin deneyimlenmesini (n=12; %19), teknolojideki gelismeleri (n=3; %4.7)
ve miizik teknolojisindeki gelismeleri (n=3; %4.7) firsatlar kategorisinde ele almistir. Ogrenciler altyapi eksikligi
(n=9; %14), yiiz yuze egitime gore daha kisa ders saati (n=7; %11), hazirliksiz yakalanmaya bagh olarak olumsuz
deneyimlerin birakacagi rahatsizlik (n=5; %7.9), gergek sinif ortaminin saglanamamasi (n=3; %4.7), kopya ¢ekme
(n=3; %4.7), teknolojiye bagimh kalma korkusu (n=2; %3.1), glivenlik (n=2; %3.1), teknik destek (n=1; %1.5)

temalarini uzaktan mesleki mazik egitimine yoénelik tehditler olarak siralamistir.

Tablo 2 incelendiginde lisans 6grencilerinin (n=63) UMME’ye (uzaktan mesleki muzik egitimi) iliskin toplam 286
(%100) goris bildirdigi gorulmektedir. Bunlar; i¢ faktorlerde glicli yonleri (n=113; %39,86) ve zayif yonleri (123;
%43,00), dis faktorlerde ise firsatlar (n=18; %6,29) ve tehditler (n=32; %11,18) seklinde dagilmaktadir. Bu veriler
UMME’nin zayif yonlerinin gigli yonlerinden biraz daha fazla oldugu seklinde yorumlanabilir. Verilere goére
UMME’ye yonelik dis faktorlerden kaynaklanan tehtidlerin firsatlardan daha fazla oldugu da soylenebilir.

Ogrencilerin goriislerinden érnek alintilar asagida sunulmustur.

Giiclii yénler

“Derslerde anlamadigimiz ya da kagirdigimiz noktalari ders kayitlari sayesinde hem édgreniyorum hem de

pekistiriyorum.” LO7

“Ulasim sorunum olmuyor, internetin oldugu her yerden derslerime katilabiliyorum.” LO8

“Onceden 6gretmenime soruyordum ama uzaktan editimle kendi ¢abalarimla bir seyler 6§renmek zorunda

kaldim.” LO3

“Okula gitmek icin kimse otobiis parasi vermedi ya da yurt parasi édemedi. Herkes memleketinden, evinden

derslerine girdi.” LO44

“Pandemi ile tanistigim uzaktan egitim sayesinde bilgi iletisim teknolojilerini ve miizik programlarini daha
yakindan tanidim. Béylece ilerde 6gretmen oldugum zaman 6grencilerime daha fazla yardimci olacagima

inaniyorum.” LO5

“Uzaktan egitimde zaman yénetimi daha elverisli oluyor ve daha fazla ¢alisma imkéani buluyorum. Hasta olsam

ya da yorgun olsam bile derslere girebiliyorum.” LO31

Zayif yoénler

“Calgi egitimim esnasinda 6gretmenim parmak pozisyonlarima, oturus ve durus pozisyonuma internet ortaminda

miidahale edemiyor.” LO59

“Miizikte cogdu sey soyut oldudu icin genellikle géziimiizde canlandirip uygulamaya gegiremiyoruz.” LO5
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“Firsat esitsizligi yaratiyor. Herkesin evinde bilgisayar, tablet olsa bile evinde piyanosu yok.” LO27

“Toplu derslerde arkadaslarla uyumumuzu uzaktan saglayamiyoruz. ilerde miizisyen olunca sahnede problem

yasayabiliriz bu da biz de ézgiiven eksikligi yaratabilir.” LO60
Firsatlar
“Hizla gelisen teknolojinin uzaktan miizik editimi icin biiyiik firsatlar doguracagina inaniyorum.” 1L02

“Miizik teknolojisini gelismesiyle birlikte gelecekte enstriiman iizerinden ¢almanin yok olabilecegini onun yerini

bilgisayarlarin alacagini diisiiniiyorum.” LO31

Tehditler

“Bence en biiyiik tehdit internet aginin ¢cékmesidir.” LO8

“Miizik egitiminin dijital ortamda kalmasi biiyiik bir tehdit olabilir. Ben kitaplara ve égretmene ézlem duyarim.”

LO42

“Acikcasi uzaktan miizik egitiminde sudan ¢cikmis balik gibi olduk. Hazirliksiz yakalandik ve bu durum uzaktan

egitime karsi bizde ilerleyen zamanlarda olumsuz bir iz birakabilir.” LO27
Arastirmanin ikinci alt problemine iliskin elde edilen bulgular Tablo 3’de sunulmustur.

Tablo 3. Lisansiistii Derecesindeki Ogrencilerin Goriislerine Gére Uzaktan Mesleki Miizik Egitiminin SWOT

Matrisi
Giiglii Yonler Zayif Yonler
Tema ve alt temalar (n=9) f % Tema ve alt temalar (n=9) f %
e  Video kaydi 4 44 e iletisim ve Etkilesim 5 55
e Ulasim kolayhgi 4 44 »  Fiziksel uzaklik hissi 3 33
e  Zaman ve mekan yoninden esneklik 4 44 »  Egitimci ile iletisim eksikligi 1 11
e Alan uzmanlarina kolay ve ekonomik 4 44 » Egitimcilerden geri donut 1 11
erisim eksikligi
e  Zaman tasarrufu 3 33 e Senkronve birlikte calisma problemi 4 44
e Bireysel 06grenme sorumlulugunu 3 33 e  Seskalitesi 2 22
5 artirmasi
5 e  Dezavantajli bireylere ulasma 3 33 e Uygulamal derslerdeki sorunlar 2 22
g > Bir ist? ?allsan.('jgrencilere ulasma 2 22 > Géster.ip yaptirma tekniginin 2 22
t »  Engelli 6grencilere ulasma 1 11 yetersiz kalmasi
= e  Egitimin maliyetini diisiirme 1 11 e Internet baglantisi 2 22
e  Zengin 6§renme ortami sunmasi 1 11 e imkan ve firsat esitsizligi 1 11
e  Bilgi iletisim ve muzik teknolojileri 1 11 e  Dijital yorgunluk, dikkat daginikhgr 1 11
okuryazarligini gelistirmesi ve motivasyon diistklugu
e  Genis kitlelere ulasma 1 11 e  Asosyallesme 1 11
e  Egitim programlarinda standart 1 11 e  Bireysel 6grenme sorunlari 1 1
saglama
e  Bilgiye ve ders materyallerine kolay ve 1 11 e  GOrinti kalitesi 1 11
hizli erisim
Firsatlar Tehditler
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Temalar (n=9) f % Temalar (n=9) f %

_ ® Covid 19 Pandemisi 1 11 e Altyapi ve materyal eksikligi 3 33

% e Miuzik teknolojisindeki gelismeler 1 11 e  Gelenege baglilik 3 33

o % e  Firsat esitligi saglamasi 1 11 e internetsiz kalma 1 11
8w o Teknolojiye bagimli kalma korkusu 1 1

Tablo 3 incelendiginde lisansistii 6grencilerine gore (n=9) uzaktan mesleki mizik egitiminin glgli yonleri; video
kaydi (n=4; %44), ulasim kolayligi (n=4; %44), zaman ve mekan yoniinden esneklik (n=4; %44), alan uzmanlarina
kolay ve ekonomik erisimdir (n=4; %44). Bu temalari sirasiyla zaman tasarrufu (n=3; %33), bireysel 6grenme
sorumlulugunu artirmasi (n=3; %33), bir iste tam zamanl ¢alisan ve engelli olmak Gzere dezavantajli 6grencilere
ulagsma (n=3; %33), egitimin maliyetini disirme (n=1 ;% 11), zengin 6grenme ortami sunmasi (n=1 ;% 11), bilgi
iletisim ve mizik teknolojileri okuryazarligini gelistirmesi (n=1 ;% 11), genis kitlelere ulasma (n=1 ;% 11), egitim
programlarinda standart saglama (n=1 ;% 11), bilgiye ve ders materyallerine kolay ve hizli erisim (n=1 ;% 11)
izlemistir. LisansUstli 6grencilerine gore uzaktan mesleki muzik egitiminin zayif yonleri; fiziksel uzaklik hissi,
egitimci ile iletisim eksikligi ve egitimcilerden geri donut eksikligi olmak Gizere genel anlamda iletisim ve etkilesim
(n=5; %55), senkron ve birlikte calisma problemi (n=4; %44), ses kalitesi (n=2; %22), gosterip yaptirma tekniginin
yetersiz kalmasi olmak tzere uygulamali derslerdeki sorunlar (n=2; %22), internet baglantisi (n=2; %22), imkan
ve firsat esitsizligi (n=1; %11), dijital yorgunluk, dikkat daginikhgi ve motivasyon dusukligu (n=1; %11),
asosyallesme (n=1; %11), bireysel 6grenme sorunlari (n=1; %11) ve goruntl kalitesidir (n=1; %11). Lisans{isti
ogrencileri uzaktan mesleki mizik egitimine yonelik firsatlari pandemi (n=1; %11), muzik teknolojisindeki
gelismeler (n=1; %11), firsat esitligi saglamasi (n=1; %11) olarak siralamistir. Uzaktan mesleki mizik egitimine
yonelik tehditler ise altyapi ve materyal eksikligi (n=3; %33), gelenege baglilik (n=3; %33), internetsiz kalma (n=1;

%11), teknolojiye bagimli kalma korkusudur (n=1; %11).

Tablo 3 incelendiginde lisanslstl 6grencilerin (n=9) UMMTE’ye iliskin toplam 69 (%100) goéris bildirdigi
gorulmektedir. Bunlar; i¢ faktorlerde glgli yonleri (n=31; %44,92) ve zayif yonleri (27; %39,13), dis faktorlerde
ise firsatlar (n=3; %4,34) ve tehditler (n=8; %11,59) seklinde dagilmaktadir. Bu veriler UMME’nin kendisinden
kaynaklanan giicli yonlerinden zayif yonlerinin biraz daha fazla oldugu seklinde yorumlanabilir. Verilere gére
UMME’ye yonelik dis faktorlerden kaynaklanan tehditlerin firsatlardan daha fazla oldugu da soylenebilir.

LisansUsti seviyesindeki 6grenci gorislerinden 6rnek alintilar asagida sunulmustur.

Giiglii yénler

“Ozellikle bizim gibi lisansiistii derecesindeki 6Grenciler uzak sehirlerdeki ve iilkelerdeki editimcilerle calisma firsati

bulabilir.” LUO1

“Bilincli 6grenciler ulasim ile kaybetmedikleri zamani bireysel calismalari igin dederlendirebilirler.” LUO2

“Fiziksel engelli 6grencilere egitim olanagi saglar. Evlilik, askerlik, cocuk sahibi olma gibi nedenlerden dolayi

geleneksel editimden yararlanamayan kisiler icin vazgegilmezdir.” LUO3
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Zayif yonler

“Ozellikle miizik bélimiinde diger béliimlere kiyasla 6§retmen ve 6§renci arasindaki birebir iliskinin daha giiglii
oldugunu diisiiniiyorum. Bu iliski égrencilerin motivasyonunu, ¢alisma temposunu olumlu yénde etkilemektedir.

Uzaktan egitim nedeniyle é6§renci-6gretmen iletisiminin zayiflayacadini diisiiniiyorum.” LUO2
“Yardimsiz ve kendi kendine égrenme aliskanligi olmayan égrenciler sorun yasayabilir’ LUO3
“En temel zayif yénii iilkemizde internetin akici olmamasidir.” LUO4

“Isitme, armoni, koro ve orkestra gibi toplu derslerde, 6Grencilerin birbiri ile etkilesiminin miimkiin olmamasi,
6grencinin edilgen durumda olmasi, derste fikir yiiriitme, tartisma gibi toplu derslere katki saglayan etkilesimlerin

miimkiin olmamasi, uzaktan egitimin zayif yénlerinden sayilabilir.” LU06
“Ders esnasinda, 6grencinin éGretmeni calarken yakindan gézlemleyememesi zayif yénlerindendir.” LUOS5
Firsatlar

“Uzaktan egitim siireciyle dijital platformlar (zerinden g¢algilarin birlestirilerek etkinlik yapilmasi olduk¢a artti.”

LOO9

Tehditler

“Internet erisiminin olmadigi yerlerde gerceklestirilememesi. Internet erisimine ve akilli cihaza sahip olmayan

ddrencilerin egitim-6§retimden mahrum kalmasi.” LUO9
Arastirmanin Gglncu alt problemine iliskin elde edilen bulgular Tablo 4’de sunulmustur.

Tablo 4. Ogretim Elemanlarinin Gériislerine Gére Uzaktan Mesleki Miizik Egitiminin SWOT Matrisi

Giiglii Yonler Zayif Yonler
Tema ve alt temalar (n=17) f % Tema ve alt temalar (n=17) f %
e  Video kaydi 10 58 e iletisim ve Ftkilesim 9 52
e  Zaman ve mekan yonlnden esneklik 10 58 »  Fiziksel uzaklik hissi 5 29
e Alan uzmanlarina kolay ve ekonomik 8 47 >  Ogrenci- egitimci arasindaki etkilesim 2 11
erisim » Ogrenci-6grenci arasindaki etkilesim 2 11
e  Egitim maliyetini disirme 5 29 e imkan ve firsat esitsizligi 8 47
e  Dezavantajli bireylere ulasma 4 23 »  Ekipman eksikligi 6 35
ko) »  Engelli 6grencilere ulagsma 3 17 > Aile destegi 1 538
=§ » Bir iste c¢alisan 06grencilere 1 5.8 »  Calisma ortami 1 58
E ulasma e  Muzikalite, ton ve tini 6 35
- e Zengin 6grenme ortami sunmasi 3 17 e internet baglantisi 5 29
e  Bireysel 6grenme sorumlulugunu 3 17 e  Senkron ve birlikte ¢alismaya imkan 5 29
artirmasi vermemesi
e  Zaman tasarrufu 2 11 Gosterip  yaptirma  tekniginin  yetersiz 4 23
e  Kesintisiz egitim 2 11 kalmasi
e  Bilgiiletisim ve mizik teknolojileri 1 5.8 e  Derssirelerinin kisalmasi 3 17
okuryazarligini gelistirmesi e  Ses kalitesi 3 17
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e  Genis kitlelere ulagma 1 5.8 e  GOrlntl kalitesi 2 1
e  Olgme ve degerlendirmede kolaylik 1 5.8 e  Devamsizlk 1 58
e Gugll yani yok 1 5.8 e  Motivasyon 1 58
o s ylkinin artmasi 1 58
e  Asosyallesme 1 58
Firsatlar Tehditler
Temalar (n=17) f % Temalar (n=17) f %
e Miuzik teknolojisindeki gelismeler 4 23 e Altyapi yetersizligi 4 23
e  Covid 19 pandemisi 2 11 e  Olgme ve degerlendirmede yasanan 3 17
e  Materyallere kolay erisim 1 58 sorunlar
S e Yénetimin tutumu 1 58 e Gelenege bagliik 2 11
§ e  Teknolojiye uyum saglayamayan paydaglar 2 11
& e Givenlik 1 58
g e  Olumsuz deneyim 1 58
e  Teknolojiye bagiml kalma korkusu 1 58
e  Yonetmelikler 1 58
e  Y@netimin tutumu 1 58

Tablo 4 incelendiginde 6gretim elemanlari (n=9) uzaktan mesleki mizik egitiminin glicli yonlerini; video kaydi
(n=10; %58), zaman ve mekan yoniinden esneklik (n=10; %58), alan uzmanlarina kolay ve ekonomik erisim (n=8;
%47), egitim maliyetini disirme (n=5; %29), engelli ve bir iste tam zamanli galisan olmak Uzere dezavantajli
ogrencilere ulasma (n=4; %23), zengin 6grenme ortami sunmasi (n=3; %17), bireysel 6grenme sorumlulugunu
artirmasi (n=3; %17), zaman tasarrufu (n=2; %11), kesintisiz egitim (n=2; %11), bilgi iletisim ve mizik teknolojileri
okuryazarhgini gelistirmesi (n=1; %5.8), genis kitlelere ulasma (n=1; %5.8), 6lgme ve degerlendirmede kolaylik

(n=1; %5.8), glcli yani yok (n=1; %5.8) seklinde siralamistir.

Ogretim elemanlarina gore fiziksel uzaklik hissi, grenci-egitimci ve 6grenci-6grenci arasindaki iletisim eksikligi
olmak Uzere genel anlamda iletisim ve etkilesim (n=9; %52), ekipman eksikligi, aile destegi ve ¢alisma ortami
olmak lizere genel kapsamda imkan ve firsat esitsizligi (n=8; %47), mizikalite, ton ve tini (n=6; %35), internet
baglantisi (n=5; %29), senkron ve birlikte ¢alismaya imkan vermemesi (n=5; %29), gosterip yaptirma tekniginin
yetersiz kalmasi (n=4; %23), ders sirelerinin kisalmasi (n=3; %17), ses kalitesi (n=3; %17), goriinti kalitesi (n=2;
%11), devamsizlik (n=1; %5.8), motivasyon (n=1; %5.8), is yukinin artmasi (n=1; %5.8), asosyallesme (n=1; %5.8),
uzaktan mesleki miizik egitiminin zayif yénleridir. Ogretim elemanlari miizik teknolojisindeki gelismeleri (n=4;
%23), pandemiyi (n=2; %11), materyallere kolay erisim 6zelligini (n=1; %5.8) ve ydnetimin tutumunu (n=1; %5.8)
firsatlar olarak belirtmistir. Tehditler ise altyapi yetersizligi (n=4; %23), 6lgme ve degerlendirmede yasanan
sorunlar (n=3; %17), gelenege baghlk (n=2; %11), teknolojiye uyum saglayamayan paydaslar (n=2; %11), glivenlik
(n=1; %5.8), olumsuz deneyim (n=1; %5.8), teknolojiye bagimli kalma korkusu (n=1; %5.8) ve yénetmelikler (n=1;
%5.8) seklinde siralanmistir. Ogretim elemanlari ydnetimin tutumunu (n=1; %5.8) hem firsat hem de tehdit olarak

goérmustir.

Tablo 4 incelendiginde 6gretim elemanlarinin (n=17) UMME’ye iliskin toplam 123 (%100) goéris bildirdigi
gorilmektedir. Bunlar; i¢ faktorlerde glgli yonleri (n=50; %40,65) ve zayif yonleri (49; %39,83), dis faktorlerde
ise firsatlar (n=8; %6,50) ve tehditler (n=16; %13) seklinde dagilmaktadir. Bu veriler UMME’nin gli¢li yonlerinin

1316



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

zayif yonlerinden biraz daha fazla oldugu seklinde yorumlanabilir. Verilere gore tehditlerin firsatlardan daha fazla

oldugu da sdylenebilir. Ogretim elemanlarinin goriislerinden drnek alintilar asagida sunulmustur.

Giiglii yonler

“Derslerin kaydedilmesiyle dgrencilerin 6z dederlendirme yapabilmesi ve telafi gerektiren dersleri kolayca

yapabilme.” OE2

“Sinav belgelerinin ve derslerin dénem boyunca arsivlenmesi belli bir diizende sistemde bulunmasi istenildiginde

herhangi bir derse ulasilabilmesi ve herhangi bir durumda denetlenebilirliginin olmasi.” (OE5)

“Zaman ve mekdn kavrami gézetmeksizin sinirsiz sayida 6grenciyle ders yapabilme imkéni verdigi igin hizlidir,
ekonomiktir. On tane 6gretmenle yapacaginiz bir dersi tek égretmenle ve konunun otoritesi ile yapmaniz

miimkiindiir.” (OE6)

“Ogrenciye her an ve her yerden ulasilabilmesi imkéni. Ders saatlerinin disinda ya da haftasi dolmadan kontrol
edebilme, ¢calisma hatalarina miidahale edebilme ve bu sayede daha etkin bir égrenim siireci gecirmesini

saglayabilme.” OE8

“Ogrenciye egitim alirken bir iste calismasi iin de firsatlar sunuyor.” OE10

“Olaganiistii durumlarda, uzaktan egitimin hepimiz icin kurtarici oldu. “Ogrenciyi egitim-6gretim siireci icerisinde

tuttuk.” OE11

“Ogrenciye kendi kendine 6G§renme sorumlulugu kazandiriyor.” OE16

“Ozellikle benim gibi belli bir yasin iizerinde olan teknolojiyle ge¢ tanismus editimcilerin bilgisayar kullanma

becerisi ve hizinin artmasi.” OE17

Zayif yonler

“Uzaktan mesleki miizik egitimindeki dijital ortamlar genel dgretim yéntemleri arasinda siklikla kullanilan
demonstrasyon, 6gretmenin ¢algidan ¢ikardigi sesi veya tiniyi, tonu taklit ederek daha profesyonel bir tiniya
ulasmak zorlasiyor. Ton veya tini mekaniklesiyor. Bu durum égrencinin tiniyi, tonu almasina engel oldugu gibi

dgretmenin de grencinin cikardidi sesin niteligini anlamasina engel olabiliyor.” OE2

“Dinamikler mizrapli ¢algilarda net olarak anlasiimiyor.” OE14

“Ozellikle birlikte séyleme gerektiren koro dersleri etkili bir sekilde yapilamamaktadir. Salginin ve uzaktan egitimin
devam etmesi durumunda birlikte s6yleme ve ¢calma kazanimini yakalayamayan miizik egitimcileri yetisecektir.”

OE12
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“Uzaktan egitimde kullanilan programlarin gériintii ve konusma odakli tasarlanmis olmasindan dolayi ses ve

gériintii problemleri yasiyoruz.” OE3

“Calgi egitimine sifirdan baslayanlarin durus, tutus, oturus, el-kol-bacak pozisyonlari, mizrap vurusu gibi temel

unsurlarin kontrolii zor olmaktadir.” OE14

“Miizik editimi usta cirak iliskisiyle bire bir karsilikli 6grenildiginde cok daha etkili olmaktadir. Ogrencinin okul,
sinif, sosyal ortam gibi atmosferlerde bizzat bulunmasi, grenimi boyunca yasadigi sehrin miizikal olanaklarindan
istifade etmesi, etkilenmesi bu egitim en 6nemli boyutlarindandir. Ancak uzaktan egitimde égrenci bu olanaklarin

hig birinden yararlanamamaktadir. OE5S

“Ses editimi ve koro derslerindeki soyut olan kavramlar isin igcine uzaktan egitim girince iyice karmasik duruma

geliyor. OE15

“Ozellikle iiflemeli galgilarda sesin olusmasini saglayan diyafram ve basing teknikleri gibi gézle gériilmeyen sadece
isitsel olarak kontrol edilebilen ve sezgisel olarak siirdiirlilebilen davranislar var. Bu noktada uzaktan egitim zayif

kaliyor.” OE2

“Sinav hazirlik ve kontrol siiresince is yiikiiniin fazlaligi egitimcileri yormaktadir.” OE16

Firsatlar

“Miizik dersi iceriklerinin dijital ortamlarda giderek yer aldigini gériiyoruz. Ayrica ¢esitli yazilim ve donanimlar da
glin gectikce gelisiyor. Pandemi ile ihtiya¢ arttigi icin miizik teknolojilerindeki gelismelerin olacagini ve bu

durumun uzaktan mesleki miizik egitimi icin bir firsat olusturacadini séyleyebilirim.” OE5

“Pandemide tecriibe edilmis bir siirecin gelecekte de insanhdin yararina kullanilacagini diisiiniiyorum.” OE4

“Yéneticiler pandemi sonrasini iyi dederlendirerek uzaktan egitime yatirim yaparsa firsat olabilir.” OE14

Tehditler

“Cesitli korsan saldirilara maruz kalma, kisisel ve kurumsal bilgi ve belgelerin veya telif hakki olusturacak ¢esitli

elektronik, gorsel ve isitsel dosyalarin ¢alinmasi ve kopyalanmasi tehdittir.” OE1

“Teknolojiyi etkin bir sekilde kullanamayan é§retim elemani ve 6drenciler bir tehdittir.” OE2

“Mesleki miizik egitimi ayni zamanda bir kiiltiir aktarimidir, miizik kimligi kazanma ve sanatsal olgunlasma
demektir, bu kiiltiirii ev ortaminda bilgisayar basinda bir égrenci ne kadar kavrayabilir? Bu nedenle uzaktan

mesleki miizik egitimi ancak pandemi gibi kosullarda gegici bir ¢6ziim olarak uygulanabilir. Bunun daimi olarak
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devam etmesini yasayan miizik kiltiirii icin bir tehdit unsuru olarak gérmekle birlikte, faydasindan ¢ok zarari

olacagini diistiniiyorum.” OES5

“Olcme ve degerlendirmede giivenilirlikle ilgili sorun yasanmasi.” OE9

“Yénetimin uzaktan egitime bakis acisi ve pandemi siirecindeki olumsuz uzaktan egitim deneyimleri.” OE15
TARTISMA ve SONUG

Bu calismada iki farkl devlet Gniversitesinin mesleki miizik egitimi kurumlarindaki lisans égrencilerinin (LO),
lisansiistii 6grencilerin (LUO) ve dgretim elemanlarinin (OE) uzaktan mesleki miizik egitimine yénelik goriisleri
incelenmistir. Uzaktan mesleki mizik egitiminin gli¢li ve zayif yonleri firsat ve tehditleri SWOT analizi ile
sunulmustur. Bu kisimda uzaktan mesleki mizik egitimi, uzaktan mizik egitimi ve uzaktan egitim alaninda

yapilmis calismalar ile tartisilacaktir.
Giiclii Yonler

Katilimcilarin timiniin (LO/LUO/OE) gériislerine gére uzaktan mesleki miizik egitiminin (UMME) giiclii yonleri
kategorisinde ilk sirayi video kaydi almaktadir. Katilimcilar derslerin video kaydina alinmasinin hem tekrar izleme
hem de 6z degerlendirme yapma yoniinden biiyik bir avantaj oldugunu ifade etmislerdir. Sakarya ve Zahal (2020)
muzik egitimi lisans 6grencileri ile yaptigi ¢calismasinda kayit altina alinan derslerin istenildigi zaman tekrar agilip
izlenmesinin uzaktan muzik egitiminin olumlu bir yani oldugu sonucuna ulagsmistir. Sever (2014) calismasinda
video kaydinin 6grencinin hatalarini gérmesi ve tekrar gézden gecirmesine firsat sundugunu belirtmistir. Guzel
Cakir ve Celen (2020) ise video derslerin tek basina yeterli olmayacagini yiiz ylize egitime destek olacak sekilde
kullanilmasinin uygun olacagl sonucuna ulasmistir. Katilimcilarin timii zaman ve mekan yoniinden esnek
yapisinin UMME’nin gigcli yani oldugunu belirtmistir. Yine katiimcilarin timid UMME’nin zaman tasarrufu
sagladigini belirtirken sadece lisans ve lisansiistii 6grencileri ulasim kolayligini eklemislerdir. Ogretim elemanlari
ulasim kolayhgi hakkinda bir goris bildirmemislerdir. Bu durum kampuse ulagimin 6grenciler icin daha énemli bir
problem oldugu seklinde yorumlanabilir. Baraté, Haus ve Ludovico (2021) mizik 6gretmenleri ile yaptigi
calismasinda uzaktan egitimin egitimcilerin ise gelis gidis sirelerini ve masraflarini azalttigini boylece
ogretmenlerin glinliik calismalara daha fazla zaman ayirabildigi sonucuna ulasmistir. Kesendere, Sakin ve Acar
2020 mesleki muzik egitimcileri ile yaptiklari calismada uzaktan egitimin zaman tasarrufu saglamasini olumlu yén

oldugu sonucuna varmistir.

Katiimcilar UMME’nin bilgi iletisim teknolojileri ve mizik teknolojileri okuryazarhgini gelistirdigini ifade etmistir.
Diizbastilar ve Ozel (2021) online derslerin miizik 6gretmenlerinin bilgisayar ve teknoloji kullanimi noktasinda
kendini gelistirdigi ve teknolojiye daha hakim olduklari sonucuna ulagmistir. Topalak’in (2021) calismasinda mizik
o6gretmenleri online mizik egitimi ile birlikte teknoloji becerilerinin artttigini belirtmistir. Bu noktada pandemi

sirecindeki uzaktan muzik egitiminin hem 6grencilerin hem de 6gretim elemanlarinin teknoloji okuryazarhgini
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zorunlu olarak gelistirdigi soylenebilir. Arastirma bulgularina gére 6grenciye bireysel 6grenme sorumlulugu
kazandirmasi UMME’nin giigli yonlerinden birisidir. Kapoyos ve Manalu’ya (2021) gére uzaktan mizik egitimi
Ogrenciyi 6grenme noktasinda daha sorumlu, disiplinli ve bagimsiz yapar ve 6grenci kendi 6grenme hizini kontrol
edebilir. Umuzdas ve Bas’in (2020) konservatuvar ogrencileri ile yaptigl ¢alismanin sonucunda UMME’nin

Ogrencilerde arastirma yapma, zaman yonetimi ve 6z degerlendirme gibi beceriler kazandirdigi belirtilmistir.

Lisans ve lisansiistl 6grencilerine gore UMME’nin glgli yanlarindan birisi de bilgiye ve ders materyallerine kolay,
hizli ve ucuz erisimdir. Yilmaz, Sakarya, Gayretli ve Zahal’in (2021) yaptigi calismada bilgiye kolay erisim 6zelliginin
uzaktan muzik egitiminin olumlu bir yani oldugu ifade edilmistir. Katilimcilar UMME’nin engelli ya da dezavantajli
dgrenciler icin egitime erisme firsati sundugunu belirtmistir. ister mizik egitimi alaninda olsun ister farkli egitim
alanlarinda yapilan ¢alismalar uzaktan egitimin dezavantajli gruplara erisim noktasinda uzaktan egitimin buyuk
bir avantaj sagladigi konusunda ayni fikirdedir. Aksoy ve Nayir'in (2021) yaptiklari ¢alismada bedensel engelli
bireylere uzaktan keman egitimi verilmis ve galismanin sonucunda bu bireylerin keman ¢alma erisilerinde olumlu
yonde artis yasanirken erisilebilirlik problemlerinin ¢6zildGgi belirtilmistir. Cokgoskun ve Karahoca (2019)
zihinsel engelli bireylere uzaktan DJ'lik egitimi vermis ve ¢alismanin sonucunda bir¢ok engellinin bu sayede
mesleki kazanim elde ettigini raporlamistir. Bu bulgularin aksi yoniinde sonuglara ulasan c¢alismalarda
literatlrdeki yerini almistir. Ustabulut (2021) yaptig1 arastirmada gérme ve bedensel engelli olma durumunun
uzaktan egitimde bir tehdittir. Calismalarin farkli sonuglara ulasmalarinda belirleyici olan noktanin engelli
Ogrencilerin engel turlerinin uzaktan egitim igin ne kadar uygun oldugu olabilir. Joseph ve Lennox’a (2021) gére
uzaktan muzik egitim ile utangag ya da ¢ekinden 6grencilerde sisteme dahil olmustur. Sager ve Sakalar’a (2021)
gore gelisen teknoloji ve uzaktan egitim engelli bireylerin egitimini daha hizli, daha kolay ve daha az maliyetli
gergeklestirme noktasinda katki sunabilir. Diger taraftan Groulx ve Henry’e (2010) gbre uzaktan egitim lisansust
Ogrencilerine kirsal bolgede yasasalar bile muzik egitimi firsati sunabilir. Sager, Eden ve Salliel (2014)
calismalarinda uzaktan orkestra yonteminin etkisini incelemisler ve uzaktan egitiminin orkestra yonetimi
noktasinda olumlu etkilerine ulasmislardir. Bu yoéntemin kirsal bdlgelerde ya da sehre uzak bdlgelerde
uygulanabilecegini belirtmislerdir. Bu sonucun aksine Giin (2021) yaptigi calismada orkestra ve oda muzigi

derslerinin uzaktan egitimle gerceklesemedigi sonucuna ulagmistir.

Katilimcilar UMME’nin egitimin maliyetini distirerek ekonomik avantaj sagladigini belirtmistir. Alan uzmanlarina
kolay ve hizli erisim sagladigini ve genis kitlelere ulasma noktasinda giigli yonlerinin oldugunu belirtmislerdir.
Evcili, Gugli ve Akkoyun (2021) saglik egitimi alaninda 1000 katihmci ile yaptiklari galismanin sonucunda
Ogrencilerin % 85,6’sinin uzaktan egitim slrecinde maddi harcamalarinin azaldigini belirtmesi bu bulguyu
desteklemektedir. Sever (2021) yaptig ¢calismada uzaktan mizik egitimi sayesinde diinyanin dort bir tarafindaki
Orff egitimcilerini bir araya getirerek onlarin deneyimlerinden yararlanmanin daha az maliyetle ve daha hizl bir
sekilde miimkiin oldugunu belirtmistir. Bayrak, 2021 ve Petrenko vd. (2020) uzaktan egitimin ekonomik yonden
avantaj sagladigini ifade etmistir. Mc Luhan 1960°h yillarda ortaya attigi teori ile toplumun tarafindan kitle

iletisim araclarinin yayginlasmasi ve kullanimi sayesinde diinyanin kiiresel bir kdy halini alacagini ifade etmistir
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(Medya Akademi, 2020). Bu baglamda kitle iletisim araglarini 6zellikle de interneti aktif bir sekilde kullanan

uzaktan egitimin kitle egitimine katki sunmasi beklenen gli¢li bir yondr.

Katiimcilara gére UMME zengin 6grenme firsati sunmaktadir ve bu ozelligi onun glgli yontdir. Lisans
Ogrencilerine gére UMME isbirlikci 6grenme imkani ve kesintisiz egitim sunmaktadir. Ayrica 6grenciye 6zglven
kazandirir. Ogretim elemanlari da kesintisiz egitim sunmasi noktasinda lisans 6grencileriyle ayni gériise sahiptir.
LisansUsti 6grencilerine gore UMME egitim programlarinda standartlasma saglamaktadir. Kaya (2002) zengin
dgrenme imkaninin uzaktan egitimin avantaji oldugunu séylemektedir. Babu, Singh, iyer ve Midha’ya (2007) gére
egitim yonetim sistemlerinde zengin medya icerikleri basarih 6grenmeyi etkileyen faktorlerden birisidir.
Longhurst vd.'nin (2020) saglik alaninda uzaktan egitimin kullanimina yonelik yaptigi SWOT analizi ¢calismasinda
uzaktan egitimin ayni zamanda akademisyenler arasinda da isbirligi sansi dogurdugu sonucuna ulasmistir. Yelken,
Kilig ve Ozdemir (2012) 70 dgrenci ve 11 égretim elemani ile yaptigi uzaktan egitim SWOT analizi calismasinin
bulgulari egitimde standartlasma saglamasi yoniinden bu g¢alismanin bulgulari ile értlismektedir. Arastirma
bulgularinda uzaktan egitim pandemi ve gesitli olumsuz durumlarda egitimin kesintisiz devam edebilmesi igin
avantaj saglamaktadir. Miizik egitimi alaninda inal, Sakarya ve Zahal (2021) ile Sever’in (2021) ¢alisma bulgulari

bu bulgulari destekler bicimdedir.

Sonug olarak, derslerin videoya kaydedilmesi ve arsivlenerek erisime acilmasi gli¢li bir yondir. Boylece dersler
ya da sinavlar tekrar izlenebilir ve 6z degerlendirme yapilabilir. UMME, zaman ve mekan yoniinden esnektir.
Zaman tasarrufu, ulasim kolayligi, diisiik maliyetli egitim sunar. Ogrenciye bireysel 6grenme sorumlulugu ve 6z
giliven kazandirir, bilgiye ve ders materyallerine kolay erisim saglar. UMME ile Engelli, bir iste ¢alisan, kirsalda
yasayan ya da asosyal 6grenciler mizik egitimi alabilir. Paydaslarin bilgi iletisim ve mizik teknolojilerinde
becerileri gelisir. Zengin 6grenme ortamlarina sahiptir. Masterclass ve konserlerle alan uzmanlarina ve genis
kitlelere hem kolay hem de ekonomik sekilde ulasilabilir. Olumsuz kosullarda (Pandemi, iklim, saghk vb.)
durumlarda kesintisiz egitim sunar. Dinyanin farkl bolgelerindeki paydaslar etkilesimde bulunabilir ve birlikte

muzik yapabilir. Egitim programlarinda birliktelik ve standart saglanabilir.

Zayif Yénler

Katiimcilara gére UMME’nin en zayif yonu iletisim ve etkilesim eksikligidir. Bu etkilesim 6grenci-6grenci ve
Ogrenci-egitimci seklinde karsimiza c¢ikmaktadir. Herginer (2021) vyaptigi calismada uzaktan egitimin
o0grenenlerde etkilesimi azaltarak anti-sosyal bir ¢evre olusturdugunu belirtmistir. Calonge, vd. (2022) zayif
etkilesimin 6grenci motivasyonunu ve 6grenmenin kaliciigini etkileyebilecegini ifade etmistir. Duzbastilar ve
Ozel (2021) uzaktan miizik egitiminde 6grenci ve &gretmen arasinda yiiz ylize egitim kadar bir etkilesimin
olmadigini bunun da basariyi olumsuz yonde etkiledigi sonucuna ulasmistir. Bu bulgularin aksine uzaktan
egitimde 6grencinin 6gretim elemani ya da igerik ile yliksek diizeyde etkilesim kurabilecegini ve 6grenmenin kalici
bir sekilde gerceklesebilecegini belirten ¢alismalar da mevcuttur (Adnyani ve Elvina, 2021; Odeh, Warwick ve

Perez 2015).
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UMME’nin zayif yonlerinden birisi de internet baglantisinda yasanan sorunlardir. Katiimcilar internet hizina bagli
olarak senkron problemleri yasadiklarini bu durumun mizik egitiminde 6nemli bir yer tutan birlikte
calma/soyleme etkinliklerini ve 6grenci 6gretmen motivasyonunu olumsuz yoénde etkiledigini, anlik geri
bildirimde gecikmelere sebep oldugu, saghkli 6lgme degerlendirme gergeklestirilemedigini hatta disiplin sorunu
olusturdugunu ifade etmistir. Katihmcilara gére bu durum arag gereg eksiklikleriyle birlikte imkan ve firsat
esitsizliginin de 6nlnd agmaktadir. Bu sorunlar UMME’nin ya da uzaktan mizik egitiminin en zayif yonlerinden
biri olarak birgok ¢alismada karsimiza ¢ikmaktadir (Koutsoupidou, 2014; Diizbastilar ve Ozel, 2021; Okay, 2021;
Topalak, 2020; Akarsu, 2021; Baraté, Haus ve Ludovico;2021). Sarikaya (2021) mizik egitimi lisans 6grencilerinin
UMME’ye yonelik gorislerini inceledigi c¢alismasinin  sonucunda UMME’de psikomotor becerilerin
gdzlemlenmesinin ve bireysel ve toplu etkinliklerin yénetilmesinin oldukga zor oldugu sonucuna varmstir. inal
Sakarya ve Zahal (2021) muzik 6gretmenleri ile yaptigi calismanin sonucunda uzaktan muzik egitiminde internet
ve arag yetersizli§inden kaynaklanan sorunlarin &grenciler arasinda firsat esitsizligi meydana getirdigini
belirtmistir. Ylcetoker, Angi ve Kaynak (2021) mizik egitimi lisans 6grencileri ile deneysel bir c¢alisma
gerceklestirmis ve ¢alisma sonucunda 6grencilerin evinde piyano ve uzaktan egitimi gerceklestirecek yeterli ve
kaliteli araglarin olmama durumunun devamsizlik ya da gesitli sorunlari beraberinde getirdigini belirtmistir. Diger
taraftan literatiirde uzaktan mizik icrasi ya da egitimi noktasinda gerekli sartlarin saglandigi ve basarili sonuglarin
alindigi ¢alismalarda mevcuttur. McGill Gniversitesinde 2001 yilinda yapilan deneysel calismada iki farkli
ortamdaki kemanci ile diiet gerceklestirilmistir. Calismada 20 milisaniyelik bir gecikme gdzlemlenmistir. icracilar
¢alisma sonunda yiiz ylize bir seklide ¢almis gibi hissettiklerini belirtmistir. Bu ¢calismanin diger ¢calismalardan farki
altyapinin 6zel olarak tasarlanmasi ve giiclii internet hizinin kullanilmasidir (McGill,2001). Bu baglamda ilerleyen
yillarda 5G teknolojisinin ya da farkl teknolojik gelismelerin kullanilmasi ve yayginlasmasi ile senkron
problemlerinin ¢éziilebilecegi dngériilebilir. Ogretim elemanlar aile destegini UMME’ nin zayif yénii olarak
gormistiir. UMME’de ailenin lisans seviyesindeki ¢cocuguna gerekli imkanlari sunmasi onu motive etmesi
onemlidir. Ancak aile destegi 6zellikle kiiclik yastaki cocuklarin uzaktan mesleki mizik egitiminde kendini daha
fazla hissettirebilir. Joseph ve Lennox (2021) ebeveynlerin galisiyor olmasi ve 6grenciye yardim edememesini ve
calgidan ¢ikan ses ile komsulara rahatsizlik verme kaygisi UMME'nin zayif yonudur. Aksoy ve Nayir (2020) Suzuki
yonteminin uzaktan egitimde etkisini incelemistir. Calisma sonucunda kiiclk yastaki 6grencinin performansindaki
olumlu yondeki artista aile desteginin 6nemine vurgu yapilmistir. Suzuki yonteminde aile elbette egitim siirecinin

bir parcasidir fakat uzaktan egitimde ebeveyne olan ihtiyag¢ kendini daha fazla hissettirmektedir.

Tum katiimcilar o6zellikle calgi egitimi gibi uygulamali derslerde gosterip yaptirma tekniginin verimli
gerceklestirilemedigi noktasinda hemfikirdir. Lisans 6grencileri uygulamali derslerde yasanan sorunlara egitimci
ve 6grencinin birbirlerini karsilikli olarak tam ve dogru agiyla gérememesini ifade etmistir. Sakin’in (2021) yaptigi
calisma bu bulgulari destekler niteliktedir. ilgili calismada fliit egitimcileri UMME’de durus, tutus, nefes kontrold,
yorumlama, miuzikalite ve tonlama gibi unsurlarin gergeklestirilmesinin ¢ok zor oldugunu belirtmistir. Bu bulgulari
destekleyen galismalar literatlirdeki yerini almistir (Prado ve Moncada, 2021; Toéral ve Albuz, 2021; Akarsu; 2021).

Lisans Ogrencilerine gore UMME’de 6gretmenlik uygulamasi dersini okullarda gerceklestirememektir. Aksoy
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(2021) gahismasinda miizik 6gretmeni adaylarinin uzaktan 6gretmenlik uygulamasi dersine iliskin gorislerini
incelemistir. Calismada sonucunda uzaktan 6gretmenlik uygulamasi dersinin adaylar agisindan biyik ve 6nemli
bir deneyim oldugu, esnek zaman ve mekan ve teknoloji kullanimi noktasinda yeterlilikleri artirmasi gibi
avantajlarinin yaninda sinif 6grencileri ile derse katim, altyapi yetersizligi ve senkron problemleri gibi
unsurlardan dolayi istenilen diizeyde etkilesime girilemedigi, bu durumunda 6gretmen adaylarinin motivasyonu
ve deneyimlerini olumsuz yonde etkiledigi sonucuna ulasiimistir. UMME’nin zayif yonleri kategorisindeki
temalardan birisi de mizikalite, ton ve tini gibi unsurlarin karsi tarafa yeterince aktarilamadigidir. Bu durum
katihmcilarin goruslerinden elde edilen ses ve goriinti kalitesinde yasanan sorunlarla birlikte incelenebilir. Aksoy
ve Nayir (2021) uzaktan masterclass ¢alismasi gergeklestirmis ve cep telefonu gibi kiiclik ekranli araglardan ya da
yeterince kaliteli olmayan ses ve gorintl araglari ile yapilan galismalarinin hem 6grenci hem de egitmen
performansini olumsuz yénde etkiledigi, uzaktan egitimin ton tini ve mizikal unsurlari aktarmada zayif kaldigi

sonucuna ulagmistir.

Lisans 6grencileri UMME’de bilgisayar ya da telefon basinda gegcirilen siirede dijital yorgunluk ve dikkat daginikhgi
yasadiklarini bu durumun ve ayrica motivasyon disiikligliine neden oldugunu ifade etmislerdir. Bu bulgular
Akarsu’nun (2021) yaptigi ¢alisma bulgulari ile benzerlik géstermektedir. Miizik 6gretmenlerinin uzaktan muizik
egitimine yonelik gorlslerinin incelendigi calismada hem 6grencilerin hem de 6gretmenlerin dijital yorgunluk ve
motivasyon kaybi yasadiklari sonucuna ulasiimistir. Lisans 6grencileri ders iceriklerinin uzaktan egitime uygun
olarak tasarlanmamasini ve egitimcilerin uzaktan 6gretim tekniklerine hakimiyetsizligini UMME’nin zayif yonu
olarak ifade etmislerdir. Bu bulgular ile Akyirek’in (2020) yaptigi calisma sonuglari 6rtiismektedir. Tirkiye'nin
farkl bolgelerindeki 18 Gniversitede mizik egitim veren 46 6gretim elemani ile yapilan ¢alismada mesleki muzik
egitim veren 6gretim elemanlarinin uzaktan egitim suirecine hazirliksiz yakalandiklari ve bilgi ve deneyimlerinin
olmadigl bu durumunda birgok sorunu beraberinde getirdigi belirtilmistir. Katiimci gorugslerine gore dlgme
degerlendirme sorunlarinin olmasi ve soyut kavramlari anlamada gli¢lik ¢cekme gibi durumlar UMME’nin zayif
yonadar. Buradaki soyut kavramlar UMME’'nin daha ¢ok ses egitimi ve calgl egitimi boyutlarinda kendini
gdstermektedir. Kesendere (2020), Omiir ve Sonsel (2020) ve Topalak (2020) yaptiklari ¢alismalarda bu bulgulari
destekleyen sonuclara ulasmistir. Ogretim elemanlari UMME’de Ustlerindeki is yiikiintin yiiz ylize egitime gére
daha fazla arttigini belirtmistir. Her ne kadar miizik egitiminden farkl bir alanda olsa da Gencheva ve Vassileva
(2020) psikoterapi alaninda yaptigl ¢alismasinin sonucunda benzer bulgulara ulagsmistir. Sever (2021) yaptig
¢alismada ise uzaktan egitim stirecinde ¢ok ¢alisan miizik egitimcilerinin bu durumu aslinda yaraticilik ve materyal

gelistirme noktasinda avantaj olarak gordikleri sonucuna ulasilmistir.

Sonug olarak, UMME’de egitimci-6grenci, 6grenci-6grenci arasindaki iletisim ve etkilesim zayif bir yonddr.
Ogrenciler egitimcilerden geri déniit eksikligi yasamaktadir. UMME’de birgok soruna temel teskil eden zayif yén
internet performansidir. Her 6grenci gerekli arag ve gerece esit sekilde sahip degildir. Bu durum UMME’de imkan
ve firsat esitsizligi yaratmaktadir. Es zamanli ve birlikte calma etkinlikleri Tlrkiye’deki internet hizina bagh olarak
gerceklestirilememektedir. Calgl egitimi ya da san egitimi gibi uygulamali derslerde egitimci ile 6grencinin

karsilikli olarak fiziksel temasta bulunamamasi, soyut kavramlarin aktarilmasinin glic olmasi, 360 derece gorisiin
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saglanamamasi, gosterip yaptirma tekniginin gergeklestirilememesi, aday 6gretmenlerin okullarda fiziki olarak
uygulama yapamamasi zayif yonlerdendir. Muzikalite, ton, tini, dinamikler gibi unsurlarin mekaniklesmesi, ya da
aktarilamamasi zayif yondir. Bireysel 6grenme becerisi kazanamamis 6grenciler igin zayiftir. Dusik ses ve
goriinti kalitesine sahiptir. Dijital yorgunluk, ve motivasyon kaybi yaratabilir. Ogretim elemanlarinin is yikiini

artirmaktadir.

Firsatlar

Katilmcilar Covid 19 pandemisi slirecinde uzaktan egitimin deneyimlenmesini, teknolojideki ve muzik
teknolojilerindeki gelisimleri UMME’ye yonelik bir firsat olarak degerlendirmistir. Literatiir incelendiginde benzer
bulgulara ulasan, pandemi siirecinde uzaktan egitimin deneyimlenmesini ve teknolojideki gelismeleri uzaktan
egitime yonelik firsat olarak géren bircok calisma mevcuttur (Ozkése, Ari ve Cakir, 2013; Ustabulut, 2021; Adnyani
ve Elvina, 2021; Chen, 2014; Lee, 2021). Lisansistii 6grencileri UMME’nin egitimde firsat esitligi sundugunu
belirtmistir. UMME’nin farkli sehirlerde yasayan, evli, gocuk sahibi ya da tam zamanl iste calisan 6grencilere
egitim imkani vermesi lisansiisti seviyesindeki 6grencilerin bu gorlste olmasina neden olabilir. Can ve Yungul’un
(2017) arastirma sonuglari bu bulgular destekler niteliktedir. Arastirmada lisansistl diizeyde ¢algi egitimi alan
87 6grencinin UMME’ye yonelik gorisleri incelenmistir. Calisma sonucunda 6grenciler kampusiin ikamet ettikleri
yere uzak oldugunu, is veya 6zel hayatlarindaki yogunluk nedeniyle egitime c¢ok zaman ayiramadiklarini,
geleneksel sinif ortamlarinda teknolojik yetersizliklerin oldugunu, bu nedenle bilgiye ulasmakta zorlandiklarini
fakat uzaktan egitimin tim bu sorunlarin ¢dziimune firsatlar sundugunu belirtmistir. Ayrica 6grenciler uluslararasi
akademik faaliyetler ve masterclass ve konser gibi etkinliklere katilabilme imkani saglamasinin hem kendileri igin
hem de UMME’ye ydnelik firsat olusturdugunu belirtmistir. Ogretim elemanlari materyallere kolay erisim
imkaninin olmasini ve kurum yoneticilerinin tutumunu UMME’ye yonelik firsat olarak degerlendirmistir. Calonge,
vd. (2022) yuksekogretimde uzaktan egitimin kullanimina yonelik bir meta analiz ¢alismasi gergeklestirmistir.
SWOT analizi ile sunulan galismada bu bulgular destekleyen sonuglara ulasiimistir. Sonug¢ olarak, genelde
teknolojinin 6zelde mizik teknolojisinin stirekli gelismesi UMME icin firsatlar sunmaktadir. Pandemi siirecinde
diinyanin buyik kisminin uzaktan egitimi deneyimlemesi firsattir. Ayrica yoneticilerin UMME’ye iliskin tutumu

cesitli firsatlarin 6nlini acabilir.

Tehditler

Katiimcilar mevcut altyapinin su andaki seviyesini UMME’ye yonelik tehdit olarak gérmektedir. Literatlrdeki
uzaktan muzik egitimine yonelik bircok ¢alisma bu bulgulari desteklemektedir (Sakin, 2021; Topalak, 2020; Giil,
2021; Sakarya ve Zahal, 2020). Altyapi noktasinda ilging bulgulara ulasan c¢alismalarda karsimiza ¢ikmaktadir.
Akinci ve Bolat’in (2020) muzik egitimi alan lisans 6grencileri ile yaptigi bir calismada katilimcilarin yaridan fazlasi
(%61,3) uzaktan egitim platformlarinin ve teknolojinin glglendiriimesini istemediklerini belirtmistir.
Arastirmacilar bu durumu katilimcilarin yiiz ylize egitime alismis olmalarina ve uzaktan egitim icin gerekli altyapi

(cep telefonu, bilgisayar, internet baglantisi vb.) noktasinda kendilerinin hem de dis faktérlerden kaynaklanan
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imkanlar yetersiz hissettiklerine dayandirmaktadir. Tirkiye’deki internet hizinin dusik olmasinin ve heniiz 5G
teknolojisine gegmemis olmamizin ozellikle altyapi noktasinda mizik egitimcilerini rahatsiz ettigi sdylenebilir.
Lisans o6grencileri UMME ile gercek sinif ortaminin saglanamamasini UMME’ye yonelik tehdit oldugunu
diisinmektedir. Aygiin ve Ulak (2021) yaptiklari calismada benzer sonuglara ulagsmistir. ilgili calismada
yuksekogretimde uzaktan egitimi deneyimlemis 6gretim elemanlari cevrimici 6gretim ortamlarini gergek sinif
ortami olarak gérmediklerini belirtmistir. Katilimcilarin timi teknolojiye bagimh kalma ve giivenlik konusunu
UMME’ye yonelik bir tehdit olarak gérmustir. Glivenlik konusu bu g¢alismada katilimci goruslerine gore kisisel
verilerin kot amagli kisilerin eline gegmesi ve 6lgme degerlendirme de yasanan kopya ¢ekme gibi durumlar
olarak karsimiza ¢ikmaktadir. Goksun ve Kurt'un (2020) SWOT Analizi ile uzaktan egitimi inceledigi ¢alisma

sonucunda veri guivenligi, 6zel bilgilere ve verilere erisim uzaktan egitimi tehdit eden unsurlar arasindadir.

Hem lisans hem de lisanslistlii 6grenciler liniversite yonetimleri tarafindan teknik destek saglanamamasini
UMME'ye yénelik bir tehdit olarak gérmistiir. Ogretim elemanlari bu yénde bir gériis bildirmemistir. Bu durum
ogrencilerin  6gretim elemanlarina gore teknik destek noktasinda daha ¢ok sorun yasadigi seklinde
yorumlanabilir. Lisansistl 6grenciler ve 6gretim elemanlari gelenege bagl kalma arzusunun UMME’ye bir tehdit
oldugu dusuncesindedir. Uzaktan egitimin 6zelliklerinden birisi de 6grenciyi bagimsiz yaparak kendi kendine
O6grenmesini saglama ve farkl 6grenme araglarina sevk etmektir. Mizik egitiminde 6zellikle de Turk muzigi
egitiminde sistem, usta cirak iliskisi icerisinde yani mesk sistemi icerisinde stiregelmistir denilebilir. Bu sistemde
Ogrencinin 6gretmenini ve alandaki otoriteleri taklit ederek gelisim gostermesi 6nemlidir. Yani gelenege bagh
kalmasi. Lisans 6grencilerinin gelenege bagh kalma noktasinda herhangi bir géris bildirmemesinden, gelenege
bagli kalma gibi bir kaygilarinin olmamasi da cikartilabilir. Ogretim elemanlari teknolojiye uyum saglayamayan
paydaslarin UMME’ye yonelik bir tehdit oldugu disincesindedir. Literatiir incelendigi zaman o6gretim
elemanlarinin 6zellikle pandemi siirecinde uzaktan mizik egitiminde siirece ve kullanilan teknolojiye uyum
saglama noktasinda kolayca adapte olduklari gézlemlense de bu durum teknolojiye uyum saglamakta zorlanan
ya da uyum saglamak istemeyen Ogretim elemanlarinin ya da paydaslarin uzaktan egitim icin bir tehdit
olusturdugu gercegini degistirmeyebilir. Ozkdse’ye gdre (2013) 6gretim elemanlarinin yilginliginin, uzaktan
egitime 6nem vermemelerinin, olumsuz tutumlarinin ya da uzaktan egitim programlarini bir kazang kapisi olarak

gormeleri uzaktan egitim icin bir tehdittir.

Lisans 6grencileri ve 6gretim elemanlari Pandemi slirecindeki hazirliksiz yakalanilan acil uzaktan egitim sisteminin
olumsuz taraflarinin kullanicilarda iz birakacagini belirtmistir. Benzer sekilde Ozdogan ve Berkant (2020) pandemi
slirecinde hazirliksiz yakalanmanin uzaktan egitim icin dezavantaj olusturdugunu belirtmistir. Pandemi siirecinde
ister yonetici, egitimci, 6grenci veli olsun ister teknoloji Ureticileri olsun paydaslarin buyik kisminin uzaktan
egitime hazirliksiz yakalandiklari bir gergektir. Hazirliksiz yakalanmaya bagh olarak uzaktan egitimden istenilen
sekilde verim alinamamis da olunabilir ve bu dezavantajli durumun uzaktan egitimin gelecekteki durumunu nasil
etkileyecegini ilerde yapilacak calismalardan ele edilecek bulgular ortaya koyacaktir. Son olarak 6gretim
elemanlari firsatlar kategorisinde degerlendirdikleri yonetimin ve kanun vyapicilarin tutumunu tehditler

kategorisinde de yer vermistir. Bu durum karar vericilerin UMME’ye bakis agilarinin hem firsat hem de tehdit
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olusturabilecegi seklinde yorumlanabilir. Odeh, Warwick, Perez (2015) ve Vindaca, Lubkina, AbuZe, Usca, (2021)
¢alismalarinda bu bulgulara destekleyen sonuglara ulasmis olup yonetim ve egitim politikalarindaki belirsizliklerin
paydaslari etkileyerek uzaktan egitim icin bir tehdit olusturdugunu belirtmistir. Sonug olarak, altyapi ve materyal
eksikliginin devam etmesi, pandemi sirecindeki olumsuz deneyimler, gercek sinif ve mizik etkinlikleri
ortamlarinin saglanamamasi, teknolojiye bagimli kalma korkusu, glivenlik sorunlari ve ydnetimin tutumu,

UMME’ye yonelik tehditler olarak belirtilebilir.

ONERILER

Gugla yonlerin daha da giclendirilmesi, altyapinin gelistirilerek 6zellikle internet hizinin senkron problemlerini
ortadan kaldiracak seviyeye getirilmesi, ara¢ gereg eksigi olan 6grencilere maddi destek saglanmasi, paydaslarin
dijital yeterliliklerini gelistirmeye yonelik egitimlerin verilmesi, 6gretim programlarinin zengin 6§renme ortamlari
sunarak etkilesimi artiracak sekilde uzaktan egitim icin tasarlanmasi, Universitelerin 6gretim yonetim
sistemlerinin uzaktan muzik egitimi icin uygun hale getirilmesi, Gniversiteler arasi birlikte miizik yapmaya yoénelik
cevrimigi platformlarin kurulmasi, teknoloji sirketleri ile projeler gelistiriimesi, uzaktan egitimden sadece
olaganlstl durumlarda degil strekli olarak faydalanilmasi, kisisel bilgilerin korunmasina yonelik guvenlik
onelemlerinin artirilimasi, Gniversitelerde uzaktan mesleki mizik egitimine yonelik SWOT analizlerinin belirli

araliklarla yapilarak gelisimin takip edilmesi 6nerilebilir.
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