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ABSTRACT

This study aimed to evaluate the school well-being opinions of socio-economically disadvantaged
students with low academic achievement and their expectations from the school. The research
was designed using the phenomenology pattern, which is one of the qualitative research
methods. The interview technique was used as the data collection tool. The study group
consisted of 24 middle school students. The data were analyzed by content analysis. In the study,
the school well-being of the students was found to be related to cognitive, psychological, social
and physical themes; and it was concluded that it contained a multi-dimensional and interactive
structure. When students explained their relatively poor performance, they attributed the
situation to the following factors; their inability to focus on success, lack of planned study
methods, lack of responsibility, lack of appreciation, computer and telephone addictions,
teacher-student relations and teaching techniques, lack of self-confidence, low levels of
motivation due to constantly low marks, and peer bullying. However, the students also tended to
view the school as a playground. It was concluded that low academic achievement damages
students’ commitment to the school and their perceptions of a positive school climate also
negatively affecting their well-being. This research is believed to offer a different perspective to
policymakers and administrators in education to create a school ecosystem that takes student
views into account.
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INTRODUCTION

Presenting education, which is a fundamental right, to each individual in society in the same standards is the
most fundamental indicator of the principle of equal opportunities in education and the understanding of the

|n

social state. All education systems aim to offer individuals the highest level of “education for all” opportunities
(UNESCO, 1994) through general education schools that embrace all layers of society and ensure their
cognitive, psychological, social and physical well-being. In this respect, this goal shows an outward reflection of
quality-oriented education systems and education policies providing a general idea on the image of the
country’s education system. In line with this objective, it is an important educational policy to ensure that

socio-economically disadvantaged and academically underperforming students benefit from education at a

higher level and that their well-being is supported.

Students and society are the main reasons for the existence of schools (Epstein et al., 2019). School systems
have a responsibility to create high expectations to motivate students and to strike a balance in their lives by
equipping students with the necessary knowledge and skills. Students, who spend most of their time in schools,
socialize with their classmates and interact with teachers and school administrators. These interactions and
experiences in the school environment can help determine how happy and satisfied students are in different
aspects of their lives, both physically and mentally. In this context, examining students’ school experiences and
trying to understand their expectations of school can contribute to the school well-being of students and the
creation of more satisfactory educational environments (Lansdown, 2001). It can also support learning levels
positively and strengthen the students’ relationships with friends and teachers (Flutter, 2007). School
experiences can also play a key role in understanding the extent to which students are dependent on others,
their aspirations and expectations for the future and in preparing them for this expected future (Adamson,
2013; Rees & Main, 2015). Physical and mental well-being at school can also have a positive impact on
students’ decision-making skills, psychological coping strategies, self-awareness development, and the ability to

cooperate with peers (Borgonovi & Pal, 2016).

In order to determine the well-being of students, it would be appropriate to first consider and define this
concept in a clearer context. Well-being can be defined as people’s quality of life and living standards in general
(Casas, 2011). Borgonovi and P&l (2016) also described well-being as “a dynamic situation that can vary
according to the multi-dimensional context determined by students experiencing the ability and opportunity to
achieve their personal and social goals”. Well-being, in the context of psychology, is related to the perception
of subjective life satisfaction. Neto (1993) saw satisfaction from life as “an assessment of the quality of life that
is generally perceived according to the criteria chosen by the individual”. This definition means that life

satisfaction is based on criteria that can vary from individual to individual.

Well-being is measured by subjective and objective indicators in the literature. In this respect, the household

income can be evaluated by objective criteria, such as educational resources and health status, as well as
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subjective indicators, such as emotional experiences, perceptions of quality of life and life satisfaction that
affect the individual (Casas, 2011; OECD, 2019). In the analytical framework of PISA 2018, well-being was
modeled in two different ways. In the first grouping, well-being was discussed in three modules as self, school
environment and out-of-school well-being; while in the second grouping, it was addressed through objective
and subjective indicators (OECD, 2019). In many national and international studies, such as PISA and TIMSS, the
socio-economical level is explained by an index of parents’ educational status, school location, family income
status, and family-owned assets. Research shows that the school performance of students who have low family
income and low educational attainment are affected by these situations. However, there are also students who
have been able to resist this effect by separating themselves from this disadvantaged structure (Grgnmo,

Lindquist, Arora & Mullis, 2015; OECD, 2018).

School well-being is closely related to students’ perceptions of school (OECD, 2019). As one of the qualities of
school life, school life satisfaction or school well-being includes students’ reactions to school (Schmidt, 1992).
School perception is the sum of how the student sees the school environment and what he/she feels in the
school environment (Yiner & Ozdemir, 2017). Research shows that well-being and life satisfaction are
perceived, in part, differences among students. Life satisfaction and, therefore, the well-being of students are
affected by their experiences and relationships with their families, peers and schools (Henry, 1994). Students’
perceptions toward school can be thought of as predictors of many behaviors that they will display about the
school (Ozdemir & Kalayci, 2013). Low-level school well-being of students can have an impact on their
academic achievement (Ashdown & Bernard, 2012; Ates, 2016; Choi, Lee, Yoo, & Ko, 2019; Chirkov & Ryan,
2001). The reason for this is that students engage in any positive or negative interactions in their educational
environments during school life. Not only do schools nurture academic achievement, but also improve
students’ health and well-being (Jourdan, Samdal, Diagne & Carvalho, 2008). These interactions shape the
attitudes of students toward their peers, teachers and school. The attitudes and behaviors that students
display can affect many dimensions such as their academic success, attendance, commitment, love of school
and peer bullying (Adigiizel & Karadas, 2013; Kalayci & Ozdemir, 2013; OECD, 2019; Rénka, Sunnari, Rautio,
Koiranen & Taanila, 2017; Voerman et al., 2017).

In the literature, it is apparent that students’ opinions about the school are focused on determining their well-
being (Cocorada & Orzea, 2017; McLellan & Steward, 2015; Parhiala et al., 2018; Rees-Evans & Pevalin, 2017,
Ronka et al., 2017; Tobia, Greco, Steca & Marzocchi, 2019). Students’ well-being in school is an important
interdisciplinary issue in social policies and curricula. In this way, not only the reasons for failure but also the
strengths and positive aspects of students are revealed (Pople & Mainstone-Cotton, 2014). Pollard and Lee
(2003) examined the students’ experiences and opinions about school in five different dimensions as
psychological, cognitive, physical, social and economic. In another study, school well-being was assessed in six
different dimensions as a positive attitude toward school, having fun at school, positive academic self-esteem,

problems at school, physical complaints and reactions at school and depressive mood toward school (Hascher,
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2008). Konu and Rimpela (2002) divided school well-being into four subcategories: school conditions (safe
working environment, comfort, noise, temperature, educational programs, class sizes, class schedules and
punishment, lunch, counseling), social relations (social learning environments, student-teacher relations,
relationships with classmates, bullying, school decision-making, school climate), self-realization tools (respect
for the environment, leisure activities, nature activities, positive learning experiences) and health status.
Eckersley (2008) and Bernard, Stephanou and Urbach (2007) highlighted the psychological aspects of students’
school well-being in their research. They stated that the key determinants of the well-being of children are
positive student relationships, a sense of belonging, participation in decision-making processes, taking
responsibility, positive self-esteem and the opportunities provided to them. In addition to supporting academic
achievement, a positive climate created in schools also contributes to student health and well-being (Cohen,
McCabe, Michelli, & Pickeral, 2009), low perception of stress (Torsheim & Wold, 2001), reducing the student
stress caused by various factors such as low academic success, peer exclusion, etc. (Huebner, Suldo, Smith &

McKnight, 2004).

Obtaining students’ opinions when researching social and emotional well-being in schools can contribute to
students’ academic success, higher quality communication, more self-esteem and self-confidence, and a
decline in exclusion and socialization (Kuurme & Carlsson, 2010; Coombes, Appleton, Allen & Yerrell, 2013;
Groundwater-Smith, 2007). Amerijckx and Humblet (2014) stated that the idea of the well-being of students
should be handled with a contextual approach, and well-being is an important social and political issue. In the
context of achieving both distant and close goals of education, it is expected that the well-being of children
who spend most of the day as a student can be increased through school, and schools can play a key role in
promoting and boosting students’ well-being (Gray & Hackling, 2009; Noble, McGrath, Wyatt, Carbines & Robb,
2008). In addition to the positive social and emotional experiences of students, research on well-being can be
helpful for understanding negative outcomes such as learning difficulties, peer exclusion, bullying, poor

communication skills and reducing negative student behaviors (Tobia et al., 2019).

Fattore, Mason and Watson (2007) emphasized that little is known about how to improve and support the
well-being of children and young people in schools. Lansdown (2001) also underlined that children and young
people should have listened to more in order to shape their education, and stated that their opinions about the
issues that will affect their lives and their school life are important. Efforts to understand students’ views and
expectations about school and education can be decisive in revealing the impact of non-cognitive variables
(Hanson, 1994; Sewell, Haller & Ohlendorf, 1970) on explaining students’ resolutions to attend education and
their success in future labor market participation. Determining students’ expectations and perceptions about
learning and school may contribute to understanding the economic and social differences in the transition of
individuals, who are successful or mediocre in school life, to daily and work life, and develop holistic, flexible

and inclusive education programs and policies.
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Students with high levels of well-being are often less involved in risky behaviors (Currie et al., 2012), and
perform better at school (Gutman & Vorhaus, 2012). Although cyclical research, such as PISA, is seen as an
indicator of how well students perform in daily life (OECD, 2012), it may be insufficient to explain how good
they will be in life (Stankov, 1999; Sternberg, 1998). This necessitates the recruitment of subjective well-being
indicators regarding the general well-being of the students in their school lives. As a matter of fact, in an OECD
(2018) report, it was seen that student well-being was highly correlated with academic achievement in
Northern European countries (Norway, Finland), while this relationship was low in East Asian countries (Japan,
China, Taiwan, South Korea, Hong Kong). This difference among countries requires a more thorough
investigation of student well-being. In recent years, there has been an increase in research highlighting student
views and encouraging student participation (Anderson & Graham, 2016; Powell & Graham, 2017). However,
the reality of student well-being revealed in these studies was rather limited to quantitative research
approaches. Fattore et al. (2007) stated that little is known about how to improve and support the well-being
of children and young people in schools. Lansdown (2001) emphasized that children and adolescents need to
listen to more in order to shape their own educational lives. But he also highlighted that the views of students

about school life were often neglected in matters that might affect their school lives.

In Turkey, equal opportunities and quality issues in education are kept on the agenda by education
policymakers and in their policy discourses, but there is evidence that the target level has not yet been
achieved. Notably, at the international level, results of students’ assessments, such as PISA and TIMMS,
explained that many socio-economically disadvantaged students’ academic performance and general and
school-specific well-being remain low except for students who have resilience. In particular, the high
proportion of students with low academic performance is considered as one of the biggest obstacles to not
achieving the quality targets in education. Well-being, which is a multi-dimensional concept in both national
and international research, is discussed in the context of objective well-being criteria and the context of

student, teacher and school leadership (Cemaloglu & Coban, 2019).

In the literature, the lack of in-depth research to understand the school well-being of poorly performing and
socio-economically disadvantaged students in our education system is notable. In particular, qualitative
research about the school well-being opinions regarding students who have low academic success and are
socio-economically disadvantaged is scarce. Deeper and more specific research is required to understand the
well-being of students who are socio-economically disadvantaged and academically underperforming. This
research is of great importance in terms of aiming to address the views, expectations and well-being of the
students who are included in the low socio-economic group and who have low academic achievement, in a

qualitative approach within the school context.
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Purpose

This study aimed to reveal the school well-being and expectations of socio-economically disadvantaged

students with low academic achievement. For this purpose, the following questions were asked in the study.

i What is the school well-being of students who are socio-economically disadvantaged and who

have low academic achievement?

ii. What are the school-related expectations of students who are socio-economically disadvantaged

and who have low academic achievement?

METHOD

Research Design

Phenomenology, one of the qualitative research designs, was employed in this study. Qualitative research aims
to examine the meanings of a process that individuals associate with their own social situations (Patton, 2015;
Yildirim & Simsek, 2018). The qualitative design of the study aimed to investigate the views and well-being of
students who were socio-economically disadvantaged and who showed low academic achievement with regard
to school realistically and holistically in their natural environment (Yildirim & Simsek, 2018). Patton (2015) also
stated that qualitative research designs are powerful research methods in revealing a broader perspective on

the subject being studied.

Study Group

In the study, we used the Criterion Sampling Method, which is one of the non-random purposeful sampling
methods involving selecting cases that meet some of the previously determined criteria (Patton, 2015; Miles,
Huberman & Saldana, 2015; Yildirim & Simsek, 2018). The researcher determines the criteria according to the
content of the subject to be researched, and a working group is formed for this purpose (Creswell & Creswell,
2017; Marshall & Rossman, 2015; Patton, 2015). In this research, we identified two basic criteria. The first was
a low academic success, and the second was being socio-economically disadvantaged. This latter criterion was

defined as having a family income equal to the minimum wage or less.

Liamputtong (2018) also stated that there is no set formula that can be adapted to determine the sample size
rigidly in qualitative research. However, the main approach to sample size is flexibility, depth (Hesse-Biber,
2017) and saturation of the study (Malterud, Siersma & Guassora, 2016). Malterud et al. (2016) suggested that
in qualitative studies, a sufficient sample size should be determined based on knowledge power (purpose of
study, sampling specificity, use of established theory, dialogue quality and analysis strategy). What is important
in this context is whether the sample provides data that will allow research questions to be clarified or a
thorough examination of the case (Mason, 2010; Ritchie, Lewis, Nicholls & Ormston, 2013). Patton (2015) and
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Creswell and Creswell (2017) also stated that the qualitative data of the study group vary according to the
research in terms of providing the content expected from the research and preventing duplication. Often, at

the commencement of the research project, the number of participants to be recruited is not definitely known.

This research was conducted in a public school in the city center of Istanbul. The opinions of 24 students were
received. Ten of these participants were in the eighth grade, and 14 students in the seventh grade. Five
students were female, and 19 students were male. In the process of determination of the study group, firstly,
the weighted grade point average of all the first semester courses of 1021 students enrolled in seventh and
eighth grades in the 2018-2019 academic year was listed in the order of success, and 155 students with low
success were identified starting from the lowest success ranking. The weighted average scores of the selected
students varied between 15 and 59. In the next stage of the process of determining the study group, the
opinions of the school administration, classroom guidance teachers, and school guidance service about the
socio-economic status of the selected students were taken. The information about the students’ status was
compared with the student information forms of the selected temporary working group candidates. Among the
students with low academic achievement, students with medium and high family income were excluded from
the list (i.e. the Study Group). After this stage, among the students with low family income, those with low
academic achievement were determined; and seven foreign students were excluded from the list due to
problems such as language adaptation, psychological state and adaptation to school. Prior to the study, 34
students were interviewed with their families, and informed about the research stating that participation in the
study was on a voluntary basis. Ten people did not want to participate in the study voluntarily. An interview
schedule was created with the 24 students who voluntarily participated in the study, and interviews were

conducted in their own natural environment within the school.
Data Collection Tools

This study aimed to determine the perception of the socio-economically disadvantaged students with low
academic achievement, and their expectations from the school. A semi-structured interview form, developed
by the researchers, entitled “Opinions of socio-economically disadvantaged students with low academic
achievement regarding the school”, was used. The interview technique was chosen for the research because it
is one of the most effective techniques to reveal people’s perspectives, subjective experiences, emotions,

values and perceptions (Yildinm & Simsek, 2018).

In the development process of the interview form, firstly, the related literature was examined. Secondly, one-
to-one interviews were conducted to gain the opinions and suggestions of two field experts on student
guidance regarding students’ attitudes toward school, and three experts on educational sciences. In addition,
focus group interviews were conducted with two principals and four field teachers. In the light of the raw data
obtained as a result of the literature survey and expert interviews, a pool of fourteen items with the potential

to be used in the interview form was created. In order to finalize the form, the opinions of the field experts
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were applied (Glesne, 2016). The interview form was examined by two lecturers, one language specialist, one
educational measurement and evaluation specialist, and a ten-item semi-structured interview form was
designed (Creswell, 2017). The pilot application of the form was performed with two students at the relevant
school, and the applicability of the form was determined (Maxwell, 2013). The final interview form consisted of

ten items.

Permission was obtained from the Istanbul Provincial Directorate of National Education in order to use the
interview form at the relevant school. Before the interviews, the families and the students of the Study Group
were briefly informed about the content, confidentiality and importance of the study, and an appointment was
requested for their interviews. All interviews were conducted face-to-face and one-to-one, and students
completed an Informed Consent Form. The interviews were conducted with a maximum of two participants in
a school day. The data collection process took place between April and June 2018. During the interviews, there
was no orientation or influence on the participants, and the participants were given the opportunity to express
their opinions in a comfortable way. The average interview time was between 35 and 55 minutes. Necessary

permissions were obtained from the families for the interviews.

Data Analysis

Content Analysis was used for data analysis in which the objectives, concepts, analysis unit(s), the location of
the data related to the subject, and identification procedures were applied. This process sought to reach a
logical structure from these emerging concepts, contents and structures. Afterward, by developing these
structures, the aim was to reach the stages of coding, determining categories, counting, interpreting and
writing the results (Buytikoztlurk, Akglin, Karadeniz & Demirel, 2012; Watling & James, 2012). In this type of
analysis, certain keywords and concepts were analyzed first. The meanings of these words and/or concepts
were analyzed in depth, and inferences were made about the message given in the text. After the interviews,

the data were transferred to the Word Program.

The qualitative data analysis processes (i.e. coding, categorization and identification of themes) were
performed using the NVIVO 10 package program. In the study, coding was undertaken to keep the identities of
the participants confidential. A numerical ‘D’ code was used for each participant. The ‘n’ number used in the

tables represents the number of data sources that give feedback for the relevant themes and encodings.

Validity and Reliability

In qualitative research, the validity and reliability of Content Analysis are considered to be an important part of
the process. Guba and Lincoln (1982) suggested that qualitative research should focus on the concept of
believability rather than the concepts of validity and reliability, and that it should be considered in the context
of believability, consistency, conformability and transferability (Houser, 2018). The first way to achieve this is
through an accurate and consistent coding process.
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Credibility, Believability and Transferability

The fact that a researcher performing the data collection process is actually in the school where the data
source is located supports a prolonged engagement criterion with the participants and the establishment of a
trust-based environment (Houser, 2018; Yildirim & Simsek, 2018). To ensure internal validity, at the end of the
data collection process, verification was undertaken with seven students to check the accuracy and integrity of
the interviews. In order to ensure external validity, the study tried to cover the majority of the accessible
sample. The content description was reported in an objective approach, and each coding presented in the

study was supported by direct quotations (Guba & Lincoln, 1982).
Consistency and Confirmability

The first way to achieve consistency and confirmability is through a healthy and consistent coding process. In
order to ensure the consistency of a document with Content Analysis, it is important that the researcher and
one or more different researchers reach substantially similar results (Tavsancil & Aslan, 2001). The researchers
used the Triangulation Technique to increase the internal validity of the research, and conducted coding
separately during the analysis of the collected data. In addition, a specialist instructor also coded the data to
increase reliability. In the analysis process, the raw data obtained from the Study Group were pre-evaluated in
the first stage. The objectivity of the data was provided by voice recording and note-taking technique (Houser,
2018; Marshall & Rossman, 2015; Yildirm & Simsek, 2018), and was analyzed by researchers two weeks later.
In order to ensure the integrity of the themes and categories resulting from the analysis, it was also reanalyzed
by another expert in the field of education. The findings of the researchers and the findings of the field expert
were evaluated together, then similar and different coding was determined. Finally, a common consensus was
reached. The coding reliability and compliance percentage index were found as 78% by the following formula
[Reliability = consensus / consensus + dissidence x 100]. This was an acceptable level in terms of internal

consistency (Miles et al., 2015; Yildirnm & Simsek, 2018).
FINDINGS (RESULTS)

In this study, the findings were reported under two themes as school well-being and students’ expectations

about school.
Findings on the theme of students’ school well-being

In the first sub-problem of the study, the school well-being opinions of students who were socio-economically
disadvantaged and had low academic achievement were analyzed in three sub-dimensions, and are presented

in Table 1.
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Table 1. Findings of Students' School Well-Being

Theme Sub-Theme Categories n f

Perception of success 23 34

Cognitive Failure to focus on success 17 33

Lack of effective study method 20 24

Teacher and school commitment 21 57

Motivation 21 41

o Happiness in school 24 56

'g Attitude toward school 24 43
?‘, psychological Attitude toward the lesson 5 6

= Peer bullying 14 22
_8 Lack of taking responsibility 5 6
S Desire to be appreciated 5 5

2 Shyness 8 11

Lack of self-expression 15 18

Social environmental perception 22 58

Social Quality of communication 23 40

Internet and telephone usage 20 26

*n: number of participants. Frequency (f) shows the number of views about the item.

As shown in Table 1, it was found that the theme of school well-being consisted of three sub-themes as
cognitive, psychological and social. Among these, the cognitive sub-theme of school well-being consisted of the
following categories: Perception of success (n: 23; f: 34), failure to focus on success (n: 17; f: 33) and lack of

effective study method (n: 20; f: 24).

When students’ views on the cognitive sub-theme of the school well-being theme were examined, it was found
that students’ perceptions of success were mostly negative. This low perception of success for socio-
economically disadvantaged students with low academic achievement sits in parallel with their exam and
school achievement scores. Students are aware of their poor academic performance. They often interpret
themselves as unsuccessful in math and science courses. Students stated that they had difficulty understanding
certain topics. They attributed their low achievement performances to not studying, lack of willingness to
study, getting bored from doing homework, lack of interest in the course, having difficulty in seeing the
blackboard in the classroom, low interest due to low grades, not having a disciplined study system, and not

listening to the teacher.

My average is very low; | do not find that | am too successful [Di;]. | see myself as unsuccessful
because | get bored with the lessons so quickly [Dis]. | am not successful. | have no desire to study

[Ds]. I’'m not very successful; | don’t want to study [Ds].

Another finding of the cognitive sub-theme of the school well-being theme was the students’ failure to
focus on success. It was found that students had a problem focusing on success given the background of
their relatively poor performance. In particular, students stated that they had problems in focusing due to
external stimuli, telephone and virtual games, peer environment, inability to focus on the lesson, curiosity,
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and lack of interest in some courses, disciplinary problems in the classroom, boredom felt quickly, not
being given enough opportunities in the lessons, not being appreciated for their success, and lack of
appreciation of the study environment. Some of the students’ views on failure to focus on success are

given below.

At home, my little brothers make noises, they scatter [things about] my room [D;]. I’d be more
successful if | didn’t waste time with my friends, and instead focused on my studies [D¢]. My mind
is always busy with games, so | can’t get attached to the school. Every time | get close, it makes

me back down [Dj;]. | can’t listen to the lesson; | chat with my friends [D14].

Another finding revealed in the study was the opinions of students about their lack of effective study methods.
It was found that many students did not have any study methods and study arrangements, but tended to study
only during the exam week periods. In addition, it was determined that some students made notes or
repetitions based on memorization, highlighted the details they deemed important, benefited from the
Internet, used test-solving techniques, and took notes from books. It was found that very few students learned
by listening. Many students stated that they did not know how to study and which learning strategies would be

more beneficial for them.

I don’t know myself enough to know how to work [Dg]. | work as the exams arrive [Dz4]. My
working method is based on memorization, | write important definitions on a piece of paper, and |
repeat in front of the mirror [[D1s]. | have no working order [D14]. | have no specific method [Di;]. |

solve questions from the test book [Dj].

The psychological sub-theme of the school well-being theme consisted of categories such as motivation (n:21;
f:41), teacher and school commitment (n: 21; f: 57), happiness in school (n:24; f:56), attitude toward school
(n:24; f:43) and attitude toward the lesson (n:5; f:6), peer bullying (n:14; f:22), lack of taking responsibility (n: 5;
f:6), desire to be appreciated (n:5; f:5), shyness (n:5; f:5), and lack of self-expression (n:15; f:18).

The first coding that emerged from the psychological sub-theme of the school well-being theme was
motivation. When the coding of the opinions of students about motivation was examined, it was apparent that
the main factors that would increase motivation were being successful in the course, active participation in the
lesson, suitability of home and school environment, and the physical competence of the school and classroom.
In addition, teachers’ presentation techniques, teachers’ interest in themselves, teachers’ support, teachers’
love and communication, family support, friend groups, plays, the desire to be appreciated and seen by
everyone, the socio-economic status of the family, and the ability to learn by doing something they did not

know= Some views of the students on their perception of motivation are given below.

If some more attractive things are used on walls, in class, flashy things, simple but not so,
technology should be applied so that it becomes more interesting [Das]. If | do something | can’t
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do, | get motivated [Dy;]. If | solved a question, I’d like to do more. When | do a job, | don’t stop; |
want to do more [Di;]. In the family environment, | get motivated by getting support from my
mother and father and my brother [Dis]. Some of my courses are better [D1;]. Teachers should

explain the lesson well [D3].

The second coding for the psychological sub-theme of the school well-being theme was teachers’ commitment
to students, and students’ commitment to the school. The source of students’ well-being and commitment to
their school was primarily related to teachers’ approaches. According to the findings of the research, students
want to be in contact with their teachers, they want their teachers to allow them to express their opinions
more moderately, in a friendly way, and sincerely to make them feel comfortable. A few students stated that
the teachers were very serious in the lesson; they conducted the lesson uniformly and showed a cold stance
toward the students. The students stated that the teacher-centered approach and experiencing only lectures
bored them. Similarly, students stated that their commitment to the school was directly related to their
teachers and their love of the lesson. It was found that the students who were given responsibility by their
teachers and who stated that they loved their teachers had a higher sense of belonging and better perceptions

of academic performance. Some students also thought that they were not understood by their teachers.

The education given in the school does not connect me to the school and | do not find the teachers
to be sincere [Di;]. | didn’t like the Turkish lessons very much, our teacher was angry, but | started
to love it because the teacher changed [D;3]. Some teachers don’t understand me. Teachers who
understand me connect me to school [D;s]. Some teachers should explain the lesson well, it should
not be boring, it should be fun, otherwise, | wouldn’t go to class, | get bored [D1;]. Some of the
teachers are making me hate school with their behavior and language [D1s]. When | do a project, |
feel connected to the school [Dy]. | express myself and | participate in activities in the classroom
that connect me to the school [D;i]. | started school, | started to get scolded by teachers, and |

began to dislike the school [D5s].

The third coding that emerged from the psychological sub-theme of the school well-being theme was found to
be happiness in school. This offers a broad perspective on students’ level of school commitment and the school
climate. It was apparent that students associated their happiness in school with the activities done in the
lessons, presentation of the lessons as being playful, having fun in the lessons, being able to participate in a
lesson, the success of the lesson, loving their teachers and integrating with them, their teachers’ behaviors and
lecture techniques, being with their friends and friendships. On the other hand, when they could not actively
participate in a lesson, they found it boring; they did not have the opportunity to communicate positively with
the teachers in an activity-based way, and there was an absence of student participation. The students stated
that they were not happy to be in school, and thus, their commitment to school decreased. Some of the

students’ opinions about happiness in school are given below.
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I love Turkish and English lessons and | play ball and have fun in Physical Education class. I’'m not
having fun in music class. I’'m average in math. We do projects in the Technology Design course,
the teacher tells us something and we have fun together [D;]. | am happy at school because | have
close friends [Di;]. | don’t care about the lessons | don’t like [D1s]. Teachers should not always do
lessons and do something to entertain children. Some teachers should explain the lesson well, it
shouldn’t be boring, it should be fun, joy, or | don’t want to attend the class, | get bored [Di7]. I'm
happy when | finish a project [D;]. No, I’'m not happy. There is a constant fight, we get up early in
the morning, and some teachers are shouting [D;]. | can’t be too happy; | get bored; | find

teachers boring. Most of what they say sounds boring [Dg].

The coding of the attitude toward school and the attitude toward the lesson, which emerged in the
psychological sub-theme of school well-being, were handled together. When the socio-economically
disadvantaged students with low academic performance were evaluated, it was found that the students
developed positive and negative attitudes depending on their school experiences. The students’ attitudes
toward school were found to vary depending on the state of being happy at school, their attitude toward the
lesson, the school and friends’ circles, the power of communication with teachers, and the discipline in the

school. Some of the students’ opinions about attitudes toward school and courses are given below.

Commitment to school sometimes occurs when | give myself to classes [D;;]. My views about the
school have not changed; lessons are boring, most mathematics, numbers are boring to me [Ds].
The higher my grades, the more | connect to school, | do not want to come to school if my grades
get low. Some teachers connect me to the school and some of them push me away from school
with their language toward us [Di9]. The fact that | had friends made me more attached to the
school [D;]. | sometimes argue with my friends; | don’t want to come to school when I’'m ashamed
because of this or when | want to spend more time with my family [D,3]. | was more enthusiastic
when | was little. | was reading more before, but now | don’t; my friends may have influenced this.
| used to be jealous of my brother and sister when | was little, but when | started school | began to
get scolded by teachers, | began to dislike it [Ds3]. When the lesson is fun, when it is not boring,

when the teachers behave warmly, my desire to attend the class increases [D,;].

Another coding of the psychological sub-theme of school well-being was found to be peer bullying. When the
opinions about peer bullying were examined, it was found that the students encountered peer bullying such as
mocking and being bullied, fighting and lying, and they stated that the students were uncomfortable with such
bullying behaviors, and that there should be discipline. Some of the students’ views on peer bullying are given

below.

1 occasionally quarrel with my friends [Dg]. If | don’t deal with others, | will be more successful if |

deal with my classes instead [Dg]. | don’t feel like I’'m at school when I’'m going to class, like I'm
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sitting outside, but that’s not the case with disciplined teachers [Dis]. | always fight once a week

[D;1]. There are many lies [D,].

Another coding that emerged in the psychological sub-theme of the theme of school well-being was found to
be lack of taking responsibility. When the opinions of socio-economically disadvantaged students with low
academic performance were evaluated in relation to responsibility, it was found that some of the students had
low competency with regard to taking responsibility. In the research, some students made it clear that they
were reluctant to study, and did not fulfill their responsibilities. However, another coding that emerged in the
study was the desire to be appreciated. Some of the students complained that they were not appreciated by
their teachers and the school administration, and expressed that their motivation and interest in this issue
decreased. Some students who were appreciated by their family, school principal or teachers expressed that
they liked the school and the lessons, and were happy to be in the school. Students’ views on lack of taking

responsibility and desire to be appreciated are given below.

Most of the time | don’t attend my lessons and do homework [D3]. Homework sounds boring [D14].
I never work at home; if | have homework sometimes | do it [D11]. Sometimes | work for exams. |
go out, | go to my friends, we wander around and | forget to study for exams [D;]. If | was the
winner of a painting competition, | would appreciate it if the principal said ‘well done’ [D,]. The
fact that my teachers try to make me feel good, care and appreciate me increases my success

[D13].

Another coding for the psychological sub-theme of school well-being was found to be the lack of self-
expression. In the study, it was found that some students had difficulty in expressing themselves. They were
worried about being mocked by their friends in the classroom, and they were afraid to make mistakes. This
situation causes them embarrassment and shyness. Some students experienced this more intensively, and it
was noted that it affects students’ self-expression and active participation in the lesson negatively. Some
students who stated that they liked their teachers and had good communication with them stated that they
could express themselves better, and they were happy to be in school. On the other hand, the self-expression
coding was also directly related to the coding of shyness. Some socio-economically disadvantaged students
with low academic achievement stated that they had problems in the classroom environment due to
wrongdoing, being ridiculed by their peers, fearing their teachers and being shy. The following are some of the

students’ views on the codes of lack of self-expression and shyness.

The teacher calls me to the blackboard, | can’t do anything, and I’m ashamed. I’'m afraid of my
teachers [D,4]. | don’t attend classes much and | can’t express myself comfortably because I’'m shy

[D2:]. | fear that if | say something wrong in the classroom, they will make fun of it [D11].
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The social sub-theme of the school well-being theme consisted of categories such as social environmental

perception (n: 22; f: 58), quality of communication (n: 23; f: 40), and internet and telephone usage (n: 20; f: 26).

The first coding of the social sub-theme of school well-being was found to be social environmental perception.
When the students’ perceptions about the social environment were examined, it was found that the students
socialized, and their commitment to school increased, depending on the level of their relationship with their
peers and teachers. For some students, the school is seen as a friendship environment and a place of fun with

friends. Some of the students’ views on social environment perception are given below.

We go on a trip with my friends and have a chat [Dy]. | see my friends, we sit, and we chat [D,].
We play games with my friends; we support each other [D17]. The school reminds me of the family

[D11].

The second coding of the social sub-theme of school well-being was found to be the quality of communication
with teachers and peers. When the opinions of students about communication were examined, it was found
that some students had difficulty in establishing healthy communication with their teachers and peers, and had
difficulty in expressing themselves to their teachers. The quality of the communication between the student
and teacher and the common point was the determinant of the students’ views on communication in the
coding. One student stated that there was a wall between them and the teachers. It was seen that the students
who stated that they were able to communicate had positive perceptions about the course and the school.

Some of the students’ views on quality of communication are given below.

I can talk with math teacher, but I’'m having trouble communicating with my science teacher
because he/she shouts and is angry too much [Dg]. My communication is bad with my teachers,
but good with my friends [Ds]. | talk to good teachers. I’'m talking about lessons, grades, scores to
pass my classes. My communication with my friends is very good [Dis]. My communication with
teachers is both good and bad. My English teacher thinks and he understands me. My

mathematics teacher sees me as an illegal immigrant [D;s].

Another coding related to the social sub-theme of school well-being was found to be internet and telephone
usage. When the opinions of students regarding this were examined, it was found that students used the
telephone and internet for gaming purposes, and spent a great deal of time on the internet. Some students
stated that they were computer addicts. They could not draw themselves away from mobile games even during
a lesson, and this situation negatively affected their success. Some of the students’ views on internet and

telephone use are given below.

Computers and phones impress me. This makes me addicted and my performance decreases [D;].

The time | spend online is seven hours a day, sometimes up to nine hours [Dig]. I’'m a computer
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addict [Di7]. | use [them for] two to three hours a day [Di4]. In the course of my mind, | was very

addicted to computer games; wherever | looked | saw a game [Dy;].
Findings of students' expectations about school

In the second sub-problem of the study, the school-related expectations of socio-economically disadvantaged
students with low academic achievement were investigated. Students’ expectations about school were

analyzed in three categories, and are given in Table 2 below.

Table 2. Students' Expectations about School

Theme Categories n f
Expectations about school administration 22 76
Students' Expectations About School Professional expectations about education 20 26
Expectations about teachers and teaching 9 12

*n: number of participants. Frequency (f) shows the number of views about the item.

As seen in Table 2, it was found that the theme of students’ expectations about school consisted of three
categories: expectations about school administration (n: 22; f: 76), professional expectations about education

(n: 20; f: 26), and expectations about teachers and teaching (n: 9; f: 12).

The first coding featured in the theme of students’ expectations about school was found to be the expectations
about school administration. It was found that the expectations of the sample group of students were mostly
oriented toward the development of physical capacity. The students wanted the living spaces of the school to
be wider, more spacious and cleaner. They expected the school’s garden to be large, with landscaping and
afforestation, social amenities, living spaces and playgrounds for sports activities. Some students stated that
they would like to see the school and the classrooms decorated more vividly and colorfully. They also wanted
the school to be suitable for the screening of theater and all kinds of social activities, and to solve the problems
experienced in the use of information technologies. On the other hand, it was determined that some students
especially emphasized the cleanliness of the toilets and the high prices of the canteen. In addition, students
wanted to see the school be more appealing and attractive, and complained about the excessive hours of
lessons. They expressed that they did not like interference with their hair, clothing and telephones. The
students wanted the necessary precautions to be taken in order to prevent bullying in the school. In addition,
the students stated that they were uncomfortable with disciplinary pressure. It was also remarkable that some
students had unusual expectations. They required an ambulance in schools, cycling practice, resting and
sleeping rooms for students, boxing courses, and dancing courses for those who are bored, free excursions,
swimming areas and entertainment areas. Some of the students’ opinions about their expectations from the

school administration are given below.
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I’d grow the garden. | would make everything cheaper in the canteen [D11]. It must be big, there
must be football pitches. | would change the colors of the corridors and the colors of the
classrooms [Di;]. More fun things can happen in the garden [Di3]. There must be a pool, sports
equipment to work with and bold colors [D14]. | would make a dance course for those who get
angry and bored [Di¢]. School desks and toilets must be clean; the canteen is very expensive, and
prices should be appropriate [D;;]. There should be a dormitory for students who would like to
rest in playtime [D,]. If there was a pool on the top floor and a slide in front of the pool, games
would be nice to play [Dy]. If there was a playing lesson every day, everyone would want to come
to school. It wouldn’t be boring [D;]. | would get the toilets washed every day [D4]. The
management is too tight, the playtimes are too short; the principal should behave a little better,

we are a little afraid of the principal [Dys].

The second coding to develop in the theme of students’ expectations about school was the professional
expectations about education. Students see education as a tool in order to meet their expectations for the
future. In other words, students see the school as an institution that will help them acquire education and a
profession. Some students were not very conscious about their future professions. It was also remarkable that
some students did not have expectations from future education and school. Some of the students’ opinions

about their professional expectations from education are given below.

| want to have a good profession and stand on my own feet. | want to be a kindergarten teacher
[D16]. I want to be a footballer, doctor or fireman [D13]. I’'m going to be an astronaut, going to the
club [Dyo]. | want to be a national athlete, for this, | will go to sports high school [D,;]. | want to be

a hairdresser and open a shop [D,4]. | have no future plans [Do].

Another coding that stood out in the theme of students’ expectations about school was the expectations from
teachers and teaching. The students, who were the subject of the research, wanted their teachers to diversify
their teaching techniques, develop their methods, and make their learning environments fun. On the other
hand, some students emphasized that their teachers should be more friendly, smiling, sympathetic and fair.

Some of the students’ views on expectations about teachers are given below.

Some of our teachers shout very much and are not fair [Ds]. There should be teachers who teach
better [D,;1]. When the student is bored while lecturing, the teacher should add joy [Dis]. Teachers

must not be angry and should not give hard times to the students [D;3].
DISCUSSION and CONCLUSION

Education systems have the task of providing learning opportunities to all students, promoting social values,
providing a common knowledge base, helping students fulfill their potential and ensuring their well-being. In
this study, the school-related opinions and expectations of the socio-economically disadvantaged students with
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low academic achievement were examined in terms of their school-related well-being. It discussed the
potential objective and subjective indicators of student well-being based on previous studies from the
literature. It has been reported in previous studies that well-being has a multi-dimensional perspective
including life as a whole, self-related well-being, school-related well-being, and well-being out of school. This

research focused on school-related well-being.

In this study, students’ well-being at school was found to be linked with cognitive, psychological and social
dimensions. It was concluded that it contained a multi-dimensional and interactive structure in which the
concepts were not independent of each other. Similarly, Pollard and Lee (2003) explained the well-being of
students with cognitive, social, psychological, physical and economic reasons. Unlike Pollard and Lee (2003),
physical and economic dimensions were considered to be implicit expectations in this study. Cognitive,
psychological and social dimensions and the students’ perceptions about the sub-dimensions of these have
been seen to shape their perceptions and expectations of the school. Students’ attitudes may change
depending on their school-related well-being perceptions. Ozdemir and Kalayci (2013) stated that students’

attitudes toward their perception of school were the predictors of students’ behaviors toward school.

Cognitive perception coding was found to be the first theme affecting socio-economically disadvantaged
students with low academic achievement regarding school-related perceptions and well-being. In the cognitive
theme dimension, students’ perceptions of success, their focus on success, working methods and their
commitment to school and teachers are determinative in their school well-being. First, socio-economically
disadvantaged students with low academic achievement are aware of their low academic performance.
Students think that they are unsuccessful, especially in numerical courses. Ashdown and Bernard (2012); Ates,
(2016); Choi et al. (2019) and Chirkov and Ryan (2001) also showed that the academic success of students with
low well-being was affected by this situation. Low academic success may negatively affect students’ motivation
and school happiness, friendship and socialization. Similarly, in the studies of Cocorada, Farcash and Orzea
(2019); Rees, Pople and Goswami (2011); and Quon and McGrath (2014), it was found that the success
motivation, well-being, and future plans of the students from low-income families were lower than those of the
high-income group. On the other hand, it was observed that students’ low level of grades decreased their
interest in courses. Parhiala et al. (2018) found that these variables were associated with low emotional well-
being when low school motivation was added to the low verbal and numerical skills of students. This situation
may create the effect of learned helplessness. It is understood from the students’ views that this situation is

reflected in students’ lessons, teachers, school, and friendship relations.

Students attribute their relatively low performance to external stimuli such as uncontrolled and excessive
usage of computers and telephones. Some students are aware that they are addicted to their telephone and
internet, and declare themselves unable to move away from these tools. It was observed that the students had
problems focusing, especially given the use of computers and phones for gaming purposes. Koivusilta, Lintonen
and Rimpela (2005) also pointed to students’ addiction to computers and the internet, and saw this as a
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problem that needed to be addressed. In a normal developmental process, friendship, relationships and the
feeling of belonging to or joining a group are expected to come to the fore for students in this age group. In
order to overcome this problem of addiction, it is thought that policymakers and all school stakeholders in
education should work together. At this point, in the socialization of the students, a strong school culture is

needed in which all the individuals in the school act in cooperation.

Other reasons for focusing on success include not studying, lack of interest, discipline and willingness to work,
being bored quickly and not listening. What is interesting is that students are aware of these situations.
However, students are influenced by telephone and computer games and their peer environment. A major
problem of students with low academic achievement is that they do not have a working method, even at a
basic level. In this regard, many students are aware of their lack of learning strategies. According to Banerjee
(2016), there is a lack of a positive environment for disadvantaged students and lack of academic support leads
to the failure of these students. Another reason that socio-economically disadvantaged students with low
academic achievement explain their well-being at school is about the instructional approach of teachers. In this
context, it was noteworthy that the students expressed that they were not satisfied with their teachers’
instructional techniques, there was lack of gamification of the lessons and lack of practical applications that
emphasized activity participation and student participation, and the teachers’ dissatisfaction with their
approach to students was another reason. The students complained about the fact that some of the lessons
were very monotonous and boring, they were constantly listening, and they complained about teacher
attitudes in classroom management. Sezer and Can (2018) stated that social activities compatible with
students’ abilities will contribute to school happiness. In this study, it was seen that students could break from
the lessons when they could not provide active participation and adequate communication. In their research,
Simmons, Graham and Thomas (2015) and Torsheim and Wold (2001) stated that students especially wanted
an environment in which they could express themselves and be listened to. In the case of a participatory and
positive school climate integrated with the views of students, it can be said that learning experiences, school
environments and relations in the school will have positive reflections on the well-being of the students. On the
other hand, it is understood from the opinions of students that when students do not like their teachers, and
cannot communicate with them, they cannot be happy at school, and their general motivation decreases. This
may cause students to have negative feelings toward the lessons and the school. They try to fill the
communication they cannot establish with their teachers with their peers, who are close to them and are

happy to be together.

It can be concluded that there is an interaction between school success and being happy at school and
commitment to the school. In addition to this, it was found that students’ happiness at school was associated
with many variables. The results of the research show that students who cannot focus on success, who do not
have a specific study method and cannot develop appropriate learning strategies have a low commitment to

the school. However, the source of students’ well-being and commitment to the school was primarily related to
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teacher behavior and teacher-student relationships. Socio-economically disadvantaged and academically
underperforming students stated that they wanted to be in dialogue with their teachers and express
themselves comfortably to them. Similar results were found in Yilmaz’s (2007) research, which showed that
students’ commitment to the school was directly related to their liking for teachers and courses. Yilmaz (2007)
showed that there is a high level of a significant relationship between the level of satisfaction with the school
defined in the quality of school life and the students’ perceptions and interest in their teachers. In the studies
of Millings, Buck, Montgomery, Spears and Stallard (2012); Huebner et al. (2004); and Kalayci and Ozdemir
(2013), the students’ perceptions about the quality of school life was an important predictor of school
commitment, which supports the results of our research. Similarly, Schmitt, Branscombe, Postmes and Garcia
(2014); Petegem, Aelterman, Keer and Rosseel (2008) and Lghre, Lydersen and Vatten (2010) also showed that
student and teacher relationships can be an important factor in the well-being of the school. Goodenow (1993)
and Vorhaus and Gutman (2012) emphasized that emotional well-being and positive friendship are critically
important for academic progress. However, this may not be the same for all students. In particular, the
happiness of the students in the school may change due to the friendships formed between student cliques
where negative behaviors are reinforced. In other words, the happiness of the student in the school is too
complex to be only explained by the success of the student. Indeed, Ledn and Liew (2017) concluded that
teacher indifference did not affect the well-being of students when their classmates were related to each
other. This shows that student well-being is also related to cognitive, psychological, socio-cultural and health

status and economic dimensions (Jourdan et al., 2008).

Another result of the study was that students were not given enough responsibility and opportunity in the
classroom. On the other hand, it was observed that the students who were given responsibility had a high
sense of belonging and higher commitment to the school. It can be said that this situation has the potential to
deeply affect students’ perceptions of being happy at school and motivation. However, it was also observed
that students’ happiness and high motivation in the school ecosystem were not limited to this. Another result,
the students complained that they were not given enough responsibility. It was found that when they were
given responsibility, they often did not fulfill it. At this point, there is a need for studies aimed at improving the
students’ sense of responsibility. It was seen that students did not fulfill their obligations and responsibilities
toward their lessons, teachers, school and peers in environments where no sense of responsibility was

developed. This situation is thought to lead to an increase in disciplinary events and peer bullying.

It has been concluded that peer bullying is another obstacle for students’ well-being in school. It was revealed
that students who are uncomfortable with peer bullying are also peer bullies, and it can be said that this occurs
in an effort to attract the attention of their peers and/or their teachers. Harel-Fisch et al. (2011) reported that
school-loving students are less likely to encounter peer bullying. It is understood from the students’ views that
students often encounter peer bullying, such as being ridiculed and mocked, quarreling and lying, and students

are disturbed by such bullying behaviors. Some students who stated that they were involved in bullying
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behaviors, especially those who were exposed to peer bullying, also wanted to have discipline in the school. It
is thought that the students in this situation showed another contradiction in themselves. On the other hand, it
was concluded that some of the students who refrained from being bullied or ridiculed by their friends or
teachers were also reluctant to express themselves and participate in classroom activities. Similarly, in studies
by Glew, Fan, Katon and Rivara (2008) and Ronka et al. (2017) in Finland, it was concluded that students who
experienced problematic social relations, bullying or loneliness had mental effects that made them dislike
school. Archambault, Janosz, Morizot and Pagani (2009) reported that dislike of school increases the risk of
drop-out. In the study of Gutman and Vorhaus (2012), it was revealed that victimization at school had a

negative effect on school commitment.

In the study, it was concluded that it would be important to allow taking responsibility and to be appreciated to
students by considering their own cognitive and social development in order to prevent peer bullying and to
motivate them. It is thought that students’ behaviors toward attracting attention are caused by not receiving
enough attention, appreciation and responsibility from family, the environment, peers and teachers in the
background. The lack of self-confidence and inability to express themselves were also remarkable in some
students. This situation leads to the isolation and/or exclusion of students within the school ecosystem. Evans,
Martin and lvcevic (2018) stated that, in order to increase the level of school well-being, gaining productive

coping strategies as well as personal characteristics of students increases school satisfaction.

Another result of this study identified that students see school as an entertaining social life for themselves. It
can be said that this function of the school, as a socialization tool, develops depending on the quality of the
students’ relationships with their peers and teachers and contributes to the increase of students’ commitment
to the school. Furthermore, the primary source of students’ happiness at school is contained in the friendships
that students develop at school. However, although some students see their low-achieving peers as the reason
for their low achievements in the research, it may be seen as a contradiction that they also see them as a
reason for being happy at school. In other words, although students can communicate comfortably with their
friends rather than their teachers, they may experience communication problems from time to time with their

friends.

For the second sub-problem of the research, student expectations, school management, educational
environment and expectations about teachers were discussed under three main headings. Expectations enable
students to be willing to learn and acquire skills. However, inequalities arising from insufficient understanding
and fulfillment of socio-economically disadvantaged and academically underperforming students’ expectations
may reveal some of the underlying causes of lack of motivation to learn. The students’ expectations of the
school administration can be listed as the renovation of the physical structure of the school, the arrangement
of the school and its environment as a living space, the expectations of social and sporting spaces, and
discipline. Students expect school hours to be reduced, free clothing and a cheap canteen service. In the
research, when the students’ expectations were evaluated in general, it was found that the students wanted to
1015 Atasoy, R. and Ozden, C. (2020). School Well-Being Opinions and School-Related Expectations of the Socio-

Economically Disadvantaged Students with Low Academic Achievement, International Journal of Education
Technology and Scientific Researches, Vol: 5, Issue: 12, pp. (995-1050).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

see the school as a playground with social facilities and a sports complex. This result emphasizes the physical
dimension of school well-being. Although socio-economically disadvantaged students did not make a direct
comment on their economic situation, the fact that they had expectations about a cheap canteen shows that
they may have problems meeting their needs and eating healthily at school. On the other hand, it was seen
that the expectations of the students were based on their own future profession. Their expectations of
teachers are that they are behaviorally friendly and sympathetic. In addition, students want their teachers to

provide active, play-based and practical course presentations.

As a result, it can be said that the opinions of the socio-economically disadvantaged and academically
underperforming students about the cognitive, psychological, social and expectations of the physical
dimensions of the school are important indicators in explaining the well-being of the school. It is true that the
higher the efficiency of the education system, the more positive the perceptions of the students. Although the
expectations of students about school, administrators and teachers were evaluated in all dimensions, there
were various contradictions when explaining their low achievements. This should be considered as an
opportunity to reinforce positive feelings about school in the context of equality of opportunity in education
within the school ecosystem. Their opinions, especially about teacher competencies and lecturing techniques,

should be taken into consideration.

The perceptions of low-performing students who have a very high rate of negative feelings toward school in
national and international assessments should be considered as a problem that needs to be meticulously
studied and analyzed in depth (OECD, 2018). Another phenomenon revealed by this research is that it will be
beneficial to use individualized curriculum and teaching techniques in which students are active in line with the
expectations of each student, in order to turn academic failure into an opportunity for students to overcome.
In addition, it is thought that in-service training of teachers on new teaching techniques and communication

may be effective.
RECOMMENDATIONS

The results obtained in this study may provide new perspectives in curriculum content, teaching techniques,
development and practice while developing or revising new curricula. In addition, it can help policymakers
develop policies by linking student expectations with student performance, and formulating human and
educational resources to develop students’ potential skills. Finally, it is thought that this research will provide a
different perspective to policymakers and school administrators in education to create a school ecosystem that

takes into account the views of students in developing a new, holistic, and inclusive school theory.
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SOSYO-EKONOMIiK BAKIMDAN DEZAVANTAILI VE AKADEMIK BASARISI DUSUK
OGRENCILERIN OKUL iYi OLUSLARINA iLiSKiN GORUSLERi VE OKULDAN
BEKLENTILERI

0z

Bu calismada, sosyoekonomik olarak dezavantajli ve akademik basarilari diisiik 6grencilerin okula
iliskin iyi olus gorusleri ve okuldan beklentilerinin degerlendirilmesi amaglanmistir. Arastirma nitel
arastirma yontemlerinden olgu bilim deseninde tasarlanmistir. Veri toplama araci olarak gériisme
teknigi kullanilmistir. Arastirmanin ¢alisma grubunu 24 ortaokul 6grencisi olusturmaktadir. Veriler
icerik analizi ile ¢ézimlenmistir. Arastirmada, 6grencilerin okula iliskin iyi oluslari bilissel,
psikolojik, sosyal ve fiziksel temalarla iliskili bulunmus olup ¢ok boyutlu ve etkilesimli bir yapi
icerdigi sonucuna ulasiimistir. Ogrenciler gérece disiik performanslarini agiklamada basariya
odaklanamamalarina, planh bir ¢galisma yontemlerinin olmamasina, sorumluluk veriimemesine ve
takdir gérmemelerine, bilgisayar ve telefon baghliklarina, 6gretmen-6grenci iliskilerine ve
o0gretmenlerin ders anlatim tekniklerine, 6zgliven eksikligine, strekli disiik not almaktan kaynakli
motivasyon eksikligine ve akran zorbaligina bagladiklari gériilmustur. Bununla birlikte, 6grenciler
okulu bir oyun parki gibi gérme beklentisindedirler. Dusik akademik basari, 6grencilerin okula
baghliklarina ve algilanan pozitif okul iklimine zarar vermekte olup Ogrencilerin iyi oluslarini
olumsuz yoénde etkiledigi sonucuna ulasiimistir. Bu arastirmanin 6grenci goéruslerini de dikkate
alan bir okul ekosistemini olusturmada egitimde politika yapicilarina ve yoneticilerine farkli bir
perspektif sunacagi disliniilmektedir.

Anahtar Kelimeler: Egitim, okul iyi olusu, dezavantajli 6grenciler, akademik basari
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GiRiS

Temel bir hak olan egitimin toplumun her bir bireyine ayni standartlarda sunulmasi egitimde firsat esitligi
ilkesinin ve sosyal devlet anlayisinin en temel gostergesidir. Tim egitim sistemleri toplumun butin katmanlarini
kugaklayan genel egitim okullari araciligiyla “herkes igin egitim” firsatlarini (Unesco 1994) en (st duzeyde
bireylere sunmak ve onlarin bilissel, psikolojik, sosyal ve fiziksel iyi oluslarini saglamayi hedeflemektedir. Bu
baglamda, bu hedef, ayni zamanda kalite odakl egitim sistemlerinin ve egitim politikalarinin disa yansiyan
yuzlini gostermektedir ve tlke egitim sistemi imaji hakkinda genel bir fikir vermektedir. Bu amag ekseninde,
sosyoekonomik olarak dezavantajli ve akademik olarak diisiik performans gosteren 6grencilerin egitimden daha

st dlizeyde yararlanmalari ve iyi oluslarinin (well-being) saglanmasi dnemli bir egtim politikasidir.

Okullarin var olmasinin temel sebebi 6grenciler ve toplumdur (Epstein vd, 2019). Okul sistemlerinin 6grencileri
motive etmek igin yiiksek beklentiler olusturmak ve ogrencileri gerekli bilgi ve becerilerle donatarak
yasamlarinda bir denge kurmak sorumlulugu vardir. Zamanlarinin biliylik bir boélimini okullarda gegiren
ogrenciler sinif arkadaslariyla sosyallesmekte ve 6gretmenler ve okul yoneticileri ile etkilesime girmektedirler.
Okul ortaminda deneyimledikleri bu etkilesim ve tecribeler 6grencilerin fiziksel ve zihinsel olarak yagamlarinin
farkh yonleriyle ne kadar mutlu ve tatmin olduklarini agiklayabilir. Bu baglamda 6grencilerin tecriibe ettigi okul
yasantilari ve beklentileri hakkinda onlarin gorislerine kulak vermek 6grencilerin iyi oluslarina ve daha tatmin
edici egitim ortamlarinin olusturulmasina (Lansdown, 2001) katki saglayabilir ve onlarin 6grenme diizeylerini
pozitif yonde destekleyebilir, arkadas ve o6gretmenleriyle daha iyi iliskiler kurmalarini (Flutter, 2007)
glclendirebilir. Okul tecribeleri 6grencilerin baskalarina ne kadar bagh olduklarini ve gelecek 6zlem ve
beklentilerini anlamakta ve onlari gelecege hazirlamakta anahtar rol oynayabilir (Adamson, 2013; Rees & Main,
2015). Fiziksel ve zihinsel olarak okul iyi olusu, 6grencilerin karar verme becerilerine, psikolojik basa ¢ikma
stratejilerine, 6z farkindaliklarinin gelisimine ve iliski kurabilme yeterliliklerine de (Borgonovi & Pal, 2016)

olumlu etki yapabilir.

Ogrencilerin iyi olus durumlarinin tespiti icin dncelikle bu kavramin daha net bir cercevede ele alinmasi ve
tanimlanmasi uygun olacaktir. iyi olus, genel anlamda insanlarin yasam kalitesi ve yasam standartlari olarak
tanimlanabilir (Casas, 2011). Borgonovi ve Pal (2016) da iyi olusu “kisisel ve sosyal amaclarini gerceklestirme
yetenegini ve firsatini deneyimleyen 6grencilerin belirledigi ¢ok boyutlu baglama gére degiskenlik gosterebilen
dinamik bir durum” olarak tanimlamaktadir. Psikolojinin bir konusu olan iyi olus, 6znel yasam doyumu algisi ile
ilgilidir. Neto (1993) ise yasam doyumunu “bireyin kendi sectigi kriterlere gére genel olarak algilanan yasam
kalitesi hakkinda yaptigi bir degerlendirme” olarak gormektedir. Bu tanimlama, yasam doyumunun bireyden

bireye degisebilen o6lglitlere dayali oldugu anlamina gelmektedir.

iyi olus, alanyazinda 6znel ve nesnel géstergelerle dlgiilmektedir. Bir taraftan, hanehalki geliri, egitim kaynaklar
ve saglik durumu gibi objektif kriterlerle degerlendirilebildigi gibi, bireyi etkileyen, duygulandiran deneyimleri,

yasam kalitesi algilari ve yasam doyumu gibi 6znel gostergelerle de olglilebilmektedir (Casas, 2011; OECD,

1024 Atasoy, R. and Ozden, C. (2020). School Well-Being Opinions and School-Related Expectations of the Socio-
Economically Disadvantaged Students with Low Academic Achievement, International Journal of Education
Technology and Scientific Researches, Vol: 5, Issue: 12, pp. (995-1050).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

2019). PISA 2018 analitik cergevesinde de iyi olus iki farkli sekilde modellenmistir. Birinci gruplamada iyi olus;
0z, okul cevresi ve okul disi iyi olus olarak Gg¢ ayri modilde ele alinirken, ikinci gruplamada ise objektif ve
subjektif gostergeler Gzerinden ele alinmistir (OECD, 2019). PISA VE TIMSS gibi birgok ulusal ve uluslararasi
¢alismada, sosyoekenomik diizey annebaba egitim durumu, okul bolgesi, aile gelir durumu, ailenin mal varhig
indeksi ile aciklanir. Arastirmalar dastk gelirli ve distuk egitimli ailelerden gelen Ogrencilerin okul
performansinin bu durumlardan etkilendigini gostermektedir. Fakat, bu dezavantajli durumdan kendilerini

ayirarak direng gosteren 6grenciler de bulunmaktadir (Grgnmo, Lindquist, Arora & Mullis, 2015; OECD, 2018).

Okula yonelik iyi olus 6grencinin okul algisi ile yakindan ilgilidir (OECD, 2019). Okul hayatinin niteliklerinden
birisi olan okulda yasam doyumunu saglama ya da okula iliskin iyi olus durumu, 6grencilerin okula karsi
gelistirdigi tepkileri kapsar (Schmidt, 1992). Okul algisi, 6grencinin okul ortamini ne sekilde gérdiginiin ve okul
ortaminda hissettiklerinin toplamidir (Yiiner & Ozdemir, 2017). Arastirmalar iyi olus ve yasam doyumunun
dgrencilerde ve yetiskinlerde kismen farkh algilandigini géstermektedir. Ogrencilerin yasam doyumlari ve
dolayisi ile iyi oluslari aileleri, akranlari ve okullariyla olan deneyimleri ve gelistirdikleri iliskilerden etkilenir
(Henry, 1994). Ogrencilerin olusturduklar okul algisina yénelik tutumlari onlarin okulla ilgili ortaya koyacagi
bircok davranisin dngériiciileri olarak distinilebilir (Ozdemir & Kalayci, 2013). Diisiik okul iyi olus hali,
ogrencilerin akademik basarilar Gizerinde olumuz etkiler yaratabilmektedir (Ashdown & Bernard, 2012; Ates,
2016; Choi, Lee, Yoo & Ko, 2019; Valery, Chirkov & Ryan, 2001). Bunun sebebi, okul yasamlari boyunca
ogrenciler egitim ortamlarinda olumlu ya da olumuz bir¢cok etkilesime girmeleridir. Okullar sadece akademik
basariy1 beslemekle kalmayip, ayni zamanda 6grencilerin sagligini ve iyi oluslarini da artirmaktadir (Jourdan,
Samdal, Diagne & Carvalho, 2008). Bu etkilesimler, 6grencilerin akranlarina, 6gretmenlerine ve okuluna yénelik
tutumlarini sekillendirmektedir. Ogrencilerin gelistirdikleri bu tutum ve davranis kaliplari, onlarin akademik
basarilari, okula devamlari, okula baghlklari, okulu sevme durumlari ve akran zorbahgl gibi bircok boyut
tizerinde etkili olabilmektedir (Adigiizel & Karadas, 2013; Kalayci & Ozdemir, 2013; OECD, 2019; Rénké, Sunnari,

Rautio, Koiranen & Taanila, 2017; Voerman vd, 2017).

Literatlirdeki arastirmalarda 6grencilerin okula iliskin gorlslerinin onlarin iyi olus hallerinin tespitinde
yogunlastig1 gorilmektedir (Cocorada & Orzea, 2017; Mclellan & Steward, 2015; Parhiala vd., 2018; Rees-Evans
& Pevalin, 2017; Rénk3 vd., 2017; Tobia, Greco, Steca & Marzocchi, 2019). Ogrencilerin okulda iyi oluslari,
sosyal politikalarda ve buna bagh olarak egitim programlarinda disiplinler arasi 6nemli bir konu olarak ortaya
cikmaktadir. Bu sayede, 6grencilerin sadece basarisizlik sebepleri degil, glgli ve pozitif yonleri de ortaya
konulmus olunur (Pople & Mainstone-Cotton 2014). Ogrencilerin okula iliskin gérislerini ve deneyimlerini
Pollard ve Lee (2003) psikolojik, bilisel, fiziksel, sosyal ve ekonomik olmak lizere bes farkli boyutta incelemistir.
Okula iliskin iyi olus bir baska arastirmada, okula yonelik poztif tutum, okulda eglenme, olumlu akademik 6z
saygl, okuldaki problemler, okulda bedensel sikayetler ve tepkiler, okula karsi depresif ruh hali olarak alti
boyutta ele alinmistir (Hascher, 2008). Konu ve Rimpela (2002) ise okula iliskin iyi olusu, okul kosullari (glivenli

calisma ortami, rahatlik, girultd, sicaklik, egitim programlari, sinif mevcutlari, ders programlari, ceza, 6gle
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yemekleri, danismanlik), sosyal iliskiler (sosyal 6grenme ortamlari, 6grenci—6gretmen iliskileri, sinif arkadaslari
ile iliskiler, zorbalik, okulda karar verme, okul iklimi), kendini gergeklestirme araclari (cevresinden saygi gérme,
bos zaman aktiviteleri, doga aktiviteleri, pozitif 6grenme tecribeleri) ve saghk durumlari olarak dort alt
kategoriye ayirmistir. Eckersley (2008) ve Bernard, Stephanou ve Urbach (2007) arastirmalarinda 6grencilerin
okula iliskin iyi oluslarinda psikolojik boyuta vurgu yapmislardir. Bu arastirmacilar, ¢ocuklarin iyi olus hallerini
gosteren anahtar belirleyicilerin pozitif 6grenci iliskileri, aidiyet duygusu, 6grencilerin karar alma slreglerine
katilmalari, sorumluluk alma, olumlu benlik saygisi ve onlara saglanan firsatlar oldugunu belirtmislerdir.
Arastirmalar, okullarda olusturulan olumlu bir iklimin akademik basariyi desteklemesinin yaninda, 6grenci
saghg ve iyi olusuna (Cohen, McCabe, Michelli, & Pickeral, 2009), stresin disik algilanmasina (Torsheim &
Wold, 2001) ve disik akademik basari, akran dislamasi gibi faktorlerin sebep oldugu 6grenci stresini azaltmaya

(Huebner, Suldo, Smith & McKnight, 2004) etkisinin oldugunu da géstermektedir.

Okullarda sosyal ve duygusal iyi olus hallerinin arastiriimasinda 6grenci gorislerine siklikla basvurulmasi
ogrencilerin akademik basarisina, daha kaliteli iletisimlerine, daha fazla 6z saygi ve kendilerine giivenlerine,
dislanmalarda disilise ve sosyallesmelerine katki yapabilir (Kuurme & Carlsson, 2010; Coombes, Appleton,
Allen, & Yerrell, 2013; Groundwater-Smith, 2007). Amerijckx ve Humblet (2014) 6grencilerdeki iyi olus
disincesinin baglamsal bir yaklasimla ele alinmasi gerektigini, iyi olusun sosyal ve politik bakimdan 6nemli bir
konu oldugunu belirtmistir. Egitimde uzak ve yakin hedeflere ulagiimasi baglaminda, giiniin biiyik bir bolimuni
O0grenci olarak okulda geciren cocuklarin iyi olus hallerinin okul vasitasiyla artirilabilecegi beklenir ve
ogrencilerin iyi olus hallerinin desteklemesinde ve yikseltiimesinde okullar anahtar bir rol alabilir (Gray &
Hackling, 2009; Noble, McGrath, Wyatt, Carbines & Robb, 2008). Ogrencilerin olumlu sosyal ve duygusal
tecriibelerinin yani sira, 6grenme guglikleri, akran dislamasi, zorbalik, zayif iletisim becerileri gibi olumuz
ogrenmelerin anlasiimasinda ve buna yoénelik 6nlemler alinmasinda iyi olusa yonelik c¢alismalar okul

sistemlerine yardimci olabilir (Tobia vd, 2019).

Fattore, Mason ve Watson (2007) okullarda ¢ocuklarin ve genglerin iyi olus hallerinin nasil artirilacag ve
desteklenecegi konusunda bilinenlerin ¢ok az olduguna vurgu yapmaktadir. Lansdown (2001) da gocuklarin ve
genclerin kendi egitimlerini sekillendirebilmeleri icin onlarin daha ¢ok dinlenmesi gerektiginin altini cizmektedir
ve onlarin hayatlarini etkileyecegi konularda ve okul yasantilarinda soyleyecekleri gorislerin énemli oldugunu
belirtmistir. Ogrencilerin okul ve egitime iliskin goriis ve beklentilerini anlama cabasi, dgrencilerin egitim
hayatina devam kararlarini ve gelecekteki isglici piyasalarina katilimlarindaki basari durumlarini agiklamada
bilissel olmayan degiskenlerin etkisini ortaya cikarmada belirleyici olabilir (Hanson, 1994; Sewell, Haller &
Ohlendorf, 1970). Ogrencilerin, égrenmeye ve okula iliskin beklenti ve algilarinin belirlenmesi, okul hayatinda
basarili ya da vasat performans gosteren bireylerin, ekonomik ve sosyal varliklar olarak glinlik ve is hayatina
gecislerindeki farkhhklari anlamaya ve bitincil, esnek ve kapsayici egitim programlarinin ve politikalarinin

gelistirilmesine katki saglayabilir.
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Yuksek iyi olus diizeyine sahip 6grenciler genellikle riskli davranislara daha az dahil olurlar (Currie vd., 2012) ve
okulda daha iyi performans gosterirler (Gutman & Vorhaus, 2012). PISA gibi, dongisel arastirmalar, 6grencilerin
akademik performanslarini giinliik hayatta ne kadar iyi yapacaklarinin bir gostergesi gibi goriilse de (OECD,
2012), hayatta ne kadar iyi olacaklarini agiklamada yetersiz kalabilir (Stankov, 1999; Sternberg, 1998). Bu
durum, oOzellikle 6znel iyi olus gostergelerinin ise kosulmasini ve 0Ogrencilerin genel iyi oluslarini okul
yasamlariyla ortiistirmeyi gerekli kilmaktadir. Nitekim OECD (2018) raporunda 6grenci iyi olusu Kuzey Avrupa
Ulkerinde (Norway, Finland etc.) akademik basari ile ylksek diizeyde iliskili bulunurken Dogu Asya (lkelerinde
(Japan, China, Taiwan, South Korea, Hon Kong) bu iliskinin disiik kaldigi gérilmistir. Ulkeler arasindaki bu
farkhhik o6grenci iyi oluslarinin daha derinlemesine arastiriimasini gerektirmektedir. Son yillarda 6grenci
katilimlarini tesvik eden ve 6grenci gorlslerinin tespitine dayanan calismalarda yiliksek bir artis oldugu
gorulmektedir (Anderson & Graham, 2016; Powell & Graham, 2017). Ancak, bu arastirmalarda 6grenci iyi
oluslarina iliskin ortaya konulan gercgeklik nicel arastirma yaklasimlari ile sinirh kalmistir. Fattore vd. (2007)
okullarda cocuklarin ve genclerin iyi olus hallerinin nasil artirilacagi ve desteklenecegi konusunda bilinenlerin
¢ok az oldugunu belirtmistir. Lansdown (2001) ¢ocuklarin ve genglerin kendi egitimlerini sekillendirebilmeleri
icin onlarin daha ¢ok dinlenmesinin gerektigini belirtmistir. Fakat o ayni zamanda okul yasamini etkileyebilen

konularda 6grencilerin okul yasami hakkindaki gorislerinin siklikla gézardi edildigini vurgulamistir.

Turkiye'de, egitimde politika yapicilar egitim politika séylemlerinde egitimde firsat esitligi ve egitimde kalite
sorunlarini giindemlerinde tutmalarina karsin, bu konuda hedef diizeye ulasilamadigini gosteren kanitlar
bulunmaktadir. Basta, uluslararasi dizeyde TIMSS ve PISA gibi 6grenci degerlendirme sonuglari, direng
gosterenler haricinde sosyoekonomik olarak dezavantajli 6grencilerin akademik performanslari ile genel ve
okula 6zgii iyi oluslarinin da diisik kaldigini gdstermektedir. Ozellikle diisiik akademik performans gdsteren
ogrencilerin oraninin oldukca fazla olmasi, egitimde kalite hedeflerine ulasilamamasinin éniindeki en biyuk
engellerden birisi olarak gosterilmektedir. Gerek ulusal, gerekse uluslararasi arastirmalarda ¢ok boyutlu bir
kavram olan iyi olus daha ziyade nesnel (objektif) iyi olus kriterleri ile 6grenci, 6gretmen ve okul liderligi

(Cemaloglu & Coban, 2019) baglaminda ele alinmistir.

Alanyazinda, egitim sistemimiz icinde dislik performans gosteren ve sosyoekonomik olarak dezavantajli
ogrencilerin okul sistemi igerisinde iyi oluglarini anlamaya yonelik derinlemesine arastirmalarin eksikligi dikkat
cekmektedir. Ozellikle diisiik akademik basarili ve sosyoekonomik olarak dezavantajli dgrencilerin okula iliskin
gorisleri hakkinda nitel arastirmalar ¢ok az diizeydedir. Sosyoekonomik olarak dezavantajl ve disiik akademik
performans sergileyen 6grencilerin iyi oluslarini anlayabilmek icin daha derin ve daha ozellikli arastirmalar
gerekmektedir. Bu arastirma, literatiirde diisiik sosyo-ekonomik gruba dahil olan ve akademik basarisi da disik
olan 6grencilerin okula iliskin gorislerini, beklentilerini ve iyi oluslarini okul baglaminda, nitel bir yaklasimla ele

almayi hedeflemesi bakimindan biiyliik 6nem tasimaktadir.
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Amag

Bu arastirmada sosyoekonomik olarak dezavantajli ve disik akademik basarili 6grencilerin okula iliskin iyi
oluslarinin ve beklentilerinin ortaya konulmasi amaglanmistir. Bu amaca bagh olarak asagidaki sorulara yanitlar

aranmistir.

i Sosyoekonomik bakimdan dezavantajli ve diisiik akademik basarili 6grencilerin okula iliskin iyi oluslar
nasildir?
ii. Sosyoekonomik bakimdan dezavantajli ve disiik akademik basarili 6grencilerin okuldan beklentileri

nelerdir?

YONTEM

Aragtirma Tasarimi

Bu arastirmada nitel arastirma desenlerinden olgubilim yontemi (fenomenolojik) kullanilmistir. Nitel
arastirmalar, bireylerin kendi sosyal durumlariyla iliskilendirdikleri bir slirecin anlamlarini incelemeyi
amaclamaktadir (Patton, 2015; Yildirim & Simsek, 2018). Arastirmanin nitel desende tasarlanmasindaki amag,
sosyoekonomik olarak dezavantali ve akademik olarak dislik basari gésteren 6grencilerin okula iliskin gérusleri
ve iyi olus durumlari hakkinda 6grencilerin kendi dogal ortami icinde gercek¢i ve butlincll bir sekilde
arastirmaktir (Yildirrm & Simsek, 2018). Patton (2015) de nitel arastirma desenlerinin (izerinde calisilan konu

hakkinda daha genis bir bakis agisini ortaya ¢ikarmada glcli bir arastirma yontemi oldugunu ifade etmektedir.
Calisma Grubu

Calismada, daha once belirlenmis kriterlerden bazilarini karsilayan, bu 6lgltlere gore katilimcilarin tespit
edildigi durumlarda kullanilan segkisiz olmayan amagh 6rnekleme yéntemlerinden biri olan 6lglit 6rnekleme
yontemi kullanilmistir (Patton, 2015; Miles, Huberman & Saldana, 2015; Yildirim & Simsek, 2018). Bu
ornekleme tiriinde olgitleri arastirma yapilacak konunun igerigine bagh olarak arastirmaci belirler ve buna
yonelik ¢alisma grubu olusturulur (Creswell & Creswell, 2017; Marshall & Rossman, 2015; Patton, 2015). Bu
arastirmada iki temel 6lgiit belirlenmistir. Bunlardan ilki diisiik akademik basari ve ikincisi ise sosyoekonomik
olarak dezavantajli olmaktir. Bu ikinci 6lgit, aile gelir durumunun asgari licrete esit ya da asgari licretin altinda

olmasi olarak belirlenmistir.

Liamputtong (2018), nitel arastirmalarda o6rneklem buyikligiinin kesin bir sekilde belirlemek igin
benimsenebilecek belirli bir formil olmadigini belirtmistir. Fakat 6rneklem blyukligiinde ana yaklasim
arastirmanin esnekligi, derinligi (Hesse-Biber, 2017) ve doygunlugudur (Malterud, Siersma & Guassora, 2016).
Malterud vd. (2016) nitel calismalarda bilgi gliciine (¢alismanin amaci, érnekleme 6zginligu, yerlesik teorinin

kullanimi, gorisme kalitesi ve analiz stratejisi) gore yeterli 6rneklem buyukligiinin belirlenmesi gerektigini
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onermektedir. Bu baglamda onemli olan sey 6rneklemin arastirma sorularini agiklayacak veya durumun
kapsaml bir sekilde incelemesine izin verecek veriler saglayip saglamadigidir (Mason, 2010; Ritchie, Lewis,
Nicholls & Ormston, 2013). Patton (2015), Creswell ve Creswell (2017) ¢alisma grubunun nitel verilerinin
arastirmadan beklenen igerigin saglanmasi ve tekrarin 6nlenmesi agisindan arastirmaya gore degistigini
belirtmistir. Genellikle, arastirma projesinin baslangicinda, veri toplanacak katiimci sayisi kesin olarak

bilinmemektedir.

Bu arastirma, istanbul il merkezinde bulunan bir devlet okulunda gerceklestirilmistir. Arastirmada 24 dgrencinin
katilimci olarak gorusleri alinmistir. Bu katihmcilardan 10 kisi sekizinci sinif, 14 kisi ise yedinci sinif 6grencisidir.
Katihmcilardan 5 6grenci kiz, 19 6grenci ise erkektir. Calisma grubunun belirlenme sirecinde ilk olarak 2018-
2019 egitim Ogretim yilinda 7. ve 8. sinifa kayitli 1021 6grencinin birinci donem tiim derslerine iliskin agirhkh
not ortalamalari basari sirasina gore listelenmistir ve en alt basari siralamasindan baslayarak disik basari
gosteren 155 6grenci belirlenmistir. Segilen 6grencilerin agirlikh puan ortalamalari ise 15 ile 59 arasinda degisim
gostermektedir. Calisma grubunu belirleme sirecinin bir sonraki asamasinda ise secilen 6grencilerin
sosyoekonomik durumlari hakkinda okul idaresinin, sinif rehber 6gretmenlerinin, okul rehberlik servisinin
gorisleri alinmistir. Ogrencilerin durumu ile ilgili bilgiler segilen gegici calisma grubu adaylarinin 6grenci bilgi
formlari ile karsilastiriimistir. Tespit edilen akademik basarisi dislik 6grenciler icerisinden aile gelir durumu orta
ve ylksek olan 6grenciler olusturulan listeden (galisma grubu) cikartilmistir. Bu asamadan sonra, aile gelir
durumu diistik olan 6grenciler igerisinden akademik basarisi diisiik olanlarin kesin tespiti yapilmis ve 6grenciler
icerisinden dil uyumu, psikolojik durum, okula adaptasyon gibi sorunlar yasamalari sebebiyle yedi yabanci
uyruklu 6grenci de liste disi birakilmistir. Arastirma éncesinde, belirlenen 34 6grenci ve aileleri ile gorisilerek
arastirma hakkinda bilgilendirme yapilmis ve arastirmaya katilimin goénillilik esasina dayali oldugu
belirtilmistir. On 6grenci génilli olarak calismaya katilmak istememistir. Calismaya gondlli olarak katilimi kabul
eden 24 o6grenci ile bir goriisme programi yapilmis olup gorismeler okul icerisinde kendi dogal ortaminda

gergeklestirilmistir.

Veri Toplama Araglari

Bu arastirmada sosyoekonomik olarak dezavantajli ve akademik basarisi diisik 6grencilerin okul algisinin ve
okuldan beklentilerinin neler oldugunun belirlenmesini amaglanmistir. Arastirmacilar tarafindan gelistirilen
“akademik basarisi disiik ve sosyoekonomik olarak dezavantajli 6grencilerin okula iliskin gorisleri” bashkli yari
yapilandirimis goriisme formu kullanilmistir. Arastirmada insanlarin bakis acilarini, kisisel tecriibelerini,
duygularini, degerlerini ve algilarini ortaya cikarmak icin kullanilan en etkili tekniklerden bir tanesi oldugundan

dolayi goriisme teknigi segilmis ve kullanilmistir (Yildirim & Simsek, 2018).

Gorusme formunun gelistirme slrecinde 6ncelikle ilgili alanyazin incelenmistir. Bununla birlikte, 6grencilerin
okula iliskin tutumlari ile ilgili 6grenci rehberlik servisinden iki alan uzmanini ve egitim bilimleri alaninda (g

uzman ile birebir gorismeler yapilmis, goriis ve Onerileri alinmistir. Ayrica, iki okul mudurid ve dort alan
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o0gretmeni ile konuya iliskin odak grup gorlismesi yapilmistir. Literatlr arastirmasi ve uzman gorismeleri
sonucu ortaya ¢ikan ham veriler 1siginda goriisme formunda kullanilabilme potansiyeli tasiyan on dért maddelik
bir soru havuzu olusturulmustur. Formun son seklini vermek amaciyla alan uzmanlarinin goéruslerine
basvurulmustur (Glesne, 2016). Elde edilen gorisme formu iki 6gretim elemani, bir dil uzmani ve bir 6lgme ve
degerlendirme uzmani tarafindan incelenerek on maddelik yari yapilandiriimis bir soru formu olusturulmustur
(Creswell, 2017). Gorisme formunun isleyip islemedigini test etmek icin ilgili okuldaki iki 6grenci ile pilot
uygulama gergeklestirilmistir ve formun uygulanabilirligine karar verilmistir (Maxwell, 2013). Goriisme formu

on maddeden olusmaktadir.

Gériisme formunun ilgili okulda uygulanabilmesi icin istanbul il Milli Egitim Midirligiinden izin alinmstir.
Gorisme Oncesinde, calisma grubuna segilen 6grencilerin aileleri ve kendileri arastirmanin igerigi, gizliligi ve
onemi hakkinda kisaca bilgilendirilmis ve goériisme i¢in randevu talep edilmistir. Tim gortismeler yiz ylize ve
birebir gerceklestirilmistir ve 6grencilere katimci onay formu doldurtulmustur. Okulda bir giinde en fazla iki
gorisme yapilmistir. Veri toplama sireci Nisan-Haziran 2018 doéneminde gerceklestirilmistir. Gorlismeler
suresince katilimcilara higbir yonlendirme veya etkileme yapilmamis, katilimcilarin dustincelerini rahat bir
sekilde ifade etmelerine ayrica 6nem verilmistir. Gériisme siiresi ortalama 35 ile 55 dakika arasinda sirmustar.

Gorusmeler icin ailelerden gerekli izinler alinmistir.
Veri Analizi

Verilerin analizinde icerik analizinden yararlanilmistir. icerik analizinde &ncelikli olarak amaglar, kavramlar,
analiz birim(ler)i, konu ile ilgili verilerin yerini belirleme ve tanimlama islemleri yapilir. Ortaya ¢ikan bu kavram,
icerik ve yapilardan mantiksal bir yapiya ulasilmaya ¢alisilir. Sonrasinda bu yapilar gelistirilerek kodlama,
kategorilerini belirleme, sayma, yorumlama ve sonuglari yazma asamalarina ulasmak hedeflenir (Buytkoéztirk,
Akgiin, Karadeniz & Demirel, 2012; Watling & James, 2012). Bu analiz tirliinde, analize tabi tutulan goérisme
metninin icindeki belli anahtar kelime ve kavramlar 6ncelikle belirlenmeye calisilir. Bu kelimeler ve/veya
kavramlarin anlamlar derinlemesine analiz edilir ve metinde verilmek istenen mesaja yonelik ¢ikarimlarda
bulunulur. Gériisme sonrasinda, elde edilen veriler Word yazim programina aktarilmistir. Nitel verilerin analiz
surecleri (kodlama, kategorilestirme ve temalari belirleme) NVIVO 10 paket programinda gerceklestirilmistir.
Arastirmada katilimcilarin kimliklerini gizli tutmak igin kodlama yapilmistir. Her bir katilimci igin sayisal bir “D”

kodu kullanilmistir. Tablolarda kullanilan “n” sayisi, ilgili tema ve kodlamalar i¢in goris bildiren kaynak sayisini

temsil etmektedir.

Gegerlik ve Giivenirlik

Nitel arastirmalarda igerik analizi glvenirligi oldukga dnemli bir siire¢ olarak degerlendiriimektedir. Guba ve
Lincoln (1982) nitel arastirmalarda gecerlik ve glvenilirlik kavramlarindan ziyade inanilirlik kavramina

odaklanilmasini ve inanilirlik, tutarlihk, dogrulanabilirlik ve aktarilabilirlik baglaminda degerlendirilmesi
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gerektigini onermektedir (Houser, 2018). Bunu saglamanin yolu, éncelikle saglikh ve tutarli bir kodlama

siirecinin yapilmasindan gegmektedir.
Guvenirlik, inanirlik ve Aktarilabilirlik

Veri toplama islemini gergeklestiren bir arastirmacinin veri kaynaginin bulundugu okulda olmasi, katilimcilari
uzun sireli taniyor olma olgiitlini ve glivene dayali bir ortamin kurulmasina katki saglar (Houser, 2018; Yildirim
ve Simsek, 2018). i¢c gecerligi saglamak igin ise veri toplama siirecinin sonunda yedi 6grenci ile gériismelerin
dogrulugunu ve butlinliglini kontrol etmek amaciyla teyit etme yapilmistir. Dig gegerligi saglamak igin
ulasilabilir 8rneklemin gogunlugu kapsama alinmaya cahsiimistir. igerik agiklamasi objektif bir yaklasimla rapor

edilmis ve ¢calismada sunulan her kodlama dogrudan alintilarla desteklenmistir (Guba & Lincoln, 1982).
Tutarhlik ve Dogrulanabilirlik

Tutarlilik ve dogrulanabilirligin saglanmasi igin ilk yol saglikli ve tutarli bir kodlama sirecidir. icerik analizi
yapilan bir dokiimanin givenirliginin saglanabilmesi icin, arastirmaci ile farkli bir ya da birkag arastirmacinin
blylk o6lglide benzer sonuglara ulasabilmesi 6nemsenmektedir (Tavsancil & Aslan, 2001). Arastirmacilar
¢alismanin igsel gecerligini artirmak icin tGg¢leme teknigini kullanmis ve toplanan verilerin analizi sirasinda ayri
ayri kodlama yapilmistir. Ayrica, glivenirligi daha giicli kilmak icin disardan bir doktor 6gretim goérevlisine de
kodlama yaptirilmistir. Analiz siirecinde calisma grubundan elde edilen ham veriler birinci asamada 6n
degerlendirmeye tabi tutulmustur. Verilerin objektifligi ses kaydi ve not alma teknigi ile saglanmistir (Houser,
2018; Marshall & Rossman, 2015; Yildirrm & Simsek, 2018) ve veriler iki hafta sonra arastirmacilar tarafindan
analiz edilmistir. Analiz sonucu ortaya ¢ikan tema ve kategorilerde bir bitinlik olmasi igin egitim bilimleri
alaninda bir bagska uzman tarafindan da tekrar analiz yapilmistir. Arastirmacilarin bulgulari ile alan uzmaninin
bulgular birlikte degerlendirilmeye tabi tutulmus benzer ve farkli kodlamalar tespit edilmistir. Son olarak ortak
bir uzlasi ile nihai karar verilmistir. Kodlama glvenirligi ve uyum ylizdesi indeksi [Glvenirlik = uzlasi / uzlasl +
fikir ayrihigr x 100] formili yoluyla 0.78 olarak bulunmustur. Bu oran i¢sel tutarlilik bakimindan kabul edilebilir

bir seviyedir (Miles vd., 2015; Yildirim & Simsek, 2018).
BULGULAR

Bu calismada bulgular okula yénelik iyi olus ve égrencilerin okuldan beklentileri olarak iki tema altinda rapor

edilmistir.

Ogrencilerin okula yonelik iyi olus temasina iliskin bulgular

Arastirmanin birinci alt probleminde sosyoekonomik bakimdan dezavantajli ve akademik basarisi diisik
ogrencilerin okula iliskin iyi oluslarina dair gorlsleri Gc alt boyutta analiz edilmistir ve asagida tablo 1’'de

sunulmusgtur.
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Tablo 1. Ogrencilerin Okul lyi Oluslari Temasina iliskin Bulgular

Tema Alt Tema Kategoriler n f

Basari algisi 23 34

Bilissel Basariya odaklanamama 17 33

Etkili calisma yontemi eksikligi 20 24

Motivasyon 21 41

Ogretmen ve okula baglilik 21 57

Okulda mutluluk 24 56

2,. Okula kars! tutum 24 43
[e) oo Derse kars! tutum 5 6

> Psikolojik Akran zorbaligi 14 22
E Sorumluluk almama 5 6
© Takdir edilme istegi 5 5

Utangaglik 8 11

Kendini ifade edememe 15 18

Sosyal gcevre algisi 22 58

Sosyal iletisim kalitesi 23 40

internet ve telefon kullanimi 20 26

*n: katihmci sayisi. Frekans (f ) ise madde hakkinda kag¢ defa gériis bildirdigini géstermektedir.

Tablo 1'de gorilduga gibi “okul iyi olus” temasinin “bilissel, psikolojik ve sosyal” olmak (izere Ug alt temadan
olustugu bulgusuna ulasilmistir. Bunlardan “okul iyi olus” temasinin “bilissel” alt temasi su kategorilerden
olusmaktadir: Basari algisi (n:23; f:34), basariya odaklanamama (n: 17; £:33), etkili ¢calisma yontemi eksikligi
(n:20; f:24).

Okul iyi olus temasinin bilissel alt temasina iliskin 6grenci gorusleri incelendiginde, 6grencilerin kendilerine
yonelik basari algilarinin ¢cogunlukla negatif oldugu tespit edilmistir. Sosyoekonomik olarak dezavantajh ve
akademik basarisi dislik 6grencilerin kendilerine iliskin bu diisiik basari algisi, sinav ve okul basari puanlari ile
de paralellik géstermektedir. Ogrenciler diisiik akademik performanslarinin farkindadirlar. Ogrenciler daha gok
matematik ve fen gibi sayisal derslerde daha basarisiz olduklarini ifade etmektedirler. Ogrenciler bazi konular
anlamakta giiclik cektiklerini belirtmektedirler. Ogrenciler diisik basari performanslarini derslere
¢alismamalarina, calisma istekliliklerinin olmamasina, ders yapmaktan sikilmalarina, derse yonelik ilgilerinin
olmamasina, sinif iginde tahtayr gormede gliclik yasamalarina, dusik not almalarinin derse olan ilgilerini

diusirmesine, disiplinli calismamalarina ve dersi dinlememeleri gibi sebeplere bagladiklari tespit edilmistir.

Ortalamam yerlerde, kendimi fazla basarili bulmuyorum [D;1]. Kendimi basarisiz olarak gériiriim,
derslerden ¢ok ¢abuk sikildigim igin [Dio]. Basarih degilim, ¢calisma hevesim yok [Ds]. Pek basaril

degilim, canim ¢alismak istemiyor [Dg].

Okul iyi olus temasinin bilissel alt temasina iliskin diger bir bulgu ise, 6grencilerin basariya odaklanamamasidir.
Ogrencilerin gérece diisiik performanslarinin arka planinda basariya odaklanma sorunu yasadiklari bulgusuna
ulasilmistir. Ozellikle, dgrenciler, dissal uyarilar, telefon ve sanal oyunlar, akran cevresi, derse odaklanamama,
bazi derslerin merak ve ilgisini cekmemesi, sinif ici disiplin sorunlari, cabuk sikilma, derslerde kendilerine yeterli
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firsatlarin verilmemesi, basarilarinin takdir edilmemesi ve galisma ortaminin uygun olmamasindan kaynakli
odaklanma sorunlari yasadiklarini belirtmislerdir. Basariya odaklanamama eksilkigine iliskin 6grenci

goruslerinden bazilari agagida verilmistir.

Evde ufak kardeslerim ses yapiyorlar, odami daditiyorlar [D;]. Arkadaslarimla ugrasmasam,
bunun yerine derslerime odaklansam daha basarili olurum [Dg]. Akhm oyuna gidiyor, bu yiizden
okula baglanamiyorum. Her yaklastigimda geri adim attiriyor [D;;]. Dersi pek dinleyemiyorum,

konusmaya daliyorum [D4].

Arastirmada ortaya konulan bir diger bulgu ise 6grencilerin etkili ¢calisma yontemlerinin eksikligi hakkindaki
gorisleri olmustur. Arastirmaya katilan birgok 6grencinin calismaya iliskin yontemlerinin ve calisma
dizenlerinin olmadigi, sadece sinav haftasi donemlerinde ders calisma egiliminde olduklari bulgusuna
ulasilmistir. Buna ilaveten, bazi 6grencilerin not alma ya da ezbere dayali tekrarlar yaptiklari, 5nemli gérdikleri
yerlerin altini renkli kalemli gizdikleri, internetten yararlandiklari ve not alma yontemi kullandiklari, bazilarinin
ise kitaptan test ¢dézme seklinde calistigi bulgularina ulasiimistir. Cok az 6grencinin ise dinleme teknigi ile
ogrendikleri bulgusuna ulagilmistir. Bircok 6grenci nasil ¢alismasi gerektigi konusunda ve kendileri igin hangi

o6grenme stratejilerinin daha faydali olabilecegine dair bir bilgiye sahip olmadiklarini ifade etmislerdir.

Nasil ¢alisacagim konusunda kendimi tanimiyorum [Dg]. Sinaviar geldikgce calisiyorum [Ds,].
Calisma yéntemim ezbere benziyor énemli tanimlari bir kdgida yaziyorum, aynanin karsisinda
tekrarliyorum [D;s]. Calisma diizenim yok [Di4]. Belli bir yéntemim yok [D11]. Test kitabindan soru

¢6ziiyorum [Dio].

Okul iyi olus temasinin psikolojik alt temasi motivasyon (n:21; f:41), 6gretmen ve okula bagllik (n:21; f:57),
okulda mutluluk (n:24; f:56), okula karsi tutum (n:24; f:43), derse karsi tutum (n:5; f:6), akran zorbaligi (n:14;
f:22), sorumluluk almama (n:5; f:6), takdir edilme istegi (n:5; f:5), utangachk (n:5; f:5) ve kendini ifade

edememe (n:15; f:18) kategorilerinden olusmaktadir.

Okul iyi olug temasinin psikolojik alt temasina dair ortaya ¢ikan ilk kodlama motivasyon olarak bulunmustur.
Ogrencilerin motivasyon kodlamasina yonelik gérisleri incelendiginde, motivasyonu artiran unsurlarin
baslicalari derste basarili olmalari, derse aktif katilabilme durumlari, ev ve calisma ortaminin uygunlugu,
ogretmenlerin ders sunum teknikleri, 6gretmenlerin kendileri ile ilgilenmeleri, 6gretmen destegi, 6gretmeni
sevmeleri ve iletisim kurabilmeleri, aile destegi, arkadas grubu, oyun, basarisinin takdir edilmesi ve herkes
tarafindan gorilmesi istegi, ailenin sosyoekonomik durumu, bilmedigi bir seyi yaparak 6grenebilmesine yonelik

gorisler ortaya cikmaktadir. Motivasyon algisina iliskin 6grenci gorlslerinden bazilari asagida verilmistir.

Biraz daha ¢ekici seyler gériintii olarak duvarlar, sinif, gésterisli seyler, sade ama o kadar da dedil,
teknoloji uygulanmali béylece daha ilgi ¢ekici olur [Dys]. Yapamadigim bir seyi yaparsam motive
oluyorum [D;;]. Eder bir soru yaptiysam daha ¢ok yapmak isterim. Bir isi becerdigimde durmam,

1033 Atasoy, R. and Ozden, C. (2020). School Well-Being Opinions and School-Related Expectations of the Socio-

Economically Disadvantaged Students with Low Academic Achievement, International Journal of Education
Technology and Scientific Researches, Vol: 5, Issue: 12, pp. (995-1050).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

daha ¢ok yapmak isterim [D1]. Aile ortaminda annemden babamdan kardesimden destek alarak
motive oluyorum [Dig]. Bazi derslerimin daha iyi olmasi [D1;]. Odretmenler dersi iyi anlatmasi

gerekir [D13].

Okul iyi olus temasinin psikolojik alt temasina dair ortaya ¢ikan ikinci kodlama 6gretmen ve okula baghlik
kategorisidir. Ogrencilerin okulda iyi oluslarinin ve okula iliskin baghliklarinin kaynagi éncelikli olarak 6gretmen
yaklasimlari ile iliskili bulunmustur. Arastirma bulgularina goére 6grenciler, 6gretmenleri ile iletisim icinde olmak
istediklerini, 6gretmenlerinin kendilerine karsi daha ilimli, cana yakin, samimi ve dusilincelerini rahatca ifade
edebilme firsatini vermelerini istemektedirler. Birkag 6grenci de 6gretmenlerin derste ¢ok asiri ciddi olduklarini,
dersi tekdiize bir yontemle islediklerini ve 6grencilere karsi soguk bir durus sergilediklerini belirtmislerdir.
Ogrenciler, égretmen merkezli ve sadece anlatim teknigi ile islenen derslerin kendilerini siktigini ifade
etmislerdir. Benzer sekilde, 6grenciler okula bagliliklarinin 6gretmenlerini ve dersi sevmeleri ile dogrudan iliskili
oldugunu belirtmislerdir. Kendilerine 6gretmenleri tarafindan sorumluluk verilen 6grencilerle, 6gretmenlerini
sevdigini belirten 6grencilerin aidiyet duygularinin ve akademik performans algilarinin da daha yiksek oldugu

bulgusuna ulasiimistir. Bazi 6grenciler de kendilerinin 6gretmenler tarafindan anlasilmadigi diistincesindedirler.

Okulda verilen egitim beni okula baglamiyor, hocalari fazla samimi bulmuyorum [Di;]. Tiirk¢e
dersini ¢ok sevmiyordum hocamiz sinirliydi ama degistigi icin sevmeye basladim [Di3]. Bazi
6gretmenler beni anlamiyor. Beni anlayan &gretmenler okula badlar beni [Dis]. Dersi bazi
6égretmenlerin iyi anlatmasi gerekir. Sikici olmamalidir. Derslerde eglence ve nese olmali, yoksa
derse katilasim gelmiyor, sikiliyorum [D7]. Bazi égretmenler de sézleriyle, davranislariyla beni
okuldan sogutuyorlar [Dis]. Proje yapinca okula bagli hissediyorum [Dyo]. Tahtaya kalkiyorum,
etkinliklere katiliyorum bunlar beni okula bagliyor [D;;]. Okula basladim, hocalardan azar isitmeye

basladim, okulu sevmemeye basladim [Das].

Okul iyi olus temasinin psikolojik alt temasina dair ortaya ¢ikan lgcilinci kodlama okulda mutluluk kodlamasi
olarak bulunmustur. Okulda mutluluk kodlamasi 6grencilerin okula baghlk diizeyleri ve okul iklimi hakkinda
genis bir perspektif sunmaktadir. Ogrenciler kendilerinin okulda mutlu olmalarini derste yapilan etkinliklere,
dersin oyunlastirilarak sunulmasina, dersin eglenceli olmasina, derse katilabilmelerine, ders basarisina,
o0gretmenlerini sevmelerine ve bitiinlesmelerine, 6gretmen davranislarina ve ders anlatim tekniklerine,
arkadaslariyla birlikte olmalarina ve arkadas iliskilerine bagladiklari gériilmiistiir. Buna karsin, derse aktif olarak
katilamadiklarinda, dersi sikici bulduklarinda, etkinlik temelli ve 6grenci katiliminin olmadigi ders ortamlarinda,
o6gretmenlerle olumlu bir iletisim kurabilme firsati bulamadiklarinda 6grenciler okulda bulunmaktan mutlu
olmadiklarini ve okula bagliliklarinin diistigiini ifade etmislerdir. Okulda mutluluk kodlamasina iligkin 6grenci

gorislerinden bazilari asagida verilmistir.

Tiirkce, Ingilizce, Beden Egitimi dersinde top oynayip edleniyorum. Miizik dersinde edlenmiyorum.
Matematikte orta. Teknoloji Tasarim dersinde proje yapiyoruz, hoca bir seyler anlatiyor,
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egleniyoruz [D;]. Okulda mutluyum, ¢linkii yakin arkadaslarim var [Di,]. Sevmedigim dersleri
umursamiyorum [Dis]. Odretmenlerin hep ders dedil de biraz da cocuklari edlendirmek igin bir
seyler yapmasi lazim. Dersi bazi 6gretmenlerin iyi anlatmasi, sikici olmamasi, eglence nese olmali
yoksa derse katilasim gelmiyor, sikilyorum [Di7]. Projeyi bitirince mutlu oluyorum [D,]. Hayir,
mutlu degilim siirekli kavga oluyor, sabah erken kalkiyoruz, bazi hocalar bagiriyor [D;]. Fazla

mutlu olamiyorum canim sikiliyor égretmenleri sikici buluyorum anlattiklari cogu sey bana sikici

geliyor [Dg].

Okul iyi olus temasinin psikolojik alt temasina dair ortaya ¢ikan okula yonelik tutum ve derse yonelik tutum
kodlamasi birlikte ele alinmistir. Sosyoekonomik acidan dezavantajli ve akademik performansi duisik
ogrencilerin okula ve derse iliskin gorisleri incelendiginde, 6grencilerin okul deneyimlerine bagh olarak olumlu
ve olumsuz tutumlar gelistirdikleri bulgusuna ulasiimistir. Ogrencilerin okula yénelik gelistirdikleri tutum okulda
mutlu olma durumuna, derse yonelik tutumlarina, okul ve arkadas cevrelerine, 6gretmenlerle kurduklari
iletisimin glictine ve okuldaki disiplin durumuna bagli olarak degiskenlik gosterdigi bulgusuna ulasilmistir. Okula

ve derse yonelik tutum kodlamasina iliskin 6grenci goruslerinden bazilari agsagida verilmistir.

Okula baghlik bazen derslere kendimi verince oluyor [Di;]. Okula iliskin gériislerim degismedi,
okulu sevmezdim kagardim simdi de ayni okul sikici geliyor. Dersler sikiyor en ¢ok matematik
sayilar beni sikiyor [Dis]. Notlarim ne kadar yiiksek gelirse okula baglaniyorum, diistiikce gelmek
istemiyorum. Bazi égretmenler beni daha ¢ok okula bagliyor bazilari da sézleriyle davranislariyla
beni okuldan sogutuyorlar [Dis]. Arkadaslarimin olmasi beni okula isindirdi [D,]. Arkadaslarimla
bazen tartismak, onlara mahcup oldugum zamanlarda ya da ailemle daha ¢ok vakit gegcirmek
istedigimde okula gelmek istemiyorum [Dys3]. Kiiciikken daha hevesliydim. Once daha ¢ok okumay:
isterdim simdi istemiyorum, arkadaslarim etkili olabilir. Kiiciikken abime ve ablama &zenirdim,
ama okula basladim. Hocalardan azar isitmeye basladim, sevmemeye basladim [Ds]. Ders
eglenceli oldugunda, sikici olmadidinda, égdretmenler sicak davrandidinda derse istegim artar

[D2].

Okul iyi olus temasinin psikolojik alt temasina dair ortaya ¢ikan bir diger kodlamasi ise akran zorbaligi kodlamasi
olarak bulunmustur. Akran zorbaligina iliskin gorusler incelendiginde, 6grencilerin alay etme ve edilme, kavga
ve yalan séylenmesi gibi akran zorbaliklariyla karsilastiklari bulgularina ulasiimis olup, 6grencilerin bu tiir zorba
davranislardan rahatsiz olduklari ve disiplinin olmasi gerektigini belirtmislerdir. Akran zorbaligina iliskin 6grenci

gorislerinden bazilari asagida verilmistir.

Arkadaslarimla ara sira kavga ettigim oluyor [Ds]. Baskalariyla ugrasmak yerine derslerimle
ilgilenirsem daha basarili olurum [D¢]. Ders, ¢alisma, derse girerken okulda gibi hissetmiyorum
sanki disarida oturuyormusum gibi ama disiplinli hocalarda béyle olmuyor [Dis]. Her hafta bir kere

mutlaka kavga ederim [D;]. Cok yalan séyleniyor [D,].
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Okul iyi olus temasinin psikolojik alt temasina iliskin ortaya ¢ikan bir diger kodlama ise sorumluluk almama
kodlamasi bulunmustur. Sosyoekonomik agidan dezavantajli ve akademik performansi disiik 6grencilerin
sorumluluk alma kodlamasina iliskin gorusleri incelendiginde, bazi 6grencilerin sorumluluk alma yeterliklerinin
disik kaldigi bulgusuna ulasilmistir. Arastirmada bazi 6grenciler ders ¢alisma konusunda isteksiz olduklarini, bu
konuda Uzerlerine diisen sorumluluklari yerine getirmediklerini acikga belirtmislerdir. Bunula birlikte,
arastirmada ortaya cikan bir diger kodlama ise takdir edilme istegi olarak bulunmustur. Bazi 6grenciler
O0gretmenleri ve okul idaresi tarafindan takdir gérmediklerinden sikayet ettikleri, bu konuda motivasyonlarinin
ve ilgilerinin disttgini dile getirdikleri goriilmistir. Aileden, okuldan ya da 6gretmenlerinden takdir edilen
bazi 6grenciler ise okulu ve dersleri sevdigini ve okulda bulunmaktan mutlu oldugunu dile getirmislerdir.

Sorumluluk almama ve takdir edilme istegine iliskin bazi gérusler asagida verilmistir.

Derslerimi ve édevlerimi ¢cogu zaman yapmiyorum [Ds]. Odev yapmak sikici geliyor [D14 Evde hig
calismiyorum édevlerim varsa bazen yapiyorum [Dii]. Sinavlara bazen ¢alisiyorum, disari
cikiyorum, arkadaslarimin yanina gidiyorum, geziyoruz ama sinavlara ¢alismayi unutuyorum [D4].
Bir resim yarismasinda birinci olsam, miidiir aferin derse hosuma gider sevinirim [D,].

Ogretmenlerimin iyi hissettirmeye ¢alismasi, Gnemsemesi, takdir etmesi basarimi arttirir [Di3].

Okul iyi olus temasinin psikolojik alt temasina iliskin bir diger kodlama ise kendini ifade edememe kodlamasi
bulunmustur. Arastirmada bazi 6grencilerin kendini ifade etmede gugluk cektikleri, sinif icinde arkadaslari
tarafindan alay edilme endisesiyle yasadiklari ve yanlis yapmaktan korktuklari bulgusuna ulasilmistir. Bu durum,
bazi 6grencilerde utanma ve g¢ekinme duygularinin daha yogun yasanmasina sebep olmakta olup 6grencilerin
kendilerini ifade etmelerini, derse aktif katilmalarini olumsuz etkilemekte oldugu ifade edilmistir.
Ogretmenlerini sevdigini ve onlarla iyi iletisim kurabildigini ifade eden bazi dgrenciler ise kendilerini daha iyi
ifade edebildiklerini ve okulda bulunmaktan mutlu olduklarini belirtmislerdir. Diger taraftan, kendini ifade
edebilme kodlamasi utangaclk kodlamasi ile de dogrudan iliskili bulunmustur. Sosyoekonomik acgidan
dezavantajli ve akademik bagsarisi dustik bazi 6grenciler sinif ortaminda yanls yapmaktan, akranlar tarafindan
alay konusu olmaktan, 6gretmenlerinden korktuklarindan ve utangag olmaktan kaynakh sorunlar yasadiklarini
ifade etmistirler. Kendini ifade edememe ve utangaclk kodlamalarina iliskin 6grenci goéruslerinden bazilari

asagida verilmistir.

Ogretmen tahtaya kaldiriyor, bir sey yapamiyorum, utaniyorum [D.4]. Siniftakiler ya giiliiyor ya
kiziyorlar, olmayinca da bir sey séyleyemiyorum [Dg]. Derslere fazla katilmiyorum utangag
oldugum igin kendimi rahat ifade edemiyorum [D]. Sinif ortamindan bir seyi yanls séylersem

dalga gegerler diye korkuyorum [D].

Okul iyi olus temasinin sosyal alt temasi sosyal cevre algisi (n: 22; £:58), iletisim kalitesi (n:23; f:40), internet ve

telefon kullanimi (n:20; f:26) kategorilerinden olustugu gériilmektedir.
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Okul iyi olus temasinin sosyal alt temasina iliskin birinci kodlama sosyal ¢evre algisi olarak bulunmustur. Sosyal
cevre algisina iliskin 6grenci gorusleri incelendiginde, 6grencilerin akranlariyla ve 6gretmenleriyle kurduklan
iliskilerinin diizeyine bagli olarak sosyallestikleri ve okula olan baghliklarinin arttigi bulgularina ulasiimistir. Bazi
ogrenciler icin okul, arkadaslk ortami ve arkadaslarla eglenme vyeri olarak gériilmektedir. Sosyal cevre algisina

iliskin 6grenci gorislerinden bazilari asagida verilmistir.

Arkadaslarimla geziye gideriz, muhabbet ederiz [Dso]. Arkadaslarimi gériiyorum, oturuyoruz,
sohbet ediyoruz [D,]. Arkadaslarimla oyun oynuyoruz, birbirimize destek ¢ikiyoruz [D17]. Okul bana

aileyi andiriyor [D14].

Okula iliskin iyi olus temasinin sosyal alt temasina iliskin ikinci kodlama 6gretmen ve akranlarla iletisim kalitesi
kodlamasi olarak bulunmustur. iletisim kodlamasina iliskin 6grenci gériisleri incelendiginde, bazi égrencilerin
ogretmenleriyle ve akranlariyla saglkl iletisim kurmada gliclik cektikleri, kendilerini 6gretmenlerine ifade
etmede zorlandiklari bulgusuna ulasilmistir. iletisim kodlamasina yonelik &grenci gorislerinde ortak noktanin
O6grenci 6gretmen arasindaki iletisimin kalitesi belirleyici olmaktadir. Bir 6grenci de ve 6gretmenlerle aralarinda
duvar olustugunu ifade etmistir. iletisim kurabildigini ifade eden dgrencilerin derse ve okula yonelik algilarinin

da olumlu oldugu gérilmiistir. iletisime iliskin 6grenci gériislerinden bazilari asagida verilmistir.

Matematik hocasiyla konusabilirim, ama fen hocasi ¢ok fazla bagirdigi ve kizdigi icin onunla
iletisimde zorluk ¢ekiyorum [Ds]. iletisimim égretmenlerimle kétii, fakat arkadaslarimla iyi [Ds]. lyi
6gretmenlerle sohbet ederim. Dersler, notlar, puanlar ve sinifi gegcmek hakkinda konusurum.
Arkadaslarimla iletisimim cok giizel [Dis]. Ogretmenlerle iletisimim hem iyi hem kéti. ingilizce

hocasi beni anliyor, sayiyor. Matematik hocasi beni kagak gé¢cmen gibi gériiyor [D;s].

Okula iliskin iyi olus temasinin sosyal alt temasina iliskin bir diger kodlama ise internet ve telefon kullanimi
kodlamasi olarak bulunmustur. internet ve telefon kullanimi kodlamasina iliskin &grenci gorisleri
incelendiginde, 6grenciler telefon ve interneti daha ziyade oyun amach kullandiklari, internette ¢ok zaman
harcadiklari bulgusuna ulasilmistir. Bazi 6grenciler bilgisayar bagimlisi olduklarini, ders esnasinda bile mobil
oyunlardan kendilerini alamadiklarini ve bu durumun basarilarini olumsuz etkiledigini belirtmislerdir. internet

ve telefon kullanimi iliskin 6grenci gorislerinden bazilari asagida verilmistir.

Bilgisayar ve telefonlar beni etkiliyor. Bagimli yapiyor ve basarimiz diisiiyor [D,]. Internet basinda
glinde yedi saati gegiyor, dokuz saati buluyor [Dis]. Bilgisayar bagimlisiyim ben [D;;]. Giinde iki li¢
saat kullaniyorum [D14]. Derste aklim bilgisayar oyununa gidiyor ¢cok bagimliydim, nereye baksam

oyunu gériiyordum [D17].
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Ogrencilerin okuldan beklentilerine iliskin bulgular

Calismanin ikinci alt probleminde, sosyo-ekonomik olarak dezavantajli ve akademik basarisi disiik 6grencilerin
okula iliskin beklentileri arastirilmistir. Ogrencilerin okuldan beklentileri iic kategoride analiz edilmis ve asagida

Tablo 2’de sunulmustur.

Tablo 2. Ogrencilerin Okula iliskin Beklentileri

Tema Kategoriler n f
Okul yénetiminden beklentiler 22 76
Ogrencilerin Okuldan Beklentileri Egitimden mesleki beklentiler 20 26
Ogretmenlerden ve egitimden beklentiler 9 12

*n: katihmci sayisi. Frekans (f ) ise madde hakkinda kag defa gorus bildirdigini gostermektedir.

Tablo 2’'de goruldugu gibi, 6grencilerin okula iliskin beklentileri temasi ¢ kategoriden olusmaktadir: Okul
yonetiminden beklentiler (n:22; f:76), egitimden mesleki beklentiler (n:20; f:26), 6gretmenlerden ve egitimden

beklentiler (n:9; f:12).

Okula iliskin beklentiler temasinda 6ne cikan ilk kodlama okul yonetimden beklentiler kodlamasi olarak
bulunmustur. Orneklem grubu égrencilerin okuldan ve okul ydnetiminden beklentileri cogunlukla fiziksel
kapasitenin gelistiriimesine déniik oldugu bulgusuna ulasiimistir. Ogrenciler okula iliskin yasam alanlarinin daha
genis, ferah ve temiz olmasini istemektedirler. Okulun bahgesinin blyik olmasini, ¢cevre diizenlemesi ve
agaclandiriimasinin yapilmasini, igerisinde sosyal donatilarin olmasini, sportif faaliyetleri yapabilecekleri yagam
alanlarinin ve oyun alanlarinin olmasini beklemektedirler. Bazi 6grenciler de okulu ve siniflari daha canli ve
renkli gormek istediklerini belirtmis olup, okulun tiyatro ve her tirli sosyal etkinliklerin gosterimine uygun
olmasini ve bilisim teknolojilerinin kullanilmasinda yasanilan sorunlarin giderilmesini istemektedirler. Diger
taraftan bazi 6grenciler ise 6zellikle tuvaletlerin temizligine ve kantinin fiyatlarinin yiksekligine dikkat gektigi
gorlilmustir. Ayrica, 6grenciler okulu daha cazip ve gekici gormek istemektedirler ve ders saatlerinin
fazlaligindan yakinmaktadirlar. Kendilerinin sag, kiyafet ve telefonlarina karisilmasindan hoslanmadiklarini dile
getirmektedirler. Ogrenciler okulda zorba davranislar olmamasi icin gereken tedbirlerin alinmasini
istemektedirler. Bunula birlikte, 6grenciler kendilerine disiplin baskisi yapilmasindan da rahatsiz olduklarini
ifade etmislerdir. Bazi 6grencilerin de alisilmisin disinda beklentileri oldugu dikkat cekici bulunmustur.
Bunlardan, okullarda ambdlansin bulunmasi, bisiklet siirme uygulamasi, uykusu gelen égrenciler icin dinlenme
ve uyuma odalari, boks kursu, sikilanlar icin dans kursu, lcretsiz geziler, ylizme alanlari ve eglence sahalari

istemektedirler. Okul yonetimden beklentilere iliskin 6grenci gorislerinden bazilari asagida verilmistir.

Bahgeyi biiyiitiirdiim. Kantinde her seyi ucuzlatirdim [Di1]. Biiyiik olmali, futbol kaleleri olmall.
Koridorlarin renklerini, sinifin renklerini dedistirirdim [D1,]. Bahgede daha edlenceli seyler olabilir
[D13]. Havuz olmali, ¢alisabilecegimiz spor aletleri olmali ve civil civil renkler olmali [D4].

Sinirlenen ve sikilanlar icin dans kursu yaptirirdim [Dig]. Okulun siralari, tuvaletleri temiz olmali,
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Kantin ¢ok pahali fiyatlar uygun olmali [Di;]. Teneffiislerde uykusu gelen azicik dinlensin diye
yatakhane olsun [D,]. En (st katinda havuz 6niinde kaydirak olsa oyunlar oynansa giizel olur [Dy].
Her giin oyun dersi olsaydi herkes okula gelmek isterdi sikici olmazdi [D;]. Tuvaletleri her giin
yikatirdim [D4]. Yénetim ¢ok siki olmasin, teneffiisler az geliyor, midiir biraz daha iyi yaklassin

biraz korkuyoruz miidiirden [Ds].

Okula iliskin beklentiler temasinda 6ne ¢ikan ikici kodlama ise egitimden mesleki beklentiler kodlamasi olarak
bulunmustur. Ogrenciler gelecege ydnelik beklentilerini karsilamada egitimi meslek edinmelerini saglayan bir
arag olarak gérmektedirler. Diger bir ifade ile, 6grenciler okulu egitim ve meslek edinmelerine yardimci olacak
bir kurum olarak gérmektedirler. Bazi 6grencilerin ise gelecekteki meslekleri hakkinda ¢ok bilingli olmadiklari
gorllmustir. Bazi 6grencilerin de gelecege yonelik egitimden ve okuldan beklentilerinin olmamasi dikkat ¢ekici
bulunmustur. Egitimden mesleki beklentiler kodlamasina iliskin 6grenci gorislerinden bazilari asagida

verilmistir.

Glizel bir meslek sahibi olup kendi ayaklarim (izerinde durabilmek istiyorum. Anaokulu 6gretmeni
olmak istiyorum [Di¢]. Futbolcu, doktor veya itfaiyeci olmak istiyorum [D;3]. Astronot olacagim,
kuliibe gidiyorum [Dyo]. Milli sporcu olmak istiyorum bunun icin spor lisesine gidecedim [D;;].

Bayan kuaférii olup, diikkén acmak istiyorum [D..]. Gelecege yénelik bir planim yok [Do].

Okula iliskin beklentiler temasinda 6ne ¢ikan diger bir kodlama ise 6gretmenlerden ve egitimden beklentiler
kodlamasi olarak bulunmustur. Arastirmaya konu olan 6grenciler 6gretmenlerinin dersi anlatma tekniklerini
cesitlendirmelerini, yontemlerini gelistirmelerini ve ders ortamlarini eglenceli hale doénustirmelerini
istemektedirler. Diger taraftan, bazi 6grenciler 6gretmenlerinin daha cana yakin, glleryuzli, sempatik ve
adaletli olmasi gerektigini vurgulamislardir. Ogretmenlerden beklentilere iliskin dgrenci goriislerinden bazilari

asagida verilmistir.

Odgretmenlerimizden bazilari ¢ok badiriyorlar ve adaletli dediller [Ds]. Daha iyi anlatan
dgretmenler olsun [Di1]. Ders anlatirken 6grenci sikilinca hoca nese katmali [D1s]. Ogretmenler

kizmayan, listiine gitmeyen olmali [D;3].
SONUC ve TARTISMA

Egitim sistemlerinin tim 6grencilere 6grenme firsatlari saglama, toplumsal degerleri tesvik etme, ortak bir bilgi
tabani sunma, 6grencilerin tim potansiyellerini yerine getirmelerine yardimci olma ve iyi oluslarini saglama
gorevi vardir. Bu arastirmada, sosyoekonomik bakimdan dezavantajli ve akademik basarisi dislik 6grencilerin
okula dair gorisleri ve okuldan beklentileri okula iliskin iyi oluslari baglaminda incelenmistir. Alanyazindaki
dnceki galismalara dayandirilarak égrenci iyi olusu olasi &znel ve nesnel gostergeler temelinde tartisiimistir. iyi

olus bir bitin olarak yasam iyi olusu, kendine yonelik iyi olus, okula yonelik iyi olus ve okul disi iyi olusu iceren
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¢ok boyutlu bir perspektifte ifade edilmistir (OECD, 2017). Bu arastirmada okula yonelik iyi olus Uzerine

odaklanilmistir.

Arastirmada, 6grencilerin okul iyi oluglar, bilissel, psikolojik ve sosyal boyutlarla iligkili bulunmustur. Bu iliskinin
birbirinden bagimsiz olmayan, ¢ok boyutlu ve etkilesimli bir yapi icerdigi sonucuna ulasiimistir. Benzer sekilde,
Pollard ve Lee (2003)'de 6grencilerin iyi olus hallerini bilissel, sosyal, psikolojik, fiziksel ve ekonomik nedenlerle
actklamaktadir. Pollard ve Lee (2003)'den farkli olarak, bu arastirmada fiziksel ve ekonomik boyutlar 6rtiik
beklentiler olarak ele alinmistir. Bilissel, psikolojik ve sosyal boyutlar ve bu boyutlarin alt boyutlarina iliskin
ogrenci algilarinin, 6grencilerin okul algi ve beklentilerini sekillendirdigi goértlmistir. Okula iliskin iyi olus
algilarina bagli olarak égrencilerin okuldaki tutumlari da degisebilmektedir. Ozdemir ve Kalayci (2013) da okul
algisina yonelik 6grenci tutumlarinin 6grencilerin okula yonelik ortaya koyacagl davranislarin yordayicisi

oldugunu belirtmislerdir.

Sosyoekonomik olarak dezavantajli ve akademik basarisi disiik 6grencilerin okula yonelik algilarini ve iyi
oluslarini etkileyen birinci tema bilissel algi kodlamasi bulunmustur. Bilissel tema boyutunda 6grencilerin basari
algilari, basariya odaklanma durumlari, ¢alisma ydntemleri, okula ve 6gretmenlerine bagliligi okul iyi oluglarinin
belirleyici olmaktadir. Oncelikle, sosyoekonomik olarak dezavantajli ve akademik basarisi diisiik dgrenciler
kendilerinin diisiik akademik performanslarinin farkindadirlar. Ogrenciler 6zellikle sayisal derslerde daha
basarisiz olduklarini diisinmektedirler. Ashdown ve Bernard (2012); Ates, (2016); Choi vd (2019); Chirkov ve
Ryan, (2001) da iyi olus hali dusik olan 6grencilerin akademik basarilarinin da bu durumdan olumuz
etkilendigini ortaya koymustur. Distk akademik basari, 6grenci motivasyonunu ve okuldan kaynakli mutlu olma
dizeylerini, arkadaghk iliskilerini, sosyallesmelerini olumsuz etkileyebilmektedir. Benzer sekilde Cocorada,
Farcash ve Orzea (2019); Rees, Pople ve Goswami (2011); Quon ve McGrath (2014)’in arastirmalarinda da alt
gelir gruplu ailelerden gelen 6grencilerin basari motivasyonlarinin, iyi oluslarinin ve gelecek planlarinin Ust gelir
grubundan gelen 6grencilere gére daha disiik oldugu tespit edilmistir. Diger taraftan, 6grencilerin, sirekli
disik not almalarinin derse olan ilgilerini dislirdigu de gozlenmistir. Parhiala vd (2018) arastirmasinda da
disik sozel ve sayisal becerilere sahip 6grencilere, diisik okul motivasyonu eklendigi zaman bu degiskenlerin
dusik duygusal iyi olusla iliskili oldugu sonucuna ulasmalari bu sonucu destekler nitelikte bulunmustur. Bu
durum, 6grencilerde 6grenilmis caresizlik sendromu etkisi gosterebilmektedir. Bu durumun 6grencilerin derse,

ders 6gretmenime, okuluna ve arkadaslik iliskilerine yansidigi 6grenci gorislerinden anlasilmaktadir.

Ogrenciler, gorece disiik performanslarini kontrolsiiz ve asiri bilgisayar ve telefon kullanimi gibi dissal
uyaranlara atfetmektedirler. Bazi 6grenciler kendilerinin telefon ve internet bagimlisi oldugunun farkindadirlar
ve kendilerini bu araglardan alamadiklarini beyan etmektedirler. Ogrencilerin &zellikle oyun amagl bilgisayar ve
telefon kullanimlarindan kaynakli odaklanma sorunu yasadiklari gérilmustir. Koivusilta, Lintonen ve Rimpela
(2005) ogrencilerin bilgisayar ve internet konusundaki bagimhliga varan soylemlerinin Gzerine egilinmesi
gereken bir sorun oldugunu vurgulamaktadir. Normal bir gelisim slrecinde bu yas grubundaki 6grenciler igin
arkadaslik iliskileri ve bir gruba ait olma ya da bir gruba katilma duygusunun 6ne g¢ikmasi beklenilir. Bu
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bagimhlik sorununun Ustesinden gelebilmek igin, egitimde politika yapicilar ve tim okul paydaslarinin birlikte
calismasi gerekir. Bu noktada, 6grencilerin sosyallesmelerinde okulun tiim paydaslarinin is birligi icinde hareket

ettigi gliclu bir okul kiilttrtinlin olusturulmasina gereksinim duyulmaktadir.

Basariya odaklanma konusunda 6grencilerin ortaya koydugu diger sebepler ise, ders ¢alismamalari, ¢alisma ilgi,
disiplin ve istekliliklerinin olmamasi, cabuk sikilmalari ve dersi dinlememeleri sayilabilir. ilging olan, &grencilerin
bu durumlarinin farkinda olmalaridir. Bununla birlikte, 6grenciler telefon ve bilgisayar oyunlarinin ve akran
cevresinin etkisinde kalmaktadirlar. Disiik akademik basari gésteren 6grencilerin temel bir sorunu da temel
diizeyde bile bir calisma yontemlerinin olmadigidir. Bu konuda birgok 6grenci kendileri icin 6grenme stratejileri
eksikliginin bilincindedirler. Banerjee (2016) ya gore dezavantajli 6grenciler icin olumlu ortam eksikligi ve
akademik destek eksikligi bu 6grencilerin basarisiz olmasina yol acmaktadir. Ogrencilerin diisiik akademik
performanslarini agiklamada ortaya koyduklari bir diger sebep de 6gretmenlerin 6gretimsel yaklasimlari
bulunmustur. Bu baglamda, 0&grenciler 0Ogretmenlerinin ders anlatim tekniklerinden, derslerin
oyunlastirilmamasindan, aktivite agirlikl  ve 6grenci katihmini 6ne c¢ikaran ders uygulamalarinin
yapilmamasindan ve 6gretmenlerin 6grencilere yaklasim tarzlarindan memnun olmadiklarini dile getirmeleri
dikkat cekici bulunmustur. Ogrenciler dzellikle bazi derslerin ¢ok tekdiize ve sikici gegtiginden, siirekli dinleme
durumunda kalmalarindan ve sinif yonetimindeki 6gretmen tutumlarindan yakindiklari gérilmustir. Sezer ve
Can (2018) da ders ortamlarinda 6grencilerin yetenekleri ile uyumlu sosyal etkinliklere yer verilmesinin okul
mutluluguna katki saglayacagini belirtmektedir. Bu arastirmada da 6grencilerin derslerde aktif katilimi ve yeterli
iletisimi saglayamadiklarinda derslerden koptuklari gérilmistir. Simmons, Graham ve Thomas (2015);
Torsheim ve Wold (2001) arastirmasinda ise 6grencilerin 6zellikle kendilerini ifade edebilecekleri bir ortamin
sunulmasini ve kendilerine kulak verilmesini istediklerini belirtmislerdir. Ogrenci gérisleriyle bitiinlestirilmis
katilimci ve pozitif bir okul iklimi olusturulmasi durumunda, 6grenme yasantilarinin, okul ¢cevresinin ve okuldaki
iliskilerin 6grencilerin iyi olus hallerine olumlu yansimalarinin olacagl soylenebilir. Buna karsin, 6grenciler
o0gretmenlerini sevmediklerinde, onlarla saglkli bir iletisim kuramadiklarinda okulda mutlu olamadiklari ve
genel motivasyonlarinin diistigu tespit edilmistir. Bu durum, 6grencilerin derse ve okula karsi olumsuz duygular
beslemelerine sebep olabilmektedir ve o6grenciler G6gretmenleriyle olusturamadiklari iletisim eksikligini
kendilerine yakin gordikleri ve birlikte olmaktan mutlu olduklari akranlari ile doldurma yoluna gittikleri

gorlilmustdr.

Okul basarisi ile okulda mutlu olma ve okula baghlik arasinda da etkilesimli bir iliski oldugu sonucuna
ulasiimistir. Bununla birlikte, 6grencilerin okulda mutlu olmalari bircok degiskenlerle iliskili oldugu gorilmustar.
Arastirma sonuglari, basariya odaklanamayan, belirli bir ¢alisma yontemi olmayan ve kendilerine uygun
o0grenme stratejilerini gelistiremeyen 6grencilerin okula baghhklarinin da disiik oldugunu ortaya koymaktadir.
Bununla birlikte, 6grencilerin okulda iyi oluslarinin ve okula iliskin baghliklarinin kaynagi o6ncelikli olarak
O0gretmen davranislariyla ve o6gretmen-6grenci iliskileriyle ilgili bulunmustur. Sosyo-ekonomik olarak

dezavantajli ve akademik olarak dislik performans gosteren 6grenciler 6gretmenleri ile diyalog icinde olmak ve
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kendilerini &gretmenlerine rahatca ifade etmek istediklerini belirtmislerdir. Ogrencilerin okula baghliklarinin
ogretmen ve dersi sevmeleri ile dogrudan iliskili oldugunu ortaya koyan Yilmaz (2007)'in arastirmasinda da
benzer sonuglara ulasiimistir. Yilmaz (2007) okul hayatinin niteligi icerisinde tanimlanan okuldan memnuniyet
dizeyi ile 6grenci algisi ve 6gretmen ilgisi arasinda yliksek diizeyde anlamli bir iliskinin oldugunu ortaya
koymustur. Millings, Buck, Montgomery, Spears ve Stallard (2012); Huebner vd. (2004); Kalayci ve Ozdemir
(2013)’in arastirmalarinda da 6grencilerin okul hayatinin kalitesine yonelik algilarinin okula baghligin 6nemli bir
yordayicisi oldugu sonucu da arastirmamizin sonuglarini destekler niteliktedir. Benzer sekilde, Schmitt,
Branscombe, Postmes ve Garcia, (2014); Petegem, Aelterman, Keer ve Rosseel (2008) ve Lghre, Lydersen ve
Vatten (2010)"in arastirmalarinda da 6zellikle 6grenci ve 6gretmen iliskilerinin okulda iyi olus durumu Gzerinde
onemli bir etken olabilecegini ortaya koymustur. Goodenow (1993); Vorhaus ve Gutman (2012) de duygusal iyi
olus halinin ve pozitif arkadashgin akademik ilerleme bakimindan kritik derecede ©nemli oldugunu
vurgulamistir. Ancak, bu durum her 6grenci icin ayni sekilde olmayabilmektedir. Ozellikle, olumsuz davranislarin
pekistigi 6grenci klikleri arasinda olusan arkadaslik iliskilerine bagli olarak 6grencilerin okulda mutlu olmalari
degisiklik gosterebilmektedir. Diger bir ifade ile, 6grencinin okulda mutlu olusu sadece 6grenci basarisi ile
acitklanamayacak kadar karmasik bir yapi icermektedir. Nitekim Ledn ve Liew (2017) arastirmasinda da
ogrencilerin sinif arkadaslarinin birbirleri ile ilgili oldugu durumlarda 6gretmen ilgisizliginin 6grencilerin iyi olus
hallerini etkilemedigi sonucuna ulasmislardir. Bu durum, 6grenci iyi olusunun biligsel, psikolojik, sosyo-kiiltiirel,

saglikli olma durumu ve ekonomik boyutlarla da iliskili oldugunu géstermektedir (Jourdan vd., 2008).

Arastirmada ortaya c¢ikan diger bir sonug ise, 6grenciler sinif icinde kendilerine yeterince sorumluluk ve firsat
verilmedigi konusudur. Buna karsin, sorumluluk verilen 6grencilerde ise aidiyet duygusunun ve okula
baghliklarinin da yiksek oldugu gorilmustir. Bu durumun 6grencilerin okulda kendilerinin mutlu olma algilarini
ve motivasyonlarini da derinden etkileme potansiyeli tasidigi séylenebilir. Ancak, 6grencilerin okul ekossitemi
icerisinde mutlu olma ve yiksek motivasyona sahip olma durumlari bununla sinirli olmadigi da goralmustdr.
Kendilerine yeterince sorumluluk verilmediginden sikayet eden 6grencilerle ilgili olarak ortaya ¢ikan bir diger
sonu¢ da kendilerine sorumluluk verildiginde de ¢ogunlukla yapmadiklari goérilmistir. Bu noktada, ilgili
ogrencilerin sorumluluk alma duygularinin gelistiriimesine yonelik calismalara da gereksinim duyulmaktadir.
Sorumluluk duygusunun gelistirilmedigi ortamlarda 06grencilerin derslerine, 0gretmenlerine, okula ve
akranlarina karsi yuakamliliklerini ve sorumluluklarini yerine getirmedikleri gorilmistir. Bu durum,

beraberinde disiplin olaylarinin ve akran zorbaliklarinin artmasina sebep oldugu distnilmektedir.

Akran zorbalgi, 6grencilerin okulda iyi oluslarinin 6niindeki diger bir engel oldugu sonucuna ulasilmistir. Akran
zorbaligindan rahatsiz olan 6grencilerin ayni zamandan kendilerinin de akran zorbaligi yaptiklari tespit edilmis
olup, bu durumun akranlarinin ve/veya 6gretmenlerinin dikkatini cekme ¢abasi oldugu da séylenebilir. Harel-
Fish vd. (2011) arastirmasinda okulu seven 6grencilerin akran zorbalgi ile karsilasma ihtimalinin daha duslk
oldugunu belirtmektedir. Ogrencilerin alay etme ve edilme, kavga ve yalan sdylenmesi gibi akran zorbaliklariyla

sik sik karsilastiklari 6grenci gorislerinden anlasilmaktadir ve 6grenciler bu tiir zorba davranislardan rahatsiz
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olmaktadirlar. Akran zorbaligina maruz kalanlar basta olmak Uzere zorba davranislarda bulundugunu belirten
bazi 6grencilerin de okulda disiplinin olmasini istemeleri de bu durumdaki O6grencilerin kendi iclerinde
yasadiklari bir baska c¢eliskiyi de ortaya koydugu dusliniilmektedir. Diger taraftan, arkadaslari ya da
ogretmenleri tarafindan alay edilme ve dalga gecilme zorbaligina maruz kalmaktan ¢ekinen bazi 6grencilerin de
kendini ifade etmekte, sinif ici etkinliklere katilmada isteksiz davrandiklari sonucuna ulasiimistir. Benzer sekilde,
Glew, Fan, Katon ve Rivara (2008) ve Ronka vd. (2017)'nin Finlandiya’da yaptigi arastirmada problemli sosyal
iliskiler, zorbalk ya da yalnizlhk yasayan 6grencilerin bilinglerinde okulu sevmeme yoniinde negatif etkiler
olustugu sonucuna ulasmislardir. Archambault, Janosz, Morizot ve Pagani (2009) okulu sevmeme dizeyinin
okulu birakma riskini yukselttigini belitmektedir. Gutman ve Vorhaus (2012)in arastirmasinda da okulda

magduriyetin okula baglilik Gizerine olumsuz etki yaptigi ortya konulmustur.

Arastirmada, akran zorbaliginin 6niine gegmede ve 6grencileri motive etmede, sorumluluk alma firsatlarinin
verilmesi ve 6grencilerin kendi bilissel ve sosyal gelisimleri dikkate alinarak takdir edilmelerinin énemli olacagi
sonucuna ulasilmistir. Ogrencilerin dikkat cekmeye yonelik davranislarinin arka planinda aileden, cevresinden,
akranlarindan ve 06gretmenlerinden vyeterli ilgi, takdir ve sorumluluk goremediklerinden kaynaklandig
disinilmektedir. Bazi 6grenciler de de 6zgliven eksikligi ve kendini ifade edememe durumu dikkat cekici
bulunmustur. Bu durum, o6grencilerin okul ekosistemi icerisinde kendilerini soyutlamalarini ve/veya
dislanmalarini beraberinde getirmektedir. Evans, Martin ve lvcevic (2018) okul iyi olus diizeyinin artiriimasi igin
ogrencilerin kisisel 6zelliklerinin yanisira sorunlarla Uretken basa ¢ikma stratejilerinin kazandirilmasinin okul

tatminini artirdigini belirtmektedir.

Bu arastirmada ortaya ¢ikan diger bir sonug ise, 6grencilerin okulu kendileri icin eglenceli bir sosyal yasam alani
olarak gormeleri bulunmustur. Bir sosyallesme araci olan okulun bu fonksiyonunun 6grencilerin akranlariyla ve
ogretmenleriyle kurduklari iliskilerinin dizeyine bagli olarak gelistigi ve 6grencilerin okula olan bagliliklarinin
artmasina katkida bulundugu séylenebilir. Daha da 6tesi, 6grencilerin okulda mutlu olmalarinin birincil kaynagi,
ogrencilerin okulda gelistirdikleri arkadaslik iliskilerinde sakli bulunmustur. Ancak, arastirmada bazi 6grencilerin
disik basarilarinin sebebi olarak akranlarini gormelerine karsin, ayni zamanda onlari, okulda mutlu olmalarinin
bir sebebi olarak gormeleri celiskili diger bir durum olarak gorilebilir. Diger bir ifade ile, 6grenciler
o0gretmenlerinden ziyade arkadaslari ile rahat iletisim kurabilmelerine karsin, arkadaslari ile de zaman zaman

iletisim sorunlari yasayabilmektedirler.

Arastirmanin ikinci alt problemine yonelik olarak 6grenci beklentileri, okul ydnetimi, egitim ortami ve
o6gretmenlerden beklentiler olmak (izere ¢ ana baslikta ele alinmistir. Beklentiler, 6grencilerin 6grenmeye ve
beceri kazanmaya istekli olmalarini saglar. Sosyo-ekonomik olarak dezavantajli ve akademik basarisi dusiik
ogrencilerin beklentilerdeki esitsizliklerin anlasilmasi, 6grenmeye yonelik motivasyon eksikliginin altinda yatan
sebeplerin bir kismini da ortaya cikarabilir. Ogrencilerin okul ydnetiminden beklentileri okulun fiziki yapisi, bir
yasam alani olarak okul ve gevresinin diizenlenmesi, sosyal ve sportif mekanlar ve disipline iliskin beklentiler
olarak siralanabilir. Ogrenciler okulda ders saatlerinin azaltilmasini, kiyafet serbestisini ve ucuz kantin
1043 Atasoy, R. and Ozden, C. (2020). School Well-Being Opinions and School-Related Expectations of the Socio-

Economically Disadvantaged Students with Low Academic Achievement, International Journal of Education
Technology and Scientific Researches, Vol: 5, Issue: 12, pp. (995-1050).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

hizmetinin verilmesini beklemektedirler. Arastirmada, 6grenci beklentileri genel olarak degerlendirildiginde
ogrenciler okulu sosyal donatilarinin ve spor kompleksinin bulundugu bir oyun parki gibi gérmek
istemektedirler. Bu sonug, 6grenci iyi olusunun fiziksel boyutunu 6ne ¢ikarmaktadir. Sosyoekonomik olarak
dezavantajli 6grencilerin kendi ekonomik durumlarina iliskin dogrudan bir yorum yapmamalarina ragmen, ucuz
kantine iliskin beklentilerinin olmasi okulda istediklerini alabilme ve saglikli beslenme konusunda sorunlar
yasayabildiklerini gostermektedir seklinde yorumlanabilir. Diger taraftan, 6grencilerin okula iliskin beklentileri
kendilerinin bir meslek sahibi olmasi tizerine kurulu oldugu gériilmistiir. Ogretmenlerden beklentileri ise basta
davranissal olarak cana yakinlk ve sempatik olmalaridir. Buna ilaveten, 6grenciler 6gretmenlerinin aktif, oyun

agirhkli ve uygulamali ders sunumu yapmalarini istemektedirler.

Sonug olarak, sosyoekonomik olarak dezavantajli ve akademik olarak dusiik performans gésteren 6grencilerin
okula iliskin bilissel, psikolojik, sosyal ve fiziksel boyutlarina iliskin gortsleri okula iliskin iyi olus hallerini
aciklamada &nemli bir gésterge oldugu séylenebilir. Ogrencilerin okula iliskin algilari ne kadar pozitif olursa
egitim sisteminden de alinan verimin o kadar yiiksek olacagi gercektir. Ogrencilerin okuldan, yoneticilerden,
o0gretmenlerden beklentileri tim boyutlari ile degerlendirildiginde disik basarilari agiklamada gesitli celigkiler
vardir. Bu durum o6grencilerin okul ekosistemi icerisinde egitimde firsat esitligi baglaminda okula iliskin olumlu
duygularini pekistirmek icin bir firsat olarak diistinilmelidir. Ozellikle 6gretmen yeterlilikleri ve ders anlatim
teknikleri hakkindaki gorusleri dikkate alinmasi gerekmektedir. Ulusal ve uluslararasi degerlendirmelerde de
oldukga yiiksek bir orana sahip diisiik performans gosteren 6grenci kitlesinin okula degin negatif algilari egitim
politikalarinda Uzerinde titizlikle durulmasi ve derinlemesine analiz edilmesi gereken bir sorun olarak ele
alinmasi gerekmektedir (OECD, 2018). Bu arastirmanin ortaya koydugu diger bir olgu da akademik olarak
basarisizligin 6grencilerin Ustesinden gelebilecegi bir firsata donlstirebilmek icin her bir 6grencinin beklentileri
dogrultusunda bireysellestirilmis 6gretim programlarinin, 6grencilerin aktif oldugu o6gretim tekniklerinin
kullaniimasinin faydal olacagidir. Ayrica, 6gretmenlerin yeni 6gretim teknikleri ve iletisim konusunda hizmet igi

egitim almasinin da etkili olabilecegi dusiinilmektedir.
ONERILER

Bu calismada elde edilen sonuglar yeni 6gretim programlari gelistirilirken ya da revize edilirken program igerigi,
ogretim teknikleri gelistirmede ve uygulamada yeni perspektifler saglayabilir. Buna ilaveten, politika yapicilara,
ogrenci beklentileri ile 6grenci performansini birbirine baglayarak politika gelistirmelerine, insan ve egitim
kaynaklarini 6grencilerin potansiyel becerilerinin gelistirilmesi yoniinde formiile etmelerine yardimci olabilir.
Son olarak, bu arastirmanin, yeni, bitincil, herkesi kapsayan bir okul teorisi gelistirmede 6grenci géruslerini de
dikkate alan bir okul ekosistemini olusturmada egitimde politika yapicilara ve okul yoéneticilerine farkli bir

perspektif sunacagi distintilmektedir.
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