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ABSTRACT

The aim of this research is to identify the cognitive and metacognitive strategies used by the 7th
grade students of a public school in Kars, who have different grade point averages in the social
studies course, while reading the "Foundation of the Ottoman State" subject of the "Journey in
Turkish History" unit in the 7th Grade Social Studies Textbook, and to compare these strategies
with the students' achievement grade point averages in Social Studies. A case study, one of the
qualitative research methods, was used in the research. A total of four students studying in the
7th-grade of a secondary school in Kars participated in the study. A purposeful sampling method
was used to determine the participants. The participating students read the “Foundation of the
Ottoman State” subject in the 7th Grade Social Studies Textbook. Students were asked to think
aloud to determine the cognitive and metacognitive strategies they used while reading the subject.
Afterward, semi-structured interviews were conducted with the students after they read the unit
to compare the students according to their social studies course grade average levels. The
observation records of the students' reading process and the data obtained from the semi-
structured interviews conducted with the students after they read the unit were transcribed and
analyzed through content analysis. It has been determined that students with "Very High" grade
average levels in 7th-grade social studies course studying in public schools use a higher number
and variety of metacognitive strategies than students with "Very Low" grade average levels. There
was no significant difference found in terms of the number and variety of cognitive strategies used
by the students.
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INTRODUCTION

Humans have been trying to explain, understand and interpret the situations that are happening in the world
they live in since the day they exist. Reading and reading comprehension efforts, which are the cornerstones of
scientific studies, continue at full steam. Reading and reading comprehension is an effective process that shapes
the thoughts and beliefs of individuals and increases their level of knowledge. Reading comprehension is at the
core of this activity (Epgagan, 2009). There are many factors that affect an efficient reading and comprehension.
Examples of these are the factors that affect readability such as the suitability of the texts read according to the
age level, the length of the sentences, the number of syllables in the words, the degree of abstraction of the
words, the multiplicity of the idea to be told (Yilar, 2020). But more importantly, it is the individual's effort in his
own mind to understand what he reads. In an efficient reading, the reader should be able to understand the
ideas, information and explanations contained in the text, to establish relationships between concepts, to
organize these relationships in his/her mind and to select and separate what he/she wants to keep (Karadag,
2003). In other words, in order to read and understand what you read, some mental activities are required

beyond seeing (Dokmen, 1994).

Nowadays, in our schools, reading remains only at the level of verbal expression and cannot reach the level of
comprehension due to reasons arising from sometimes teachers and sometimes textbooks. While reading a plain
text, students should have goals such as how they should read the text, what they should pay attention to, what
they should infer from the texts, and how they should approach different types of text. For these reasons,
“reading strategies” gain importance (Topkanamis & Maltepe, 2010). Reading strategies are handled in two
groups as cognitive and metacognitive strategies (Kumlu, 2016). Cognitive strategies are strategies used in
processes such as completing a task, realizing the goals that students set about the subject, or realizing learning
(Boekaerts, 1996). Metacognitive strategies are approaches adapted to control students’ knowledge of their own
learning processes and control these processes (Flavell, 1979). Diken (2020) states that studies on determining
the cognitive and metacognitive strategies used by students in the process of reading plain texts are quite limited
in the literature and noted that studies should be increased to determine the cognitive and metacognitive
strategies that students use in the process of reading plain texts in different learning areas (such as science, social
studies). It has been observed that studies conducted to determine cognitive and metacognitive strategies for
reading and reading comprehension are generally conducted through scales and questionnaires (Padron, 1992;
Celik, 1997; Hall, Bowman & Myers, 1999; Anderson, 2003; Gilingor, 2005; Sonleitner, 2005; Cakiroglu, 2007; Ay,
2008; Oluk & Basonciil, 2009; Hamdan, Ghafar, Sihes & Atan, 2010; Baydik, 2010; Babacan, 2012; Kumlu, 2016).
Diken (2020) states that by identifying the cognitive and metacognitive strategies that students use while reading
plain texts in different learning areas, and by teaching these strategies in future studies, students can overcome
their reading difficulties by using these strategies more effectively while reading the units in the textbooks. There
are studies examining the metacognitive awareness of students in the field of social studies education (Topkaya,
Sentiirk, & Yilar, 2021). However, studies examining cognitive and metacognitive strategies in the field of social

studies are quite limited. In the light of the studies and recommendations, it is considered that determining the
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cognitive and metacognitive strategies used by secondary school students in the process of reading plain texts
in the field of Social Studies learning can contribute to the literature. In this way, it is aimed to increase the
capacity of secondary school students to read and understand the units in the textbooks for the Social Studies

learning field.

This study aims to determine the cognitive and metacognitive strategies used by the 7th-grade students, who
have different grade average levels in the social studies course, of a public school in Kars, while reading the
"Foundation of the Ottoman State" subject of the "Journey to Turkish History" unit in the 7th Grade Social Studies
Textbook, and to compare these strategies with the students' achievement grade point averages in Social

Studies.

METHOD

Research Model

While choosing this topic, the study was carried out in the form of a case study design with the qualitative
research method, taking the opinions of the academicians who are experienced in the field of social studies
learning. A case study, one of the qualitative research methods, was used in the study. Since the cases were
handled holistically and these cases were compared with each other (Yildirrm & Simsek, 2011), this study was
customized as a holistic multiple case study (Yin, 2003). In the research, data were collected on the cognitive and
metacognitive strategies used by the students while reading the "Foundation of the Ottoman State" of the unit
"Journey in Turkish History" and on the comparison of these strategies according to some situations. Afterwards,

patterns were established between these situations.

Study Group

The study group consists of four students studying in the 7th grade of a public school in Kars, with different grade
average levels in the social studies course. The participants were determined by purposeful sampling. The
purpose of choosing this sampling method is to reach the participants who have the relevant characteristics that
the researcher thinks can get answers for the research problems determined by the researcher. (Erkus, 2013). In
the study, two students with a "Very Good" grade point average and two students with a "Very Low" grade point
average in the 7th grade social studies course were selected. Students were selected on a voluntary basis. The
names of the students and the public school were not declared in the study. Students were coded as “S1, S2, S3,

and S4”.

The participants were evaluated in two categories as “Very Good” and “Very Low” in terms of grade average
levels in social studies course according to the criteria determined in the Ministry of National Education

Secondary Education Institutions Regulation (MEB, 2019).
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The students' social studies course grade average levels according to the Regulation on Secondary Education

Institutions of the Ministry of National Education (MEB, 2019) are shown in Table 1.

Table 1. Students’ Levels corresponding to Grade Point Averages according to Ministry of National Education

Score Level
85,00-100 Very Good

70,00-84,99 Good
60,00-69,99 Moderate

50,00-59,99 Low
0-49,99 Very Low

As seen in Table 1, according to the Ministry of National Education Secondary Education Institutions Regulation
(MEB, 2019), the overall grade average between “85.00-100” points are considered as “Very Good” level, “70.00-
84.99” points as “Good” level, “60.00-69.99” points as "Moderate" level, “50.00-59.99” points as "Low" level,

and “0-49.99” points as "Very Low" level.

Table 2 shows the social studies course grade averages of the participants and the levels corresponding to the
grade averages in accordance with the Ministry of National Education Secondary Education Institutions

Regulation (MEB, 2019) specified in Table 1.

Table 2. Grade Point Averages and Levels of the Participants in the Schools They Attended

Participants Grade Point Averages Level
S1 94 Very Good
S2 89 Very Good
State School
ate schoo s3 45 Very Low
sS4 34 Very Low

As seen in Table 2, S1 who was studying at a public school, had a grade point average of 94 in the 7th-grade social
studies course, and S2, with a grade point average of 89 is considered in the "Very Good" level, and S3 with a
grade point average of 45, and "S4" with a grade point average of 34 are considered in the "Very Low" level
category. The reason for this is to be able to identify a large number and variety of cognitive and metacognitive
strategies that students use while reading the "Foundation of the Ottoman State" subject of the "Journey to

Turkish History" unit in the 7th Grade Social Studies Textbook.

Data Collection Tools

Multiple data collection tools were used in the study. The reason for this is to ensure that the study is carried out

in a consistent, reliable, and in-depth manner (Yin, 2003).

The data collection tools used in the study are introduced as follows.
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Observation form of the think-aloud sessions on the subject of "The Foundation of the Ottoman State"

The observation form of the think-aloud sessions on the subject of “The Foundation of the Ottoman State” was
used in the research. Thinking aloud is a technique that determines the relationship between students' reading

performance and other situations that are effective in reading (Van Someren, Barnard, & Sandberg, 1994).

The subject of “The Foundation of the Ottoman State” in the 7th Grade Social Studies Textbook used in the think-
aloud session was determined for reasons such as the rich content of the "Journey in Turkish History" unit to
which it belongs (including pictures and maps), the high tendency of students to use cognitive and metacognitive
strategies in a wide variety and number while reading this subject. The "Foundation of the Ottoman State"
subject of the "Journey to Turkish History" unit of the 7th Grade Social Studies Textbook was checked by two
lecturers who are experts in the field of social studies education in order to determine whether there is any
wrong information in its content. Afterward, the participants read the "Foundation of the Ottoman State" subject
through think-aloud sessions. Thinking aloud is a technique that determines the relationship between students'
reading performance and other situations that are effective in reading (Van Someren, Barnard, and Sandberg,
1994). Before the students read the “Foundation of the Ottoman State” subject, they were informed about the
think-aloud session by the researcher. The participants were asked to read the subject aloud and to express
everything in their minds aloud. After this information was given to the students, 4 students read the topic of
“The Foundation of the Ottoman State” in think-aloud sessions. While the participants' reading processes of the
"Foundation of the Ottoman State" were observed with the camera recording, the cognitive and metacognitive
strategies they used were noted by the researcher. When the participants remained silent for a long time, the
researcher asked, “Can you please think out loud?” The camera-accompanied observations of the thinking aloud
sessions, in which the participants read the "Foundation of the Ottoman State" subject, enabled the identification
of the strategies they used in the process of reading the subject and the separation of these strategies into

cognitive and metacognitive.

The observations made to determine the cognitive and metacognitive strategies used by the students in the
process of reading the subject were written by the researcher in a computer environment and transformed into
an observation form (document). Since thinking aloud is a mental process, it cannot be considered as a data
collection tool on its own. For this reason, the written form of the thinking aloud sessions was handled as an

observation form.

Semi-structured interview form

In this part of the research, after the students completed their reading, Diken (2020) was used to determine
whether the strategies they used while reading the topic "The Foundation of the Ottoman State" were cognitive
or metacognitive and to compare these strategies according to their grade point averages of the social studies

course. The questions in the semi-structured interview form, which was developed and the necessary
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permissions were obtained, were directed to the students by the researcher and all of these interviews were

recorded with video.

Some question examples from the semi-structured interview form prepared by Diken (2020) are as follows.

e  What came to your mind as you read this subject? Can you explain?
e What did you do while reading the subject? Which ways did you use? Can you explain step by step?

e  While reading the subject, you did (e.g., drawing on a map). Why did you do this?

Research Process

The research was approved by the Kafkas University Scientific Research and Publication Ethics Board on

20.10.2021 and numbered 23.

The research process was examined in three stages: the process before the participants read the "Foundation of

the Ottoman State" subject, the process of reading the subject, and the process after reading the subject.

The process before the participants read the "Foundation of the Ottoman State" subject

* In the study, firstly, studies conducted abroad and in Turkey on cognitive and metacognitive strategies were

reviewed. A list of cognitive and metacognitive strategies was created according to the literature review.

* In line with the opinions of social studies teachers, the "Foundation of the Ottoman State" subject of the
"Journey to Turkish History" unit from the secondary school and Imam Hatip secondary school 7th-Grade Social

Studies Textbook (Azer, 2019) has been determined to be used in the study.

* Semi-structured interview questions developed by Diken (2020) were used to determine the cognitive and
metacognitive strategies used by the participants in the process of reading the "Foundation of the Ottoman

State" subject.

* The students to be included in the study were selected by interviewing the social studies teachers of a public

school in Kars.

* Secondary school administrators, social studies teachers, and participants (students) were informed about how

the study would be implemented and the study process.

* Before reading the “Foundation of the Ottoman State” subject, the participants were informed about the think-

aloud session.
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The process during the participants reading the "Foundation of the Ottoman State" subject

* To determine the cognitive and metacognitive strategies used by the participants in the process of reading the
"Foundation of the Ottoman State" subject, they were asked to think aloud while they were reading the subject.
Think aloud sessions were video recorded by the researcher.

* During the participants' reading of the "Foundation of the Ottoman State" subject and in the semi-structured
interviews, the direction and focus of the camera were adjusted and controlled by the researcher as needed.

* Since the “Foundation of the Ottoman State” subject is quite long, short breaks were given during the

implementation process when the participants got tired.

The process after participants read the “Foundation of the Ottoman State” subject

* After the participants read the "Foundation of the Ottoman State" subject and the semi-structured interviews
were completed, it was checked by the researcher whether there were any deficiencies in the process.

* QObservation recordings during the think-aloud sessions and the camera recordings of semi-structured
interviews were transcripted.

* The transcripts of the observation recordings during the think-aloud sessions and the transcripts of the camera

recordings of semi-structured interviews were analyzed.

Analysis of Data

The observation records of each participant's reading process and the data obtained from the semi-structured
interview questions made with them after they read the subject to determine the cognitive and metacognitive
strategies used by the participants in the process of reading the "Foundation of the Ottoman State" subject were
transcribed and computerized. In order to determine whether the strategies used by the participants were
cognitive or metacognitive, the observation records of the think-aloud sessions and the categories of data
sections related to the purposes for which they used the strategies while reading the subject were determined.
At this stage, it was determined through content analysis whether the strategies used by the students were
cognitive or metacognitive. It has been determined that the data obtained from the interview form supports the
data obtained from the observation form. The transcripts were coded by using software used for the analysis of
qualitative research. To ensure that the obtained data were coded correctly, a lecturer who had worked on the
relevant subject and had sufficient knowledge was frequently met while coding the data, and the reliability and
consistency of the codes regarding the views on whether the strategies were cognitive and metacognitive were
discussed. In this process, the data sets of the participants' reading process of the "Foundation of the Ottoman
State" subject were evaluated and analyzed first by the researcher and then by a faculty member who is an expert
in the field, and the results were compared. To determine the reliability of the encoder, the coding of the
researcher and the expert lecturer were examined by using the reliability formula (Reliability =
Agreement/Agreement+Disagreement) presented by Miles and Huberman (1994) (Cited by Yanpar-Yelken,

2009). The encoder reliability calculation made after reaching a common decision was determined as 86%. If
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there is a researcher and expert evaluation in qualitative studies, the consistency between them should have

reached a level of reliability of 70% or more (Yildinm & Simsek, 2011).

Publication Ethics

The ethics committee approval of this research was approved at the meeting of the Social and Human Sciences
Research and Publication Ethics Committee of Kafkas University, dated 20.10.2021 and numbered 23.

FINDINGS

In this section, the cognitive and metacognitive strategies used by the participants while reading the “Foundation
of the Ottoman State” subject were determined, and these strategies were compared according to the level of
the participants' social studies course grade averages. The tables of the findings obtained from the research by

observation and semi-structured interview form and the explanations of the tables are explained in detail below.

Findings and Comments Regarding the Cognitive Strategies Used by the Students Who Participated in the
Study While Reading the Subject of "The Foundation of the Ottoman State"

7th grade students of a public school who had different success averages in the social studies course while

reading the subject of "The Foundation of the Ottoman State" is as in Table 3.

Table 3. Cognitive Strategies Used by the Participants While Reading the Subject

Middle School State school

Participants S1 S2 S3 S4
Grade Average Levels Very Good Very Good Very Low  Very Low
Coghnitive Strategies

Visualization v v

Reading by tracing words with a pencil v
Reading by underlining the words with a pencil '

Taking notes with a pencil v

Reading by tracing words with a colored pencil v \

Reading by underlining the words with a colored pencil v '

Taking notes with a colored pencil v '

Reviewing maps v v v v
Comparing maps v \

Reviewing figures Vi v v \'
Comparing figures v '

Repeating words aloud ' v
Expressing in own words v v

Increasing reading speed v '

Decreasing reading speed \

As seen in Table 3, while reading the "Foundation of the Ottoman State" subject, S1 and S2, who were students
in a public school and had a "Very Good" grade average level in social studies course, used visualizing, reading by
tracing words with a colored pencil, reading by underlining the words with a colored pencil, taking notes with a
colored pencil, reviewing maps, comparing maps, reviewing figures, comparing figures, expressing them in their
own sentences, and increasing reading speed. It was determined that while reading the "Foundation of the

Ottoman State" subject, the students S3 and S4 whose social studies course grade point averages were at a “Very
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Low” level in social studies course, used the cognitive strategies of reading by underlining the words with a pencil,
taking notes with a pencil, reviewing maps, reviewing figures, and repeating words aloud. Apart from these, it
was determined that S3, whose social studies course grade point average was "Very Low", used the cognitive
strategies of reading by underlining the words with a pencil, taking notes with a pencil, decreasing the reading

speed, and S4 used the cognitive strategies of reading by tracing words with a pencil.

Findings and Comments Regarding the Metacognitive Strategies Used by the Students Who Participated in the
Study While Reading the Subject "The Foundation of the Ottoman State"

7th grade students of a public school who had different success averages in the social studies course while

reading the subject "The Foundation of the Ottoman State" is as in Table 4.

Table 4. Metacognitive Strategies Used by the Participants While Reading the Subject

Middle School State school

Participants S1 S2 S3 S4
Grade Average Levels Very Good VeryGood VerylLow Very Low
Cognitive Strategies

Re-reading ' \' \' \'
Reading by underlining the words with a pencil '

Taking notes with a pencil v

Underlining the clues with a colored pencil ' \'

Circling clues with a colored pencil ' \'

Taking notes with a colored pencil v '

Taking notes on maps with a colored pencil v v

Marking on maps (star, arrow, etc.) with a colored pencil v v

Taking notes on figures with a colored pencil ' v

Marking on figures (stars, arrows, etc.) with a colored pencil ' '

Reviewing maps v \ \ \
Reviewing figures v \ \ \'
Repeating clues aloud ' v

Asking questions to oneself ' v v v
Accentuation v '

Thinking on the subject \ v
Reviewing v \

Visualization \ \

As seen in Table 4, while reading the "Foundation of the Ottoman State" subject, S1 and S2, who were students
in a public school and had a "Very Good" grade average level in social studies course, used the metacognitive
strategies of reading by re-reading, underlining the clues with a colored pencil, circling the clues with a colored
pencil, taking notes with a colored pencil, taking notes on the maps with a colored pencil, taking notes on the
shapes with a colored pencil, marking the shapes (stars, arrows, etc.) with a colored pencil, reviewing maps,
reviewing figures, repeating clues aloud, asking questions to oneself, accentuation, reviewing, and visualization.
It was determined that while reading the "Foundation of the Ottoman State" subject, the students coded S3 and
S4, whose social studies course grade point average is “Very Low”, used the metacognitive strategies of reading
by re-reading, re-examining the maps, re-examining the figures, asking questions to themselves and thinking on

the subject. Apart from these, it was also determined that S3, whose social studies course grade point average
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was “Very Low”, used the metacognitive strategies of underlining the words with a pencil and taking notes with

a pencil while reading the subject.

CONCLUSION and DISCUSSION

In this study, cognitive and metacognitive strategies used by 7th-grade students while reading the “Foundation
of the Ottoman State" subject were determined and these strategies were compared according to the level of

the students' social studies course grade averages. The results regarding the findings are as follows.

While reading the "Foundation of the Ottoman State" subject, S1 and S2, who were studying in a public school
and whose grade point average level in the social studies course was “Very Good”, used cognitive strategies such
as visualizing, reading by tracing words with a colored pencil, reading by underlining the words with a colored
pencil, taking notes with a colored pencil, reviewing maps, comparing maps, reviewing figures, comparing
figures, expressing in own words, and increasing the reading speed. On the other hand, it was determined that
in the process of reading the subject, the students with a "Very Low" grade point average in the social studies
course studying at the same school used the cognitive strategies of reading by underlining the words with a

pencil, reviewing maps, reviewing figures, and repeating words aloud.

In the study, it was determined that in the process of reading the subject, the students with a "Very Good" grade
point average in the social studies course used the metacognitive strategies by re-reading, underlining the clues
with a colored pencil, circling clues with a colored pencil, taking notes with a colored pencil, taking notes on maps
with a colored pencil, taking notes on figures with a colored pencil, marking on figures (stars, arrows, etc.) with
a colored pencil, reviewing maps, reviewing figures, repeating clues aloud, asking questions to oneself,
accentuation, reviewing, and visualization. It was determined that while reading the subject, students whose
social studies grade average levels are "Very Low" used metacognitive strategies such as re-reading, reviewing

maps, reviewing figures, asking questions to oneself, and thinking on the subject.

The results obtained from this study also support the results of some studies. Diken (2020) had determined that
while reading the science texts (Support and Movement System unit), students with a “Very Good” overall grade
average used cognitive strategies such as visualization, reading by tracing the words with a colored pencil,
reading by underlining the words with a colored pencil, taking notes with a colored pencil, reviewing shapes,
comparing shapes, expressing them in their own sentences, and increasing the reading speed. Diken (2020) had
determined that while reading science texts, students with “Very Good” grade average levels used metacognitive
strategies such as re-reading, underlining the clues with a colored pencil, circling the clues with a colored pencil,
taking notes with a colored pencil, taking notes on the shapes with a colored pencil, marking the figures (stars,
arrows, etc.) with a colored pencil, reviewing the figures, repeating the clues aloud, accentuation, reviewing, and
visualization. Diken (2020) had also determined that while reading the science texts (Support and Movement
System unit), students with "Very low" grade average levels used cognitive strategies such as reading by

underlining the words with a pencil, reviewing the figures, and repeating words aloud, and used metacognitive
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strategies such as re-reading, re-examining the figures, asking questions to themselves and thinking on the

subject.

There are other studies with similar results to the present study. Diken and Yiirlik (2019) had determined that
while solving multiple-choice questions in science, 9th-grade students used cognitive strategies such as re-
reading, re-examining the figure, repeating the important points, asking questions to oneself, marking the
explanations in the text of the question, expressing in their own words, and used metacognitive strategies such
as re-reading, re-examining the figure, taking notes, underlining the clues, and circling the clues. Giiral (2000)
had found that while reading plain texts, foreign language students use cognitive strategies such as re-reading,
reading aloud, taking notes, emphasizing, underlining, finding clues, picturing, monitoring reading, and
metacognitive strategies such as determining what they know, planning, applying, monitoring understanding,
finding the problem, and self-evaluation. O'Malley et al. (1985) had determined that while reading plain texts,
students used cognitive strategies such as repetition, source analysis, grouping, note-taking, inference,
visualization, expressing in their own words, and make sense of, and metacognitive strategies such as pre-
regulation, directing attention, selective attention, self-management, planning, self-monitoring, and self-
evaluation. Karagam (2009) determined that while solving open-ended and multiple-choice questions, students
use cognitive strategies such as repeating the answer aloud, visualizing, repeating the clues aloud, expressing the
clues in their own words, defining piece by piece, taking notes, following the figure by reading, and examining
the figure after reading. Kumlu (2012) determined that while reading plain texts related to science (on
photosynthesis and respiration), pre-service science teachers used cognitive strategies such as repeating the
operations in the text, examining the figure, visualizing, expressing in their own sentences, re-reading, re-
reviewing, and metacognitive strategies such as underlining with a pencil, thinking on the text, placing an arrow,
placing an asterisk, accentuation, and circling. Grabe (1991) stated that good readers are much more active in
using metacognitive skills than poor readers. In their studies, O'Malley and Chamot (1990), Kumlu (2016), and
Diken (2020) determined that students with high learning motivation use more and various strategies in reading

and reading comprehension than students with low learning motivation.

In this study, unlike the studies in the literature, it was determined that while reading plain texts related to the
social studies course, students used cognitive strategies such as reviewing maps and comparing maps, and
metacognitive strategies such as taking notes on maps with colored pencils, marking on maps with colored
pencils, re-examining maps. It is considered that this study can contribute to the related literature with these
cognitive and metacognitive strategies determined in this study. In this study, it is concluded that using colored
pencils is an important factor in reading and reading comprehension is also important. In addition, it is
noteworthy in the study that the metacognitive strategies used by the students with "Very Good" grade point
averages in the social studies course in the process of reading the subject are more in terms of number and
variety than the cognitive strategies. It is observed that there is not much difference between the cognitive and
metacognitive strategy use of students with "Very Low" grade average level in social studies course. The

importance of using a large number and variety of cognitive and especially metacognitive strategies in reading
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and reading comprehension is once again understood in this study. At this point, it seems important that
teachers, especially at primary and secondary school level, have students do group activities such as reading,
writing, and practicing in courses where verbal information is intense, such as Social Studies (Yilar & Simsek,
2016). With such group activities, students with low achievement levels can benefit from cognitive and

metacognitive reading strategies and gain different reading strategies.

RECOMMENDATIONS

This research was conducted only on the subject of " The Foundation of the Ottoman State ". It is suggested that
this research be carried out on different topics of different units in social studies courses at different grade levels.
In this way, at the secondary school level, where reading and reading comprehension is of great importance,
students' level of understanding of social studies texts can be increased by giving training to students on reading
activities in social studies textbooks and the use of cognitive and metacognitive strategies in the process of

teaching these activities.
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7. SINIF OGRENCILERININ “OSMANLI DEVLETI’NiN KURULUSU” KONUSUNU OKUMA
SUREGLERINDE KULLANDIKLARI STRATEJILER

0z

Bu arastirmanin amaci Kars ilindeki bir devlet okulunun 7. sinifinda 6grenim géren, sosyal bilgiler
dersine ait farkli basari not ortalamalarina sahip olan 6grencilerin 7. Sinif Sosyal Bilgiler Ders
Kitabi’ndaki “Turk Tarihinde Yolculuk” tinitesinin “Osmanli Devleti’nin Kurulusu” konusunu okurken
kullandiklari biligsel ve Ustbiligsel stratejileri tespit etmek ve tespit edilen bu stratejileri 6grencilerin
Sosyal Bilgiler dersi basari not ortalamalarinin dizeyi ile karsilastirmaktir. Arastirmada nitel
arastirma yontemlerinden biri olan durum calismasi kullaniimistir. Arastirmaya Kars ilindeki bir
ortaokulun 7. sinifinda 6grenim géren toplam 4 6grenci katilmistir. Bu 6grenciler amach érneklem
yoluyla belirlenmistir. Katilan oOgrenciler 7. Sinif Sosyal Bilgiler Ders Kitabi’'ndaki “Osmanh
Devleti’nin Kurulusu” konusunu okumuslardir. Ogrencilerin bu konuyu okurken kullandiklari biligsel
ve Ustbilissel stratejileri belirlemek amaciyla onlardan sesli disinme yapmalari istenmistir. Daha
sonra sosyal bilgiler dersine ait basari not ortalamalari diizeyine gére 6grencileri karsilagtirmak
amaciyla tiniteyi okumalarinin ardindan onlarla yari yapilandirilmis gérismeler gergeklestirilmistir.
Ogrencilerin Uiniteyi okuma siireglerine ait olan gézlem kayitlari ile tiniteyi okumalari sonrasinda
onlarla gergeklestirilmis yari yapilandiriimis gorismelerden elde edilen verilerin transkriptleri
yapilmis ve icerik analizi yoluyla analizleri yapilmistir. Yapilan analizlerden elde edilen arastirma
sonuglarina gore; devlet okulunda 6grenim goéren, 7. sinif sosyal bilgiler dersi basari not
ortalamalari diizeyi “Cok Yiiksek” olan 6grencilerin, “Cok Diisiik” olan 6grencilere gore fazla sayida
ve gesitte Ustbilissel strateji kullandiklari tespit edilmistir. Ogrencilerin bilissel strateji
kullanimlarinda da sayi ve gesit bakimindan 6nemli bir farkhlik gérilmemistir.

Anahtar Kelimeler: Okudugunu anlama, okuma stratejileri, sosyal bilgiler, diiz metinler.
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GiRIS

insan, var oldugu giinden itibaren yasadigi diinyada olup biten durumlari agiklamaya, anlamaya ve yorumlamaya
calisir. Bilimsel calismalarin temel taslarindan olan okuma ve okudugunu anlama ¢abasi tim hiziyla giinden gline
devam etmektedir. Okuma ve okudugunu anlama bireylerin duslince ve inanglarina sekil veren, bilgi diizeylerini
artiran etkin bir stirectir. Bu etkinligin 6ziinde de okudugunu anlama bulunmaktadir (Epgagan, 2009). Verimli bir
okuma ve anlamayi etkileyen birgok faktor vardir. Bunlara okunulan metinlerin hitap ettigi yas seviyesine gére
uygunlugu, ciimlelerin uzunlugu, kelimelerdeki hece sayisi, kelimelerin soyutluluk derecesi, anlatilmak istenen
distincenin ¢oklugu gibi okunabilirlige etki eden faktorler 6rnek verilebilir (Yilar, 2020). Ancak daha da 6nemlisi
bireyin okudugunu anlamak icin kendi zihninde gosterdigi ¢abadir. Verimli bir okumada okuyanin okudugu
metnin icerdigi fikirleri, bilgileri, agiklamalari anlamasi, kavramlar arasinda iligki kurabilmesi, bu iliskileri zihninde
dizenlemesi ve saklamak istediklerini segip ayirabilme yetenegi gerekir (Karadag, 2003). Yani okuma ve

okudugunu anlayabilmek icin gérmenin 6tesinde bazi zihinsel etkinlikler gereklidir (D6kmen, 1994).

Glnimizde okullarimizda bazen 6gretmenlerden bazen de ders kitaplarindan kaynaklanan nedenlerden dolayi
okuma sadece sesli ifade etme diizeyinde kalmakta, anlama diizeyine cikamamaktadir. Ogrencilerin bir diiz metni
okurken; nasil okumalari gerektigi, nelere dikkat etmeleri, metinlerden ne gibi ¢ikarimda bulmalari ve farkli metin
turlerinde nasil davranmalari gerektigi gibi amaglari olmalidir. Bu nedenlerle “okuma stratejileri” olduk¢a 6nem
kazanmaktadir (Topuzkanamis ve Maltepe, 2010). Okuma stratejileri; bilissel ve Ustbilissel stratejiler olmak tizere
iki grupta ele alinir (Kumlu, 2016). Biligsel stratejiler bir gérevi tamamlamak, 6grencilerin konuyla ilgili
belirledikleri amaglarini gerceklestirmek ya da 6grenmeyi gerceklestirmek gibi siireglerde kullanilan stratejilerdir
(Boekaerts, 1996). Ustbilissel stratejiler 8grencilerin kendi 8grenme siirecleri tizerindeki bilgilerin ve bu siireclerin
kontroli amaciyla kullanilan stratejilerdir (Flavell, 1979). Diken (2020) alan yazinda 6grencilerin diz metinleri
okuma stirecinde kullandiklari bilissel ve Ustbilissel stratejileri belirlemeye iliskin yapilan ¢alismalarin oldukga
sinirl oldugunu ve 6grencilerin farkli 6grenme alanlarindaki (fen bilimleri, sosyal bilgiler gibi) diiz metinleri okuma
sureclerinde kullandiklari biligsel ve Ustbilissel stratejilerin tespitine yonelik calismalarin yayginlastiriimasi
gerektigini ifade etmektedir. Alan yazinda okuma ve okudugunu anlamaya ydnelik bilissel ve Ustbilissel
stratejilerin tespiti icin yapilan calismalarin genellikle dlcekler, anketler yoluyla yapildigi gérilmektedir (Padron,
1992; Celik, 1997; Hall, Bowman ve Myers, 1999; Anderson, 2003; Gling6r, 2005; Sonleitner, 2005; Cakiroglu,
2007; Ay, 2008; Oluk ve Basoncil, 2009; Hamdan, Ghafar, Sihes ve Atan, 2010; Baydik, 2010; Babacan, 2012;
Kumlu, 2016). Diken (2020) c¢alismasinda, 6grencilerin farkli 6grenme alanlarindaki diz metinleri okurken
kullandiklari bilissel ve Ustbilissel stratejilerin tespit edilmesiyle daha sonraki calismalarda bu stratejilerin
ogretimlerinin yapilarak, 6grencilerin ders kitaplarindaki tiniteleri okurken bu stratejileri daha etkin kullanmalari
sayesinde yasadiklari okuma zorluklarinin Ustesinden gelebileceklerini belirtmektedir. Sosyal bilgiler egitimi
alaninda 6grencilerin bilisotesi farkindaliklarini inceleyen arastirmalara rastlanmaktadir (Topkaya, Sentirk ve
Yilar, 2021). Bununla birlikte sosyal bilgiler alaninda bilissel ve bilis 6tesi stratejileri inceleyen arastirmalar oldukga
sinirhdir. Yapilan arastirmalar ve oneriler i1siginda bu arastirmada ortaokul kademesindeki 6grencilerin Sosyal

Bilgiler 6grenme alanina ait olan diiz metinleri okuma siireclerinde kullandiklari bilissel ve Ustbilissel stratejilerin
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tespit edilmesinin alan yazina katki saglayabilecegi disinilmektedir. Bu sayede ortaokul kademesindeki
Ogrencilerin Sosyal Bilgiler 6grenme alanina yonelik ders kitaplarindaki tiniteleri okuyup anlama kapasitelerinin

artirilabilmesi hedeflenmektedir.

Bu arastirmanin amaci Kars ilindeki bir devlet okulunun 7. sinifinda 6grenim goren, sosyal bilgiler dersine ait farkh
basari not ortalamalarina sahip olan 6grencilerin 7. Sinif Sosyal Bilgiler Ders Kitabi’'ndaki “Tiirk Tarihinde Yolculuk”
Unitesinin “Osmanli Devleti’nin Kurulusu” konusunu okurken kullandiklari bilissel ve Ustbiligsel stratejileri tespit
etmek ve tespit edilen bu stratejileri 6grencilerin Sosyal Bilgiler dersi basari not ortalamalarinin diizeyi ile

karsilagtirmaktir.

YONTEM

Arastirma Modeli

Bu konu segilirken sosyal bilgiler 6grenme alaninda deneyimli olan akademisyenlerden goéris alinarak, ¢alisma
nitel arastirma yéntemi ile durum galismasi deseni seklinde yiritilmustir. Yapilan arastirmada durumlar kendi
iclerinde bitlncdl ele alindigi ve bu durumlar birbirleriyle karsilastinildigi (Yildirnm ve Simsek, 2011) icin bu
arastirma bitincil ¢oklu durum galismasi (Yin, 2003) seklinde 6zellestirilmistir. Arastirmada 6grencilerin “Tlirk
Tarihinde Yolculuk” Unitesinin “Osmanh Devleti'nin Kurulusu” konusunu okurken kullandiklari bilissel ve
Ustbilissel stratejiler ile bu stratejilerin bazi durumlara gore karsilastiriimasina yonelik veriler toplanmistir.

Sonrasinda bu durumlar arasinda orintiler kurulmugtur.
Calisma Grubu

Arastirmanin katilimcilarini Kars ilindeki bir devlet okulunun?. Sinifinda 6grenim goren, sosyal bilgiler dersindeki
farkli basari not ortalamalarina sahip 4 06grenci olusturmaktadir. Bu 6grenciler amagl 6rneklem yoluyla
belirlenmistir. Bu 6rneklem yolunun segilmesindeki amag, arastirmacinin belirledigi arastirma problemlerine
yonelik cevaplari alabilecegini disindiagi ozellikleri tasiyan katiimcilara ulasmaktir (Erkus, 2013). Arastirmada
7. sinif sosyal bilgiler dersinde not ortalamalari diizeyi “Cok Iyi” olan iki 6grenci ile sosyal bilgiler dersi not
ortalamalar diizeyi “Cok Diisiik” olan iki &grenci segilmistir. Ogrenciler goniilliilik esasina gdre segilmistir.
Arastirmada dgrencilerin ve devlet okulunun isimleri agikga belirtiimemistir. Ogrenciler “01, 02, 03, 04” seklinde

isimlendirilmistir.

Arastirmaya katilan 4 o6grenci, Milli Egitim Bakanhg Ortadgretim Kurumlari Yonetmeligi'nde (MEB, 2019)
belirlenen kriterlere gére sosyal bilgiler dersi basari not ortalamalari bakimindan “Cok iyi” ve “Cok Diisiik” olarak

iki kategoride degerlendirilmistir.

Milli Egitim Bakanhgi Ortadgretim Kurumlari Yonetmeligi'ne (MEB, 2019) gére 6grencilerin sosyal bilgiler dersi

basari not ortalamalarinin hangi diizeylere denk geldigi Tablo 1’deki gibidir.
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Tablo 1. MEB’e Gére Ogrencilerinin Basari Not Ortalamalarina Denk Gelen Diizeyleri

Puan Diizey
85,00 -100 Cok lyi
70,00 - 84,99 iyi
60,00 - 69,99 Orta
50,00 - 59,99 Dustk
0-49,99 Cok Duislik

Tablo 1'de goéruldigi gibi Milli Egitim Bakanligi Ortadgretim Kurumlari Yonetmeligi’'ne (MEB, 2019) gore genel
basari not ortalamasi “85,00-100” puan araliginda olan égrenciler “Cok lyi” , “70,00-84,99” puan araliginda olan
dgrenciler “lyi”, “60,00-69,99” puan araliginda olan 6grenciler “Orta”, “50,00-59,99” puan araliginda olan

ogrenciler “Dlstk”, “0-49,99” puan araliginda olan 6grenciler ise “Cok Disik” diizeyde degerlendirilmislerdir.

Tablo 1’de Milli Egitim Bakanligi Ortadgretim Kurumlari Yonetmeligi'ne (MEB, 2019) uygun olarak arastirmaya
katilan 6grencilerin sosyal bilgiler dersine ait basari not ortalamalari ve not ortalamalarina karsilik gelen diizeyler

Tablo 2’deki gibidir.

Tablo 2. 7. Sinif Ogrencilerinin Ogrenim Gordiikleri Okullardaki Genel Basari Not Ortalamalari ve Diizeyleri

Ogrenciler Ders Ait Bagari Not Ortalamasi Diizey
01 94 Cok lyi
02 89 Cok lyi
Devlet Okul =
evlet Okulu 03 45 Cok Dustik
04 34 Cok Dsiik

Tablo 2’de devlet okulunda &grenim géren, 7. sinif sosyal bilgiler dersine ait basari not ortalamasi 94 olan O1 ile
ders basari not ortalamasi 89 olan 02’nin “Cok Iyi” diizeyde, ders basari not ortalamasi 45 olan O3 ile 34 olan
“O4” in “Cok Disuik” diizey kategorisinde ele alindigi goriilmektedir. Bunun nedeni &grencilerin “Osmanli
Devleti’'nin Kurulusu” konusunu okurken kullandiklari bilissel ve Ustbilissel stratejileri fazla sayida ve cgesitte

belirleyebilmektir.

Veri Toplama Araglari

Arastirmada birden fazla veri toplama araci kullanilmistir. Bunun nedeni arastirmanin tutarli, glvenilir ve
derinlemesine ele alinmasini saglamaktir (Yin, 2003).

Arastirmada kullanilan veri toplama araglari su sekilde tanitiimaktadir.

“Osmanli Devleti’nin Kurulusu” konusu ile ilgili yiiriitiilen sesli diisiinme oturumlarina ait gézlem formu

Arastirmada “Osmanli Devleti’nin Kurulusu” konusuna yonelik sesli diisinme oturumlarina ait gézlem formu
kullanilmigtir. Sesli diisinme, 6grencilerin okuma performanslar ile okumada etkili olan diger durumlar

arasindaki iliskiyi belirleyen bir tekniktir (Van Someren, Barnard ve Sandberg, 1994).

Sesli diislinme oturumunda kullanilan 7. Sinif Sosyal Bilgiler Ders Kitabi’'ndaki “Osmanli Devleti’'nin Kurulusu”

konusu; ait oldugu “Turk Tarihinde Yolculuk” tinitesinin igeriginin zengin olmasi (resimler, haritalar icermesi gibi),
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ogrencilerin bu konuyu okurken bilissel ve Ustbilissel stratejileri fazla gesitte ve sayida kullanma egilimlerinin
yuksek olmasi gibi nedenlerle belirlemiglerdir. Belirlenen “Osmanh Devleti’nin Kurulugu” konusunun, igeriginde
yanhs bilgi olabilme ihtimaline yonelik sosyal bilgiler egitimi alaninda uzman olan iki 6gretim Uyesine kontrol
ettirilmistir. Daha sonra arastirmaya katilan 6grencilere, “Osmanli Devleti’nin Kurulusu” konusunu okumadan
once arastirmaci tarafindan sesli disinme oturumu hakkinda bilgi verilmistir. Kisacasi 6grencilerden, konuyu
okurken tamamen sesli okuma yapmalari ve zihinlerindeki her seyi sesli olarak ifade etmeleri istenmistir.
Ogrencilere bu bilgiler aktarildiktan sonra, 4 6grenci “Osmanli Devleti’nin Kurulusu” konusunu sesli diisiinme

oturumlari ile okumuslardir.

Ogrencilerin “Osmanli Devleti’nin Kurulusu” konusunu okuma siirecleri kamera kaydi esliginde gézlenirken,
onlarin kullandiklari bilissel ve Ustbilissel stratejiler arastirmaci tarafindan not alinmistir. Ogrenciler konuyu
okurken uzun silire sessiz kaldiklarinda “Lutfen sesli disinir muasin?” seklinde arastirmaci tarafindan
uyarilmislardir. Ogrencilerin “Osmanli Devleti’'nin Kurulusu” konusunu okurken sesli diisinme oturumlarina ait
kamera esliginde yapilan gozlemler, onlarin konuyu okuma sireglerinde kullandiklari stratejilerin tespiti ile bu

stratejilerin bilissel ve Ustbilissel olarak ayrilmasina imkan saglamistir.

Ogrencilerin konuyu okuma siireclerinde kullandiklari bilissel ve iistbilissel stratejilerin tespitine ydnelik yapilan
gozlemler arastirmaci tarafindan bilgisayar ortaminda yazili hale getirilerek gézlem formu (dokiiman) sekline
donisturtlmistir. Sesli disinme zihinsel bir sire¢ oldugu icin basl basina bir veri toplama araci olarak
disinilemez. Bu nedenle sesli diisinme oturumlarinin yaziya dondstirilmis sekli gozlem formu seklinde ele

alinmistir.

Yari yapilandirilmis gériisme formu

Arastirmanin bu boliminde 6grencilerin okumalarini tamamlamalarinin ardindan, “Osmanli Devleti’nin
Kurulusu” konusunu okurken kullandiklari stratejilerin bilissel mi yoksa Ustbilissel mi olup olmadigini belirlemek
ve bu stratejileri onlarin sosyal bilgiler dersine ait basari not ortalamalarina gére karsilastirmak amaciyla Diken
(2020) tarafindan gelistirilen ve gerekli izinleri alinan yari yapilandiriimis gériisme formunda yer alan sorular

arastirmaci tarafindan 6grencilere yoneltilmis ve yapilan bu gérismelerin tamami video ile kayit altina alinmistir.
Diken (2020) tarafindan hazirlanmis olan yari yapilandiriimis gériisme formdan birkag soru ornegi asagidaki

gibidir.

* Bu konuyu okurken zihninde olusan sey ne oldu? Aciklar misin?
* Konuyu okurken neler yaptin? Hangi yollari uyguladin? Asama asama agiklar misin?

* Konuyu okurken (6rn; harita UGzerine ¢izim yapma) yaptin. Bunu neden yaptin?
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Arastirma Siireci

Arastirma sureci; 6grencilerin ““Osmanh Devleti’'nin Kurulusu” konusunu okumalarindan dnceki sureg, konuyu

okumalari siireci ve konuyu okumalarindan sonraki sireg olmak lizere li¢ agamada incelenmistir.

Ogrencilerin “Osmanli Devleti’nin Kurulusu” konusunu okumalarindan énceki siire¢

* Arastirmada ilk olarak bilissel ve Ustbiligsel stratejilere yonelik yurtdisinda ve lilkemizde yapilan ¢alismalar
incelenmistir. incelenen alanyazina gére bilissel ve Ustbiligsel stratejilerin bir listesi olusturulmustur.

* Ortaokul ve imam Hatip Ortaokulu 7. Sinif Sosyal Bilgiler Ders Kitabi’ndan (Azer, 2019) “Tiirk Tarihinde Yolculuk”
Unitesinin “Osmanli Devleti’nin Kurulusu” konusu uygulamada kullaniimak Gzere belirlenmistir.

* Ogrencilerin ““Osmanli Devleti’nin Kurulusu” konusunu okumalari siirecinde kullandiklari bilissel ve iistbilissel
stratejileri belirlemek amaciyla Diken (2020) tarafindan gelistirilen yari yapilandiriimis gérisme sorulari
kullaniimistir.

* Arastirmada Kars ilindeki bir devlet okulunun sosyal bilgiler 6gretmenleri ile goriisiilerek uygulama yapilan
Ogrenciler secilmistir.

* Arastirmanin ne sekilde uygulanacagina ve arastirma siireci hakkinda ortaokulun idarecilerine, sosyal bilgiler

o6gretmenlerine ve katilimcilara (6grencilere) bilgi verilmistir.

* Ogrencilere “Osmanli Devleti’nin Kurulusu” konusunu okumalari éncesinde sesli diisiinme oturumu hakkinda

bilgi verilmistir.
Ogrencilerin “Osmanli Devleti’nin Kurulusu” konusunu okumalari esnasindaki siire¢

* Ogrencilerin “Osmanli Devleti’nin Kurulusu” konusunu okumalari siireglerinde kullandiklari bilissel ve tistbilissel
stratejileri belirlemek amaciyla onlardan konuyu okumalari siirecinde sesli dislinmeleri istenmistir. Bu okuma
siregleri arastirmaci tarafindan kamera kaydina alinmistir.

* QOgrencilerin “Osmanh Devleti’'nin Kurulusu” konusunu okumalar siirecinde ve onlarla yapilan vyari
yapilandirimis goriismelerde ihtiyag halinde kameranin yéni ve odagl arastirmaci tarafindan tekrar

ayarlanmistir.

* “Osmanh Devleti'nin Kurulusu” konusu uzun bir konu oldugu icin uygulama sirecinde 0Ogrenciler

yorulduklarinda kisa molalar verilmistir.
Ogrencilerin “Osmanl Devleti’nin Kurulusu” konusunu okumalarindan sonraki siire¢

* Ogrencilerin “Osmanli Devleti’nin Kurulusu” konusunu okumalari ve yapilan yari yapilandiriimis gériismelerin
ardindan onlarin (niteyi okuma sireglerinde herhangi bir eksiklik olup olmadigi arastirmaci tarafindan kontrol

edilmistir.
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* Ogrencilerin, “Osmanli Devleti’nin Kurulusu” konusunu sesli diisiinme oturumlari ile okumalari esnasindaki
gozlem kayitlari ve sonrasinda 6grencilerle yapilan yari yapilandiriimis gorlismelerin kamera kayitlari yaziya

aktariimis ve analizleri yapilmistir.

Verilerin Analizi

Arastirmada 6grencilerin “Osmanli Devleti’nin Kurulusu” konusunu okumalari siirecinde kullandiklari bilissel ve
Ustbiligsel stratejileri belirlemek amaciyla her bir 6grencinin {initeyi okuma siireglerine ait olan gézlem kayitlari
ile Gniteyi okumalari sonrasinda onlarla yapilan yari yapilandirilmis gériisme sorularindan elde edilen veriler
bilgisayar ortaminda yaziya aktarilmistir. Arastirmaya katilan 6grencilerin kullandiklari stratejilerin bilissel mi
yoksa uUstbilissel mi olup olmadigini belirlemek amaciyla konuyu okuma sireclerindeki sesli diislinmelerine ait
gozlem kayitlan ile konuyu okurken stratejileri hangi amaclarla kullandiklarina iliskin veri kesitlerine ait
kategoriler belirlenmistir. Bu asamada 6grencilerin kullandiklari stratejilerin bilissel mi yoksa Ustbilissel mi
oldugunu icerik analizi yoluyla tespit edilmistir. Katilimcilara uygulanan gériisme formundan elde edilen veriler
ile gbozlem formundan elde edilen verilerin bir birini destekler nitelikle oldugu goriilmistiir. Elde edilen bu
verilerin kodlamalari, nitel arastirmalarin analizleri icin kullanilan bir program yardimi ile yapilmistir. Verilerin
dogru kodlandigindan emin olmak amaciyla ilgili konuda daha 6nce calismalar yapmis, yeterli bilgi ve donanima
sahip bir alan uzmani 6gretim lyesiyle sik sik bir araya gelinerek stratejilerin bilissel mi yoksa ustbilissel mi oldugu
hakkindaki goruslere iliskin kodlarin glvenirligi ve tutarhihgi Gzerinde tartisilarak karsilastirmalar yapilmistir.
Yapilan karsilastirmalar sonucunda kodlayici givenirligini belirlemek amaciyla, Miles ve Huberman (1994)
tarafindan verilen (Guvenirlik= goris birligi/gorus birligi + gorus ayrihg) glivenirlik formili (Akt., Yanpar-Yelken,
2009) kullanilmis, arastirmaci ve uzman 6gretim lyesi tarafindan olusturulan kategorilerin kodlamalarina iliskin
goris birligi ve goris ayriligl incelenmis, daha sonra goris ayriliginin ortaya ciktigl kodlamalarda fikir aligverisi
yapilmig ve ortak bir karara varilmistir. Ortak bir karara varildiktan sonra yapilan kodlayici giivenirligi hesaplamasi
% 86 olarak tespit edilmistir. Yapilan nitel arastirmalarda arastirmaci ve uzman degerlendirmesi var ise aradaki

uyumun %70 ve Uzeri bir diizeyde giivenirlige ulasmis olmasi gerekmektedir (Yildirim ve Simsek, 2011).

Yayin Etigi

Bu arastirmanin etik kurul izni Kafkas Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kurulu’nun

20.10.2021 tarih ve 23 sayi numaral toplantisinda onaylanmistir.

BULGULAR

Bu bolimde 6grencilerin “Osmanli Devleti’nin Kurulusu” konusunu okurken kullandiklari bilissel ve Ustbilissel
stratejiler tespit edilmis ve bu stratejiler 6grencilerin sosyal bilgiler dersi basari not ortalamalarinin diizeyine gore
karsilastiriimistir. Arastirmadan gézlem ve yari yapilandiriimis gértisme formu ile elde edilen bulgulara ait tablolar

ve tablolara ait agiklamalar asagida detayli olarak agiklanmistir.
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Arastirmaya Katilan Ogrencilerin “Osmanli Devleti’nin Kurulusu” Konusunu Okurken Kullandiklari Bilissel

Stratejilere iliskin Bulgular ve Yorumlar

Bir devlet okulunun 7. Sinifinda 6grenim goren ve sosyal bilgiler dersinde farkli basari ortalamalarina sahip

ogrencilerin “Osmanli Devleti’nin Kurulusu” konusunu okurken kullandiklari bilissel stratejiler Tablo 3’deki gibidir.

Tablo 3. Ogrencilerin Konuyu Okurken Kullandiklari Biligsel Stratejiler

Ortaokul Devlet Okulu

Ogrenciler 61 62 63 64
Genel Basari Not Ortalamasi Cok iyi Cok iyi Cok Diisiik Cok Diisiik
Biligsel Stratejiler

Zihinde canlandirma v v

Kursun kalemle kelimeleri takip ederek okuma v
Kursun kalemle kelimelerin altini gizerek okuma v

Kursun kalemle not alma \'

Renkli kalemle kelimeleri takip ederek okuma ' V'

Renkli kalemle kelimelerin altini gizerek okuma v v

Renkli kalemle not alma v v

Harita inceleme ' v v v
Haritalari karsilastirma ' V'

Sekil inceleme ' V' \' \'
Sekilleri Kargilastirma v v

Kelimeleri sesli olarak tekrar etme v v
Kendi cimleleriyle ifade etme ' V'

Okuma hizini artirma ' v

Okuma hizini digiirme v

Tablo 3’e bakildiginda, sosyal bilgiler dersi basari not ortalamasi “Cok iyi” diizeyde olan 01 ve 02 6grencilerinin
“Osmanli Devleti’nin Kurulusu” konusunu okurken; zihinde canlandirma, renkli kalemle kelimeleri takip ederek
okuma, renkli kalemle kelimelerin altini gizerek okuma, renkli kalemle not alma, harita inceleme, haritalari
karsilastirma, sekil inceleme, sekilleri karsilastirma, kendi climleleriyle ifade etme ve okuma hizini artirma bilissel
stratejilerini kullandiklar tespit edilmistir. Sosyal bilgiler dersi basari not ortalamasi “Cok Diisik” diizeyde olan
03 ve 04 dgrencilerinin “Osmanli Devleti’nin Kurulusu” konusunu okurken; kursun kalemle kelimelerin altini
cizerek okuma, harita inceleme, sekil inceleme ve kelimeleri sesli olarak tekrar etme bilissel stratejilerini
kullandiklari belirlenmistir. Bunlarin disinda sosyal bilgiler dersi not ortalamasinin diizeyi “Cok Diisiik” olan 03’iin
kursun kalemle kelimelerin altini gizerek okuma, kursun kalemle not alma, okuma hizini diisiirme, O4’iin ise

kursun kalemle kelimeleri takip ederek okuma bilissel stratejilerini kullandiklari tespit edilmistir.

Arastirmaya Katilan Ogrencilerin “Osmanh Devleti’nin Kurulusu” Konusunu Okurken Kullandiklan Ustbilissel

Stratejilere iliskin Bulgular ve Yorumlar

Bir devlet okulunun 7. Sinifinda 6grenim goren ve sosyal bilgiler dersinde farkli basari ortalamalarina sahip
ogrencilerin “Osmanl Devleti’nin Kurulusu” konusunu okurken kullandiklari Gstbilissel stratejiler Tablo 4’deki

gibidir.

Tablo 4. Ogrencilerin Konuyu Okurken Kullandiklari Ustbilissel Stratejiler
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Ortaokul Devlet Okulu

Ogrenciler 01 02 03 04
Genel Basari Not Ortalamasi Cok iyi Cok iyi Cok Diisiik Cok Diisiik
Ustbilissel Stratejiler

Tekrar okuma v v v v
Kursun kalemle kelimelerin altini gizerek okuma '

Kursun kalemle not alma '

Renkli kalemle ipuglarinin altini gizme ' \'

Renkli kalemle ipuglarini yuvarlak igine alma ' \'

Renkli kalemle not alma v v

Renkli kalemle haritalar Gzerine not alma v '

Renkli kalemle haritalar tizerine (yildiz, ok vb) isaret koyma v v

Renkli kalemle sekiller Gizerine not alma ' \'

Renkli kalemle sekiller Gizerine (yildiz, ok vb) isaret koyma ' \'

Haritalari tekrar inceleme v ' ' \
Sekilleri tekrar inceleme v v v '
ipuglarini sesli tekrarlama ' \'

Kendine soru sorma v v v v
Vurgulu okuma ' \'

Konu Gzerinde diisiinme ' \
Tekrar gézden gegirme v v

Gorsellestirme \ \'

Tablo 4’e bakildiginda, sosyal bilgiler dersi basari not ortalamasi “Cok lyi” diizeyde olan 01 ve 02 kodlu
ogrencilerin “Osmanli Devleti’nin Kurulusu” konusunu okurken; tekrar okuma, renkli kalemle ipuglarinin altini
¢izme, renkli kalemle ipuglarini yuvarlak icine alma, renkli kalemle not alma, renkli kalemle haritalar lzerine not
alma, renkli kalemle sekiller Gizerine not alma, renkli kalemle sekiller Gizerine (yildiz, ok vb) isaret koyma, haritalari
tekrar inceleme, sekilleri tekrar inceleme, ipuglarini sesli tekrarlama, kendine soru sorma, vurgulu okuma, tekrar
gozden gecirme, gorsellestirme Ustbiligsel stratejilerini kullandiklari belirlenmistir. Sosyal bilgiler dersi basari not
ortalamasi “Cok Diisiik” diizeyde olan O3 ve 04 kodlu égrencilerin “Osmanli Devleti’nin Kurulusu” konusunu
okurken; tekrar okuma, haritalari tekrar inceleme, sekilleri tekrar inceleme, kendine soru sorma ve konu (izerinde
distinme (Ustbiligsel stratejilerini kullandiklari tespit edilmistir. Bunlarin disinda sosyal bilgiler dersi not
ortalamasinin diizeyi “Cok Dusiik” olan 03’iin konuyu okurken kursun kalemle kelimelerin altini gizerek okuma,

kursun kalemle not alma Ustbilissel stratejilerini kullandigi da belirlenmistir.

TARTISMA ve SONUC

Bu arastirmada 7. sinif 6grencilerinin “Osmanh Devleti’nin Kurulusu” konusunu okurken kullandiklari biligsel ve
Ustbilissel stratejiler tespit edilmis ve bu stratejiler 6grencilerin sosyal bilgiler dersi basari not ortalamalarinin

dizeyine gore karsilastirilmistir. Bulgulara yonelik sonuglar asagidaki gibidir.

Arastirmada devlet okulunda dgrenim gdren ve sosyal bilgiler dersi basari not ortalamasi diizeyi “Cok lyi” olan
01 ve 02 kodlu 8grencilerin konuyu okuma siireglerinde; zihinde canlandirma, renkli kalemle kelimeleri takip
ederek okuma, renkli kalemle kelimelerin altini gizerek okuma, renkli kalemle not alma, harita inceleme, haritalari
karsilastirma, sekil inceleme, sekilleri karsilastirma, kendi ciimleleriyle ifade etme ve okuma hizini artirma bilissel
stratejilerini kullandiklar tespit edilmistir. Ayni okulda 6grenim goéren, sosyal bilgiler dersi basari not ortalamasi

“Cok Dusuk” diizeyde olan 6grencilerin ise konuyu okuma siireglerinde; kursun kalemle kelimelerin altini gizerek
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okuma, harita inceleme, sekil inceleme ve kelimeleri sesli olarak tekrar etme bilissel stratejilerini kullandiklari

belirlenmistir.

Arastirmada sosyal bilgiler dersi basar not ortalamasi diizeyi “Cok lyi” olan &grencilerin konuyu okuma
sireglerinde; tekrar okuma, renkli kalemle ipuglarinin altini ¢izme, renkli kalemle ipuglarini yuvarlak igine alma,
renkli kalemle not alma, renkli kalemle haritalar Gizerine not alma, renkli kalemle sekiller tizerine not alma, renkli
kalemle sekiller Gizerine (yildiz, ok vb) isaret koyma, haritalari tekrar inceleme, sekilleri tekrar inceleme, ipuglarini
sesli tekrarlama, kendine soru sorma, vurgulu okuma, tekrar gdzden gecirme, gorsellestirme Ustbilissel
stratejilerini kullandiklar tespit edilmistir. Sosyal bilgiler dersi basari not ortalamasi “Cok Diisik” diizeyde olan
Ogrencilerin ise konuyu okuma siirecglerinde; tekrar okuma, haritalari tekrar inceleme, sekilleri tekrar inceleme,

kendine soru sorma ve konu lzerinde disiinme Ustbilissel stratejilerini kullandiklari belirlenmistir.

Bu arastirmadan elde edilen sonuglar yapilan bazi arastirmalarin sonuglarini da destekler niteliktedir. Diken
(2020) yapmis oldugu ¢alismada genel basari not ortalamalari diizeyi “Cok lyi” olan 6grencilerin fen metinlerini
(Destek ve Hareket Sistemi’ne ait) okurken zihinde canlandirma, renkli kalemle kelimeleri takip ederek okuma,
renkli kalemle kelimelerin altini gizerek okuma, renkli kalemle not alma, sekil inceleme, sekilleri karsilastirma,
kendi climleleriyle ifade etme, okuma hizini artirma bilissel stratejilerini kullandiklari belirlemistir. Diken (2020)
calismasinda genel basari not ortalamalari diizeyi “Cok lyi” olan 6grencilerin fen metinlerini okurken tekrar
okuma, renkli kalemle ipuglarinin altini ¢cizme, renkli kalemle ipuglarini yuvarlak icine alma, renkli kalemle not
alma, renkli kalemle sekiller Gizerine not alma, renkli kalemle sekiller Gizerine (yildiz, ok vb) isaret koyma, sekilleri
tekrar inceleme, ipuglarini sesli tekrarlama, kendine soru sorma, vurgulu okuma, tekrar gdézden gegirme,
gorsellestirme Ustbiligsel stratejilerini kullandiklarini tespit etmistir. Diken (2020) yapmis oldugu ¢alismada genel
basari not ortalamalari diizeyi “Cok dislik” olan 6grencilerin (Destek ve Hareket Sistemi’ne ait) fen metinlerini
okurken; kursun kalemle kelimelerin altini gizerek okuma, sekil inceleme ve kelimeleri sesli olarak tekrar etme
biligsel stratejilerini kullandiklarini, tekrar okuma, sekilleri tekrar inceleme, kendine soru sorma ve konu tzerinde

dislinme Ustbilissel stratejilerini kullandiklarini belirlemistir.

Alan yazinda yapilan arastirma ile benzer sonuglari olan baska arastirmalar da mevcuttur. Diken ve Yiirik (2019)
9. sinif 6grencilerinin fen bilimleri alanindaki ¢oktan se¢meli sorulari ¢ézme siireglerinde; tekrar okuma, sekli
tekrar inceleme, 6nemli noktalari tekrarlama, kendine soru sorma, sorunun metnindeki agiklamalara isaret
koyma, kendi ciimleleriyle ifade etme bilissel stratejilerini kullandiklarini, tekrar okuma, sekli tekrar inceleme,
not alma, ipuglarinin altini ¢izme, ipuglarini yuvarlak icine alma gibi Ustbilissel stratejileri kullandiklarini tespit
etmislerdir. Gural (2000) yabanci dil 6grencilerinin diiz metinleri okurken; tekrar okuma, sesli okuma, not alma,
vurgulama, altini ¢izme, ipucu bulma, zihinde resimlendirme, okumayi izleme bilissel stratejilerini kullandiklarini,
ne bildigini belirleme, planlama, uygulama, anlayip anlamadigini izleme, problemi bulma ve kendini
degerlendirme Ustbilissel stratejilerini kullandiklarini belirlemistir. O’Malley ve digerleri (1985) 6grencilerin diz
metinleri okurken; tekrar etme, kaynak inceleme, gruplandirma, not alma, sonug ¢ikarma, gorsellestirme, kendi

climleleriile ifade etme, anlam gikarma bilissel stratejilerini kullandiklarini, 6n diizenleme, dikkatini yonlendirme,
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secici dikkat, 6z-yonetim, planlama, kendini izleme, kendini degerlendirme Ustbilissel stratejilerini kullandiklarini
tespit etmislerdir. Karagam (2009) 6grencilerin agik uglu ve goktan segmeli sorulari ¢ézerken; cevabi sesli olarak
tekrarlama, zihinde canlandirma, ipuglarini sesli tekrarlama, kendi climleleriyle ifade etme, parca parca
tanimlama, not alma, okuyarak sekli takip etme ve okuma sonrasi sekli inceleme bilissel stratejilerini
kullandiklarini tespit etmistir. Kumlu (2012) ¢alismasinda 6gretmen adaylarinin fene ait (fotosentez ve solunum
konusunda) diiz metinleri okurken metinde gegen islemleri tekrarlama, sekil inceleme, gorsellestirme, kendi
climleleriile ifade etme, tekrar okuma, tekrar gézden gegirme bilissel stratejilerini kullandiklarini, kursun kalemle
altini gizme, metin Uzerinde diisinme, ok isareti koyma, yildiz isareti koyma, vurgulu okuma, yuvarlak icine alma
Ustbilissel stratejilerini kullandiklarini tespit etmistir. Grabe (1991) calismasinda iyi okuyucularin zayif
okuyuculara goére Ustbilissel becerileri kullanmada ¢ok daha aktif olduklarini ifade etmistir. O’Malley ve Chamot
(1990), Kumlu (2016) ile Diken (2020) calismalarinda yiiksek diizeyde 6grenme giidisiine sahip olan 6grencilerin,
disik dizeyde 6grenme gidisiine sahip olan 6grencilere gore okuma ve okudugunu anlamada fazla sayida ve

cesitte strateji kullandiklarini belirlemislerdir.

Yapilan bu calismada alan yazindaki calismalardan farkh olarak, 6grencilerin sosyal bilgiler dersine ait diiz
metinleri okuma stireglerinde; harita inceleme, haritalari karsilastirma bilissel stratejileri ile renkli kalemle
haritalar (izerine not alma, renkli kalemle haritalar tzerine isaret koyma, haritalari tekrar inceleme Ustbilissel
stratejilerini kullandiklari tespit edilmistir. Tespit edilen bu bilissel ve Ustbilissel stratejiler ile bu arastirmanin ilgili
alan yazina katki saglayabilecegi dusinilmektedir. Bu arastirmada renkli kalem kullanmanin okumada ve
okudugunu anlamada 6nemli bir etken oldugu sonucu da dnem tasimaktadir. Ayrica arastirmada sosyal bilgiler
dersi basari not ortalamalarinin diizeyi “Cok lyi” olan égrencilerin konuyu okuma siireglerinde kullandiklar
Ustbilissel stratejilerin bilissel stratejilere gore sayi ve ¢esit bakimindan fazla oldugu da dikkat cekmektedir. Sosyal
bilgiler dersi basari not ortalamalarinin diizeyi “Cok Dusik” olan 6grencilerin bilissel ve Ustbilissel strateji
kullanimlari arasinda ¢ok farkhlik olmadigi gorilmektedir. Bu arastirmada fazla sayida ve gesitte bilissel ve
ozellikle de Ustbilissel strateji kullaniminin okuma ve okudugunu anlamadaki 6nemi bir kez daha anlasiimaktadir.
Bu noktada ozellikle ilk ve ortaokul diizeyinde 6gretmenlerin Sosyal Bilgiler gibi sozel bilgilerin yogun oldugu
derslerde 6grencilere okuma-yazma-uygulama gibi grup ¢alismalari yaptirmalari 6nemli gériinmektedir (Yilar ve
Simsek, 2016). Bu tarz grup etkinlikleri ile 6zellikle basari durumu diisik olan 6grencilerin yiksek olan olan
ogrencilerin bilissel ve st bilissel okuma stratejilerinden yararlanma ve farkli okuma stratejilerini kazanma

imkani sunulabilir.

ONERILER

Bu arastirma sadece “Osmanli Devleti'nin Kurulusu” konusu lizerinde yapilmistir. Bu arastirmanin farkli sinif
duzeylerindeki sosyal bilgiler derslerindeki farkh tnitelerin farkli konulari (izerinde yapilmasi énerilmektedir. Bu
sekilde okuma ile okudugunu anlamanin biyik 6nem tasidigi ortaokul diizeyindeki 6grencilere sosyal bilgiler ders
kitaplarindaki okuma etkinlikleri ile bu etkinliklerin okutulmasi sirecindeki bilissel ve Ustbilissel stratejilerin

kullanimlarina yonelik egitimler verilerek 6grencilerin sosyal bilgiler metinleri anlama dizeyleri artirilabilir.
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Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Bu arastirmanin etik kurul izni Kafkas Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi

Kurulu’nun 20.10.2021 tarih ve 23 sayi numaral toplantisinda onaylanmistir.
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