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ABSTRACT

People can suffer psychological and physiological damage in devastating events such as war and
have severe consequences. Children have always been the worst affected group in such incidents.
While this crisis experienced by children makes it difficult for them to adapt to a new beginning, it
also puts their education and psychological resilience at risk. In the study, in order to minimize this
risky status of children, the difficulties of children under temporary protection in educational
environments and their expectations from education according to their parental opinions were
examined. Investigation in the case of qualitative research methods status work was used. Case
study, one of the qualitative research methods, was used in the research. During the data collection
phase, interviews were conducted with 15 Syrian families. While analyzing the data, the MAXQDA
program was used. The findings were thematically analyzed and the opinions of the parents were
gathered under certain themes. According to the results of the study, students under temporary
protection had to migrate due to the war, could not continue their education in their country when
the war started, and then they could not continue their education due to unfavorable living
conditions, they still had adaptation and language problems, they found the Turkish education
system insufficient, and they did not have any choice from the Turkish education system. It has
been concluded that they do not have any expectations, they want to receive Turkish education
and they want to continue living in Turkey in their future lives.
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INTRODUCTION

People can leave the geography they live in and go to another geography for various reasons. This movement of
displacement is called migration. There are many definitions of the concept of migration in the literature. In its
most general sense, the concept of migration is defined as “any kind of movement of displacement within a

reasonable distance and time enough to create an effect” (Erder, 1986).

Migration is defined in three ways. Migration is divided into three according to its reasons, migration according
to its aims, work and asylum, and migration according to the methods used. According to the reasons, migration
is divided into two as forced and voluntary migration; work, asylum and migration according to the methods
used; It can be defined in accordance with different criteria such as legal and illegal. In addition, “economics,
sociology, demography, geography, history, psychology, international relations, political science and some other
related scientific disciplines deal with migration-related issues from different perspectives” (icduygu & Sirkeci,

1999).

The concept of forced migration is important in the current research. Forced migration is the forced removal of
the existing population from the settlements or the unwillingness of the people who migrated due to the
conditions of the place where they live (Girbiiz, 2006). The causes of forced migration may be natural disasters
such as earthquakes, fires, changes in the climate, or it may be due to events such as war and violence. The point
that draws attention in this study is wars. Migration brought about by violence and war is among the most
traumatic causes of migration. (Yalgin, 2004). Therefore, migration affects the community in the place of

migration as well as the migrating group.

Turkey has recognized some individual international protection rights under the Law on Foreigners and
International Protection (YUKK, 2021). One of these protection rights is being a refugee. Refugee according to
1951 Geneva Convention; does not benefit from the protection of the country in which he/she is a citizen or does
not want to benefit from it because of his/her nationality, because he/she is afraid of being oppressed because
of his/her race, religion, nationality, belonging to a certain group or political ideas; or people who do not have a
nationality and are different from their previous country as a result of such events and cannot return to that

country or do not want to return to that country due to the fear in question (YUKK, 2021).

Today, there are thousands of immigrants, asylum seekers and refugees who have been forced to migrate as a
result of the current wars, conflicts and pressures. Migration, which took place in the recent history and
developed with the onset of internal turmoil and conflicts in Syria, which covered a large population, affected
Turkey, other neighboring countries and European Union (EU) countries. Turkey, which hosts the highest number
of refugees under temporary protection, has also become the country with the highest number of refugees in

the world. For this reason, it is experiencing the effects of migration intensely.
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In the Syrian Arab Republic, internal turmoil started in March 2011. Syrians fleeing the conflict environment
entered Turkey for the first time on April 29, 2011 as a group of 260 people from the Yayladag district of Hatay
province. With the Temporary Protection Regulation, which was prepared on the basis of Article 91 of the
Foreigners and International Protection Law No. 6458 dated 4/4/2013 and entered into force after being
published in the Official Gazette dated 22/10/2014 and numbered 29153, Syrians who immigrated to our country

were placed under temporary protection status (AADYB, 2017).

Temporary protection is a form of protection developed to find immediate solutions in cases of mass influx. It is
a practical and complementary solution that is applied to people who arrive at the borders of the country in
groups within the framework of the non-refoulement obligations of the states, without wasting time with
individual status determination procedures (Migration Management). Turkey provides temporary protection
within the framework of Article 91 of the Foreigners and International Protection Law No. 6458 dated
04/04/2013 and the Temporary Protection Regulation No. 2014/6883 dated 13/10/2014, which was issued based
on this article, and provides temporary protection to Syrians as follows: Accepting them to the territory of the
country with an open border policy, not sending them back and meeting the basic and urgent needs of the

incoming people (Migration Administration, 2021).

As a result of the growth of the humanitarian crisis in Syria, the Syrians who entered our country as a result of
the mass population movements in our border region have been registered and are continued to be registered.
The total number of Syrians in Turkey was 3,020,654, of which one thousand were outside the camps
(AADYB,2017). When the rates of registered Syrians according to the provincial population are examined; Kilis
province takes the first place with 93.50%. As of 29.05.2017, the number of Syrians living in Kilis camps is 33,651,
the number of Syrians living outside the camps is 92,017, and the total number of Syrians living in Kilis is 125,668
(AADYB,2017). In other words, a large part of the population of the province consists of Syrian individuals under

temporary protection.

While providing temporary protection, the basic and urgent needs of the Syrians who were admitted to the
country's territory with the open border policy were tried to be met first. While the problems of nutrition and
accommodation are primarily resolved, language, cultural and educational problems fall into the background.

Many services such as education, health, shelter and nutrition are provided for refugees in Turkey.

According to the Ministry of National Education, 2015, the existence of refugees and the policies towards these
people present an important situation with the arrival of Syrian refugees in Turkey. On the other hand, it can be
said that the people coming from Syria have an important role in the planned structure of education services to
refugee children in Turkey, since they are more in number. Considering this method, the policies followed for
the education of children under temporary protection were tried to proceed with the possibility that Syrians
would return, and their education was continued with an Arabic curriculum instead of Turkish, and thus it was

aimed that those under temporary protection would not have any problems when they returned. On the other
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hand, with the change of the said plan in line with the differing political and socio-economic conditions, since
2014, intensive work has been done to create the legal and necessary infrastructure in order to bring Syrian
children in our country to school, and the related institutional arrangement has been completed (Act. Tosun, et

al., 2018).

As of March 29, 2017, according to the data of the Ministry of National Education, a total of 459,521 Syrian
students were educated within the scope of the education services carried out. A total of 459,521 Syrian students
received education in public schools: 166,482, and 293,039 in temporary education centers. According to the
data of the Ministry of National Education; A total of 432 temporary education centers have served in our
country, 31 of which are inside the camps and 401 outside the camps. 22 of these centers are located in the

province of Kilis. (AADYB,2017).

According to Rah, Choi, and Nguyen 2009, refugee children are included in the group of multiple disadvantaged
children because they are exposed to multiple events such as violence, poverty, malnutrition, and family
breakdown. These negative processes they experience also affect the physical, emotional, social and cognitive
dimensions of children. Since Syrian students are prevented from accessing formal education opportunities such
as war, chaos, migration, escape and temporary settlement, these students have inequalities (Act. Sutner, 2002).
Refugee children may have to cope with their own experiences, their families, and the problems created by the
educational environment during the re-education process, and their motivation towards school and their
academic success may be affected by different negative situations experienced during the education process

(Suarez-Orozco, 2000).

In the continuity of education, the family is the foremost factor affecting the process. The idea and willingness
of the family about the education of the children affect the education of the children under temporary
protection, but it is not enough to solve the problems they experience. Since refugee families have to work for a
long time in their new settlements, they do not have time to take care of their children, but they ask for support
from schools and teachers for their children to learn a good level of language. However, caregivers do not
participate in school activities because they do not know the language problem and their expectations from
education (Roxas, 2011). According to Seker and Asla, 2015, it is observed that this situation has a negative
impact on the academic success of children, as families cannot support their children's homework due to their

language and education deficiencies (Transmitting; Roh, Choi, & Nguyen, 2009).

As stated in the Universal Declaration of Human Rights, education is among the basic human rights. (Eser, 2014).
Among the refugee group, the most affected were children. Education, rehabilitation and socialization of refugee

children are at the top of these basic factors.

In the study conducted by Yildirnm and Amag, it was stated that the children under temporary protection were
disadvantaged in the society, they experienced psychological problems such as post-war stress disorders, and for

these reasons, these children should be supported for psychological, social and cultural adaptation (Yildirm &
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Amag, 2018). It should not be forgotten that education is the fundamental right of every child and is important
for their emotional and social development. It is very important for the state and non-governmental
organizations to fulfill their duties so that a lost generation does not grow up. The general situation of persons
under temporary protection in Turkey is also closely related to us as a problem. The right to education of
thousands of Syrian children has been left unfinished due to the war. In Turkey, all of these children can continue
their unfinished education rights. Refugee children who go to primary school have some difficulties in the process
of adaptation to school, as they will have school experiences for the first time in a different country. In this
context, in this study, it was aimed to reveal the educational difficulties of the students under temporary
protection who settled in Kilis after immigrating to Turkey and continued to primary school, according to their

parents' views, and to develop solutions.

The aim of this study is to reveal the educational difficulties of primary school students under temporary
protection living in Kilis after immigrating to Turkey, according to their parents' views, and to develop solutions.

In line with this general purpose, answers to the following questions were sought:

1. What are the reasons for families under temporary protection to migrate to Turkey?

2. What are the reasons for families under temporary protection to migrate to Kilis?

3. Did the children of families under temporary protection attend school before they migrated?

4. What are the social problems experienced by students under temporary protection at schools?

5. What are the educational problems experienced by students under temporary protection at schools?

6. Are the children of parents under temporary protection satisfied with their education? What are the demands
and expectations from the authorities in this regard?

7. What are the views of parents under temporary protection regarding the Turkish education system for their
children?

8. What is the language preference in education for the children of parents under temporary protection?

9. What is the second language preference for the children of parents under temporary protection other than
their mother tongue?

10. What are the future plans of parents under temporary protection for their children?

11. What are the permanent dormitory preferences of those under temporary protection?

12. According to the opinions of parents under temporary protection, what are the positive effects of schools for

students under temporary protection?
METHOD

Research Model

A case study, one of the qualitative research methods, was used in this study, which aims to reveal the problems

faced by the students under temporary protection who attend primary schools in Kilis. A case study is a detailed,
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intensive analysis of one or more situations. The purpose of case studies is to reveal results for the selected case

(Yildirim & Simsek, 2005).

In this context, the study includes the analysis of the situations that emerged from the interviews with immigrant

parents under temporary protection who have children who continue to primary school living in Kilis after
immigrating to Turkey. The studies were coded according to their numbers as Interview Record 1, Interview
Record 2 and Interview Record 3. |In this article, journal writing rules, publication principles, research and
publication ethics rules, journal ethics rules were followed. Ethics committee approval was received for this study
by Kilis 7 Aralik University Scientific Research and Publication Ethics Committee on 06.04.2020 with the number
76062934 and meeting number 2020/9.

Participants

In this study, 15 Syrian parents who had children attending primary school in the 2019 - 2020 academic year were
interviewed. When determining the study group of the research, snowball sampling method was used. In the
sampling of the snowball, each individual participating in the research is asked to recommend other individuals
with specified properties. In this way, the voluntary volunteer starts from one or more people and it is learned
whether they recognize individuals who meet the conditions of participation. Then, the proposed persons are
reached and they are learned whether they want to volunteer in participating in the research. Those who want
to participate are included in the research (Johnson & Christensen, 2008). As time goes by, the number of
individuals and situations grows like a snowball, after a certain time certain people begin to come to the forefront
and the number of people or conditions that the researcher should reach decreases (Yildirim and Simsek: 2005:
111). The interviews were held with the interpreter due to language obstacle. The interviews were recorded with
the audio recorder. Extra questions were asked by showing flexibility in order to fully understand the answers

given by the participants. 100 % of the parents participating in the study are women.

Table 1. Demographic Information of the Parent Participating in the Research

Demographic Information f %
Gender Female 15 100
Male 0 0
Total 15 100
Age Between 20-30 year 4 26,6
Between 31-40 years 8 53,3
Between 41-50 years 3 20,0
Total 15 100
Monthly financial Between 1000-2000 9 60,0
salary
Between 2001-3000 5 33,3
Between 3001-5000 1 6,7
Total 15 100
Kilis Finding Duration 1 Yeas 2 13,3
2 Years 1 6,7
3 Years 1 6,7
4 Years 1 6,7
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5 Years 2 13,3
6 Years 3 20,0
7 Years 4 26,7
8 Years 1 6,7
Total 15 100
The house is property or rent Their own 0 0
Rent 15 100
Total 15 100
Number of people living in the house 5 people 11 73,3
6 people 3 20,0
8 people 1 6,7
Total 15 100
Number of Rooms 1rooms 6,7
2 rooms 4 26,7
3 rooms 10 66,7
Total 15 100
Your spouse alive or dead is alive 13 86,7
died 2 13,3
Total 15 100
Number of Children 2 Children 1 6,7
3 children 6 40,0
4 children 8 53,3
Total 15 100
Children are self or stepchild self 15 100
step 0 0
Total 15 100
Father's profession Officer 5 33,3
Worker 4 26,7
Craftsman 1 6,7
Not working 2 13,3
Other 3 20,0
Total 15 100
Mother profession Officer 5 33,3
Not working 10 66,7
Total 15 100
Provinces that migrated from Syria to Turkey Aleppo 11 73,2
Sam 1 6,7
Idlib 1 6,7
Latakia 1 6,7
Deraa 1 6,7
Total 15 100

When Table 1 examined, it is seen that “F = 15”, all of the participants, and the ratio of their ages is more than
31 and 40 years of age. While there is a family income of 3000 or higher among the participants, it is seen that
the agglomeration is “F = 9” between 1000-2000. The civil war in Syria has been going on for 9 years. It is seen
that F =4 and all of the refugees who migrated to the province of Kilis have been here for 7 years and all of them
are “F =15 inda in rent. On the other hand, it is seen that women do not work in the occupational group other

than “f = 5”. It is noteworthy that men work as “F =5 .. In addition, it is seen that the refugees come from the “F

= 11" province of Aleppo, one of the provinces of Syria.
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Data Collection and Data Collection Tool

The interview form was created by literature review. For the validity of the interview questions, the interview
form was examined to the experts in the educational sciences and the issues with “consensus” and
“disagreement” were determined by each experts in educational sciences. The formula of Miles and Huberman
(Miles and Huberman, 1994) was used for the reliability calculation of the study (reliability = consensus /
consensus + disagreement). As a result of the calculation, the reliability of the research was calculated as (4/5 =
80%). The reliability accounts are over 70 %, it is considered reliable for research (Miles and Huberman, 1994).
The result obtained here is considered to be reliable for the research and it was assumed that the families
participating in the interview sincerely answered the interview questions and their statements about these
questions reflect the truth. The interview form consists of 12 semi-structured questions. In this article, journal
writing rules, publication principles, research and publication ethics rules, journal ethics rules were followed.
Ethics committee approval was received for this study by Kilis 7 Aralik University Scientific Research and

Publication Ethics Committee on 06.04.2020 with the number 76062934 and meeting number 2020/9.

Analysis of Data

During the analysis of the data, qualitative data were analyzed by the MAXQDA-20 program. Qualitative data,
the codes created as a result of ‘thematic analysis’ from qualitative analysis methods have been created in a way
that will provide a significant integrity among themselves. Accordingly, the interviews were recorded on the
computer and reading the concepts, themes were identified according to the common characteristics of the
concepts and their frequencies were calculated. Coded data are then given as a table. In order to protect the
personal data of the participants, each participant was named as interview 1, interview record 2 and interview

record 3.

FINDINGS

In this section, the data obtained from the opinions of the parents regarding the research questions were

examined.

Reasons for Migration of Migrants under Temporary Protection

The first sub-problem of the research, "What are the reasons for families under temporary protection to migrate

to Turkey?" Findings related to the question are:
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To Turkey

/auses of migratio

Because of the war f;

Syria is™o longer a house because f:4

For children’s education f:3 Because he's afraid of something to his children f:1

Figure 1. Participant Views on the Reasons for Migrants under Temporary Protection to Migrate to Turkey

Figure 1 shows the codes and categories for Participant Views on the Reasons for Migrants under Temporary
Protection to Migrate to Turkey. Considering the participant's views on the reasons why immigrants under
temporary protection immigrated to Turkey, "Because of the war" f=7, "Because they don't have a home in Syria
f=4", "F=3 for the education of children", "Because they fear something will happen to their children, f It is seen
that =1”. In the interview records, families under temporary protection used the following statements regarding

this issue:

Interview Record 1: “We ran away from the war.”

Interview Record 3: “The reason we immigrated to Turkey was because our house was burned in
the war. That's why we ran away."

Interview Record 11: “They confiscated our house in Syria. My husband also complained, they were
going to arrest us because we were against the state, that's why we came to Turkey.”

Interview Record 9: “We immigrated to Saudi Arabia 9 years ago because of the war. We were like
foreigners there. Schools were broke. When my daughter reached university age, we came to
Turkey.”

Interview Record 8: “I gave birth to a baby in the war. | was afraid for my baby and then | came to
Turkey in case something happens.”
When we look at the results of the research, it is seen that the families under refugee protection are in danger
because of the war, they have a housing problem, they migrate to ensure the survival of their children and the

continuation of their education, and to secure the future of their children.

The second sub-problem of the research, “What are the reasons for families under temporary protection to

migrate to Kilis? The findings regarding the “question are as follows:
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Proximity to the border f:6

Because of relatives f:3

o
q ////I;r:d ajobf:2
o

Similarity to Syria

f:2
Because of the identity f:2
Figure 2. Participant Views on the Reasons for Migration of Families under Temporary Protection to Kilis

Causes of migration to Kilis

Figure 2 shows the codes and categories for Participant Views on the Reasons for Migration of Families under
Temporary Protection to Kilis. Considering the participant's views on the reasons for the migration of those under
temporary protection to Kilis, " Closeness to the border f= 6", "Because of relatives f= 3", Finding a job f=2",
"Similarity to Syria f= 2", "Because of identity f= It appears to be 2”. Examples from the interview recordings are

as follows:

Interview Record 5: “We chose Kilis because it is the closest province.”

Interview Record 9: “We came because the majority of my husband's family is in Kilis and so that
my children can study.”

Interview Record 2: “We came because my husband got a job in Kilis.”

Interview Record 4: “We first went to Istanbul from Syria. Then relatives called him to Kilis. They
said that Kilis was like Syria, that's why we came."

Interview Record 7: “We got our identity card in Kilis. We stayed because the ID was only valid
here.”

Looking at the data obtained as a result of the research, it is seen that immigrants prefer Kilis because of its
proximity to the border, because of its similarity to Syria and because their relatives live in this city. It is seen that
there are families who had to live in this city because they could not legally go to another city after immigrating

to Kilis.

The third sub-problem of the research, “What is the school attendance status of the children of families under

temporary protection before immigration? The findings regarding the “question are as follows:
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//Yes f:9
=]

The status of children attending school before migration

T

No f:6

Figure 3. Participant Views on Whether Children under Temporary Protection Go to School Before Migrating

Figure 3 shows the codes and categories for Participant Views on Whether Children under Temporary Protection
Go to School Before Migrating. In order to find out whether children under temporary protection attended school
before they migrated, “Did your child go to school before migration?” question has been asked. It was seen that
the children's attendance to school before the migration was “Yes f=9” and “No f= 6" in the participant opinions.

Examples from the interview recordings are as follows:
Interview Record 8: “Yes, they were going to kindergarten.”
Interview Record 13: “All but the youngest went to school. Others were in middle school.”

Interview Record 2: “No. My children were not going to school. Because they weren't old enough."

Considering the results of the research, it is seen that 60% of the children attended school before they migrated
and 40% of them could not go to school because of the war. One of the reasons for migrant families to migrate

is that their children can continue their education.
Social and Educational Problems of Students Under Temporary Protection at Schools

The fourth sub-problem of the research, “What are the social problems experienced by students under

temporary protection at schools? The findings regarding the “question are as follows:

 Communication Problem With Teachers f:8

Social problems experienced by children at school Communication Problem With Students f:4

Economic Inadequacy f:3

Figure 4. Participant Views on the Social Problems of Students Under Temporary Protection at Schools
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Figure 4 shows the codes and categories for Participant Views on the Social Problems of Students Under
Temporary Protection at Schools. According to the opinions of the participants regarding the social problems
experienced by the students under temporary protection at schools, it is seen that the most common problems
are “Experiencing communication problems with teachers f= 8", “Communication problems with students f=4",

“Economic inadequacy f= 3”. Examples from the interview recordings are as follows:

Interview Record 3: “Children have no problems with literacy and math, but their teachers are
having a hard time. All of them are children under temporary protection, the teachers of the class
are Turkish, so they can't do it. The teacher is insane and cannot teach children. My children are
learning from the courses.”

Interview Record 2: “The teacher took my child and gave it to another teacher because my child
does not speak Turkish...

Interview Record 10: “School is far away. Children commute by minibus, there is no bus. We have a
money problem. They said that they wanted to drop out of school because my children had
difficulties in commuting to and from school.”

Looking at the research data, it is seen that Syrian students experience adaptation problems due to their
teachers. It is seen that the teachers' ability to provide education to foreign students is insufficient and they
experience difficulties due to their prejudices. It is seen that some immigrant students change their classes due
to communication and adaptation problems with their teachers. It has been determined that some immigrant

students do not want to attend school due to financial inadequacy.

The fifth sub-problem of the research, “What are the educational problems experienced by students under

temporary protection at schools? The findings regarding the question “are as follows:

Language Problem f:6

a ///Having difficulty while doing homework f:4

Problems in terms of the education of children under——ow—____ a

temporary protection at school
Having trouble doing Turkish reading f:3

Having trouble in English lesson f:2
Figure 5. Participant Views on the Educational Problems of Students under Temporary Protection at Schools

Figure 5 shows the codes and categories for Participant Views on the Educational Problems of Students under

Temporary Protection at Schools. Considering the participant's views on the educational problems experienced

158



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

by the students under temporary protection at schools, it can be listed as "Language Problem f= 6", "Difficulty

doing homework f=4", "Difficulty reading in Turkish f= 3". Examples from the interview recordings are as follows:

Interview Record 9: “Since we have just arrived, they only have language difficulties. My 8th and
9th grade children are learning because they do not know the language. Then they will move on to
the lesson.”

Interview Record 7: “My little girl is having trouble with her homework at school. Her sister is
helping. Other than that, he's very comfortable at school. He also has a hard time with English.”

Interview Record 8: “My child is the youngest in the class in terms of age. He has trouble reading
Turkish. As a teacher, | teach at home, but when | go to school, she has difficulties in reading,
writing, homework and exams. It could also be because he is ashamed. But her teacher says she's
a super girl."
According to the findings obtained from the research, the language problem comes first among the educational
problems experienced by Syrian students. It is seen that they have difficulties in their lessons because they do

not know Turkish, and they are ashamed because they cannot express themselves well. It is seen that they have

difficulties in subjects such as reading, writing and understanding, especially in Turkish lessons.

The satisfaction of parents under temporary protection with their children's education and their views on the

Turkish education system

The sixth sub-problem of the research, “What is the satisfaction of parents under temporary protection with
their children's education? What are the demands and expectations from the authorities in this regard? The

findings regarding the “question are as follows:

Solving adaptation problems f:2

= /Com puterized Teaching f:1
Requests\ a

Arab/ Quran Kerim Education f:1

Opening extra courses of the school f:1

Figure 6. Demands of Parents under Temporary Protection from the Turkish Education System for their
Children
Figure 6 shows the codes and categories for Demands of Parents under Temporary Protection from the Turkish
Education System for their Children. Regarding the demands of parents under temporary protection from the

Turkish education system for their children, “What kind of education would you like your child to receive? What
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are your demands and expectations from the authorities in this regard?” question has been asked. In the
participant's views on their demands, it was seen that "Solving the adaptation problem f= 2" was the most

common. Examples from the interview recordings are as follows:

Interview Record 2: “l want my children to be loved and well-behaved at school, to be liked by the
school. My eldest son said that | will not study, | will leave school. | don't want this to happen.”
When the data obtained in the study were examined, it was seen that some of the Syrian children did not want
to attend school due to the adaptation problem they experienced. It is seen that the parents of these children
want their children not to be excluded and to be liked by the school. In addition, it has been determined that
they have demands such as computer-assisted education, Arabic education, religious education and special

additional lessons.

Giving importance to art and sports f:1

a MEssing f1
Expectations\ ]

Going to University f:1

Helping homework f:2

Figure 7. Expectations of Parents under Temporary Protection from the Turkish Education System for their
Children
Figure 7 shows the codes and categories for Expectations of Parents under Temporary Protection from the
Turkish Education System for their Children. Regarding the expectations of parents under temporary protection
from the Turkish education system, “What kind of education would you like your child to receive? What are your
demands and expectations from the authorities in this regard?” question has been asked. It has been determined
that "Helping homework f=2" is the most common participant's views on their expectations. Examples from the

interview recordings are as follows:

Interview Record 1: “My expectation from the school is that at least | want them to help with their
homework. | signed up for the Turkish course to help my children with their homework.”
When the data obtained in the study were examined, it was seen that 66% of the Syrian parents in the study
group did not have any expectations from the Turkish education system. According to this result, it is thought
that Syrian parents are indifferent to their children's education. On the other hand, 44% of the study group stated
that their children had difficulties in doing their homework and they wanted support so that their children could

be successful and continue to university.
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The seventh sub-problem of the research, “What are the views of the parents under temporary protection

regarding the Turkish education system? The findings regarding the question “are as follows:

Mequate f:8

Sufficient f:7
Figure 8. Views of Parents under Temporary Protection on the Turkish Education System for Their Children

Satisfaction Of The Education At The School

Figure 8 shows the codes and categories for Views of Parents under Temporary Protection on the Turkish
Education System for Their Children. In order to reveal the views of parents under temporary protection
regarding our education system for their children, “What are your views on the Turkish education system? ” was
asked. In the interviews, it was seen that “Sufficient f= 7”, “Insufficient f=8". Examples from the interview

recordings are as follows:
Interview Record 13: “I am satisfied with the training he received.”
Interview Record 5: “I am satisfied with my child's education.”
Interview Record 7: “Not enough”

When the data obtained in the study are examined, it is seen that 53% of the Syrian parents in the study group

find the Turkish education system inadequate and 47% find it sufficient.
Language Preference in Education for Children of Temporary Protection Parents

The eighth sub-problem of the research, “What is the language preference in education for the children of the

parents under temporary protection? The findings regarding the question “are as follows:

Turkish f:7

English f:3

a Mand English f:2
In education R ©
Language Preference

Arabic and Turkish f:1

Arabic and English f:1

Turkish, Arabic, English f:1
Figure 9. Language Preference in Education for Children of Temporary Protection Parents
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Figure 9 shows the codes and categories for Language Preference in Education for Children of Temporary
Protection Parents.In order to reveal the language preference in education for the children of the parents under
temporary protection, “Which language would you like your child to receive education in?” question has been
asked. In the interviews, it is seen that the number of those who prefer “Turkish” education is f=7, while the
number of parents who prefer “English” education is f=3 and the number of those who prefer “Turkish and

English” education together is f=2. Examples from the interview recordings are as follows:

Interview Record 1: “I would like Turkish. They also know Arabic and Turkish, there is no need for
another language anyway.”

Interview Record 8: “Turkish. Because we live in Turkey.”
Interview Record 15: “l would like him to study English.”
Interview Record 12: “I want Turkish and English because we live here.”

When the data obtained in the study is examined, it is seen that 47% of the Syrian parents in the study group
want their children to receive Turkish education. They stated that the reason for this was that they lived in
Turkey. It is thought that such a result came about because the Syrian parents living here thought of continuing
to live in Turkey. It is seen that Syrian students have difficulties in using Turkish, but their families support them

to learn.

The ninth sub-problem of the research, “What is the second language preference for the children of the parents

under temporary protection other than their mother tongue? The findings regarding the “question are as follows:

Turkish f:10
- Turkish and English f:4
Second Language Preference 
English f:1

Figure 10. Second Language Preference for Children of Temporary Protection Parents

Figure 10 shows the codes and categories for Second Language Preference for Children of Temporary Protection
Parents. When the participants' opinions about the second language preference other than their mother tongue
for the children of the parents under temporary protection were examined, "Turkish f=10" was preferred the
most. Afterwards, “Turkish and English f=4” and “English f=1" were preferred. Examples from the interview

recordings are as follows:
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Interview Record 2: “My preference is Turkish.”
Interview Record 11: “Stage 1 in Turkish, but | would like it in English too.”

When the data obtained in the study is examined, it is seen that 66% of the Syrian parents in the study group
have Turkish as their second language preference. Turkish language is followed by English. It is thought that the

reason for this is that immigrant families want to immigrate to European countries.
Future expectations and dormitory preferences of parents under temporary protection for their children

The findings related to the tenth sub-problem of the research, “What are the future plans of the parents under

temporary protection for their children?” are as follows:

Plans for the Future Doing their best for professional acquisitions f:15

Figure 11. Future Plans of Parents under Temporary Protection for their Children

Figure 11 shows the codes and categories for Future Plans of Parents under Temporary Protection for their
Children. When the participant opinions about the future plans of the parents under temporary protection were
examined, it was seen that "Doing their best for them to acquire a profession f= 15". Examples from the interview

recordings are as follows:

Interview Record 4: “l want him to go to university and become a civil servant.”

Interview Record 1: “I want them to read, at least | want them to have documents so they can
work.”

Interview Record 13: “I would like my children to find jobs in the legal field such as police and
prosecutors. That's why | try to get them to read."
When the data obtained in the study is examined, it is seen that 100% of the Syrian parents in the study group
want their children to have a good profession in the future. In fact, these families have stated before that the
reason for their migration is that they want their children to have a good future. Securing their future is among
their most basic objectives. It is thought that it is an expected situation that they want this because of the traumas

and difficulties they have experienced due to the war.

The eleventh sub-problem of the research, “What are the permanent dormitory preferences of the parents under

temporary protection? The findings regarding the “question are as follows:
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Those who want to go to bigger cities in Turkey f:6

//’rhose who want to go to Europe f:5
Permanent DormitoM (o |

Those who want to stay in Turkey f:3

Those who want to return to Syria f:1
Figure 12. Opinions of Parents Under Temporary Protection Regarding Permanent Dormitory Preference
Figure 12 shows the codes and categories for Opinions of Parents Under Temporary Protection Regarding
Permanent Dormitory Preference. According to the opinions of those under temporary protection regarding their
choice of permanent dormitory, “Those who want to go to bigger cities in Turkey f= 5", “Those who want to go
to Europe f= 3", “Those who want to stay in Turkey f=3” and It has been observed that “those who want to return

to Syria f=1"”. Examples from the interview recordings are as follows:

Interview Record 12: “I would like to stay in Turkey. | don't want to go to Kilis, but if my children get
a university degree elsewhere, | will go to that city."

Interview Record 14: “I would like to go to Dubai.”

Interview Record 5: “I don't want to be in another country. But | can go to Gaziantep, Konya, Mersin,
Istanbul.”
When the data obtained in the study are examined, 60% of the Syrian parents in the study group want to stay in
Turkey, 40% want to migrate to a larger city such as Gaziantep, Istanbul, Konya, Mersin, and 33% want to migrate
to European countries. It was concluded that only 6% wanted to return to Syria. According to this result, it is seen
that the vast majority of immigrants under temporary protection do not plan to go to any country or return to

their country, but plan to settle in Turkey.
Positive Effects of Schools According to Temporary Protection Parents

The twelfth sub-problem of the research, “What are the positive features that schools bring to students under
temporary protection, according to the opinions of the parents under temporary protection? The findings

regarding the question “are as follows:
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Help with lesson and homework f:5

a School has no effect f:5

Positive impact of schools on students under temporary
protectio —_— a

Learning a new language f:4

Making it easy to make friends f:1
Figure 13. Participant Views on the Positive Effects of Schools on Students under Temporary Protection
Figure 13 shows the codes and categories for Participant Views on the Positive Effects of Schools on Students
under Temporary Protection. When we look at the participant's views on the positive effects of schools on
students under temporary protection, according to the frequency, "Progress in lessons and homework f= 5",
"School has no effect f=5", "Learning a new language f=4", "Making friends easier f=4" has been found. Examples

from the interview recordings are as follows:

Interview Record 11: “In terms of education, they are progressing well in their classes and
homework.”

Interview Record 5: “The school didn't add anything. In fact, before my child went to school, he was
calmer, now he is irritable.”

Interview Record 9: “They've come a long way. They started to learn the Turkish language. They
learned a lot of things we didn't know. They have progressed particularly well in terms of reading
and writing.”

Interview Record 14: “They had good friends. They had good teachers. They have a new world. They

only had Arabic in Syria, and when they came here, they learned Turkish as well. Imagination worlds

have evolved.”
When the data obtained in the study were examined, it was seen that 77% of the Syrian parents in the study
group thought that their children socialized through school and made new friends, learned a new language and

learned new information on many subjects. It is seen that 33% of the parents think that the school does not have

a positive contribution.

CONCLUSION and DISCUSSION

The following results were obtained in the research, which aimed to determine the problems faced by the
students under temporary protection who go to primary school in Kilis, in which data were obtained by using the

interview method:
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When the reasons for the arrival of Syrian families under temporary protection are examined, it can be said that
the general reason they came to Turkey is because of the war. appear to have migrated. The main reason why
they prefer the province of Kilis when migrating is that it is the closest safe zone bordering Syria. Apart from this,
the fact that most of their relatives are in Kilis and they liken the life in Kilis to their life in Syria are also seen
among the reasons for their preference. It is seen that there are families who had to live in this city because they
could not legally go to another city after emigrating to Kilis. Similar findings are seen in the study of Saklan (2019).
Syrian students stated that because they thought that the ongoing civil war in Syria would not end in a short
time, they mostly left their homes with a decision made by their family elders and migrated to the nearest
countries they deemed safe. The primary factor for Syrian students to come to Turkey is the fact that their

relatives and compatriots live in Turkey and that they lack financial means.

Considering the views on the educational status of the children under temporary protection before they
migrated, it is seen that 60% of the children attended school before they migrated and 40% of them could not
go to school because of the war. When the reasons for not continuing the education of children in Syria are
examined, it can be said that it is due to the war, the fact that their age is not suitable for going to school and
economic difficulties. In addition to these, during the interviews, opinions were also received that the older
children of the families had to meet the basic needs of the family such as shelter and livelihood in the first years
of the war, therefore they could not continue their education, but they would like to continue their education if
the conditions improved. Similar findings were found in many studies identified in the literature. According to
Rogers & Sirin (2015), half of Syrian children could not go to school in the 2014-2015 academic year. Syrian
children have faced various setbacks and obstacles in front of getting an adequate education in the countries
they migrated to. According to United Nations estimates, about half of Syrian migrant children were not enrolled
in school by mid-2015. The enrollment rate of Syrian school-age children is estimated at 20 percent in Lebanon,
30 percent in Turkey, and 68 percent in Jordan. In Turkey, Syrian refugee children are much more likely to attend
school in camps than in urban settings, and by gender, girls are more likely than boys. less school enroliment. In
his study, Saklan (2019) draws attention to the increase in the number of girls who are married at an early age
since the beginning of the events in Syria. According to the research conducted by Alpaslan (2019), it was found
that Syrian families forced their girls into marriage at an early age, and male students were employed rather than
going to school for financial support to the family. Thus, the problem of employing Syrian students as child labor
arises. According to teachers, Syrian children are forced into marriage or work. Syrian children who have to work
for a living cannot continue their education. In the study of Alpaslan (2019), 80% of the participants stated that
the lack of livelihood prevented the education of children. According to Karatas, et al. (2016), it is stated that

some of the Syrians in Turkey work on the street at a young age due to economic reasons.

In our study, it was determined that 60% of the Syrian families had an income of 1000-2000 TL. This is a very low
figure. It has been determined that some immigrant students do not want to attend school due to financial
inadequacy. Serif (2020) also stated in his study that the monthly income of 80 percent of the families of the

participants is below the minimum wage. The low income of Syrian families causes some of the students to work
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at school age and to be absent from school. According to Karatas, et al. (2016), working children are often unable
to attend school, and children who both work and go to school fail to show sufficient success at school and leave
their compulsory education in the middle, thus depriving them of the necessary equipment for their future

working life.

If we look at the problems experienced by students under temporary protection at schools, one of the most
social problems is that Syrian students have adaptation problems with their teachers. It is seen that the teachers'
ability to provide education to foreign students is insufficient and they experience difficulties due to their
prejudices. It is seen that some immigrant students change their classes due to communication and adaptation
problems with their teachers. In the study of Saglam & Kanbur (2017), teachers working in primary schools with
a multicultural structure; It was concluded that the students under temporary protection did not take into
account the students under temporary protection in the classroom, ignoring their different cultures, their
motivations, and the negativities they experienced. On the other hand, another social problem experienced by
immigrant students is the adaptation problem they experience with Turkish students. When the data obtained
in our study were examined, it was seen that some of the Syrian children did not want to attend school due to
the adaptation problem they experienced. It is seen that the parents of these children want their children not to
be excluded and to be liked by the school. In Saklan (2019), the main reason for the absenteeism of Syrian
students in their study is that their families do not want to send their children to school; thinking that their
children are discriminated against at school, fear of not being able to protect their own cultural values, etc.
determined the reasons. Yigit & et al. (2021), on the other hand, stated that the socio-economic inadequacies of
Syrian students, the negative attitudes of Syrian families towards school and teachers, and the prejudiced and
discriminatory attitudes of Turkish parents negatively affect school adjustment. Kiral & Beyli (2021) stated in
their research that students approached asylum seekers negatively, and that the main reasons for this were the
fear of harming their place of residence and the fact that they saw their own safety in danger. Topkaya & Akdag
(2016) found in their studies that Turkish students have a partially negative attitude towards asylum seekers.
Bozan et al. (2021), it was concluded that Syrian and Turkish families complicate the adaptation process. It has
been stated that Syrian families forming their own subcultures and not adapting to society have a negative
impact on children. Kiremit et al. (2018) stated in their research that Turkish students adopt some negative
approaches to Syrian students. Accordingly, it was stated that Turkish students labeled Syrian students as
“Syrian” and addressed them in this way. In addition, it was observed that some teachers stated that the
behaviors of Turkish children in the classroom, such as swearing, were caused by Syrian students. In the study of
Eres (2016), it was determined that immigrant children do not interact socially with their friends, and they feel a
difference and humiliation due to their minority and low income. In addition, it was stated that other children in
the class excluded immigrant children, regarded them strangely, had difficulty in getting along because of
language problems and cultural differences, and sometimes quarreled. Kanu (2008), in his study, found that
refugee students had difficulty in adapting because they experienced post-migration trauma and had

psychosocial problems. Primary school administrators and classroom teachers stated that due to cultural
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differences, Syrian students had difficulties in establishing friendships, and they first established friendships with
children of their own nationality. According to Alpaslan (2019), immigrant students feel lonely, introverted and
have low motivation. He also has problems with adaptation and school attendance. Tosun et al. (2018) conducted
with refugee students, 38% of the students in the study stated that their friends excluded them because they
were foreigners. 48% of the students in the study stated that they did not spend time with their Turkish friends
outside of school, more than 50% did not find Turkish culture similar to their own culture, 44% stated that they
did not meet with Turkish neighbors in the place where they lived, and 43% stated that they felt foreign to the
city they lived in. According to the results of Bozan, et al. (2021), it was determined that Syrian students are still
not fully accepted, and Syrian students prefer each other to play as the grade level progresses. In addition, the
adaptation process of Syrian students studying in primary schools was examined and it was concluded that
teachers behaved negatively towards Syrian students without realizing it. According to Tas (2020), in order for
an effective education process to take place in a multicultural classroom, the teacher must have a positive
perspective away from prejudices and adequate training and experience in this regard. Ozdemir (2017) also
stated in his study that negative perceptions are formed by citizens living in Turkey as a result of negative news
or unfounded claims about Syrian refugees. Similar to this result, Ozen¢&Saat (2019) concluded in their study
that the parents of Turkish students exhibited negative attitudes towards Syrian students under temporary
protection. Keskin (2019) revealed that secondary school students are not very willing to make friends with
refugee students in their further education life, in their daily life at school and out of school, and similarly, they
do not want to be in the same group with refugee students in educational activities held in the classroom. In his
research, Saklan (2019) stated that Syrian students have difficulties in adapting to school, new friends and
teachers. In many other studies (Yigit & et al. 2021; Ylice,2018), it has been determined that Syrian students have
adaptation problems. Similar findings were found in the aforementioned study and the literature, and it was

concluded that Syrian students had adjustment problems at schools for various reasons.

According to another finding obtained from the research, the language problem comes first among the
educational problems experienced by Syrian students. It is seen that they have difficulties in their lessons because
they do not know Turkish, and they are ashamed because they cannot express themselves well. It is seen that
they have difficulties in subjects such as reading, writing and understanding, especially in Turkish lessons. There
are also problems such as difficulty in homework due to language problems. The results of other studies show
similarity. According to Tas (2020), students from different cultures, especially refugees, have problems in
learning Turkish. Students often encounter problems such as pronouncing words correctly, understanding what
they are listening to, writing in accordance with the rules, and expressing themselves. Numerous studies have
determined that students under temporary protection have language problems, communication and adaptation
problems (Sensin 2016, Saglam & ilksan Kanbur 2017, Aim &Yasar,2018; Basar et al., 2018; Tosun et al., 2018;
Polat, 2019; Utas, 2019; Ergen & Sahin, 2019; Kiilek¢i & et al., 2020; Aytag, 2021; Alkalay & et al. 2021 Alpaslan,
2021; Avcl, 2021; Bucak, 2021; Keskin, 2021; Saklan, 2021). According to Karaagag¢ and Glveng (2019), the most

important problem encountered in the education of students under temporary protection is language. These
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students have difficulty in watching the program due to the lack of basic language skills such as speaking, reading
comprehension and listening skills. Yigit & et al. (2021), in their study, determined that Syrian students could not
communicate with teachers and peers due to language barriers, and this situation negatively affected the
adaptation of Syrian students to school. Serif (2020) also stated in his study that Syrian students think that they
are temporary in Turkey and that this is an obstacle for them to learn Turkish. Bozan et al. (2021), in their study,
stated that the fact that Syrian families did not learn Turkish as a result of creating a subculture emerged as a

factor that made communication with teachers difficult.

When the data obtained in the study were examined, it was seen that 66% of the Syrian parents in the study
group did not have any expectations from the Turkish education system. According to this result, it is thought
that Syrian parents are indifferent to their children's education. On the other hand, 44% of the study group stated
that their children had difficulties in doing their homework and they wanted support so that their children could
be successful and continue to university. In addition, it has been determined that they have demands such as
computer-assisted education, Arabic education, religious education and special additional lessons. Bozan, et al.,
(2021), also stated in their research that the parents of Syrian students do not communicate with the teacher
due to their indifference, which complicates the adaptation process. In addition to this result, in the study of Kiral
& Beyli (2021), it was determined that the students were aware of this and that they were happy to be at school,
with the opportunities offered by the school, even though there were problems, considering that Syrian children

came to Turkey with their families fleeing the war.

When the data obtained in the study are examined, it is seen that 53% of the Syrian parents in the study group
find the Turkish education system inadequate and 47% find it sufficient. Alkalay & et al.(2021) found that Syrian
families were indifferent in the studies. It has been determined in our study that although Syrian families are
indifferent, they find the Turkish education system inadequate. In their study, Alkalay & et al. (2021) stated that
it is an important problem that the families of Syrian students do not care about education and act indifferently.
They have determined that they do not pay much attention to school and lessons, and do not make an effort for
their education, since even the basic needs of Syrian students cannot be met due to parent-related problems

and they cannot have a peaceful family environment.

When the data obtained in the study is examined, it is seen that 47% of the Syrian parents in the study group
want their children to receive Turkish education. It can be said that families who prefer Turkish education prefer
because they live in Turkey and because they want their children to develop themselves and have a profession
here. In addition, it is thought that such a result came about because the Syrian parents living here thought of
continuing to live in Turkey. It is seen that Syrian students have difficulties in using Turkish, but their families
support them to learn. Considering the second language preferences of parents under temporary protection for
their children other than their mother tongue, it is seen that 66% of them have a second language preference in
Turkish, and there are also parents who want them to learn Turkish and English. It is thought that the reason for

this is that immigrant families want to immigrate to European countries.
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When the data obtained in the study is examined, it is seen that 100% of the Syrian parents in the study group
want their children to have a good profession in the future. Other findings of the study have also determined
that one of the reasons for the migration of Syrian families is that they want their children to have a good future.
In addition, it is seen that there are parents who state that they want their children to get into university and
become doctors, engineers and teachers. Accordingly, it can be said that they want their children to acquire a
high-status profession. It is thought that one of the most basic aims of the families participating in the study is to

secure their future.

According to the answers received from the participants to the question of whether there is another country
other than Turkey where those under temporary protection plan to go as a permanent home, it is seen that they
mostly want to stay in Turkey, but they want to go to a city larger than Kilis. When the data obtained in the study
are examined, 60% of the Syrian parents in the study group want to stay in Turkey, 40% want to migrate to a
larger city such as Gaziantep, Istanbul, Konya, Mersin, and 33% want to migrate to European countries. It was
concluded that only 6% wanted to return to Syria. According to this result, it is seen that the vast majority of
immigrants under temporary protection do not plan to go to any country or return to their country, but plan to

settle in Turkey.

When we look at the positive effects of schools on children under temporary protection, it is seen that 77% of
Syrian parents think that their children socialize and make new friends, learn a new language and learn new
information on many subjects thanks to school. It is seen that 33% of the parents think that the school does not

have a positive contribution.

In general, when we look at the results of the research, it is seen that the Syrian families had to migrate due to
the war, they could not continue their education in their country when the war started, and then they could not
continue their education due to unfavorable living conditions, they still have adaptation and language problems,
they found the Turkish education system insufficient and they did not have any choice from the Turkish education
system. It has been concluded that they do not have any expectations, they want to receive Turkish education

and they want to continue living in Turkey in their future lives.

RECOMMENDATIONS

According to the results of the research, the following suggestions were made:

Children who could not continue their education due to financial inadequacy when they immigrated to Turkey
due to the war in Syria should be identified and within the scope of the project, the schooling of children can be

ensured by cooperating with non-governmental organizations that provide schooling for children.

When asked about the solutions offered to the problems that the children experienced in schools, it was seen

that the children did not benefit from the guidance teacher at the school. By increasing the number of counselors
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in schools, only counselors who take care of children under temporary protection can be found and thus the

psychological resilience of children can be strengthened.

The Turkish lessons that children take in schools are not sufficient, and accordingly, the success of their children
decreases rather than increases. Additional classes may be offered in schools only for children under temporary

protection.

The children who do not have a positive contribution from the schools can be identified by the teacher and the

principal, and alternative ways can be developed to investigate the reasons and improve the conditions.

In the literature, studies based mostly on the opinions of teachers regarding the problem children experience
have been found (Sensin 2016, Saglam & ilksan Kanbur 2017, Basar & et al., 2018; Tosun & et al., 2018; Polat,
2019; Utas, 2019; Ergen & Sahin, 2019; Kilekgi & et al, 2020; Aytac, 2021,). As in the current study, there is not
enough research in which the opinions of parents are taken. It is thought that studies on this subject will provide

more qualified solutions to the problems.
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iILKOKULDA EGiTiM GOREN GECiCi KORUMA ALTINDAKi OGRENCILERIN YASADIKLARI
ZORLUKLARIN EBEVEYN GORUSLERINE GORE iNCELENMESI

0z

Savas gibi yikici ve sonuglarinin agir oldugu olaylarda insanlar psikolojik ve fizyolojik zarara
ugrayabilirler. Bu tiir olaylarda daha koti etkilenen grup her zaman ¢ocuklar olmustur. Cocuklarin
yasadigl bu kriz onlarin yeni bir baslangica uyum saglamasini zorlastirirken bir yandan da
egitimlerini ve psikolojik saglamhklarini risk altina sokmaktadir. Arastirmada cocuklarin bu riskli
durumunu en aza indirgemek igin gegici koruma altindaki cocuklarin egitim ortamlarinda
yasadiklari zorluklar ve ebeveyn gorislerine gore egitimden beklentileri incelenmistir. Arastirma
da nitel arastirma yontemlerinden durum galismasi kullanilmistir. Veri toplama asamasinda 15
Suriyeli aile ile gériisme yapilmistir. Veriler analiz edilirken MAXQDA programi kullanilmistir. Elde
edilen bulgular tematik analiz yapilarak velilerin gorusleri belli temalar altinda toplanmistir. Calisma
sonucuna gore gegici koruma altindaki 6grencilerin savas nedeniyle go¢ etmek zorunda kaldiklari,
savas baslayinca llkelerinde egitimlerine devam edemedikleri daha sonra da yasam kosullarinin
elverigsiz olmasindan dolayi okula devam edemedikleri, halen uyum ve dil problemi yasadiklari,
Tirk egitim sistemini yetersiz bulduklari ve Tirk egitim sistemimden herhangi bir beklentilerinin
olmadig, Tiirkce egitim almak istedikleri ve ileriki yasamlarinda Turkiye’de yasamaya devam etmek
istedikleri sonuglarina ulasiimistir.

Anahtar kelimeler: Gé¢, Go¢men Ogrenci, Veli
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GiRiS

insanlar cesitli nedenlerden dolayi yasadiklari cografyadan ayrilip bagka cografyaya gidebilirler. Bu yer degistirme
hareketine go¢ denilmektedir. Literatlirde go¢ kavramina iliskin birgok tanim bulunmaktadir. En genel anlamiyla
go¢ kavrami “makul bir mesafe ve etki olusturacak kadar bir zaman igerisinde yapilan her tirli yer degistirme
hareketi” olarak tanimlanmaktadir (Erder, 1986). GOg, sebeplerine gére, amaclarina gore ve galisma, siginma ve
kullanilan yontemlere gére olmak lizere lige ayrilmaktadir. Sebeplerine gére go¢ zorunlu ve gonulli gdg olmak
Uzere ikiye; calisma, siginma ve kullanilan yontemlere gore gog ise yasal, yasa disi gibi farkh kriterlere uygun
olarak tanimlanabilir. Bunun yaninda “ekonomi, sosyoloji, demografi, cografya, tarih, psikoloji, uluslararasi
iliskiler, siyaset bilimi ve diger bazi ilgili farkli bilimsel disiplinler gog ile ilgili konulara farkli bakis agisiyla
deginmektedir” (icduygu & Sirkeci, 1999). Mevcut arastirmada zorunlu gé¢ kavrami 6nem tasimaktadir. Zorunlu
gog, var olan nifusun yerlesim yerlerinden zorla uzaklastiriimasi ya da yasanilan yerin sartlarindan dolayi gog
yapan insanlarin istekleri disinda yapilmasidir (Glrbiiz, 2006). Zorunlu goglin nedenleri depremler, yanginlar,
iklimde degisikler gibi dogal afetler olabilecegi gibi savas, siddet gibi beseri olaylardan dolayi olabilmektedir. Bu
calismada dikkat cekilen nokta ise savaslardir. Siddet ve savasin getirmis oldugu gocler en travmatik goc sebepleri
arasinda yer almaktadir. (Yalgin, 2004). Dolayislyla gog, gb¢ eden grubun disinda géc edilen yerdeki toplulugu da

etkilemektedir.

Turkiye, Yabancilar ve Uluslararasi Koruma Kanunu (YUKK,2021) kapsaminda bazi bireysel uluslararasi koruma
haklari tanimistir. Bu koruma haklarindan bir tanesi de milteciliktir. 1951 Cenevre Sozlesmesine gére milteci;
irki, dini, uyrugu, belirli bir gruba aitligi ya da siyasi fikirlerinden dolayi baskiya ugrayacagi igin hakl nedenlerle
korktugu, vatandasi bulundugu (lkenin korumasindan faydalanmayan veya s6z konusu korku sebebiyle,
faydalanmak istemeyen yahut uyruklugu yoksa ve bu tiir olaylarin sonucun da énceden yasadigi lilkesinden farkli
ve o llkeye donemeyen veya s6z konusu korkudan dolayr dénmek istemeyen kisilerdir (YUKK,2021). Ginimuizde
mevcut savaslar, ¢atismalar ve baskilar sonucu zorunlu goce ugrayan binlerce gégmen, siginmaci ve miilteci
bulunmaktadir. Yakin tarihte gerceklesen ve genis kitleyi kapsayan Suriye’deki i¢ karisikliklar ve g¢atismalarin
baslamasiyla gelisen goégler, Turkiye, diger komsu Ulkeler ve Avrupa Birligi (AB) Ulkelerini etkilemistir. En fazla
gecici koruma altindaki siginmaciya ev sahipligi yapan Turkiye, ayni zamanda diinyada en ¢cok miilteci bulunduran
Ulke konumuna gelmistir. Bu sebeple gbglin etkilerini yogun olarak yasamaktadir. Suriye Arap Cumhuriyetinde,
ic karisikhklar Mart 2011’de bas gostermistir. Catisma ortamindan kacan Suriyeliler, ilk kez 29 Nisan 2011’'de
Hatay ili Yayladag! ilgcesinden 260 kisilik bir grup olarak Turkiye’ye giris yapmistir. 4/4/2013 tarihli ve 6458 sayili
Yabancilar ve Uluslararasi Koruma Kanununun 91 inci maddesine dayanilarak hazirlanan ve 22/10/2014 tarihli ve
29153 numarali Resmi Gazetede yayimlanarak yirirlige giren Gegici Koruma Yonetmeligi ile tGlkemize go¢ eden

Suriyeliler gecici koruma statisi altina alinmislardir( AADYB, 2017).

Gegici koruma, kitlesel akin olaylarinda acil ¢éziimler bulmak lizere gelistirilen bir koruma bigimidir. Devletlerin
geri gondermeme yikamlulikleri cergevesinde kitleler halinde llke sinirlarina ulasan kisilere, bireysel statii

belirleme islemleri ile vakit kaybetmeden, uygulanan pratik ve tamamlayici bir ¢dziim yoludur (Gég idaresi, 2021).

175



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Ulkemizde gegici korumayi 04/04/2013 tarihli ve 6458 sayili Yabancilar ve Uluslararasi Koruma Kanunu’nun
91'inci maddesi ve bu maddeye dayanilarak ¢ikarilan 13/10/2014 tarihli ve 2014/6883 sayili Gegici Koruma
Yonetmeligi cercevesinde saglamaktadir Tirkiye, gegici korumanin ¢ temel unsurunu yerine getirmekte ve
Suriyelilere su sekilde gegici koruma saglamaktadir: Agik sinir politikasi ile (ilke topraklarina kabul etmesi, geri

gdndermemesi ve gelen kisilerin temel ve acil ihtiyaglarinin karsilanmasi (Gog idaresi,2021).

Suriye’de yasanan insani krizin biylmesi sonucunda sinir bélgemizde meydana gelen toplu nifus hareketleri ile
Ulkemize giris yapan Suriyeliler kayit altina alinmis ve alinmaya da devam etmektedir. 29.05.2017 tarihi itibariyle
gegici koruma altina alinan Suriyeli vatandaglarin biyometrik kayit sayilari 247 bini kamp iginde ve 2 milyon 774
bini kamp disinda olmak tizere Tirkiye’deki Suriyelilerin toplam sayisi 3.020.654 olmustur (AADYB, 2017). Kayit
altina alinan Suriyelilerin il nifuslarina gore oranlari incelendiginde; %93.50 ile ilk sirayi Kilis ili almaktadir.
29.05.2017 tarihi itibariyle Kilis kamp icinde yasayan Suriyeli sayisi 33.651, kamp disinda yasayan Suriyeli sayisi
92.017, toplam Kilis ilinde yasayan Suriyeli sayisi 125.668’dir (AADYB, 2017). Yani il nGfusunun buytk bir kismini
gecici koruma altina alinan Suriyeli bireyler olusturmaktadir. Turkiye’de miiltecilere yonelik egitim, saglk,
barinma, beslenme gibi bircok hizmet verilmektedir. Gegici koruma saglanirken agik sinir politikasi ile tlke
topraklarina kabul edilen Suriyelilerin ilk olarak temel ve acil ihtiyaglar karsilanmaya ¢alisiimistir. Beslenme ve

barinma sorunlari 6ncelikli olarak giderilirken dil, kiltiirel ve egitsel sorunlari geri plana dismektedir.

MEB, 2015’e gore, milteciligin var olusu ve bu insanlara yonelik politikalar, Suriyeli siginmacilarin Turkiye’ye
gelmesiyle 6nemli bir durum arz etmektedir. Diger yandan Tirkiye’de milteci ¢ocuklara yonelik egitim
hizmetlerinin planli bir yapiya sahip olmasinda Suriye’den gelen kisilerin, sayica daha fazla olmalarindan dolayi
onemli bir role sahip oldugu soylenebilir. Gegici koruma altindaki cocuklarin egitimleri icin izlenen politikalar,
basta Suriyelilerin geri donecekleri olasiliklari Gzerinden ilerlemeye ¢alisiimis, egitimleri Turkge yerine Arapga
mifredat ile devam ettirilmis ve boylece Gegici koruma altindakilerin geri dondiikleri zaman herhangi bir problem
yasamamasi amaglanmistir. Buna karsilik farklilasan siyasi ve sosyoekonomik kosullar dogrultusunda Turkiye’deki
Suriyeli cocuklari okula kazandirmak igin 2014 yilindan itibaren yasal olarak ¢alisilmis ve bununla ilgili kurumsal
dizenleme tamamlanmistir (MEB,2015; Akt. Tosun vd, 2018: 2).29 Mart 2017 itibariyle Milli Egitim Bakanlhgi
verilerine gore, yiritllen egitim hizmetleri kapsaminda toplam 459.521 Suriyeli 6grenciye egitim verilmistir.
Devlet okullarinda: 166.482, Gegici egitim merkezlerinde 293.039, toplamda 459.521 Suriyeli 6grenci egitim
almigtir. Milli Egitim Bakanligi verilerine gore; Tirkiye’de kamp igi 31, kamp disi 401 olmak Uzere toplam 432

gecici egitim merkezi hizmet vermistir. Bu merkezlerin 22 tanesi ise Kilis ilinde yer almistir (AADYB, 2017).

Rah, Choi ve Nguyen’e (2009) gore, milteci cocuklar, birden fazla siddete, yoksulluga, yeterli diizeyde
beslenememe, ailenin pargalanmasi gibi olaylara maruz kaldiklari igin ¢oklu dezavantajh ¢ocuk grubuna dahil
olmaktadir. Yasadiklari bu olumsuz siregler gocuklarin fiziksel, duygusal, sosyal ve bilissel boyutlarini da
etkilemektedir. Suriyeli 6grencilerin yasadiklari savas, kaos, go¢, kagma ve gegici olarak yerlesim saglama gibi
konular bicimsel egitim firsatina ulasmalarini engellendigi icin bu 6grencilerin esitsizlikleri bulunmaktadir (Rah

vd.,Akt. Sutner, 2002). Miilteci cocuklar yeniden egitime yerlestirme siirecinde ailelerinden kaynakl sorunlarla,
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egitim ortaminin yarattigl sorunlarla bag etmek zorunda kalabilmekte ve okula karsi olan motivasyonlari,
akademik basarilari olumsuz olarak etkilenebilmektedir (Suarez-Orozco, 2000). Egitimin sirekliliginde aile ise
sireci etkileyen en 6nemli unsurdur. Ailenin ¢ocuklarin egitimiyle ilgili fikri ve istekliligi gegici koruma altindaki
¢ocuklarin egitimine etki etmekte fakat yasadiklari sorunlari gidermeye yetmemektedir. Milteci aileler yeni
yerleskelerinde uzun zaman calismak mecburiyetinde kaldiklarindan g¢ocuklariyla ilgilenmek igin zamanlari
kalmamakta buna ragmen cocuklarinin iyi dizeyde dil 6grenmesi icin okul ve o6gretmenlerden destek
istemektedirler. Ancak dil sorunu ve egitimden beklentileri tam olarak bilemedikleri icin okuldaki faaliyetlere
katihm saglayamamaktadirlar (Roxas, 2011). Bu nedenle gég¢men aileler gocuklarina yeterince destek
olamamaktadirlar. Seker ve Asla, 2015’e gore, aileler dil ve egitim eksiklikleri sebebiyle cocuklarinin 6devlerine
destek olamadiklari igin bu durumun g¢ocuklarin akademik basarisina olumsuz etki ettigi gézlenmektedir (Akt.
Roh, Choi & Nguyen, 2009). insan Haklari Evrensel Beyannamesi’nin de belirttigi lizere egitim insan haklari
arasindadir. (Eser, 2014: 216 219). Miilteci grup icinde ise en ¢ok etkilenenler ¢ocuklar olmustur. Multeci
cocuklarin egitimi, iyilestirilmesi ve sosyallesmesi bu temel haklarin en basinda yer almaktadir. Yildirrm ve
Amacg’in (2018) yapmis oldugu arastirmada da Gegici koruma altindaki gocuklarin toplumda dejavantajli olduklari,
savas sonrasl stres bozukluklari gibi psikolojik olumsuzluklar yasadiklari ve bu nedenlerle gocuklara psikolojik,
sosyal ve kdltiirel uyum icin destek verilmesi gerektigi belirtilmistir. Egitimin her cocugun temel hakki oldugu ve
duygusal, sosyal gelisimleri agisindan 6nem olusturdugunun unutulmamasi gerekir. Kayip bir neslin yetismemesi
icin devlet ve sivil toplum kuruluslarinin Gzerlerine diisen gorevleri yerine getirmeleri olduk¢a 6nemlidir.
Tirkiye’de Gegici koruma altindaki kisilerin genel durumu da bir sorun olarak bizlerle de yakindanilgilidir. Binlerce
Suriyeli cocugun egitim hakki yasanilan savastan dolayi yarim kalmistir. Tiirkiye’de bu ¢ocuklarin tamami yarim
kalan egitim haklarina devam edebilmektedir. ilkokula giden miilteci ¢cocuklarin, farkl bir tlkede ilk kez okul
deneyimleri olacagi icin okula uyum sirecinde karsilastigi birtakim sikintilar mevcuttur. Bu baglamda bu
¢alismanin amaci, Turkiye'ye gog ettikten sonra Kilis ilinde yasayan ilkokul ¢agindaki gecici koruma altindaki
ogrencilerin egitimde yasadiklari zorluklari ebeveyn gorislerine gére acgiga c¢ikarmak ve ¢o6zim oOnerileri

gelistirmektir. Bu genel amag dogrultusunda asagidaki sorulara cevap aranmistir:

Gegici koruma altindaki ailelerin Tlrkiye’ye go¢ etmelerinin nedenleri nelerdir?

Gegici koruma altindaki ailelerin Kilis iline go¢ etmelerinin nedenleri nelerdir?

Gog¢ etmeden 6nce gegici koruma altindaki ailelerin ¢ocuklarinin okula devam durumu nedir?

Gegici koruma altindaki 6grencilerin okullarda yasadigi sosyal sorunlar nelerdir?

Gegici koruma altindaki 6grencilerin okullarda yasadigi egitimsel sorunlar nelerdir?

Gegici koruma altindaki velilerin gocuklarinin egitiminden memnuniyet durumu nedir? Bu konuda
yetkililerden talep ve beklentileri nelerdir?

Gegici koruma altindaki velilerin, Tlirk egitim sistemine iliskin gorusleri nelerdir?

Gegici koruma altindaki velilerin ¢cocuklari icin egitimde dil tercihi nedir?

Gegici koruma altindaki velilerin gocuklari icin ana dili disinda ikinci dil tercihi nedir?

Gegici koruma altindaki velilerin gocuklari igin gelecege yonelik planlari nelerdir?
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Gegici koruma altindaki velilerin kalici yurt tercihleri nelerdir?
Gegici koruma altindaki velilerin gérislerine gére okullarin gegici koruma altindaki 6grencilere kazandirdigi

olumlu etkiler nelerdir?

YONTEM

Kilis ilindeki ilkokullara devam eden gegici koruma altindaki 6grencilerin egitim- 6gretim sirecinde karsilastiklar
sikintilari ortaya c¢ikarmayr amaglayan bu calismada nitel arastirma yontemlerinden durum c¢alismasi
kullanilmigtir. Durum ¢alismasi bir veya birden fazla durumun detayli, yogun analizidir. Durum ¢alismalarinin
amaci secilmis olan duruma yonelik sonuglar ortaya ¢ikarmaktir (Yildirrm & Simsek, 2005). Bu galismada Kilis
ilinde yasayan gegici koruma altindaki Suriyeli velilerin egitim hakkindaki gériisleri detayli olarak incelenmeye
calisiimistir. Bu kapsamda ¢alismada Tirkiye'ye gog ettikten sonra Kilis ilinde yagsayan ve ilkokula devam eden
¢ocugu bulunan gegici koruma altindaki gogmen velilerle yapilan gériismelerden gikan durumlarin incelenmesine
ve bu duruma yoénelik sonuglarin analiz edilmesine yer verilmistir. Calismalar Gorisme Kaydi 1, Gorlisme Kaydi 2
ve Gorlisme Kaydi 3 seklinde sayilarina gore kodlanmistir. Bu makalede dergi yazim kurallarina, yayin ilkelerine,
arastirma ve yayin etigi kurallarina, dergi etik kurallarina uyulmustur. Bu ¢alisma igin Kilis 7 Aralik Universitesi
Bilimsel Arastirma ve Yayin Etik Komisyonu tarafindan 06.04.2020 tarihinde 76062934 numarali ve 2020/9

toplanti numarali etik kurul onay alinmistir.

Calisma Grubu

Bu calismada 2019 — 2020 egitim Ogretim yilinda ilkokula devam eden g¢ocugu bulunan 15 Suriyeli veli ile
gorlsltlmustir. Arastirmanin ¢alisma grubu belirlenirken, kartopu 6rnekleme ydnteminden yararlanilmistir.
Kartopu 6rneklemede, arastirmaya katilan her bireyden, belirlenmis 6zelliklere sahip baska bireyler 6nermesi
istenir. Bu sekilde belirlenen gonlli bir veya birkag kisiden baslanir ve katilim kosullarina uyan bireyler taniyip
tanimadiklari 6grenilir. Sonrasinda 6nerilen kisilere ulasilir ve arastirmaya katilmada gondlli olmak isteyip
istemedikleri 6grenilir. Katilmak isteyenler arastirma icerisinde yer alir (Johnson & Christensen, 2008). Zaman
gectikce bireyler ve durumlarin sayisi kartopu gibi biydr, belirli bir zaman sonra belirli kisiler 6ne ¢ikmaya baslar
ve arastirmacinin ulagsmasi gereken kisi ya da durum sayisi azalma goésterir (Yildirim ve Simsek: 2005). Goriismeler
dil engelinden dolayl terciman egliginde yapilmistir. Gortismeler ses kayit cihaziyla kayit altina alinmistir.
Katilimcilarin vermis oldugu cevaplarin tam anlasilabilmesi igin esneklik gdstererek ekstra sorular yéneltilmistir.

Calismaya katilan velilerin % 100’0 kadindir.

Tablo 1. Arastirmaya Katilan Ebeveynlerin Demografik Bilgileri

Demografik Bilgiler f %

Cinsiyet Kadin 15 100
Erkek 0 0
Toplam 15 100

Yas 20-30 yas arasl 4 26,6
31-40 yas arasl 8 53,3
41-50 yas arasl 3 20,0
Toplam 15 100
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Ayhk Maddi Gelir 1000-2000 9 60,0
2001-3000 5 33,3
3001-5000 1 6,7
Toplam 15 100
Kilis’te bulunma Siiresi ivil 2 13,3
2vil 1 6,7
3vil 1 6,7
4yl 1 6,7
5vYil 2 13,3
6 Yil 3 20,0
7Yl 4 26,7
8 Yil 1 6,7
Toplam 15 100
Evin Durumu Miulk 0 0
Kira 15 100
Toplam 15 100
Evde Yasayan Kisi Sayisi 5 11 73,3
6 3 20,0
8 1 6,7
Toplam 15 100
Oda Sayisi loda 1 6,7
2 oda 4 26,7
3 oda 10 66,7
Toplam 15 100
Esin Yasam Durumu Hayatta 13 86,7
Oldi 2 13,3
Toplam 15 100
Cocuk Sayisi 2 1 6,7
3 6 40,0
4 8 53,3
Toplam 15 100
Cocuklarin 0z 15 100
Ozliga Uvey 0 0
Toplam 15 100
Baba Meslegi Memur 5 33,3
isgi 4 26,7
Esnaf 1 6,7
Calismiyor 2 13,3
Diger 3 20,0
Toplam 15 100
Memur 5 33,3
Anne Meslegi Calismiyor 10 66,7
Toplam 15 100
Suriye’den, Tiirkiye’ye gog edilen iller Halep 11 73,2
Sam 1 6,7
Idlip 1 6,7
Lazkiye 1 6,7
Dera 1 6,7
Toplam 15 100

Tablo 1 incelediginde bu arastirmada katilimcilarin hepsinin kadin oldugu “f=15" ve yaslarinin orani 31- 40 yas
arasinda “f= 8” daha fazla oldugu goriilmektedir. Katiimcilar arasinda aylik geliri 3000 ve (st olan bir aile
bulunurken yigilmanin ise 1000-2000 arasinda “f= 9” oldugu gorilmektedir. Suriye’de i¢ savas 9 yildir devam

etmektedir. Miltecilerden, Kilis iline go¢ edenlerin ise en ¢cok 7 yildir burada oldugu f= 4 ve hepsinin evlerinin kira
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“f= 15" oldugu gorulmektedir. Diger yandan kadinlarin memur “f=5” disinda bagka meslek grubunda
¢alismadiklari gorilmektedir. Erkeklerin ise en fazla memur “f=5" olarak ¢alistiklari dikkat cekmektedir. Bunlara

ek olarak miiltecilerin en ¢ok Suriye’nin Kilis’e yakin olan illerinden Halep “f=11" ilinden geldigi gérilmektedir.
Verilerin Toplanmasi ve Veri Toplama Araci

Goriisme formu alanyazin incelemesi yapilarak olusturulmustur. Gorlisme sorularinin kapsam gegerliligi icin
gorisme formu Egitim Bilimleri alaninda bulunan bes uzman tarafindan incelenmis ve her bir uzman tarafindan
incelenerek “goris birligi” ve “goris ayriligi” olan konular belirlenmistir. Arastirmanin glvenilirlik hesaplamasi
icin Miles ve Huberman’in (Miles ve Huberman, 1994) formuli (Guvenirlik = gorus birligi / goris birligi + gorus
ayrihigl) kullanilmistir. Hesaplama sonucunda arastirmanin glvenirligi (4/5=%80) olarak hesaplanmistir.
Guvenirlik hesaplarinin %70’in (izerinde ¢ikmasi, arastirma igin gtivenilir kabul edilmektedir (Miles ve Huberman,
1994). Burada elde edilen sonug, arastirma igin glivenilir kabul edilmistir. Goriisme formu yari yapilandiriimis 12
sorudan olugsmaktadir. Gorlismeye katilan ailelerin gériisme sorularini igtenlikle cevapladigi ve bu sorularla ilgili
ifadelerinin gergegi yansittigl varsayilmistir. Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve
yayin etigi kurallarina, dergi etik kurallarina uyulmustur. Bu ¢alisma icin Kilis 7 Aralik Universitesi Bilimsel
Arastirma ve Yayin Etik Komisyonu tarafindan 06.04.2020 tarihinde 76062934 numarali ve 2020/9 toplanti

numaral etik kurul onayi alinmistir.
Verilerin Analizi

Calismada Tematik analiz yapilmistir. ilk olarak ¢ikacak temalari tespit edebilmek amaciyla arastirmadaki veriler
bastan sona okunmustur. Goriismeler bilgisayara aynen kaydedilmistir. Calismanin verilerinde 6ne ¢ikan
konularla ilk kodlar olusturulmustur. Bu dogrultuda olusturulan kodlar kendi aralarinda anlamli bir batinlik
saglayacak sekilde tekrar incelenmis ve temalar olusturulmustur. Kavramlar, kavramlarin ortak 6zelliklerine gore
temalar belirlenerek kodlanmis ve frekanslari hesaplanmistir. Verilerin analizi agamasinda, nitel veriler MAXQDA
programi ile analiz edilmistir. Kodlanan verilerin daha sonra modelleri olusturulmustur. Katilimcilarin kisisel
verilerini korumak amaciyla her bir katilimci Goériisme Kaydi 1, Gériisme Kaydi 2 ve Gorisme Kaydi 3 seklinde

adlandiniimistir.
BULGULAR
Bu bolimde arastirma sorularina yonelik velilerin gorislerinden elde edilen veriler incelenmistir.

Gegici Koruma Altindaki Gogmenlerin Go¢ Etme Nedenleri

Arastirmanin birinci alt problemi olan “Gegici koruma altindaki ailelerin Tiirkiye'ye gé¢ etmelerinin nedenleri

nelerdir?” sorusuna iliskin bulgular sunlardir:
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Tarkiye'ye

(o | /gét;ijn nedenleri\ (I
Savas oldugundan dolayi f; Suriye_de artik bir evleri olmadigi icin f:4
Cocuklarin egitimlerinden dolayi 3 Cocuklarina bir sey olmasindan korktugu icin f:1

Sekil 1. Gegici Koruma Altindaki Gégmenlerin Tirkiye'ye Gég Etmelerinin Nedenlerine iliskin Katilimci Goriisleri

Sekil 1 gegici koruma altindaki gégmenlerin Tlrkiye'ye go¢ etmelerinin nedenlerine iliskin katilimci gorusleri
kodlarini ve kategorilerini gostermektedir. Gegici koruma altindaki gé¢menlerin Tiirkiye'ye go¢ etmelerinin
nedenlerine iliskin katilimci gorislerine bakildiginda “Savastan dolayl” f=7, “Suriye’de evleri olmadigi icin f= 4",
“Cocuklarin egitimi icin f=3”, “Cocuklarina bir sey olmasindan korktugu icin f=1” oldugu goériilmektedir. Yapilan

gorisme kayitlarinda bu konuya iliskin gegcici koruma altindaki aileler su ifadeleri kullanmislardir:

Gorusme Kaydi 1: “Savasta kagip geldik.”
Gorilisme Kaydi 3: “Tiirkiye ‘ye go¢c etmemizin sebebi savasta evimiz yandi. O sebeple kagip geldik.”

Gorlisme Kaydi 11: “Suriye de evimize el koydular. Kocam da sikayetgi oldu, bizi devlete karsi geldik
diye tutuklayacaklardi, o sebeple Tiirkiye ye geldik.”

Gortsme Kaydi 9: “9 yil 6nce savastan dolayi Sudi Arabistan’a gég¢ ettik. Orada ecnebi gibiydik.
Okullar paraliydi. Kizim iiniversite okuma yasina gelince Tiirkiye’ye geldik.”

Gortisme Kaydi 8: “Savasta bebek dogurdum. Bebegimden korktum bir sey olur diye sonra
Ttirkiye’ye geldim.”
Arastirmada ¢ikan sonuglara bakildiginda gé¢ eden Suriyeli koruma altindaki ailelerin savastan dolayi hayatlarinin
tehlikede oldugu, barinma sorunu yasadiklari, gocuklarinin hayatta kalmasini ve egitimlerinin devamini saglamak,

¢ocuklarinin gelecegini glivence altina almak amaciyla gog ettikleri gérilmektedir.

Arastirmanin ikinci alt problemi olan “Gegici koruma altindaki ailelerin Kilis iline gé¢ etmelerinin nedenleri nedir?

“sorusuna iliskin bulgular sunlardir:
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Sinira yakinhg f:6

/Akrabalardan dolay: f:3
CH —//I;bulma f:2
Kilis'e gogun nM a

Suriye'ye benzerligi f:2

Kimlikten dolay: f:2
Sekil 2. Gegici koruma altindaki Ailelerin Kilis iline Go¢ Etmelerinin Nedenlerine iliskin Katimci Gériisleri
Sekil 2 gecici koruma altindaki ailelerin Kilis iline go¢ etmelerinin nedenlerine iliskin katimci gérislerinin kodlarini
ve kategorilerini gostermektedir. Gegici koruma altindakilerin Kilis iline gé¢ etmelerinin nedenlerine iliskin
katihmci gérislerine bakildiginda “ Sinira yakinligi f= 6”, “Akrabalardan dolayi f= 3”, is bulma f=2”, “ Suriye’ ye
benzerligi f= 2”, “Kimlikten dolayi f=2" oldugu gorilmektedir. Yapilan goriisme kayitlarindan su sekilde 6rnek

verilebilir:

Gorilisme Kaydi 5: “Kilis’i en yakin il oldugu igin tercih ettik.”

Gortsme Kaydi 9: “Kocamin ailesinin ¢ogunlugu Kilis’te oldugu igin ve ¢ocuklarimin okuyabilmesi
icin geldik.”

Gortsme Kaydi 2: “ Kocam Kilis’te is buldugu icin geldik.”

Goriisme Kaydi 4: “ Suriye’den ilk Istanbul’a gittik. Sonra akrabalar Kilis’e ¢cadirdilar. Kilis’in Suriye
gibi oldugunu séylediler o sebeple geldik.”

Gorlisme Kaydi 7: “ Kilis ilinde kimligimizi aldik. Kimlik sadece burada gegerli oldugu icin kaldik.”

Arastirma sonucunda elde edilen verilere bakildiginda gégmenlerin Kilis ilini sinira yakinhigindan dolayi, Suriye’ye
benzerliginden dolayi ve akrabalarinin bu sehirde yasamalarindan dolayi tercih ettikleri goriilmektedir. Kilis iline
go¢ ettikten sonra baska bir ile yasal olarak gidemediklerinden dolayi bu sehirde yasamak zorunda kalan ailelerin

de oldugu gorilmektedir.

Arastirmanin liciincl alt problemi olan “G6¢ etmeden 6nce gegici koruma altindaki ailelerin gocuklarinin okula

devam durumu nedir? “sorusuna iliskin bulgular sunlardir:

Evet f:9
(sl

Cocuklarin go¢ etmeden onceki okula devam etme a
—
durumu

Hayir f:6

Sekil 3. Gegici Koruma Altindaki Cocuklarin Gég Etmeden Once Okula Gidip Gitmedigine Dair Katilimci Goriisleri
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Sekil 3 gecici koruma altindaki ¢ocuklarin gé¢ etmeden énce okula gidip gitmedigine dair katilimci gériislerinin
kodlarini ve kategorilerini gostermektedir. Gegici koruma altindaki ¢cocuklarin go¢ etmeden 6nce okula devam
edip etmediklerini ortaya c¢ikarmak icin “GOo¢ etmeden Once c¢ocugunuz okula gidiyor muydu?” sorusu
sorulmustur. Cocuklarin gécten dnce okula devamlilik durumu, katilimci gorislerinde “ Evet f= 9”7, “ Hayir f= 6”
oldugu gorilmustir. Yapilan gérisme kayitlarindan su sekilde érnek verilebilir:

Gorisme Kaydi 8: “Evet krese gidiyorlard:.”

Goriisme Kaydi 13: “En kiiciik hari¢c hepsi okula gidiyordu. Obiirleri ortaokuldayd:.”

Gorlisme Kaydi 2: “Hayir. Cocuklarim okula gitmiyordu. Ciinkii yaslari tutmuyordu.”

Arastirma sonucuna bakildiginda gocuklarin %60’inin gé¢ etmeden 6nce okula devam ettikleri %40'inin ise
savastan dolayi okula gidemedikleri goriilmektedir. Gigmen ailelerin go¢ etme nedenleri arasinda ¢ocuklarinin

egitime devam edebilmesi gelmektedir.
Gegici Koruma Altindaki Ogrencilerin Okullarda Yasadigi Sosyal ve Egitimsel Sorunlar

Arastirmanin dordunci alt problemi olan “Gegici koruma altindaki 6grencilerin okullarda yasadigi sosyal sorunlar

nelerdir? “sorusuna iliskin bulgular sunlardir:

/retm enlerle iletisim Problemi f:8

Ogrencilerle lletisim Problemi f:4

Ekonomik yetersizlik f.3

Cocuklann okulda yasadigi sosyal agidan sorunlar

Sekil 4. Gegici Koruma Altindaki Ogrencilerin Okullarda Yasadig Sosyal Sorunlara iliskin Katimci Gérisleri

Sekil 4 gecici koruma altindaki 6grencilerin okullarda yasadigi sosyal sorunlara iliskin katilimci gorislerinin
kodlarini ve kategorilerini gostermektedir. Gegici koruma altindaki 6grencilerin okullarda yasadigl sosyal
sorunlara iliskin katiimci gérislerine gére en sik karsilagilan sorunlarin “ Ogretmenlerle iletisim problemi
yasanmas! f= 87, “ Ogrencilerle iletisim problemi yasanmasi f= 4”, “ Ekonomik yetersizlik f= 3”, oldugu

gorilmektedir. Yapilan gériisme kayitlarindan su sekilde 6rnek verilebilir:

Gortisme Kaydi 3: “ Cocuklarin okuma yazma, matematikte sikintisi yok ama dgretmenleri ¢ok
zorlaniyor.  Hepsi Gegici koruma altindaki ¢ocuklar sinifin 6gretmenleri de Tiirk o sebeple
yapamiyor. Odretmen kafayi yemis durumda cocuklara editim veremiyor. Cocuklarim kurslardan
egitim aliyor.”

Goriisme Kaydi 2: “Ogretmen ¢ocudumu aldi baska bir éGretmene verdi, cocu§um Tiirkge bilmiyor
diye...
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Goriisme Kaydi 10: “ Okul ¢ok uzak. Cocuklar mintbiisle gidip geliyorlar otobiis yok. Para
stkintimizda var. Cocuklarim okula gidip gelmede zorluk ¢ektigi icin okulu birakmak istediklerini
soylediler.”
Arastirma verilerine bakildiginda Suriyeli 6grencilerin 6gretmenleri nedeniyle uyum problemleri yasadiklari
gorilmektedir. Ogretmenlerin yabanci dgrencilere egitim verebilme yeterliliklerinin yetersiz oldugu ve &én
yargilari nedeniyle sikinti yasadiklari goriilmektedir. Bazi goggmen 6grencilerin 6gretmenleri ile iletisim ve uyum
problemleri yasamalari nedeniyle sinif degisikligi yaptiklar gérilmektedir. Bazi gogmen 6grencilerin ise maddi

yetersizlik nedeniyle okula devam etmek istemedikleri tespit edilmistir.

Arastirmanin beginci alt problemi olan “Gegici koruma altindaki 6grencilerin okullarda yasadigi egitimsel sorunlar

nelerdir? “ sorusuna iliskin bulgular sunlardir:

Dil problemi f:6
a /Odev yaparken zorlanma f:4

Gegici koruma altindaki ¢ocuklarin okulda yasadigi a
egitim acisindan sorunlar drkce okuma yapmakta sikinti yasama f:3

Ingilizce dersinde sikinti yagama f:2

Sekil 5. Gegici Koruma Altindaki Ogrencilerin Okullarda Yasadigi Egitimsel Sorunlara iligkin Katilimci Gérisleri

Sekil 5 gecici koruma altindaki 6grencilerin okullarda yasadigi egitimsel sorunlara iliskin katimci gorislerinin
kodlarini ve kategorilerini gostermektedir. Gegici koruma altindaki 6grencilerin okullarda yasadigi egitimsel
sorunlara iliskin katilimci goriislerine bakildiginda “ Dil Problemi f= 6”, “ Odev yaparken zorlanma f=4", “ Tiirkge

okuma yapmak da zorlanma f= 3” olarak siralanabilir. Yapilan goriisme kayitlarindan su sekilde 6rnek verilebilir:

Gortisme Kaydi 9: “ Yeni geldigimiz icin sadece dil olarak sikinti gekiyorlar. 8. ve 9.siniftaki
cocuklarim dil bilmedikleri icin 6Greniyorlar. Sonra ders islemeye gececekler.”

Gortsme Kaydi 7: “ Kiiglik kizim okulda, 6devierinde sikinti yasiyor. Ablasi yardim ediyor. Onun
disinda cok rahat okulda. Bir de ingilizcede zorlaniyor.”

Gortsme Kaydi 8: “ Cocugum yas olarak sinifta en kiigiik olan. Tiirkge okumada sikinti yasiyor. Ben
6gretmen olarak evde Ggretiyorum ama okula gidince okuma-yazmada, 6devlerinde sinavlarinda
zorlaniyor. Utandigindan da olabilir. Ama 6gretmeni siiper bir kiz diye séyliiyor.”
Arastirmadan elde edilen bulgulara gore Suriyeli 6grencilerin yasadiklari egitimsel problemlerin basinda dil
problemi gelmektedir. Tiirkce bilmedikleri icin derslerinde zorluk yasadiklari, kendilerini iyi ifade edemedikleri

icin utandiklari gérilmektedir. Ozellikle Tirkce derslerinde okuma, yazma, anlama gibi konularda zorlandiklari

gorilmektedir.
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Gegici Koruma Altindaki Velilerin Cocuklarinin Egitiminden Memnuniyet Durumlar ve Tiirk Egitim Sistemine
iliskin Gorisleri

Arastirmanin altinci alt problemi olan “Gegici koruma altindaki velilerin ¢ocuklarinin egitiminden memnuniyet

durumu nedir? Bu konuda yetkililerden talep ve beklentileri nelerdir? “sorusuna iliskin bulgular sunlardir:

Uyum Problemlerinin ¢ozilmesi f:2

Bilgisayarli 6gretim f:1

Gegici Koruma Altindaki Ebeveynlerin Cocuklari icin Tiirk Arapca/ Din Egitimi f:1

Egitim Sisteminden Talepleri \

Okulun ekstra kurs agmasi f:1

Talebi yok f:10

Sekil 6. Gegici Koruma Altindaki Ebeveynlerin Cocuklari igin Tiirk Egitim Sisteminden Talepleri

Sekil 6 gecici koruma altindaki ebeveynlerin gocuklari igin Tiirk egitim sisteminden taleplerinin kodlarini ve
kategorilerini gostermektedir. Gegici koruma altindaki ebeveynlerin ¢ocuklari icin Tlrk egitim sisteminden
talepleri noktasinda “Cocugunuzun nasil bir egitim almasini istersiniz? Bu konuda yetkililerden talep ve
beklentileriniz nelerdir?” sorusu sorulmustur. Talepleriyle ilgili katiimci goéruslerinde en ¢ok “Adaptasyon

probleminin ¢6ézlilmesi f= 2” oldugu gorilmistir. Yapilan gériisme kayitlarindan su sekilde 6rnek verilebilir:

Gortsme Kaydi 2: “ Cocuklarimin okulda sevilmesini ve iyi davranilmasini okulun sevdirilmesini
istiyorum. Biiyiik oglum ben okumayacagim okulu birakacagim dedi. Bunlarin yasanmasini
istemiyorum.”
Calismada elde edilen veriler incelendiginde Suriyeli cocuklarin bazilarinin yasadiklari uyum problemi nedeniyle
okula devam etmek istemedikleri gérilmuistir. Bu ¢ocuklarin ebeveynleri ¢cocuklarinin dislanmamasini, okulun
sevdirilmesini istedikleri goriilmektedir. Ayrica bilgisayar destekli egitim, Arapga egitim, din egitimi ve 6zel ek

ders verilmesi gibi taleplerinin oldugu belirlenmistir.
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Odevlere yardimci olmak f:2

Universiteye gitmesi f:1

Gl
A=

Basarili olmalan f:1

Sanat ve spora 6nem verilmesi f:1

Beklentisi yok f:10

Beklentiler

Sekil 7. Gegici Koruma Altindaki Ebeveynlerin Cocuklari icin Tiirk Egitim Sisteminden Beklentileri

Sekil 7 gecici koruma altindaki ebeveynlerin ¢ocuklari igin Turk egitim sisteminden beklentilerinin kodlarini
gostermektedir. Gegici koruma altindaki ebeveynlerin ¢ocuklari igin Tirk egitim sisteminden beklentileri
noktasinda “Cocugunuzun nasil bir egitim almasini istersiniz? Bu konuda yetkililerden talep ve beklentileriniz
nelerdir?” sorusu sorulmustur. Beklentileriyle ilgili katilimci gériislerinde en ¢ok “ Odevlere yardimci olmak f=2”

oldugu tespit edilmistir. Yapilan gérisme kayitlarindan su sekilde érnek verilebilir:

Gortisme Kaydi 1: “ Okuldan beklentim en azindan ddevlerine yardimci olmalarini isterim. Ben
cocuklarimin édevlerine yardimci olabilmek icin Tiirk¢e kursuna yazildim.”
Calismada elde edilen veriler incelendiginde galisma grubunda yer alan Suriyeli ebeveynlerin %66’sinin Turk
egitim sistemimden herhangi bir beklentilerinin olmadig gorilmistir. Cikan bu sonuca goére Suriyeli
ebeveynlerin cocuklarinin egitimlerine karst ilgisiz olduklari dislinilmektedir. Calisma grubunun %44 lik bolima
ise cocuklarinin 6devlerini yaptirirken zorlandiklarini, gocuklarinin basarili olup lniversiteye devam edebilmeleri

icin destek istediklerini belirtmislerdir.

Arastirmanin yedinci alt problemi olan “Gegici koruma altindaki velilerin, Tirk egitim sistemine iliskin gorisleri

nelerdir? “ sorusuna iliskin bulgular sunlardir:

 &&“ f.7

Yetersiz f:8

Okulda alinan egitimden memnun olma

Sekil 8. Gecici Koruma Altindaki Ebeveynlerin Cocuklari icin Tiirk E§itim Sistemine iliskin Gériisleri

Sekil 8 gecici koruma altindaki ebeveynlerin ¢ocuklari icin Tiirk egitim sistemine iliskin goriislerinin kodlarini ve
kategorilerini gostermektedir. Gegici koruma altindaki ebeveynlerin gocuklari icin egitim sistemimize iliskin

gorislerini ortaya ¢ikarmak icin “Tirk egitim sistemine iliskin goérisleriniz nedir? ” sorusu sorulmustur. Yapilan
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gorismelerde “Yeterli f= 7”,”Yetersiz f=8" oldugu gorilmistir. Yapilan gérisme kayitlarindan su sekilde 6rnek

verilebilir:

Gortsme Kaydi 13: “Aldigi egitimden memnunum.”
Gortsme Kaydi 5: “Cocugumun aldigi egitimden memnunum.”
Gortsme Kaydi 7: “Yeterli degil”

Calismada elde edilen veriler incelendiginde ¢alisma grubunda yer alan Suriyeli ebeveynlerin %53’tnin Tirk
egitim sistemini yetersiz buldugu, %47’sinin yeterli buldugu gorilmektedir.%66 ‘sinin egitim sisteminden

beklentisi olmadan memnun olmamasinin ise manidar oldugu distntlmektedir.
Gegici Koruma Altindaki Ebeveynlerin Gocuklari igin Egitimde Dil Tercihi

Arastirmanin sekizinci alt problemi olan “Gegici koruma altindaki velilerin cocuklari icin egitimde dil tercihi nedir?

“sorusuna iliskin bulgular sunlardir:

Turkge f:7
Ingilizce f:3
Egitimde Tirkge ve Ingilizce f:2
dil tercihi\ (o |

Arapca ve Tirkge f:1

Arapca ve Ingilizce f:1

Tirkge, Arapga, Ingilizce f:1

Sekil 9. Gegici Koruma Altindaki Ebeveynlerin Cocuklari igin Egitimde Dil Tercihi

Sekil 9 gecici koruma altindaki ebeveynlerin ¢cocuklari igin egitimde dil tercihlerinin kodlarini ve kategorilerini
gostermektedir. Gegici koruma altindaki ebeveynlerin cocuklari igin egitimde dil tercihini ortaya gikarmak igin
“Cocugunuzun hangi dilde egitim almasini istersiniz?” sorusu sorulmustur. Yapilan gorismelerde “ Turkce”
egitimin tercih edenlerin sayisi f=7” iken, “ ingilizce” egitimi tercih eden ebeveynlerin sayisi f=3 ve “ Tiirkge ve
ingilizce ” egitimini birlikte tercih edenlerinin sayisinin f=2 oldugu gériilmektedir. Yapilan gériisme kayitlarindan

su sekilde 6rnek verilebilir:

Gorisme Kaydi 1: “ Tiirkge isterim. Arapg¢a ve Tiirkge de biliyorlar zaten baska dile gerek yok.”

Gorusme Kaydi 8: “ Tiirkge. Clinkii Tiirkiye de yasiyoruz.”
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Gorisme Kaydi 15: “ ingilizce egitim almasini isterim.”
Gorisme Kaydi 12: “ Burada yasadigimiz icin Tiirke ve ingilizce isterim.”

Calismada elde edilen veriler incelendiginde calisma grubunda yer alan Suriyeli ebeveynlerin %47’sinin
¢ocuklarinin Tirkge egitim almasini istedikleri goriilmektedir. Bunun nedenini de Tirkiye’de yasamalarindan
kaynaklandigini belirtmislerdir. Burada yasayan Suriyeli ebeveynlerin Tiirkiye’de yasamaya devam etmeyi
disindiklerinden dolayi boyle bir sonucun ciktigi disinilmektedir. Suriyeli 6grencilerin Tiirkgeyi kullanma

konusunda zorlandiklari ama 6grenebilmeleri igin ailelerinin destekledikleri gorilmektedir.

Arastirmanin dokuzuncu alt problemi olan “Gegici koruma altindaki velilerin cocuklari i¢in ana dili diginda ikinci

dil tercihi nedir? “sorusuna iliskin bulgular sunlardir:

Tarkge f:10

ikinci dil tercihi Tirkge ve Ingilizce f:4

Ingilizce f:1

Sekil 10. Gegici Koruma Altindaki Ebeveynlerin Cocuklari icin Ana Dili Disinda ikinci Dil Tercihi

Sekil 10 gegici koruma altindaki ebeveynlerin ¢ocuklari igin ana dili disinda ikinci dil tercihlerinin kodlarini ve
kategorilerini gdstermektedir. Gegici koruma altindaki ebeveynlerin gocuklari icin ana dili disinda ikinci dil tercihi
icin katilimci gérislerine bakildiginda en ¢ok “ Tiirkge f=10” tercih edilmistir. Sonrasinda ise “Tiirkge ve ingilizce

f=4 " ve “ Ingilizce f=1" tercih edilmistir. Yapilan gériisme kayitlarindan su sekilde érnek verilebilir:
Gortsme Kaydi 2 : “Tercihim Tiirkge.”

Goriisme Kaydi 11: “ Tiirkce 1.asama ama ingilizce de isterim.”

Calismada elde edilen veriler incelendiginde ¢alisma grubunda yer alan Suriyeli ebeveynlerin %66’sinin ikinci dil
tercihlerinin Tiirkce oldugu gorilmektedir. Tirkce dilini ingilizce takip etmektedir. Bunun nedeninin gé¢men

ailelerin Avrupa Ulkelerine go¢ etmek istemelerinden kaynaklandigi diisiinilmektedir.

Gegici Koruma Altindaki Ebeveynlerin Cocuklari igin Gelecek Beklentileri ve Yurt Tercihleri

Arastirmanin onuncu alt problemi olan “Gegici koruma altindaki velilerin ¢ocuklari icin gelecege yonelik planlari

nelerdir?” sorusuna iliskin bulgular sunlardir:
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Gelecege yonelik planlar Meslek edinimleri igin ellerinden geleni yapma .15

Sekil 11. Gegici Koruma Altindaki Ebeveynlerin Cocuklari icin Gelecege Yonelik Planlari

Sekil 11 gecici koruma altindaki ebeveynlerin cocuklari icin gelecege yonelik planlarinin kodlarini ve kategorilerini
gostermektedir. Gegici koruma altindaki ebeveynlerin ¢cocuklari igin gelecege yénelik planlarina iliskin katilimci
gorusleri incelendiginde “Meslek edinmeleri igin ellerinden geleni yapmak f= 15 ” yoniinde oldugu gorilmustur.

Yapilan gorisme kayitlarindan su sekilde 6rnek verilebilir:

Goriisme Kaydi 4: “Universiteye gitmesini ve memur olmasini istiyorum. ”

Gortisme Kaydi 1: “Okumalarini istiyorum en azindan ¢alisabilmeleri igin ellerinde belge olmasini
istiyorum.”

Gortsme Kaydi 13: “Cocuklarimin polis, savci gibi hukuki alanda is bulmalarini isterim. O sebeple
okumalari i¢in ¢abalarim.”
Calismada elde edilen veriler incelendiginde galisma grubunda yer alan Suriyeli ebeveynlerin %100’{inlin
cocuklarinin ileride iyi bir meslek sahibi olmalarini istedikleri goriilmektedir. Zaten bu aileler gé¢ etme
nedenlerini de cocuklarinin iyi bir gelecege sahip olmalarini istemeleri oldugunu da daha 6nce de
belirtmislerdir. Geleceklerini giivence altina almak en temel amaglari arasinda yer almaktadir. Savastan
dolayi yasadiklari travmalar ve zorluklardan dolayl bunu istemelerinin beklenilen bir durum oldugu

duslintilmektedir.

Arastirmanin on birinci alt problemi olan “Gegici koruma altindaki velilerin kalici yurt tercihleri nelerdir?

“sorusuna iliskin bulgular sunlardir:

Turkiye'deki daha buyiik sehirlere gitmek isteyenler f:6

Avrupa'ya gitmek isteyenler f:5

Kalici yurt tercihi Turkiye de kalmak isteyenler f:3

Suriye'ye donmek isteyenler f:1

Sekil 12. Gegici Koruma Altindaki Ebeveynlerin Kalici Yurt Tercihine iliskin Gorisleri

Sekil 12 gecici koruma altindaki ebeveynlerin kalici yurt tercihine iliskin gorislerinin kodlarini ve kategorilerini

gostermektedir. Gegici koruma altindakilerin kalici yurt tercihine iliskin géruslerine gore “ Tirkiye disinda kalic

”

yurt tercihine “ Turkiye’deki daha buyik sehirlere gitmek isteyenler f=5” , “ Avrupa’ya gitmek isteyenler f= 3”,
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“Tlrkiye de kalmak isteyenler f=3" ve “ Suriye’ ye donmek isteyenler f= 1" oldugu gorilmustir. Yapilan gériisme

kayitlarindan su sekilde 6rnek verilebilir:

Gortisme Kaydi 12: “Tiirkiye de kalmak isterim. Kilis’ten gitmek istemem ama ¢ocuklarimin baska
yerde liniversite kazanirsa o sehre giderim.”

Gortsme Kaydi 14: “Dubai’ye gitmek isterim.”

Gorlsme Kaydi 5: “Bagka iilkede olmak istemiyorum. Ancak Gaziantep, Konya, Mersin, istanbul’ a

gidebilirim.”
Calismada elde edilen veriler incelendiginde ¢alisma grubunda yer alan Suriyeli ebeveynlerin %60’nin Turkiye’de
kalmak istedikleri, %40’'nin Gaziantep, Istanbul, Konya, Mersin gibi daha biiyiik bir ile go¢ etmek istedikleri,
%33’Unun Avrupa Ulkelerine go¢ etmek istedigi, sadece %6’sinin Suriye’ye donmek istedigi sonucu ortaya

¢ikmistir. Bu sonuca gore gegici koruma altindaki gégmenlerin biyik ¢cogunlugunun herhangi bir tilkeye gitmeyi

ya da ulkelerine geri donmeyi diisinmedikleri, Turkiye’'ye yerlesmeyi planladiklari gérilmektedir.
Gegici Koruma Altindaki Ebeveynlere Gore Okullarin Olumlu Etkileri

Arastirmanin on ikinci alt problemi olan “Gegici koruma altindaki velilerin géruslerine gére okullarin gegici

koruma altindaki 6grencilere kazandirdigi olumlu 6zellikler nelerdir?” sorusuna iligkin bulgular sunlardir:

Ders ve ddevde ilerleme f:5

Okulun etkisi yok f:5
i ,// (o |

Okullarin Gegici koruma altindaki 6grencilere olumlu
yonde etkisi

Yeni bir dil kazandirma f:4

Arkadas edinmeyi kolaylastirma f:1
Sekil 13. Gegici Koruma Altindaki Ogrencilere Okullarin Olumlu Etkilerine Yonelik Ebeveyn Gériisleri

Sekil13 gecici koruma altindaki 6grencilere okullarin olumlu etkilerine yonelik ebeveyn gorisleri kodlarini
gostermektedir. Okullarin gegici koruma altindaki 6grencilere olumlu etkilerine yonelik katilimci gérislerine
bakildiginda frekanslarina gore sirasiyla “Ders ve 6devlerde ilerleme f= 5", “Okulun etkisi yok f= 5", “Yeni bir dil

ogrenme f=4", “Arkadas edinmeyi kolaylastirma f=4" oldugu goértlmustir. Yapilan goriisme kayitlarindan su

sekilde 6rnek verilebilir:

Gortsme Kaydi 11: “Egitim olarak derslerinde ve Gdevlerin de giizel ilerliyorilar.”

Gorisme Kaydi 5: “Okul bir sey katmadi. Hatta cocugum okula gitmeden 6nce daha sakindi simdi
hir¢inlastl.”
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Gorlisme Kaydi 9: “Cok ilerlediler. Tiirkge dilini 6grenmeye basladilar. Bilmedigimiz ¢ogu seyi
ogrendiler. Okuma-yazma konusunda 6zellikle baya ilerlediler.”

Gortisme Kaydi 14: “Glizel arkadaslar oldu. Giizel 6gretmenleri oldu. Yeni bir diinyalari oldu.

Suriye’de sadece Arapgalari vardi buraya gelince Tiirkceyi de 6grendiler. Hayal diinyalari gelisti.”
Calismada elde edilen veriler incelendiginde calisma grubunda yer alan Suriyeli ebeveynlerin %77’sinin
cocuklarinin okul sayesinde sosyallesip yeni arkadaslar kazandigini, yeni bir dil 6grendigini ve bircok konuda yeni
bilgiler 6grendiklerini duslindukleri gorilmustir. Ebeveynlerin %33’Unin ise okulun olumlu bir katkisinin

olmadigini distindugi gorulmektedir.

TARTISMA ve SONUC

Gorlisme yontemi kullanarak verilerin elde edildigi, Kilis ilindeki ilkokula giden gecici koruma altindaki
ogrencilerin karsilastiklari sorunlarin neler oldugunu tespit etmeyi amaclayan arastirmada su sonuglara

ulasiimistir:

Gegici koruma altindaki Suriyeli ailelerin Turkiye’ye gelis nedenleri incelendiginde savastan dolayi geldikleri genel
sebep olarak soylenebilirken, buna bagh olarak Suriye’de artik barinacak bir yerleri olmamasi, ¢ocuklarinin
hayatta kalmalarini ve egitimlerinin devamini saglamak istemeleri, cocuklarini savastan korumak ve ¢ocuklarinin
gelecegini glivence altina almak istemeleri amaciyla goc ettikleri gorilmektedir. Gog¢ ederken Kilis ilini tercih
etmelerinin baslica sebebi Suriye’ye sinir olan en yakin glivenli bolge olmasidir. Bunun disinda akrabalarinin
¢ogunun Kilis'te bulunmasi ve Kilis ilindeki yasami Suriye’deki yasamlarina benzetmeleri de tercih sebepleri
arasinda gorilmektedir. Kilis iline gdg ettikten sonra baska bir ile yasal olarak gidemediklerinden dolayi bu sehirde
yasamak zorunda kalan ailelerin de oldugu gériilmektedir. Saklan’in (2019) da yapmis oldugu ¢alismasinda benzer
bulgular gérilmektedir. Suriyeli 6grenciler Suriye’de devam eden i¢ savasin kisa zamanda sonlanmayacagini
disindukleri icin, cogunlukla aile biyiklerinin verdigi bir kararla evlerini terk ettiklerini ve glivenli gérdikleri en
yakin tlkelere gog ettiklerini belirtmislerdir. Suriyeli 6grencilerin Tirkiye'ye gelmelerinde ki birincil etken,
Tirkiye’de akrabalarinin  ve hemserilerinin yasiyor olmasi ve maddi olanaklarinin yetersizliginden

kaynaklanmasidir.

Gegici koruma altindaki cocuklarin gé¢ etmeden oOnceki egitim durumlarina iliskin goérislere bakildiginda
cocuklarin %60’Inin gd¢ etmeden 6nce okula devam ettikleri %40’inin ise savastan dolayi okula gidemedikleri
gorilmektedir. Suriye’de gcocuklarin egitime devam etmeme sebepleri incelendiginde ise savas ve yaslarinin okula
gitmeye uygun olmamasi ve ekonomik sikintilardan kaynaklandigi séylenebilir. Bunlara ek olarak gorismeler
sirasinda, ailelerin daha biyik yaslardaki cocuklarinin savasin ilk yillarinda barinma ve gegim kaygisi gibi ailenin
temel ihtiyaglarini karsilamak zorunda olduklari, bu nedenle yarida kalan egitimlerine devam edemedikleri, ancak
sartlar iyilesirse egitimlerine devam etmek istedikleri yoniinde gorusler de alinmistir. Alanyazinda tespit edilen
bircok arastirmada benzer bulgulara rastlanmistir. Rogers ve Sirin (2015)’e gore 2014-2015 egitim-6gretim yilinda

Suriyeli cocuklarin yarisi okula gidememistir. Suriyeli cocuklar gog ettikleri tGlkelerde de yeterli bir egitim almanin
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onlnde gesitli aksakliklar ve engellerle karsilasmiglardir. Birlesmis Milletler tahminlerine goére Suriyeli gogmen
cocuklarin yaklasik yarisi 2015 yilinin ortalarinda okula kaydedilmemistir. Okul ¢cagindaki Suriyeli cocuklarin kayit
orani Liibnan'da tahminen yiizde 20, Tiirkiye'de yiizde 30 ve Urdiin'de yiizde 68'dir.Tiirkiye'de, Suriyeli miilteci
¢ocuklarin kamplarda okula gitme olasiligi kentsel ortamlardakilere gore ¢ok daha fazladir ve cinsiyete gore kizlar
erkeklerden ¢ok daha az okula kayit yaptirdigi gériilmustir. Saklan (2019) da galismasinda Suriye’deki olaylarin
baslamasindan bu yana erken yasta evlendirilen kiz gocuklarinin sayisindaki artisa dikkat cekmektedir. Alpaslan
(2019)'in yaptig1 arastirmaya gore de Suriyeli ailelerin kiz ¢cocuklarini erken yasta evlilige zorladiklari, erkek
ogrencileri de aileye ekonomik destek igin okula gitmekten ziyade galistirildiklari sonucu bulunmustur. Boylece
Suriyeli dgrencilerin cocuk isci olarak calistirlmasi sorunu ortaya c¢ikmaktadir. Ogretmenlere gére Suriyeli
cocuklar evlilige ya da calismaya zorlanmaktadir. Geginmek igin ¢alismak durumunda kalan Suriyeli ¢cocuklar
egitim hayatlarina devam edememektedir. Alpaslan (2019)’in ¢alismasinda katilimcilarin % 80’i gegim sikintisinin
gocuklarin egitimine engel oldugunu ifade etmistir. Karatas vd. (2016) ‘e goére de Turkiye'deki Suriyelilerin bir

boéliminin ekonomik nedenlerden dolayi daha ¢ocuk yasta sokakta calistiklari belirtilmistir.

Arastirmada Suriyeli ailelerin %60’inin gelir diizeyinin 1000-2000 lira oldugu tespit edilmistir. Bu ¢ok dustk bir
rakamdir. Bazi gocmen oOgrencilerin maddi yetersizlik nedeniyle okula devam etmek istemedikleri tespit
edilmistir. Serif (2020) yaptigi calismada da katilimcilarin ailelerinin yiizde 80'inin aylk gelirinin asgari tcretin
altinda oldugunu belirtmistir. Suriyelilerin ailelerinin disik gelire sahip olmalari 6grencilerin bir kisminin okul
¢aginda galismasina ve okula devamsizligina neden olmaktadir. Karatas vd. (2016) ‘e gore galisan gocuklar ¢ogu
zaman okula devam edememekte, hem c¢alisip hem okula giden cocuklar ise okulda yeteri kadar basari
gosteremeyerek zorunlu egitimlerini yarida birakmakta ve dolayisiyla, ilerdeki calisma yasamlari igin gerekli olan

donanimdan yoksun kalmaktadirlar.

Gegici koruma altindaki 6grencilerin okullarda yasadig sorunlara bakilacak olursa, sosyal agidan yasanan
sorunlarin basinda Suriyeli 6grencilerin  6gretmenleriyle uyum problemleri yasamalari gelmektedir.
Ogretmenlerin yabanci &grencilere egitim verebilme yeterliliklerinin yetersiz oldugu ve 6n yargilari nedeniyle
sikinti yasadiklari goriilmektedir. Bazi go¢men o6grencilerin 6gretmenleri ile iletisim ve uyum problemleri
yasamalari nedeniyle sinif degisikligi yaptiklari goriilmektedir. Saglam ve Kanbur (2017) ¢alismasinda, birden ¢ok
kiltire sahip yapida ilkokullarda gorevini siirdiiren 6gretmenlerin; gegici koruma altinda olan 6grencilerin farkli
kiltirden olusunu, gidilerini, yasadigi olumsuzluklari gérmezden gelerek, sinifta gegici koruma altindaki
ogrencileri dikkate alan uygulamalar yapmadiklari sonucu elde edilmistir. Bununla birlikte gogmen 6grencilerin
yasadiklari diger sosyal problem ise Tirk 6grencilerle yasadiklari uyum problemidir. Calismamizda elde edilen
veriler incelendiginde Suriyeli cocuklarin bazilarinin yasadiklari uyum problemi nedeniyle de okula devam etmek
istemedikleri gorlilmustir. Bu cocuklarin ebeveynleri ¢ocuklarinin dislanmamasini, okulun sevdirilmesini
istedikleri goriilmektedir. Saklan (2019) da calismasinda devamsizlik yapan Suriyeli 6grencilerin devamsizlik
nedenlerinin basinda, ailelerinin g¢ocuklarini okula géndermek istememesi; cocuklarinin okulda ayrimciliga
ugradigini disinmeleri, kendi kiiltirel degerlerini koruyamama korkusu vb. nedenler geldigini tespit etmistir.

Yigit vd. (2021)’in yaptiklari arastirmada ise 6gretmen ve yoneticilerin Suriyeli 6grencilerin sosyo-ekonomik
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yetersizlikleri, Suriyeli ailelerin okula, 6gretmenlere karsi olumsuz tutumlari, Tiirk velilerin 6nyargili ve ayristirici
tutumu gibi durumlarin okula uyumu olumsuz yonde etkiledigini belirtmislerdir. Kiral ve Beyli (2021)
arastirmalarinda 6grencilerin Turkiye’'ye gelen siginmacilara karsi olumsuz yaklastiklarini ve bunun nedenlerinin
baginda onlarin bulunduklari yerlere zarar verme endigesi ve kendi glvenliklerinin tehlike altinda gormeleri
geldigini belirtmislerdir. Topkaya ve Akdag (2016) ¢alismalarinda Tiirk 6grencilerin siginmacilara yonelik kismen
olumsuz tutum igerisinde olduklarini tespit etmislerdir. Bozan vd. (2021) yaptiklari arastirmada Suriyeli ve Tirk
ailelerin uyum siirecini zorlastirdigi sonucuna ulasilmistir. Suriyeli ailelerin kendi alt kiiltirlerini olusturmalari ve
topluma uyum saglamamalarinin gocuklara olumsuz yansidigi belirtilmistir. Kiremit vd. (2018) yaptiklari
arastirmada, Turk 6grencilerin Suriyeli 6grencilere bazi olumsuz yaklasimlar benimsedikleri ifade edilmistir. Buna
gore Turk o6grencilerin Suriyeli 6grencileri “Suriyeli” diye etiketledikleri, bu sekilde hitap ettikleri ifade edilmistir.
Ayrica bazi 6gretmenlerin siniftaki Tirk g¢ocuklarin davraniglarindaki kifir etme gibi durumlarin Suriyeli
ogrencilerden kaynaklandigini belirttikleri gortlmustir. Eres (2016)'in yapmis oldugu calismada gdcmen
cocuklarin arkadaslariyla sosyal etkilesime girmedikleri, azinlk ve dar gelirli olmalarindan kaynakl bir farkhlik ve
asagilanma hissettikleri tespit edilmistir. Ayrica siniftaki diger ¢ocuklarin da gé¢men ¢ocuklari digladiklari, tuhaf
karsiladiklari ve dil problemi ve kiltirel farkliliklar sebebiyle anlasmakta gliclik cektikleri ve zaman zaman kavga
ettikleri belirtilmistir. Kanu (2008), calismasinda milteci 6grencileri gé¢ sonrasi travma yasadiklari ve psikososyal
sorunlari oldugu icin uyum saglamada zorlandiklarini tespit etmistir. ilkokul yoneticileri ve sinif &gretmenleri
kaltirel farklilk nedeniyle, Suriyeli 6grencilerin arkadaslk kurmakta zorlandiklarini, 6ncelikle kendi uyruklarindan
olan c¢ocuklarla arkadashk kurduklarini belirtmislerdir. Alpaslan (2019)’a gore de gogmen Ogrenciler yalnizhk
hissetmektedir, ice kapanik ve motivasyonu duslktiir. Ayrica uyum ve okula devam problemleri yasamaktadir.
Tosun vd. (2018)‘in miilteci 6grenciler ile yaptig arastirmada ¢alismadaki 6grencilerin %38’i yabanci olduklariigin
arkadaslarinin kendilerini disladigini belirtmislerdir. Calismadaki 6grencilerin %48’i Tiirk arkadaslari ile okul
disinda vakit gecirmediklerini, %50’den fazlasi Tirk kaltGrini kendi kiltiiri ile benzer bulmadigini, %44’G
yasadig yerde Turk komsular ile sik gérismediklerini, %43l yasadigl sehre yabanci hissettigini belirtmislerdir.
Bozan vd. (2021) arastirmasinda elde ettigi sonuglara gore Suriyeli 6grencilerin halen tam olarak kabul
gormedigini, sinif seviyesi ilerledikge Suriyeli 6grencilerin oyun oynamak igin birbirlerini tercih ettigi tespit
edilmistir. Buna ilave olarak ilkokullarda egitim goren Suriyeli 6grencilerin uyum sireci incelenmis farkinda
olmadan Suriyeli 6grencilere 6gretmenlerin olumsuz davrandiklari sonucuna ulasiimistir. Tas’a (2020) gore
cokkdiltarli bir sinifta etkili bir egitim stirecinin gergeklesmesiigin 6gretmenin dnyargilardan uzak olumlu bir bakis
acisina ve bu konuda yeterli egitim ve deneyime sahip olmasi gerekmektedir. Ozdemir (2017) de yaptigi calismada
Suriyeli multecilerle ilgili gikan olumsuz haberler ya da asilsiz iddialar sonucunda Tirkiye’de yasayan vatandaslar
tarafindan olumsuz algilarin olustugunu belirtmistir. Ulasilan bu sonuca benzer olarak Ozeng¢ ve Saat (2019)
yaptiklari calismada Tirk 6grenci velilerinin gegici koruma altindaki Suriyeli 6grencilere yonelik olumsuz tavirlar
sergiledikleri sonucuna ulasmislardir. Keskin (2019) ortaokul 6grencilerinin ileriki egitim-6gretim hayatlarinda,
okulda ve okul disi glinliik hayatlarinda miilteci 6grencilerle arkadaslik etmeye ¢ok istekli olmadiklari ve benzer
sekilde sinif icinde yapilan egitsel etkinliklerde milteci 6grencilerle ayni grupta yer almak istemedikleri ortaya

cikmistir. Saklan (2019) arastirmasinda Suriyeli 6grencilerin okula, yeni arkadaslara ve 6gretmenlere uyum
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saglamada giiclik yasadigini belirtmistir. Daha bir¢ok calismada da (Yigit vd. 2021; Yiice, 2018) Suriyeli
ogrencilerin uyum problemi oldugu tespit edilmistir. S6z konusu ¢alisma ve alinyazinda benzer bulgulara

rastlanmis, Suriyeli 6grencilerin okullarda gesitli nedenlerle uyum problemi yasadiklari sonucuna ulasiimistir.

Arastirmadan elde edilen bir diger bulguya gére Suriyeli 6grencilerin yasadiklari egitimsel problemlerin baginda
dil problemi gelmektedir. Turkge bilmedikleri icin derslerinde zorluklar yagadiklari, kendilerini iyi ifade
edemedikleri icin utandiklari gériilmektedir. Ozellikle Tiirkge derslerinde okuma, yazma, anlama gibi konularda
zorlandiklari géralmektedir. Dil problemine bagl olarak édevlerinde zorlanma gibi sorunlar da bulunmaktadir.
Yapilan baska arastirmalarin sonuglari da benzerlik gostermektedir. Tas’a (2020) gore farkh kiltirlerden gelen,
dzellikle de miilteci konumundaki, 6grenciler Tiirkge égrenme konusunda sorun yasamaktadirlar. Ogrenciler
genellikle kelimeleri dogru telaffuz etme, dinlediklerini anlama, kurallara uygun yazma, kendilerini ifade etme
gibi sorunlarla karsilagsmaktadirlar. Gegici koruma altindaki 6grencilerin dil problemi, iletisim ve uyum gibi
sorunlar yasadigini tespit eden cok sayida arastirma (Sensin 2016, Saglam ve ilksan Kanbur 2017, Amag ve
Yasar,2018; Basar vd., 2018; Tosun vd., 2018; Polat, 2019; Utas, 2019; Ergen ve Sahin, 2019; Kulekgi vd, 2020;
Aytag, 2021; Alkalay vd., 2021 Alpaslan, 2021; Avci, 2021; Bucak,2021; Keskin, 2021; Saklan, 2021)
bulunmaktadir. Karaagag ve Glveng’e (2019) gére de gegici koruma altindaki 6grencilerin egitiminde karsilasilan
en 6nemli sorun dildir. Bu 6grenciler konusma, okudugunu anlama, dinleme becerisi gibi temel dil becerilerinin
eksik olmasi nedeniyle programi izlemekte zorluk cekmektedirler. Yigit vd. (2021) yaptiklari calismada dil engeli
nedeniyle Suriyeli 6grencilerin 6gretmenlerle ve akranlariyla iletisime gecemediklerini ve bu durumun Suriyeli
ogrencilerin okula uyumunu olumsuz yénde etkiledigini belirlemislerdir. Serif (2020) de galismasinda Suriyeli
ogrencilerin Tirkiye’de gecici olduklarini diisindikleri ve bunun Tirkgeyi 6grenmeleri 6nindeki bir engel
oldugunu belirtmistir. Bozan vd. (2021)'de yaptiklari arastirmada Suriyeli ailelerin alt kulttur olusturmalari
sonucunda Tirkce 6grenmemelerinin 6gretmenlerle iletisimi zorlastiran bir unsur olarak ortaya ciktigini

belirtmislerdir.

Calismada elde edilen veriler incelendiginde g¢alisma grubunda yer alan Suriyeli ebeveynlerin %66’sinin Tirk
egitim sistemimden herhangi bir beklentilerinin olmadigi goérilmastir. Cikan bu sonuca gore Suriyeli
ebeveynlerin cocuklarinin egitimlerine karsi ilgisiz olduklar diistinilmektedir. Calisma grubunun %44 lik bolimi
ise cocuklarinin 6devlerini yaptirirken zorlandiklarini, gocuklarinin basarili olup Universiteye devam edebilmeleri
icin destek istediklerini belirtmislerdir. Ayrica bilgisayar destekli egitim, Arapga egitim, din egitimi ve 6zel ek ders
verilmesi gibi taleplerinin oldugu belirlenmistir. Bozan vd., (2021) da yaptiklari arastirmada Suriyeli 6grencilerin
velilerinin ilgisiz olmalari nedeniyle ogretmenle iletisime ge¢memelerinin uyum sirecini zorlastirdigini
belirtmislerdir. Bu sonucun yani sira Kiral ve Beyli (2021)'nin yaptiklari ¢alismada Suriyeli ¢cocuklarin aileleri ile
birlikte savastan kacarak Tirkiye'ye geldikleri goz 6niinde bulunduruldugunda 6grencilerin bunun farkinda

oldugu, sorunlar olsa da okulun onlara sundugu imkanlardan, okulda olmaktan mutlu olduklarini belirlemislerdir.

Calismada elde edilen veriler incelendiginde galisma grubunda yer alan Suriyeli ebeveynlerin %53’inin Tirk

egitim sistemini yetersiz buldugu, %47’sinin yeterli buldugu gorilmektedir. %66'sinin egitim sisteminden
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beklentisi olmadan memnun olmamasinin ise manidar oldugu disinilmektedir. Yapilan caligmalarda Suriyeli
ailelerin ilgisiz olduklari Alkalay vd. (2021) tespit edilmistir. Suriyeli ailelerin ilgisiz olmalarina ragmen Tiirk egitim
sistemini yetersiz bulduklari ¢alismamizda tespit edilmistir. Alkalay vd. (2021) yaptiklari g¢alismada Suriyeli
ogrencilerin ailelerinin egitimi dGnemsemeyip, ilgisiz davranmalarinin 6nemli bir sorun oldugunu belirtmislerdir.
Veli kaynakli sorunlar nedeniyle Suriyeli 6grencilerin temel ihtiyaglarinin bile kargilanamamasindan, huzurlu bir
aile ortamina sahip olamamalarindan dolayi okulu ve dersleri ¢cok dikkate almadiklarini, egitimleri icin ¢aba

gostermediklerini tespit etmislerdir.

Calismada elde edilen veriler incelendiginde ¢alisma grubunda yer alan Suriyeli ebeveynlerin %47’sinin
cocuklarinin Tirkge egitim almasini istedikleri gorilmektedir. Turkce egitimi tercih eden ailelerin Turkiye’'de
yasamalarindan dolayi ve ¢ocuklarinin burada kendini gelistirip meslek sahibi olmalarini istedikleri igin tercih
ettigi soylenebilir. Ayrica burada yasayan Suriyeli ebeveynlerin Tirkiye’de yasamaya devam etmeyi
disindiklerinden dolayr boyle bir sonucun ¢iktigi distinilmektedir. Suriyeli 6grencilerin Tiirkgeyi kullanma
konusunda zorlandiklari ama 6grenebilmeleri icin ailelerinin destekledikleri goérilmektedir. Gegici koruma
altindaki ebeveynlerin gocuklari igin anadilleri disinda ikinci bir dil tercihlerine bakildiginda %66’sinin ikinci dil
tercihlerinin Tiirkge oldugu, Tiirkce ve ingilizce 6grenmelerini isteyen ebeveynlerin de bulundugu gériilmektedir.

Bunun nedeninin gé¢cmen ailelerin Avrupa Ulkelerine gé¢ etmek istemelerinden kaynaklandigi disinilmektedir.

Calismada elde edilen veriler incelendiginde calisma grubunda yer alan Suriyeli ebeveynlerin %100’inln
gocuklarinin ileride iyi bir meslek sahibi olmalarini istedikleri gorilmektedir. Suriyeli ailelerin gé¢ etme
nedenlerinden birinin ¢ocuklarinin iyi bir gelecege sahip olmalarini istemeleri oldugu calismanin diger
bulgularinda da tespit edilmistir. Ayrica ¢cocuklarinin tniversiteyi kazanmalarini doktor, mihendis, 6gretmen
olmalarini istediklerini ifade eden ebeveynlerin de oldugu gorilmektedir. Buna gore ¢ocuklarinin yiiksek statili
meslek edinmelerini istedikleri soylenebilir. Calismaya katilan ailelerin en temel amaglari arasinda geleceklerini

glivence altina almak oldugu disliniilmektedir.

Gegici koruma altindakilerin Tarkiye disinda kalici yurt olarak gitmeyi planladiklari baska bir Glke olup olmadigi
sorusuna katihmcilardan alinan cevaplara gore en ¢ok Tiirkiye’de kalmak istedikleri ancak Kilis ilinden daha buyiik
bir sehre gitmek istedikleri goriilmektedir. Calismada elde edilen veriler incelendiginde ¢alisma grubunda yer alan
Suriyeli ebeveynlerin %60’ nin Tiirkiye’de kalmak istedikleri, %40’nin Gaziantep, istanbul, Konya, Mersin gibi daha
blyik bir ile go¢ etmek istedikleri, %33’linlin Avrupa Ulkelerine go¢ etmek istedigi, sadece %6’sinin Suriye’ye
donmek istedigi sonucu ortaya c¢ikmistir. Bu sonuca gore gegici koruma altindaki gd¢menlerin biyik
c¢ogunlugunun herhangi bir lilkeye gitmeyi ya da Ulkelerine geri dénmeyi diistinmedikleri, Tlirkiye'ye yerlesmeyi

planladiklari gorilmektedir.

Gegici koruma altindaki ¢ocuklara okullarin olumlu etkilerine bakildiginda Suriyeli ebeveynlerin %77’sinin

cocuklarinin okul sayesinde sosyallesip yeni arkadaslar kazandigini, yeni bir dil 6grendigini ve bircok konuda yeni
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bilgiler 6grendiklerini duslindukleri gorilmustir. Ebeveynlerin %33’lGnin ise okulun olumlu bir katkisinin

olmadigini distindugi gorulmektedir.

Genel olarak arastirma sonuglarina bakildiginda Suriyeli ailelerin savas nedeniyle go¢ etmek zorunda kaldiklari,
savas baslayinca Ulkelerinde egitimlerine devam edemedikleri daha sonra da yasam kosullarinin elverissiz
olmasindan dolayr okula devam edemedikleri, halen uyum ve dil problemi yasadiklari, Tirk egitim sistemini
yetersiz bulduklari ve Turk egitim sistemimden herhangi bir beklentilerinin olmadigi, Turkce egitim almak

istedikleri ve ileriki yasamlarinda Turkiye’de yasamaya devam etmek istedikleri sonuglarina ulasilmistir.

ONERILER

Arastirmada ¢ikan sonuglara gore su 6nerilerde bulunulmustur:

Suriye’deki savastan dolayi Turkiye’ye gog ettiklerinde maddi yetersizlikten dolayi egitimlerine devam edemeyen
cocuklar tespit edilmeli ve proje kapsaminda ¢ocuklarin okullagsmasini saglayan sivil toplum kuruluslariyla is birligi

yapilarak cocuklarin okullastiriimasi saglanabilir.

Cocuklarin okullarda yasadiklari sorunlara getirilen ¢6ziim oOnerileri soruldugunda cocuklarin okuldaki rehber
o0gretmenden faydalanmadiklari goriilmiistiir. Okullarda rehber 6gretmen sayisi arttirilarak sadece gegici koruma
altindaki cocuklarla ilgilenen rehber 6gretmenler bulunabilir ve bdylelikle gocuklarin psikolojik saglamlig

glclendirilebilir.

Cocuklarin okullarda aldiklar Tiirkce dersleri yeterli gelmemekte ve buna bagh olarak ¢ocuklarinin basarilarinda

artis yerine dislis yasanmaktadir. Okullarda sadece gegici koruma altindaki ¢cocuklar icin ek dersler verilebilir.

Okullarin olumlu katkisinin olmadigi ¢ocuklar 6gretmen ve midir tarafindan tespit edilerek sebeplerinin

arastirilmasi ve sartlarin iyilestirilmesi icin alternatif yollar gelistirilebilir.

Alanyazinda daha ¢ok c¢ocuklarin yasadiklari probleme iliskin 6gretmen goérislerine dayanan ¢alismalara
rastlanmistir (Sensin 2016, Saglam &ve ilksan Kanbur 2017, Basar vd., 2018; Tosun vd., 2018; Polat, 2019; Utas,
2019; Ergen ve Sahin, 2019; Kulekgi vd, 2020; Aytac, 2021,). Mevcut calismadaki gibi ebeveynlerin de gorislerinin
alindigi yeterli sayida arastirma bulunmamaktadir. Bu konuda calismalar yapilmasinin sorunlara daha nitelikli

¢O6zUmler saglayacagi distntlmektedir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.” Bu ¢alisma igin Kilis 7
Aralik Universitesi Bilimsel Arastirma ve Yayin Etik Komisyonu tarafindan 06.04.2020 tarihinde 76062934

numarali ve 2020/9 toplanti numarali etik kurul onayi alinmistir.
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Yazarlarin Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %75, ikinci yazarin katki orani %25dir.
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