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ABSTRACT

The aim of this study is to decipher the sexist codes that construct the discourse of "women on the
stage of history" as a narrative on a linguistic basis in social studies and history textbooks.
Document analysis, one of the qualitative research methods, was used in the study. The documents
of this study are seventeen textbooks, five social studies textbooks published between 2006 and
2022 and twelve history textbooks published between 1930 and 2022. The criterion sampling
method was used to select the textbooks. Textbooks were scanned, texts (paragraphs and
sentences) on history were identified and recorded according to the criteria determined by the
researcher. The data were analyzed using the discourse analysis method and the deconstruction
approach of feminism, taking into accounts the determined categories and themes. It has been
determined that the linguistic fiction of the textbooks, including misogyny and subalternity, is
generally derived from the academic sources (secondary historical sources) that the authors make
use of. It has been found that the discourse, which was articulated with national identity in the
1930s, in a high tone and articulated with national identity, especially for the women of the palace,
where the misogyny theme was common, diverged from the national identity codes in the
following years and continued to exist until today, although in a very low tone, indirectly and in a
few books. Another finding obtained in this study is that even when women's roles and positions
in history are being explained, women's own voices are not heard and they are represented by a
masculine voice spoken on their behalf. Based on the findings presented within the scope of the
study, the language/discourse in some social studies/history textbooks is structured with
masculine codes that subordinate female subjects, suppress female subjectivity, silence female
subjects by positioning the male as the superior/dominant subject by centered on the gender
hierarchy and it was concluded that it was constructed in a structure that reproduces a male-
dominated historical narrative. It is suggested that the works of historians, in which women's own
voices are heard more, and who focus on history from a women's point of view, should be reflected
in textbooks.
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INTRODUCTION

Historiography approaches in textbooks are open to analysis in various dimensions within the scope of the
intradisciplinary and non-disciplinary purposes of history (D. Dilek, 2007). Historiography paradigms, values,
concepts, ideologies, identity, gender may be some of these dimensions. On the other hand, most of these
analyzes are de facto text and discourse analysis studies and involve close relations with the production processes
of historical knowledge. According to Cotuksken (2001, p. 158), philosophy of history is “the field of things that
exist on their own; actions, events; thinking space; It examines three basic areas in relation to each other: ideas,
concepts, designs, language area: the structure of history as a discourse. Accordingly, those that exist on their
own only become open to knowledge production after entering the mental processing in a thinking process. At
this stage, historical information processed with thinking and interpretation is presented in a recording,
descriptive and interpretive language. Based on these views it can be inferred that a historiography nourished
by the philosophy of history, events, actions; works with a cyclical interaction of thought and language domains.
Poststructuralist and postmodern versions of historiography define it as a narrative on the basis of its relation to
literary forms. Historical material, in which events and facts are immanent, reaches the reader by breaking from
the perspective of the historian in the field of thinking and being fictionalized as a narrative in a linguistic form.
History is a linguistic fiction, a narrative, as historical events and facts are ultimately transferred to the reader
with a linguistic presentation. This narrative is reflected by being determined by certain ideologies, cultural and
historical codes (Jenkins, 1997). Because it is the historian who produces the discourse and the historical text,
and the historian is equipped with the historical memory and cultural codes of the society in which she/he lives
(D. Dilek, 2007; Jenkins, 1997; Munslow, 2000). As such, the discourse reflected in history and textbooks is not
independent of the historian, social-cultural memory, contemporary paradigms, context and codes that reveal
it. In that case, discourse construct is open to being explained, interpreted and transformed by discovering all

these mental processes and codes that make up the linguistic structure when it is deciphered.

The potential of language to produce meaning, create consciousness and transform the subject has also attracted
attention in the field of women's studies, especially in the focus of poststructuralist/postmodernist and French
feminism (Humm, 2002; Stimer, 2011). Berktay (2010, p. 185) argues that historiography is “an area of power
and dominance” because women are clearly excluded from historiography, although they constitute perhaps
more than half of humanity and are actively among those who make history. At this point, those who hold this
power and dominance are also the subjects of the knowledge production process, and they will determine what
and who will be included or excluded in historiography, how the narrative will be constructed, and how the
historical actors will be positioned hierarchically. In summary, the determination of power relations will be under
the control of those who hold power. According to French feminists, the male-dominated ideology is grounded
in language, through language. For this reason, language is at the center of their work, “[they] focus on language
in the subordination of women” and accepted truths are “produced by male-centered values” (Simer, 2011, p.
170). Scott (2013) sees language as “the way to analyze subject construction, social organization and power

relations on a historical basis” (Scott, 2013, p.52). According to Kristeva (1980), "historical studies are nothing
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more than dealing with the analysis of language"; According to her, the concepts, periods and abstractions in
which hegemony is realized through language can only be reached by analyzing written texts. Historical events
(war, peace, etc.) are reflections of masculinity hidden in texts (as cited in Caha, 2010, p.79). According to
feminists who center language, masculine language is a field of domination. In addition, since this masculine
language makes the existence of women invisible, it creates an obstacle for women to produce their own
ideology. For example, the Turkish idioms "to get a girl, to give a girl, to want a girl" position women as an object
rather than a subject (Glden, 2006). In these expressions, woman is “desired”, “given” and “received”. However,
there are no idioms in Turkish such as "to get a man, to give a man, to want a man". As can be seen in this
example, language includes male-dominated codes and in this field of power, men objectify women and

subordinate them.

Gauthier (1974) said, “Women have remained silent throughout their history. But as long as women remain
silent, they will stay out of the historical process”; however, Gauthier (1974) also adds that by reproducing a
male-dominated historiography, women “will enter history by surrendering and alienating if they begin to speak
and write” (as cited in Donovan, 2016, p. 218). It can be said that this view suggests that women should exist in
this field with their own voices and values, not with masculine codes. According to Kristeva (1980), who draws
attention to the fact that women are silenced on linguistic grounds, “women are people who do not exist in
language, are not represented, are not spoken” (as cited in Caha, 2010, p.79). This position of women in discourse
and language seems to be related to the subalternity position of women in subalternity studies. Subordination,
by definition, means the inability to speak; According to Spivak (1988), “subaltern is a subject that non-subject
and occupies a position that non-position” (as cited in Tlurkéz, 2014, p. 91). “The subaltern is not exactly the
subject. The subject's voice comes out; However, since the subaltern voice does not come out, it cannot
represent itself and cannot express itself in the political arena. The subaltern does not make a sound, or rather
does, but his/her speeches come to the Western logo as a “murmur” rather than a meaningful sound” (Ozmakas,

2014, p.856).

Similarly, in social studies/history textbooks, women's voices are not heard, a masculine voice speaks for/on
behalf of them, even when the subjects of female actors of history are presented; women's resistances, struggles,
and activism are ignored or glossed over and placed within a fictionalized, stereotyped, delimited discourse (see
Demirel, 2010; G. Dilek, 2012; Diindar, 2021; Fidan, 2019; Pamuk ve Mug, 2021). This approach, which is very

suitable for a non-subject situation, is marked as "subalternity" in the study.

In this context, the subalternity in the textbooks, the voices of female historical actors not being
heard/suppressed; It can be argued that it has two dimensions: ignoring (silencing) the historical information
produced by and in favor of women. For example, when discussing the history of women's rights, the Ottoman
women's movement and other women pioneers and women are not usually mentioned; these women do not
have a voice (Yapici, 2006) and a masculine voice-over reveals a stereotypical discourse in a few sentences. Even

if the women's struggle is expressed at this point, since the voices of these women, who are the subjects of
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history, are suppressed, the discourse is far from creating a subjectivized perception of women. At this point, it
is possible to talk about a state of subalternity (repressed subjectivity) in the context of discourse due to the lack

of self-representation of the female subjects of history and the speech of others on their behalf.

Misogyny, which is defined as "hostility towards women" in Turkish, is a way of maintaining male superiority and
dominance in a patriarchal society and has the potential to lead to gender discrimination, humiliation of women,
subordination of women and violence against women in society (Baydar, 2013). Within the framework of this

study, misogynic fiction refers to the linguistic structure/discourse constructed in this context.

The aim of this study is to decipher the sexist codes that construct the discourse of "women on the stage of
history" as a narrative on a linguistic basis in social studies and history textbooks. In this way, the study aims to
draw attention to the importance of clearing the gendered codes of the linguistic construction of women's past
and constructing the discourse in a structure that contributes to the female subject. Changing the language in
the textbooks in favor of women and gender equality can contribute to the transformation of historical and
collective consciousness in favor of women and gender equality by restructuring the historical thinking processes
in favor of women. In this direction, the study focused on analyzing the relevant texts in the textbooks from the

perspective of gender and feminist perspectives in linguistic context.

The sub-objectives of the research are as follows:
= Deciphering the misogynistic fiction in social studies/history textbooks.
= Deciphering the subordination of women in social studies/history textbooks.
= Opening up for discussion the possibilities of a language and discourse in which women become subjects

in social studies/history textbooks.

METHOD

In this study, document analysis, one of the qualitative research methods, was used. Document analysis, a
method frequently used in educational research, is functional in discovering the practices hidden by language
(Hodder, 2000 cited in Ekiz, 2003). The documents of this study are social studies textbooks published between
2006-2022 and a series of history textbooks published between 1930-2022.

Sample

Criterion sampling (Yildirrm & Simsek, 2008) method was used in the research. According to this method, the
researcher can create the criteria in advance or work with an existing list of criteria (Baltaci, 2018). In this
direction, the conformity of the texts in the social studies and history textbooks to the categories and themes
created by the researcher was determined as the sampling criterion. Accordingly, seventeen textbooks, five of
which were social studies textbooks (dated 2008, 2011, 2013, 2014 and 2019) and twelve history textbooks
(dated 1930, 1931, 1976, 1995, 2002, 2004, 2009, 2010, 2011, and three dated 2018) were selected as the
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sample. Sixty-four of the high school textbook authors are male and six are female; eight of the social studies

textbook authors are male and three are female. The analyzed books are listed in the bibliography section.
Data Collection

In the social studies textbooks, the Culture and Heritage learning area (and especially the -pre Islamic- First
Turkish States), which contains relatively more data on the female actors of history, and the adventure units of
democracy that deal with the position of women in Turkish history were chosen. In the high school history books,
especially in line with the misogyny category, the units containing data on the women in the First Turkish States
and the palace (royal/dynasty) women in Classical Ottoman Periods were scanned. The texts (paragraphs and
sentences) appropriate to the determined categories and themes were identified and recorded. In cases where
the data are very similar to each other, instead of taking all the units (sentence/paragraph) with a similar

structure, a part of them representing the relevant discourse in all these books was chosen.
Data Analysis

The data were analyzed using the discourse analysis method. The most appropriate method for the study, which
aims to decipher the discourse construction in the texts, is discourse analysis. Since discourse analysis requires
an in-depth explanation and interpretation of the data taken as the unit of analysis, it is thought to be suitable
for the analysis of a small number of texts. Although the study was conducted on seventeen textbooks, it focused
on a small number of texts at the sentence and paragraph level. According to Gokge (2006) in this method, the
reader is expected to "perceive and interpret" the text in the context of the researcher's interpretation. It is
subjective in this aspect. “What did the author mean?” “How should the discourse or text be understood? “Who
said what, why, how and for what purpose? focuses on questions. It requires a continuous interpretation process
(pp. 44-49). “Power/knowledge shows political and ideological relations and how these relations are subject to
change and transformation around a certain discourse” (S6zen, 1999, p. 85). In this direction, the research aims
to decipher the codes in the discourses constructed in the context of female historical actors in the textbooks
and to analyze them from a gender perspective, and in this way to discover the power and power relations in the
discourses. At this point, the deconstruction approach (Siimer, 2011) that feminism employs to analyze the male-
dominated mechanisms and power relations permeated and reproduced by the language has been utilized. This

approach uses the following three forms of analysis:

(1) Focusing on the analysis of how the qualities and characteristics of men and women are
expressed in texts, (2) Examining how cultural typologies and discourses regarding men and
women are handled in the form of dilemmas, (3) To reveal how consciously or unconsciously
entrenched gender relations are used through rhetoric (Frug, 1992, as cited in Simer, 2011, pp.

167-168).

Identified analysis categories and themes are presented below. Some of the themes can also be analyzed

separately; however, they are considered together as they support each other.
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Discourse Analysis Categories and Themes

Misogyny-Involving expressions and comments in the nature of hatred, contempt, disregard, and contempt for

women.

= Disdain- Using expressions that belittle women and what they do.
* Exclusion — Identifying areas where women are perceived to not belong and exclusion from these areas

on linguistic grounds.

Subalternity (Suppression/Silencing): The suppression of women's own voices and possibilities for self-

representation as historical subjects.

= Gender hierarchy/Subordination- Hierarchically placing men in a higher position by defining hidden
masculine subjects in sentences, determining men and masculine codes constructed from the perspective
of gender as the norm, centralizing men and subordinating women to them, subordinating women, and
suppressing/repressing women's subjectivity.

» Othering- Constructing a group of women as the other of others.

= Speak on behalf of - Speak for female -historical- subjects by suppressing their voices, depriving female
historical subjects of their representation.

= Silencing- Not giving place to women's voices, suppressing women's voices.

= Hiding/Ignoring/Idealizing- Deleting some events in the main plot of events -within the scope of historical
reality- from the text/presenting the plot without mentioning these issues, thus constructing an idealized

discourse.

In line with the purpose and sub-objectives, the data (sentences and paragraphs) suitable for these categories
and themes were numbered sequentially within themselves and the words that should attract attention were
highlighted under the relevant heading, these direct quotations were analyzed and interpreted by supporting
the relevant literature. Although a specific analytical framework has been created, this study focuses on
language, discourse and meaning, and the categories and themes are handled with a flexible approach as long
as they are related to each other. Accordingly, the data under the “misogyny” title, for example, were included
in the analysis under this title to the extent that they included the themes within the scope of subalternity. Again,
although the relevant data were analyzed under the specific theme, other related themes were also included in
the analysis. Thus, it is aimed to present the comments as richly as possible by associating all the themes included

in the discourse with each other.

In discourse analysis, which is fed by the post-positivist paradigm, unlike content analysis, which is fed by the
positivist paradigm, subjectivity is at the forefront; the validity and reliability approach is determined by "dialogic
interaction with the text, the power of interpretation and the capacity to be critical" (Taylan, 2011, p. 75). In this
context, the data were supported by the literature and interpreted with a critical approach; on the other hand,

the analyses were shared with a history education expert and his/her opinion was obtained. As a matter of fact,
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"peer review" is one of the methods used in the context of credibility (validity) in qualitative research (Glesne,
2013). However, due to the explained characteristics of discourse analysis, Miles & Huberman reliability formula
(consensus-disagreement) coding was not used as in content analysis; because, as mentioned, discourse analysis
is a subjective process and focuses on the power of interpretation. Instead, some comments were strengthened
by taking into account the views obtained from the peer review and alternative discourse/sentence suggestions
were included on how the discourses deconstructed with a critical approach could be constructed in favor of

women/gender equality.

FINDINGS

In this section, the findings are grouped under two main categories: Misogyny and Subalternity.

Misogyny

Disdain/Exclusion

The first finding that will be discussed in this category in history textbooks is the discourses that are described as
the "reign of women" in traditional historiography and that the "intervention" of dynasty women in the state
administration leads to the destruction of the state. Relevant data from one of the recent high school textbooks

is provided below.

(1) As in other uprisings, the main reason for the Istanbul uprisings is the weakening of the central
authority. (2) The enthronement of the young and inexperienced princes, the effectiveness of the
valide sultans (queen mothers) and the palace administrators close to them in the central

administration led to weakness of authority in the administration (Cazgir et al., 2009, p.95).

As it is clearly expressed in these sentences, it has been shown that the valide sultans were effective in the state
administration as one of the reasons for the internal revolts in the Ottoman Empire in the 17th century. In the

same book the power of Kdsem Sultan is presented as follows:

(1) Murat IV was at a young age when he ascended the throne. (2) For this reason, his mother
Késem Sultan and Grand Vizier Ali Pasha used the administrative power. (3) However, over time
when Murat IV reached the age of maturity, he got rid of the influence of the palace women and

the courtiers and dominated the state administration (Cazgir et al. 2009 p. 100).

It is understood from the following lines that this rhetoric has continued from the 1930s to this day, in a harsher

but same content, retrospectively:

(1) The most beautiful Circassian, Georgian, Russian, Hungarian, Greek, Italian, German and
French girls, who were captured from all over the world and gathered to the palace either as

spoils of war or by being bought from slave traders, constituted the sultan's harem imperial. (2)
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Unaccountable intrigues were made among these mixed-generation women, who often spent
their time without work, in order to befriend the sultan, to rise to the rank of haseki [concubine
who has a child from sultan/king] by giving birth to a child from the sultan, and then to have their
children preferred over the children of their partners, and to become the valide sultan (Turk

Tarihi Tetkik Cemiyeti [Turkish History Investigation Society] (TTTC), 1931, p.50).

Statement 1 sets out the slavery status of courtiers and then enumerates their ethnic identities. This statement
also gives information about their physical characteristics and gives the reader the message that they have
succeeded in gaining influence by influencing the sultans in this way. The discourse in these statements is that
the women of the court are inferior in status as slaves, but their inferior status is reinforced by implying that they
are not Turkish (the other). Palace women are slaves and non-Turkish. In the discourse in statement 2, the
women of the palace are fictionalized as malevolent images that use their femininity to make a career and can
turn all kinds of intrigues. In statement 1, new sexist codes are articulated through their bodies, in statement 2,
to the discourse constructions in which women are presented as slaves and non-Turkish (other) in an inferior
status. As such, it can be said that national identity and sexist codes created the misogynistic setup of the
discourse. In the discourse, women have been placed in an inferior status by being despised over their

nationality, slavery and body.

The discourse in the following lines is misogynistic in that it refers to the fact that women act in an area to which
they do not belong, and holds them responsible for the disrupted order. Because the expression “interfering in

state affairs” indicates that this action is not approved.

The interference of concubines in state affairs disrupts the order of the administration; In order to
meet the increasing costs of waste and debauchery, the corruption and arrogance of large and
small civil servants was making the right, justice, and order in the administration more out of whack

(TTTC, 1931, p.50).

It is understood from the 1931 textbook (hence the official history discourse) that traditional historiography's

"women's reign" discourse was adopted and presented as one of the reasons for the " Period of Stagnation":

“The period of Stagnation passed with [incidents] such as (...) palace women's intrigues and their

intervention in state affairs (Women's Reign)” (TTTC, 1931, p.60).

(1) The reign of women: The personal incompetence and immorality of the sultans after Suleiman
the Magnificent led to palace intrigues and the domination of palace women. (2) The mother or
her wives, who benefited from the fact that the sultans were children or insane, reigned. (3) The
women of the palace, who gained influence, had an effect on all the promotions and appointments,
and they caused waste (waste). (4) The main women of the palace who gained influence and
reigned in this way were the Russian Hurrem Sultan, the aforementioned favorite of Suleiman the

Magnificent, and Murat Ill. His wife was Venetian Safiye (Bafo) and especially Ahmet I's wife was
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Greek K6sem Sultan. (5) Realizing the era of six sultans, Késem did not hesitate to even attempt to
poison his son, or even to poison his grandson in order to maintain his dominance.” (TTTC, 1931,

p.60).

All of these statements produce negative images of women who are scheming, opportunistic, wasteful, and
misuse an illegitimate power in the field of politics, which they should stay away from. By presenting the ethnic
identities of the women of the palace, statement 4 states that these women of negative character come from
various ethnic backgrounds and thus are not Turkish. In summary, these negative characters are not Turkish
women. In this respect, the discourse produces the dichotomy of Turkish and non-Turkish women, and this is
also related to the theme of othering. Statement 5 is the discourse in which misogyny is felt in the highest tone,
because the fictionalized woman image depicts a malevolent character who can make any attempt for power

and power, including consenting to the death of her children and grandchildren, or attempted murder.
Another data of similar nature from a high school textbook is as follows:

“After Murat the Fourth spent his childhood under the guardianship of his mother Késem Sultan, he became a

formidable and cruel dictator” (Emin Ali, 1930, p.72).

This discourse includes an indirect, though not direct, misogyny towards Késem Sultan. Accordingly, Késem
Sultan is a "bad" mother who raises her child in a cruel and dictatorial character. Because she could not raise her
child well, she could not discipline him. Secondly, from the rhetoric, it can be understood that Késem Sultan is
raising her child in this direction because she already has a bad character. Either way, the discourse presents a

bad character and/or a bad mother image.

Similar findings obtained so far have also been found in high school textbooks of different dates:

(1) “For the first time in the state administration, women's influence entered with Hirrem Haseki Sultan and it

was extremely harmful” (Oztuna, 1976, p. 95).

(2) “First, Kosem Mahpeyker, one of the ominous figures of Ottoman history, becomes the regent of the Great -
Valide-Sultan [...) (3) She is the most famous woman in Turkish history. But this is not a good reputation. She is

ambitious to the extent of her intelligence” (Oztuna 1976, p. 125).

(4) “Princes who were deprived of knowledge and experience were under the influence of statesmen and palace

women when they became sultans” (Lagin et al., 2018, p. 76).

The harmfulness of women's involvement in the state administration in Statements 1, 2 and 3, the
characterization of Késem Sultan as an ominous figure, and the presentation of her as an abuser of her
intelligence are the misogynistic elements in these discourses. On the other hand, statement 4 contains a much
lower-toned and rather indirect misogynistic discourse than statements 1, 2, and 3. “To be under the influence”

is the verb that establishes the misogyny in this statement. Therefore, it has been found that court women's
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access to administration and power can find a place for itself in recent dated and contemporary history textbooks
(dated 2009 and 2018), albeit in a less indirect and weak tone. Current textbooks seem to have largely moved
away from the misogynistic discourse that belittles, excludes, and makes negative attributions to the women of
the palace. It has been found that the textbooks in the past (dated 1930, 1931 and 1976), on the other hand,
were articulated with national identity codes from time to time, and carried a rather high-toned misogynistic
discourse. In the social studies textbooks, some data that can be coded as misogyny in the context of the topics

analyzed are discussed in relation to subalternity under the subsequent heading.

Subalternity

Othering

In historiography, a group of women is dichotomously fictionalized at the level of discourse. An example of this
approach is Sultan Mehmet IV’s mother, Hatidca Turhan Sultan, is fictionalized as the other of other valide sultans
in masculine historiography. The first of the data obtained in this direction from high school textbooks is as

follows:

(1) This [Hatidca Tarhan Sultan] is not a woman who can do anything for herself, like her mother-
in-law [K6sem Valide Sultan], who thinks only about herself. (2) She is a very high moral, intelligent
young woman who adores the state. (3) She was only 24 years old when she became the regent of
the World State. [...] (4) Tarhan Sultan defended the high interests of the state with very clever
balance calculations and sought a man [statesman] for 5 years. (5) Changes 10 grand viziers. (6)
None of them can show the expected merit. [...] (7) She equips Képrili with the powers he desires

and withdraws from the regency in glory (Oztuna, 1976, p. 125).

In the dichotomous setup in this discourse, Hatidca Turhan Sultan is the other of the palace women (Safiye Sultan,
Hurrem Sultan, etc.) represented by K6sem Sultan (G. Dilek, 2012, pp.50-51). Késem and Hatidca Turhan Sultan
represent two opposite political women. Accordingly, in the face of the woman who aspires to power and rule
and wants to have power and governance power, a woman who does not aspire to power and governance power
is fictionalized, who is looking for a qualified male administrator who will surrender power and administration.
At this point, the image of “Hatun as a political actor” (the woman who ruled the country with the Khan),
presented as the strongest indicator of gender equality in old Turkish societies, is ignored at this point. This is a
break in the discourse of the political subject, and it can be argued that the relationship of women with
governance power is contextual in these discourses. This contextuality has two dimensions: historical period and
actors. While it is legitimate for women to be in the state administration in the First Turkish States Period, it is
seen as illegitimate in the Ottoman Period. While power and administration are seen as illegitimate for women
who do not conform to the contextually male-dominated historiography codes, this field gains legitimacy for
women who are thought to carry these codes. However, as conveyed in the statement "Hatidca Turhan Sultan's

withdrawal from the regency (indirect power) with glory" in statement 7, this power is approved as long as it is
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compulsory and temporary, and ultimately it should be handed over to its original owners, namely "statesmen"

(men).

Another data that supports this finding is the verbs used while conveying the action of women in the state
administration. Here is an example taken from a high school textbook: “Palace women's meddling in state affairs
and the fact that some statesmen took their side were effective in the outbreak of the riots” (Kopraman et al.,

2004, p. 51).

Here, "interfering in state affairs" is used to mean interfering in state affairs, and the efforts of women to have
power in an area that does not belong to them have been criticized by the historians/textbook writers who
construct or convey these discourses as not being seen as legitimate. At this point, women are excluded from
political life, administration and power in the field of discourse. The discourse is also misogynistic because

women's involvement in government has been reported as an act of rebellion.

Another data supporting that the discourse of “Women's Reign” differs in the case of Hatidca Turhan Sultan,
following traditional masculine-centered historiography, is contained in the following lines in the recent high

school textbook:

(1) Until Mehmet IV was old enough to rule himself Mehmet IV’s mother and viziers ruled the
country [...] (2) After Mehmet IV took the administration from his mother and viziers, he appointed
the statesmen he trusted in order to put an end to the bad course of the state. [...] (3) As he was
young in the first years of his reign, his mother Hatidca Turhan Sultan and grand viziers ruled the
country. (4) After taking over the administration alone, he gave the Grand Viziership to the Képrilu

family (Cazgir et al., 2009, pp. 105-106).

While talking about K6sem Sultan in the previous lines of the aforementioned book, the discourse established as
"his mother K6sem Sultan and Grand Vizier Ali Pasha used the administrative power" (Cazgir et al., 2009, p. 100),
when it comes to Hatidca Turhan Sultan, "his mother Hatidca Turhan Sultan and grand viziers ruled”. There is a
difference in the degree of legitimacy between the verbs "to exercise power of administration" and "to
administer". Accordingly, administering appears to be a more legitimate act than exercising power. As a matter
of fact, a sentence such as "Suleiman the Magnificent used his administrative power" cannot be used for a sultan,
the preferred verb should be "ruled". In this interpretive framework, it can be argued that the rule of Hatidca

Turhan Sultan was affirmed/legitimized.

Again in the same textbook, the presence of valide sultans in the administration is shown as one of the factors
that weakens the central authority (Cazgir et al., 2009, p. 94, 95), while Hatidca Turhan Sultan, who appears as
an exception to this, is also "the only palace woman whose voice can be heard" (G. Dilek, 2012, p. 59). The lines

with the voice of Valide Sultan are as follows:
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(1) Valide Sultan: Everything is about to disappear in our country due to the absence of a hand
that can take everything from its roots and resolve it. In such a situation, do you find the courage

and wisdom in yourself to bear the burden of the state as it is said?

[.]

(2) Valide Sultan: What's your answer, Pasha? “ (Cazgir et al., 2009, p.106).

The voice in these lines speaks to offer a bureaucrat to hand over the state administration. In statement 1, she
is looking for "a hand that will take everything from its roots and solve it." With the acceptance of the offer by
Koprili Mehmet Pasha, according to the traditional historiographic discourse, “the reign of women ends.” State
administration is now “in legitimate hands, as it should be.” Hatidca Turhan Sultan is also not a woman eager to
rule the state; As a woman who had to manage, but always sought suitable managers to hand over the
administration in this process, it was praised and affirmed in male-dominated historiography (G. Dilek, 2012, pp.
50 -53). In this discourse, Hatidca Turhan Sultan's inclination to be a partner in power and to rule in the "political
field that does not belong to women" with masculine coding is appreciated. Therefore, even if her voice is heard,
in this discourse, the voice of women speaks to reproduce the male-dominated approach and discourse in
historiography. As a result, this female voice does not contribute to the subjectivity of women, but to the
reinforcement and internalization of the male-dominated discourse, the subjectivity of men. However, in order
to understand the true nature of Hatidca Turhan Sultan's influence on power and administration, and in order to
gain her own voice, in short, to become a subject, presenting her from a perspective freed from sexist code and
male-dominated historiography and from a female point of view may be a method to be followed. Misogyny, on
the other hand, seems to be a dynamic that contributes to the processes that create women's subordination at
the level of discourse. It can be thought that the misogynistic discourse contributes to the subordination of
women by objectifying women with the language constructed from a masculine perspective. Because Spivak,
while criticizing the intellectual discourse about the subalterns of postcolonial third world countries, aimed to
“show how this discourse erased the subaltern from the historical and political scene” (Ozmakas, 2014, p. 857;
Spivak, 2016). Based on this act, it can be argued that the "reign of women" discourse, which was transferred
from the history writing to the textbooks, contributed to erasing the female actors of history from the stage of
history at some point, through the fictionalization of women's images that led to the destruction of the country
and/or strived to hand over an entrusted government to the most suitable -male-manager. As a matter of fact,
the women presented in this view limit the imagination of the reader to the determined frame, the higher the
tone of misogyny in the discourse, the more convincing the discourse can become if the language that seems
monolithic and absolute is used with determination. When the palace women, as active subjects of history, are
not considered worthy of research in terms of the various roles they played in the Ottoman history in the relevant
periods, they may face being erased from the historiography as they are not worth writing over time. As a matter
of fact, Hatidca Turhan Sultan has also become invisible in current textbooks, and the statements on this subject
are mostly limited with the following statement "the princes who lacked interest and experience, were under

the influence of statesmen and palace women when they became sultans" (Lagin et al., 2018, p. 76).
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The historiography of the women of the harem and the palace and their discursive construction in the textbooks
are worth discussing in detail in a separate study. Only by considering the limitations of this study, it will be

sufficient to briefly mention the discourse of harem and palace women in one of the current textbooks.

In the 10th grade history textbook (Yuksel et al., 2018, p. 171, 174), the education of the women of the palace
and their contributions to city life through their marriages are mentioned. The discourse of the textbook codes
the harem as an educational institution, similar to the previous high school textbooks (see Alpaslan et al., 1995;
Basaran et al., 2002). On the other hand, the current textbook adds the code of "the sultan's house" to this
discourse about the harem: “This is the section where the sultan maintains his private life. The sultan's family

and concubines were located in the harem, which was the sultan's house” (Yiiksel et al., 2018, p. 170).

The following lines reinforce and complete this discourse:

(1) Life in the harem is not easy at all. (2) It is clear that people who talk about the harem disrespect
the harem without understanding both the harsh life lived here and the cultural environment
created by the talented and intelligent women here. (3) The harem is not a place of entertainment,
it is above all a house. At least, every family should be respected as much as their home (Ortayl,

2006, edited from p.73-79) (Yiiksel et al., 2018, p.174).

The mentioned textbook is silent on the role of women in state administration; however, the harem, which is the
sultan's house-private area, and the issue of respecting the women living there seem to have been handled with
a strong emphasis. The female subjects of history, whose existence, deeds, voices are rendered
invisible/silenced/suppressed in the context of administration and power, seem to be positioned only in the
private sphere in the discursive field. Statements 1 and 2 seem to emphasize the value of women as historical
subjects. On the other hand, the masculine voice reflected in the textbook from statement 3 ignores the
transitions between the public and private spaces and positions it entirely in the private sphere in order to defend
the dignity of the harem and its people. At this point, when the discourse in the textbook is read with the code
of "the sultan's house", the meaning of "the sultan's family and private life should be respected" is reached. At
this point, it can be said that the entire narrative is constructed with masculine codes that are in the center of
the sultan rather than women, and that work in his favor. The examination of the 2019-2020 high school history
textbooks by Pamuk and Mug (2021) also revealed that these books are male-dominated and that women are

positioned as a part of the private sphere, not the public sphere.

A series of studies examining the history textbooks (Glingor, 2005; Sari, 2005) support the findings reached under
this title, that from the Early Republican years to the 2000s, the women of the palace were strongly shown among
the reasons for the weakening of the Ottoman Empire, negative expressions against women were used, and a
history was written against women in the context of the subject approach. When the recent textbooks are
examined, it can be seen that this discourse and approach has been valid for almost ninety years. The main point

here is the studies of Leslie Peirce (2002; 2019) and similar academic studies (see Argit, 2014; Kumrular, 2015;
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Thys Senocak, 2009) which deals with the discourse, especially the women of the court, with a new perspective
and paradigm in the center of gender/women's studies by going beyond traditional historiography. it has
continued to protect its existence and continues to do so. In these works, Peirce (2002; 2019) substitutes a
historical narrative written from a woman's point of view, the discourse of "The Age of Valide Sultans", instead
of the misogynistic "Reign of Women" discourse (G. Dilek, 2012). While the official -masculine-centered-
discourse continues to ignore current studies and at this point, misogynistic discourse construction; from past to
present, primary historical sources, for example, Mehmet Khalifa's narrative about Késem Sultan in his "Historical
Gilmani" (Oral, 2000), which portrays a positive valide sultan, has also been ignored. The fact that the discourse
of "Women's Reign" was chosen retrospectively to the discourse of "Valide Sultans" is the act that reveals
subalternity at this point. Just as the voices of the valide sultans of the relevant period were silenced in the
textbooks, the voices of the -women-historians who presented them as positive images were also silenced.
Accordingly, it can be argued that these textbooks are the domain of masculine-centered discourse that excludes
women-centered discourses and a history written from a woman's point of view (see Argit, 2014; Kumrular, 2015;
Peirce, 2002; Thys Senocak, 2009) in which the female actors of history are subjects. This subordination can be
overcome with a historiographic approach that focuses on seeing historical events from within, seeing events
from different perspectives, “understanding” the female actors of history, hearing their voices, historical

sensitivity and giving them the opportunity to represent themselves.

Another example of the dichotomous setup and marginalization that fictionalizes a group of women as the other
of others is the Chinese princesses who appear as the other of Turkish women. According to this discourse, the
court women of the Ottoman Period from “various countries” -non-Turkish- who influenced the sultans and led
the country to decline, leave their place to the Chinese princesses when it comes to the period of the first Turkish

States. A social studies book contains the following statements:

(1) After the death of Mete Han, the Huns continued their existence in Asia for a while. (2) The
Chinese princesses, who married Turkish chiefs, set the lords against each other. (3) The Chinese
understood that they could not defeat the Turks by war. (4) For this reason, they succeeded in

destroying the Great Hun State with the practice of "Divide and Rule" (Kaya, 2013, p.64).

(5) The khan, who could not get rid of the influence of the Chinese princess and whose national feelings

decreased, did not value this belief of his nation (Kaya, 2013, p. 69).

In support of this misogynistic discourse, it should be noted that Gokalp (1987) endorsed the view that the
khans/beys could never have the status of a lady/wife from the Turkish province for their wives, who were
Chinese princesses, and that their status was lower (G. Dilek, 2012). These data indicate that the discourse of
othering also overlaps with the fiction of national identity. According to Statements 2 and 5, Chinese women,

who were fictionalized as the other of Turkish women, led to the destruction of the state by under their influence,
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like women courtiers of "various nationalities", who, similar to the discourse in the 1930s, brought the princes

and sultans under their influence and brought the country to destruction.

In relation to all these discourses, it can be mentioned that there is a discourse construct that corresponds to the
meaning of "some of the others", "constant alterity of what is below" (Yetiskin, 2013) contained in the word
subaltern in some textbooks following traditional historiography. Based on this meaning of the concept, it can
be argued that the heterogeneity of the subaltern category of the female subjects of history varies. Accordingly,
all women are not marginalized in homogeneous contexts in historiography. In different contexts, political
women's access to power is affirmed, while "some of the others" political women's access to power is not. The
example of the first of these is the woman who is the wife of the khan and the mother of the prince/s in the
context of the First Turkish States; The example of the latter is female masters/hasekis and valide sultans as the
sultan's wives and mother in the context of the Ottoman Period. The direct participation of women (king’s
wife/queen) in the state administration and their active position in the political field are affirmed in all textbooks
by showing the existence of equality and the value of women in ancient Turkish society. However, the fact that
the sultan/valide sultans took an active role in the state administration in the Ottoman Period is often presented
as one of the causes and consequences of the deterioration of the state administration in the textbooks. At this

point, the masculine mind that established the discourse coded the political activities of women as legitimate in

the first Turkish states and as illegitimate in the Ottoman Period.

Hiding/Ignoring/Idealizing

One of the data obtained from the related high school history textbook under this title is as follows:

“Turkish women are mentioned with respect in Dede Korkut Stories and Kutadgu Bilig” (Okur et al., 2010, p. 89).

The proposition that women are mentioned with respect in Kutadgu Bilig does not reflect the reality, since this
work contains misogynistic advice. At this point, Kutadgu Bilig seems to have been idealized in the context of the
value given to women through hiding/ignoring. The items containing misogyny in the Kutadgu Bilig work written

by Yusuf Has Hacib can be seen below:

4510- Marry the girl quickly, do not keep her at home for a long time, otherwise this misery alone
will kill you, without the need for illness.

4511- O friend, let me tell you a definite word; It would be better if these girls were not born, if
they were born, they would not live.

4512- If he is born, it is better if his place is under the ground or his house is next to the grave.
4513- Keep women at home at all times; It's not like a woman's inside out.

4514- Don't let the stranger into the house, don't take the woman out; The eye that sees these
women on the street tempts them.

4515- If the eye does not see, the heart does not desire; O son, if your eyes see, your heart desires.
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4517- Do not add women to men in eating and drinking; if you add them they miss the mark.
4518- Do not leave the woman out of the house; if he does, he will go astray from the right path.
4519- The origin of the woman is meat; preserve meat; if you don't care, the flesh stinks; there is
no solution for this.

4520- Respect the woman, give her whatever she wants; Lock the door of the house and do not let
men into the house.

4521- There is no loyalty in them from all along; Wherever their eyes look, their hearts flow.
4522- They are like a tree that tills and grows; Its fruit is poison, do not have any appetite for it.
4523- How many thousand mighty men and men of soldiers have been destroyed because of
women.

4524- How many men with rosy cheeks and a healthy glowing face have perished because of the
women.

4525- These women buried thousands of famous and famous heroes alive.

4526- How can you hold them under control; unless the God who guards everything will deal with

them (Yusuf Has Hacib, 1985, pp. 326-327).

As seen in all these articles, the work named Kutadgu Bilig presents opinions that contradict the claim in the
mentioned textbook that "Turkish women are mentioned respectfully in Kutadgu Bilig". As a matter of fact, in
the discourse in these lines, women are presented as unreliable, weak-willed, unmeasured, irrational and lacking
in self-control images. Similarly, Kiligaslan & Isik (2016) refer to the advice in the work called Kutadgu Bilig,
“[these] are of the nature of advice given only to men from the mouth of men. In the work, the woman is
unreliable and must be controlled by men; otherwise, it will cause the destruction of men” (p. 96). The
statements in the textbook are actually lines quoted from a secondary historical source. In this way, the approach
of hiding/ignoring the discourse in the relevant historical source has been transferred to the textbook as well as

it has become a part of the discourse in the textbook.

Another data to be examined under this category is an event described in Chinese sources under the title of
"Patriotism in Turks" (Okur et al., 2010, p. 76) in the high school history textbook. In summary, in the original
story of the event, which is told in Chinese sources, Tunguses ask Turkish Kagan Mete for a horse belonging to
his father, Mete's wife and a barren piece of land, respectively. While Mete agreed to give the horse and his wife,
despite the opposition of his advisors; He does not agree to give the piece of land and declares war on the Tungus.

He also punishes his advisers with death, who state that this useless piece of land can be given away.

This event took place in the relevant textbook by hiding/removing the part where Mete's wife was requested

and he gave his wife to the Tunguses. The relevant text can be viewed below:

(1) Mete's struggle with the Tunguses constitutes his political genius, the essence and basis of the

Turkish understanding of the state. (2) This event is described in Chinese sources as follows: “When
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Mete took over the administration, the Tunguses were at the peak of their power. (3) The
Tunguses, who learned that Mete was on the throne, announced that they wanted a horse that
belonged to Teoman through the ambassador. (4) Mete met with his advisors. (5) They said that
the horse should not be given. (6) Mete fulfilled the Tunguses' request. (7) Thereupon, the
Tunguses believed that Mete was afraid of them and they made more heavy demands from Mete.
(8) Despite the strong opposition of Mete's advisors, Mete also accepted these requests. (9) But
the unjust demands of the Tungus ruler increased even more. There was a large unused piece of
land between the two states. The land where there were no people apart from the military units
of the two states was very far from the Huns. The Tungus ruler demanded this piece of land from
Mete through the envoy sent. Mete asked his advisors again. Some said that this piece of land
could be given, some said it could not. Thereupon, Mete blazed with anger and said, "How can we
give the land, which is the foundation of the state?" He declared war on Tungus. Tiirkler

Ansiklopedisi [Turks Encyclopedia], vol 1, summarized from pp. 687-708 (Okur et al., 2010, p. 76).

As can be seen in the related text, the part of the story asking for the wife is hidden and this missing part is
completed with the explanation of "heavy demands" in statement 7. As a matter of fact, when the relevant pages
of the source (Turks Encyclopedia) from which the story is quoted are examined, it can be seen that the event is
told in its original form, including the part of asking for a spouse, as in the Chinese source (see Onat, Orsoy, &

Ercilasun, 2004, p. 6). In the relevant section, the story is interpreted as follows:

While he was meeting the unjust and immoral demands of the neighboring state, he thought that
the horse and the chick were his personal property and therefore did not want to endanger the
future of his state and nation. More precisely, Mete made all kinds of personal sacrifices, pushing
all the limits of his possibilities, with the patience and determination unique to his lineage, in order
to preserve the peace between the two states. [...] In his understanding, personal property and
family could be sacrificed if necessary; but state land could never be sacrificed, even if it was an
unused land. This thought of Mete has preserved its immortality throughout Turkish history and

has formed the essence and basis of the Turkish state understanding (Koca, 2002, p. 1059).

In these lines, it is clearly stated that Mete considers his horse and his wife as his personal property. This story
seems open to discussion within the framework of women’s and human rights in the current context. In other
words, it contradicts contemporary values. In the past context, it has the potential to break the "value given to
women in ancient Turkish societies" narrative (an idealized narrative) in historiography and textbooks, which will
be discussed under the successive title, at this point. For these reasons, it can be argued that this part of the
story is hidden/ignored. When evaluated together with the discourse that "Women are treated with respect in
Kutadgu Bilig" in the related history textbook (Okur et al.,, 2010, p.89), the approach called
hiding/ignoring/idealizing in this study is also related to "identity sublimation." Within the scope of this role,

which is one of the group identity roles associated with the collective memory, “identity is consolidated to the
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extent that belonging to a group provides dignity to the members of that group. For this reason, in the collective
memory, the achievements of the group's past are highlighted, while unethical negative actions and mistakes
are covered. Thus, self-esteem is tried to be protected and increased” (Licata, Klein & Gely, 2007, as cited in
Bilgin, 2013, p. 35). In this direction, it can be argued that making negative attributions to the collective memory,

which is one of the most fundamental building blocks of national history, as in this example is avoided.

A finding showing that the idealized female fiction in textbooks can sometimes be replaced by historical reality

is given below.

(1) His family life was extremely perfect. (2) There were no cases of beatings related to women
among the ancient Turks. (3) Despite this, the woman was deprived of some rights. This was
particularly evident about inheritance. The property would be left to the son [..] Nihat Sami
Banarli, Resimli Tiirk Edebiyati Tarihi [lllustrated History of Turkish Literature] vol. 1, pp. 33-35
(Edited) (Kaya, 2013, p. 177).

In this paragraph from a social studies textbook, while expressing the issue of violence against women in the old
Turks, statement 2 mediates the subject of violence by using a passive language. Thus, the discourse does not
directly convey the discourse that men do not beat women/inflict violence on women; implied by an indirect
linguistic construct. In the discourse, "male violence" was defined as "beating event" and in this way it seems to
be avoided to express clearly that the subject of this undesirable event is a man. Statement 3 has a content that
breaks the idealized discourse of women and family. At this point, it is noteworthy that the difficulties and

inequalities faced by women are also presented, even if only the issue of inheritance is discussed.

Hidden Subject/Gender Hierarchy/Subjection

Under this title, it has been shown how the subject (Turks) corresponding to the Turkish nation is constructed in
a masculine form while describing Turkish history, therefore it is argued that the "Turks" category is set up to
point to "Turkish men", far from representing all women, men and children: “Respecting the elders, loving the
little ones, helping the weak and women, protecting the orphans, keeping one's word were among the

characteristics of “Turkish” (Oktay, 1980 cited in Glingér, 2005, p.226).

In this sentence from the high school history textbook dated 1980, "helping women", which is counted among
the Turkish-specific characters, is the indicator that reveals the masculinity of the subject. Because if the
"Turkish" category in this sentence includes all individuals, men and women, in that society, it is expected that
allmen and women help women. In this case, it is concluded that women helping each other is a Turkish character
trait, which is meaningless. However, a meaningful sentence can be mentioned if Turkish men are helpful
towards women. Subjects also helped in the sentence are "weak" and "women". The following clause is
“protecting the orphans”. The fact that women are placed among subjects in need of help, such as the weak and

the orphans, in this discursive system is another data pointing to the subordination of women in the discourses
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in the textbooks at this point. The message that Turkish men are magnanimous and virtuous individuals who
protect and watch over the weak, women and the orphans places men hierarchically above women -who are

perceived to be in need of help.

Another example identified in the recent high school textbook is as follows: “The Turks have valued and glorified

women throughout their history” (Okur et al., 2010, p.89).

Here, too, the subject (Turks) cannot represent Turkish men and women, since it would be meaningless for
women to value and glorify themselves, along with men, when the phrase is read as "Turks: -Turkish men and
women- throughout their history have valued and glorified women". However, when the statement is read as
“Turks: -Turkish men- throughout their history they have valued and glorified women”, it takes on a meaningful
structure. Therefore, the subject "Turks" is encoded in the masculine form in this sentence and does not
represent Turkish women. Because the discourse and emphasis that women are "valued" in Turkish societies is
related to the oppression, control, marginalization and subordination of women by men in the context of a male-
dominated social structure and mentality. Since it is men who build the patriarchal system, it is men who
determine the value given to women. This discourse: “Throughout history, Turkish women have acquired a high
status in social life. Throughout history, Turkish women have a high status and value for society.” In these
discourses, the woman is the actor; There are no hidden masculine subjects who value women. Women are de
facto valuable to society with their existence and actions and have an important place in society. In summary,

valuing women is not a blessing; women are already valuable.

The following sentences in a current social studies textbook also support this finding:

(1) In the geography stretching from Central Asia to Anatolia, Turks have reflected the value they
attach to women in social life in different ways. (2) Considering the Turkish history examined from
written and oral sources, it is seen that women have a very important role in society (Yildinm et

al.,, 2019, p. 217).

In the first of these statements (1), "the value [the Turks] give to women" becomes meaningful when read as
"Turkish men". The second (2) is another data supporting the subordination of women in textbooks. As a matter
of fact, in the same social studies textbook (Yildirim et al., 2019), while male voices quoted from written and oral
sources are included (while male voices can be heard), only a woman's voice is included in the historical context.
Except for the lines in which the Chinese princess married to a Hun Khagan expresses her sadness and
unhappiness due to the conditions she lived, the female actors of history are silent. However, Mete Han, Oguz
Kagan, Bilge Kagan, Kutluk Bilge Kil Kagan, and Mukan Kagan talk about their states, successes and difficulties

they faced -even if these talking are fiction-.
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In another statement in one of the social studies textbooks, the value of women in Turkish society is constructed
in @ more passive structure. The statement is as follows: “Women were highly valued in ancient Turks” (Yiimaz

et al., 2018, p. 210).

The discourse in this statement seems to be closer to a genderless structure at first glance. On the other hand,
the phrase “by whom?” When the question is asked and the question is answered as “Women were highly valued
by Turkish men and women”, the situation where women value women again emerges. The fact that women
value/not give value to women also indicates a male-dominated social structure. Because the fact that women
value or do not value their same sex more or less can be associated with a perception of gender that is structured
by male-dominated codes in a patriarchal society and internalized by women. Here, the woman values herself
and her fellows not with her own self-awareness and consciousness, but from a consciousness constructed with
masculine codes. For example, the fact that women who are mothers or mothers of sons are valued more than
other women in a society is related to these gender codes. The following statements quoted from social studies

textbooks support this view:

(1) “In the nomadic Central Asian Turks before Islam, women [...] have a respectable place in family, and above

all, they are mothers” (Altun, Dogan & Uzun, 2011, p. 155).

(2) “The fact that women are respected so much is mostly because she is the mother of the holy Turkish child”
Nihat Sami Banarli, Resimli Tiirk Edebiyati Tarihi [lllustrated History of Turkish Literature] vol. 1, p. 399 (Kaya,
2013, p.177)

These discourses decipher the masculine codes of "the value given to women" and "the subject who values
women". The importance of women in society is primarily associated with being a mother, and the great respect
shown to women stems from her being a mother. The absence of such a discourse about a man's becoming a
father reveals a mentality from a masculine perspective that motherhood and therefore mother women are the
most valuable women in society. In statement 2, nationalist paradigms are also added to this motherhood fiction,
and according to this, women are not only the mother of a child in old Turkish societies; She is valuable because
she is the “mother of the holy Turkish child”. In the context of this subject, in the textbooks, men are the ones
who establish a state, run a state, win a victory, feed their people, clothe them, etc. While it stands out with its
many activities, it does not impose a value such as "the father of the holy Turkish child". He is valuable not as the
father of his own children, but of the people and the state, that is, as a political subject. Two sample statements

from high school textbooks can be seen below.

(1) “We can say that the mother, father and child relations of the Turkish family were very
influential in the acceptance of the state as the “father” in the ancient Turkish society” (Okur et al.,
2011, p. 66).

(2) The adjective “father” is used for “state”. (3) Land is expressed as "the motherland protected

by the father of the state". [...] Assist. Assoc. Dr. Biilent Atalay [...]” (Okur et al., 2011, p. 5).
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The state called father in statement 2 is encoded in the masculine structure. A feminine code has been assigned
to the homeland/land, which is called mother in statement 3. In addition, in this statement, the state presents a
fiction in which the father is protecting the motherland, the man is at the center of the discourse, and the woman
is subordinated by being subordinated to him. The man is positioned hierarchically above the woman on the
linguistic plane and is placed in a secondary status, which is weaker and therefore subordinate to the strong,
considering that she is "to be protected". Since the subjects in the discourse are related to the status of mother
and father, motherhood and fatherhood in the family, it means that in the ancient Turkish family, the woman

was positioned in a status that was subject to the man and should be protected by the man.

Another example of masculine fictional discourses in the center of the hidden subject, similar to which were

identified within the scope of this study, obtained from the social studies textbook is as follows:

“(1) The Orkhon Inscriptions are full of records showing the importance Turks attached to horse riding.

[...](2) Women and children were also riders among the ancient Turks” (Kaya, 2013, p. 74).

In Statement 1 it means that it is natural for men to ride horses. In statement 2, “women and children too” is
added to this. According to this saying, “Turks are riders; Women and children are also riders. “The fact that
women and children are also riders is also emphasized, which again shows that the general category of “Turks”

is established with a masculine character.

Another example of discourse constructed in the center of the hidden masculine subject in social studies

textbooks can be seen below.

(1) In the Dede Korkut Stories, the great values that the ancient Turks gave to women can be found.
(2) Awoman rides alongside her man, uses weapons, and fights the enemy. (3) In the story of Bogag
Han, Dirse Han's daughter, whose son was captured by the enemy, reaches her father and asks for
help. (4) Taking forty thin girls with him, he goes to find his son and succeeds.

(5) In the stories, the Turkish woman type is usually thin-waisted, cypress-sized, rhesus-cheeked,
and pencil-browed. (6) The fact that the woman is shown so much respect is mostly because she

is the mother of the holy Turkish child. Nihat Sami Banarli [...] (Kaya, 2013, p.177).

In statement 6, “So much respect for women” again refers to men as the hidden subject. “Who shows such
respect to the woman?” When the answer to the question is “women”, the statement is meaningless.
Considering the rest of the statement, women are so respected by men, especially because they are mothers. In
the sentence "In the Dede Korkut Stories, great values given to women by the ancient Turks are found" in the
statement 1, the subject of the "ancient Turks" will only be meaningful when it is read as "Turkish men." Because
the expression "ancient Turks" does not make sense when read as "ancient Turkish men and women" or "ancient

Turkish women give great values to women".
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The poem of the Chinese Princess can be examined below as the only example of a woman whose voice can be

heard in the current social studies textbook.

| left my homeland my land ties

Now | eat the tent of the Huns

My hearth turned into ashes, | cry for it,

I wish | had not been born

They make yarn from wool, they wear felt
It's bad for my eyes, bad for my heart,
They eat the meat of the sheep,

| can't drink the milk served with copper
They beat the drum every night without stopping,
They turn until the sun comes up.

The storm roars like thunder on the steppe,

Until the roads are filled with dust (Yildirim et al., 2019, p. 53).

Although these lines reveal that the Chinese princess could not adapt to the culture and lifestyle of the Turks and
that she was sad enough to shed tears, the purpose of the poem's inclusion in the book is to contain data about
the lifestyle of the Huns. The instruction given after the poem is as follows: "Departing from the poem expressing
the lives of the Huns, write the answers requested in the following explanations in the boxes in the tree" (Yildirim
etal., 2019, p. 53). The purpose of this directive is for students to determine only the characteristics of the culture
and life of the Huns. At this point, this sad female voice is positioned as a pragmatic tool to describe the life of

the Huns.

According to another finding identified in the textbooks in the context of gender hierarchy/subordination,
women are presented in a secondary and objectified role as the man's assistant: “In Turkish states, women are
the helper of their husbands not only at home, but also in the field, in the market, and even in state affairs, they

are at the forefront especially in social activities” (Okur et al. 2010, p. 89).

In this statement, the discourse shows that the man is centralized and the woman is established as a subordinate
subject. The discourse has assigned the man as a subject in the home, the field (agricultural production), the
market, in short, in all private and public areas, and has suppressed and subordinated his subjectivity by giving

the woman the status of assistant.

Other findings that will be discussed in this context are how the role of women in wars is produced in the

discourse fiction of the textbooks. The relevant findings are presented below.

(1) “Awoman is a hero among the nomadic Central Asian Turks before Islam, (2) she fights alongside her husband

if necessary” (Altun, Dogan & Uzun, 2011, p. 155).
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(3) “Woman rides alongside her man, uses weapons and fights the enemy” (Kaya, 2013, p. 177).

According to the discourse in statement 3, "the woman is next to her man", according to the statement 2, "at
her husband's side if necessary", she does the jobs that are encoded in the masculine domain. The fact that
women do the jobs that are coded in the masculine area wants to point to an egalitarian structure, but according
to the statement, women do these jobs not independently but "with a man". In this statement, there is
dependency/subordination to man; The expressions “her man” and “husband” also indicate a belonging.
Therefore, women are hierarchically secondary in the discourse and their actions are tied to the man who seems
to be positioned higher. In Statements 2 and 3, women are defined as next to and assistant to their

"man"/"husband" and their subjectivity is suppressed.

If the sentence is set up as "Women and men ride together, use weapons, fight the enemy", the discourse can

be read as "Women and men do ungendered jobs together."

A similar discourse continues in one of the current high school textbooks: “Turkish women, who were skilled in
riding and shooting in the Pre-Islamic Period, participated in the wars together with the men” (Ylksel et al., 2018,

p. 77).

This discourse is structured as "Turkish women participated in wars with men" instead of "Turkish women
participated in wars". This gives the message that women are fighting "like them" by being included in the act of
fighting coded in the masculine domain with "men". Therefore, here too, the central subject is the man and the
woman is subordinate to the man on the discourse. In this way, the discourse containing masculine codes also
contributes to the perception of a message that women "fight like men" occupy a high and valuable - perhaps

egalitarian - position in society.

A piece of data that does not contain sexist codes in one of the current high school history textbooks: “In the
ancient Turks, men and women knew the art of war very well. Even women would join the war when necessary”

(Yilmaz et al., 2018, p. 19).

This discourse states that in the historical context, where war was seen as a part of life in ancient Turkish societies
due to geographical location, all members of the society, male and female, could fight, but as a historical reality,
war was waged by men and women were also included in this process when needed. Therefore, it can be argued
that the discourse does not carry a gender hierarchy/subordination code, since there are no central and

subordinated subjects.

In one of the rare examples of social studies textbooks in which the voices of women actors of history, albeit
fictional, can be heard and are presented visually in the context of the subject in question (Komisyon, 2014), a
plural voice speaks on behalf of Turks in the language of "we". It provides information about the social and

cultural life of the relevant period. Sample words are as follows: "(1) The horse is the greatest helper of us Turks
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in this way of life. (2) Thanks to our horses, we dominated many places, established strong states with our highly
mobile armies, and made different places our homeland" (Komisyon, 2014, p. 63). In these words, it can be
argued that the category of Turks includes all individuals, both men and women. The fact that this category is
perceived as genderless and inclusive is also related to the fact that the illustrations on the book pages
representing the Turks migrating from Central Asia include images of men and women and speech balloons
showing them talking. In another illustration showing the life of the Turks, women and men appear together
(Komisyon, 2014, pp. 62-63). At this point, visuals also create the perception of "us" and support the language of
"we". In the discourse construct, the entire social life is presented by placing it in the general category of Turks
(Turkish women and men) without opening separate brackets for women. It can be argued that such a
discourse/narrative construction and visualization stand at an important point in contributing to women's

visibility, subjectivity and gender equality in the context of history/history teaching.

Another of the data obtained under this title is the sexist discourse that continues to exist in the current language
as "to get/give a girl". Relevant data obtained from social studies textbooks can be examined as follow: “One
day, a new khan sat on the Uighur throne. This khan thought of taking the Chinese princess named "Kiyu-Liyen"

to his son Gali Tekin in order to put an end to the wars with the Chinese [...]” (Kaya, 2013, p. 69).

This discourse is sexist and objectifies women in terms of presenting the man as a subject by centralizing it and

constructing it in a structure that subordinates the woman to the man.

The findings obtained from social studies and high school textbooks that the discourse is also presented in a non-

sexist structure in the textbooks are as follows:

(1) “He decided to marry his son Gali Tigin to a Chinese princess in order to end these wars” (Altun,

Dogan and Uzun, 2011, p. 67).

(2) “One day, a new khan sat on the Uighur throne. This khan wanted to marry his son Gali Tigin to
a Chinese princess named Kiyu-Liyen in order to end the wars with the Chinese” (Okur et al., 2010,

p. 89).

The discourse in Statements 1 and 2 does not contain sexist codes since it is constructed in a structure that states
the father's will/decision to attempt the marriage of his son, not in a structure that objectifies the woman's
request/take/give in the context of marriage. In another social studies textbook (Kolukisa et al., 2008), the

discourse of "getting a girl" was identified in the context of the Oghuz Kagan Epic.

An example of a discourse in which men and masculine coded values are accepted as the norm and the discourse

is established in the context of the centralization of men is obtained from one of the high school textbooks:

(1) Women wear shalwar, fur and braid their hair. (2) They ride horses like men. ... (3) In greeting,

women bend their knees to the ground just like men.” Prof. Dr. A. Afet INAN, Tarih Boyunca Tiirk
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Kadininin Hak ve Gérevleri [Rights and Duties of Turkish Women throughout History], pp.34-35
(Okur, et al., 2011, p. 66).

In these statements, the expressions of women riding horses like "men" and saluting "like men" reveal that the
emphasis on equality is made through men who are determined as the norm. Women are coded equally when
they are “just like men” (Varikas, 2009). In this case, the discourse is hierarchically constructed in the context of
the presupposition that men are superior to women. At this point, because equality and subjectivity are defined
through men, women seem subaltern. These sentences are “Women and men ride horses. ... In greeting, women
and men bend their knees to the ground”, it can assume an egalitarian structure and women evolve from
subalternity to subjectivity. At this point, since the action is not defined through a gender that is taken as a norm,

it does not create a perception of hierarchy and the woman becomes a subject.

The subaltern position continues in another dimension to the extent that this discourse produced by the
masculine subject is reflected and echoed by the historian women. Because, at this point, women historians
repeat their own past from a male-dominated language and discourse construct instead of the language and
discourse they produce, in other words, they reflect and echo. This language, by reproducing the male-
dominated perspective at the level of consciousness and discourse, prompts women to look at their past from
this perspective, to speak this language and to speak through this language and discourse construct. According
to this, women who do every job “like a man” and who are “valued by men” in old Turkish societies are equal to
men. Thus, “The subaltern, due to its definition and position, tries to make its voice heard [...] with the forms of
expression that it has chosen from the world of meaning and discourse produced outside of itself [...] (Aydin,
2019, s. 96). This language and discourse construct in academic historiography is also transferred to textbooks

with direct quotations from academic sources, as seen in the relevant data (2 and 3).

Speaking on Behalf of/Silencing

Under this title, a finding related to the theme of gender hierarchy/subordination was reached as a result of the

discourse analysis in one of the social studies textbooks.

The historical process of women's rights is conveyed by Dede Korkut in the form of a fictional interview on the

subject titled "We are always with Turkish women" in the social studies textbook:

(1) In the nomadic Central Asian Turks before Islam, the woman is the hero, (2) she fights with her
husband if necessary, (3) she has a respectable place in the family, and (4) most of all, she is the

mother” (Altun, Dogan & Uzun, 2011, p. 155).

First, it can be suggested that there is a hidden masculine subject in the sentence titled "We Are Always with

Turkish Women". “Always being with Turkish women”: When it is read as always being with Turkish women,

always supporting Turkish women, the hidden subject appears as “Turkish men”. As a matter of fact, the sentence

1803



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 19, 2022

becomes meaningful when it is read as “(We Turkish men) are always with Turkish women.” Since the subject in
this discourse is "we Turkish men", the subject of the women's rights theme begins by emphasizing the
subjectivity of the man, not the subject of the woman. This approach is reminiscent of Spivak's (2016) rhetoric
of colonial masters (white men saving brown women from brown men) who speak instead of the non-speaking
subaltern and present themselves as heroes who saved the colonial people by bringing civilization to them. As a
matter of fact, when the discourse of "We are always together with Turkish women" is considered together with
the discourses of "Turks who always value women" and "Turks who help women" analyzed in the previous lines,
together with the historical-collective memory that is loaded with the experiences of oppression, subordination
and inequality experienced by women especially in certain periods of history. At the level of discourse, it can be
argued that men have been constructed as a kind of "savior subject" by valuing, helping and supporting women
in the past/present and/or always. The discourse construct also presents a structure that encodes national
identity, historical and collective memory from a masculine perspective, with the emphasis on “Turks” as the

subject.

Secondly, the historical process of women's rights is narrated by a male historical actor, not by a prominent
female historical actor in Turkish history. While Dede Korkut praises the place and role of women in Turkish
history, and remembers Sultan Raziye in India and Mama Hatun from Mengiicek (Altun, Dogan & Uzun, 2011,
p.156), none of these women can be heard; the masculine voice speaks for/on behalf of them. Turkish women
are "heroes", "respectable”, "having a say in state administration", "effective in state administration", "having
great power in the state and in the palace" (Altun, Dogan & Uzun, 2011, pp. 155-156), but she cannot speak
for/on behalf of herself. She is the one whom spoken on behalf of her, she is the passive (non-subject) subject
and she cannot represent herself in historiography, on the discursive plane. At this point, Ozmakas (2014) states,
“The subaltern is not a subject in the full sense of the word. The subject's voice comes out; However, since the
subaltern voice does not come out, it cannot represent itself, cannot express itself in the political arena” is worth
repeating. In this form of the discourse, the woman is presented not as a subject, but “as if a subject”. However,
“when subaltern can only represent herself/himself, when s/he is out of the passive subject position in both

cases of representation, the problem of representation will be completely eliminated and s/he will be correctly

visible as a subject” (Aydin, 2019, p. 70).

The presentation of the historical narrative should be constructed in a structure where women are the subjects
of their own experiences. In other words, women's experiences should be given place to women historical actors
and conveyed through their own voices. Accordingly, for example, the narrative fiction that conveys the status
and experiences of women throughout history in the relevant example should be constructed in a structure
where Sultan Raziye is the subject of the narrative instead of Dede Korkut. The exclusion of women's experiences
by a male historical actor and with male-dominated discourse codes, masculine voices speaking on behalf of
women, the exclusion of women's subjects of history and the narratives and discourses of historian women who

give them their own voice from historiography/textbooks creates a perception that women are objectified at the
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text level. Because in this case, women's voices are not heard and even the women who have come to the fore

on the stage of history and their experiences are transferred to the student through the voice of a male narrator.

CONCLUSION and DISCUSSION

This study, which examines the discourse in a number of social studies/history textbooks from a gender
perspective based on misogyny and subalternity, revealed that the linguistic presentation of female subjects of
history includes these themes retrospectively. Since the findings are discussed in detail under the title of
“Results” and in the context of discourse analysis, the results of the research are briefly included in this section.
The discourse, which was articulated with national identity in the 1930s, in a high tone, especially for the palace
women, where the misogyny theme was common, diverged from the national identity codes in the following
years and continued to exist until today, although it was included in a very low tone, indirectly and in a few books.
However, it has been concluded that in the presentation of the palace women in the textbooks, a male-
dominated and monolithic structure, and a discourse construction -subalternity of women- in which the women
actors of history are ignored, suppressed and silenced continues today as in the past. At this point, it has been
determined that the historical knowledge, which is reflected in the textbooks from a woman's point of view,
produced by a historiography approach, in which women become subjects, is also excluded from the textbooks.
Therefore, it has been argued that women's subalternity in textbooks is two-dimensional for women who cannot
find the opportunity to represent themselves, who make history (women subjects of history) and who write
history (historians). It can be argued that the linguistic fiction of the textbooks, including misogyny and
subalternity, is generally related to the academic sources (secondary historical sources) used by the authors.
Especially in the direct quotations from secondary historical sources, the discourse fiction of the historians, who
are the author of the work, and the masculine language, which is the organizer of this fiction, are transferred to
the textbooks as they are. At this point, it seems important for textbook authors to be aware of the sexist
language and to cite from sources using a non-sexist language. Since these texts are mostly edited and quoted
by the authors of the textbooks, while the content is being arranged, organizing the language in a structure that
is free from sexism and presents women as historical subjects can be functional in structuring the textbooks on
the basis of gender equality. Alabas (2018), in his study examining the current (2018 dated) curricula, revealed
that the secondary history course curricula include statements that gender equality should be taken into account
when preparing textbooks. However, within the scope of this study in some textbooks, it has been found that
also the language in the fictional texts written by the authors is mostly constructed in a linguistic structure in
which masculine, women subjects of history are suppressed, silenced and appears as subaltern subjects. Another
finding obtained in this study is that even when women's roles and positions in history are being explained,
women's voices are not heard and they are represented by a masculine voice spoken on their (women’s) behalf.
On the other hand, as some examples are given in this study, it is possible to find data in the textbooks where a
non-sexist and more neutral language is used. However, since the aim of this study is to decipher the discourse

and language within the scope of misogyny and subalternity, these data are mainly focused on.
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Within the scope of the study, it was determined that some parts of the original texts were ignored in the texts
of the textbooks, with the concern of constructing the past narrative for the purpose of creating a national
identity, which is one of the social purposes of history teaching (D. Dilek, 2007). It has been argued that these
are parts of the past that may open questioning the idealized position of women and the discourse of "the value
given to women." It can be argued that this approach of the books to historiography is partly related to secondary
historical sources which they consciously cite by the textbook authors through reorganization of the text, and
partly to the secondary historical sources that they directly cite. In the second possibility, if the textbook authors
consciously chose the narrative that follows this ignoring/distorting reality (as in the case of Kutadgu Bilig), the

reliability of the historiography in textbooks may become questionable at this point.

However, it is noteworthy that in the context of women subjects of history, idealized discourse fictions are
generally presented. Based on this and the other findings presented within the scope of the study, it is seen that
the language/discourse in some social studies/history textbooks is based on gender hierarchy, placing the male
subjects in the center and positioning it as the superior/sovereign subject, subordinating women subjects,
suppressing women’s subjectivity, silencing women subjects, masculine It has been concluded that it is
constructed in a structure that reproduces a male-dominated historical narrative structured with codes. The
history produced through this language and discourse will contribute to the reproduction and continuation of a

historical-collective consciousness woven with male-dominated and sexist codes.

RECOMMENDATIONS

Considering that historical consciousness is structured through a continuous dialogue between the past, present
and future, it seems extremely vital for women to have their voices and evolve from subaltern to subject, as well
as transforming historical-collective consciousness in favor of women by purging them of masculine codes and
ultimately contributing to gender equality. Based on this view, it is recommended to continue to analyze the
textbooks and the history texts reflected in these books with a deconstructive approach, and on the other hand,
it may be useful to offer suggestions by making studies on writing history with a language free from masculine
discourse and male-dominated codes. Another recommendation that can be made within the scope of the study
is to reflect the works of historians, in which women's own voices (not voices constructed from a masculine
perspective) are heard more, and who discuss history from a women’s point of view by centered on women

subjects.
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MiSOJiNi VE MADUNIYET BAGLAMINDA
SOSYAL BILGILER/TARiH DERS KITAPLARINDA TARIH SAHNESINDE
KADINLARIN DILSEL SUNUMU

0z

Bu calismanin amaci sosyal bilgiler ve tarih ders kitaplarinda “tarih sahnesinde kadinlar” sdylemini
dilsel zeminde bir anlati olarak kurgulayan cinsiyetgi kodlari desifre etmektir. Calismada nitel
arastirma yontemlerinden dokiiman incelemesi kullanilmistir. Bu ¢alismanin dokiimanlari 2006-
2022 yillari arasinda yayimlanmis bes sosyal bilgiler ve 1930-2022 yillari arasinda yayimlanmis on
iki tarih olmak tzere toplam on yedi ders kitabidir. Ders kitaplarinin se¢iminde 6lgiit 6rnekleme
yontemi kullanilmistir. Ders kitaplari taranmis, arastirmaci tarafindan belirlenen olgitlere uygun
tarih konulu metinler (paragraf ve cimleler) tespit edilerek kaydedilmistir. Veriler, belirlenen
kategori ve temalar dikkate alinarak séylem analizi ydntemi ve feminizmin yapi sékiimi yaklagimi
kullanilarak ¢éziimlenmistir. Misojini ve maduniyet icerdigi tespit edilen ders kitaplarinin dilsel
kurgusunun genellikle yazarlarin yararlandigi akademik kaynaklardan (ikincil tarihsel kaynaklar)
kaynaklandigi tespit edilmistir. Misojini temasinin yaygin oldugu saray kadinlari 6zelinde 1930’larda
yuksek tonda ve millt kimlik ile eklemlenen sdylemin, ilerleyen yillarda milli kimlik kodlarindan
ayrismis ve oldukcga disilk bir tonda, dolayl ve az sayida kitapta yer alsa da varligini giinimuize
kadar siirdirdGgi bulgulanmistir. Kadinlarin tarihteki rolleri ve konumlari anlatilirken dahi
kadinlarin kendi seslerinin duyulmadigi, eril bir ses tarafindan onlar adina konusularak temsil
edildikleri, bu ¢alismada elde edilen bir diger bulgudur. Calisma kapsaminda elde edilen
bulgulardan hareketle bir dizi sosyal bilgiler/tarih ders kitaplarindaki dilin/séylemin agirlikli olarak
cinsiyet hiyerarsisi temelinde erkegi merkeze alarak ustiin/egemen 6zne olarak konumlandirarak
kadin 6zneleri kendine tabi kilan, kadin 6zneligini bastiran, kadin 6zneleri sessizlestiren, eril
kodlarla yapilandiriimis ve erkek egemen bir tarihsel anlatiyi yeniden Greten bir yapida kurgulandigi
sonucuna ulagilmistir. Kadinlarin kendi seslerinin daha ¢ok duyuldugu, tarihi kadin 6zneleri
merkeze alarak kadin bakis agisindan ele alan tarihgilerin eserlerinin ders kitaplarina yansitilmasi
onerilmistir.

Anahtar Kelimeler: Sosyal bilgiler ders kitaplari, tarih ders kitaplari, toplumsal cinsiyet, misojini,
maduniyet
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GiRiS

Ders kitaplarindaki tarih yazimi yaklasimlari tarihin disiplin igi ve disiplin disi amaglari (D. Dilek, 2007) kapsaminda
¢ok cesitli boyutlarda analiz edilmeye aciktir. Tarih yazimi paradigmalari, degerler, kavramlar, ideolojiler, kimlik,
toplumsal cinsiyet bu boyutlardan bazilari olabilir. Ote yandan bu analizlerin gogu fiili olarak bir metin ve séylem
¢6zimleme galismasidir ve tarihsel bilginin Gretim slregleriyle de siki iliskiler igerir. Cotuksoken’e (2001, s. 158)
gore tarih felsefesi “kendi basina var olanlar alani; eylemler, olaylar; diisinme alani; distinceler, kavramlar,
tasarimlar, dil alani: bir séylem olarak tarihin yapisi” olmak tizere li¢ temel alani birbirleriyle iliskili olarak inceler.
Buna gore kendi basina var olanlar ancak bir diisinme siirecinde zihinsel isleme girdikten sonra bulanik olmaktan
¢ikarak bilgi Uretimine acgik hale gelir. Bu asamada diisiinme ve yorumlama ile islenen tarihsel bilgi kaydedici,
betimleyici ve yorumlayici bir dil ile sunulur. Bu goriislerden hareketle tarih felsefesinden beslenen bir tarih
yaziminin bu baglamda olaylar, eylemler; distlince ve dil alanlarinin dongisel bir etkilesimi ile calistig
¢ikarsanabilir. Tarih yaziminin postyapisalci ve postmodern versiyonlari onu edebi formlarla da iligkisi temelinde
bir anlati olarak tanimlar. Olay ve olgularin ickin oldugu tarihsel malzeme diisinme alaninda tarihginin
perspektifinden kirilarak dilsel bir formda bir anlati olarak kurgulanarak okuyucuya ulasir. Tarihsel olay ve olgular
nihai olarak bir dilsel sunumla okuyucuya aktarildigindan tarih dilsel bir kurgu, bir anlatidir. Bu anlati belirli
ideolojiler, kiltiirel ve tarihsel kodlar tarafindan belirlenerek yansir (Jenkins, 1997). Zira sdylemi ve tarihsel metni
Ureten tarihgidir ve tarihgi bulundugu toplumun tarihsel bellegi ve kiltiirel kodlariyla donanmistir (D. Dilek, 2007;
Jenkins, 1997; Munslow, 2000). Bu haliyle tarih ve ders kitaplarina yansiyan séylem onu ortaya koyan tarihgiden,
toplumsal-kiltiirel bellekten, ¢agcil paradigmalardan, baglamdan ve kodlardan bagimsiz degildir. Su halde sdylem
kurgusu, dilsel yapi desifre edildiginde onu kuran tim bu zihinsel siire¢ ve kodlar kesfedilerek agiklanmaya,

yorumlanmaya ve doénisturilmeye agiktir.

Dilin anlam liretme, biling olusturma ve 6zneyi dénistiirme potansiyeli kadin ¢calismalari alaninda da ilgi gérmds,
ozellikle postyapisalci/postmodernist ve Fransiz feminizminin odaginda yer almistir (Humm, 2002; Stimer, 2011).
Berktay (2010, s. 185) tarih yaziminin “bir iktidar ve egemenlik alani oldugunu” ileri sirer, zira insanligin yarisini
belki daha fazlasini olusturmalarina ve aktif olarak tarihi yapanlar arasinda yer almalarina ragmen kadinlar tarih
yazimindan agik¢a dislanmiglardir. Bu noktada bu iktidar ve egemenligi elinde tutanlar bilgi iretim siirecinin de
Ozneleridir ve tarih yaziminda neyin ve kimlerin igerilecegi ya da diglanacagi, anlatinin nasil kurgulanacag, tarihsel
aktorlerin hiyerarsik olarak nasil konumlandirilacagini onlar belirleyecektir. Ozetle iktidar iliskilerinin belirlenmesi
iktidari elinde bulunduranlarin kontroliinde olacaktir. Fransiz feministlere gore erkek egemen ideoloji dilde, dil
aracihigiyla temellenir. Bu nedenle calismalarinin merkezinde dil yer alir, “kadinin ikincillestirilmesinde dil
Uzerinde dur[urlar]” ve kabul edilen gercekler “erkek merkezli degerler tarafindan lretilmektedir” (Simer, 2011,
s. 170). Scott (2013, s.52) dili “6zne insasinin, toplumsal orgiitlenmenin ve iktidar iliskilerinin tarihsel temelde
analiz edilmesine giden yol” olarak gorir. Kristeva’ya (1980) gore ise “tarihsel ¢calismalar dilin ¢oziimlenmesi igin
ugrasmaktan baska bir sey degildir”; ona gore dil araciligiyla isleyen hegemonyanin gercgeklestigi kavram, donem
ve soyutlamalara ancak yazili metinlerin ¢6ziimlenmesiyle ulasilabilir ve tarihsel olaylar (savas, baris. vb.)

metinlerde gizli olan erkekligin yansimalaridir (Akt., Caha, 2010, s.79). Dili merkeze alan feministlere gore eril dil
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bir tahakkiim alanidir. Ayrica bu eril dil kadinin varligini gérinmez kildigi i¢in de kadinin kendi ideolojisini
Uretmesinin onlinde bir engel teskil eder. Sozgelimi Tiirkgedeki “kiz almak, kiz vermek, kiz istemek” deyimleri
kadini 6zne degil bir nesne olarak konumlandirir (Gliden, 2006). Bu ifadelerde kadin “istenen”, “verilen” ve
“alinan”dir. Oysa Turkcede “erkek almak, erkek vermek, erkek istemek” gibi deyimler yoktur. Bu 6rnekte de

goruldugu gibi dil erkek egemen kodlar igerir ve bu iktidar alaninda erkek kadini nesnelestirerek ikincillestirir.

Gauthier’ e (1974) gore, “kadinlar bitilin tarihleri boyunca sessiz, suskun kaldilar. Ama kadinlar sessiz kaldiklari
siirece, tarihsel strecin disinda kalacaklardir”; 6te yandan o, kadinlarin erkek egemen bir tarih yazimini yeniden
Ureterek “konusmaya ve yazmaya baslarlarsa, boyun egerek ve yabancilasarak tarihe girecekler”ini (Akt.,
Donovan, 2016, s. 218) de ekler. Bu goriis kadinlarin eril kodlarla degil, kendi sesleri ve degerleriyle bu alanda var
olmalarini 6nermektedir denilebilir. Kadinlarin dilsel zeminde sessizlestirildigine dikkat ¢eken Kristeva’ya (1980)
gore de “kadinlar dilde varligi olmayan, temsil edilmeyen, sdylenmeyen kimsedir” (Akt., Caha, 2010, 5.79). Kadinin
soylem ve dildeki bu konumu maduniyet (subalternity) ¢alismalarindaki kadinin madunluk konumuyla iliskili
gorinmektedir. Maduniyet, tanimi geregi, konusmaya muktedir olamama anlamina gelmektedir; Spivak’a (1988)
gore, “madun 6zne-olmayan bir 6znedir ve konum-olmayan bir konum isgal eder” (Turkoz, 2014, s. 91). “Madun
tam anlamiyla &zne degildir. Oznenin sesi ¢ikar; ancak madun sesi cikmadigi icin kendini temsil edemez, siyasal
alanda kendini ifade edemez. Madunun sesi ¢ikmaz, daha dogrusu sesi ¢ikar ancak onun konusmalari Bati

logosuna anlamli bir sesten ziyade bir “mirilti” olarak gelir’ (Ozmakas, 2014, 5.856).

Sosyal bilgiler/tarih ders kitaplarinda da benzer sekilde tarihin kadin aktorlerinin 6znelikleri sunulurken bile
kadinlarin sesleri duyulmaz, onlar adina eril bir ses konusur; kadinlarin direnigleri, miicadeleleri, eylemlilikleri
gormezden gelinir ya da gegistirilir ve kurgulanmis, stereotip, sinirlari belirli bir séylem alani igerisine
yerlestirilirler (bkz. Demirel, 2010; G. Dilek, 2012; Diindar, 2021; Fidan, 2019; Pamuk ve Mug, 2021). Ozne

olmayan bir 6znelik durumuna son derece uygun olan bu yaklasim galismada “Maduniyet” olarak imlenmistir.

Bu baglamda ders kitaplarindaki maduniyetin, kadin tarihsel aktérlerin seslerinin duyulmamasi/baskilanmasi;
kadinlar tarafindan ve kadinlar lehine Uretilen tarihsel bilginin gormezden gelinmesi (susturulmasi) olmak Gzere
iki boyutlu oldugu ileri sirlebilir. S6zgelimi kadin haklari gegmisi ele alinirken Osmanl kadin hareketi ve diger
kadin oncller ve kadinlardan genellikle s6z edilmez; bu kadinlarin sesleri ¢cikmaz (Yapici, 2006) ve eril bir dis ses
birkag ciimleyle stereotiplesmis bir sdylem ortaya koyar. Kadin miicadelesi dile getirilmis olsa bile, tarihin 6zneleri
olan bu kadinlarin sesleri baskilandigi igin, séylem, 6znelesmis kadin algisi yaratmanin uzagindadir. Bu noktada
tarihin kadin 6znelerinin kendini temsil etme ediminden yoksunlugu ve onlar adina baskalarinin konusmasi

nedeniyle sdylem baglaminda bir maduniyet (bastirilmis 6znelik) durumundan s6z etmek mimkindr.

Tirkce karsiigi “kadin diismanhgl” olarak tanimlanan misojini ise ataerkil bir toplumda erkek GstinlGginia ve
egemenligi slrdirmenin bir yoludur ve cinsiyet ayrimciligina, kadinlari asagilamaya, kadinlarin
ikincillestiriimesine ve toplumda kadina yonelik siddete yol agma potansiyeli tasir (Baydar, 2013). Bu ¢alisma

cercevesinde misojinik kurgu, bu baglamda kurgulanmis dilsel yapiya/séyleme isaret etmektedir.
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Bu ¢alismanin amaci sosyal bilgiler ve tarih ders kitaplarinda “tarih sahnesinde kadinlar” séylemini dilsel zeminde
bir anlati olarak kurgulayan cinsiyet¢i kodlari desifre etmektir. Bu yolla ¢alisma, kadin gegmisinin dilsel
kurulumunun cinsiyetci kodlardan arindirilarak séylemin kadin 6zneligine katki sunan bir yapida kurgulanmasinin
onemine dikkat cekmeyi hedeflemektedir. Ders kitaplarindaki dilin kadinlar ve toplumsal cinsiyet esitligi lehine
degismesi, tarihsel disiinme sireglerini kadinlar lehine yapilandirarak tarihsel ve kolektif bilincin kadinlar ve
toplumsal cinsiyet esitligi lehine donliismesine dnemli katkilar sunabilir. Bu dogrultuda ¢alisma ders kitaplarindaki
ilgili metinleri dilsel baglamda toplumsal cinsiyet perspektifi ve feminist perspektiflerden analiz etmeye

odaklanmistir.

Arastirmanin alt amaglari séyledir:

=  Sosyal bilgiler/tarih ders kitaplarinda yer alan misojinik kurguyu desifre etmek.
= Sosyal bilgiler/tarih ders kitaplarinda yer alan kadin madunlugunu desifre etmek.
= Sosyal bilgiler/tarih ders kitaplarinda kadinlarin 6znelestigi bir dil ve séylem kurgusu imkéanlarini

tartismaya agmak.

YONTEM

Bu calismada nitel arastirma yontemlerinden dokiiman incelemesi kullanilmistir. Egitim arastirmalarinda siklikla
basvurulan bir yontem olan dokiiman incelemesi, dilin gizledigi pratikleri kesfetmede islevseldir (Hodder, 2002,
Akt. Ekiz, 2003). Bu galismanin dokiimanlari 2006-2022 yillari arasinda yayimlanmis sosyal bilgiler ve 1930-2022

yillari arasinda yayimlanmis bir dizi tarih ders kitabidir.

Orneklem

Arastirmada olglt (kriter) 6rnekleme (Yildirim ve Simsek, 2008) yéntemi kullanilmistir. Bu yonteme gore olgtleri
arastirmaci 6nceden olusturabilir veya mevcut bir olgit listesi ile ¢alisabilir (Baltaci, 2018). Bu dogrultuda sosyal
bilgiler ve tarih ders kitaplarindaki metinlerin arastirmaci tarafindan olusturulmus kategori ve temalara
uygunlugu 6rneklem ol¢iiti (kriteri) olarak belirlenmistir. Buna gore belirlenen tema ve kategorilere uygun veriler
iceren besi sosyal bilgiler (2008, 2011, 2013, 2014 ve 2019 tarihli); on ikisi tarih (1930, 1931, 1976, 1995, 2002,
2004, 2009, 2010, 2011 ve Ug adet 2018 tarihli) olmak Gzere on yedi ders kitabi 6rneklem olarak secilmistir. Lise
ders kitabi yazarlarinin altmis dérdi erkek, altisi kadin; sosyal bilgiler ders kitabi yazarlarinin ise sekizi erkek, tigi

kadindir. incelenen ders kitaplari kaynakca kisminda listelenmistir.

Verilerin Toplanmasi

Sosyal bilgiler ders kitaplarinda tarihin kadin aktorlerine ait gérece daha fazla veri igeren Kiiltlir ve Miras 6grenme
alani (ve dzellikle -islamiyet Oncesi- ilk Tiirk Devletleri) ile Tiirk tarihinde kadinin konumunu ele alan demokrasinin
serliveni Uniteleri secilmistir. Lise tarih kitaplarinda da 6zellikle misojini kategorisi dogrultusunda ilk Tiirk

Devletleriile Klasik Osmanli Donemlerinde saray kadinlarina yonelik veriler iceren tiniteler taranmistir. Belirlenen
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kategori ve temalara uygun metinler (paragraf ve cimleler) tespit edilerek kaydedilmistir. Verilerin birbirine ¢ok
benzer oldugu durumlarda, benzer yapidaki birimlerin (ciimle/paragraf) timini almak yerine tim bu

kitaplardaki ilgili soylemi temsil niteligi tasiyan bir kismi segilmistir.

Verilerin Analizi

Veriler séylem analizi ydntemi kullanilarak ¢6ziimlenmistir. Metinlerdeki séylem kurgusunun degsifre edilmesinin
amaclandigi ¢alismaya en uygun yéntem soylem analizidir. S6ylem analizi, analiz birimi olarak alinan verilerin
derinlemesine agiklama ve yorumlamasini gerektirdiginden az sayidaki metnin ¢6ziimlenmesi icin uygun oldugu
disindlmistir. Calisma on yedi ders kitabi Gzerinden yilratilmis olmakla birlikte ciimle ve paragraf diizeyinde
az sayida metne odaklanmistir. Gokge’ye (2006) gore bu yontemde okuyucudan metni arastirmacinin yorumu
baglaminda “algilamalari ve yorumlamalari” beklenir. Bu yonlyle 6zneldir. “Yazar ne demek istedi?” “Séylem ya
da metin nasil anlagilmahdir? “Kim, neyi, neden, nasil ve hangi amagla sdyledi? sorularina odaklanir. Stirekli bir
yorumlama siirecini gerektirir (s.44-49). “Gg/bilgi, politik ve ideolojik iliskilere yonelip bu iliskilerin belli bir
soylem etrafinda nasil degisim ve donlisime ugradigini gosterir” (S6zen, 1999, s. 85). Bu dogrultuda arastirma
ders kitaplarindaki kadin tarihsel aktorler baglaminda kurgulanan séylemlerdeki kodlari desifre ederek toplumsal
cinsiyet perspektifinden ¢o6ziimlemeyi, bu vyolla soéylemlerdeki gilic ve iktidar iligkilerini kesfetmeyi
amaglamaktadir. Bu noktada feminizmin dile sinmis ve dil tarafindan yeniden Uretilen erkek egemen
mekanizmalar ve iktidar iliskilerini ¢ézlimlemek Uzere ise kostugu yapi sékimi yaklasimindan (Simer, 2011)

yararlaniimistir. Bu yaklasim ¢éziimlemede asagidaki t¢ bicimi kullanir:

(1) Kadin ve erkegin nitelik ve 6zell[ik]lerinin metinlerde nasil dile getirildiginin ¢éziimlenmesi
Uzerine odaklasmak, (2) Kadin ve erkeklere iliskin kiltiirel tipleme ve sdylemlerin nasil ikilemler
biciminde ele alindigini incelemek (3) Bilingli ya da bilingsiz bigimde yerlesmis bulunan toplumsal
cinsiyet iliskilerinin retorik yoluyla nasil kullanildigini ortaya koymak (Frug, 1992, Akt., Simer, 2011,
s. 167-168).

Belirlenen analiz kategori ve temalari asagida sunulmustur. Temalardan bazilari ayri da analize kosulabilir; ancak

birbirini destekler nitelikte oldugundan birlikte ele alinmistir.

Soylem Analizi Kategori ve Temalari

Misojini-Kadinlara karsi nefret, kiicimseme, yok sayma, hor gori niteliginde ifade ve yorumlara yer verilmesi.

= Klgimseme- Kadinlari ve yapip etmelerini kiigimseyen ifadeler kullanma.

=  Dislama-Kadinlarin ait olmadiklari sezdirilen alanlar belirleme ve dilsel zeminde bu alanlardan dislama.
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Maduniyet (Bastirilma/Sessizlestirme): Kadinlarin tarihsel dzneler olarak kendi seslerinin ve kendilerini temsil

olanaklarinin bastirilmishig.

= Cinsiyet hiyerarsisi/Tabi Kilma- Cimlelerde gizli eril 6zneler tanimlayarak erkekleri hiyerarsik olarak ust
konuma yerlestirme, erkegi ve toplumsal cinsiyet perspektifinden kurgulanmis eril kodlari norm olarak
belirleme, erkegi merkezilestirerek kadini ona tabi kilma, kadinlari ikincillestirme ve kadin 6zneligini
baskilama/bastirma.

= QOtekilestirme- Bir grup kadini digerlerinin &tekisi olarak kurgulama.

=  Adina Konugsma- Kadin -tarihsel- 6znelerin seslerini baskilayarak onlar adina konusma, kadin tarihsel
ozneleri kendilerini temsil etmekten yoksun birakma.

= Sessizlestirme- Kadin seslerine yer vermeme, kadin seslerini baskilama.

*  Gizleme/Gérmezden gelme/idealize etme- Olaylarin ana érgiisiindeki -tarihsel gerceklik kapsamindaki-
bazi olaylari metinden silme/olay 6rgisini bu konulara deginmeden sunma, bu yolla idealize edilmis

bir séylem kurgulama.

Amag ve alt amaglar dogrultusunda, olusturulan bu kategori ve temalara uygun veriler (ciimle ve paragraflar)
kendi icinde sirayla numaralandirilarak ve dikkat ¢cekmesi gereken kelimeler vurgulanarak ilgili baslik altina
alinmis, bu dogrudan alintilar ilgili literatiirle desteklenerek ¢ézlimlenmis ve yorumlanmustir. Belirli bir analitik
cerceve olusturulmus olmakla birlikte dil, sdylem ve anlami merkeze alan bu calismada kategoriler ve temalar
birbiriyle iligkili oldugu 6lctide esnek bir yaklagimla ele alinmistir. Buna gore sdzgelimi “Misojini” basligi altindaki
veriler “Maduniyet” kapsamindaki temalari igerdigi olgiide bu baslik altinda da analize dahil edilmistir. Yine ilgili
veriler belirgin olan tema altinda ¢dziimlenmekle birlikte iliskili oldugu diger temalar da analiz ¢ergevesinde yer
almigtir. Boylece sdylemin igerdigi tiim temalar birbiriyle iliskilendirilerek yorumlarin miimkiin oldugunca zengin

bir icerikte sunumu hedeflenmistir.

Post pozitivist paradigmadan beslenen séylem analizinde, pozitivist paradigmadan beslenen igerik analizinden
farkl olarak 6znellik 6n plandadir; gecerlik ve giivenirlik yaklasimi da “metinle diyalojik etkilesim, yorumun gticii
ve elestirel olabilme kapasitesi” ile belirlenir (Taylan, 2011, s. 75). Bu kapsamda veriler literatirle desteklenerek
ve elestirel bir yaklasimla yorumlanmis; 6te yandan analizler bir tarih egitimi uzmani ile paylasilarak gorus
alinmistir. Nitekim nitel arastirmalarda “meslektas degerlendirmesi” inandiricilik (gecerlik) baglaminda
basvurulan yontemlerden biridir (Glesne, 2013). Ancak sdylem analizinin agiklanan 6zelliklerinden dolayi icerik
analizindeki gibi Miles & Huberman giivenirlik formali (goris birligi-goris ayriligl) kodlamasina gidilmemistir; zira
soylem analizi s6z edildigi gibi 6znel bir sirectir ve yorumun giciline odaklanir. Bunun yerine meslektas
degerlendirmesinden elde edilen gorusler dikkate alinarak bazi yorumlar gliclendirilmis ve elestirel yaklasimla
yapibozuma ugratilan séylemlerin kadinlar/toplumsal cinsiyet esitligi lehine nasil kurgulanabilecegine yonelik

alternatif soylem/sdzce dnerilerine yer verilmistir.
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BULGULAR

Bu bolimde bulgular misojini ve maduniyet olmak iizere iki temel kategori altinda toplanmustir.
Misojini

Kiigiimseme/Dislama

Tarih ders kitaplarinda bu kategoride ele alinacak ilk bulgu geleneksel tarih yaziminda “kadinlar saltanati” olarak
nitelenen ve hanedan kadinlarinin devlet yonetimine “midahalesinin” devleti yikima goturdigu iddiasinin

benimsendigi séylemlerdir. Yakin tarihli lise ders kitaplarindan birinden elde edilen ilgili veriler asagiya alinmistir.

(1) Diger ayaklanmalarda oldugu gibi istanbul ayaklanmalarinin da temel nedeni merkezi otoritenin
zayiflamasidir. (2) Cocuk yasta ve deneyimsiz sehzadelerin tahta ¢ikmasi, merkez yénetiminde
valide sultanlarin ve onlara yakin saray yoneticilerinin etkin olmalari yonetimde otorite zayifligina

yol agmaktaydi” (Cazgir vd., 2009, s.95).

Bu tiimcelerde de agikga dile getirildigi gibi 17. Yizyilda Osmanl Devleti’'nde yasanan ig isyanlarin nedenlerinden
biri olarak valide sultanlarin devlet yénetiminde etkili olmalari gésterilmistir. Ayni kitapta K&sem Sultanin iktidari

soyle sunulmustur:

(1) IV. Murat tahta ¢iktiginda ¢ocuk yasta idi. (2) Bu nedenle yonetim gliciini annesi Késem Sultan
ile Sadrazam Ali Pasa kullanmislardir. (3) Ancak zamanla IV. Murat olgunluk ¢agina gelince saray
kadinlari ve saray agalarinin etkisinden kurtulmus ve devlet yonetimine egemen olmustur (Cazgir

vd. 2009 s. 100).

Bu sdylemin daha sert ama ayni igerikte, retrospektif olarak 1930’lardan bu giine devam ettigi asagidaki

satirlardan anlasiimaktadir:

(1) Dunyanin her tarafindan esir edilerek, ya harp ganimeti suretile, yahut esir tiiccarlarindan satin
alinmak yolile saraya toplanan en glizel gcerkez, giircii, rus, macar, rum, italyan, alaman ve fransiz
kizlari, padisahin haremi himayununu teskil ederlerdi. (2) Padisaha yaranmak, padisahtan bir
cocuk peyda ederek, hasekiler sirasina yikselmek, sora cocuklarini, ortaklarinin ¢ocuklarina tercih
ettirip valide sultan olabilmek igin, bu karisik nesilden gelme ve ekseriya issiz vakit gegiren kadinlar
arasinda, hesaba sigmaz entrikalar yapilir ve bunlarin bazilari korkung facialarla biterdi (Tark Tarihi

Tetkik Cemiyeti (TTTC), 1931, s.50).

Sozce 1 saray kadinlarinin kolelik statiisiinii ortaya koyar ve ardindan onlarin etnik kimliklerini siralar. Bu s6zce
ayni zamanda onlarin fiziksel 6zellikleri hakkinda da bilgi vererek okuyucuya bu yolla padisahlari etki altinda
birakarak niifuz sahibi olmayi basardiklari mesaji verir. Bu s6zcelerdeki soylem saray kadinlarinin kéle olarak asagi

statlide oldugudur ancak Tiirk olmadiklari (6teki) imasiyla asagi statlleri pekistirilir. Saray kadinlari kéle ve Turk
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olmayandir. Sézce 2’deki séylemde saray kadinlari kariyer yapabilmek icin kadinliklarini kullanan ve her turli
entrikayi cevirebilen kotiicul imgeler olarak kurgulanmistir. Sézce 1’de kadinlarin kéle ve Tirk olmayan (6teki)
seklinde asagi bir statlide sunulduklari séylem kurgusuna sdzce 2’de bedenleri tizerinden yeni cinsiyetgi kodlar
eklemlenir. Bu haliyle séylemin misojinik kurulumunu milli kimlik ve cinsiyetci kodlar olusturmustur denilebilir.
Soylemde kadinlar milliyetleri, kolelikleri ve bedenleri (zerinden kiglimsenerek asagl bir statlye

konumlandirmistir.

Asagidaki satirlardaki séylem kadinlarin ait olmadiklari bir alanda eylemlilik gésterdiklerine gonderme yaparak
bozulan dizenden onlari sorumlu tutmasi bakimindan misojiniktir. Zira “devlet islerine karigmak” ifadesi bu

eylemin onaylanmadigina isaret eder.

Cariyelerin devlet islerine karismasi, idarenin intizamini bozuyor; gittikce artan israf ve sefahet masraflarini
karsilayabilmek igin, bliylk ve kiigik memurlarin irtikap ve irtisaya koyulmalari da, hakki, adaleti, idarede intizami

daha ziyade gigirindan gikariyordu (TTTC, 1931, s.50).

1931 tarihli ders kitabinda (dolayisiyla resmi tarih séyleminde) geleneksel tarih yaziminin “kadinlar saltanati”

soyleminin benimsendigi ve “Duraklama Dénemi”nin nedenlerinden biri olarak sunuldugu anlasilmaktadir:

“Tevakkuf devri, [...] saray kadinlarinin entrikalari ve devlet isine midahaleleri (Kadinlar Saltanati) gibi

vukuatla gegmisti” (TTTC, 1931, 5.60).

(1) Kadinlar saltanati: Kanuni Suleymandan sora padisahlarin sahsen kabiliyetsiz ve ahlaksiz
olmalari, saray entrikalarina ve saray kadinlarinin tahakkiimiine yol agmistir. (2) Padisahlarin ¢cocuk
veya deli olmasindan istifade eden valide veya zevceleri, saltanat stirmuslerdir. (3) NUfuz kazanan
saray kadinlari, biitin nasp ve tayinlere miessir olmuslar ve israfata yol agmislardi. (4) Bu suretle
nifuz kazanmis ve saltanat siirmis olan saray kadinlarinin baslicalari Kanuni Stileymanin yukarda
ismi gecen gozdesi Rus Hurrem Sultan ile Murat Ill. (in zevcesi Venedikli Safiye (Bafo) ve bilhassa
Ahmet 1. in hasekisi Rum Késem Sultan idi. (5) Alti padisah devrini idrak eden Késem, hakimiyetini
idame igin oglunu hali ve idamdan, torununu, zehirletmeye tesebbiisten bile gekinmemistir (TTTC,

1931, 5.60).

Bu sozcelerin tiimi entrikaci, firsatgl, misrif ve uzak durmalari gereken siyaset alaninda mesru olmayan bir giicu
ellerine gecirerek bunu kendi ¢ikarlar igin kotlye kullanmis olumsuz kadin imgeleri Uretir. S6zce 4, saray
kadinlarinin etnik kimliklerini sunarak bu olumsuz karakterdeki kadinlarin gesitli etnik kimlerden geldigini ve
béylece Tiirk olmadiklarini bildirir. Ozetle bu olumsuz karakterler Tiirk kadinlari degildir. Séylem bu yéniiyle Tiirk
ve Turk olmayan kadinlar dikotomisini Gretir ve bu ayni zamanda 6tekilestirme temasiyla da baglantilidir. S6zce
5, misojininin en yliksek tonda hissedildigi sdylemdir, zira kurgulanan kadin imgesi gli¢ ve iktidar i¢in cocuklarinin
ve torunlarinin 6limiine onay vermek veya cinayete tesebbis dahil her tirli girisimde bulunabilen koticul bir

karakter resmeder.
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Lise ders kitaplarindan elde dilen benzer nitelikteki bir diger veri séyledir:

“Dordianct Murat kiicUklGginl annesi Késem Sultanin vesayeti altinda gegirdikten sonra miithis ve zalim bir

diktator kesildi“ (Emin Ali, 1930, s.72).

Bu sdylem Kdsem Sultan’a yonelik dogrudan olmasa da dolayli bir misojini icerir. Buna goére, K6sem Sultan
¢ocugunu zalim ve diktator bir karakterde yetistiren “k6ti” bir annedir. Zira gocugunu iyi yetistirememis, onu
terbiye edememistir. ikinci olarak séylemden Késem Sultan’in da zaten kétii bir karaktere sahip oldugu igin
¢ocugunu da bu yonde yetistirdigi anlami ¢ikabilir. Her iki sekilde de séylem ko6t bir karaktere sahip ve/veya kéti

bir anne imgesi sunmaktadir.

Buraya kadar alinan benzer bulgular farkli tarihlerdeki lise ders kitaplarinda da tespit edilmis olup bazi 6rnekler

soyledir:

(1) “Devlet idaresinde ilk defa kadin nifuzu Hiirrem Haseki Sultanla girmis ve son derece zararh olmustur”

(Oztuna, 1976, s. 95).

(2) “Once -Osmanli tarihinin ugursuz simalarindan olan- K6sem Mahpeyker Biiyiik -Valide- Sultan saltanat
naibesi olur [...) (3) Turk tarihinin en meshur kadinidir. Fakat bu iyi bir s6hret degildir. Zekasi derecesinde

mubhteristir” (Oztuna 1976, s. 125).

(4) “Bilgive tecribeden yoksun kalan sehzadeler, padisah olunca devlet adamlari ve saray kadinlarinin etkisi

altinda kalmislardi” (Lagin vd., 2018, s. 76).

Sozce 1, 2 ve 3'te kadinlarin devlet yonetimine dahil olmalarinin zararli olmasi, Késem Sultan’in ugursuz sima
olarak nitelenisi, zekasini kétiiye kullanan olarak sunulmasi bu sdylemlerdeki misojinik unsurlardir. Ote yandan
sozce 4, sdzce 1, 2 ve 3’e gore ¢ok daha diisiik tonda ve oldukga dolayli bir misojinik séylem icerir. “Etkisi altinda
kalmak” bu s6zcedeki misojiniyi kuran fiildir. Dolayisiyla saray kadinlarinin yonetim ve iktidara erisimlerinin yakin
ve glincel tarihli (2009 ve 2018) tarih ders kitaplarinda daha az, dolayli ve zayif bir tonda da olsa kendine bir yer

bulabildigi bulgulanmistir.

Guncel ders kitaplari saray kadinlarini kiicgimseyen, dislayan, olumsuz yliklemeler yapan misojinik séylemden
genis Olclide uzaklasmis gériinmektedir. Gegmisteki ders kitaplarinin (1930, 1931 ve 1976 tarihli) ise zaman
zaman milli kimlik kodlariyla da eklemlenerek olduk¢a yiiksek tonda bir misojinik sdylem kurgusu tasidigi
bulgulanmistir. Sosyal bilgiler ders kitaplarinda ise incelenen konular baglaminda misojini olarak kodlanabilecek

bazi veriler ardil baslik altinda maduniyetle ilintili olarak ele alinmistir.
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Maduniyet

Otekilestirme

Tarih yaziminda bir grup kadin sdylem diizeyinde dikotomik olarak kurgulanir. Bu yaklagimin bir érnegi Sultan IV.
Mehmet’in annesi Hadice Turhan Sultan’in eril tarih yaziminda diger valide sultanlarin o&tekisi olarak

kurgulanmasidir. Lise ders kitaplarindan bu yénde elde edilen verilerden ilki séyledir:

(1) Bu [Hadice Tarhan Sultan], kaynanasi [K6sem Valide Sultan] gibi sahsi i¢in her seyi yapabilen,
yalniz sahsini diisiinen bir kadin degildir. (2) Cok yiiksek ahlakli, akilli, devletin tizerine titreyen bir
genc kadindir. (3) Cihan Devleti’nin naibesi oldugu zaman ancak 24 yasindadir. [...] (4) Tarhan Sultan
tam 5 yil, cok akilli denge hesaplariyla devletin yiksek menfaatlerini savunur ve adam arar. (5) 10
sadrazam degistirir. (6) Higbirisi beklenen liyakati gosteremez. [..] (7) Kopruli'yl istedigi

salahiyetlerle donatir ve naibelikten san ve seref icinde cekilir (Oztuna, 1976, s. 125).

Bu soylemdeki dikotomik kurulumda Hadice Turhan Sultan K6sem Sultan’in temsil ettigi saray kadinlarinin (Safiye
Sultan, Hurrem Sultan vb.) 6tekisidir (G. Dilek, 2012, s.50-51). Késem ve Hadice Turhan Sultan birbirine zit iki
farkli politik kadini simgeler. Buna gore iktidara ve yonetmeye talip, gui¢ ve erk sahibi olmak isteyen kadinin
karsisinda, iktidar ve yonetimi teslim edecek liyakat sahibi bir erkek yoneticiyi arayan, gli¢ ve erke talip olmayan
bir kadin kurgulanir. Eski Tirk toplumlarinda toplumsal cinsiyet esitliginin en giiclii géstergesi olarak sunulan
“politik aktor olarak Hatun” (Kaganla birlikte tilke yoneten kadin) imgesi bu noktada gérmezden gelinir. Bu ise
politik 6zne sdyleminde bir kopustur ve bu séylemlerde kadinin iktidar ve erkle iliskisinin baglamsal oldugu ileri
siiriilebilir. Bu baglamsallik tarihsel ddnem ve aktérler olmak lizere iki boyutludur. Tarihsel dénem boyutunda ilk
Tirk Devletleri Donemi’nde kadinin devlet yonetiminde bulunmasi megru iken, Osmanli D6nemi’nde gayri mesru
gorulir. Baglamsal olarak erkek egemen tarih yazimi kodlarina uymayan kadinlar igin iktidar ve yonetim gayri
mesru gorillrken, bu kodlari tasidigi distinilen kadinlar icin bu alan mesruiyet kazanir. Ancak s6zce 7'de “Hadice
Turhan Sultan’in naibelikten (dolayl iktidarindan) san ve seref iginde ¢ekilmesi” ifadesinde iletildigi gibi bu iktidar
zorunlu ve gegici oldugu slirece onaylanir, sonugta asil sahiplerine yani “devlet adamlarina” (erkeklere) teslim

edilmelidir.

Bu bulguyu destekler nitelikte bir diger veri kadinlarin devlet yonetimindeki eylemliligini iletirken kullanilan
fiillerdir. Lise ders kitabindan alinan bir 6rnek soyledir: “[Slaray kadinlarinin devlet islerine karismasi ve bazi
devlet adamlarinin da onlarin yaninda yer almasi isyanlarin ¢cikmasinda etkili olmustur” (Kopraman vd., 2004, s.

51).

Burada “devlet islerine karisma”, devlet islerine miidahale etme anlaminda kullanilmis ve bu séylemleri
kurgulayan ya da aktaran tarihgiler/ders kitabi yazarlari tarafindan kadinlarin kendilerine ait olmayan bir alanda

iktidar sahibi olma ¢abalari mesru gortlmeyerek elestirilmistir. Bu noktada sdylem alaninda kadinlar siyasi yasam,
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yonetim ve iktidardan diglanmaktadir. Séylem, ayni zamanda misojiniktir, ¢cinkl kadinlarin yénetime dahil

olmalariisyan g¢ikartan bir eylem olarak bildirilmistir.

“Kadinlar Saltanati” soyleminin geleneksel eril merkezli tarihgiligi izleyerek Hadice Turhan Sultan s6z konusu

oldugunda farklilagtigini destekleyen bir diger veri yakin tarihli lise ders kitabinda su satirlarda yer alir:

(1) IV. Mehmet, kendisi yonetecek ¢aga gelinceye kadar ulkeyi IV. Mehmet’in annesi ve vezirler
yonetmistir [...] (2) IV. Mehmet yonetimi annesinin ve vezirlerin elinden aldiktan sonra devletin
kot gidisine son verebilmek i¢in glivendigi devlet adamlarini géreve getirdi. [...] (3) [Pladisahliginin
ilk yillarinda kiiglik yasta oldugu icin Ulkeyi annesi Hatice Turhan Sultan ve sadrazamlar yonetmistir.
(4) Yonetimi tek basina ele aldiktan sonra ise sadrazamhgi Képrilu ailesine verdi (Cazgir vd.,2009,

s. 105-106).

Adi gecgen kitabin 6nceki satirlarinda Késem Sultan’dan s6z edilirken “yonetim gliciini annesi Ksem Sultan ile
Sadrazam Ali Pasa kullanmislardir” (Cazgir vd., 2009, s. 100) seklinde kurulan séylem, Hadice Turhan Sultan s6z
konusu oldugunda “tilkeyi annesi Hatice Turhan Sultan ve sadrazamlar yonetmistir” olarak kurgulanmistir. Burada
“yonetim giliciini kullanmak” ile “yonetmek” fiilleri arasinda mesrulugun derecesi agisindan bir fark vardir. Buna
gore yonetmek, yonetim giliciini kullanmaktan daha mesru bir fiil gibi gériinmektedir. Nitekim bir padisah igin
sozgelimi “yonetim gliclini Kanuni Sultan Siileyman kullandi” gibi bir climle kurulmaz, tercih edilen fiil “yonetti”
olmaldir. Bu yorumsal cercevede Hadice Turhan Sultan’in yonetiminin olumlandigi/mesru gérildugu ileri

stirtlebilir.

Yine ayni ders kitabinda valide sultanlarin yénetimde yer almasi merkezi otoriteyi zayiflatan unsurlardan biri
olarak gosterilirken (Cazgir vd., 2009, s.94, 95) bunun istisnasi olarak beliren Hadice Turhan Sultan ayni zamanda

“sesi duyulabilen tek saray kadinidir” (G. Dilek, 2012, s. 59). Valide Sultan’in sesine yer verilen satirlar soyledir:

(1) Valide Sultan: Her seyi kokiinden tutup ¢o6ztimleyecek bir elin yoklugundan tilkemizde her sey
yok olmak Uzeredir. Boyle bir durumda, soéylendigi gibi devletin yiikiini kaldiracak kadar

kendinde cesaret ve akil buluyor musun?

[...]

(2) Valide Sultan: Pasa cevabin ne ola? “ (Cazgir vd., 2009, s.106).
Bu satirlardaki ses devlet yonetimini teslim etmek icin bir birokrata teklifte bulunmak tGzere konusur. Sézce 1'de
“Her seyi kokinden tutup ¢éziimleyecek bir el” aramaktadir. Kopriili Mehmet Pasa tarafindan teklifin kabul
edilmesi ile geleneksel tarih yazimi séylemine gére “kadinlar saltanati sona erer.” Devlet yonetimi artik “olmasi
gerektigi gibi mesru ellerdedir.” Hadice Turhan Sultan da devleti yonetmeye hevesli bir kadin degil; yonetmek
zorunda kalmis ancak bu silirecte de hep yonetimi teslim edecek uygun yoneticileri aramis bir kadin olarak erkek
egemen tarih yaziminda 6vgliyle s6z edilmis ve olumlanmistir (G. Dilek, 2012, s. 50 -53). Bu sdylemde Hadice

Turhan Sultan’in eril kodlamayla “kadinlara ait olmayan siyasi alanda” iktidara ortak olma ve yonetme egiliminde
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olmayisi takdir gormektedir. Su halde sesi duyulsa bile bu séylem kurgusunda da kadinin sesi tarih yazimindaki
erkek egemen yaklasim ve séylemi yeniden lretmek igin konusur. Sonug olarak bu kadin sesi kadinin 6zneligine
degil erkek egemen soylemin, erkeklerin 6zneliginin pekistirilmesi ve i¢sellestirmesine katkida bulunur. Oysa
Hadice Turhan Sultan’in iktidar ve yonetime niifuzunun gergek niteligini anlamak ve kendi sesine kavusmasi,
Ozetle 6znelesmesi icin onun cinsiyetgi kod ve erkek egemen tarih yazimindan arindirilmig bir perspektiften ve
kadin bakis agisindan sunulmasi, izlenmesi gereken bir yéntem olabilir. Misojini ise séylem diizeyinde kadin
madunlugunu yaratan siireclere katkida bulunan bir dinamik gibi goriinmektedir. Misojinik sdylemin, eril
perspektiften kurguladigi dil ile kadini nesnelestirerek kadin madunluguna katkida bulundugu dusiinilebilir. Zira
Spivak, postkolonyal lg¢ilnci diinya lkeleri madunlari hakkindaki entelektiiel soylemi elestirirken, bu sdylemin
“madunul...] tarih ve siyaset sahnesinden nasil sil[...]digini gdsterme[yi]” amaglamistir (Ozmakas, 2014, s. 857;
Spivak, 2016). Bu edimden hareketle tarih yazimindan ders kitaplarina aktarilan “kadinlar saltanati” sdyleminin
Ulkeyi yikima gotiiren ve/veya emanet bir ydnetimi en uygun -erkek-yoneticiye teslim etmek icin cabalayan kadin
imgeleri kurgulanmasi yoluyla bir noktada tarihin kadin aktorlerini tarih sahnesinden silmeye katki sundugu ileri
surtlebilir. Nitekim bu gorinimde sunulan kadinlar okuyucunun imgelemini belirlenen cergeve ile sinirlar,
soylemdeki misojininin tonu ne kadar yiikselirse, monolitik ve mutlak gériinen dil ne kadar kararlilikla kullanilirsa
soylem o kadar ikna edici hale gelebilir. Saray kadinlari, tarihin aktif 6zneleri olarak ilgili dénemlerde Osmanl
tarihinde oynadiklari gesitli roller bakimindan arastirilmaya deger goérilmediginde zamanla yazmaya da deger
bulunmayarak tarih yazimindan silinmekle karsi karsiya kalabilirler. Nitekim glincel ders kitaplarinda artik Hadice
Turhan Sultan da goérinmez olmustur, bu konudaki ifadeler en fazla “[blilgi ve tecriibeden yoksun kalan
sehzadeler, padisah olunca devlet adamlari ve saray kadinlarinin etkisi altinda kalmislardi” (Lagin vd., 2018, s. 76)

sozcesiile sinirhdir.

Harem ve saray kadinlarinin tarihyazimi ve ders kitaplarindaki séylemsel kurgusu ayri bir calismada detayli olarak
ele alinmaya degerdir. Yalniz bu ¢alismanin sinirlari dikkate alinarak son olarak glincel ders kitaplarindan birindeki

harem ve saray kadinlari sdylemine kisaca deginilmekle yetinilecektir.

10. sinif tarih ders kitabinda (Yuksel vd., 2018, s. 171, 174) saray kadinlarinin aldiklari egitimden ve evlilikleri
yoluyla sehir yasamina sunduklari katkilardan s6z edilir. Ders kitabinin séylemi 6nceki yillara ait lise ders
kitaplariyla (bkz. Alpaslan vd., 1995; Basaran vd., 2002) benzer sekilde haremi bir egitim kurumu olarak kodlar.
Ote yandan giincel ders kitabi hareme iliskin bu séyleme “padisahin evi” kodunu da ekler: “Padisahin ézel hayatini
strdirdigi bolimdir. Padisahin evi olan haremde, padisahin ailesi ve cariyeler bulunurdu” (Yuksel vd., 2018, s.

170).

Asagidaki satirlar bu séylemi pekistirir ve tamamlar:

(1) Haremde yasam hig kolay degildir. (2) Haremden bahseden insanlarin gerek burada yasanan
cetin hayati gerekse buradaki yetenekli ve zeki kadinlarin yarattigi kiltirel ortami anlamadan

hareme saygisizlik ettikleri cok agiktir. (3) Harem eglencelik bir yer degildir, her seyden 6nce bir
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evdir. Hi¢ degilse her ailenin evi kadar saygl gosterilmesi gerekir (Ortayli, 2006, s.73-79'dan
diizenlenmistir) (Yiksel vd., 2018, 5.174 ).

S6zl edilen ders kitabi kadinlarin devlet yonetimindeki rolleri konusunda suskundur; ancak padisahin evi-6zel
alani olan harem ve burada yasayan kadinlara saygi gosterilmesi konusu gugli bir vurguyla ele alinmig
gorinmektedir.  Varlklari, vyapip etmeleri, sesleri yonetim ve iktidar baglaminda goériinmez
kilinan/suskunlastirilan/baskilanan tarihin kadin 6zneleri séylemsel alanda yalniz 6zel alana konumlandiriimis
goriinmektedirler. Sézce 1 ve 2 tarihsel dzneler olarak kadinlarin degerine vurgu yapar goériinmektedir. Ote
yandan sodzce 3’ten ders kitabina yansiyan eril ses kamusal ve 6zel alan arasindaki gegiskenlikleri gormezden
gelerek haremin ve harem halkinin sayginligini savunmak amaciyla onu timiyle 6zel alanda konumlandirir. Ders
kitabindaki sdylem bu noktada “padisahin evi” koduyla birlikte okundugunda “padisahin ailesi ve 6zel yasamina
saygl gosterilmelidir” anlamina ulasilir. Bu noktada da tiim anlati kadinlardan ziyade padisahin -onun
sayginhginin- merkezde oldugu ve onun lehine isleyen eril kodlarla kurgulanmistir denilebilir. Pamuk ve Mug
(2021) tarafindan 2019-2020 yili lise tarih ders kitaplari Gzerine yapilan inceleme de bu kitaplarin erkek egemen

yapisini ve kadinlarin kamusal alanin degil, 6zel alanin bir pargasi olarak konumlandirildiklarini ortaya koymustur.

Tarih ders kitaplarini inceleyen bir dizi arastirma (Gungér, 2005; Sari, 2005) bu baslk altinda ulasilan bulgulari
destekler nitelikte Erken Cumhuriyet yillarindan 2000’lere kadar bu kitaplarda Osmanli Devleti’nin zayiflama
nedenleri arasinda gli¢li bir bicimde saray kadinlarinin gosterildigini, kadinlara yonelik olumsuz ifadelerin
kullanildigini ve konu baglaminda kadinlar aleyhine bir tarih yazimi yaklagimi oldugunu ortaya koymustur. Yakin
tarihli ders kitaplari incelendiginde bu sdylem ve yaklasimin neredeyse doksan yildir gegerliligini strdirdigi
gorilebilir. Buradaki temel nokta soylemin, 6zellikle saray kadinlarini geleneksel tarih yaziminin disina gikarak
toplumsal cinsiyet/kadin ¢alismalari merkezinde yeni bir bakis agisi ve paradigmayla ele alan Leslie Peirce’in
(2002; 2019) ¢alismalarina ve benzer akademik ¢alismalara (bkz. Argit, 2014; Kumrular, 2015; Thys Senocak,
2009) ragmen varhgini korumayi stirdiirmus ve sirdirmeye devam etmekte olusudur. Bu ¢alismalarinda Peirce
(2002; 2019), misojinik “Kadinlar Saltanati” séylemi yerine kadin bakis acisindan yazilmis bir tarihsel anlatiyi,
“Valide Sultanlar Devri” séylemini, ikame eder (G. Dilek, 2012). Resmi -eril merkezli- sdylem, giincel arastirmalari
gormezden gelmeye ve bu noktada misojinik séylem kurgusuna devam ederken; ge¢misten bugline, birincil
tarihsel kaynaklardan so6zgelimi Késem Sultan ile ilgili Mehmet Halife’nin “Tarihi Gilmani” eserinde (Oral, 2000)
olumlu bir valide sultan portresi gizen anlatisi da gérmezden gelinmistir. “Kadinlar Saltanati” sdyleminin “Valide
Sultanlar” soylemine retrospektif olarak tercih edilmis olmasi bu noktada maduniyeti ortaya ¢ikaran edimdir.
Ders kitaplarinda ilgili donemin valide sultanlarinin sesleri susturuldugu gibi onlari olumlu imgeler olarak sunan -
kadin- tarihgilerin sesleri de susturulmustur. Buna gore bu ders kitaplarinin, kadin merkezli séylemleri ve tarihin
kadin aktorlerinin 6znelestigi, kadin bakis agisindan yazilmis bir tarihi (bkz. Argit, 2014; Kumrular, 2015; Peirce,
2002; Thys-Senocak, 2009) metinden dislayan eril merkezli séylemin iktidar alani olduklari ileri sirilebilir. Bu
maduniyetin yerini 6znelige birakmasi, tarihsel olaylara iceriden bakisi, olaylari farkh perspektiflerden gérmeyi,
tarihin kadin aktérlerini “anlamayi”, onlarin seslerini duymayi, tarihsel duyarliligi ve kendilerini temsil imkani

tanimayi merkeze alan bir tarih yazimi yaklasimiyla asilabilir.
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Bir grup kadini digerlerinin 6tekisi olarak kurgulayan dikotomik kurulum ve 6tekilestirmenin bir diger 6rnegi, Turk
kadinlarinin 6tekisi olarak beliren Cinli prenseslerdir. Bu sdyleme gére Osmanl Dénemi’nin padisahlar etkisi
altina alarak dlkeyi gerilemeye gotiiren “cesitli Glkelerden”-Tiirk olmayan- saray kadinlari, ilk Tark Devletleri

doénemi s6z konusu oldugunda yerini Cinli prenseslere birakir. Bir sosyal bilgiler kitabinda su ifadeler yer alir:

(1) Mete Han'in 6liminden sonra Hunlar bir stire daha Asya'daki varliklarini devam ettirdiler. (2)
Tirk beyleri ile evlenen Cin prensesleri, beyleri birbirlerine disirdiler. (3) Cinliler, Tirkleri savas
yoluyla yenemeyeceklerini anlamislardi. (4) Bu nedenle "B6l ve Yonet" uygulamasiyla Blylk Hun
Devleti'ni yikmayi basardilar (Kaya, 2013, s.64).

(5) Cinli prensesin etkisinden kurtulamayan ve milli duygulari azalan hakan, milletinin bu inanisina

deger vermedi (Kaya, 2013, s. 69).

Bu misojinik séylemi destekler nitelikte Gokalp’in (1987) kaganlarin/beylerin Cinli prenses olan esleri igin hicbir
zaman Turk ilinden olan Hatun’un/esin statustinde olamadiklari ve statllerinin daha asagida yer aldig1 gorusinG
onaylayarak ileri slirdiglini (G. Dilek, 2012) belirtmek gerekir. Bu veriler 6tekilestirme séyleminin ayni zamanda
millT kimlik kurgusu ile ortustliglune isaret eder. S6zce 2 ve 5’e gore Tirk kadinlarinin 6tekisi olarak kurgulanan
Cinli kadinlar, -1930’lardaki sdyleme benzer sekilde- sehzade ve padisahlari etkisi altinda birakarak tlkeyi yikima
gbtiren “cesitli milletlerden” saray kadinlari gibi Kaganlari/beyleri etkileri altina alarak devleti yikima

goturmuslerdir.

Tim bu séylemlerle de iliskili olarak geleneksel tarih yazimini izleyen bazi ders kitaplarinda madun (subaltern)
kelimesinin icerdigi “ctekilerden bazilar”, “alttakinin ve asagidakinin stirekli baskalgi” (Yetiskin, 2013) anlamina
karsilik gelen bir séylem kurgusunun varligindan s6z edilebilir. Kavramin bu anlamindan yola gikarak tarihin kadin
Oznelerinin madunluk kategorisinin heterojenliginin degiskenlik gosterdigi ileri sirllebilir. Buna gore tarih
yaziminda homojen baglamlarda ve tim kadinlar 6tekilestirilmez. Farkli baglamlarda politik kadin 6znelerin
iktidara erisimleri onaylanirken “6tekilerden bazi” politik kadin 6znelerin iktidara erisimi onaylanmaz. Bunlardan
ilkinin 6rnegi ilk Tiirk Devletleri baglaminda kagan esi ve prens/lerin annesi olan hatun iken; ikincisinin &rnegi
Osmanli Dénemi baglaminda padisah esleri ve annesi olarak kadin efendiler/hasekiler ve valide sultanlardir.
Hatunlarin devlet yonetimine dogrudan katihmi ve siyasi alandaki aktif konumu tim ders kitaplarinda Tark
toplumunda esitligin varligina, kadinin degerine 6rnek gosterilerek olumlanir. Ancak Osmanli Doneminde
Sultan/Valide Sultanlarin devlet yonetiminde aktif rol almis olmalari ders kitaplarinda genellikle devlet
yonetiminin bozulmasinin nedenlerinden ve sonuglarindan biri olarak sunulur. Bu noktada da séylemi kuran eril

zihin ilk Tirk Devletlerinde kadinlarin siyasi faaliyetlerini mesru, Osmanli Déneminde ise gayrimesru olarak

kodlamistir.

Gizleme/Gérmezden Gelme/idealize Etme

Bu baslik altinda incelenen lise tarih ders kitabindan elde edilen verilerden biri séyledir:
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“Dede Korkut Hikayelerinde ve Kutadgu Bilig’de Tiirk kadinindan saygiyla bahsedilir” (Okur vd., 2010, s. 89).

Kutadgu Bilig’de kadinlardan saygiyla bahsedildigi yonindeki 6nerme, bu eserin misojinik 6gttler barindirmasi
nedeniyle gercekligi yansitmamaktadir. Bu noktada da gizleme/gérmezden gelme yoluyla kadina verilen deger
baglaminda Kutadgu Bilig adli eser idealize edilmis goriinmektedir. Yusuf Has Hacib tarafindan kaleme alinan

Kutadgu Bilig eserindeki misojini iceren maddeler asagida gorilebilir:

4510- Kizi gabuk evlendir, uzun muddet evde tutma, yoksa hastaliga lizum kalmadan, yalniz bu
perisanlik seni oldurdr.

4511- Ey dost arkadas, sana kesin bir s6z soyleyeyim; bu kizlar dogmasa, dogarsa yasamasa daha
iyi olur.

4512- Eger diinyaya gelirse, onun yerinin topragin alti veya evinin mezara komsu olmasi daha
hayirhdir.

4513- Kadinlari her vakit evde muhafaza et; kadinin ici disi gibi olmaz.

4514- Yabanclyi eve sokma, kadini disariya ¢ikarma; bu kadinlari sokakta géren gz onlarin gonliini
celer.

4515- Goz gormezse, gonll arzu etmez; ey ogul, gdéziin gorirse, gonlin arzular.

4517- Yemekte, icmekte kadinlari erkeklere katma; eger katarsan olgyd kagirirlar.

4518- Kadini evden disari birakma; eger ¢ikarsa dogru yoldan sasar.

4519- Kadinin ash ettir; eti muhafaza etmeli; gézetmezsen, et kokar; bunun garesi yoktur.

4520- Kadina saygl goster, ne isterse ver; evin kapisini kilitle ve eve erkek sokma.

4521- Bunlarda 6teden beri vefa yoktur; gozleri nereye bakarsa, génilleri oraya akar.

4522- Onlar zahmetle siiren ve yetisen bir agaca benzer; meyvasi zehirdir, ona karsi istiha ve ihtiras
besleme.

4523- Nice bin kudretli ve erlerin eri erkekler kadinlar yuziinden mahvolup gitmislerdir.

4524- Nice al yanakli ve yuzu sihhatle piril-piril parlayan erkekler, kadinlar yiziinden mahvolup
gitmislerdir.

4525- Bu kadinlar binlerce namli ve séhretli kahramanlari diri-diri yere ggmmuslerdir.

4526- Onlari nasil zapt ve rapt altina alabilirsin; meger ki her seyi koruyan Tanri onlarla basa ¢iksin.

(Yusuf Has Hacib, 1985, s. 326-327)

Tum bu maddelerde goruldugi gibi Kutadgu Bilig adli eser sozii edilen ders kitabindaki “Kutadgu Bilig’de Turk
kadinindan saygiyla bahsedil[digi]” iddiasiyla gelisen gorisler ortaya koymaktadir. Nitekim kadinlar bu satirlardaki
soylemde glivenilmez, zayif iradeli, Olglisliz, irrasyonel ve otokontrolden yoksun imgeler olarak sunulmustur.
Benzer sekilde Kiligaslan ve Isik (2016) da Kutadgu Bilig adl eserdeki 6gutler icin “[bJunlar erkek agzindan yalnizca
erkeklere verilmis 6gutler niteligindendir. Eserde kadin glivenilmezdir ve erkekler tarafindan kontrol edilmelidir;

aksi halde erkeklerin mahvina sebep olacaktir” (s. 96) goriisiindedirler. Ders kitabinda yer alan ifadeler aslinda
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ikincil bir tarihsel kaynaktan alintilanan satirlardir. ilgili tarihsel kaynaktaki séylemin gizleme/gérmezden gelme

yaklasimi bu yolla, oldugu gibi ders kitabina da aktarilmis ve ders kitabindaki séylemin bir pargasi olmustur.

Bu kategori altinda incelenecek bir diger veri, lise tarih ders kitabinda “Tiirklerde Vatan Sevgisi” (Okur vd., 2010,
s. 76) bashg altinda Cin kaynaklarinda anlatilan bir olaydir. Olayin Cin kaynaklarinda anlatilan orjinalinde 6zetle,
Tunguzlar Turk Kagani Mete’den sirasiyla babasina ait bir ati, Mete’nin esini ve ¢orak bir toprak pargasini isterler.
Mete, danismanlarinin karsi ¢ikisina ragmen ati ve esini vermeyi kabul ederken; toprak pargasini vermeyi kabul
etmez ve Tunguzlar'a savas acar. Bu ise yaramaz toprak pargasinin verilebilecegi yoninde goris bildiren

danigsmanlarini da 6lim ile cezalandirir.

Bu olay ilgili ders kitabinda Mete’nin esinin istendigi ve onun da esini Tunguzlara verdigi kisim

gizlenerek/cikarilarak yer almistir. ilgili metin asagida gériilebilir:

(1) Mete’nin Tunguzlarla micadelesi onun politik dehasini, Tirk devlet anlayisinin 6ziinli ve
temelini olusturur. (2) Bu olay Cin kaynaklarinda soyle anlatilir: “Mete idareyi ele aldigi zaman,
Tunguzlar giglerinin zirvesinde bulunuyordu. (3) Mete’nin tahta oturdugunu 6grenen Tunguzlar,
Teoman’a ait bir at istediklerini elgi vasitasiyla bildirdiler. (4) Mete danismanlariyla gorusti. (5)
Onlar, atin verilmemesi gerektigini soylediler. (6) Mete, Tunguzlarin istegini yerine getirdi. (7)
Bunun (lzerine Tunguzlar, Mete’nin kendilerinden korktuguna inandi ve Mete’den daha agir
isteklerde bulundular. (8) Mete’nin danismanlarinin siddetle karsi ¢ikmasina ragmen Mete bu
isteklerini de kabul etti. (9) Fakat Tunguz hiikiimdarinin haksiz istekleri daha da artti. iki devlet
arasinda kullanilmayan biiyiik bir toprak parcasi vardi. iki devletin askeri birliklerinin disinda insan
bulunmayan toprak par¢asi Hunlara ¢ok uzakti. Tunguz hiikiimdari, gonderilen elgi vasitasiyla bu
toprak pargasini Mete’den istedi. Mete tekrar danismanlarina sordu. Bazilari, bu toprak pargasinin
verilebilecegini, bazilari da verilemeyecegini sdyledi. Bunun lizerine Mete hiddetle parlayarak
“Devletin temeli olan topragl biz nasil verebiliriz.” diyerek Tunguzlara savas acti. Tiirkler

Ansiklopedisi, C 1, s. 687-708den ézetlenmistir (Okur vd., 2010, s. 76).

ilgili metinde gérildugi gibi, hikayenin esin (hatunun) istenmesi kismi gizlenmis ve bu eksik kisim sézce 7’deki
“agir istekler” aciklamasiyla tamamlanmistir. Nitekim hikayenin alintilandigi kaynagin (Tirkler Ansiklopedisi) ilgili
sayfalari incelendiginde olayin, Cin kaynaginda oldugu gibi (bkz. Onat, Orsoy ve Ercilasun, 2004, s. 6) esin

istenmesi kismini da kapsayan orijinal haliyle anlatildigi gériilebilir. ilgili béliimde hikaye sdyle yorumlanir:

O, komsu devletin haksiz ve ahlak disi isteklerini karsilarken, atin ve hatunun kendi sahsi mallari
oldugunu dislinmus ve bu ylizden devletinin ve milletinin gelecegini tehlikeye atmak istememistir.
Daha dogrusu Mete, iki devlet arasindaki barisi koruyabilmek icin, soyuna has bir sabir ve
kararlilikla imkanlarinin btiin sinirlarini zorlayarak, her tirli sahsi fedakarhkta bulunmustur. [...]
Onun anlayisina gore, sahsi mal ve aile gerekirse feda edilebilirdi; fakat devlete ait toprak, -

kullanilmayan bir yer bile olsa asla- feda edilemezdi”. “Mete’nin bu duslincesi, batin Tirk
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tarihi boyunca o6lmezligini korumus, Tirk devlet anlayisinin 6ziini ve temelini olusturmustur”

(Koca, 2002, s. 1059)

Bu satirlarda Mete’nin atini ve esini kendi sahsi milki olarak gord(igu disiincesi agikca dile getirilmistir. Bu hikaye
guncel baglamda kadin ve insan haklari ¢ergevesinde tartismaya agik gériinmektedir. Bir baska ifadeyle ¢agdas
degerlerle gelismektedir. Gegmis baglamda ise ardil baslik altinda ele alinacak olan tarih yazimi ve ders
kitaplarindaki “eski Turk toplumlarinda kadina verilen deger” anlatisini (idealize edilmis bir anlatiy1) bu noktada
kirma potansiyeli tasimaktadir. Bu nedenlerden dolayi hikdyenin bu kisminin gizlendigi/gérmezden gelindigi ileri
strdlebilir. ilgili tarih ders kitabinda (Okur vd., 2010, s. 89) yer alan “Kutadgu Bilig’de kadina saygiyla yaklagildigr”
soylemi ile birlikte degerlendirildiginde, bu calismada gizleme/gérmezden gelme/idealize etme olarak
adlandirilan yaklasimin “kimlik ytceltme” ile de baglantili oldugu ileri strllebilir. Kolektif bellekle ilintili grup
kimligi rollerinden biri olan bu rol kapsaminda “[k]imlik, bir gruba aidiyetin, o grubun Uyelerine sayginlik saglamasi
Olgcuslinde pekisir. Bu nedenle kolektif bellekte, grubun ge¢misindeki basarilar 6ne cikarilir, etik-disi olumsuz
eylemler, hatalar ise ortulir. Béylece 6z saygl korunmaya ve yiikseltilmeye calisilir” (Licata, Klein ve Gely, 2007,
Akt.,Bilgin, 2013, s.35). Bu dogrultuda, milli tarihin en temel yapi taslarindan biri olan kolektif bellege bu 6rnekte

oldugu gibi olumsuz yliklemeler yapmaktan kaginildigi ileri stirtlebilir.

Ders kitaplarinda idealize edilmis kadin kurgusunun zaman zaman yerini tarihsel gerceklige birakabildigini

gosteren bir bulgu ise asagiya alinmistir.

(1) Aile hayati son derece mikemmeldi. (2) Eski Tirklerde kadinlarla ilgili higbir doviilme olayina
rastlanmazdi. (3) Kadin, buna ragmen bazi haklardan yoksundu. Bu durum, 6zellikle miras hakkinda
kendini gosterirdi. Mal, erkek cocuga kalirdi [...] Nihat Sami Banarli, Resimli Tiirk Edebiyati Tarihi 1.
cilt s. 33-35 (Diizenlenmistir) (Kaya, 2013, s. 177).

Sosyal bilgiler ders kitabindan alintilanan paragrafta Sozce 2 eski Tiirklerde kadina siddet konusunu dile getirirken
edilgen bir dil kullanarak siddet olayinin 06znesini dolayimlar. Boylece soylem erkeklerin kadinlari
dévmedigi/kadinlara siddet uygulamadigi séylemini dogrudan bildirmez; dolayli bir dilsel kurguyla sezdirir.
Soylemde “erkek siddeti”, “déviilme olayl” olarak tanimlanmis ve bu yolla bu istenmeyen olayin 6znesinin erkek
oldugunu agikca ifade etmekten kaginilmis gériinmektedir. Sozce 3, idealize edilmis kadin ve aile séylemini kiran
bir iceriktedir. Bu noktada kadinlarin karsilastiklari gliclliklerin ve esitsizliklerin de sunulmus olmasi yalnizca miras

konusu ele alinsa da dikkate degerdir.

Gizli Gzne/Cinsiyet Hiyerarsisi/Tabi Kilma

Bu baslk altinda Turk tarihi anlatilirken Turk milletine karsilik gelen 6znenin (Turkler) nasil eril bir formda
kurgulandig1 gosterilmis, dolayisiyla “Turkler” kategorisinin, kadin, erkek ve ¢ocuklarin timini temsil etmenin

uzaginda “Tirk erkekleri”ne isaret edecek sekilde kuruldugu 6ne sirilmistir: “Buylklere saygl gostermek,
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kiiclkleri sevmek, zayiflara, kadinlara yardim etmek, kimsesizleri korumak, séziinde durmak, “Tirk”e 6zgl

karakterlerdendi.” (Oktay, 1980, Akt., Glingor, 2005, s.226)

1980 tarihli lise tarih ders kitabinda yer alan bu timcede Tirk’e 6zgii karakterler arasinda sayilan “kadinlara
yardim etmek” 6znenin erilligini ortaya koyan gostergedir. Zira eger bu ciimlede “Tiirk” kategorisi o toplumdaki
kadin ve erkek tim bireyleri kapsiyorsa, erkek ve kadin tim bireylerin kadinlara yardim ettigi anlami ¢ikmasi
beklenir. Bu durumda kadinlarin birbirlerine yardim etmesinin Turk’e 6zgu bir karakter 6zelligi oldugu sonucuna
ulasilir ki bu da anlamsizdir. Ancak Tirk erkeklerinin kadinlara karsi yardimsever olmalari halinde anlamli bir
climleden s6z edilebilir. Tumcede ayrica yardim edilen 6zneler “zayiflar” ve “kadinlar”dir. Takip eden yan
climlecik “kimsesizleri korumak”tir. Bu sdylemsel dizge icerisinde kadinlarin zayiflar ve kimsesizler gibi yardima
muhtag 6zneler arasina yerlestirilmesi, bu noktada ders kitaplarindaki séylemlerde kadin madunluguna isaret
eden bir baska veridir. Turk erkeklerinin zayiflari, kadinlari, kimsesizleri koruyup kollayan yiice gondilli ve erdemli
bireyler olduklari yoniindeki ileti erkekleri hiyerarsik olarak -yardima muhtag oldugu sezdirilen- kadinlarin Gstline

konumlandirir.

Yakin tarihli lise ders kitabinda tespit edilen bir diger 6rnek soyledir: “Turkler tarihleri boyunca kadina deger

vermisler ve onu yticeltmislerdir” (Okur vd., 2010, s.89).

Burada da sozce, “Turkler: -Turk erkek ve kadinlari- tarihleri boyunca kadina deger vermis ve onu yiiceltmislerdir”
seklinde okundugunda erkeklerle birlikte kadinlarin da kendilerine deger verip kendilerini yliceltmeleri anlamsiz
olacagindan 6zne (Turkler) Tirk erkek ve kadinlarini temsil ediyor olamaz. Oysa s6zce “Turkler: -Turk erkekleri-
tarihleri boyunca kadina deger vermis ve onu yiiceltmislerdir” seklinde okundugunda anlamli bir yapiya
barinmektedir. Su halde 6zne “Turkler” bu clmlede eril yapida kodlanmistir ve Tirk kadinini temsil
etmemektedir. Zira Tlrk toplumlarinda kadina “deger verildigi” séylemi ve vurgusu erkek egemen bir toplumsal
yapl! ve zihniyet baglaminda kadinlarin erkekler tarafindan baskilanmasi, kontrol edilmesi, 6tekilestirilmesi ve
ikincillestiriimesiyle baglantihdir. Ataerkil sistemi insa eden erkekler olduguna gére kadina verilen degeri
belirleyen de erkeklerdir. Bu soylem: “Tarih boyunca Turk kadinlari toplumsal yasamda yliksek bir stati
edinmislerdir. Tarih boyunca Tirk kadinlarinin toplum igin degeri ve toplumdaki yeri yiksek bir statidedir”
seklinde kurgulandiginda kadinlarin 6znelesmesinden s6z edilebilir. Bu sdylemlerde kadin eyleyendir; kadina

deger bicen -gizli eril- 6zneler yoktur. Kadin, varligi ve yapip etmeleriyle toplum icin de facto degerlidir ve

toplumda &nemli bir yere sahiptir. Ozetle kadina deger verme bir lituf degildir; kadin zaten degerlidir.

Guncel bir sosyal bilgiler ders kitabinda yer alan asagidaki ciimleler de bu bulguyu desteklemektedir:

(1) Orta Asya’dan Anadolu’ya uzanan cografyada Tirkler kadina verdikleri degeri sosyal hayata
farkh sekillerde yansitmiglardir. (2) Yazili ve s6zlii kaynaklardan incelenen Tirk tarihine bakildiginda

kadinin toplumda ¢ok 6nemli bir roliiniin oldugu gortlmastir (Yildirim vd., 2019, s. 217).
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Bu sozcelerden ilkinde (1) “Turkler[in] kadina verdikleri deger”, “Turk erkeklerinin” seklinde okundugunda anlam
kazanir. ikincisi (2) ise ders kitaplarindaki kadin madunlugunu destekleyen bir baska veridir. Nitekim ayni sosyal
bilgiler ders kitabinda (Yildirim vd., 2019) Kiiltlir ve Miras 6grenme alanina ait Gnitede yazil ve s6zIi kaynaklardan
alintilanan erkek seslerine yer verilirken (erkek sesleri duyulabilirken), tarihsel baglamda yalnizca bir kadinin
sesine yer verilmistir. Bir Hun Kaganiyla evli Cinli prensesin yasadigi kosullardan dolayi tzglinligiini ve
mutsuzlugunu dile getirdigi dizeleri disinda tarihin kadin aktérleri suskundur. Oysa Mete Han, Oguz Kagan, Bilge
Kagan, Kutluk Bilge Kiul Kagan, Mukan Kagan -kimi kurgusal da olsa- konusurlar, devletlerini, basarilarini,

karsilastiklari guglikleri anlatirlar.

Sosyal bilgiler ders kitaplarindan birinde gegen bir baska s6zcede Tiirk toplumunda kadinin degeri daha pasif bir

yapida kurgulanmistir. S6zce soyledir: “Eski Tiirklerde kadina biylk deger verilirdi” (Yilmaz vd., 2018, s. 210).

Bu sézcedeki sdylem ilk bakista cinsiyetsiz bir yapiya daha yakin gibi gériinmektedir. Ote yandan sézceye “kim
tarafindan?” sorusu soruldugunda ve soru “Tirk erkekleri ve kadinlari tarafindan kadina biyik deger verilirdi”
seklinde cevaplandiginda, yine kadinin kadina deger vermesi durumu ortaya cikar. Kadinlarin kadinlara deger
vermesi/vermemesi ise yine erkek egemen bir toplumsal yapiya isaret eder. Zira kadinin hemcinsine az veya ¢ok
deger vermesi ya da vermemesi, ataerkil bir toplum yapisinda erkek egemen kodlarin yapilandirdigi ve kadinlar
tarafindan da igsellestirilmis bir toplumsal cinsiyet algisiyla iliskilendirilebilir. Burada kadin kendine ve
hemcinslerine kendi 6z farkindalik ve bilinciyle degil eril kodlarla kurgulanmis bir bilingten deger bicer. Sézgelimi
anne olan ya da erkek ¢ocuk annesi olan kadinlarin bir toplumda diger kadinlardan daha ¢ok deger gérmesi bu
cinsiyet kodlari ile iliskilidir. Sosyal bilgiler ders kitaplarindan alintilanan asagidaki s6zceler bu gorlsi destekler

niteliktedir:

(1) “islamiyet’ten dnceki gdgebe Orta Asya Tirklerinde kadin[in] [...] [alile iginde saygideger bir yeri vardir ve

hepsinden 6nemlisi anadir” (Altun, Dogan ve Uzun, 2011, s. 155).

(2) “Kadina bu kadar saygi gosterilmesi, daha ¢ok onun kutsal Tiirk cocugunun annesi olmasindandir” Nihat Sami

Banarli, Resimli Tiirk Edebiyati Tarihi 1. cilt s.399 (Kaya, 2013, s.177).

Bu soylemler “kadina verilen deger” ve “kadina deger veren 6zne”nin eril kodlarini desifre eder. Kadinin
toplumdaki 6nemi 6ncelikle anne olusuyla iliskilendirilmistir ve kadina gosterilen bliylk saygi onun anne
olusundan ileri gelmektedir. Erkegin baba olusuyla ilgili béyle bir sdylem olmamasi, eril perspektiften anneligin
ve dolayisiyla anne kadinlarin toplumda en degerli kadinlar oldugu yéniinde bir zihniyeti ortaya koyar. Sézce 2'de
bu annelik kurgusuna milliyetci paradigmalar da eklemlenir ve buna goére kadin eski Turk toplumlarinda yalnizca
bir cocugun annesi oldugu icin degil; “kutsal Tlirk cocugunun annesi” oldugu icin degerlidir. Bu konu baglaminda
ders kitaplarinda erkekler devlet kuran, devlet yoneten, zafer kazanan, halkini doyuran, giydiren vb. bircok
eylemlilikleriyle 6ne gikarken “kutsal Tlrk ¢cocugunun babasi” gibi bir deger yliklenmez. O kendi ¢ocuklarinin
degil, halkin, devletin babasi, yani siyasi bir 6zne olarak degerlidir. Lise ders kitaplarindan iki 6rnek s6zce asagida

gorilebilir.
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(1) “Eski Turk toplumunda devletin “baba” olarak kabul edilmesinde Tiirk ailesinin ana, baba ve evlat iliskilerinin

oldukga etkili oldugunu séyleyebiliriz” (Okur vd., 2011, s. 66).

(2) “Devlet igin “baba” sifati kullanilmistir. (3) Toprak ise “devlet baba”nin korudugu ana vatan” seklinde ifade

edilmistir. [...] Yrd. Dog. Dr. Biilent Atalay [...]” (Okur vd., 2011, s. 5).

Sozce 2’de baba olarak adlandirilan devlet eril yapida kodlanmistir. Sdzce 3’te ana olarak adlandirilan
vatana/topraga ise disil kod atanmistir. Ayrica bu sdzcede devlet babanin ana-vatani korumasi, séylemin
merkezinde erkegin oldugu ve kadinin kendisine tabi kilinarak ikincillestirildigi bir kurgu sunar. Erkek dilsel
dizlemde hiyerarsik olarak kadinin tstinde konumlandiriimistir ve “korunup kollanmasi gereken” oldugu dikkate
alindiginda daha zayif ve bu nedenle giigliiye tabi olan ikincil bir statiiye yerlestirilmistir. SOylemdeki 6zneler anne
ve baba, ailedeki annelik ve babalik statileriyle iliskili olduguna gore eski Turk ailesinde de kadinin erkege tabi ve

erkek tarafindan korunmasi gereken bir stattide konumlandirildigi anlamina ulasilir.

Bu calisma kapsaminda benzerleri tespit edilen gizli 5zne merkezinde eril kurgulu sdylemlerin sosyal bilgiler ders

kitabindan elde edilmis bir baska 6rnegi soyledir:

“(1) Orhun Kitabeleri, Turklerin binicilige verdikleri Gnemi gosteren kayitlarla doludur. [...](2) Eski Turklerde kadin

ve ¢ocuklar da binici idiler.” (Kaya, 2013, s. 74).

Sozce 1'de erkeklerin ata binmesinin dogal oldugu anlami ¢cikmaktadir. S6zce 2’de buna “kadin ve ¢ocuklar da”
eklenir. Bu soyleme gore “Tirkler binicidir; kadin ve c¢ocuklar da binicidir. "Kadin ve c¢ocuklarin da binici

olmalarinin ayrica vurgulanmis olmasi, yine genel “Tirkler” kategorisinin eril nitelikte kuruldugunu goésterir.

Sosyal bilgiler ders kitaplarinda gizli eril 5zne merkezinde kurgulanmis bir diger séylem 6rnegi asagida gorilebilir.

(1) Dede Korkut Hikayeleri’nde, eski Tiirklerin kadina verdikleri buyik degerlere rastlanmaktadir.
(2) Kadin, erkeginin yaninda ata biner, silah kullanir, diismanla savasir. (3) Bogag¢ Han hikayesinde,
oglu diismana esir disen Dirse Han’n kizi, babasina varir yardim ister. (4) Yanina kirk ince kiz alarak

oglunu bulmaya gider ve basarili olur.

(5) Hikayelerde Turk kadin tipi, genellikle ince belli, selvi boylu, al yanakh, kalem kaslidir. (6) Kadina
bu kadar saygi gosterilmesi, daha ¢ok onun kutsal Tlrk cocugunun annesi olmasindandir. Nihat

Sami Banarli [...] (Kaya, 2013, 5.177).

Sozce 6’da “Kadina bu kadar saygi gosterilmesi” yine gizli 6zne olarak erkekleri isaret etmektedir. “Kadina bu
kadar saygi gosteren kim?” sorusunun cevabi “kadinlar” oldugunda sézce anlamli degildir. S6zcenin devami

dikkate alindiginda kadinlar 6zellikle anne olduklariigin erkekler tarafindan bu kadar saygi gérmektedirler.

Sozce 1'de “Dede Korkut Hikayeleri'nde, eski Turklerin kadina verdikleri biyik degerlere rastlanmaktadir”

climlesinde de “eski Turklerin” 6znesi ancak “Turk erkekleri” olarak okundugunda anlamh olacaktir. Zira eski
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Tirkler ifadesi “eski Tirk erkek ve kadinlarinin” veya “eski Turk kadinlarinin kadina verdikleri biyuk degerlere

rastlanmaktadir” seklinde okundugunda anlamli olmamaktadir.

Asagida giincel sosyal bilgiler ders kitabinda sesi duyulabilen tek kadin 6rnegi olarak Cinli prensese ait siir

incelenebilir.

Yurdumdan ayrildim kara baglarim
Simdi de Hunlarin ¢adiri yerim
Ocagim kil oldu ona aglarim,
Diinyaya gelmemis olmak isterim
Ylinden ip yapar, kece giyerler
GoOziime beter gelir, gbonlime kotd,
Koyunun etini yerler,

icemem bakirla sunulan siiti
Davulu her gece durmaz doverler,
Donerler ta glines dogana kadar.
Firtina bozkirda gok gibi girler,
Yollar toz duman bogana kadar (Yildirrm vd., 2019, s. 53).

Bu dizeler Cinli prensesin Tirklerin kiltlrlerine ve yasam tarzlarina uyum saglayamadigini ve gozyasi dokecek
kadar Gzgiin oldugunu ortaya koymakla birlikte, siirin kitaba alinma amaci Hunlarin yasam tarzina dair veriler
icermesidir. Siirden sonra verilen yonerge soyledir: “Hunlarin yasantilarini dile getiren siirden yola ¢ikarak,
asagidaki aciklamalarda istenen cevaplari agactaki kutucuklara yaziniz” (Yildirrm vd., 2019, s. 53). Bu yonergede
amag yalnizca Hunlarin kiiltir ve yasantilarina ait ozelliklerin 6grenciler tarafindan tespit edilebilmesidir. Bu

noktada bu Uzglin kadin sesi Hunlarin yasantisini anlatan pragmatik bir arag olarak konumlandiriimistir.

Ders kitaplarinda cinsiyet hiyerarsisi/tabi kilma baglaminda tespit edilen bir diger bulguya gére kadinlar erkegin
yardimcisi olarak ikincil ve nesnelestirilmis bir rolde sunulmaktadir: “Tiirk devletlerinde kadin yalniz ev icinde
degil, tarlada, pazarda ve hatta devlet islerinde esinin yardimcisi olup, 6zellikle sosyal etkinliklerde 6n planda yer

almaktadir” (Okur vd.2010, s. 89).

Bu s6zcede sdylem tiimiyle erkegin merkezilestirilerek kadinin tabi 6zne olarak kuruldugunu gosterir. Séylem,
erkegi ev icinde, tarla (tarimsal liretim), pazarda, yonetimde 6zetle 6zel ve kamusal tim alanlarda 6zne olarak

atamis, kadina ise yardimcilik statlist vererek onun 6zneligini bastirmis ve ikincillestirmistir.

Bu baglamda ele alinacak diger bulgular kadinlarin savaslardaki rollinlin ders kitaplari sdylem kurgusunda nasil

Uretildigidir. Asagida ilgili bulgular sunulmustur:
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(1) “islamiyet’ten &nceki gdcebe Orta Asya Tiirklerinde kadin kahramandir, (2) gerekirse kocasinin yaninda

savasir” (Altun, Dogan ve Uzun, 2011, s. 155).

(3) “Kadin erkeginin yaninda ata biner, silah kullanir, diismanla savasir” (Kaya, 2013, s. 177).

Sozce 3’teki sdyleme gore “kadin erkeginin yaninda”, sézce 2’ye gbre “gerekirse kocasinin yaninda” eril alana
kodlanmis isleri yapar. Kadinin eril alana kodlanmis isleri yapmasi esitlik¢i bir yapiya isaret etmek istemektedir
ancak sdzceye gore kadin bu isleri bagimsiz olarak degil bir “erkegin yaninda” yapmaktadir. Bu s6zcede erkege
bagimlilik/tabi olma s6z konusudur; “erkeginin” ve “kocasinin” ifadesi de bir aitlik bildirmektedir. Dolayisiyla
sdylemde hiyerarsik olarak kadinlar ikincildir ve eylemleri, daha liste konumlanmis gériinen erkege baglanmistir.
S6zce 2 ve 3’te kadinlar “erkeginin”/“kocasinin” yaninda ve yardimcisi seklinde tanimlanarak oznelikleri

bastiriimigtir.

Sozce “Kadin ve erkek birlikte ata biner, silah kullanir, dismanla savasirlar” seklinde kurulursa séylem “Kadin ve

erkek birlikte cinsiyetlendirilmemis isleri yapar” seklinde okunabilir.

Giincel lise ders kitaplarindan birinde de benzer séylem devam eder: “islamiyet Oncesi Dénem’de binicilik ve

aticilikta usta olan Turk kadinlari, savaslara erkeklerle birlikte katilmistir” (Yuksel vd., 2018, s. 77).

Bu soylem “Tilrk kadinlari savaslara katilmislardir” yerine “erkeklerle birlikte savaslara katilmis” olduklari seklinde
kurgulanmistir. Bu ise kadinlarin eril alana kodlanmis savasma edimine “erkeklerle” birlikte dahil olarak “onlar
gibi” savastiklari mesaji vermektedir. Dolayisiyla burada da merkezdeki 6zne erkektir ve kadin séylem diizleminde
erkege tabi olandir. Bu yolla eril kodlar iceren séylem “erkekler gibi savasan” kadinlarin toplumda yliksek ve

degerli -belki esit- bir konumda yer aldiklari yoniinde bir iletinin sezdirilmesine de katkida bulunmaktadir.

Giincel lise tarih kitaplarindan birinde cinsiyetci kodlar tasimayan bir veri séyledir: “ilk Tiirklerde kadin erkek

herkes savas sanatini iyi bilirdi. Hatta gerektiginde kadinlar da savasa katilrdi” (Yilmaz vd., 2018, s. 19).

Bu s6ylem eski Turk toplumlarinda cografi konum nedeniyle savasin yasamin bir pargasi olarak géruldigu tarihsel
baglamda toplumun kadin ve erkek tim fertlerinin savasabildiklerini ancak yine tarihsel gergeklik olarak savasin
erkekler tarafindan yuratuldigi ve gereksinim halinde kadinlarin da bu siirece dahil olduklarini bildirmektedir.
Dolayisiyla merkezde ve tabi kilinan 6zneler olmadigi icin sdylemin cinsiyet hiyerarsisi/tabi kilma kodu tasimadigi

ileri strilebilir.

Sosyal bilgiler ders kitaplarinda s6zi edilen konu baglaminda kurgusal da olsa tarihin kadin aktorlerinin seslerinin
duyulabildigi ve gorsel olarak da sunulduklari nadir 6rneklerden birinde (Komisyon, 2014) Tirkler adina ¢ogul bir
ses “biz” diliyle konusur. ilgili ddnemin sosyal ve kiiltiirel yasantisi hakkinda bilgi verir. Ornek sézceler sdyledir:
“(1) At, bu yasam bigiminde biz Turklerin en biyilk yardimcisidir. (2) Atlarimiz sayesinde pek ¢ok yere hakim
olduk, hareket kabiliyeti yiksek ordularimizla giiclii devletler kurduk, farkh yerleri yurt edindik” (Komisyon, 2014,

s.63). Bu sOzcelerde Turkler kategorisinin kadin ve erkek tiim bireyleri kapsadigi ileri strtlebilir. Bu kategorinin
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cinsiyetsiz ve kapsayici olarak algilanmasi, ayni zamanda kitap sayfalarindaki Orta Asya’dan go¢ eden Tirkleri
temsil eden illistrasyonlarda kadin ve erkek gorselleri ile onlari konusur sekilde gésteren konusma balonlarina
yer verilmis olmasi ile ilintilidir. Tirklerin yasantisini gosteren bir diger illistrasyonda kadinlar ve erkekler birlikte
yer almaktadir (Komisyon, 2014, s. 62-63). Bu noktada gorseller de “biz” algisi yaratmakta ve “biz” dilini
desteklemektedir. Séylem kurgusunda kadinlar icin ayri parantezler agilmadan tiim toplumsal yasam genel
Turkler (Turk kadinlarn ve erkekleri) kategorisi icerisine yerlestirilerek sunulmustur. Boyle bir séylem/anlati
kurgusunun ve gorsellestirmenin kadinlarin gortnirligine, 6zneligine ve tarih/tarih 6gretimi baglaminda

toplumsal cinsiyet esitligine katki sunmada 6nemli bir noktada durdugu savlanabilir.

Bu bashk altinda elde edilen verilerden bir digeri “kiz almak/kiz vermek” seklinde gilincel dilde de varligini
sirdiren cinsiyetgi séylemdir. Sosyal bilgiler ders kitaplarindan elde edilen ilgili veriler soyledir: “Bir giin, Uygur
tahtina yeni bir hakan oturdu. Bu hakan, Cinlilerle yapilan savaslara bir son vermek igin oglu Gali Tekin'e "Kiyu-

Liyen" adindaki Cin prensesini almayi dusindi [...]” (Kaya, 2013, s. 69).

Bu soylem erkegi merkezilestirerek 6zne olarak sunmasi ve kadini erkege tabi kilan bir yapida kurgulanmasi

bakimindan cinsiyetcidir ve kadini nesnelestirir.

Ders kitaplarinda soylemin cinsiyetci olmayan bir yapida da sunulduguna dair sosyal bilgiler ve lise ders

kitaplarindan elde edilen bulgular séyledir:

(1) “Bu savaslara son vermek i¢in oglu Gali Tigin’i bir Cin prensesi ile evlendirmeye karar verdi” (Altun,

Dogan ve Uzun, 2011, s.67).

(2) “Bir glin Uygur tahtina yeni bir hakan oturdu. Bu hakan, Cinlilerle yapilan savaslara son vermek igin, oglu

Gali Tigin’i Kiyu- Liyen adli bir Cin prensesi ile evlendirmek istedi” (Okur vd., 2010, s. 89).

S6zce 1 ve 2’deki soylem evlilik baglaminda kadinin istenmesi/alinmasi/verilmesi gibi onu nesnelestiren bir
yapida degil, babanin oglunun evliligi yoniinde girisimde bulunma istek/kararini bildiren bir yapida kurgulandigi
icin cinsiyetci kodlar icermemektedir. “Kiz almak” sdylemi bir diger sosyal bilgiler ders kitabinda (Kolukisa

vd.,2008) Oguz Kagan Destani baglaminda tespit edilmistir.

Erkegin ve eril olarak kodlanan degerlerin norm kabul edildigi ve séylemin erkegin merkezilestirilmesi baglaminda

kuruldugu bir séylem 6rnegi lise ders kitaplarindan birinden elde edilmistir:

(1) Kadinlar salvar, kirk giyer ve saclarini 6rerler. (2) Erkekler gibi ata binerler. ... (3) Selamlasmada kadinlar da
erkekler gibi dizlerini yere kadar biikerler.” Prof. Dr. A. Afet INAN, Tarih Boyunca Tiirk Kadininin Hak ve Gérevleri,
s.34-35 (Okur, vd., 2011, s. 66).

Bu sozcelerde kadinlarin “erkekler” gibi ata binmeleri ve “erkekler gibi” selam vermeleri ifadeleri esitlik

vurgusunun norm olarak belirlenmis erkek lizerinden yapildigini ortaya koyar. Kadin “ayni erkek gibi” oldugunda
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esit olarak kodlanmaktadir (Varikas, 2009). Bu durumda da séylem hiyerarsik olarak erkegin kadindan Gstunlugi
on kabull baglaminda kurgulanmistir. Bu noktada esitligin ve 6zneligin erkekler izerinden tanimlanmis olmasi
nedeniyle kadin madun bir gérinimdedir. Bu ciimleler “Kadinlar ve erkekler ata binerler. ... Selamlasmada
kadinlar ve erkekler dizlerini yere kadar biikerler” seklinde kurgulandiginda esitlikgi bir yapiya burinebilir ve
kadinlar madunluktan 6znelige evrilir. Bu noktada eylem norm alinan bir cinsiyet tizerinden tanimlanmadigi igin

hiyerarsi algisi yaratmaz ve kadin 6znelesir.

Eril 6zne tarafindan dretilen bu sdylem, tarih¢i kadinlar tarafindan da yansilandigi ve yankilandigi 6lgide
madunluk konumu bir diger boyutta devam eder. Zira tarihgi kadinlar bu noktada kendi geg¢mislerini kendi
urettikleri dil ve séylem yerine erkek egemen bir dil ve séylem kurgusundan tekrar etmekte bir diger deyisle
yansilamakta ve yankilamaktadir. Bu dil, biling ve séylem diizeyinde erkek egemen perspektifi yeniden lreterek
kadinlari gegmislerine bu perspektiften bakmaya, bu dili konusarak bu dil ve sdylem kurgusu Uzerinden
konusmaya sevk etmektedir. Buna gore de eski Turk toplumlarinda her isi “erkek gibi” yapan, “erkekler tarafindan
deger verilen” kadin erkeklerle esittir. Boylece “Madun, yine tanimi ve konumu geregi, kendi disinda lretilen
anlam ve séylem diinyasindan sectigi ifade bicimleri ile sesini duyurmaya yeltenmekte [...], igcine dogdugu erkek
egemen dilin kelimeleri ile [...] sesini duyurmaya galismaktadir” (Aydin, 2019, s. 96). Akademik tarih yazimindaki
bu dil ve s6ylem kurgusu da ilgili verilerde (s6zce 2 ve 3) goruldigu gibi akademik kaynaklardan dogrudan yapilan

alintilarla ders kitaplarina aktarilmaktadir.
Adina Konusma/Sessizlestirme

Bu bashk altinda ayni zamanda cinsiyet hiyerarsisi/tabi kilma temasi ile de iliskili bir bulguya sosyal bilgiler ders

kitaplarindan birindeki séylem analizi sonucu ulagiimistir.

Sosyal bilgiler ders kitabinda “Her Zaman Turk Kadiniyla Birlikteyiz” baslikli konuda kadin haklarinin tarihsel siireci

kurgusal bir réportaj formunda Dede Korkut'un agzindan aktarilir:

(1) islamiyet’ten dnceki gécebe Orta Asya Tiirklerinde kadin kahramandir, (2) gerekirse kocasinin yaninda savasir,

(3) aile icinde saygideger bir yeri vardir ve (4) hepsinden 6nemlisi anadir” (Altun, Dogan ve Uzun, 2011, s. 155).

Oncelikle konu bashgr “Her Zaman Tirk Kadiniyla Birlikteyiz” ciimlesinde bir gizli eril 6znenin varligi ileri
strilebilir. “Her zaman Turk kadiniyla birlikte olmak”: Her zaman Tiirk kadininin yaninda olmak, her zaman Tiirk
kadinina destek olmak seklinde okundugunda gizli 6zne “Tirk erkekleri” olarak belirir. Nitekim cimle “(Biz Turk
erkekleri) her zaman Tiirk kadiniyla birlikteyiz” seklinde okundugunda anlam kazanir. Bu séylemde 6zne “biz Turk
erkekleri” oldugundan kadin haklari temasinin islenecegi konu kadinin 6zneligini degil, erkegin 6zneligini
vurgulayarak baslar. Bu yaklasim, Spivak’in (2016) ileri surdigi konusamayan madun yerine konusan ve
kendilerini kolonyal halka medeniyet getirerek kurtaran kahramanlar olarak sunan sémiirgeci efendiler (beyaz
adamlarin esmer kadinlari esmer adamlardan kurtarmasi) séylemini animsatmaktadir. Nitekim “Her zaman Tiirk

kadiniyla birlikteyiz” sdylemi 6nceki satirlarda ¢6ziimlenen “kadina her zaman deger veren Tirkler” ve “kadinlara
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yardim eden Tirkler” sdylemleriyle, tarihin 6zellikle belirli dénemlerinde kadinlarin gérdugu baski, ezilme ve
esitsizlik deneyimlerinin yikli oldugu tarihsel-kolektif hafiza ile birlikte dislintldiginde sdylem dizeyinde
erkeklerin gegcmiste/bugtin ve/veya her zaman kadinlara deger vererek, onlara yardim ederek, onlarin destekgisi
olarak bir tlr “kurtarici 6zne” konumunda kurgulandigi ileri sirilebilir. SGylem kurgusu ayni zamanda 6zne
konumundaki “Turkler” vurgusuyla milli kimligi, tarihsel ve kolektif bellegi de -eril bir perspektiften- kodlayan bir

yapl sunar.

ikinci olarak kadin haklarinin tarihsel siireci Tiirk tarihinde 6ne ¢ikmis bir kadin tarihsel aktér tarafindan degil, bir
erkek tarihsel aktériin sesinden anlatilir. Dede Korkut Turk tarihinde kadinin yeri ve roliinden ovgiiyle s6z
ederken, Hindistan’da Sultan Raziye’yi, Mengliceklerden Mama Hatun’u hatirlarken (Altun, Dogan ve Uzun, 2011,
s.156) bu kadinlardan higbirinin sesi duyulmaz; eril ses onlar adina konusur. Tirk kadini “kahraman”,
“saygideger”, “devlet ydonetiminde s6z sahibi”, “devlet yonetiminde etkili”, “devlet icinde, sarayda biiyik bir glicl
olan”dir (Altun, Dogan ve Uzun, 2011, s. 155-156), ancak kendi adina konusamaz. O, kendi adina konusulandir,
pasif (6zne olmayan) 6znedir, tarih yaziminda, séylemsel diizlemde kendini temsil edemez. Bu noktada
Ozmakas’in (2014) “Madun tam anlamiyla 6zne degildir. Oznenin sesi cikar; ancak madun sesi ¢ctkmadigi igin
kendini temsil edemez, siyasal alanda kendini ifade edemez” ifadeleri tekrarlanmaya degerdir. Séylemin bu
haliyle kadin, 6zne olarak degil, “6zneymis gibi” sunulmaktadir. Oysa “[m]adun ancak kendi kendisini temsil
edebildiginde, temsiliyetin her iki durumunda da pasif 6zne konumundan ¢iktiginda, temsiliyet sorunu tam olarak

ortadan kalkmis olacak ve dogru bir sekilde bir 6zne olarak goriinir olacaktir” (Aydin, 2019, s. 70).

Tarihsel anlatinin sunumu kadinlarin kendi deneyimlerinin 6zneleri oldugu bir yapida kurgulanmalidir. Bir bagka
deyisle kadin deneyimleri kadin tarihsel aktorlere yer verilerek, onlarin kendi sesinden aktarilmalidir. Buna gére
sozgelimi ilgili 6rnekte yer alan tarih boyunca kadinlarin statii ve deneyimlerini aktaran anlati kurgusu Dede
Korkut yerine Sultan Raziye’nin anlatinin 6znesi oldugu bir yapida insa edilmelidir. Kadin deneyimlerinin bir erkek
tarihsel aktor tarafindan ve erkek egemen séylem kodlariyla anlatiimasi, eril seslerin kadinlar adina konusmasi,
tarihin kadin 6zneleri ve onlari kendi sesine kavusturan tarihci kadinlarin anlati ve séylemlerinin tarih yazimi/ders
kitaplarindan dislanmasi metin diizeyinde kadinin nesnelestirildigi bir algi olusturmaktadir. Zira bu durumda
kadinlarin sesi duyulmamakta ve tarih sahnesinde 6ne ¢ikmis kadinlar ve deneyimleri bile bir erkek anlaticinin

sesinden 6grenciye aktarilmaktadir.

TARTISMA ve SONUC

Bir dizi sosyal bilgiler/tarih ders kitaplarindaki séylemin toplumsal cinsiyet perspektifinden misojini ve maduniyet
temelinde incelendigi bu ¢alisma, tarihin kadin 6znelerinin dilsel sunumunun retrospektif olarak bu temalari
icerdigini ortaya koymustur. Elde edilen bulgular, “Bulgular” bashg altinda ve séylem analizleri baglaminda
detayl olarak tartisildigindan, bu kisimda arastirmanin sonuglarina 6zetle yer verilmistir. Misojini temasinin
yaygin oldugu saray kadinlari 6zelinde 1930’larda yiksek tonda ve millt kimlik ile eklemlenen soylem, ilerleyen
yillarda milli kimlik kodlarindan ayrismis ve olduk¢a disiik bir tonda, dolayli ve az sayida kitapta yer alsa da

varhgini glinimize kadar sirdlrmustlr. Bununla birlikte ders kitaplarinda saray kadinlarinin sunumunda
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gecmiste oldugu gibi bugiin de erkek egemen ve monolitik bir yapinin, tarihin kadin aktérlerinin gérmezden
gelindigi, bastirildigi ve sessizlestirildigi bir sdylem kurgusunun -kadin maduniyetinin- siirdigli sonucuna
ulasiimistir. Bu noktada ders kitaplarinda kadin bakis agisindan yansiyan, kadin tarihgiler tarafindan kadinlarin
Oznelestigi bir tarih yazimi yaklagimi ile tretilmis tarihsel bilginin de ders kitaplarindan diglandig tespit edilmistir.
Dolayisiyla incelenen konu baglaminda ders kitaplarinda kadin madunlugunun kendini temsil imkani bulamayan
tarih yapan (tarihin kadin 6zneleri) ve yazan (tarihgi) kadinlar igin iki boyutlu oldugu ileri sirilmustir. Ders
kitaplarinin misojini ve maduniyet iceren dilsel kurgusunun genellikle yazarlarin yararlandigi akademik
kaynaklarla (ikincil tarihsel kaynaklar) iliskili oldugu ileri sirilebilir. Ozellikle ikincil tarihsel kaynaklardan
dogrudan yapilan alintilarda eserin yazari olan tarihgilerin séylem kurgusu ve bu kurgunun 6rgtleyicisi olan eril
dil ders kitaplarina oldugu gibi aktarilmistir. Bu noktada ders kitabi yazarlarinin cinsiyetgi dilin farkinda olmalar
ve alintilari cinsiyetgi olmayan bir dilin kullanildigi kaynaklardan yapmalari 6nemli gériinmektedir. Bu metinler
¢ogu zaman ders kitaplari yazarlari tarafindan diizenlenerek alintilandigi igin icerik dizenlenirken dilin de
cinsiyetcilikten arindirilarak kadinlari tarihsel 6zneler olarak sunan bir yapida dizenlenmesi ders kitaplarini
toplumsal cinsiyet esitligi temelinde yapilandirmada islevsel olabilir. Alabas da (2018) giincel (2018 tarihli)
Ogretim programlarini inceledigi calismasinda, ortadgretim tarih dersi 6gretim programlarinda, ders kitaplari
hazirlanirken toplumsal cinsiyet esitliginin dikkate alinmasi yoninde ifadelerin yer aldigini ortaya koymustur.
Bununla birlikte bu ¢alisma kapsaminda bazi ders kitaplarinda, yazarlarinin kaleme aldigi kurgusal metinlerdeki
dilin de daha c¢ok eril, kadin 6znelerin bastirildigi, sessizlestirildigi ve madun 6zneler olarak belirdigi bir dilsel
yapida kurgulandigi bulgulanmistir. Kadinlarin tarihteki rolleri ve konumlari anlatilirken dahi kadinlarin kendi
seslerinin duyulmadigy, eril bir ses tarafindan onlar adina konusularak temsil edildikleri, bu calismada elde edilen
bir diger bulgudur. Ote yandan, bu calismada bazi drneklerine yer verildigi gibi ders kitaplarinda cinsiyetgi
olmayan bir dilin kullanildigi veriler bulmak mimkiindiir. Ancak bu galismanin amaci misojini ve maduniyet

kapsamindaki séylem ve dili ele alarak desifre etmek oldugundan agirlikh olarak bu veriler odaga alinmstir.

Calisma kapsaminda, gegmis anlatisinin tarihin disiplin disi amaglarindan (D. Dilek, 2007) milli kimlik olusturma
amacina yonelik kurgulanmasi ve bu baglamda ideal bir milli gegmis kurgusu olusturma kaygisi ile orijinal
metinlerdeki bazi kisimlarin ders kitabi metinlerinde gérmezden gelinerek metinden gikarildigi tespit edilmistir.
Bunlarin gegmiste kadinin idealize edilmis konumu ve “kadina verilen deger” sdylemini sorgulamaya acabilecek
kisimlar oldugu ileri stirtImistir. Kitaplarin tarih yazimindaki bu yaklasiminin kismen ders kitaplari yazarlari
tarafindan metni yeniden diizenleme yoluyla bilingli, kismen de dogrudan alinti yaptiklar ikincil tarihsel
kaynaklarla iliskili oldugu ileri sirilebilir. ikinci olasilikta ders kitabi yazarlari bu yok sayma/gdérmezden
gelme/gergekligi carpitma (Kutadgu Bilig 6rneginde oldugu gibi) yaklasimini izleyen anlatiyr bilingli tercih
etmislerse (se¢mislerse) ders kitaplarindaki tarih yaziminin givenilirligi bu noktada sorgulanir hale gelebilir.
Ancak dikkate deger olan tarihin kadin 6zneleri baglaminda genellikle idealize edilmis sdylem kurgularinin
sunulmus oldugudur. Bu ve galisma kapsaminda sunulan diger bulgulardan yola ¢ikarak, bir kisim sosyal
bilgiler/tarih ders kitaplarindaki dilin/sdylemin, cinsiyet hiyerarsisi temelinde erkegi merkeze alarak ve

Ustlin/egemen Ozne statilislinde konumlandirarak kadin 6zneleri kendine tabi kilan, kadin 6zneligini bastiran,
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kadin 6zneleri sessizlestiren, eril kodlarla yapilandirilmis ve erkek egemen bir tarihsel anlatiyi yeniden ureten bir
yapida kurgulandigi sonucuna ulasiimistir. Bu dil ve s6ylem araciligiyla tretilen tarih, erkek egemen ve cinsiyetgi

kodlarla 6rilms bir tarihsel-kolektif bilincin yeniden Gretilmesi ve devamina katkida bulunacaktir.

ONERILER

Tarihsel bilincin gegmis-bugilin ve gelecek arasindaki strekli bir diyalogla yapilandigi hatirlandiginda kadinin
sesine kavusmasi ve madunluktan 6znelik konuma evrilmesi ayni zamanda tarihsel-kolektif bilincin eril kodlardan
arinarak kadinlar lehine déntismesi ve nihai olarak toplumsal cinsiyet esitligine katki sunmasi bakimindan son
derece hayati gorinmektedir. Bu goristen yola cikarak ders kitaplarinin ve bu kitaplara yansiyan tarih
metinlerinin yapisokimci bir anlayisla ¢éziimlenmeye devam edilmesi ve diger taraftan eril séylem ve erkek
egemen kodlardan arinmis bir dil ile tarih yazma lizerine ¢alismalar yapilmasi dnerilmektedir. Kadinlarin kendi
seslerinin (eril perspektiften kurgulanmis seslerin degil) daha ¢ok duyuldugu, tarihi kadin 6zneleri merkeze alarak
kadin bakis agisindan ele alan tarihgilerin eserlerinin ders kitaplarina yansitilmasi da galisma kapsaminda

sunulabilecek bir diger oneridir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir. Bu ¢alisma dokiiman
incelemesi yontemine gore vyapilandinidigindan etik kurul izni gerektiren ¢alismalar kapsaminda yer

almamaktadir.
Yazar(lar)in Katki Orani Beyani: Yazarin makaleye katki orani %100°dr.
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