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ABSTRACT

The vocational high schools in Turkey play an important role in the training of qualified human
resources. However, the students who attend this school are able to show the desired success only
if their academic motivation level is good. Therefore, the motivation resources of students
attending vocational high schools should be acknowledged and necessary measures should be
taken. The purpose of this research is to provide information about the ongoing academic
motivation of students in vocational high schools in Turkey and to provide data to the teachers,
administrators and curriculum specialists working in vocational high schools. "Academic
Motivation Scale" adapted to Turkish by Cakir (2006) was used in the study and was applied to a
total of three hundred and thirty-three students. According to the research result; While the
internal and external motivations of the students attending vocational high schools do not differ
according to the gender variable, it is observed that the male students get more points in the sub-
scale of non-motivation. While students with good family economic status get more points in the
internal and external motivation sub-scale, students with poor family economic status score more
in the non-motivation sub-scale. Besides, according to the research result; it is observed that while
the education level of the parents increases, the internal and external motivation levels of the
students also increase and as the grade levels increase, the students in the upper classes
experience more motivation.

Keywords: Vocational high school, academic motivation, non-motivation, gender, family socio-
economic situation
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INTRODUCTION

The natural resources and trained manpower are the most important factors affecting the development of a
country because the production consists of these two basic elements. For this reason, it is necessary for all
countries to aim for development, make the best use of natural resources and manpower and to obtain high
levels of efficiency. The education is the most important tool to achieve this. Making the best use of natural
resources in a country can only be possible with a well-trained manpower (Gliglli, 2015). One of the most

important responsibilities in this regard falls on vocational education.

As a concept, the vocational education is a training area developed for individuals who want to specialize in a
profession in line with their knowledge, skills and interests, and plays a role in meeting the human need for
professions (Bolat, 2016). Social expectations, the driving force of development and the requirements of
industrial environments have become a constructive force in shaping vocational education. Indeed, vocational-
technical education is a kind of education that is compulsory to meet individual, social, economic, cultural and

national needs in the individual's life (Ozsoy, 2007).

One of the most important laws in the regulation of vocational training in Turkey is the National Education Basic
Law No. 1739 established in 1973. This law includes the following statements about vocational education: "The
development of national education is planned and carried out in a fashion that will focus on vocational and
technical education, which will provide the required technological development in industrialization and
modernization in agriculture, in accordance with the economic, social and cultural development goals." (Milli

Egitim Temel Kanunu, 1973).

The vocational and technical education institutions are the busiest institutions of vocational education in Turkey.
This stage of education is particularly important in terms of increasing and building up development and
employment, and increasing competitiveness. Therefore, it is necessary to create social awareness because
vocational and technical education should be given due importance in Turkey in order to adapt to the 21st
century (Alkan et al., 1999) and in addition, vocational and technical education has the potential to ensure the
development of the country socially and economically, as it directly affects the economy individually and socially

(MEB, 2018).

The main purpose of vocational and technical education in a country is to harmonize the expectations of the
country and the individual in terms of employment. Vocational and technical education aims not only to educate
students as good citizens, but also to prepare them for higher education and business life by giving them a

common general culture in line with their interests and abilities (Amoor, 2011).

However, it is difficult to say that social awareness about the importance of vocational and technical high schools
is sufficient because vocational and technical education is considered as a secondary education in the society.

General secondary education and higher education are considered more important in terms of social and
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economic value in the society. Such a perception prevents successful students from opting vocational high
schools. In addition, the private sector does not sufficiently participate in vocational and technical education
processes, does not give priority to graduates of this school in employment and does not apply a different
conduct of wages according to their vocational education fields and levels. Parents place higher value on higher
education; however, graduates of vocational and technical education are unable to achieve the expected success

in transition to higher education (MEB, 2018).

Another problem with vocational high schools is about student admission. Vocational high school students are
admitted according to their academic success only, their temperament, ability and interests are not taken into
account. There is no widespread vocational skills assessment and guidance system that determines the
professional interests and abilities of the students since the basic education and directs the students and their
families accordingly. The current curriculum structure does not have a program structure in which students can
discover their interests and abilities. In addition, the lack of academic readiness of students with vocational and

technical education leads to a decrease in their success (MEB, 2018).

Researches show that the additional points given to the vocational high school graduates in the university
entrance exams if they choose the continuation of their fields, the obligation of having a profession in case of
not being able to settle in higher education, giving the vocational high school graduates the right to pass without
atest and going into business life in a shortcut way are important in terms of the school preferences of vocational

high school students (Dikmen, 2007).

In order to obtain the desired efficiency from vocational high schools, problems should be handled, students
attending these schools should consciously elect these schools, and awareness should be raised on the
importance of vocational education in the society. In addition, the fact that vocational high school students do
not have a specific goal regarding their attendance to school affects their success negatively. It is considered that
knowing the motivation sources of vocational high school students and using the outcome results in the theory
and application process will increase the importance and meaning of the school in the eyes of the students and
the society. In this study, it is aimed to investigate the sources of academic motivation of vocational high school
students. It is expected that the results will contribute to the learning-teaching processes, curriculum

development studies and the determination of the education policy.

The Aim of the Study

The aim of this research is to examine the academic motivation sources of vocational high school students in

terms of different variables. For this purpose, answers were sought for the following questions:

1. Do the motivation levels of vocational high school students differ according to their gender?

2. Do the motivation levels of vocational high school students differ according to their family income?
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3. Do the motivation levels of vocational high school students differ according to the education levels of
the mothers?

4. Do the motivation levels of vocational high school students differ according to their father's education
levels?

5. Do the motivation levels of vocational high school students differ according to their class levels?

METHOD

The Model of the Research

The research was carried out in survey model. Researches carried out in the survey model are the studies
conducted on large groups in which the opinions and attitudes of individuals in the group about a case or event
are taken, and cases and events are tried to be described. The researcher tries to describe the current situation
in detail and give detailed information about the situation (Karakaya, 2012). In the research, academic motivation

sources of vocational high school students were tried to be revealed.

Universe and Sampling

The universe of the research consists of students who attend vocational high schools in the 2019-2020 academic
year. The sample of the study consists of 333 students selected from a province in Central Anatolia by random
sampling method. Due to the fact that there are many fields under the title of vocational high school, the random
sampling method was chosen and heterogeneity was tried to be ensured with randomly selected participants
from every field as much as possible. Descriptive characteristics of the students constituting the sample are given

in Table 1:

Table 1. Distribution of Students in the Research According to Their Descriptive Features

Variables f %

Female 59 17,7

Gender Male 274 82,3
0-1500 TL 60 18,0

Family Income 1501-3000 TL 169 50,8
3001 TL and above 104 31,2

Primary School 122 36,6

. . Secondary School 104 31,2
Mother's education level High School 65 19.5
University 32 9,61

Primary School 96 28,8

Father's education level secondary School 107 32,1
High School 97 29,1

University 33 9,91

10" Grade 156 46,9

Grade 11* Grade 92 27,6
12' Grade 85 25,5
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When Table 1 is examined, It is seen that the 59 (17.7%) of the students are female and 274 (82.3%) are male;
60 (18.0%) of the family income up to 1500 TL, 169 (50.8%) of 1501-3000 TL and 104 (31.2%) of 3001 TL and
above; 122 (36.6%) of the students' mother education level is primary school, 104 (31.2%) is secondary school,
65 (19.5%) is high school and 32 (9.61%) is university; 96 (28.8%) of the students' father education level is primary
school, 107 (32.1%) is secondary school, 97 (29.1%) is high school and 33 (9.91%) is university; 156 (46.9%) of the
students are 10th grade, 92 (27.6%) are 11th grade and 85 (25.5%) are 12th grade.

Data Collection Instrument

In the research, the academic motivation scale was also used in addition to the personal information form. The
academic motivation scale is a motivation scale for education and has been translated from a French scale called
“Echelle de Motivation en Education (EME)” to English. The scale consisting of 28 items and three sub-scales was
translated into Turkish by Cakir (2006) and an adaptation study was carried out. Scale was reduced to 22 items
that make up the three dimensions: internal motivation, external motivation and non-motivation. Getting a high

score from the scale ranked as 7-point Likert means high motivation source.

In the reliability analysis of the scale, the Cronbach Alpha co-efficient in terms of internal consistency was
determined to be ,85 for the sub dimension intrinsic motivation; ,87 for the sub dimension extrinsic motivation
and ,81 for the sub dimension lack of motivation. The values obtained indicate that the reliability of the scale is

above the acceptable limits.

In this descriptive study, the reason for using a scale as a data collection instrument is the fact that the study
aims to reveal the current situation and that it will be a resource for new qualitative studies with the findings to

be obtained from this study.

Collection of Data

The data collection process of the research was carried out in the fall semester of the 2019-2020 academic year.
Data collection tool was distributed to the student group determined on the basis of volunteering and
explanations were made for filling out the form. Students were given 25-30 minutes and it was emphasized that

the answers of the students will be kept confidential.

Analysis of Data

SPSS 25.00 software was used to analyze the data in the research. Before moving on to the analysis of the data,
the normal distribution of the variables was examined and the tests to be administrated were determined
accordingly. It was seen that the variables have a structure suitable for normal distribution and the parametric

tests were used in the analyses within this framework.
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In order to reveal the differentiation status of academic motivation level by gender variable, t test analysis was
conducted for independent groups. One-way analysis of variance (ANOVA) was used to reveal the differentiation
status of students' motivation levels according to family income, mother's education levels, father's education
levels and classes, and TUKEY test was used as one of the advanced statistical techniques in order to determine

the source of the differences.
FINDINGS (RESULTS)

In this section, the findings are given in accordance with the sub-problems of the research and the comments on
the analysis of the data are also found. First, the findings obtained from the analyses performed on the normal

distribution of the variables are given in Table 2.

Normal distribution has two components as being skewness and kurtosis. When a variable has normal
distribution, the skewness and kurtosis values of the variable are equal to zero. However, the skewness and

kurtosis values are in the range of (-1/+1), the distribution is considered to be quite close to normal.

Table 2. The Skewness and Kurtosis Co-Efficients of the Normal Distribution of the Variables

. . Skewness Kurtosis
Dimensions . . . .
co-efficient co-efficient
Intrinsic motivation -,633 ,189
Extrinsic motivation -,835 ,434
Lack of motivation ,168 -,149

When the skewness and kurtosis values regarding the distribution of the variables in the study are examined, it
can be said that the distribution is close to normal. The findings obtained from the analyses performed with the

parametric statistics preferred for this reason are given respectively.

In order to reveal the differentiation status of students' motivation levels according to their gender, t test analysis

was conducted for independent groups. Findings related to the analysis are given in Table 3.

Table 3. T-Test Results Related to the Differentiation of Students' Motivation Levels According to their Gender

Scales Gender N X SS t p
Female 59 45,69 11,158 -533 ,594
Male 274 46,65 12,675

Female 59 37,29 8,145 -522 ,602
Male 274 37,87 7,726

Female 59 16,05 4,837 -2,071* ,039
Male 274 17,52 4,957

Internal Motivation

Ext. Motivation

Non-Motivation

When Table 3 is analyzed, it is seen that there is no significant difference between the groups in terms of internal

motivation and external motivation sub-scales of motivation.
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In the non-motivation sub-scale, the average of female students is 16.05 and the average of male students is
17.52. The t value (t = -2.071, p <, 05) calculated to test the significance of the difference between the mean
scores of the groups indicates that the difference between the mean scores of the groups is significant at the
level of ,05. According to this finding, non-motivation levels of female students are significantly lower than that

of male students.

One-way analysis of variance (ANOVA) was conducted in order to reveal a significant differentiation status of
students' motivation levels according to family income. Findings related to the analysis are given in Table 4 and

Table 4.

Table 4. N, X and Ss Values Related to the Motivation Points of Students According to Family Income

Scales Family Income N X SS
0-1500 60 43,08 12,958
Int. Motivation 1501-3000 TL 169 46,66 12,140
3001 TL and above 104 48,13 12,258
0-1500 60 36,70 7,511
Ext. Motivation 1501-3000 TL 169 37,63 7,576
3001 TLand above 104 38,61 8,271
0-1500 60 17,22 5,012
Non-Motivation 1501-3000 TL 169 17,50 5,097

3001 TL and above 104 16,88 4,724

When Table 4 is analyzed, the highest average score in the internal motivation sub-scale is 48.13 and the family
income is 3001 TL and above. This is followed by 1501-3000 TL with an average of 46.66, and 1500 TL with an

average of43.08.

In the external motivation sub-scale, the highest average score of 38.61 belongs to students with a family income
of and 3001 TL and this is followed by 1501-3000 TL with an average of 37.63, and 0-1500 TL with an average of
36.70.

In the non-motivation sub-scale, the highest average score of 17.50 belongs to students with a family income of
1501-3000 TL, followed by 0-1500 TL with an average of 17.22 and 3001 TL and above with an average of 16.18,

respectively.

The results of variance analysis regarding differentiation of motivation levels of students according to family

income are given in Table 5.
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Table 5. Results of Variance Analysis Regarding Motivation Levels of Students According to Family Income

Scales Family Income KT sd KO F p

Between groups 982,607 2 491,304 3,234* ,041
Intrinsic Motivation In-group 50140,474 330 151,941

Total 51123,081 332

Between groups 144,504 2 72,252 1,191 ,305
Extrinsic Motivation  In-group 20016,691 330 60,657

Total 20161,195 332

Between groups 24,743 2 12,371 ,501 ,606
Non-Motivation In-group 8145,047 330 24,682

Total 8169,790 332

When Table 5 is examined, it is seen that there is no significant difference in terms of family income of students
in the sub-scales of non-motivation and external motivation, which is one of the motivation factors. However,
the F value (F = 3.234; p <, 05) calculated in the internal motivation sub-scale indicates that there is a significant
difference between the groups in the related dimension at the level of ,05. The results of the TUKEY test
conducted in order to determine the source of the difference between the mean scores of the groups in the

internal motivation sub-scale are given in Table 6.

Table 6. TUKEY Test Results Regarding the Students' Mean Scores of Internal Motivation According to Family

Income
Dependent variable (1) Family Income (J) Family Income Difference between averages (I1-J) p
Intrinsic Motivation  0-1500 3001 TL and above -5,051" ,032

When the difference between the mean scores in the inner motivation sub-scale of the students in terms of
family income is examined, it can be seen in Table 5 that there is a significant difference between the students
whose family income is up to 1500 TL and those who are 3001 TL and above. According to this finding, the internal
motivation of students whose family income is up to 1500 TL is significantly lower than that of students with

family income of 3001 TL and above.

One-way analysis of variance (ANOVA) was conducted in order to reveal a significant differentiation status of
students' motivation levels according to their mother's education levels. Findings related to the analysis are given

in Table 7 and Table 8.
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Table 7. N, X and Ss. Values Related to Motivation Points of Students According to Their Mother's Education

Levels
Scales Mother’s education levelN X SS
Primary School 122 46,43 12,910
Intrinsic Motivation Secondary School 104 47,60 11,464
High School 65 44,14 13,102
University 32 50,08 8,490
Primary School 122 37,89 8,252
- . Secondary School 104 38,80 6,714
Extrinsic Motivation High School 65 3600 8393
University 32 36,92 6,052
Primary School 122 16,87 5,299
Non-motivation Secondary School 104 17,41 4,460
High School 65 17,45 5,031
University 32 19,83 3,738

When Table 7 is analyzed, it is seen that the highest average score of 50.08 in internal motivation subscale
belongs to students whose mother education level is university, followed by middle school with an average of

47.60, primary school with an average of 46.43 and high school with an average of 44.14, respectively.

In the external motivation sub-scale, the highest mean score of 38.80 belongs to students whose mother
education level is secondary school, followed by primary school with an average of 37.89, university with an

average of 36.92 and high school with an average of 36.00

In the non-motivation sub-scale, the highest score average is 19.83 for the students whose mother education
level is university, followed by high school with an average of 17.45, middle school with an average of 17.41 and

primary school with an average of 16.87.

The results of variance analysis regarding the differentiation of motivation levels of students according to their

mother's education levels are given in Table 8.

Table 8. Analysis of Variance Results Regarding Motivation Levels of Students According to Their Mother's
Education Levels

Scales Mother’s education levelKT sd KO F P

Between groups 642,168 3 214,056 1,395 ,244
Intrinsic Motivation In-group 50480,913 329 153,437

Total 51123,081 332

Between groups 324,420 3 108,140 1,794 ,148
Extrinsic Motivation  In-group 19836,775 329 60,294

Total 20161,195 332

Between groups 107,472 3 35,824 1,462 ,225
Non-motivation In-group 8062,318 329 24,506

Total 8169,790 332
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When Table 8 is examined, it is seen that there is no significant difference in motivation dimensions between the

groups in terms of maternal education level.

One-way analysis of variance (ANOVA) was conducted in order to reveal a significant differentiation status of
students' motivation levels according to their father's education levels. Findings related to the analysis are given

in Table 9 and Table 10.

Table 9. N, X and Ss. Values Related to Motivation Points of Students According to Father's Education Level

Scales Father’s Education Level N X SS
Between groups 96 44,83 12,919
Intrinsic Motivation In-group 107 48,09 11,959
Total 97 46,48 11,675
Between groups 33 47,85 15,984
In-group 96 37,41 8,354
Extrinsic Motivation Total 107 38,21 7,175
Between groups 97 37,61 7,695
In-group 33 38,62 8,874
Total 9% 17,42 5,277
- Between groups 107 17,22 4,498
Non-Motivation In-group 97 16,96 5,103
Total 33 18,31 4,973

When Table 9 is analyzed, it is seen that the highest score average in internal motivation sub-dimension is 48,09
for the students whose father's education level is secondary school, and that is followed by university with an

average of 47.85, high school with an average of 46.48 and primary school with an average of 44.83, respectively.

In the external motivation sub-scale, the highest score average of 38.62 belongs to the students whose father
education level is university, followed by the secondary school with an average of 38.21, high school with an

average of 37.61 and primary school with an average of 37.41, respectively.

In the non-motivation sub-scale, the highest average score of 18.31 belongs to the students whose father
education level is university, and this is followed by primary school with an average of 17.42, secondary school

with an average of 17.22 and high school with an average of 16.96, respectively.

The variance analysis results regarding the differentiation of motivation levels of the students according to their

father's education levels are given in Table 10.
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Table 10. Results of Variance Analysis Regarding Motivation Levels of Students According to Father's Education

Levels

Scales Father’s Education Level KT sd KO F p
Intrinsic Motivation Between groups 619,545 3 206,515 1,345 ,260

In-group 50503,536 329 153,506

Total 51123,081 332

Between groups 47,571 3 15,857 ,259 ,855
Extrinsic Motivation  In-group 20113,624 329 61,136

Total 20161,195 332

Between groups 26,267 3 8,756 ,354 ,786
Non-Motivation In-group 8143,523 329 24,752

Total 8169,790 332

When Table 10 is examined, it is seen that there is no significant difference in motivation dimensions between

the groups in terms of father's education level.

One-way analysis of variance (ANOVA) was conducted in order to reveal a significant differentiation status of
students' motivation levels according to their classes. Findings related to the analysis are given in Table 11 and

Table 12.

Table 11. N, X and Ss. Values Related to Motivation Points of Students According to Their Classes

Scales Grade N X SS

10" Grade 156 46,93 12,237
11" Grade 92 46,67 12,480
12t Grade 85 45,44 12,729
10" Grade 156 38,51 7,358
Extrinsic Motivation 11" Grade 92 37,32 8,206
12" Grade 85 36,89 8,071
10" Grade 156 16,53 4,496
Non-Motivation 11 Grade 92 17,08 4,969
12" Grade 85 18,79 5,462

Intrinsic Motivation

When Table 11 is analyzed, it is seen that the highest score average 46.93 in the internal motivation sub-scale
belongs 10th grade students, followed by 11th grade students with an average of 46.67 and 12th grade students

with an average of 45.44, respectively.

In the external motivation sub-scale, the highest score average of 38.51 belongs to 10th grade students, followed

by 11th grade students with an average of 37.32 and 12th grade students with an average of 36.89, respectively.
In the non-motivation sub-scale, the highest average score of 18.79 belongs to 12th grade students, followed by

11th grade students with an average of 17.08 and 10th grade students with an average of 16.53 respectively.
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The variance analysis results related to the differentiation of motivation levels of students according to their

classes are given in Table 12.

Table 12. Results of Variance Analysis Regarding Motivation Levels of Students According to Their Classes

Scales Grade KT sd KO F p
Intrinsic Motivation Between groups 127,745 2 63,873 ,413 ,662

In-group 50995,336 330 154,531

Total 51123,081 332

Between groups 170,315 2 85,158 1,406 ,247
Extrinsic Motivation  In-group 19990,880 330 60,578

Total 20161,195 332

Between groups 284,294 2 142,147 5,949* ,003
Non-Motivation In-group 7885,495 330 23,895

Total 8169,790 332

When Table 12 is analyzed, it is seen that there is no significant difference in terms of students' classes in terms
of internal motivation and external motivation sub-scales. However, the F value (F = 5,949; p <, 05) calculated in
the internal motivation sub-scale indicates that there is a significant difference between the groups in the related
dimension at the level of ,05. The results of the TUKEY test conducted to determine the source of the difference

between the mean scores of the groups in the non-motivation sub-scale are given in Table 13.

Table 13. TUKEY Test Results Regarding the Non-Motivation Score Averages of the Students According to Their

Classes

Dependent variable (l) Grade (J) Grade Difference between averages (I-J) p

Non-motivation 10t Grade 12 Grade -2,256" ,002

When the difference between the mean scores of the non-motivation sub-scale of the students in terms of their
classes is examined, it is seen in Table 13 that there is a significant difference between the 10th grade students
and the 12th grade students at the level of ,05. According to this finding, the level of motivation of 10th grade

students is significantly lower than that of 12th grade students.

CONCLUSION and DISCUSSION

In this research, academic motivation sources of vocational high school students were examined. In the study,
academic motivation sources were tried to be addressed in terms of gender, family economic status, parental

education level and grade level.

According to the research results, when academic motivation is considered in terms of gender, there is no

significant difference in the internal and external motivation sub-scales, whereas in the non-motivation sub-
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scale, the levels of male students were significantly higher than the female students. When the literature is
analyzed, it is seen that there are different results for gender variable to affect academic motivation level. For
example, Aktas (2016) concluded in his research on motivation resources of students attending different high
school types that there was no significant relationship between external motivation and gender. In the study
conducted by Yavuz (2014) for vocational open high school students, the internal motivation of female students
was found higher than that of male. In the study conducted by Cakir (2006), women have higher scores on
external motivation than men. In the same research, it is seen that there is no gender difference in terms of
intrinsic motivation and non-motivation. In the study conducted by Eymur and Geban (2011) on prospective
chemistry teachers, the motivation levels of female students were found higher than male students. In the
research conducted by Gomleksiz and Serhatlioglu (2013) on the teacher candidates, the pre-motivation levels
of female teachers were higher than the female teacher candidates, while the internal and external motivation

levels of female teachers were higher.

Another result obtained from the study is related to the relationship between family economic situation and
student motivation level. Accordingly, while students with good family income are higher in internal (48.13%)
and external motivation (38.61) scores, students with an average family income of 3001 TL and above (16.88%)
have the lowest score in the non-motivation sub-scale. The results of the research are in line with similar
research results. For example, Aktas (2016) concluded that students with higher family income had higher
motivation levels. In the research conducted by Seyis (2011), a significant relationship was found between the
economic income levels of the families and the motivation levels of the students. In this study, it was observed
that students with high income levels had higher motivation than students with middle and low socio-economic
income levels. Again, in the study conducted by Yavuz (2006), it is concluded that there is a close relationship
between family economic situation and student motivation. However, there are also research results in which
there is no relationship between family economic status and student motivation level. For example, Aytag (2006)
concluded that the motivation scores of the students did not differ significantly according to family income. The

same research result is supported by the study by Cakir (2006).

According to the research results, there is a significant relationship between the education level of the parents
and the motivation levels of the students. According to the results of the research, the internal and external
motivation level of the students whose mother and father education level is university is higher. In the literature,
it is seen that as the level of education of parents increases, students' academic success also increases, and they
become more successful. Researches reveal this relationship between academic success and motivation (Aktas,
2016; Ural & Cinar, 2014). There are also studies showing that students with high levels of education are higher
in terms of self-confidence (Oztiirk, 2017). Schunk and Pajares (2005) state that families affect the motivation of
children with their “perception of competence”. Families that stimulate their children's feelings of curiosity and
establish an environment that is suitable for exploring and experiencing a sense of competence positively affect

their children's motivations. It is possible for families with high education levels to achieve this. However,
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according to the research result, it is seen that the students whose parents’ education level constitute a high rate
in the sub-scale of non-motivation. It is thought that this situation can be explained by the fact that the ratio of

the number of students whose parents are university graduates is quite low.

According to another finding obtained from the research, students' motivation scores differ depending on the
grade level. According to the research result, as the grade level increases, the level of motivation decreases.
Research results on the subject also support these results. For example, in the study conducted by Seyis (2011),
the motivation scores of ninth grade students were significantly higher than those of twelfth grade students. This
means that motivation decreases as the grade level increases. In the study carried out by Cakir (2006), it was
concluded that motivation decreased, or non-motivation occurred as the grade level increased. Similarly, Karagdz
Bolat (2007) concluded that sixth grade student motivations were higher than seventh grade student
motivations. In a study conducted on students studying in higher education, it was found that students studying

in the first grade had higher motivation than those studying in the upper grades (Kose, 2010).

Aydin (2007) found that the motivation levels of the students differ according to the classes in his study for the
Science course and the motivation decreases as the grade level increases. Problems and conflicts in adolescence
occur for many different reasons. It is possible to explain these problems and conflicts depending on the
differentiation of physical, sexual, emotional, social and personal developments that occur during adolescence
(Kulaksizoglu, 2004: 18). It can be said that this decreases the motivation towards the school because the increase
in the class level with the advancement of age requires the ability to cope more with problems and conflicts

during adolescence.

The results of the research show that as the grade level increases, student success decreases. As motivation and
academic success are two variables that have meaningful relationships, the emergence of a similar result

regarding the motivation variable actually creates a consistency in terms of results. (Seyis, 2011).
RECOMMENDATIONS
According to the results, the following suggestions can be made:

1. The characteristics of students who prefer vocational high schools should be determined in advance,
and guidance should be given to students who are likely to experience motivation problems.

2. Students who attend vocational high schools should be made aware of issues such as the purpose,
importance and job opportunities of the school.

3. Awareness-raising activities should be conducted on the importance of vocational education in the

families of students attending vocational high schools.
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MESLEK LISESi OGRENCILERININ AKADEMiK MOTiVASYON KAYNAKLARININ iNCELENMESi

369

0z

Tirkiye’de meslek liseleri, ihtiya¢g duyulan nitelikte insan kaynagi yetistirmede 6nemli gorevler
Ustlenmektedir. Bu okula devam eden 6grencilerin ise istenen basariyi gésterebilmeleri akademik
motivasyon diizeylerinin iyi olmasiyla mimkin olmaktadir. Bu nedenle meslek liselerine devam
eden 6grencilerin motivasyon kaynaklarin bilinmesi ve gerekli 6nemlerin alinmasi gerekmektedir.
Bu arastirmanin amaci Turkiye’de meslek liselerine devam eden 6grencilerin akademik motivasyon
kaynaklari hakkinda bilgi vermek, meslek liselerinde gérev yapan 6gretmen, yonetici ve program
gelistirme uzmanlarina veri saglamaktir. Arastirmada Cakir (2006) tarafindan Tirkceye uyarlanan
“Akademik Motivasyon Olcegi” kullanilmis, toplam {i¢ yiiz otuz ii¢ dgrenciye uygulanmistir.
Arastirma sonucuna goére; meslek liselerine devam eden 06grencilerin i¢c ve dis motivasyonlari
cinsiyet degiskenine gore farkhlik gostermezken motivasyonsuzluk alt boyutunda ise erkeklerin
daha fazla puan aldiklar goriilmektedir. Aile ekonomik durumu iyi olan &grencilerin i¢c ve dis
motivasyon alt boyutlarinda daha fazla puan alirken, aile ekonomik durumu zayif 6grenciler ise
motivasyonsuzluk alt boyutunda daha fazla puan almigladir. Bunun yaninda arastirma sonucuna
gore ayrica; anne ve baba egitim diizeyi ylkseldikce 6grencilerin i¢ ve dis motivasyon dizeyleri
daha da artarken, sinif dizeyleri arttikca da azaldigi, Gst siniflardaki 6grencilerin daha fazla
motivasyonsuzluk yasadiklari gérilmektedir.

Anahtar Kelimeler: Meslek lisesi, akademik motivasyon, motivasyonsuzluk, cinsiyet, aile sosyo-
ekonomik durum.
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GiRIS

Dogal kaynaklar ve yetismis insan glici bir tlkenin kalkinmasini etkileyen en énemli faktorlerdendir. Clunku
Uretim, bu iki temel 6genin sonucu olarak ortaya gikmaktadir. Bu nedenle dogal kaynaklardan ve insan gliclinden
en iyi sekilde yararlanmak, yiksek diizeyde verim elde etmek, gelismeyi hedefleyen tim dlkeler icin gereklidir.
Bunu saglamak icin en 6nemli arag ise egitimdir. Bir (ilkede dogal kaynaklardan en iyi sekilde faydalanmak ancak

iyi yetismis insan gticii ile s6z konusu olabilmektedir (Glgld, 2015). Bu konudaki en 6nemli sorumluluklardan birisi

de mesleki egitime diismektedir.

Bir kavram olarak mesleki egitim, bilgi, beceri ve ilgileri dogrultusunda bir meslekte uzmanlasmak isteyen
bireylere yonelik gelistirilen, mesleklere yonelik insan ihtiyacinin karsilanmasinda rol oynayan bir egitim alanidir
(Bolat, 2016). Toplumsal beklentiler, gelismenin itici glici ve sanayi gevrelerinin ihtiyaglari mesleki egitimin
sekillenmesinde yapici glic durumuna gelmistir. Gergekten de mesleki-teknik egitim, bireyin yasaminda bireysel,

sosyal, ekonomik, kiiltiirel ve ulusal gereksinimlerin karsilanmasinda zorunlu olan bir egitimdir (Ozsoy, 2007).

Tirkiye’de mesleki egitimin diizenlenmesinde en 6nemli kanunlardan birisi 1973 tarih ve 1739 sayili 1739 Milli
Egitim Temel Kanunu’dur. Bu kanunda mesleki egitimle ilgili “Milli egitimin gelismesi iktisadi, sosyal ve kdltirel
kalkinma hedeflerine uygun olarak egitim - insan giicu - istihdam iliskileri dikkate alinmak suretiyle, sanayilesme
ve tarimda modernlesmede gerekli teknolojik gelismeyi saglayacak mesleki ve teknik egitime agirlik verecek

bicimde planlanir ve gerceklestirilir.” ifadesine yer verilmistir (Milli Egitim Temel Kanunu, 1973).

Tirkiye’de mesleki egitimin en yogun olarak verildigi kurumlar, mesleki ve teknik egitim kurumlaridir. Egitimin
bu kademesi 6zellikle; kalkinma ve istihdamin artiriip gelistiriimesi, rekabet giiciniin daha da arttirilmasi
acisindan oldukga 6neme sahiptir. Bu konuda toplumsal bilincin olusturulmasi gerekmektedir. Clinkd 21. ylizyila
uyum saglayabilmek icin Tirkiye’de de mesleki ve teknik egitime gereken énem verilmelidir (Alkan vd. 1999).
Clinkt mesleki ve teknik egitim, bireysel ve toplumsal agidan ekonomiye dogrudan etki etmesi nedeniyle sosyal

ve ekonomik yonden ulkenin gelisimini saglayacak potansiyele sahiptir (MEB, 2018).

Bir Glkede mesleki ve teknik egitimin temel amaci, tlkenin ve bireyin istihdam agisindan beklentilerini uyumlu
hale getirmektir. Mesleki ve teknik egitim 6grencileri sadece iyi vatandas olarak yetistirmeyi degil, ayni zamanda
onlariilgi ve yetenekleri dogrultusunda, ortak bir genel kiltlr verilerek bir Gist 6grenime ve is hayatina hazirlamayi

da amaglamaktadir (Amoor, 2011).

Fakat mesleki ve teknik liselerinin 6nemi hakkinda toplumsal farkindaliginin yeterli oldugunu séylemek gtictar.
Clinkl mesleki ve teknik egitim toplum igerisinde ikincil bir egitim olarak gériilmektedir. Toplum igcinde sosyal ve
ekonomik deger bakimindan genel ortadgretim ve yliksekégretim daha 6nemli goriilmektedir. Bu algi, basarili
ogrencilerin meslek liselerini tercih etmelerine engel olmaktadir. Bunun yani sira 6zel sektor mesleki ve teknik
egitim slreclerinde yeterince yer almamakta, bu okulun mezunlarina istihdamda 6ncelik vermemekte ve mesleki

egitim alanlari ve seviyelerine gore farkh Gcret uygulamasi yapmamaktadir. Ebeveynler yiiksekégretime daha
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fazla deger vermekte, fakat mesleki ve teknik egitim mezunlan yliksekégretime geciste beklenen basariyi

gbosterememektedirler (MEB, 2018).

Meslek liseleri ile ilgili sorunlardan bir digeri 6grenci se¢imi ile ilgilidir. Meslek liseleri 6grencilerine sadece
akademik basarilarina gore yonlendirme yapilmakta, mizag, yetenek ve ilgileri dikkate alinmamaktadir.
Ogrencilerin temel egitimden itibaren mesleki ilgi ve yeteneklerini tespit eden, dgrencileri ve ailelerini bu
dogrultuda yonlendiren yaygin bir mesleki beceri degerlendirme ve rehberlik sistemi bulunmamaktadir. Mevcut
program yapisi 6grencilerin ilgi ve yeteneklerini kesfedebilecekleri bir program yapisina sahip degildir. Ayrica
mesleki ve teknik egitim goren oOgrencilerin akademik hazirbulunusluklarinin yeterli olmamasi basarilarinin

dismesine sebep olmaktadir (MEB, 2018).

Arastirmalar, meslek lisesi 6grencilerinin okul tercihlerinde; tiniversite girig sinavlarinda meslek lisesi mezunlarina
alanlarinin devami niteligindeki bélimleri segmeleri halinde ek puan verilmesinin, yliksekégretime yerlesememe
durumunda elimde bir meslegim olsun dislincesinin, meslek lisesi mezunlarina meslek yiiksekokullarina sinavsiz
gecis hakki verilmesinin, daha kisa yoldan is hayatina atilmak disiincesinin etken oldugunu gostermektedir

(Dikmen, 2007).

Meslek liselerinden istenen verimin elde edilebilmesi icin sorunlarin ¢oéziilmesi, bu okullara devam eden
ogrencilerin bilingli bir sekilde bu okullari segmeleri, toplumda mesleki egitimin 6nemi konusunda farkindalik
yaratilmasi gerekmektedir. Bunun yaninda meslek liseleri 6grencilerinin okula devam etmeleri ile ilgili olarak da
belli bir hedeflerinin olmamasi onlarin basarilarini olumsuz yonde etkilemektedir. Meslek lisesi 6grencilerin
motivasyon kaynaklarinin bilinmesi ve ortaya ¢ikan sonuglarin teori ve uygulama siirecinde kullanilmasi okulun
Ogrenci ve toplum goziinde 6neminin ve anlaminin arttirmasini saglayacagi disiiniilmektedir. Bu arastirmada
meslek lisesi 6grencilerinin akademik motivasyon kaynaklarinin arastiriimasi hedeflenmektedir. Elde edilecek
sonuglarin  6grenme-6gretme slreclerinde, program gelistirme c¢alismalarinda ve egitim politikasinin

belirlenmesinde katki saglamasi beklenmektedir.

Arastirmanin Amaci

Bu arastirmanin amaci, meslek lisesi 6grencilerinin akademik motivasyon kaynaklarinin farkli degiskenler

acisindan incelemektir. Bu amag cercevesinde su sorulara cevap aranmistir:

Meslek lisesi 6grencilerinin motivasyon dizeyleri, cinsiyetlerine gore farkllasmakta midir?
Meslek lisesi 6grencilerin motivasyon dizeyleri, aile gelir durumlarina gore farklilasmakta midir?
Meslek lisesi 6grencilerinin motivasyon diizeyleri, anne egitim dizeylerine farklilasmakta midir?

Meslek lisesi 6grencilerinin motivasyon dizeyleri, baba egitim diizeylerine farkhlagsmakta midir?

i » W N R

Meslek lisesi 6grencilerinin motivasyon dizeyleri, sinif diizeylerine gore farklilasmakta midir?
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YONTEM

Arastirmanin Modeli

Arastirma tarama modelinde gergeklestirilmistir. Tarama modelinde gergeklestirilen arastirmalar; genis gruplar
Uzerinde ylritilen, gruptaki bireylerin bir olgu veya olayla ilgili olarak goruslerinin, tutumlarinin alindigi, olgu ve
olaylarin betimlenmeye calisildigl arastirmalardir. Arastirmaci burada var olan durumu ayrintisiyla betimlemeye
ve durum hakkinda ayrintili bilgi vermeye ¢alisir (Karakaya, 2012). Arastirmada meslek lisesi 6grencilerinin

akademik motivasyon kaynaklari ortaya koyulmaya c¢alisiimistir.

Evren ve Orneklem

Arastirmanin evrenini 2019-2020 egitim-68retim yilinda meslek liselerine devam eden &grenciler
olusturmaktadir. Arastirmanin érneklemini ise i¢c Anadolu’da bir ilden tesadiifi 6rnekleme yéntemi ile secilen 333
ogrenci olusturmaktadir. Meslek lisesi basligi altinda birgok alan olmasi nedeniyle tesadifi 6rnekleme yontemi
tercih edilmis ve mimkiin oldugunca her alandan rastgele secilen katilimcilarla heterojenlik saglanmaya

calisiimistir. Ornekleme alinan dgrencilerin betimsel &zellikleri Tablo 1’de verilmistir:

Tablo 1. Arastirmada Yer Alan Ogrencilerin Betimsel Ozelliklerine Gére Dagilimi

Degiskenler f %
Cinsiyet Kadin 59 17,7
Erkek 274 82,3
1500 TL'ye kadar 60 18,0
Aile geliri 1501-3000 TL 169 50,8
3001 TL ve Uzeri 104 31,2
ilkokul 122 36,6
Anne egitim diizeyi Qrtaokul 104 31,2
Lise 65 19,5
Universite 32 9,61
ilkokul 96 28,8
Baba egitim diizeyi Ortaokul 107 321
Lise 97 29,1
Universite 33 9,91
10. Sinif 156 46,9
Sinif 11. Sinif 92 27,6
12. Sinif 85 25,5

Tablo 1 incelendiginde 6grencilerin 59 (%17,7) unun kadin, 274 (%82,3)’Ginlin erkek oldugu; 60 (%18,0)'inin aile
gelirinin 1500 TL'ye kadar, 169 (%50,8)'unun 1501-3000 TL ve 104 (%31,2)’Gnlin 3001 TL ve Uzeri oldugu; 122
(%36,6)’sinin anne egitim dizeyinin ilkokul, 104 (%31,2) Uniin ortaokul, 65 (%19,5)'inin lise ve 32 (%9,61)’sinin
Universite oldugu; 96 (%28,8)’sinin baba egitim diizeyinin ilkokul, 107 (%32,1)’sinin ortaokul, 97 (%29,1)’sinin lise
ve 33 (%9,91)'Unln (niversite oldugu; 156 (%46,9)'sinin sinifinin 10. Sinif, 92 (%27,6)’sinin 11. Sinif ve 85

(%25,5)’inin 12. sinif oldugu gorilmektedir.
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Veri Toplama Araci

Arastirmada kisisel bilgi formu yaninda akademik motivasyon 0lgegi de kullaniimistir. Akademik motivasyon
Olcegi, egitime yonelik bir motivasyon 6lgegi olup, “Echelle de Motivation en Education (EME)” isimli Fransizca
bir 6lcekten ingilizceye cevrilmistir. 28 madde ve (i¢ alt boyuttan olusan dlgek, Cakir (2006) tarafindan Tiirkgeye
cevrilmis ve uyarlama calismasi yapilmistir. Olgek; i¢sel motivasyon, dissal motivasyon ve motivasyonsuzluk
olmak Uzere l¢ boyutu olusturan 22 maddeye disirilmistar. 7’li likert seklinde derecelenen 6lgekten yiksek

puan almak, yiiksek motivasyon kaynagi anlamina gelmektedir.

Olgege iliskin yapilan giivenirlik analizlerinde i¢ tutarlilik anlamindaki Cronbach Alpha katsayisi i¢ motivasyon alt
boyutu igin, 85; dis motivasyon alt boyutu igin, 87 ve motivasyonsuzluk alt boyutu igin ,81 olarak belirlenmistir.

Elde edilen degerler dlgegin glivenirliginin kabul edilebilir sinirlarin Gistiinde oldugunu géstermektedir.

Betimsel nitelikteki bu arastirmada veri toplama araci olarak élgek kullanilmasinin nedeni, arastirmanin var olan
mevcut durumu ortaya koyma hedefi tasimasi ve bu arastirmayla elde edilecek bulgularla da yeni nitel galismalar

icin kaynak olusturacak olmasidir.

Verilerin Toplanmasi

Arastirmanin veri toplama sireci 2019-2020 egitim 6gretim yili gliz déneminde gergeklestirilmistir. Gonallilik
esasina gore belirlenen 6grenci grubuna veri toplama araci dagitilmis ve formun doldurulmasina yonelik

aciklamalar yapilmistir. Ogrencilere 25-30 dakika siire verilerek, yanitlarinin gizli tutulacagi vurgulanmistir.
Verilerin Analizi

Arastirmada verilerin analizi i¢in SPSS 25.00 paket programi kullanilmistir. Veri analizine gegmeden &nce
degiskenlerin normal dagilim durumu incelenmis ve kullanilacak testler buna gore belirlenmistir. Degiskenlerin
normal dagilima uygun bir yapiya sahip oldugu gorilmis ve bu cercevede analizlerde parametrik testler
kullanilmistir. Akademik motivasyon dizeyinin cinsiyet degiskenine gére farklilasma durumunu ortaya koymak

amaciyla bagimsiz gruplar igin t testi analizi yapilmigtir.

Ogrencilerin motivasyon diizeylerinin aile gelirlerine, anne egitim diizeylerine, baba egitim diizeylerine ve
siniflarina goére farkhlasma durumunu ortaya koymak amaciyla tek yonli varyans analizi (ANOVA) ve farklarin

kaynagini belirlemek amaciyla da ileri istatistik tekniklerinden TUKEY testi kullaniimigstir.
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BULGULAR

Bu boliimde arastirmanin alt problemlerine uygun olarak bulgulara yer verilmis, verilerin analizine iliskin
yorumlarda bulunulmustur. ilk olarak degiskenlerin normal dagilim durumuna iliskin yapilan analizlerden elde

edilen bulgular Tablo 2’de verilmistir.

Normal dagilimin garpiklik ve basiklik olmak (izere iki bileseni vardir. Bir degisken normal dagilima sahip
oldugunda degiskene ait carpiklik ve basiklik degerleri sifira esit olur. Bununla birlikte carpiklik ve basiklik

degerleri (-1/+1) araliginda oldugunda da dagilim normale oldukga yakin olarak kabul edilir.

Tablo 2. Degiskenlerin Normal Dagilim Durumlarina iliskin Carpiklik ve Basikhik Katsayilari

arpikhk Basiklik
Boyutlar Eat:aym katsayisi
i¢c motivasyon -,633 ,189
Dis motivasyon -,835 ,434
Motivasyonsuzluk ,168 -,149

Arastirmada yer alan degiskenlerin dagilimlarina iliskin ¢arpiklik ve basiklik degerleri incelendiginde, dagilimlarin
normale yakin oldugu sdylenebilir. Bu nedenle tercih edilen parametrik istatistiklerle yapilan analizlerden elde

edilen bulgular sirasiyla verismistir.

Ogrencilerin motivasyon diizeylerinin cinsiyetlerine gére farklilasma durumunu ortaya koymak amaciyla bagimsiz

gruplar icin t testi analizi yapilmistir. Yapilan analize iliskin bulgular Tablo 3’de verilmistir.

Tablo 3. Ogrencilerin Motivasyon Diizeylerinin Cinsiyetlerine Gére Farklilasmasina iliskin t Testi Sonuglari

Boyutlar Cinsiyet N X SS t p

ic motivasyon Kiz 59 4569 11,158 -533 ,594
Erkek 274 46,65 12,675

Dis motivasyon Kiz 59 37,29 8,145 -522 ,602
Erkek 274 37,87 7,726
Kiz 59 16,05 4,837 -2,071* ,039

Motivasyonsuzluk e\ 274 1752 4957

Tablo 3 incelendiginde motivasyonun i¢c motivasyon ve dis motivasyon alt boyutlarinda gruplar arasinda cinsiyet

acisindan anlamli bir fark bulunmadigi gériilmektedir.

Motivasyonsuzluk alt boyutunda kiz 6grencilerin ortalamasinin 16,05, erkek 6grencilerin ortalamasinin ise 17,52
oldugu gorilmektedir. Gruplarin puan ortalamalari arasindaki farkin anlamliligini test etmek amaciyla hesaplanan
t degeri (t=-2,071, p<,05) gruplarin puan ortalamalari arasindaki farkin ,05 diizeyinde anlamli oldugunu ifade
etmektedir. Bu bulguya gore kiz 6grencilerin motivasyonsuzluk diizeyleri erkek 6grencilerinkinden anlamli

diizeyde duguktdr.

374 Giiglii, M. (2020). An Investigation of Academic Motivation Resources of Vocational High School Students,
International Journal of Education Technology and Scientific Researches, Vol: 5, Issue: 11, pp. (353-383).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi /Issue: 11 Yil / Year: 2020

Ogrencilerin motivasyon diizeylerinin aile gelirlerine gére anlamli diizeyde farklilasma durumunu ortaya koymak
amaciyla tek yonli varyans analizi (ANOVA) yapilmistir. Yapilan analize iliskin bulgular Tablo 4 ve Tablo 5’te

verilmistir.

Tablo 4. Ogrencilerin Aile Gelirlerine Gére Motivasyon Puanlarina iliskin N, X Ve ss. Degerleri

Boyutlar Aile geliri N X SS

1500 TL'ye kadar 60 43,08 12,958

i¢ motivasyon 1501-3000 TL 169 46,66 12,140
3001 TL ve Uzeri 104 48,13 12,258
1500 TL'ye kadar 60 36,70 7,511

Dis motivasyon 1501-3000 TL 169 37,63 7,576
3001 TL ve Gzeri 104 38,61 8,271
1500 TL'ye kadar 60 17,22 5,012

Motivasyonsuzluk 1501-3000 TL 169 17,50 5,097
3001 TL ve Gzeri 104 16,88 4,724

Tablo 4 incelendiginde i¢ motivasyon alt boyutunda en yiiksek puan ortalamasinin 48,13 ile aile geliri 3001 TL ve
Uzeri olan 6grencilere ait oldugu, bunu sirasiyla 46,66 ortalama ile 1501-3000 TL ve 43,08 ortalama ile 1500 TL'ye

kadar olan 6grencilerin izledigi gorilmektedir.

Dis motivasyon alt boyutunda en yliksek puan ortalamasinin 38,61 ile aile geliri 3001 TL ve (izeri olan 6grencilere
ait oldugu, bunu sirasiyla 37,63 ortalama ile 1501-3000 TL ve 36,70 ortalama ile 1500 TL'ye kadar olan

ogrencilerin izledigi goriilmektedir.

Motivasyonsuzluk alt boyutunda en yiiksek puan ortalamasinin 17,50 ile aile geliri 1501-3000 TL olan 6grencilere
ait oldugu, bunu sirasiyla 17,22 ortalama ile 1500 TL'ye kadar ve 16,88 ortalama ile 3001 TL ve Uzeri olan

ogrencilerin izledigi goriilmektedir.

Ogrencilerin aile gelirlerine gére motivasyon diizeylerinin farklilasmasina iliskin varyans analizi sonuglari Tablo

5’te verilmistir.

Tablo 5. Ogrencilerin Aile Gelirlerine Gére Motivasyon Diizeylerine iliskin Varyans Analizi Sonuglari

Boyutlar Aile geliri KT sd KO F p

Gruplar arasi 982,607 2 491,304 3,234* ,041
i¢ motivasyon Grup igi 50140,474 330 151,941

Toplam 51123,081 332

Gruplar arasi 144,504 2 72,252 1,191 ,305
Dis motivasyon Grup igi 20016,691 330 60,657

Toplam 20161,195 332

Gruplar arasi 24,743 2 12,371 ,501 ,606
Motivasyonsuzluk Grup ici 8145,047 330 24,682

Toplam 8169,790 332
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Tablo 5 incelendiginde motivasyon faktorlerinden dis motivasyon ve motivasyonsuzluk alt boyutlarinda
ogrencilerin aile gelirleri agisindan anlamh bir farkin olmadigi gériilmektedir. Bununla birlikte i¢c motivasyon alt
boyutunda hesaplanan F degeri (F=3,234; p<,05), ilgili boyutta gruplar arasinda ,05 diizeyinde anlaml bir farkin
oldugunu ifade etmektedir. ic motivasyon alt boyutunda gruplarin puan ortalamalari arasindaki farkin kaynagini

belirlemek amaciyla yapilan TUKEY testi sonuglari Tablo 6’da verilmistir.

Tablo 6. Ogrencilerin Aile Gelirlerine Gére i¢c Motivasyon Puan Ortalamalarina iliskin TUKEY Testi Sonuglari

Ortalamalara arasi fark

(1)
i¢ motivasyon 1500 TL'ye kadar 3001 TL ve Gzeri -5,051" ,032

Bagimh degisken (1) Aile geliri (J) Aile geliri p

Ogrencilerin aile gelirleri agisindan i¢c motivasyon alt boyutundaki puan ortalamalari arasindaki fark
incelendiginde aile geliri 1500 TL'ye kadar olan 6grencilerle 3001 TL ve Uzeri olan 6grenciler arasinda ,05
diizeyinde anlamli bir farklilasmanin oldugu Tablo 5’te gorilmektedir. Bu bulguya goére aile geliri 1500 TL'ye kadar

olan 6grencilerin i¢ motivasyonlari, aile geliri 3001 TL ve (izeri olan 6grencilerinkinden anlamli diizeyde dustktar.

Ogrencilerin motivasyon diizeylerinin anne egitim diizeylerine gére anlamli diizeyde farkllasma durumunu
ortaya koymak amaciyla tek yonli varyans analizi (ANOVA) yapilmistir. Yapilan analize iliskin bulgular Tablo 7 ve

Tablo 8'de verilmistir.

Tablo 7. Ogrencilerin Anne Egitim Diizeylerine Gére Motivasyon Puanlarina iliskin N, X Ve ss. Degerleri

Boyutlar Anne egitim dizeyi N X SS
ilkokul 122 46,43 12,910
ic motivasyon Ortaokul 104 47,60 11,464
Lise 65 44,14 13,102
Universite 32 50,08 8,490
ilkokul 122 37,89 8,252
Dis motivasyon qrtaokul 104 38,80 6,714
Lise 65 36,00 8,393
Universite 32 36,92 6,052
ilkokul 122 16,87 5,299
Motivasyonsuzluk Ortaokul 104 17,41 4,460
Lise 65 17,45 5,031
Universite 32 19,83 3,738

Tablo 7 incelendiginde i¢c motivasyon alt boyutunda en yiksek puan ortalamasinin 50,08 ile anne egitim diizeyi
Universite olan 6grencilere ait oldugu, bunu sirasiyla 47,60 ortalama ile ortaokul, 46,43 ortalama ile ilkokul ve

44,14 ortalamaile lise olan 6grencilerin izledigi goriilmektedir.
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Dis motivasyon alt boyutunda en yiliksek puan ortalamasinin 38,80 ile anne egitim dlzeyi ortaokul olan
Ogrencilere ait oldugu, bunu sirasiyla 37,89 ortalama ile ilkokul, 36,92 ortalama ile lniversite ve 36,00 ortalama

ile lise olan 6grencilerin izledigi gérulmektedir

Motivasyonsuzluk alt boyutunda en yiiksek puan ortalamasinin 19,83 ile anne egitim dizeyi Universite olan
ogrencilere ait oldugu, bunu sirasiyla 17,45 ortalama ile lise, 17,41 ortalama ile ortaokul ve 16,87 ortalama ile

ilkokul olan 6grencilerin izledigi gorilmektedir.

Ogrencilerin anne egitim diizeylerine gére motivasyon diizeylerinin farklilasmasina iliskin varyans analizi

sonuglari Tablo 8'de verilmistir.

Tablo 8. Ogrencilerin Anne Egitim Diizeylerine Gére Motivasyon Diizeylerine iliskin Varyans Analizi Sonuglari

Boyutlar Anne egitim diizeyi KT sd KO F p

Gruplar arasi 642,168 3 214,056 1,395 ,244
i¢ motivasyon Grup igi 50480,913 329 153,437

Toplam 51123,081 332

Gruplar arasi 324,420 3 108,140 1,794 ,148
Dis motivasyon Grup igi 19836,775 329 60,294

Toplam 20161,195 332

Gruplar arasi 107,472 3 35,824 1,462 ,225
Motivasyonsuzluk Grup ici 8062,318 329 24,506

Toplam 8169,790 332

Tablo 8 incelendiginde motivasyon boyutlarinda gruplar arasinda anne egitim diizeyi agisindan anlamli bir fark

bulunmadigi gorilmektedir.

Ogrencilerin motivasyon diizeylerinin baba egitim diizeylerine gére anlamli diizeyde farklilasma durumunu
ortaya koymak amaciyla tek yonli varyans analizi (ANOVA) yapilmistir. Yapilan analize iliskin bulgular Tablo 9 ve

Tablo 10’da verilmistir.

Tablo 9. Ogrencilerin Baba Egitim Diizeylerine Gére Motivasyon Puanlarina iliskin N, X Ve ss. Degerleri

Boyutlar Baba egitim diizeyi N X SS
ilkokul 96 44,83 12,919
ic motivasyon Ortaokul 107 48,09 11,959
Lise 97 46,48 11,675
Universite 33 47,85 15,984
ilkokul 96 37,41 8,354
Dis motivasyon Qrtaokul 107 38,21 7,175
Lise 97 37,61 7,695
Universite 33 38,62 8,874
ilkokul 9 17,42 5,277
Motivasyonsuzluk Ortaokul 107 17,22 4,498
Lise 97 16,96 5,103
Universite 33 18,31 4,973
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Tablo 9 incelendiginde i¢ motivasyon alt boyutunda en yiksek puan ortalamasinin 48,09 ile baba egitim dlzeyi
ortaokul olan 6grencilere ait oldugu, bunu sirasiyla 47,85 ortalama ile Universite, 46,48 ortalama ile lise ve 44,83

ortalama ile ilkokul olan 6grencilerin izledigi gorilmektedir.

Dis motivasyon alt boyutunda en yiksek puan ortalamasinin 38,62 ile baba egitim diizeyi Universite olan
ogrencilere ait oldugu, bunu sirasiyla 38,21 ortalama ile ortaokul, 37,61 ortalama ile lise ve 37,41 ortalama ile

ilkokul olan 6grencilerin izledigi gorulmektedir.

Motivasyonsuzluk alt boyutunda en yiksek puan ortalamasinin 18,31 ile baba egitim dizeyi Universite olan
ogrencilere ait oldugu, bunu sirasiyla 17,42 ortalamaile ilkokul, 17,22 ortalama ile ortaokul ve 16,96 ortalama ile
lise olan 6grencilerin izledigi gorilmektedir.

Ogrencilerin baba egitim diizeylerine gére motivasyon diizeylerinin farkhlasmasina iliskin varyans analizi

sonuglari Tablo 10’da verilmistir.

Tablo 10. Ogrencilerin Baba Egitim Diizeylerine Gére Motivasyon Diizeylerine iliskin Varyans Analizi Sonuglari

Boyutlar Baba egitim diizeyi KT sd KO F p

Gruplar arasi 619,545 3 206,515 1,345 ,260
i¢ motivasyon Grup igi 50503,536 329 153,506

Toplam 51123,081 332

Gruplar arasi 47,571 3 15,857 ,259 ,855
Dis motivasyon Grup igi 20113,624 329 61,136

Toplam 20161,195 332

Gruplar arasi 26,267 3 8,756 ,354  ,786
Motivasyonsuzluk Grup ici 8143,523 329 24,752

Toplam 8169,790 332

Tablo 10 incelendiginde motivasyon boyutlarinda gruplar arasinda baba egitim diizeyi agisindan anlaml bir fark

bulunmadigi gérilmektedir.

Ogrencilerin motivasyon duzeylerinin siniflarina gére anlaml diizeyde farklilasma durumunu ortaya koymak

amaciyla tek yonla varyans analizi (ANOVA) yapilmistir. Yapilan analize iliskin bulgular Tablo 11 ve Tablo 12'te

verilmistir.
Tablo 11. Ogrencilerin Siniflarina Gére Motivasyon Puanlarina iliskin N, X ve ss. Degerleri

Boyutlar Sinif N X SS
10.Sinif 156 46,93 12,237

ic motivasyon 11.Sinif 92 46,67 12,480
12.Sinif 85 45,44 12,729
10.Sinif 156 38,51 7,358

Dis motivasyon 11.smif 92 37,32 8,206
12.Snif 85 36,89 8,071
10.Sinif 156 16,53 4,496

Motivasyonsuzluk 11.Sinif 92 17,08 4,969
12.Sinif 85 18,79 5,462
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Tablo 11 incelendiginde i¢ motivasyon alt boyutunda en yiksek puan ortalamasinin 46,93 ile 10. Sinif
Ogrencilerine ait oldugu, bunu sirasiyla 46,67 ortalama ile 11. sinif ve 45,44 ortalama ile 12. sinif 6grencilerinin

izledigi gorilmektedir.

Dis motivasyon alt boyutunda en yiksek puan ortalamasinin 38,51 ile 10. Sinif 6grencilerine ait oldugu, bunu

siraslyla 37,32 ortalama ile 11. Sinif ve 36,89 ortalama ile 12. Sinif 6grencilerinin izledigi gorilmektedir.

Motivasyonsuzluk alt boyutunda en yiiksek puan ortalamasinin 18,79 ile 12. Sinif 6grencilerine ait oldugu, bunu

siraslyla 17,08 ortalama ile 11. Sinif ve 16,53 ortalama ile 10. Sinif 6grencilerinin izledigi gorilmektedir.

Ogrencilerin siniflarina gére motivasyon diizeylerinin farklilasmasina iliskin varyans analizi sonuglari Tablo 12’de

verilmistir.

Tablo 12. Ogrencilerin Siniflarina Gére Motivasyon Diizeylerine iliskin Varyans Analizi Sonuglari

Boyutlar Sinif KT sd KO F p

Gruplar arasi 127,745 2 63,873 ,413 ,662
ic motivasyon Grup igi 50995,336 330 154,531

Toplam 51123,081 332

Gruplar arasi 170,315 2 85,158 1,406 ,247
Dis motivasyon Grup igi 19990,880 330 60,578

Toplam 20161,195 332

Gruplar arasi 284,294 2 142,147 5,949* ,003
Motivasyonsuzluk Grup igi 7885,495 330 23,895

Toplam 8169,790 332

Tablo 12 incelendiginde motivasyon faktorlerinden i¢ motivasyon ve dis motivasyon alt boyutlarinda 6grencilerin
siniflari agisindan anlamh bir farkin olmadigi goriilmektedir. Bununla birlikte i¢ motivasyon alt boyutunda
hesaplanan F degeri (F=5,949; p<,05), ilgili boyutta gruplar arasinda ,05 dizeyinde anlamli bir farkin oldugunu
ifade etmektedir. Motivasyonsuzluk alt boyutunda gruplarin puan ortalamalari arasindaki farkin kaynagini

belirlemek amaciyla yapilan TUKEY testi sonuglari Tablo 13’te verilmistir.

Tablo 13. Ogrencilerin siniflarina gére motivasyonsuzluk puan ortalamalarina iliskin TUKEY testi sonuclari

Ortalamalar arasi fark

(1-J)
Motivasyonsuzluk 10. Simif  12.Sinif  -2,256" ,002

Bagimh degisken (1) Sinif (J) Siniuf p

Ogrencilerin siniflari agisindan motivasyonsuzluk alt boyutundaki puan ortalamalari arasindaki fark
incelendiginde aile geliri 10. Sinif 6grencileri ile 12. Sinif 6grencileri arasinda ,05 diizeyinde anlamli bir
farkhlagsmanin oldugu Tablo 13’te gorilmektedir. Bu bulguya gére 10. Sinif 6grencilerinin motivasyonsuzluk

duzeyleri, 12. Sinif 6grencilerininkinden anlamli diizeyde distktr.
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SONUC ve TARTISMA

Yapilan arastirmada meslek lisesi 6grencilerinin akademik motivasyon kaynaklari incelenmistir. Arastirmada
akademik motivasyon kaynaklari; cinsiyet, aile ekonomik durumu, anne-baba egitim dizeyi ve sinif dizeyi

acisindan ele alinmaya galisiimistir.

Arastirma sonuglarina gore, akademik motivasyon cinsiyet agisindan ele alindiginda i¢ ve dis motivasyon alt
boyutlarinda anlaml bir fark bulunmazken, motivasyonsuzluk alt boyutunda ise erkek 6grencilerin diizeyleri
kadin 6grencilere gére anlamh derecede yiiksek ¢ikmistir. Literatiir incelendiginde cinsiyet degiskeninin akademik
motivasyon diizeyini etkilemesine yonelik farkli sonuglarin oldugu gériilmektedir. Ornegin Aktas (2016), farkli lise
tirlerine devam 06grencilerin motivasyon kaynaklarini inceledigi arastirmasinda digsal motivasyon ve cinsiyet
arasinda anlamli bir ilisinin bulunmadigi, erkeklerin motivasyonsuzluk alt boyutunda ise kadin 6grencilere gore
daha yiiksek puana sahip olduklari sonucuna varmistir. Yavuz’un (2014) mesleki agikdgretim lisesi 6grencilerine
yonelik olarak yaptigl arastirmada kadin 6grencilerin ic motivasyonlar erkeklerden yiksek bulunmustur. Cakir
(2006) tarafindan yapilan arastirmada da kadinlarin digsal motivasyon konusunda erkelere goére daha yiksek
puana sahiptirler. Ayni arastirmada i¢sel motivasyon ve motivasyonsuzluk konusunda ise cinsiyet bakimindan bir
farkhihgin olmadigi goriilmektedir. Eymur ve Geban (2011) tarafindan kimya 6gretmen adaylari tizerinde yapilan
arastirmada kadin 6grencilerin motivasyon dizeyleri erkek 6grencilerden yiiksek bulunmustur. Gomleksiz ve
Serhathoglu (2013) tarafindan 6gretmen adaylari tizerinde yapilan arastirmada da kadin 6gretmen adaylari ig ve
dis motivasyon diizeyleri daha yiksek c¢ikarken, erkek 6gretmenlerin motivasyonsuzluk dizeyleri ise kadin

O0gretmen adaylarindan yiksek ¢ikmistir.

Arastirmadan elde edilen bir diger sonug ise aile ekonomik durum ve 6grenci motivasyon diizeyi arasindaki iliski
ile ilgilidir. Buna gore ailesi gelir bakimindan iyi olan 6grencilerin i¢ (%48,13) ve dis motivasyon (38,61) puanlari
daha yiksekken, motivasyonsuzluk alt boyutunda da ortalama aile geliri 3001 TL ve Uzeri olan 6grencilerin
(%16,88) en az puana sahip olduklari gézlenmektedir. Arastirmanin sonuglari benzer arastirma sonuglari ile
paralellik géstermektedir. Ornegin Aktas (2016) arastirmasinda aile geliri yiiksek olan dgrencilerin motivasyon
diizeylerinin daha yuksek oldugu sonucuna varmistir. Seyis (2011) tarafindan gerceklestirilen arastirmada da
ailelerin ekonomik gelir dlizeyleri ile 6grencilerin motivasyon duizeyleri arasinda anlamli bir iliski bulunmugtur. Bu
arastirmada yiksek gelir dizeyine sahip 6grencilerin orta ve disik sosyo-ekonomik gelir diizeyine sahip
Ogrencilere gore motivasyonlarinin daha yiksek oldugu gorilmustir. Yine Yavuz (2006) tarafindan yapilan
arastirmada da aile ekonomik durum ve 6grenci motivasyonu arasinda yakin bir iliski oldugunu géstermektedir.
Fakat bunun yaninda aile ekonomik durum 6grenci motivasyon diizeyi arasinda iliskinin bulunmadigi arastirma
sonuclari da bulunmaktadir. Ornegin Aytac (2006), calismasinda dgrencilerin motivasyon puanlarinin aile gelir
durumuna gore anlamli bir derecede fark olmadigl sonucuna varmistir. Ayni arastirma sonucu, Cakir (2006)

tarafindan yapilan galismayla da desteklenmektedir.
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Arastirma sonucuna gore anne ve baba egitim dizeyi ile 6grencilerin motivasyon diizeyleri arasinda anlaml bir
iliski vardir. Aragtirma sonucuna gore anne ve baba egitim diizeyi Universite olan 6grencilerin i¢ ve dig motivasyon
dizeyi daha ylksektir. Literatiirde anne ve baba egitim dizeyi arttikga 6grencilerin akademik basarilarinin arttig,
daha basarili olduklar gorilmektedir. Arastirmalar akademik basari ve motivasyon arasindaki iliskiyi ortaya
koymaktadir (Aktas, 2016; Ural & Cinar, 2014). Yine anne ve baba egitim diizeyi yiiksek olan 6grencilerin 6zgliven
bakimindan da daha iyi oldugunu gésteren arastirmalar bulunmaktadir (Oztiirk, 2017). Schunk ve Pajares (2005),
“yeterlilik algisi” ile ailelerin g¢ocuklarin motivasyonlarini etkiledigini belirtmektedirler. Cocuklarinin merak
duygularini harekete gegiren, kesfetmeye ve girisimciligi tesvik ederek onlari 6grenme yeterliligi konusunda bir
duygu yasamaya uygun ¢evre ayarlayan aileler gocuklarinin motivasyonlarini olumlu yénde etkilemektedir. Egitim
diizeyi yiksek olan ailelerin bunu saglamalari mimkiin olmaktadir. Fakat arastirma sonucuna goére
motivasyonsuzluk alt boyutunda da anne ve baba egitim diizeyi Universite olan 6grencilerin ylksek bir oran
olusturdugu gorulmektedir. Bu durumun anne ve babasi Universite olan 6grencilerin sayisinin toplam 6grenci

sayisina oraninin oldukga az olmasiyla agiklanabilecegi diistiniilmektedir.

Arastirmadan elde edilen bir baska bulguya gére 6grencilerin motivasyon puanlari sinif diizeyine bagh olarak
farkhlagsmaktadir. Arastirma sonucuna gore sinif derecesi arttikca motivasyon dlizeyinde de azalmalar
gorilmektedir. Konuya iliskin yapilan arastirma sonuglari da bu sonuglari destekler niteliktedir. Ornegin Seyis
(2011) tarafindan yapilan galismada, dokuzuncu sinif 6grencilerinin motivasyon puanlari, on ikinci sinif
ogrencilerinin puanlarindan anlamli diizeyde yiksek ¢ikmistir. Bu durum sinif diizeyi arttikga motivasyonun
azaldigr anlamina gelmektedir. Cakir'in (2006) yaptigi calismada da sinif diizeyi arttikga motivasyonun azaldigi ya
da motivasyonsuzlugun ortaya ¢iktigl sonucuna ulasiimistir. Benzer sekilde Karagéz Bolat’da (2007) altinci sinif
O6grenci motivasyonlarinin yedinci sinif 6grencilerinin motivasyonlarindan yiksek oldugu sonucuna varmistir.
Yiksekogretimde okuyan 6grenciler Gzerinde yapilan bir arastirmada ise birinci sinifta okuyan 6grencilerin Gst
siniflarda okuyanlardan daha yiksek motivasyona sahip olduklari tespit edilmistir (Kose, 2010). Aydin (2007) ise
Fen Bilgisi dersi icin yaptigi calismasinda 6grencilerin motivasyon diizeylerinin siniflara gére farkhhk gosterdigini,
sinif dlizeyi arttikga motivasyonun azaldigini bulmustur. Ergenlikteki sorunlar ve ¢atismalar birbirinden ¢ok farkh
nedenlere bagli olarak ortaya ¢ikmaktadir. Bu sorunlar ve ¢atismalari ergenlik sirasinda meydana gelen bedensel,
cinsel, duygusal, sosyal ve kisisel gelismelerin bireyde olusturdugu farkhlasmaya bagh olarak agiklamak
mumkiindir (Kulaksizoglu, 2004: 18). Yasin ilerlemesiyle birlikte sinif dlizeyinin artmasi, ergenlik doneminde
sorun ve c¢atismalarla daha fazla bas edebilme becerisini gerektirmesi nedeniyle, bu durumun okula karsi olan

motivasyonu distrdigi séylenebilir.

Arastirmadan ortaya c¢ikan sonuglar sinif dlzeyi arttikca 6grenci basarisinin azaldigini géstermektedir.
Motivasyon degiskeniyle ilgili olarak da benzer bir sonucun ortaya ¢ikmasi aslinda sonuglar agisindan bir tutarlilik

olusturmaktadir. Clinki motivasyon ve akademik basari anlamli iliskiler icinde olan iki degiskendir (Seyis, 2011).
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ONERILER

Arastirma sonuglarina gore su 6nerilerin getirilebilir:

1. Meslek lisesini tercih eden 6grencilerinin ozellikleri iyi bir sekilde belirlenmeli, motivasyon problemi
yasama ihtimali olan 6grencilere rehberlik yapiimalidir.

2. Meslek lisesini kazanan oOgrencilere okulun amaci, 6nemi ve is imkanlari gibi konularda farkindalik
yapilmalidir.

3. Meslek liselerine devam eden 6grencilerin ailelerinde de mesleki egitimin 6nemine ilisin farkindalik

calismalari yapilmalidir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar olarak tarafima aittir.
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