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ABSTRACT

The present study revealed the contributions of support and training courses to the stakeholders
in addition to the problems experienced by different stakeholders during the course procedure
and their solution offers based on the opinions of school administrators. The qualitative research
methodology was used in the study and phenomenology was determined to be the research
design. The study group consisted of 40 school administrators employed at support and training
courses in Nizip district of Gaziantep province in the academic year of 2018-2019 and determined
through criterion sampling. Content analysis was conducted for the in-depth analysis of research
data. According to the obtained findings, it was concluded that support and training courses
contributed to the students in terms of promoting school lessons and increasing school success,
to the teachers in terms of financial support and professional development, to the parents in
terms of freeing from financial burden, and to the administrators in terms of financial support
and teaching skills development. It was found that support and training courses had several
problems such as absenteeism, tiredness, intervention in course selection, indifference,
increased workload, arranging teaching schedule, lack of resources, and lack of supervision.
Based on the findings of the present study, it was recommended to maintain discipline about
absenteeism by reducing the number of lessons, to establish a course employment system for
teachers, to request a fair amount of money from the parents, to increase the income of
administrators, to produce materials and resources by establishing course centres and to
improve supervision for support and training courses to be more effective.
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INTRODUCTION

All the educational systems are structures organized to achieve specific goals. The units and programs are
created for specific purposes and needs within those organized structures. A training program must be
established for a specific requirement and that satisfy the needs as the sustainability of the program depends
on fulfilling the expected goals. That’s why all systems exist to meet social or individual necessities. This is also
the reason for the existence of the system (Aslan, 2015). The role of a program in the overall educational
system should be well determined for sustainability. That’s why the change in one unit can affect the whole
system. Government bodies are primarily responsible by law for the healthy execution of the educational
process and educational institutions’ being able to meet the needs of the individuals and the society to the
desirable level (Nartgiin & Dilekgi, 2016). The states have established schools in the field of education to meet
the needs of society and individuals. The schools established for all groups of age and level are the primary

institutions where the educational objectives are realized.

The elements of society (culture, values, rules, and etc.) are imposed on each individual through the school.
The basic function of the schools in the educational system is to provide the students with the desired
behaviours and to organize the environment in a way that certain learning experiences are tested by the
students (Taymaz, 2007). In this framework, the primary task of schools is to provide the students with proper
behaviours and to provide all segments of the society with a quality education based on equality of
opportunity. However, schools may not achieve the expectable goals for some reason. The basis for the failure
of schools to achieve the anticipated goals are teacher quality, lack of classroom equipment, insufficient time,
crowded classes, the inability of programs to meet the needs and expectations, lack of motivation, individual
differences and family-related issues (Georgiou et al., 2002; Ozabaci & Acat, 2005; Unsal & Korkmaz, 2016;
Saribas & Pinar, 2018). The input and output of the educational system are the environment and human
beings. Therefore, environmental requirements must be met by the educational system (Taymaz, 2007). The
schools are expected to increase the educational levels of individuals and to provide quality education. The
inability of schools to fully achieve these means naturally led the individuals to be in search of different
educational services (Canli, 2019; Topgu & Ersoy, 2019). The failure of public schools to meet the demand for
education is a key factor in the emergence of private lessons (Jayachandran, 2014). Learning disabilities arising
from both additional educational needs and individual differences revealed the needs of private courses,
lessons, etc. for students (Yesilyurt, 2017). Prior to the establishment of schools, private tutors had been
employed for the education of children in wealthy families. Today, many families employ private tutors to

support the school teaching of their children (Ireson, 2004).

Education requires several innovations and changes depending on the environmental factors in case it fails to
meet the anticipated goals. Support training at schools, private lessons, and private educational institutions are
the results of these changes. Many countries in the world are implementing various reforms to improve the
quality of their educational systems and to solve their ongoing problems. That’s why, welfare states take
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necessary measures and fulfill public service to provide quality education (Dénmez et al., 2018). This service
can be carried out in public schools as well as through private institutions. Private educational institutions are
located in many countries. They are more in Japan, Hong Kong, and South Korea. It is also observed that private
lessons and private educational institutions serve as support educational institutions in the USA and many EU

countries (Bacanl & Dombayci, 2013).

The academic achievement at schools and the scores obtained from central exams have a significant place in
Turkey. That’s why it is the basis of the future of students. Therefore, students may tend to take private
lessons, go to private teaching institutions or attend state-provided courses at schools to increase school
success and to be successful in central exams. The reason for the prevalence of private lessons in developing
countries (and as in developed countries in East Asia) is that whether a student will continue his/her education
depends on the year-end exams (Jayachandran, 2014). Private complementary courses around the world have
become a crucial financial expense for the families while it has become a major industry creating a source of
income for teachers (Bray & Kwok, 2003). Private teaching institutions played a serious role in improving
academic achievement at schools and preparing for central exams before the year of 2014 in Turkey. The
individual’s desire to learn and the need to get out-of-school support for education led to the emergence of
private teaching institutions. Private teaching institutions were legalized in Turkey by Law No. 625in 1965
(Senyuva, 2012). The examination of literature proves that private teaching institutions have positive and
negative effects in the context of the Turkish educational system. Private teaching institutions, which had
previously been considered to be supplementary for the school lessons of students, became organizations
aimed at preparing for the central exams in the forthcoming years (Beyaz, 2014). The factors such as preparing
for the central exams, crowded classrooms, lack of opportunity to study at schools, multiple-choice exams,
competitive environment, unable to take one-to-one lessons with teachers, and different educational systems
were effective for the spread of private teaching institutions in Turkey (Sirin, 2000; Yilmaz & Altinkurt, 2011;
Kahraman, 2013; Ozan et al., 2015; Arabaci & Namli, 2014; Dolgunséz, 2016). The number of private teaching
institutions increased due to the effect of central exams in Turkey. It is observed that privatization and
commercialization became widespread in the educational services of Turkey. While the primary purpose of the
private sector to be active in the field of education had been to provide supportive educational opportunities
for students, it turned into an objective of making profits over time. Due to central examinations, the families
had to make all kinds of financial sacrifices and enrolled their children in private teaching institutions (Beyaz,
2014; Arabaci & Naml, 2014). Private teaching institutions adversely affected the quality of educational
activities, especially those in the second and third grades of high school (Gok, 2005; Bacanli & Dombayci, 2013).
Over time, the operation of private teaching institutions began to prevent educational processes in public
institutions. While the school should have been at the center of the educational system, private teaching
institutions were centralized in education (Yilmaz & Altinkurt, 2011). Private teaching institutions, whose
existence had been constantly a matter of discussion since the 1970s, were closed with the “The Law Amending

Basic Law of National Education and Certain Laws and Decree-Laws” issued in the Official Gazette No. 28941
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dated 14™ of March, 2014. By this law, private teaching institutions have been converted into private schools or
study centres, which are private educational institutions established to help students of twelve years and
younger to study, to do their homework and projects, and to carry out social, artistic, sports and cultural

activities in line with their interests, demands, and abilities.

The right to education in Turkey is guaranteed by legislation as well as in many countries. Article 42 in the
Constitution of the Republic of Turkey guarantees the education of individuals with the statements of “No one
shall be deprived of the right to education and training. The government provides scholarships and other
means of assistance to enable successful students without financial opportunities to continue their education.
The state takes precautions to make those in need of special education helpful to society. “These regulations
impose some obligations to the state as well as assigning the individuals with missions (Akbaba, 2019). As
stated in the Constitution, the state provides the necessary assistance to students in need. Therefore,
supporting the individuals failing to reach desirable educational level can be regarded to be the tasks of the
state. As in many countries, additional training for students was also needed in our country to support the
curriculum, to compensate for the shortcomings, and to complement learning (Topgu & Ersoy, 2019). In that
vein, the Ministry of Education in Turkey opened training courses by releasing directives in 1987, 1995, and
2004 to increase the school success of students preparing for secondary and higher education and to help them
prepare better for central entrance exams (Ugurlu, 2017). As a result of the closure of private teaching
institutions and their alternation into study centres on the 14" of March 2014, Support and Training Courses
have been opened since the academic year of 2014-2015 to support the students’ lessons at school and to train
them. Although it has clearly been stated in the relevant regulations that the main purpose of these courses is
to support formal and non-formal education, their mission has widely been perceived to provide the
shortcomings of the participating students and to prepare them for central exams having a vital place in the
transition between the educational levels (Topgu & Ersoy, 2019). These courses are highly important for the
students in terms of the principle of equality of opportunity during the exam preparation process. Courses
organized at schools with the support of the Ministry of National Education (MoNE) offer a substantial
opportunity especially for the children of families with low income (Ugurlu & Aylar, 2017). The procedures and
principles are determined based on the principles of the regulation issued in the Communiqué No. 2689 of
February 2015 regarding the support and training courses to be opened limited to the courses in the curriculum
of formal education for the students attending public/private formal education institutions and the trainees
attending non-formal education institutions based on the Directive on Support and Training Courses in Formal
and Non-formal Education by Ministry of National Education. According to the Directive on Support and
Training Courses (MoNE, 2014), these courses can be held by 22:00 after the end of class hours on working
days. They can be opened on Saturdays, Sundays, semesters, and summer holidays if needed. The number of
students/trainees who will attend each course in the program has to be not less than 10 and not more than 20.
Based on the directive, the courses are opened limited to the courses in the curriculum of formal education

announced by the Ministry at the request of students/trainees and their parents. Compulsory attendance is
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established for the students during the course. According to the directive, the students who do not attend 1/10
of the total hours during a course period without an excuse are dropped out. Support and training courses
acting in line with those directives have an essential place in ensuring equality of opportunity in education and
preparing for central exams (Biber et al., 2017; Akbaba, 2019). This argument was confirmed by various studies
on support and training courses. Support and training courses have significant contributions to students’
academic achievement, equality of opportunity, teachers’ professional development, the families with low
socioeconomic status and teachers’ financial situation (Goksu & Gilci, 2016; Nartgin & Dilekgi, 2016;
Bozbayindir & Kara, 2017; incirci et al., 2017; Demir Basaran & Yildiz Narinalp, 2017; Akkaya, 2017; Dénmez et
al., 2018; Aklizim & Saracoglu, 2018; Canli, 2019; Sarica, 2019; Topgu & Ersoy, 2019). The overall examination
of the studies indicates that support and training courses have several contributions to students, teachers, and

parents.

School administrators play a key role in achieving the desired goals of the institutions where the support and
training courses are held. However, it is observed that there has been few number of studies in which the
opinions of administrators about these courses were obtained in the literature. The resultant of the mental
competencies of people in an institution reflects its projection. The administrators are supposed to effectively
manage the human resources whose effectiveness and power are unlimited (Acikalin & Ozkan, 2015). It is
among the most significant tasks of the administrators to provide training and coaching support and to provide
opportunities for the professional development of teachers who take an active role during the course process.
That’s why it is unimaginable for effective school administrators to expect that teachers would plan and
implement the course process independently from the administrator. The school principal’s educational
support, especially during the implementation of a new program, is on the basis of leadership (McEwan, 2018).
Therefore, the school administrators must carry out supportive and developmental activities during the
initiation, maintenance, and evaluation stages of support and training course programs within the school.
According to the Directive on Support and Training Courses (MoNE, 2014), the director of the course center
must take the necessary measures to ensure the functioning, order, and discipline of the course. Besides, the
course manager is responsible for ensuring the implementation of plans and programs for course studies,
reviewing and approving course plans prepared by the teachers, executing all kinds of works and procedures
related to the administrative, financial and other issues for the functioning of courses, and performing other
duties assigned to his/her office by the provisions of the directive. The problems faced by the administrators
with major tasks such as planning and implementation, regular functioning and supervision of the course, and
their solution offers for support and training course procedures are considered to be important. That’s why, it
is the school administrators who get personally involved in all the aspects of the course process, take some
precautions to prevent problems, and apply and supervise them. In this regard, the present study aimed to
reveal the contributions of support and training courses to the stakeholders, the problems experienced by
different stakeholders during the course procedure, and their solution offers to these problems based on the

opinions of school administrators. For this purpose in mind, answers to the following questions were sought:
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1. What are the contributions of support and training courses to the stakeholders?
2. What are the problems encountered during the implementation of support and training courses?
3. What are the solution offers of the participants for the problems encountered during the

implementation of support and training courses?
METHOD
Research Model

The qualitative research methodology was used in this study among the types of social research with a
tendency to adopt a flexible and data-oriented research design (Hammersley, 2013). The phenomenological
method, which is the process of defining what individuals experience concerning a specific phenomenon
(Creswell, 2016), was established to be the research design. It was a phenomenological study as it determined
the contribution of support and training courses to the stakeholders, the problems experienced during the

course procedure and the solution offers to these problems based on the opinions of school administrators.
Study Group

The study group consisted of 40 school administrators employed at support and training courses in Nizip
district of Gaziantep province in the academic year of 2018-2019. Criteria sampling was used to determine
school administrators to be included in the study group. In criterion sampling, the participants have to meet
certain criteria (Yildirrm & Simsek, 2006). The main criterion was identified to be the participants’ employment
in support and training courses for the administrative position. 37 of the 40 participating administrators were
men and 3 of them were women. 25 of the administrators worked at secondary schools and 15 of them were
at high schools. Three of the administrators were between the ages of 20-30, 16 of them were between 31-40,
and 21 of them were 41 and older. 34 of the administrators had B. A. degrees and 6 of them had M. A. degrees.
25 of administrators had between 1-5 years, 8 of them had between 6-10 years and 7 of them had more than
11 years of administrative seniority. 22 of the participants were principals, 2 of them were chief assistant

principals and 16 of them were assistant principals.
Data Collection Method

The opinions of school administrators about support and training courses were collected through the interview
method. That’s why the researchers may understand the case in reality through interviews. The experiences
and perceptions of individuals about a case or a phenomenon can be obtained through the interview method
(Fontana & Frey, 2011). A semi-structured interview form developed by the researchers was used to collect
data. There were 3 main and 15 sub-questions in the interview form. While preparing the interview form, the
relevant literature was firstly reviewed. Afterwards, it was finalized by taking the opinions of four experts in the

field of educational administration (1 Professor, 1 Associate Professor and 2 Assistant Professor) and two
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experts in the field of Turkish (2 Associate Professor). To collect data properly, the school administrators were
informed about the study beforehand and the interviews were held at the most convenient time and the
environment by getting appointments with the administrators. During the interviews, the responses of the
participants were written down, the transcripts were read aloud at the very end of the interviews, and they
were asked whether the written material reflected their views. The interviews took approximately 25-45

minutes.

Data Analysis

While analyzing the research data, pseudonyms such as Al: Administrator 1, A2: Administrator 2, A3:
Administrator 3 were used for the participating school administrators. The obtained data were analysed using
the content analysis technique. In qualitative research, it is essential to examine a few cases in detail
(Hammersley, 2013). Therefore, the research data were scanned and the codes were created. Categories were
formed by bringing similar codes together. Each question addressed to school administrators was determined
to be the main theme. Utilizing a software package for the analysis of qualitative data may help easy, fast

access, and regular data analysis. Therefore, research data were analysed through ATLAS.ti 6 software.

Validity and Reliability Studies

The relevant literature was firstly examined while preparing the interview form, pilot schemes were conducted
and expert opinions were taken in order to ensure the internal validity of the study. At the very end of the
interviews held within the scope of the study, the data were sent to the participants to get their feedback. In
this way, participant confirmation was achieved. Criterion sampling, among the purposeful sampling methods,
was used in the study to ensure external validity, that is to say, transferability to other people and situations.
Moreover, detailed information was given in the method section about the procedures during the research
process. In order to ensure internal reliability in the study, the obtained data were presented without any
comments and accompanied with direct quotations from the participants. In addition, data were analyzed by
different researchers to ensure consistency. In order to ensure external reliability in the study, detailed

information was provided about the participants in the study group.

FINDINGS

In this part of the study, the findings based on the analysis of the obtained data in line with the purpose and
sub-goals of the study were included. The present study revealed the contribution of the support and training
courses to the stakeholders, the problems experienced by different stakeholders during the course procedure
and their solution offers to these problems based on the opinions of school administrators. In line with the
main aim of the study, the contributions of the training and support courses to the stakeholders based on the

opinions of the school administrators were given in table 1.
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Table 1.The Contributions of Support and Training Courses to the Stakeholders

Theme Categories Codes f
Supporting school lessons 27
Improving school success 17
Increasing academic achievement 10
g Improving testing skills 8
% Supporting preparation for central exams 7
E Contributions to students Ensuring equality of opportunity 5
g Keeping away from negative environments 4
o Supporting social development 4
§ Identifying gifted students 2
§ Providing a proper environment to study 1
§ Total 85
o Financial support 26
g Professional development 14
'f;g Supporting formal education classes 6
T Contributions to teachers Increasing job satisfaction 3
; Providing information about students 3
S Creating time for students 1
= Total 53
"g Supporting families with low income 29
c o Being an alternative for private teaching institutions 3
K] Contributions to parents - - -
B Involving parents in the educational process 2
§ Total 34
§ Financial support 3
2 Improving teaching skills 2
= Contributions to Providing data on school success 1
Administrators Providing continuity for school works 1
Contributing positively to school discipline 1
Total 8

The examination of table 1 indicated that the contributions of support and training courses to students were
supporting school lessons (f=27), improving school success (f=17), increasing academic achievement (f=10),
improving testing skills (f=8), supporting preparation for central exams (f=7), ensuring equality of opportunity
(f=5) and keeping away from negative environments (f=4) respectively. The most frequently emphasized
contribution of support and training courses to students was “supporting school lessons” based on the opinions

of school administrators. Some participants expressed their views as follows.

“The lack of a structure to support students in school lessons was experienced with the closure of
private teaching institutions. With the opening of support and training courses, students had the

opportunity to overcome their shortcomings and ambiguities.” (A-1)

“The student success attending support and training courses indicates how efficient they are if

performed properly.” (A-4)
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“At school, the students have the opportunity to fulfill what is missing in the lesson and to
reinforce what they have learnt before. They have also the opportunity to practice more tests on

the subjects they have covered in the classroom.” (A-14)

“... the students have the opportunity to repeat the subjects they have not understood in regular
classes during the courses. It also reinforces the covered issues by practicing more and more

questions.” (A-21)

According to table 1, it was clear that one of the primary contributions of support and training courses for the

students was “improving school success”. Some of the participants expressed their opinions in this veinas

follows.

“I observed that support and training courses increased student success in lessons and exams,
improved their problem-solving skills and they found practical solutions to the questions through
thinking more determinedly and confidently. It increases both students’ success and overall school

success.” (A-10).

“School lessons are repeated with support and training courses. Students regularly attending

support and training courses increase school success saliently.” (A-24).

The examination of table 1 yielded that the contributions of support and training courses to teachers were

financial support (f=26), professional development (f=14), supporting formal education classes (f=6), increasing

job satisfaction (f=3) and providing information about students (f=3) respectively. The most frequently

emphasized contribution of support and training courses to teachers was “financial support” based on the

opinions of school administrators. Some participants expressed their views as follows.

“Support and training courses contribute greatly to teachers. They earn an additional income due

to the course as much as their salaries. It increases teachers’ motivation for courses.” (A-1)

“Support and training courses have a huge financial benefit for teachers. Teachers earn nearly

4000 TL with other additional course fees.” (A-37)

According to table 1, it was obvious that one of the most frequently emphasized contributions of support and

training courses for teachers was “professional development”. Some participants expressed their views on this

contribution as follows.

“Support and training courses keep teachers alive concerning their fields.” (A-15)
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“The teachers in support and training courses have to renew and constantly update themselves.
Teachers who cannot train themselves have less opportunity to continue teaching in support and

training courses.” (A-24)

“..the teacher prepares for the course as the attending students have interest and demand. Thus,

teacher preparation provides professional development.” (A-29)

The examination of table 1 demonstrated that the contributions of support and training courses to parents
were supporting families with low income (f=29), being an alternative for private teaching institutions (f=3),
and involving the parents into the educational process (f=2) respectively. The most frequently emphasized
contribution of support and training courses to parents was “supporting families with low income” based on

the opinions of school administrators. Some participants expressed their opinions as follows.

“It delivers the parents from economic burden to be spent on private teaching institutions or other

means.”(A-14).

“The parents sending their children to support and training courses get rid of the financial burden.

Parents do not spend money on private lessons or private teaching institutions.” (A-24).

“The courses relieve the parents as they meet the need for university preparation without
enrolling in private teaching institutions. Parents get rid of a financial burden. It provides

opportunities for parents and students with low income.” (A-29)

“The parents get rid of a serious financial burden by sending their children to the courses. This

financial opportunity is used for other needs of the family.” (A-38)

The examination of table 1 demonstrated that the contributions of support and training courses to school
administrators were financial support (f=3), improving teaching skills (f=2), and providing data on school
success (f=1) respectively. The most frequently emphasized contribution of support and training courses to
school administrators was “financial support” based on the opinions of school administrators. Some

participants expressed their opinions as follows.

“Support and training courses increase the motivation of administrators thanks to the financial

benefit.” (A-2)

“Despite the increasing workload, the administrators get a financial income for two additional

course fees per week.” (A-19)
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In line with the main aim of the study, the findings regarding the problems experienced by the
stakeholders in support and training courses based on the opinions of the school administrators were

submitted in table 2.

Table 2.The Problems Experienced by the Stakeholders in Support and Training Courses

Low fee for the course

Theme Categories Codes f
Absenteeism 30
Tiredness 14
Underestimating the course 11
Boredom for the lessons 5
Lack of time for social activities 4
Student-related Problems  The ineffective use of the EBA platform 3
Spending less time with the family 3
" Regarding the course to be useless 3
()]
%’ The negative influence of indifferent students 2
S Lack of feedback for courses 1
_°g° Total 76
g Tiredness 15
5 Involvement in the course selection process 5
E Financial worries 5
g Teacher-related Problems  Failure to process lessons by prior planning 4
2 The ineffectiveness of lessons 2
"
K= The continuance of school lessons in courses 1
g Total 32
% Indifference to the course 18
-
g Parent-related Problems  Lack of feedback for parents 2
8 Total 20
% The arrangement of the teaching schedule 10
Fy The increased workload 10
?
9
c
2
@
Qo
x
()]
(7]
£
()]
e}
o
a
()]
=
(==

Administrator-related Conflict with the teachers in determining lessons 3
Problems to be opened
Increased school expenses
Lack of course budget 1
Total 30
Lack of resources and materials 10
Unsatisfactory supervision 7
Low interest for the free course 7
Problems in transportational teaching 3
Legislation and Fewer lessons in the summer semester 2
Functioning-related  Lack of student selection criteria 2
Problems The cognitive skills-oriented nature of courses 1
Opening courses in all schools 1
Lack of overlap between course subjects and the 1
curriculum
Holding courses on weekdays 1
Total 35
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The examination of tindicated that the problems experienced by the students in support and training courses
were absenteeism (f=30), tiredness (f=14), underestimating the course (f=11), boredom for the lessons (f=5),
lack of time for social activities (f=4), the ineffective use of the EBA platform (f=3), spending less time with the
family (f=3) and regarding the course to be useless (f=3) respectively. It was clear that the most significant
problem experienced by students in support and training courses was “absenteeism”. Some of the views of the

participants were as follows:

“There is an attendance tracking problem in the courses. Everyone starts the course with
enthusiasm, the curriculum is organized, and the teachers are determined in the first week.
Afterward, class size decreases dramatically and the courses are closed consecutively. All the

plans are wasted.” (A-24)

“There is a serious absenteeism problem in the courses and there are no sanctions. It creates

irresponsibleness for students and it is also observed in the lessons of formal education.” (A-37)

According to table 2, it was obvious that one of the leading problems experienced by the students in support
and training courses was “tiredness”. The opinions of some participants regarding this problem were as

follows.

“It is tiring for students to attend support and training courses after 7-course hours a day, and it is

one of the key problems related to courses.” (A-10)

“The students take 7-course hours during the day and they experience excessive fatigue and

unwillingness when they take the courses after class. It causes inefficiency in courses.” (A-33/34)

According to table 2, it was understood that one of the significant problems experienced by the students in
support and training courses was “underestimating the course”. The opinions of some participants regarding

this problem were as follows.

“The students pay little attention to the course as it is free of charge. It negatively affects

students’ attitudes and behaviours towards the course.” (A-13)

“The students do not appreciate the courses as they do not pay anything and it causes us to face

the problem of absenteeism. It reduces the number of students in courses over time.” (A-26)

The examination of table 2 yielded that the problems experienced by the teachers in support and training
courses were tiredness (f=15), involvement in course selection process (f=5), financial worries (f=5), failure to
process lessons by prior planning (f=4), the ineffectiveness of lessons (f=2) and the continuance of school
lessons in courses (f=1) respectively. The statements of some participants who declared that the teachers
working at these courses faced the problem of “tiredness” were given below.
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“Weekday courses are not at a desirable level. The teachers and the students are very tired. They

become exhausted after 8 hours of lesson.” (A-6)

“After 7 hours of formal education, the teachers get tired and exhausted, and accordingly the

efficiency of the lesson decreases.” (A-27)

“Teachers who attend the courses on weekdays become very tired after an intensive schedule

during the day.” (A-39)

According to table 2, it was clear that one of the problems experienced by the teachers in support and training
courses was “involvement in the course selection process”. The opinions of some participants regarding this

problem were as follows.

“Teachers lead the students to open courses and the administrators attempt to prevent it. This

poses problems between administrators and teachers.” (A-29)

“As teachers have “the power of mark” over students, they use this power in directing students to
support and training courses. That’s why the courses are opened based on the students’
preference of teachers. Teachers use their “power of mark” for leading the students to choose

themselves.” (A-37)

According to table 2, it was obvious that the problems experienced by the parents in support and training
courses were indifferent to the course (f=18) and lack of feedback for parents (f=2). The statements of some
participants who expressed their opinions on the “indifference to the course” problem with parents in support

and training courses were as follows.

“The parents are not even aware of which course their child is attending. Parents have a serious

lack of interest in the course.” (A-2)

“The parents also fail to track student attendance. Problems occur as the students are not

monitored.” (A-12)

“The parents do not follow the course procedure. They have no information about whether the

course is useful for the student.” (A-28)

The examination of table 2 revealed that the problems experienced by the administrators in support and
training courses were the arrangement of teaching schedule (f=10), increased workload (f=10), low fee for the
course (f=4), conflict with the teachers in determining lessons to be opened (f=3), increased school expenses

(f=2) and lack of course budget (f=1) respectively. It was found that the most frequently emphasized problem
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about the administrators was “the arrangement of teaching schedule”. The statements of some participants

who expressed their views on this problem were as follows.

“We encounter various problems while arranging the teaching schedule. Some of the teachers

want to take part in courses on weekdays and some others at the weekends.” (A-1)

“School administration has a hard time preparing teachers’ schedules. Administrators have a hard
time as there are reqular lessons plus course schedule and also due to various requests of the

teachers.” (A-12/27)

“The school administrators suffer greatly due to the efforts to assign the teachers with equal
numbers of course hours. When a few numbers of courses are opened, we deal with the problems

arising from additional course fees.” (A-21)

“As support and training courses in schools have higher additional course fees, teachers want to
teach lessons in these courses instead of regular lessons. It leaves the administrators in trouble.

There are problems in lesson planning.” (A-37)

According to table 2, it was clear that one of the pivotal problems experienced by the administrators in support
and training courses was “increased workload”. The opinions of some participants regarding this problem were

as follows.

“These courses create a huge workload on their own. It wipes out the resting time intervals for the
administrators when it is on weekdays or at the weekends. Monitoring of the courses needs extra

time and causes mental exhaustion.” (A-29)

“It is a big burden for school administrators. The courses last until 17.00 on weekdays. The control
and monitoring can become much more difficult in larger schools. It causes excessive exhaustion

of school administrators.” (A-38)

According to table 2, it was understood that one of the problems experienced by the administrators in support
and training courses was “low fee for the course”. The opinions of some participants regarding this problem

were as follows.

“Additional course fees for school administrators are very insufficient. It lowers the motivation of

administrators.” (A-12)

“It is very ridiculous to pay only two hours of additional course fees for the administrators who are
course managers, and it should be increased to a meaningful and satisfactory level for the

administrators.” (A-14)
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“The fees of the administrators who deal with many bureaucratic and disciplinary works of the
students at school are quite insufficient. It causes administrators to experience motivational
problems and they exhibit a negative attitude towards these courses. The administrators are

reluctant to be employed in courses due to low fees.” (A-37)

The examination of table 2 indicated that legislation and functioning-related problems in support and training
courses were lack of resources and materials (f=10), unsatisfactory supervision (f=7), low interest for the free
course (f=7), problems in transportational teaching (f=3), fewer lessons in the summer semester (f=2) and lack
of student selection criteria (f=2) respectively. It was clear that the most frequently emphasized legislation and
the functioning-related problem was “lack of resources and materials”. The statements of some participants

who expressed their views on this problem were as follows.

“There are no resources for the courses that can be used and followed by the students regularly.

The gain assessment tests published by the Ministry are inadequate.” (A-12)
“There is a shortage of student resources for courses.” (A-36)

“..Another problem is the resource problem. Teachers are encouraged to use resources in the EBA

platform. But they are insufficient in preparing for the exams.” (A-37)

According to table 2, it was obvious that one of legislation and functioning-related problems in support and
training courses was “unsatisfactory supervision”. The opinions of some participants regarding this problem

were as follows.

“l can say that the courses have no control. It causes loose functioning at schools. Some

administrators open courses and get fees without attending classes.” (A-29)

“We, administrators, are insufficient for the supervision of the courses. It is a problem for school
administrators to monitor and make decisions for their schools. The feeling forthe lack of

supervision causes a sense of lethargy for teachers.” (A-36)

According to table 2, it was clear that one of legislation and functioning-related problems in support and
training courses was “low interest for the free course”. The opinions of some participants regarding this

problem were as follows.

“As the course is free of charge, the students have negative perspectives towards the course.” (A-

20)
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“Since the courses are completely free, there is no stability in students’ attendance. The students
do not have any concerns about whether to attend the courses or not as they do not pay even a

small amount, and so the efficiency of the courses decreases.” (A-38)

In line with the main aim of the study, the findings regarding the solution offers by the participants for the
problems experienced by the stakeholders in support and training courses based on the opinions of school

administrators were presented in table 3.

Table 3.The Solution Offers for the Problems Experienced by Stakeholders in Support and Training Courses

Theme Categories Codes

Disciplining absenteeism
Reducing the number of lessons
Holding placement tests for the participating students
Meeting social needs
Rewarding successful students
Taking courses from different teachers
Giving feedback
Considering the needs and demands in course selection
Dropping out the students with poor attendance
Developing and using the EBA platform
Opening courses for only senior students
Prioritizing the students with low socio-economic status
Opening lessons to support social development
Total
Creating a teacher selection system
Reducing the number of lessons to be taught
Providing in-service training for the courses
The solution offers for the Monitoring student development process
problems experienced by Increasing course fees

teachers Adopting full-time working hours
Evaluating teacher performance
Effective teaching of lessons
Total 16
Requesting wages from parents 16
Creating a parent information system 3
Cooperating with the family 2
Total 21
The solution offers for the Increasing the fee of the administrator in charge

The solution offers for the
problems experienced by
students
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The solution offers for the
problems experienced by
parents

problems experienced by  Organizing physical environments
administrators Total 6

Providing resources and materials for the courses 11
Establishing course centres 11
Providing effective and efficient supervision 11
Attending courses in different schools 8
Planning courses at the weekends 5
Holding country-wide pilot tests 4

4

2

The solution offers for
Functioning-related
Problems

The solution offers for the problems experienced by stakeholders in support and training courses

Establishing course coordination units
The systematization of the student selection process
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Providing transportational teaching by courses

Offering course packages

Allowing the use of supplementary textbooks
Organizing regular course schedule

Aligning courses with central exams

Opening professional courses

Informing stakeholders about the functioning of courses
Total 64

RR|RrR|R|RN

The examination of table 3 yielded that the solution offers for the problems experienced by students in support
and training courses were disciplining absenteeism (f=9), reducing the number of lessons (f=5), holding
placement tests for the participating students (f=4), meeting social needs (f=3), rewarding successful students
(f=3), taking courses from different teachers (f=3), giving feedback (f=2), considering the needs and demands in
course selection (f=2), dropping out the students with poor attendance (f=2) and developing and using the EBA
platform (f=2) respectively. The most frequently emphasized solution offer regarding the problems experienced
by students in support and training courses was “disciplining absenteeism”. The statements of some

participants who expressed their views regarding this solution offer were as follows.

“The absence of students in the courses should be recorded in the e-schooling system and the
students exceeding certain limit of absence should be dropped out. There should be a binding

arrangement for absenteeism.” (A-12)

“School administrators should take the responsibility to overcome the attendance problem.
Families should be contacted and interviewed for absenteeism. Students with unexcused absences

may be prevented from enrolling for the next semester.” (A-29)

“The absence of the student for the course should be added to the absence of regular schooling

year.” (A-37)

“The students exceeding the absence limit without any excuse should be dropped out immediately
and they should not be admitted to other courses to be opened for the ongoing educational year.”

(A-38)

According to table 3, it was understood that one of the solution offers regarding the problems experienced by
students in support and training courses was “reducing the number of lessons”. The views of some participants

who opined regarding this solution offer were as follows.

“The high number of lessons exhausts the participating students in support and training courses,
especially those in the 12 grades. Therefore, the number of lessons in support and training

courses should be reduced.” (A-1)

1090 Kara, M. & Bozbayindir, F. (2020). Support and Training Courses According to the Opinions of School
Administrators: Contributions, Problems and Solution Offers, International Journal of Education Technology
and Scientific Researches, Vol: 5, Issue: 12, pp. (1074-1132).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

“First of all, the course load should be reduced. | believe that 30 hours of course hours would be

enough for children on a weekly basis, together with the courses at secondary level.” (A-25)

The examination of table 3 demonstrated that the solution offers for the problems experienced by teachers in
support and training courses were creating a teacher selection system (f=5), reducing the number of lessons to
be taught (f=4), providing in-service training for the courses (f=2), monitoring student development process
(f=1) and increasing course fees (f=1) respectively. The most frequently emphasized solution offer regarding
the problems experienced by teachers in support and training courses was “creating a teacher selection
system”. The statements of some participants who expressed their opinions regarding this solution offer were

as follows.

“It should be selective in teacher assignment. The teachers should not be allowed to open a

course without fulfilling certain conditions for a quality education.” (A-25)

“Teachers to be employed in support and training courses should be trained on and only those
who take training should be able to take part in the courses, that is, there should be a certificate

of this job. It will ensure the development of teachers.” (A-37)

According to table 3, it was understood that one of the solution offers regarding the problems experienced by
teachers in support and training courses was “reducing the number of lessons to be taught”. The views of some

participants who opined regarding this solution offer were as follows.

“Teachers also take part in formal education during the day. If they teach many numbers of
lessons in courses following the school classes, it becomes inefficient. | think teachers should be

working in courses for maximum six hours at the weekends.” (A-21)

“Daily number of courses should be reduced. It will increase the attendance and motivation for

both students and teachers.” (A-28)

The examination of table 3 indicated that the solution offers for the problems experienced by parents in
support and training courses were requesting wages from parents (f=16), creating a parent information system
(f=3) and cooperating with the family (f=2) respectively. The most frequently emphasized solution offer
regarding the problems experienced by parents in support and training courses was “requesting wages from
parents”. The statements of some participants who expressed their opinions regarding this solution offer were

as follows.

“A small fee should be requested from the parents for support and training courses, and the need
of photocopiable documents and textbooks can be met through the incoming money.” (A-

5/27/31)
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“The parents’ paying a small fee for these courses will both prevent student absenteeism and

make parents pay more attention to the courses.” (A-28)

“I do not say that the parents have to pay the costs of all the expenses for the courses, but | think

the courses will better be appreciated if a certain amount of fee is claimed.” (A-38)

According to table 3, it was understood that one of the solution offers regarding the problems experienced by
parents in support and training courses was “creating a parent information system”. The views of some

participants who opined regarding this solution offer were as follows.

“Parent information system should be established on student attendance, academic achievement

and other issues in support and training courses.” (A-2)

“It is necessary to evaluate support and training courses at certain intervals and to track the
students’ level of development in this vein. A system or mechanism needs to be created for

parents to monitor student development.” (A-34)

The examination of table 3 yielded that the solution offers for the problems experienced by administrators
employed in support and training courses were increasing the fee of the administrator in charge (f=5) and
organizing physical environments (f=1) respectively. The most frequently emphasized solution offer regarding
the problems experienced by parents in support and training courses was “increasing the fee of the
administrator in charge”. The statements of some participants who expressed their opinions regarding this

solution offer were as follows.

“The additional course fees of support and training courses for school administrators must be at

acceptable level.” (A-12/29)

“Adequate and satisfactory additional course fees should be given to school administrators for
support and training courses. In this way, administrators can be prevented from attending classes,
so they can spend much time on their basic tasks such as attendance track, analysis and

evaluation.” (A-36)

“It is necessary to improve school administrators’ fees to increase their desire to take part in the

courses as administrating staff.” (A-37)

The examination of table 3 proved that the solution offers for functioning-related problems in support and
training courses were providing resources and materials for the courses (f=11), establishing course centres
(f=11), providing effective and efficient supervision (f=11), attending courses in different schools (f=8), planning
courses at the weekends (f=5), holding country-wide pilot tests (f=4), establishing course coordination units

(f=4), the systematization of the student selection process (f=2) and providing transportational teaching by
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courses (f=2) respectively. The most frequently emphasized solution offer for functioning-related problems in
support and training courses was “providing resources and materials for the courses”. The statements of some

participants who expressed their views regarding this solution offer were as follows.

“We are having trouble finding a resource book for each lesson in support and training courses.

Therefore, the EBA platform can be developed in parallel with support and training courses.” (A-1)
“The use of textbooks in courses needs to be allowed.” (A-12)

“The textbooks with questions for central exams can be prepared and supplied to schools by a

commission to be formed by the Directorates of National Education.” (A-36)

“The state should provide students with resources; students should not have to look for resources.

Students spend as much money on resources as private teaching institutions.” (A-37)

According to table 3, it was clear that one of the solution offers for functioning-related problems in support and
training courses was “establishing course centres”. The opinions of some participants who opined regarding

this solution offer were as follows.

“It is more beneficial to open courses in certain schools rather than providing courses in every
school. These courses have to work with the rationale of the private teaching institutions
depending on the District Directorate of National Education. It is substantial to focus on exam-

oriented studies.” (A-19)

“Weekend courses should be held by determining course centres. Different teachers need to

attend students’ lessons.” (A-28)

According to table 3, it was obvious that one of the solution offers for functioning-related problems in support
and training courses was “providing effective and efficient supervision”. The opinions of some participants who

opined regarding this solution offer were as follows.

“Courses must be professionally supervised either by supervisors or commissions to be created in

District or Provincial Directorate of National Education.” (A-12)

“External auditing needs to be improved. If necessary, administrators from different institutions

should be appointed and monitoring should be based on the relevant legislation.” (A-27)

“An audit mechanism for the courses should be developed. Both parents and senior managers

should be included in this mechanism.” (A-28)

“Inspection and audit related to support and training courses should be improved, the classes with
below a certain number of students should be closed immediately.” (A-38)
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CONCLUSION and DISCUSSION

In this study discussing support and training courses based on the opinions of school administrators, the
contributions of support and training courses to stakeholders was primarily examined. In this regard, the
contributions of support and training courses to students, teachers, parents and school administrators were
listed. It was determined that the most frequently emphasized contribution of support and training courses to
students was supporting school lessons. It is concluded that various studies related to support and training
courses have obtained parallel results with our study. The participating teachers in the study conducted by
Sarica (2019) stated that the most outstanding advantage of support and training courses for the students was
the repetition and reinforcement of the lessons covered at school. Moreover, in the study conducted by Er
Turkiresin (2018), it was proved that one of the key functions of support and training was providing the
students with the opportunity to reinforce what had been learnt. In the study of Donmez et al. (2018), the
teachers declared that support and training courses provided the opportunity to compensate for the school
lessons. The participating teachers in the study by Demir Basaran and Yildiz Narinalp (2017) noted that support
and training courses provided an opportunity to fulfil the missing topics or activities, to reinforce what was
learnt in lessons, to repeat the subject and to practice questions. The overall examination of these studies
suggests that support and training courses support school lessons by repeating, and reinforcing what has been
covered at school, by fulfilling the missing issues and even by compensating for the absent lessons. Within the
scope of this study, it was concluded that some of the other prominent contributions of support and training
courses for students were to improve school success, increase academic achievement, improve testing skills,
support preparation for central exams, ensure equality of opportunity and keep away from negative
environments. These results indicated that support and training courses played an important role in preparing
students for central exams and positively affected the academic achievement of students by providing equality

of opportunity for the students with low socio-economic status.

According to the research results, school administrators uttered that the most significant contribution of
support and training courses to teachers was financial support. It was announced that the additional course
fees for these courses would be paid 100% more than those for formal education lessons by “The Law
Amending Certain Laws and Decree-Laws” issued in the Official Gazette No. 29327 dated 15™of April, 2015
(Official Gazette, 2015). With the rise in additional course fees, support and training courses have been
rendered to be appealing for teachers. Various studies on support and training courses have also support our
finding. It was observed that the participating teachers in the studies conducted by Unsal and Korkmaz (2016)
and Bozbayindir and Kara (2017) voiced that the most crucial contribution of the courses to the teachers was to
provide financial support. Based on the results of the present study, other fundamental contributions of
support and training courses for teachers were listed to be professional development, supporting formal

education classes, increasing job satisfaction, providing information about students and the opportunity of
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creating time for students. These results implied that support and training courses may create an opportunity

for teachers’ professional development and positively affect the efficiency of lessons in formal education.

Based on the opinions of school administrators, it was concluded that the most important contribution of
support and training courses to parents was to support families with poor financial status. Before support and
training courses were opened at schools, families sent their children to private teaching institutions, study
centres or private classes for a certain fee for various reasons. It was determined that families with low socio-
economic status had difficulty in sending their children to private teaching institutions due to unfavourable
financial situation in various studies (Altun, 2009; Duran et al., 2014; Ozgen et al., 2014). In the study by
Dénmez et al. (2016), 88% of the participating students stated that they would not be able to benefit from
additional educational support opportunities such as private teaching institutions, study centres or private
lessons due to financial difficulties in the absence of support and training courses. Therefore, it indicates that
the support and training courses subsidized by the state may be an ideal option for the children of families with
low socio-economic status and a worthwhile practice in ensuring equality of opportunity. It has been concluded
by different studies (Canli, 2019; Canpolat & Kdger, 2017; Demir Basaran & Yildiz Narinalp, 2017) that support
and training courses have contributed positively to the budget of families due to the fact that they do not
demand any fee for families. In this regard, it can be alleged that our result is in parallel with the obtained
results in different studies. It was found that the other contributions of these courses to parents were being an

alternative for private teaching institutions and involving the parents into the educational process.

One another outstanding result of the study was related to the contributions of support and training courses to
school administrators. Based on the opinions of the participants, the most important contribution of support
and training courses to school administrators was found to be financial support. The administrators’ employed
in the courses maintain the processes related to the preparation and implementation of the teaching schedule,
attendance, absence, discipline and other similar works and procedures of the employed teachers and staff and
the participating students in the courses, and the payment of fees for the administrators, teachers and
personnel worked for the course studies (MoNE, 2019). A 2-hour additional course fee for the administrators
who perform administrative tasks for support and training courses on Saturdays and Sundays is paid with a
hundred percent surplus according to the article 176 of Law No. 657 (MoNE, 2019). In the study by Goksu and
Gllct (2016), it was found that additional course fee was among the reasons why school administrators and
teachers appreciated courses. It was also revealed that one of the most frequently emphasized contributions of
support and training courses for school administrators was financial situation in the study by Canh (2019). It
was established that the other contributions of support and training courses to school administrators were to

improve teaching skills and provide data on school success.

Other questions for which answers were sought in line with the main purpose of the study were the problems
experienced by stakeholders in support and training courses and solution offers for these problems. From now
on, these two questions would be presented in connection with each other. It was clear that the most
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significant problem experienced by students in support and training courses was absenteeism. The previous
studies (Akkaya, 2017; Ugurlu, 2017; Kirkgl, 2018), determined that student absenteeism was a significant
problem. It can be extrapolated that there are various reasons for student absenteeism in these courses. Unal
and Sentirk (2019), in their study, yielded that there were several reasons for student absenteeism in support
and training courses such as not being useful, working outside, living in a remote place, attending to private
courses, social life, course period, low motivation, tiredness, family, incompatibility with dorm life, doing
sports, teachers and peer bullying. Based on the study investigating the causes of absenteeism by Unal and
Sentlrk (2009), it was possible that student absenteeism would have various negative effects and
consequences. According to Sezer (2016), it was quite possible for an absent student to encounter the
problems such as failure. In the study by Shernoff (2010), it was concluded that the students who attended the
post-school courses in the USA were more successful in the exams than those who did not attend those
courses. For the solution of this problem considered to be a serious obstacle for the anticipated efficiency of
support and training courses, school administrators made various suggestions such as disciplining absenteeism,
dropping out the students with poor attendance and cooperating with the parents. Another important problem
experienced by students regarding support and training courses was tiredness. In the study by Nartgin and
Dilekgi (2016), the participating teachers expressed that the course load was increased with these courses and
it caused physical and mental fatigue in the students. Akiizim and Saragoglu (2018) argued that a total of 35
hours of compulsory and elective courses were taught in secondary schools and physical and mental fatigue
were likely to be observed in students considering the number of additional lessons were taught in support and
training courses. Students attend these courses on weekdays or at weekends after the intensive class hours of
formal education. It induces students not to be able to rest enough physically and mentally. Therefore, the
problem of student fatigue arose as stated by the present study and by those mentioned above. Participating
school administrators made various suggestions regarding the problem of tiredness such as reducing the
number of lessons, meeting social needs and opening courses at weekends. It was found that other leading
problems experienced by the students in support and training courses were underestimating the course,

boredom for the lessons and lack of time for social activities.

It was determined that the most serious problem faced by teachers in support and training courses was
tiredness based on the opinions of school administrators. In the study by Kazu and Askin (2011), it was
observed that the most important problem encountered during study hours and leisure activities in boarding
schools was the physical and psychological tiredness of teachers. Furthermore, in a study by Ugurlu (2017),
some of the participating teachers stated that support and training courses increased teachers’ workload, and
so caused tiredness. In a study by Sarica (2019), it was determined that one of the foremost problems faced by
teachers in support and training courses was workload / tiredness. As part of formal education, teachers have
different roles such as attending classes, preparing for classes, standing sentry, performing various bureaucratic
jobs and procedures. In addition to them, support and training courses on weekdays and at weekends create

an extra workload for teachers, and increase teachers’ physical and mental fatigue. The increased workload
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also reduces the resting periods of teachers and spare time to be devoted to themselves and their families. It
can lead to negative consequences in teachers such as poor performance, inefficiency in classes, and
professional burnout. The participating school administrators expressed that the number of lessons to be
taught by teachers should be reduced in order to overcome this problem. On the other hand, it was as
certained that there were also various problems related to teachers in support and training courses such as
involvement in course selection process, financial worries, failure to process lessons by prior planning, the

ineffectiveness of lessons and the continuance of school lessons in courses.

It was determined that the most important problem faced with parents in support and training courses was
parents’ lack of interest towards the courses. Parents, one of the stakeholders who play a key role in the
various stages of the educational process of children, also need to take various roles in support and training
courses. However, various studies (Bozbayindir & Kara, 2017; Canpolat, 2017; Canpolat & Koger, 2017,
Yesilyurt, 2019) included findings and conclusions that the parents did not pay enough attention to the course
process in support of the present study. It can be claimed to have various causes. In the study by Canpolat and
Koger (2017), it was found that the reasons of parents’ negative attitudes towards the courses were the
unconsciousness of the families, the indifference of the families towards education and the private courses’
being regarded to be more useful. Canpolat (2017) and Yesilyurt (2019), on the other hand, found that there
was no adequate promotion of the courses and the parents were not adequately informed about them. In the
present study, the participants suggested reasons such as parents’ not paying any fees, not having sufficient
educational awareness and not having enough information about the course process for the causes of this
problem. The participating administrators offered suggestions such as requesting wages from parents, creating
a parent information system, cooperating with the family and informing the stakeholders about the functioning

of the courses for the solution of the problem of parents’ lack of interest for the courses.

It was concluded that the most common problem faced by school administrators regarding support and
training courses was the arrangement of teaching schedule. The participating administrators stated that
teachers particularly wanted to take fewer lessons in formal education in order to be able to take part in the
courses due to their financial gain, and it left the school administrators in a trouble. They also added that
teachers, students and parents had requests for the courses to be held on weekdays or at weekends. The
school administrators uttered that they had problems in arranging the teaching schedule both in formal
education and for the courses due to these and similar reasons. In the study by Canli (2019), it was detected
that there were various problems regarding the planning of the courses. Some of them can be listed to be
staying at school until late on weekdays for the courses, opening courses both on weekdays and at weekends
due to the fact that some teachers want to take courses on weekdays, and some others at weekends, the
difficulty of planning according to both students and teachers, and the pressure of administrators to open

courses. On the other hand, it was concluded that school administrators also faced important problems such as
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the increased workload and low course fees. The participating administrators suggested to increase the fees of

school administrators for these courses in order to overcome those problems.

It was determined that the most frequently encountered problem was lack of resources and materials when
considering legislation and functioning-related problems. In the studies by Unsal and Korkmaz (2016) and
Sarica (2019), it was revealed that teachers used various written, printed, visual and audio materials and
resources during the courses. At the same time, annual plans, gain tests, assessment exams were published
through the module established by the Ministry of National Education, Directorate General for Measurement,
Assessment and Examination Services, and teachers and students were provided with resources for support
and training courses (Biber et al., 2017). On the other hand, some findings and results indicating the shortage
of resources and materials have been obtained in different studies on support and training courses (Goksu &
Gilcli, 2016; Bozbayindir & Kara, 2017; Canpolat, 2017; Canpolat & Koger, 2017; Dénmez et al., 2018; Er
Tirkiresin, 2018; Canl, 2019). It can be understood that various materials prepared by the Ministry of National
Education are used by teachers, but they are regarded to be inadequate in terms of content and quality. The
participating school administrators offered some suggestions such as providing resources and materials for the
courses, holding country-wide pilot tests and allowing the use of supplementary textbooks to overcome this
problem. Other prominent legislation and functioning-related problems by school administrators were the lack
of supervision and low interest for free course. Ideas such as providing effective and efficient supervision,
demanding wages from parents and establishing course coordination units were recommended to overcome

these problems.

The overall examination of the research results indicated that support and training courses were considered to
be a significant option for students and parents upon the closure of private teaching institutions. These courses
seemed to fulfil crucial functions for students such as supporting school lessons and preparing for central
exams. However, it was observed that the resources prepared by the Ministry of Education were insufficient
and negatively affected the efficiency of the courses. This service, which was offered free of charge to students
studying at secondary and high schools, protected family budgets and provided equality of opportunity for the
students with different socio-economic status. It was determined that there were highly important problems in
courses such as student absenteeism, parents’ indifference and lack of supervision. It was observed that these
courses gave rise to an additional workload for teachers and school administrators and caused students,
teachers and administrators to be tired. It was believed that the additional course fee for these courses had
positively contributed to the motivation of teachers. However, it can be claimed that the additional course fees
for school administrators did not meet the expectations. The obtained results implied that the courses had a

number of contributions to stakeholders as well as posing various problems.

1098 Kara, M. & Bozbayindir, F. (2020). Support and Training Courses According to the Opinions of School
Administrators: Contributions, Problems and Solution Offers, International Journal of Education Technology
and Scientific Researches, Vol: 5, Issue: 12, pp. (1074-1132).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

RECOMMENDATIONS

Considering the findings, results and the suggestions of the participants, the followings can be recommended

for the solution of the problems experienced in support and training courses:
To practitioners;

1. First of all, these courses can be rendered to be more appealing through various social, cultural and
sports activities to reduce the problem of absenteeism. Moreover, preventing the enrolment of the
students with excessive absence in the following periods of courses may be effective for the solution
of the absenteeism problem.

2. Before the beginning of courses, teachers may be provided with in-service training in order to
determine the teachers who will take part in the course procedures.

3. Introductory and informative activities may be conducted for parents before the start of courses to
ensure parents’ participation in the course process. At the same time, a module to provide the
parents with feedback during the course process can be added to the e-schooling system, or a parent
information system can be created for the courses.

4. Textbooks for support and training courses can be provided by the Ministry of Education or
resources can be designed and shared by coterie-based teacher groups to be established within the
District or Provincial Directorate of National Education.

5. The additional course fees for support and training courses may be increased by considering the
increased workload of school administrators due to the courses.

6. Country-wide pilot tests may be held to measure the efficiency of the courses at certain intervals
from the beginning to the end of the process. At the same time, supervisory activities for the courses

may be increased.
To researchers;

1. Qualitative research can be conducted to take the opinions of stakeholders (students, teachers,
parents and school administrators) regarding the absenteeism problem in support and training
courses.

2. Experimental studies examining the academic achievement of students attending and not attending

support and training courses in various courses can be conducted.
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OKUL YONETICILERININ GORUSLERI DOGRULTUSUNDA DESTEKLEME VE YETiSTIRME
KURSLARI: KATKILAR, SORUNLAR VE COZUM ONERILERI

0z

Bu arastirmada okul yoneticilerinin gorisleri dogrultusunda destekleme ve yetistirme kurslarinin
paydaslara yonelik katkilari, paydaslarin kurs sirecinde yasadigi sorunlar ve bu sorunlara yénelik
¢6zim oOnerileri ortaya konmustur. Arastirmada nitel arastirma yontemi kullanilimis ve
arastirmanin deseni olgubilim olarak belirlenmistir. Arastirmanin ¢alisma grubu 2018-2019
egitim-0gretim yilinda, Gaziantep ili Nizip ilgesinde destekleme ve yetistirme kurslarinda gorev
yapan ve olgit ornekleme ile belirlenen 40 okul yodneticisinden olusmaktadir. Verilerin
derinlemesine analizi icin icerik analizi yapilmistir. Arastirmada elde edilen bulgulara gore,
destekleme ve yetistirme kurslarinin 6grencilere okul derslerine destek ve okul basarisini artirma;
ogretmenlere maddi destek ve mesleki gelisim; velilere maddi yilikten kurtarma ve yoneticilere
maddi destek ve 6gretmenlik yonini gelistirme katkilarinin oldugu tespit edilmistir. Destekleme
ve yetistirme kurslarinda; devamsizlik, yorgunluk, ders segcimine mudahil olunmasi, ilgisizlik, is
yukiinlin artmasi, ders programinin hazirlama siireci, kaynak eksikligi ve denetim yetersizligi gibi
sorunlarin yasandig tespit edilmistir. Bu ¢alismada elde edilen bulgura goére destekleme ve
yetistirme kurslarinin daha etkili olabilmesi icin; ders saatlerinin azaltilarak devamsizlik ile ilgili
disiplin saglanmasi, kursta gorev alacak 6gretmenler icin sistem olusturulmasi, veliden belli
miktarda (icret talep edilmesi, yonetici Gcretinin artirilmasi, kurs merkezleri olusturularak kursa
yonelik kaynak saglanmasi ve denetimin artirilmasi 6nerilmektedir.

Anahtar Kelimeler: Destek egitimleri, destekleme ve yetistirme kurslari, okul yoneticisi.
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GiRiS

Tim egitim sistemleri belirli amaci gergeklestirmek icin 6rglitlenmis yapilardir. Bu 6rgitlenmis yapilar iginde
belirli amaglara ve ihtiyaglara yonelik birim ve programlar olusturulmaktadir. Bir egitim programinin bir ihtiyag
icin acilmasi ve ihtiyaci karsiliyor olmasi donemlidir. CUnkl programin sirdurilebilir olmasi kendisinden
beklenen amaglari yerine getirmesine baghdir. Clinkl tiim sistemler toplumsal ya da bireysel bir gereksinimi
karsilamak icin vardir. Bu ayni zamanda sistemin varlik nedenidir (Aslan, 2015). Programin surdtrebilir olmasi
icin de tlim egitim sistemi igindeki roll iyi belirlenmelidir. Clink{ sistemin bir biriminde yaptiginiz degisim tiim
sistemleri etkileyebilmektedir. Egitim slirecinin saglikh sekilde yurutiilmesinden, egitim kurumlarinin bireyin ve
toplumun ihtiyaclarini hedeflenen diizeyde karsilar nitelikte olmasindan yasal anlamda birinci derecede devlet
organlari sorumludur (Nartgiin ve Dilekgi, 2016). Devletler, egitim alaninda toplumun ve bireyin ihtiyacini
karsilamak amaciyla okullar kurmustur. Her yas ve seviye gruplarina uygun sekilde kurulan okullar egitimin

amaglarinin gergeklestigi en 6nemli kurumlardir.

Toplumunun sahip oldugu unsurlar (kdltir, deger, kural vb.) bireylere okullar araciligiyla kazandirilir. Egitim
sistemi icinde okulun temel islevi, 6grencilere istenilen davranigi kazandirma, belli 6grenme yasantilarinin
ogrencilerle yasanmasi icin cevreyi gerekli bicimde dizenlemektir (Taymaz, 2007). Bu durumda okullarin
oncelikli gérevi 6grencilere amaclara uygun davranislari kazandirma ve toplumun tim kesimlerine firsat esitligi
dahilinde daha nitelikli bir egitim olanagi sunmaktir. Fakat bazi nedenlerden dolayl okullar kendisinden
beklenilen amaglari gerceklestirememektedir. Okullarin kendinden beklenen amaglari gergeklestirememelerinin
nedenleri; 6gretmen niteligi, siniftaki ara¢ gerec¢ eksikligi, zaman yetersizligi, siniflarin kalabalik olmasi,
programlarin ihtiyagc ve beklentilerini karsilamada yetersiz olmasi, motivasyon eksikligi, bireysel farkliliklar ve
aileden kaynakli olabilmektedir (Georgiou vd., 2002; Ozabaci ve Acat, 2005; Unsal ve Korkmaz, 2016; Saribas ve
Pinar,2018). Egitim sisteminin girdisi ve ciktisi ¢cevre ve insandir. Bu nedenle gevrenin gereksinimleri egitim
sistemi tarafindan karsilanmak durumundadir (Taymaz, 2007). Okullardan bireylerin egitim seviyelerini
artirmalari ve daha nitelikli egitim hizmeti vermeleri beklenmektedir. Okullarin bu hizmetleri tam olarak yerine
getirememesi dogal olarak bireyleri farkh egitim hizmetleri arayisina stiriiklemistir (Canli, 2019; Topgu ve Ersoy,
2019). Ozel derslerin ortaya ¢ikmasinda egitim talebinin devlet okullari tarafindan yeterince karsilanmamasi
o6nemli bir etkendir (Jayachandran, 2014). Gerek ek egitim ihtiyaclari, gerekse bireysel ayriliklardan kaynaklanan
o6grenme eksiklikleri 6grenciler igin kurs, 6zel ders vb. ihtiyaglari ortaya cikarmistir (Yesilyurt, 2017). Okullar
kurulmadan o&nce, varlikli ailelerdeki c¢ocuklarin egitimi icin 6zel 6gretmenler istihdam edilmekteydi.
Gunumuzde de bircok aile, cocuklarinin okulda aldigi 6gretimi desteklemek icin 6zel 6gretmenler istihdam
etmektedir (Ireson, 2004). Egitim, kendisinden beklenen amaglari yeterince karsilayamamasi durumunda
cevresinin etkisine bagl olarak bir takim yeniliklere ve degisimlere ihtiyag duymaktadir. Okuldaki destek
egitimleri, 6zel dersler ve dershaneler bu degisimler sonucu ortaya ¢ikmaktadir. Diinyada bircok Ulke egitim
sistemlerinin kalitesini artirmak, halihazirda sliregelen sorunlarini ¢ézebilmek igin ¢esitli reformlar hayata

gecirmektedir. Clinkl sosyal devlet anlayisina sahip Ulkeler, nitelikli bir egitim vermek icin gerekli tedbirleri
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alarak kamu hizmetini yerine getirmektedir (Donmez vd., 2018). Bu hizmet kamuya bagli okullarda
gerceklestirebildigi gibi, 6zel kurumlar yoluyla da gerceklestirebilmektedir. Ozel dershaneler birgok iilkede
bulunmaktadir. Bu kurumlar Japonya, Hong Kong ve Gliney Kore’de daha fazladir. ABD ve birgok AB ulkesinde
Ozel ders ve Ozel dershanelerin destek egitim kurumlari olarak hizmet ettikleri gériilmektedir (Bacanh ve

Dombayci, 2013).

Tirkiye’de 6grencilerin okuldaki ders basarisi ve merkezi sinavlardan aldig1 puanlar 6nemli yere sahiptir. Clinkdi
buralarda elde edilen puanlarla 6grenciler geleceklerini planlamaktadirlar. Bundan dolayr okul basarisini
artirmak ve merkezi sinavlarda gerekli basariyi saglamak amaciyla 6grenciler 6zel ders alma, 6zel ders veren
kurumlara gitme veya okullarda devletin sagladigi kurslara katilma yolunu tercih edebilmektedirler. Gelismekte
olan ulkelerde (Dogu Asya'daki gelismis Ulkelerde oldugu gibi) 6zel ders yayginliginin nedeni, bir 6grencinin
O6grenimine devam edip edemeyeceginin yilsonu sinavlarina bagl olmasidir (Jayachandran, 2014). Dilnya
capinda 6zel tamamlayici dersler, bir yandan aileler icim énemli bir maddi gider iken, 6gretmenler igin ise gelir
saglayan biyuk bir endistri haline gelmistir (Bray ve Kwok, 2003). Turkiye’de 2014 yilindan énce dershaneler
okul derslerindeki basariyi artirma ve merkezi sinavlara hazirlanma siirecinde énemli rol oynamaktaydi. Bireyin
o0grenme istegi ve okul disi egitim-6gretime destek ihtiyaci dershanelerin ortaya ¢ikmasina neden olmustur.
Tirkiye’de dershaneler 1965 yilinda 625 sayili yasa ile yasal statilerini kazanmislardir (Senyuva, 2012).
Alanyazin incelendiginde dershanelerin Tiirk egitim sistemi baglaminda olumlu ve olumsuz etkilerinin oldugu
gorilmektedir. Basta 6grencilerin derslerine bir takviye olarak goriilen dershaneler, ilerleyen yillarda sinava
hazirhgin  amaglandigi kurumlar goérinimiand  almistir (Beyaz, 2014). Turkiye’de 6zel dershanelerin
yayginlagsmasinda; merkezi sinavlara hazirlik, kalabalik sinif ortami, okullarda etit yapma imkaninin olmamasi,
coktan se¢meli sinavlar, rekabet ortami, 6gretmenlerle birebir ders alma firsatini yakalayamama, farkh egitim
istemleri gibi durumlar etkili olmustur (Sirin, 2000; Yilmaz ve Altinkurt, 2011; Kahraman, 2013; Ozan vd., 2015;
Arabaci ve Namli, 2014; Dolgunséz, 2016). Tirkiye’de merkezi sinavlarin etkisi ile beraber dershane sayisi
artmistir. Tirkiye’de zamanla egitim hizmetinde 6zellesmenin ve ticarilesmenin arttigi goriilmektedir. Ozel
sektoériin egitim alaninda faaliyet gostermesinin oncelikli amaci 6grencilere destekleyici egitim imkanlari
saglamak iken bu durum zamanla ekonomik kar saglama amacina donidsmistir. Aileler merkezi sinavlarin
varhigindan dolayl maddi anlamda her tirli fedakarhigi yaparak ¢ocuklarini dershaneye gondermekteydi (Beyaz,
2014; Arabaci ve Namli, 2014). Dershaneler; 6zellikle lise iki ve lise Uglncl siniflarda yapilmasi gerekli egitim-
ogretim faaliyetlerinin kalitesini olumsuz sekilde etkilemistir (Gok, 2005; Bacanli ve Dombayci, 2013). Zaman
icerisinde dershanedeki egitim, kamu kurumlarinda verilen egitimin 6niline gecmeye baslamistir. Egitim
sisteminin merkezinde okul yer almaliyken, 6zel dershaneler egitimin merkezi haline gelmistir (Yilmaz ve
Altinkurt, 2011). 1970'li yillardan beri varhigi surekli tartisilan dershaneler 14 Mart 2014 tarihli 28941 sayili
Resmi Gazete’de yayinlanan “Millt Egitim Temel Kanunu ile Bazi Kanun ve Kanun Hikmiinde Kararnamelerde
Degisiklik Yapilmasina Dair Kanun” ile kapatiimistir. Bu kanun ile bazi dershaneler 6zel okullara veya on iki yas

ve altindaki 6grencilerin, derslerine ¢calismalarina, 6dev ve projelerini yapmalarina yardimci olmak; ilgi, istek ve
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yetenekleri dogrultusunda sosyal, sanatsal, sportif ve kiltiirel faaliyetler ylritmek Gzere kurulan 6zel 6gretim

kurumlari olan etiit merkezlerine donustirialmuslerdir.

Bircok Ulkede oldugu gibi Tirkiye’de de egitim hakki yasal dizenlemelerle giivence altina alinmistir. Turkiye
Cumhuriyeti Anayasa’sinin 42. Maddesinde “Kimse, egitim ve 6grenim hakkindan yoksun birakilamaz. Devlet,
maddi imkanlardan yoksun basarili 6grencilerin, 6grenimlerini sirdirebilmeleri amaci ile burslar ve baska
yollarla gerekli yardimlari yapar. Devlet, durumlari sebebiyle 6zel egitime ihtiyaci olanlari topluma yararli
kilacak tedbirleri alir.” ifadesi bireyin egitimini givence altina almaktadir. Bu yasal diizenlemeler bireye
getirdigi odevlerin yani sira devlete de bir takim yikimlultukler getirmektedir (Akbaba, 2019). Anayasada
belirtildigi gibi devlet ihtiyaci olan 6grencilere gerekli yardimlari yapar. Bu durumda egitimde istenilen seviyeye
ulasamayan bireylere destek vermek devletin gorevleri arasinda sayilabilir. Birgok tilkede oldugu gibi, tlkemizde
de 6gretim programlarina destekleyici olmasi, eksikliklerin giderilmesi ve 6grenmenin tamamlanmasi amaciyla
ogrencilere yonelik ilave egitimlere ihtiya¢ duyulmustur (Topgu ve Ersoy, 2019). Bu kapsamda Tiirkiye’de Milli
Egitim Bakanhgi, ortadgretime ve (iniversiteye gecis sinavlarina hazirlanan 6grencilerin okul derslerindeki
basarilarini artirmak ve merkezi sinavlara daha iyi hazirlanmalarina yardimci olmak amaglariyla 1987, 1995 ve
2004 yillarinda ¢ikarmis oldugu yonergelerle yetistirme kurslari agmistir (Ugurlu, 2017). 14 Mart 2014 tarihinde
dershanelerin kapatilmasi ve etilit merkezlerine donistirilmesi sonucunda 6grencilerin okuldaki derslerini
desteklemek ve 6grencileri yetistirme amaciyla 2014-2015 egitim-6gretim yilindan itibaren destekleme ve
yetistirme kurslari agilmistir. Her ne kadar ilgili yasal diizenlemede 6rgiin ve yaygin egitimi desteklemek oldugu
actkca belirtilmis olsa da bu kurslarin temel amaci kurslara katilan 6grencilerin eksikliklerini tamamlamak ve
kademeler arasi gegiste dnemli bir yer tutan merkezi sinavlara hazirlamak seklinde algilanmaktadir (Topgu ve
Ersoy, 2019). Bu kurslar 6grencilerin sinavlara hazirlanmasi sirecinde firsat ve imkan esitligi ilkesi baglaminda
degerlendirildiginde oldukga dnemlidir. Ozellikle ekonomik gelir diizeyi acisindan dar gelirli ailelerin gocuklari
icin okullarda diizenlenen Milli Egitim Bakanhgi (MEB) destekli kurslar énemli bir firsattir (Ugurlu ve Aylar,
2017). Milli Egitim Bakanlig1 6rgiin ve yaygin egitimi destekleme ve yetistirme kurslari yénergesi ile resmi/6zel
orgin egitim kurumlarina devam eden Ogrenciler ile yaygin egitim kurumlarina devam etmekte olan
kursiyerleri, 6rgiin egitim mifredatindaki derslerle sinirli olarak agilan destekleme ve yetistirme kurslari ile ilgili
usul ve esaslar Subat 2015 tarihli ve 2689 sayili Tebligler Dergisi'nde yayimlanan yonetmelik esaslarina gore
dizenlenmistir. Destekleme ve Yetistirme Kurs Yonergesine gore (MEB, 2014) bu kurslar ¢alisma giinlerinde
ders saatleri disinda saat 22:00’ ye kadar yapilabilmektedir. ihtiyac duyulmasi halinde cumartesi, pazar giinleri
ile yariyil ve yaz tatillerinde de agilabilmektedir. Her bir kurs programina devam edecek 6grenci/kursiyer sayisi
10’dan az; bir kursun sinif mevcudu ise 20'den fazla olmamasi esastir. Yonergeye gore kurslar, 6grenci/kursiyer
ve velilerden gelen istek lizerine Bakanlik¢a ilan edilen 6rgiin egitim mufredatindaki derslerle sinirli olarak
acilmaktadir. Kurslara ogrencilerin devam zorunlulugu bulunmaktadir. Yonergeye gore her kurs déneminde
okutulmasi gereken toplam ders saatinin 6ziirsiiz olarak 1/10'nuna devam etmeyen 6grencilerin kurs kaydi
silinmektedir. Bu yonergeler dogrultusunda faaliyet gosteren Destekleme ve yetistirme kurslari egitimde firsat

esitligini saglama ve merkezi sinavlara hazirlik asamasinda olduk¢a 6nemli bir yere sahip olmustur (Biber
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vd.,2017; Akbaba, 2019). Destekleme ve yetistirme kurslari ile ilgili yapilan gesitli ¢alismalar bunu ortaya
koymaktadir. Destekleme ve vyetistirme kurslari; 06grencilerin akademik basarisina, firsat esitligine,
O0gretmenlerin mesleki gelisimine, sosyo-ekonomik diizeyi dusik ailelere ve 6gretmene maddi destek gibi
dnemli katkilari vardir (Géksu ve Giilcii, 2016; Nartgiin ve Dilekgi, 2016; Bozbayindir ve Kara, 2017; incirci vd.,
2017; Demir Basaran ve Yildiz Narinalp, 2017; Akkaya, 2017; Dénmez vd., 2018; Akiizim ve Saragoglu, 2018;
Canli, 2019; Sarica, 2019; Topgu ve Ersoy, 2019). Genel anlamda yapilan calismalar incelendiginde destekleme

ve yetistirme kurslarinin 6grencilere, 6gretmenlere ve velilere gesitli katkilari oldugu goriilmektedir.

Destekleme ve yetistirme kurslarinin  gerceklestigi  kurumlarin  kendisinden beklenilen amaci
gerceklestirmesinde okul yoneticileri 6nemli bir role sahiptir. Ancak alanyazinda bu kurslara iliskin yonetici
gorislerinin alindigl ¢alismalarin az oldugu gorilmektedir. Kurum igindeki insanlarin zihinsel yeterliliklerinin
bileskesi, o kurumun izdisimuddr. Yoneticiden beklenen, etkililigi ve glict sinirsiz olan insan kaynagini etkili bir
sekilde ydénetmesidir (Acikalin ve Ozkan, 2015). Kurs siirecinde aktif olarak rol alan &gretmenlere egitim ve
kogluk destegi vermek, mesleki gelisimi saglayici firsatlar sunma yoneticilerin en 6nemli gérevlerindedir. Clinki
etkili okul yoneticilerinin, 6gretmenlerin kurs sirecini yoneticiden bagimsiz bir sekilde planlamasi ve uygulamasi
gibi bir beklenti icinde olmasi dislinllemez. Okul yoneticisinin 6zellikle yeni bir programin uygulanmasi
sirecinde, kurumu 6gretimsel acidan desteklemesi liderligin temelini olusturmaktadir (McEwan, 2018). Bundan
dolayl okul yoneticileri destekleme ve yetistirme kurs programinin okulda baslatiimasi, devam ettirilmesi ve
degerlendirilmesi asamalarinda destekleyici ve gelistirici calismalarda bulunmasi 6nem arz etmektedir.
Destekleme ve Yetistirme Kurs Yonergesine (MEB, 2014) gore, kurs merkezi midurd; kursun isleyisini, diizen ve
disiplini saglayici gerekli tedbirleri almak zorundadir. Ayrica kurs mudiri; kurs cgalismalarinda plan ve
programlarin uygulanmasini saglamak, kurs oOgretmenleri tarafindan hazirlanan ders planlarini inceleyip
onaylamak, kursun isleyisi ile ilgili idari, mali ve diger hususlarla ilgili her tirla is ve islemlerin yiratialmesini
saglamak ve yénerge hikimlerine gore kendisine verilen diger gérevleri yapmakla gérevlidir. Kursun planlamasi
ve uygulanmasi, diizenli islemesi, denetlenmesi gibi dnemli gorevleri bulunan mdidurlerin destekleme ve
yetistirme kurs siirecinde karsilastiklari sorunlari ve bu sorunlara yonelik ¢dziim onerileri dGnemlidir. ClinkU kurs
siirecinin tiim boyutlari ile birebir ilgilenen, sorunlarin ¢ctkmamasi icin bir takim 6nlemler alan, uygulayan ve
denetleyen okul yoneticileridir. Bu kapsamda bu g¢alismada, okul yoneticilerinin goriislerine gore destekleme ve
yetistirme kurslarinin paydaslara yonelik katkilari, paydaslarin kurs siirecinde yasadigi sorunlar ve bu sorunlara
yonelik ¢6ziim onerilerinin ortaya konulmasi amacglanmistir. Bu amag kapsaminda asagidaki sorulara cevap

aranmistir:

1. Destekleme ve yetistirme kurslarinin paydaslara yonelik katkilari nelerdir?
2. Destekleme ve yetistirme kurslarinin uygulanma sirecinde karsilasilan sorunlar nelerdir?
3. Destekleme ve yetistirme kurslarinin uygulanmasi sirecinde karsilasilan sorunlara yonelik ¢6zim

onerileri nelerdir?
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YONTEM

Arastirmanin Modeli

Bu arastirmada esnek ve veri odakli bir aragtirma tasarimi benimseme egilimi 6zelligine sahip sosyal arastirma
bicimi (Hammersley, 2013) olan nitel arastirma yontemi kullanilmistir. Arastirmada bireylerin bir olgu ile ilgili
yasadiklarini tanimlama sireci olan olgubilim deseni (Creswell, 2016) arastirmanin deseni olarak secilmistir.
Arastirmada, okul yoneticilerine gore; destekleme ve yetistirme kurslarinin paydaslara katkisi, kurs stirecinde

yasanan sorunlar ve sorunlara yoénelik ¢6ziim 6nerileri tespit edildigi icin olgubilim ¢aligmasidir.

Calisma Grubu

Arastirmanin calisma grubu 2018-2019 egitim-6gretim yilinda, Gaziantep ili Nizip ilcesinde destekleme ve
yetistirme kurslarinda gérev yapan 40 okul ydneticisinden olusmaktadir. Calisma grubuna dahil edilen okul
yoneticilerinin belirlenmesinde 6lgiit 6rnekleme kullaniimistir. Olgiit drneklemede katilimcilarin belirli lgiitleri
karsilamasi gerekmektedir (Yildirrm ve Simsek, 2006). Bu c¢alismada katilimcilarin destekleme ve yetistirme
kurslarinda yonetici olarak gérev yapmasi o6l¢lt olarak belirlenmistir. Arastirmaya katilan 40 yoneticinin 37’si
erkek, 3’U kadindir. Yoneticilerin 25’i ortaokulda, 15’i lisede gorev yapmaktadir. Yoneticilerin 3’G 20-30, 16’si
31-40 ve 21'i 41 ve Usti yas arahigindadir. Yoneticilerin 34’ lisans, 6si lisanslistii mezunudur. Yoneticilerin 25’i
1-5 yil arasinda, 8’i 6-10 yil arasinda ve 7’si 11 yildan fazla yoneticilik kidemine sahiptir. Calismaya katilan

yoneticilerin 22’si midir, 2’si midir basyardimcisi ve 16’si miidiir yardimcisidir.

Veri Toplama Yontemi

Arastirmada okul yoneticilerinin destekleme ve yetistirme kurslarina iliskin gérisleri gériisme yontemi ile
toplanmistir. Ciinku arastirmaci gértisme ile gergek olan duruma ulagabilir. Gorlisme ydntemi ile bireylerin bir
duruma veya olguya yonelik deneyim ve algilari elde edilebilir (Fontana ve Frey, 2011). Arastirmada veri
toplama amaciyla arastirmacilar tarafindan gelistirilen yari yapilandirilmis gérisme formu kullaniimistir.
Gorusme formunda 3 tane ana soru ve 15 tane sonda soru yer almistir. Gorlisme formu hazirlanirken éncelikle
ilgili alanyazin taranmistir. Daha sonra egitim ydnetimi alaninda uzman 4 kisinin (1 Prof. Dr., 1 Dogent Dr. ve 2
Dr. Ogr. Uyesi) ve Tiirkce alaninda uzman 2 kisinin (2 Dogent Dr.) gériisleri alinarak gériisme formuna son hali
verilmistir. Saglikh bir sekilde veri toplamak amaciyla; gériisme yapiimadan 6nce okul yoneticilerine arastirma
ile ilgili bilgi verilmis ve yoneticilerden randevu alinarak uygun zaman ve ortamda goérisme yapilmistir.
Gorisme sirasinda yoneticilerin sorulara yonelik cevaplari yaziya aktariimis ve goriisme sonunda yazilanlar
yoneticilere okunarak kendi gorislerini belirtip belirtmedigi sorulmustur. Gériismeler yaklasik olarak 25-45

dakika sirmustdr.
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Verilerin Analizi

Veriler analiz edilirken oncelikle gorisme yapilan yoneticilere; Y1: Yonetici 1, Y2: Yonetici 2, Y3: YoOnetici 3
seklinde kodlar verilmistir. Gorlisme sonucunda elde edilen veriler igerik analizi teknigi kullanilarak analiz
edilmistir. Nitel arastirmada az sayida vakayi ayrintili olarak incelemek esastir (Hammersley, 2013). Bundan
dolayi veriler detayh bir sekilde derinlemesine okunmus ve kodlar cikarilmistir. Benzer kodlar bir araya
getirilerek kategoriler belirlenmistir. Arastirmada okul yoneticilerine sorulan her bir soru ana tema olarak
belirlenmistir. Nitel verilerin analizinde bilgisayar programindan yararlanmak verileri kolay, hizli ulagilabilir ve
dizenli sekilde analiz etmeyi saglayabilmektedir. Bundan dolayi arastirmada ATLAS.ti 6 programi ile veriler

analiz edilmistir.
Gegerlik ve Giivenirlik Calismasi

Arastirmada oncelikle i¢ gecerliligi saglamak amaciyla; goriisme formu hazirlanirken ilgili alanyazin incelenmis,
pilot uygulamalar yapilmis ve uzman gorisleri alinmistir. Calisma kapsaminda yapilan gériismelerin sonunda
katilimcilara veriler okunmus ve geri donit alinmistir. Boylece katilimci teyidi saglanmistir. Arastirmada dis
gegerligi yani diger kisi ve durumlara aktarilabilirligi saglamak amaciyla amagli 6rnekleme yontemlerinden biri
olan olgit 6rnekleme kullaniimistir. Ayni zamanda arastirma sirecinde yapilanlar ile ilgili yontem kisminda
ayrintili bilgiler verilmistir. Arastirmada i¢ guvenirligi saglamak amaciyla, elde edilen veriler hicbir yorum
katilmadan sunulmus ve katilimcilardan yapilan dogrudan alintilarla desteklenmistir. Ayrica veriler farkli
arastirmacilar tarafindan analiz edilerek tutarlilik saglanmaya calisilmistir. Arastirmada dis glivenirligi saglamak

amaclyla ise; ¢alisma grubunda yer alan katilimcilara iliskin ayrintili bilgiler verilmistir.

BULGULAR

Calismanin bu boliminde, arastirmanin amacina ve alt amaclarina bagli olarak elde edilen verilerin analizi
sonucunda ulasilan bulgulara yer verilmistir. Arastirma kapsaminda okul yoneticilerinin gorusleri dogrultusunda
destekleme ve yetistirme kurslarinin paydaslara yonelik katkilari, paydaslarin kurs siirecinde yasadigi sorunlar
ve bu sorunlara yonelik ¢6ziim 6nerileri ortaya konmustur. Bu genel amag dogrultusunda, okul yéneticilerinin

goruslerine gore destekleme ve yetistirme kurslarinin paydaslara yonelik katkilari tablo 1’de verilmistir.

Tablo 1. Destekleme ve Yetistirme Kurslarinin Paydaslara Yonelik Katkilari

Tema Kategoriler Kodlar f

c Okul derslerine destek 27

o g % Okul basarisini artirma 17

¥ O - . . Akademik basariyi artirma 10

5 2 E < Ogrencilere Test ¢ozme becerilerini gelistirme 8
X o8 s yénelik katkilari

% E@C Merkezi sinavlara hazirlikta destek 7

A% -% Firsat esitligini saglama 5

§ o Olumsuz ortamlardan uzak tutma 4
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Sosyal gelisimi destekleme
Yetenekli 6grencilerin tespiti

Ders ¢alisma ortami saglama

Toplam 85

Maddi destek 26

Mesleki gelisim 14

L . Orgiin egitim derslerine destek 6
Ogretmenlere yonelik :

katkilart '? doyumunu artirma 3

Ogrenci hakkinda bilgi sahibi olma 3

Ogrencilere zaman ayirma imkani 1

Toplam 53

Maddi durumu iyi olmayan ailelere destek 29

Velilere Dershanelere alternatif olmasi 3

yonelik katkilar Veliyi egitim slrecine katma 2

Toplam 34

Maddi destek 3

Ogretmenlik ydniinii gelistirme 2

Yoneticilere Okul basarisi hakkinda veri saglama 1

yonelik katkilar Okul hareketine sureklilik kazandirma 1

Disiplininin saglanmasina pozitif katki 1

Toplam 8

Tablo 1 incelendiginde, destekleme ve yetistirme kurslarinin 6grencilere yonelik katkilarinin sirasiyla; okul
derslerine destek (f=27), okul basarisini artirma (f=17), akademik basariyi artirma (f=10), test ¢6zme becerilerini
gelistirme (f=8), merkezi sinavlara hazirlikta destek (f=7), firsat esitligini saglama (f=5) ve olumsuz ortamlardan
uzak tutma (f=4) seklinde oldugu goriilmektedir. Destekleme ve yetistirme kurslarinin 6grencilere yonelik en sik
vurgulanan katkisi “okul derslerine destek” olmasidir. Bu katki ile ilgili bazi katiimcilar gorislerini asagidaki

sekilde ifade etmistir.

“Dershanelerin kapanmasiyla égrencilere okul derslerinde destek olabilecek bir yapinin eksikligi
hissediliyordu. Destekleme ve yetistirme kurslarinin agilmasiyla 6grenciler derste égrenemedikleri,

eksik kaldiklari konulari burada tamamlama imkénina sahip oldular.” (Y-1)

“Destekleme ve yetistirme kursuna devam eden égrencilerin basarisi, bu isin dogru yapildiginda

ne kadar verimli oldugunu gdsteriyor.” (Y-4)

“Ogrenci okulda, derste eksik kalan konulari tamamlama ve énceden 6grendiklerini pekistirme
imkdni bulmaktadir. Sinifta 6grenmis oldugu konularla ilgili daha fazla test ¢é6zme firsatini

bulmaktadirlar.” (Y-14)

“.. 6grenci hafta i¢ci anlamadigi konulari kurslarda tekrar etme imkani bulmaktadir. Ayrica daha

fazla soru ¢ézerek égrendigi konulari pekistirmis olmaktadir.” (Y-21)
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Tablo 1’e gore, destekleme ve yetistirme kurslarinin 6grenciye yénelik en énemli katkilarindan birinin de “okul
basarisini artirma” oldugu gorilmektedir. Bu yonde goris belirten katihmcilardan bazilari gorislerini asagidaki

bigimlerde ifade etmislerdir.

“Destekleme ve yetistirme kurslari ile 6grencilerin ders ve sinav basarilarinin arttigi, soru ¢ézme
becerilerinin gelistigi ve daha azimli, ézgiivenli diisiinerek sorulara pratik ¢6ziimlerle
yaklastiklarini gézlemledim. Bu durum bireysel olarak égrencilerin basarisini, toplamda da okulun

basarisini artirmaktadir.”(Y-10).

“Destekleme ve yetistirme kurslariyla okul dersleri tekrar edilmis oluyor. Destekleme ve yetistirme
kurslarina diizenli devam eden 6grenciler, okul basarisini da agik ve net bicimde arttirmaktadir.”

(Y-24).

Tablo 1 incelendiginde, destekleme ve yetistirme kurslarinin 6gretmenlere yonelik katkilarinin sirasiyla; maddi
destek (f=26), mesleki gelisim (f=14), 6rglin egitim derslerine destek (f=6), is doyumunu artirma (f=3) ve 6grenci
hakkinda bilgi sahibi olma (f=3) seklinde oldugu gorilmektedir. Okul yoneticilerinin gorislerine gore bu
kurslarin 6gretmenlere yonelik en sik vurgulanan katkisinin “maddi destek” oldugu goérilmektedir. Bu katkiya

iliskin gorus bildiren bazi katilimcilarin ifadeleri asagidaki gibidir.

“Destekleme ve yetistirme kurslari 6gretmene maddi anlamda biyiik katki saglamaktadir.
Neredeyse 6gretmenler maaslari kadar kurstan ek gelir saglamaktadir. Bu durum égretmenlerin

kurslara yénelik motivasyonlarini artirmaktadir.” (Y-1)

“Destekleme ve yetistirme kurslarinin 6§retmenlere cok ciddi bir maddi getirisi vardir.Ogretmenler

diger ek ders licretleriyle birlikte yaklasik 4000 TL’ye yakin bir gelir elde etmektedirler.” (Y-37)

Tablo 1’e gore, destekleme ve yetistirme kurslarinin 6gretmenlere yonelik en sik vurgulanan katkilarindan
birinin de “mesleki gelisim” oldugu gorilmektedir. Bu katkiya iliskin goris belirten bazi katilimcilar gorislerini

asagidaki gibi ifade etmislerdir.
“Destekleme ve yetistirme kurslari 6gretmenleri alanlariyla ilgili dinamik tutmaktadir.” (Y-15)

“Destekleme ve yetistirme kurslarina giren 6gretmen kendini yenileme ve siirekli giincellemek
durumundadir. Destekleme ve yetistirme kurslarinda kendini yetistiremeyen égretmenlerin daha

sonra ders alma imkdni ¢ok az olmaktadir.” (Y-24)

“..kurslara gelen égrenciler bir istek ve taleple geldikleri icin égretmen mutlaka kursa hazirlikh
gitmektedir. OGretmenin bu sekilde hazirlik yaparak gitmesi mesleki gelisimini saglamaktadir.” (Y-

29)
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Tablo 1 incelendiginde, destekleme ve yetistirme kurslarinin velilere yonelik katkilarinin sirasiyla; maddi
durumu iyi olmayan ailelere destek (f=29), dershanelere alternatif olmasi (f=3) ve veliyi egitim siirecine katma
(f=2) seklinde oldugu gorilmektedir. Okul yoneticilerinin goriislerine gére bu kurslarin velilere yonelik en sik
vurgulanan katkisi “maddi durumu iyi olmayan ailelere destek olmasi” seklindedir. Bu katkiya iliskin goris

bildiren bazi katilimcilarin ifadeleri asagidaki bicimdedir.

“Veliyi, dershane veya dershane benzeri yerlere verecedi ekonomik yiikten kurtarmis oluyor.“(Y-

14).

“Destekleme ve yetistirme kurslarina ¢ocugunu génderen veli maddi anlamda kiilfet altina

girmemis oluyor. Veli, 6zel ders veya dershaneye para akitmaktan kurtulmus oluyor.”(Y-24).

“Kurslar égrencilerin dershaneye ihtiya¢ kalmadan tiniversiteye hazirlik ihtiyacini giderdigi icin
velileri rahatlatiyor. Veliler maddi bir kiilfetten kurtulmus oluyor. Bu durum maddi imkani

olmayan velilere ve égrencilere firsat saglamaktadir.” (Y-29)

“Veli, cocugunu kursa géndermekle ciddi bir maddi yiikten kurtuluyor. Bu maddi imkdn ailenin

baska ihtiyaclari igin kullaniliyor.” (Y-38)

Tablo 1’e gore, destekleme ve yetistirme kurslarinin okul yoneticilerine yonelik katkilarinin sirasiyla; maddi
destek (f=3), 6gretmenlik yonini gelistirme (f=2) ve okul basarisi hakkinda veri saglama (f=1) seklinde oldugu
gorllmektedir. Okul yoneticilerinin gorlslerine gore bu kurslarin yoneticilere yonelik en sik vurgulanan
katkisinin “maddi destek saglamasi” oldugu goriilmektedir. Bu yonde goriis belirten bazi katilimcilarin ifadeleri

asagidaki sekildedir.

“Destekleme ve yetistirme kurslari okul yéneticisi agisindan maddi bir getirisi olmasindan dolayi

yéneticilerin motivasyonlarini artiriyor.” (Y-2)

“Okul yéneticileri icin ekstra is yiikii getirmekle beraber, haftada 2 saat ek ders (icreti alarak

yénetici maddi bir gelir elde etmektedir.” (Y19)

Arastirmanin genel amaci dogrultusunda; okul yoneticilerinin goriislerine gore destekleme ve yetistirme

kurslarinda paydaslarin yasadigi sorunlara yonelik bulgular tablo 2’de verilmistir.

Tablo 2. Destekleme ve Yetistirme Kurslarinda Paydaslarin Yasadigi Sorunlar

Tema Kategoriler Kodlar f
v Devamsizhk 30
v 2 = B . . Yorgunluk 14
EEco’s Ogrencilere -
LS 527 e Kursu 6Gnemsememe 11
x »= 3 iliskin sorunlar —
g 53 g Derslere yonelik bikkinlik 5
>
3 ~ o Sosyal etkinlikler icin zaman kalmamasi 4
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EBA’nin kurslarda etkin kullanilmamasi

Aileyle daha az zaman gecirme

ilgisiz 8grencilerin olumsuz etkisi

3
3
Hicbir katkisi olmadigini diisiinme 3
2
1

Kurslara iligkin geri bildirimin olmamasi
Toplam 76
Yorgunluk 15

Ders segim slirecine miidahil olmasi 5
. Kursta maddi kaygi ile gérev alma 5
Ogretmenlere - -
e Planlamaya uygun ders islenememesi 4
iliskin sorunlar - —
Derslerin verimsizligi 2
Okul derslerinin kurslara taginmasi 1
Toplam 32
Velil Kursa yonelik ilgisizlik 18
- .e rere Veliye geri bildirimde bulunmama 2
iliskin sorunlar
Toplam 20
Ders programlarinin diizenlenmesi 10
is ylikiiniin artmasi 10
L Kurs Gcretinin diisiik olmasi 4
Yoneticilere - e
Derslerin agilmasinda 6gretmenle ¢atisma 3

iliskin sorunlar

Okul giderlerinin artmasi

Kurs bitcesinin olmamasi 1

Toplam

w
o

[EEY
o

Kaynak eksikligi

Denetim yetersizligi

Ucretsiz kursun ilgiyi azaltmasi

Tasimali egitimde ulasim sorunu

Yaz doneminde az sayida ders agilmasi

Mevzuat ve isleyisten

Ogrenci secim kriterinin olmamasi
kaynakh sorunlar

Kurslarin bilissel beceriye dénik olmasi

Biitlin okullarda kurs agilmasi

Kurs konulariyla mifredatin értiismemesi

R IR (RPIFRPININIWIN(N

Kurslarin hafta ici yapiimasi
Toplam

w
(5]

Tablo 2 incelendiginde, destekleme ve yetistirme kurslarinda 6grencilerin yasadigl sorunlarin sirasiyla;
devamsizlik (f=30), yorgunluk (f=14), kursu 6nemsememe (f=11), derslere yonelik bikkinhk (f=5), sosyal
etkinlikler igin zaman kalmamasi (f=4), EBA’nin kurslarda etkin kullanilmamasi (f=3), aileyle daha az zaman
gecirme (f=3) ve higbir katkisi olmadigini disinme (f=3) seklinde oldugu gorilmektedir. Destekleme ve
yetistirme kurslarinda 6grencilerin yasadigl en énemli sorunun “devamsizlik” oldugu goérilmektedir. Bununla

ilgili katilimci gérislerinden bazilari asagidaki sekildedir.

“Kurslarda devam takip sikintisi yasanmaktadir. ilk hafta herkes cosku ile kursa basliyor, ders
programi yapiliyor, égretmen ayarlaniyor. Sonrasinda ¢ok hizli bir sekilde siniflar eriyor ve kurslar

pes pese kapaniyor. Yapilan biitiin planlamalar heba olmus oluyor.” (Y-24)
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“Kurslarda ¢ok ciddi bir devamsizlik sorunu var ve bunun hicbir yaptirimi yok. Bu durum
égrencilerde bir sorumsuzluk olusturuyor ve bunun sonucunda 6rgiin egitimdeki derslere de

devamsizlik sorunu yansiyor.” (Y-37)

Tablo 2’ye gore, destekleme ve yetistirme kurslarinda yasanan 6grencilere iliskin dGnemli sorunlardan birinin de

“yorgunluk” oldugu gorilmektedir. Bu soruna iliskin bazi katihmcilarin gérisleri asagidaki gibidir.

“Destekleme ve yetistirme kurslarinda katilan 6grencilerin, giinliik 7 saat ders sonrasi kurslara
katilmasi 6grencilere yorucu gelmektedir ve bu durum kurslarla ilgili yasanan en énemli

sorunlardan birini olusturmaktadir.” (Y-10)

“Ogrenci giin boyunca 7 saat derse giriyor ve dersten sonra da kursa girmesi sonucunda 6§rencide
asirt yorgunluk ve isteksizlik meydana gelmektedir. Bu durum kurslarda verimsizlige neden

olmaktadir.” (Y-33/34)

Tablo 2’'ye gore, destekleme ve yetistirme kurslarinda 6grencilere iliskin yasanan sorunlardan birinin de “kursu

6nemsememe” oldugu gorilmektedir. Bu soruna iliskin bazi katilimcilarin goérusleri asagidaki bicimdedir.

Tablo

“Ogrenci kursa iicret vermeden geldidi icin kursu cok az énemsiyor. Bu durum égrencilerin kursa

yénelik tutum ve tavirlarini olumsuz etkilemektedir.” (Y-13)

“Ogrenciler maddi olarak para 6demedikleri icin kurslarin kiymetini bilmiyorlar ve bu da
devamsizlik sorunuyla karsi karsiya kalmamiza neden oluyor. Bu durum zamanla kurslardaki

ogrenci sayisini diistiriiyor.” (Y-26)

2 incelendiginde, destekleme ve yetistirme kurslarinda 6gretmenlerin yasadigl sorunlarin sirasiyla;

yorgunluk (f=15), ders se¢im siirecine midahil olmasi (f=5), kursta maddi kaygi ile gérev alma (f=5), planlamaya

uygun ders islememesi (f=4), derslerin verimsizligi (f=2) ve okul derslerinin kurslara tasinmasi (f=1) seklinde

oldugu gorulmektedir. Bu kurslarda gorev alan 6gretmenlerin “yorgunluk” problemi ile karsi karsiya kaldigini

belirten bazi katilimcilarin ifadeleri asagida verilmistir.

“Hafta i¢i kurslar istenen seviyede dedil. Ogretmen ve 6drenci ¢ok yorulmaktalar. 8 saat dersin

sonunda yorgunluk olusmaktadir.” (Y-6)

“7 saatlik 6rgiin editim sonrasinda 6gretmen yorgun ve bitkin diisiiyor ve buna bagl olarak da

ders verimliligi diismektedir.” (Y-27)

“Glin icinde yogun ders temposundan sonra hafta i¢i agilan kurslara giren Ggretmenlerin

yorgunlugu ¢ok fazla oluyor.” (Y-39)
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Tablo 2’ye gore, destekleme ve yetistirme kurslarinda 6gretmenlere iliskin yasanan sorunlardan birinin de “ders
secim silirecine midahil olma” seklinde oldugu gérilmektedir. Bu soruna iliskin goris belirten bazi katimcilarin

ifadeleri asagidaki sekildedir.

“Ogretmenler kurs agilmasi icin 6grencileri yonlendirmeleri ve idarenin buna engel olma ¢abasi

idareciler ile 6gretmenler arasinda problem olusturuyor.” (Y-29)

“Ogretmenler 6grenciye karsi not giicii oldugundan dolayi, 6grencileri destekleme ve yetistirme
kurslarina yénlendirme konusunda bu gticiinii kullaniyor. Ciinki kurslar 6grencilerin égretmenleri
tercih etme durumuna gére agiliyor. Odretmenler de not giiciinii kullanarak 6grencileri kendilerini

secme konusunda yénlendiriyorlar.” (Y-37)

Tablo 2’ye gore, destekleme ve yetistirme kurslarinda velilere iliskin yasanan sorunlarin kursa yonelik ilgisizlik
(f=18) ve veliye geri bildirimde bulunmama (f=2) seklinde oldugu goérlulmektedir. Destekleme ve yetistirme
kurslarinda, velilere iliskin yasanan “kursa yonelik ilgisizlik” sorununa yonelik goris belirten bazi katilimcilarin

ifadeleri asagidaki bicimdedir.

“Veliler, ¢cocugunun hangi kursa katildigindan bile haberdar dedil. Velilerin kursa yénelik ciddi bir

ilgisizligi mevcut.” (Y-2)

“Veliler de 6dgrencilerin devam takibini yapma konusunda yeterli degil. Ogrenciler kontrol

edilmedigi igin sorunlar olusuyor.” (Y-12)

“Veli kurs siirecini takip etmiyor. Kursun égrenciye faydali olup olmadidi ile ilgili bilgisi yok.” (Y-28)

Tablo 2 incelendiginde, destekleme ve yetistirme kurslarinda yoéneticilere iliskin yasanan sorunlarin sirasiyla;
ders programlarinin diizenlenmesi (f=10), is ylkinin artmasi (f=10), kurs tcretinin disik olmasi (f=4), derslerin
acllmasinda 6gretmenle ¢atisma (f=3), okul giderlerinin artmasi (f=2) ve kurs biitgesinin olmamasi (f=1) seklinde
oldugu gorilmektedir. Okul vyoneticilerine iliskin en sik vurgulanan sorunun “ders programlarinin
dizenlenmesi” oldugu goérilmektedir. Bu soruna iliskin goris belirten bazi katilimcilarin ifadeleri asagidaki

gibidir.

“Ders plan ve programi yapilirken cesitli sorunlarla karsilasmaktayiz. Ogretmenlerden bazilari

hafta ici bazilari ise hafta sonundaki kurslarda gérev almak istiyor.” (Y-1)

“Okul yénetimi 6gretmenlerin ders programini hazirlarken ¢ok zorlanmakta. Ciinkii normal dersler
arti kurs programi olunca ve buna bir de 6gretmenlerin istekleri eklenince ydneticiler oldukca

zorlaniyor.” (Y-12/27)
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“Okul yoneticisi herkese esit saatte ders verme ¢abasindan dolayi biiyiik sikintilar ¢ekiyor. Agilan
kurs sayisi az oldugu zaman ek ders probleminin yasanmasindan kaynaklanan sorunlarla

ugrastyor.” (Y-21)

“Ogretmenler okulda destekleme ve yetistirme kurslari daha yiiksek iicret getirdigi icin normal
dersi almak yerine kurslardan ders istiyor. Bu durum yéneticileri zor durumda birakiyor.Ders

planlamasi yapma noktasinda sorunlar yasaniyor.” (Y-37)

Tablo 2’ye gore, destekleme ve yetistirme kurslarinda okul yoneticilerine yénelik yaganan 6nemli sorunlardan
birinin de “is ylkiiniin artmasi” oldugu goérilmektedir. Bu soruna iliskin goris belirten bazi katilimcilarin

ifadeleri asagidaki bicimdedir.

“Bu kurslar bash basina ayri bir is yikii olusturuyor. Hafta i¢i ya da hafta sonu yapildiginda
idarecinin rahatlayabilecegi vakit araliklari kapaniyor. Kurslarin takibi ayri bir vakit ve zihin

yorgunluguna neden oluyor.” (Y-29)

“Okul yéneticisi agisindan biiyiik bir yiik aslinda. Hafta ici giin boyu 17.00°ye kadar siiriiyor
kurslar. Biiyiik okullarda bunlarin kontrolii ve takibi ¢ok daha zorlasabiliyor. Bu durum da okul

yéneticilerinin asiri yorulmasina neden oluyor.” (Y-38)

Tablo 2’'ye gore, destekleme ve yetistirme kurslarinda okul yoneticilerine yonelik yasanan diger sorunlardan
birinin de “kurs Ucretinin dlisiik olmasi” seklinde oldugu gorilmektedir. Katihmcilardan bazilari bu soruna iliskin

gorislerini asagidaki bicimde ifade etmislerdir.

“Okul yébneticilerine verilen ek ders licreti ¢ok yetersiz kaliyor. Bu durum yéneticilerin

motivasyonunu diisiirtiyor.” (Y-12)

“Kurs yéneticisi olan idarecilere ¢ok komik denilecek sadece 2 saatlik ek dersin verilmesi ¢ok
yetersiz olup bunun anlam ifade edebilecek ve idareciyi memnun edebilecek bir seviyeye

cikarilmasi gerekir.” (Y-14)

“Okulda 6grencilerin birgok biirokratik ve disiplin isleri ile ugrasan idarecilerin aldigi ticret olduk¢a
yetersiz. Bu durum yédneticilerin motivasyon sorunu yasamasina neden oluyor ve bu kurslara
yénelik olumsuz tavir sergiliyorlar. Yéneticiler licret diisiikliiGii nedeniyle gérev alma konusunda

cekingen davraniyorlar. “ (Y-37)

Tablo 2 incelendiginde, destekleme ve yetistirme kurslarinda mevzuat ve isleyisten kaynakl sorunlarin sirasiyla;
kaynak eksikligi (f=10), denetim yetersizligi (f=7), Ucretsiz kursun ilgiyi azaltmasi (f=7), tasimali egitimde ulasim

sorunu (f=3), yaz doneminde az sayida ders acilmasi (f=2) ve 68renci secim kriterinin olmamasi (f=2) seklinde
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oldugu gorilmektedir. Mevzuat ve isleyisten kaynakl sorunlar igerisinde en sik vurgulanan sorunun “kaynak

eksikligi” oldugu gorilmektedir. Bu soruna iliskin gorus bildiren bazi katiimcilarin ifadeleri asagida verilmistir.

“Kurslarda 6grencilerin  kullanabilecegi, diizenli takip edebilecedi kaynaklar bulunmuyor.

Bakanligin yayinladigi kazanim dederlendirme testleri yetersiz kaliyor.” (Y-12)
“Ogrenciler agisindan kurslara yénelik kaynaklarin yetersizligi sorunu var.” (Y-36)

“..Bir diger sorun da kaynak sorunu. Ogretmenler EBA’daki kaynaklari kullanma konusunda

yénlendiriliyorlar. Ama buradaki kaynaklar sinava hazirlanma konusunda yetersiz kaliyor.” (Y-37)

Tablo 2’ye gore, destekleme ve yetistirme kurslarinda mevzuat ve isleyisten kaynakli 6nemli sorunlardan birinin

de “denetim yetersizligi” oldugu gorilmektedir. Bu soruna iliskin goris belirten bazi katihmcilarin ifadeleri

asagidaki bicimdedir.

“Kurslarin denetimi hi¢ yok diyebilirim. Bu durum kurumlarda gevsek bir yapinin olusmasina

neden oluyor. Kurs agip iicret alan ve derse girmeyen idareciler var.” (Y-29)

“Kurslarin denetimi hususunda idareler olarak yetersiz kaliyoruz. Okul yéneticilerinin kendi
okullarinda bu denetimi yapip kararlar almasi  sikinti  olusturuyor. Odretmenlerin

denetlenmedikleri duygusu onlarda bir rehavete sebebiyet vermektedir.” (Y-36)

Tablo 2’'ye gore, destekleme ve yetistirme kurslarinda mevzuat ve isleyisten kaynaklh sorunlardan birinin de
“Ucretsiz kursun ilgiyi azaltmas)” oldugu goriilmektedir. Bu soruna iliskin gorus belirten bazi katihmcilarin

ifadeleri asagidaki sekildedir.
“Kursun bedava olmasindan dolayi égrencilerin kursa bakis agilari negatif olmaktadir.” (Y-20)

“Kurslar tamamen lcretsiz oldugu igin G6grencilerde kursa devam konusunda istikrar
saglanamiyor. Odrenciler bu kurslar igin kiigiik de olsa bir meblad édemedikleri icin kurslara
devam edip etmeme konusunda herhangi bir kaygi tasimiyorlar ve kurslarin verimi diisiyor.” (Y-

38)

Arastirmanin genel amaci dogrultusunda; okul yoneticilerinin gorislerine gore destekleme ve yetistirme

kurslarinda paydaslarin yasadigi sorunlara iliskin ¢6ziim onerilerine yénelik bulgular tablo 3’te verilmistir.
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Tablo 3. Destekleme ve Yetistirme Kurslarinda Paydaslarin Yasadigi Sorunlara iliskin Coziim Onerileri

Tema Kategoriler Kodlar

Devamsizhk ile ilgili disiplin saglama

Ders saatini azaltma

Ogrenci seciminde seviye sinavlari yapma
Sosyal ihtiyaclari karsilama

Basarili 6grencileri 6dillendirme

Farkh 6gretmenlerden kurs alma

Geri bildirimde bulunma

Ders seciminde ihtiyac ve istekleri dikkate alma
Devamsizlik yapan 6grencilerin ilisigini kesme
EBA’yi gelistirme ve kullanma

Son sinif 6grencilerine kurs agma
Sosyo-ekonomik diizeyi diisiik 6grencilere 6ncelik verme
Sosyal gelisimini destekleyecek dersler agma

Ogrencilerin yasadiklari
sorunlara yonelik ¢oziim
onerileri

RIRIRININININWWIW|A(W[O]|=-

w
00

Toplam

Ogretmen seciminde sistem olusturma
Girebilecegi ders saatini azaltma
Kurslara iliskin hizmet igi egitim verme
Ogretmenlerin yasadiklari Ogrencilerin gelisim siirecini takip etme
sorunlara yonelik ¢oziim  Kurs Ucretlerini artirma
onerileri Tam giin mesai uygulama
Ogretmenlerin performansini degerlendirme
Derslerin verimli sekilde isleme

RiR|R[R[R|IN[B|O

Toplam 16

Veliden lcret talep etme 16
Veli bilgilendirme sistemi olusturma 3
Aile ile isbirligi yapma 2
Toplam 21

Velilerin yasadiklari
sorunlara y6nelik ¢dziim
onerileri

Yoneticilerin yasadlklarl Gorevli y6neticinin Ucretini artirma

sorunlara yénelik ¢oziim  Fiziki ortamlari diizenleme
onerileri Toplam 6

Kursa yonelik kaynak saglama 11

Kurs merkezleri olusturma 11

Etkili ve verimli denetim saglama 11

Farkli okullarda kursa katilma

Kurslari hafta sonu yapma

Tiirkiye geneli deneme sinavlari yapma

Kurs koordinasyon birimleri olusturma

Ogrenci segme siirecini sistemli hale getirme

Tasimali egitimi kurslara gore diizenleme

Kurslarda paket programlar olusturma

Kaynak kitap kullaniminin serbest olmasi

Kurs takvimini diizenli hale getirme

Kurslarin merkezi sinavlara gére diizenleme

Kurslarda mesleki dersler agma

Paydaslari kurslarin isleyisiyle ilgili bilgilendirme

Destekleme ve yetistirme kurslarinda paydaslarin yasadigi sorunlara iliskin ¢6ziim onerileri

Mevzuat ve isleyisten
kaynakli sorunlara iliskin
¢6zlim onerileri

RIRRRRIRININ|| (T

<)
B

Toplam
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Tablo 3 incelendiginde, destekleme ve yetistirme kurslarinda 6grencilerin yasadiklari sorunlara iliskin ¢dzim
onerilerinin sirasiyla; devamsizlik ile ilgili disiplin saglama (f=9), ders saatini azaltma (f=5), 6grenci segiminde
seviye sinavlari yapma (f=4), sosyal ihtiyaclar karsilama (f=3), basarili 6grencileri 6dillendirme (f=3), farkli
o6gretmenlerden kurs alma (f=3), geri bildirimde bulunma (f=2), ders se¢iminde ihtiyag ve istekleri dikkate alma
(f=2), devamsizlik yapan 6grencilerin ilisigini kesme (f=2) ve EBA’yi gelistirme ve kullanma (f=2) seklinde oldugu
gorilmektedir. Destekleme ve yetistirme kurslarinda 6grencilerin yasadiklari sorunlara iliskin en sik vurgulanan
¢6zlim onerisi “devamsizlik ile ilgili disiplin saglama” seklindedir. Bu ¢dzim Onerisine yonelik gorls belirten bazi

katilimcilarin ifadeleri asagidaki sekildedir.

“Ogrencilerin kurslarda yaptiklari devamsizliklar e-okula islenmeli ve belli bir devamsizlik yapan
6grencinin kursa kaydi silinmeli. Devamsizlik ile ilgili baglayici bir diizenleme olmasi gerekiyor.” (Y-

12)

“Devam sorununun ¢éziilmesi icin okul idarecilerinin sorumluluk almasi lazim. Aileler ile iletisime
gecip devamsizligin nedeni ile onlarla gériisme yapilmaldir. Kurslara kaydolup mazeretsiz

devamsizlik yapan 6grencilerin bir sonraki dénem kurslara kaydi engellenebilir.” (Y-29)

“Kursa devam etmeyen 6grencinin devamsizligi okul devamsizligina eklenmeli.” (Y-37)

“Oziirsiiz olarak belirlenen saatin istiinde devamsizlik yapan égrencinin kaydi aninda silinmeli ve

ayni sene igerisinde agilacak diger kurslara égrenci alinmamall.” (Y-38)

Tablo 3’e gore, destekleme ve yetistirme kurslarinda o6grencilerin yasadiklari sorunlara yoénelik ¢6zim
onerilerinden birinin de “ders saatini azaltma” oldugu gérilmektedir. Bu ¢6ziim 6nerisine yonelik goris bildiren

bazi katilimcilarin ifadeleri agagida verilmistir.

“Destekleme ve yetistirme kurslarina katilan 6grencilerin 6zellikle 12.sinifta ders sayisi ¢ok fazla
oldugundan dolay! yorgunluga sebep olmaktadir. Bundan dolayi destekleme ve yetistirme

kurslarindaki ders saati sayisi azaltiimalidir.” (Y-1)

“Oncelikle ders yiikii azaltiimal. Cocuklara ortaokul kademesinde kurslarla birlikte 30 saat dersin

haftalik olarak yeterli olacadi kanaatindeyim.” (Y-25)

Tablo 3’te 6gretmenlerin yasadiklari sorunlara yonelik ¢6ziim oOnerileri incelendiginde sirasiyla; 6gretmen
segiminde sistem olusturma (f=5), girebilecegi ders saatini azaltma (f=4), kurslara iliskin hizmet ici egitim verme
(f=2), 6grencilerinin gelisim sirecini takip etme (f=1) ve kurs Ucretlerini artirma (f=1) seklinde oldugu
gorilmektedir. Destekleme ve yetistirme kurslarinda Ogretmenlerin yasadiklari sorunlara iliskin en sik
vurgulanan ¢6ziim Onerisi “08retmen se¢iminde sistem olusturma” seklindedir. Bu ¢6ziim Gnerisine yonelik bazi

katihmcilarin gorusleri asagidaki bicimdedir.
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“Ogretmen gérevlendirmesinde segici olunmali. Daha nitelikli ve kaliteli bir editim icin her éniine

gelen 6gretmene kurs agma izni verilmemeli.” (Y-25)

“Destekleme ve yetistirme kurslarina girecek 6gretmenler bu konuda bir egitime tabi tutulmali ve
sadece bu egitimleri alan égretmenler kurslarda gérev alabilmeli yani bu isin bir sertifikasi olmall.

Bu égretmenlerin gelisimini saglayacaktir.” (Y-37)

Tablo 3’e gore, destekleme ve yetistirme kurslarinda 6gretmenlerin yasadiklari sorunlara yonelik ¢6zim
onerilerinden birinin de “girebilecegi ders saatini azaltma” oldugu goérilmektedir. Bu ¢6ziim Onerisine yonelik

goris bildiren bazi katilimcilarin ifadeleri asagida verilmistir.

“Ogretmenler giin icerisinde 6rgiin egitimde de gérev almaktadir. Bunun iizerine ¢cok fazla saatte
kursa da girdigi zaman verimsiz olmaktadir. Bence égretmenlerin kurslarda en fazla 6 saat gérev

almasi ve bu saatlerin de hafta sonu olmasi gerekir.” (Y-21)

“Glinliik ders saatlerinin diisiiriilmesi gerekmektedir. Bu durum hem &grenci hem de 6gretmen

agisindan kurslara katilimi ve motivasyonu artiracaktir.” (Y-28)

Tablo 3 incelendiginde, destekleme ve yetistirme kurslarinda velilerin yasadiklari sorunlara iliskin ¢6zim
onerilerinin sirasiyla; veliden Ucret talep etme (f=16), veli bilgilendirme sistemi olusturma (f=3) ve aile ile
isbirligi yapma (f=2) seklinde oldugu gorilmektedir. Destekleme ve yetistirme kurslarinda velilerin yasadiklari
sorunlara yonelik ¢6ziim 6nerileri igerisinde en sik vurgulanan “veliden licret talep etme” seklindedir. Bu ¢6zim

Onerisine yonelik goris bildiren bazi katilimcilarin ifadeleri asagida verilmistir.

“Destekleme ve yetistirme kurslari icin veliden ciizi bir lcret talep edilmeli ve bu gelen parayla

kursun fotokopi ve kaynak kitap ihtiyaci karsilanabilir.” (Y-5/27/31)

“Velinin az da olsa bu kurslar igin iicret demesi hem dgrenci devamsizligini engelleyecek hem de

velinin kursu daha fazla 6nemsemesini saglayacaktir.” (Y-28)

“Kurslardaki tiim giderlerin (icretini veli édesin demiyorum ama belli bir iicret alinirsa kurslarin

kiymetinin daha iyi anlasilacagini diisiiniiyorum.” (Y-38)

Tablo 3’e gore, destekleme ve yetistirme kurslarinda velilerin yasadiklari sorunlara yénelik ¢6ziim nerilerinden
birinin de “veli bilgilendirme sistemi olusturma” seklinde oldugu gorilmektedir. Bu ¢6zim Onerisine yonelik

gorus bildiren bazi katihmcilarin ifadeleri agagidaki bicimdedir.

“Ogrencilerin destekleme ve yetistirme kurslarina gelip gelmedidi, akademik basarisi ve baska

konularla ilgili veli bilgilendirme sisteminin olusturulmasi gerekmektedir.” (Y-2)
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“Destekleme ve yetistirme kurslari ile ilgili belirli araliklarla degerlendirilmelerin yapiimasi ve bu
anlamda dgrencinin gelisiminin takip edilmesi gerekir. Bu gelisimi velinin de takip etmesi igin bir

sistemin veya mekanizmanin olusturulmasi gerekiyor.” (Y-34)

Tablo 3 incelendiginde, destekleme ve yetistirme kurslarinda yoneticilerin yasadiklari sorunlara iliskin ¢6ziim
Onerilerinin sirasiyla; goérevli yoneticinin Gcretini artirma (f=5) ve fiziki ortamlari dizenleme (f=1) seklinde
oldugu gorilmektedir. Destekleme ve yetistirme kurslarinda yoneticilerin yasadiklari sorunlara yénelik ¢6zim
onerileri icerisinde en sik vurgulanan “gorevli yoneticinin Ucretini artirma” seklindedir. Bu ¢éziim Onerisine

yonelik gorus bildiren bazi katihmcilarin ifadeleri asagida verilmistir.

“Okul yéneticilerinin kurslara iliskin aldiklari ek ders iicretinin kabul edilebilir diizeye gelmesi

gerekir.” (Y-12/29)

“Okul yéneticilerine destekleme ve yetistirme kurslari ile ilgili yeterli ve doyurucu ek ders iicreti
verilmelidir. Bu sekilde yéneticilerin derse girmelerinin 6niine gecgilerek esas isleri olan devam-

takip, analiz, degerlendirme gibi hususlara zaman ayirmasi saglanabilir.” (Y-36)

“Okul yéneticilerinin kurslarda yénetici olarak gérev alma isteklerini artirmak igin Ucretlerinde

iyilestirme yapmak gerekiyor.” (Y-37)

Tablo 3 incelendiginde, destekleme ve yetistirme kurslarinda mevzuat ve isleyisten kaynakli sorunlara iliskin
¢0zlim onerilerinin sirasiyla; kursa yonelik kaynak saglama (f=11), kurs merkezleri olusturma (f=11), etkili ve
verimli denetim saglama (f=11), farkh okullarda kursa katilma (f=8), kurslari hafta sonu yapma (f=5), Turkiye
geneli deneme sinavlari yapma (f=4), kurs koordinasyon birimleri olusturma (f=4), 6grenci segme sirecini
sistemli hale getirme (f=2) ve tasimal egitimi kurslara gore dizenleme (f=2) seklinde oldugu goériilmektedir.
Destekleme ve yetistirme kurslarinda mevzuat ve isleyisten kaynakh sorunlara iliskin en sik vurgulanan ¢6ziim
onerilerinden biri “kursa yonelik kaynak saglama” seklindedir. Bu ¢6ziim 6nerisine yonelik goris belirten bazi

katilimcilarin ifadeleri asagidaki sekildedir.

“Destekleme yetistirme kurslarinda her ders igin kaynak kitap bulmakta sorun yasiyoruz. Bundan

dolayi EBA destekleme yetistirme kurslarina paralel olarak gelistirilebilir.” (Y-1)
“Kurslarda kaynak kitap kullaniminin serbest birakilmasi gerekiyor.” (Y-12)

“Milli Egitim Mudiirliiklerinin olusturacagi bir komisyon ile sadece sinavlara yénelik sorularin

oldugu kaynak kitaplar hazirlanarak okullara génderilebilir.” (Y-36)

“Devlet Ggrenciye kaynak imkdani saglamali, égrenciler kaynak aramak zorunda kalmamali.

Ogrenciler bir dershaneye édedidi para kadar kaynada para harciyor.” (Y-37)

1122 Kara, M. & Bozbayindir, F. (2020). Support and Training Courses According to the Opinions of School
Administrators: Contributions, Problems and Solution Offers, International Journal of Education Technology
and Scientific Researches, Vol: 5, Issue: 12, pp. (1074-1132).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

Tablo 3’te destekleme ve yetistirme kurslarinda mevzuat ve isleyisten kaynakli sorunlara iliskin en sik
vurgulanan ¢6zim o6nerilerinden birinin de “kurs merkezleri olusturma” seklinde oldugu goriilmektedir. Bu

¢6zlim Onerisine yonelik bazi katilimcilarin gorusleri asagidaki gibidir.

“Her okul biinyesinde kurs agmak yerde belli okullarda kurs agmak daha faydali olacaktir. Bu
kurslar ilge Milli EGitim Miidiirliigii'ne bagh olarak dershane mantigiyla ile ¢alismasi gerekiyor.

Bunlarin tamamen sinav odakli ¢calismalar yaparak isletilmesi 6nem arz etmektedir.” (Y-19)

“Hafta sonu yapilacak kurslar agisindan kurs merkezleri belirlenerek kurslar yapilmali. Farkli

o6gretmenlerin égrencilerin derslerine girmesi gerekir.” (Y-28)

Tablo 3’e gore, destekleme ve yetistirme kurslarinda mevzuat ve isleyisten kaynakl sorunlara iliskin en sik
vurgulanan diger ¢ozim onerilerinden birinin de “etkili ve verimli denetim saglama” seklinde oldugu

gorilmektedir. Bazi katilimcilar bu ¢dziim dnerisine yonelik asagidaki sekilde gorislerini ifade etmistir.

“Kurslarin ya denetmenler tarafindan ya da il veya ilgede olusturulacak komisyonlar tarafindan

profesyonel bir sekilde denetlenmesi gerekir.” (Y-12)

“Dis denetimin artirilmasi gerekir. Gerekirse farkll kurum miidiirleri denetime gelerek ilgili

mevzuata gére denetim yapilmahidir.” (Y-27)

“Kurslarla ilgili bir denetim mekanizmasi gelistiriimeli. Bu mekanizmanin igcinde hem veliler hem

ist yoneticiler yer almall.” (Y-28)

“Destekleme ve yetistirme kurslariyla ilgili kontroller ve denetimler siklastiriimali; belli sayinin

altina diisen siniflar aninda kapatiimall.” (Y-38)
SONUC ve TARTISMA

Okul vyoneticilerinin gorugleri dogrultusunda destekleme ve yetistirme kurslarinin degerlendirildigi bu
arastirmada oncelikle destekleme ve vyetistirme kurslarinin paydaslara yonelik katkilari incelenmistir. Bu
kapsamda destekleme ve yetistirme kurslarinin 6grencilere, 6gretmenlere, velilere ve okul yoneticilerine
yonelik katkilari ortaya koyulmustur. Destekleme ve yetistirme kurslarinin 6grencilere yonelik en sik vurgulanan
katkisinin okul derslerine destek oldugu saptanmistir. Destekleme ve yetistirme kurslarina iliskin yapilan gesitli
arastirmalarda da mevcut arastirmada elde edilen bu sonuca paralel sonuglar elde edildigi gérilmektedir.
Sarica (2019) tarafindan yapilan galismada goérisiine basvurulan Ogretmenler, destekleme ve yetistirme
kurslarinin 6grencilere yonelik en 6nemli avantajinin derste 6grenilenlerin tekrar edilmesi ve pekistirilmesi
oldugunu belirtmislerdir. Diger yandan Er Tirkiresin (2018) tarafindan yapilan calismada destekleme ve
yetistirme kurslarinin 6nemli islevlerinden birisinin 6grencilerin 6grendiklerini pekistirme firsati bulmalari
oldugu gorilmektedir. Dénmez vd. (2018) tarafindan yapilan ¢alismada da gorisiine basvurulan 6gretmenler,
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destekleme ve yetistirme kurslarinin dersleri telafi etme imkani tanidigini ifade etmislerdir. Demir Basaran ve
Yildiz Narinalp (2017) tarafindan yapilan galismada ise gorisiine basvurulan 6gretmenler destekleme ve
yetistirme kurslarinin; eksik kalan konulari ya da etkinlikleri tamamlamak, derste 6grenilenleri pekistirmek,
konu tekrari yapmak ve soru ¢dzmek igin bir firsat oldugunu belirtmislerdir. Yapilan bu ¢alismalara bakildiginda,
destekleme ve yetistirme kurslarinin derste 6grenilenlerin tekrar edilmesi, pekistirilmesi, eksik konularin
tamamlanmasi ve kimi zaman da kacirilan derslerin telafi edilmesi firsati tanimasi ile okul derslerine destek
oldugu gorulmektedir. Bu arastirma kapsaminda destekleme ve yetistirme kurslarinin 6grencilere yonelik diger
onemli bazi katkilarin; okulun basarisini artirma, akademik basariyi artirma, test ¢ézme becerilerini gelistirme,
merkezi sinavlara hazirlikta destek, firsat esitligini saglama ve olumsuz ortamlardan uzak tutma oldugu
sonucuna varilmistir. Elde edilen bu sonuglar, 6grencilerin merkezi sinavlara hazirlanmasinda destekleme ve
yetistirme kurslarinin 6nemli bir islevi yerine getirdigini ve sosyo-ekonomik diizeyi disiik 6grenciler agisindan

firsat esitligi saglayarak 6grencilerin akademik basarisinin artmasina olumlu etki ettigini gostermektedir.

Arastirma sonuglarina gore, okul yoneticileri destekleme ve yetistirme kurslarinin 6gretmenlere yonelik en
onemli katkisinin maddi destek oldugunu belirtmislerdir. 15.04.2015 tarihli ve 29327 sayili Resmi Gazete’de
yayimlanan “Bazi Kanun ve Kanun Hikmiinde Kararnamelerde Degisiklik Yapilmasi Hakkinda Kanun” bashkli
degisiklik ile bu kurslar karsiliginda alinan ek ders Ucretlerinin 6rgiin egitim kapsaminda girilen derslerde alinan
ek ders licretine gore % 100 fazlasiyla yani iki katki olacak sekilde ddenecegi belirtilmistir (Resmi Gazete, 2015).
Destekleme ve yetistirme kurslari, ek ders Ucretlerinde yapilan bu degisiklik ile 6gretmenler agisindan cazip hale
getirilmeye calisiimistir. Destekleme ve yetistirme kurslarina yonelik yapilan gesitli calismalar da mevcut
arastirma kapsaminda elde edilen bu sonucu desteklemektedir. Unsal ve Korkmaz (2016) ile Bozbayindir ve
Kara (2017) tarafindan yapilan ¢alismalarda gorusiine basvurulan 6gretmenlerin, kurslarin 6gretmenlere yonelik
en onemli katkisinin 6gretmene maddi destek saglamasi oldugunu ifade ettikleri gorilmektedir. Mevcut
arastirmanin sonuglarina gore, destekleme ve vyetistirme kurslarinin 6gretmenlere yonelik diger 6nemli
katkilari;; mesleki gelisim, orgiin egitim derslerine destek, is doyumunu artirma, 6grenci hakkinda bilgi sahibi
olma ve Ogrencilere zaman ayirma imkani seklindedir. Elde edilen bu sonuglar, destekleme ve yetistirme
kurslarinin 6gretmen icin mesleki gelisim firsati yarattigi ve orgiin egitimde verilen derslerdeki verimliligi pozitif

yonde etkiledigi seklinde yorumlanabilir.

Okul yoneticilerinin gorisleri dogrultusunda destekleme ve yetistirme kurslarinin velilere yonelik en énemli
katkisinin maddi durumu iyi olmayan ailelere destek oldugu sonucuna varilmistir. Okullarda destekleme ve
yetistirme kurslari acilmadan dnceki donemlerde aileler ¢cocuklarini gesitli nedenlerle 6zel dershanelere, etiit
merkezlerine veya 6zel derslere bir Ucret karsiliginda gondermekteydi. Yapilan gesitli calismalarda (Altun, 2009;
Duran vd., 2014; Ozgen vd., 2014) sosyo-ekonomik diizeyi disiik ailelerin maddi durumlarinin elverissiz
olmasindan dolayl c¢ocuklarini 6zel dershanelere gondermekte zorlandiklari ya da gonderemedikleri
belirlenmistir. Donmez vd. (2016) tarafindan yapilan ¢alismada da, arastirma kapsaminda gorlsiine basvurulan

ogrencilerin % 88’i destekleme ve yetistirme kurslarinin olmamasi durumunda; maddi yetersizlikler dolayisiyla
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dershane, etiit veya 6zel ders gibi ek destek alma olanaklarindan faydalanamayacaklarini ifade etmislerdir. Bu
nedenle giderleri devlet tarafindan karsilanan destekleme ve yetistirme kurslarinin sosyo-ekonomik diizeyi
distk ailelerin gocuklari igin bir segenek olusturdugunu ve firsat esitligini saglamaya yonelik énemli bir
uygulama oldugunu gostermektedir. Destekleme ve yetistirme kurslarina iliskin yapilan farkli ¢alismalarda da
(Canli, 2019; Canpolat ve Kéger, 2017; Demir Basaran ve Yildiz Narinalp, 2017) bu kurslarda ailelerden herhangi
bir Gcret alinmamasindan dolayi ailelerin ekonomisine olumlu katkida bulunuldugu sonucuna varilmistir. Bu
acidan mevcut arastirmada elde edilen bu sonucun farkl arastirmalarda elde edilen sonuglar ile paralellik
gosterdigi gorilmektedir. Bu kurslarin velilere yonelik diger katkilarinin ise dershanelere alternatif olmasi ve

velileri egitim siirecine katmasi oldugu gorilmektedir.

Arastirmanin 6nemli sonuglarindan biri de destekleme ve yetistirme kurslarinin okul yoneticilerine katkisi ile
ilgilidir. Katihmcilarin gorisleri dogrultusunda destekleme ve yetistirme kurslarinin okul yoneticilerine en
onemli katkisinin maddi destek oldugu saptanmistir. Kurslarda gorev alan yoneticiler; kurs plan ve
programlarinin hazirlanmasi ve uygulanmasi, kurslarda goérev alan 6gretmen ve personel ile kurslara katilan
ogrencilere iliskin devam, devamsizlik, disiplin ve benzeri diger is ve islemler ile kurs ¢alismalarinda y&netici,
O0gretmen ve personele yapilacak ticret 6demelerine iliskin islemleri yirtitmektedirler (MEB, 2019). Destekleme
ve yetistirme kurslarinda cumartesi ve pazar ginleri yonetim gorevi ylriten bir yoneticinin bu goérevi
karsiliginda yararlanacagi 2 saatlik ek ders Ucreti, 657 sayili kanunun 176. maddesine gére ylzde yiiz fazlasiyla
6denmektedir (MEB, 2017). Goksu ve Gulci (2016) tarafindan yapilan ¢alismada okul idaresi ve 6gretmenlerin
kurslari 6nemsemesinin nedenlerinden birinin ek ders/lcret oldugu bulgusuna ulasiimistir. Canli (2019)
tarafindan yapilan c¢alismada da destekleme ve yetistirme kurslarinin okul yoneticilerine yonelik en sik
vurgulanan katkilarindan birinin maddi katki oldugu gorilmektedir. Destekleme ve yetistirme kurslarinin okul
yoneticilerine yonelik diger katkilarinin, 6gretmenlik yoniini gelistirme ve okul basarisi hakkinda veri saglama

oldugu belirlenmistir.

Arastirmanin genel amaci dogrultusunda yanit aranan diger sorular ise destekleme ve yetistirme kurslarinda
paydaslarin yasadigi sorunlar ve bu sorunlara yénelik ¢6ziim o6nerileridir. Bu béliimiin bundan sonraki kisminda
bu iki soru birbiri ile baglantili bicimde sunulmustur. Destekleme ve yetistirme kurslarinda 6grencilerin yasadigi
en 6nemli sorunun devamsizlik oldugu gérilmektedir. Daha 6nce yapilan farkh calismalarda da (Akkaya, 2017;
Ugurlu, 2017; Kurkgil, 2018) 6grencilerin kurslara devamsizhginin énemli bir sorun oldugu tespit edilmistir.
Ogrencilerin, bu kurslarda yaptiklari devamsizligin cesitli nedenleri oldugu diisiiniilebilir. Unal ve Sentiirk (2019)
yaptiklari ¢calismada, destekleme ve yetistirme kurslarina iliskin 6grencilerin yaptiklari devamsizhgin; yararl
olmamasi, galisma, evin uzak olmasi, 6zel kurslara gitmek, sosyal hayat, kurs zamani, motivasyon disuklGga,
yorgunluk, aile, yurt yasami ile uyumsuzluk, spor, 6gretmen ve akran zorbalig gibi cesitli nedenleri oldugunu
tespit etmistir. Unal ve Sentlirk (2009) tarafindan yapilan calismada nedenleri arastirilan 6grenci
devamsizliginin gesitli olumsuz etki ve sonuglar dogurmasi muhtemeldir. Sezer’e (2016) gore, fazla devamsizlik

yapan bir 6grencinin basarisizhik gibi bir sorunla karsilasmasi olasidir. Shernoff (2010) tarafindan yapilan
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¢alismada da, Amerika’da okul sonrasinda yapilan kurslara katilan 6grencilerin, bu kurslara katilmayanlara
oranla sinavlarda daha basarili oldugu belirtilmistir. Destekleme ve yetistirme kurslarindan beklenen verimin
alinmasinin éniinde énemli bir engel olarak goriilen bu sorunun ¢6ziimi igin okul yéneticileri; devamsizlk ile
ilgili disiplin saglanmasi, devamsizlik yapan 6grencinin ilisiginin kesilmesi ve veli ile ishirligi saglanmasi gibi gesitli
onerilerde bulunmuglardir. Destekleme ve yetistirme kurslarina iliskin 6grencilerin yasadigi diger 6nemli bir
sorun ise yorgunluktur. Nartgin ve Dilek¢i (2016) tarafindan yapilan ¢alismada, gorusiine basvurulan
o0gretmenler kurslarla birlikte ders yikuniin arttigini ve bunun da 6grencilerde bedensel ve zihinsel yorgunluga
neden oldugunu belirtmislerdir. Aklizim ve Saragoglu (2018), ortaokullarda zorunlu ve segmeli olmak lzere
toplam 35 saat ders islendigini ve bu ders saatlerine ek olarak destekleme ve yetistirme kurslarinda da belli bir
saat ders islendigi gdz Oniine alindiginda 6grencilerde birtakim fiziksel ve zihinsel yorgunluklarin ortaya
gtkmasinin muhtemel oldugunu ifade etmistir. Ogrenciler, 6rgiin egitim kapsaminda girdikleri yogun ders
saatlerinin ardindan hafta ici ya da hafta sonlari bu kurslara katilmaktadirlar. Bu durum da 6grencilerin
bedensel ve zihinsel olarak yeteri kadar dinlenememesine neden olmaktadir. Dolayisiyla mevcut arastirmada ve
Ustte belirtilen galismalarda da belirtildigi gibi 6grencilerde yorgunluk sorunu ortaya ¢ikmaktadir. Mevcut
arastirma kapsaminda goriisiine basvurulan okul yoneticileri, yorgunluk sorununa yoénelik; ders saatlerini
azaltma, sosyal ihtiyaclari karsilama ve kurslari hafta sonu agma gibi cesitli 6nerilerde bulunmuslardir.
Destekleme ve yetistirme kurslarina iliskin 6grencilerin yasadigi diger énemli sorunlarin ise kursu ciddiye

almama, derslere yonelik bikkinlk ve sosyal etkinlikler icin zaman kalmamasi oldugu belirlenmistir.

Okul yoneticilerinin gorusleri dogrultusunda, destekleme ve yetistirme kurslarinda 6gretmenlere iliskin yasanan
en 6nemli sorunun yorgunluk oldugu tespit edilmistir. Kazu ve Askin (2011) tarafindan yapilan ¢alismada, yatili
bolge okullarinda etiit saatleri ve bos zaman etkinliklerinde karsilasilan en énemli sorunun da 6gretmenlerin
fiziksel ve psikolojik yorgunlugu oldugu gorilmektedir. Diger yandan Ugurlu (2017) tarafindan yapilan
calismada, goriisine basvurulan 6gretmenlerin  bir boélimi destekleme ve vyetistirme kurslarinin
O6gretmenlerinin ders yukinQ artirdigini ve dolayisiyla yorgunluga neden oldugunu belirtmisledir. Sarica (2019)
tarafindan yapilan galismada da destekleme ve yetistirme kurslarinda 6gretmenlerin karsilastiklari dnemli
sorunlardan birinin is yiikii/yorgunluk oldugu belirlenmistir. Ogretmenlerin 6rgiin egitim kapsaminda derslere
girmek, derslere hazirlik yapmak, okulda nébet tutmak, ¢esitli blirokratik is ve islemleri yerine getirmek gibi
farkh gorevleri bulunmaktadir. Bu gérevlerinin yaninda hafta i¢i ve hafta sonu gorev aldiklari destekleme ve
yetistirme kurslari, 6gretmenler icin yeni bir is yiki getirmekte ve bu is yiki ile birlikte 6gretmenlerin fiziksel
ve zihinsel olarak yorgunluklari artmaktadir. Artan bu is yiki 6gretmenlerin dinlenme siirelerini, kendisine ve
ailesine ayirabilecekleri zamanlari da azaltmaktadir. Bu durum da 0Ogretmenlerde performans disiklGga,
derslerde verimsizlik ve mesleki tikenmislik gibi olumsuz sonuglari ortaya c¢ikarabilmektedir. Goérisline
basvurulan okul yoneticileri bu sorunun c¢ozilebilmesi icin 6gretmenlerin girebilecegi ders saati sayisinin
azaltilmasi gerektigini belirtmislerdir. Ote yandan destekleme ve yetistirme kurslarinda 6gretmenlere iliskin;
ders secim siirecine midahil olma, kursta maddi kaygi ile gérev alma, planlamaya uygun ders islenememesi,

derslerin verimsizligi ve okul derslerinin kurslara tasinmasi gibi cesitli sorunlarla da karsilasildigl saptanmustir.
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Destekleme ve yetistirme kurslarinda velilerle ilgili karsilasilan en 6nemli sorunun velilerin kursa ydnelik
ilgisizligi oldugu belirlenmistir. Cocuklarin egitim slrecinin c¢esitli asamalarinda 6nemli roller Ustlenen
paydaglardan biri olan velilerin destekleme ve yetistirme kurslarinda da gesitli rolleri Ustlenmeleri
gerekmektedir. Ancak yapilan gesitli arastirmalarda (Bozbayindir ve Kara, 2017; Canpolat, 2017; Canpolat ve
Koger, 2017; Yesilyurt, 2019 ) mevcut arastirma sonucunu destekleyici bicimde velilerin kurs siirecine yeterli
ilgiyi gostermedigine iliskin bulgulara ve sonuglara rastlanmistir. Bu durumun cesitli nedenleri oldugu
soylenebilir. Canpolat ve Koger (2017) tarafindan yapilan ¢alismada velilerin kurslara yoénelik olumsuz
tutumlarinin nedenlerinin ailelerin bilingsiz olmasi, ailelerin egitime karsi ilgisizligi ve 6zel kurslarin daha faydal
gorilmesi oldugu yoniinde bulgular elde edilmistir. Canpolat (2017) ve Yesilyurt (2019) ise, kurslarin tanitiminin
yeterince yapilmadigini ve velilerin kurslar konusunda yeterince bilgilendirilmedigini belirlemistir. Mevcut
arastirma kapsaminda da katilimcilar bu sorunun nedenlerine yonelik velilerin herhangi bir licret 6dememesi,
egitime iliskin yeterli bilince sahip olmamasi ve kurs siireci hakkinda yeterli bilgiye sahip olmamasi gibi
nedenleri 6ne strmuslerdir. Gértsiine basvurulan okul yoneticileri, velilerin kursa yonelik ilgisizligine iliskin
sorunun ¢6zimu igin veliden Ucret talep etme, veli bilgilendirme sistemi olusturma, aile ile isbirligi yapma ve

paydaslari kurslarin isleyisiyle ilgili bilgilendirme gibi 6neriler sunmuslardir.

Destekleme ve vyetistirme kurslarina iliskin okul yoneticilerinin en fazla karsilastiklari sorunun ders
programlarinin diizenlenmesi oldugu sonucuna varilmistir. Goriisiine basvurulan okul yoneticileri 6zellikle
ogretmenlerin kurslarda maddi getirisinden dolayi gorev alabilmek icin 6rgilin egitimde daha az ders almak
istediklerini ve bu durumun da okul yoneticilerini zor durumda biraktigini belirtmislerdir. Ayni zamanda
O0gretmenlerin, 6grencilerin ve velilerin kurslarin hafta ici ya da hafta sonu yapilmasi yoniinde talepleri
oldugunu ifade etmislerdir. Belirtilen bu ve benzeri nedenlerden dolayi okul yoneticileri hem 6rgiin egitimde
hem de kurslara iliskin ders programlarini diizenleme konusunda sorun yasadiklarini belirtmislerdir. Canh
(2019) tarafindan yapilan ¢alismada da kurslarin planlanmasina iliskin ¢esitli sorunlar yasandigi gorilmektedir.
Kurslarin hafta i¢i olmasi durumunda geg vakte kadar okulda bulunma, bazi 6gretmenlerin hafta ici bazilarinin
hafta sonu kurs almak istemeleri nedeniyle kurslarin hem hafta i¢ci hem de hafta sonu yapilmasi, 6grenciye ve
O6gretmene gore planlama yapmanin zorlugu ve yoneticilerin kurs agma baskisi bu sorunlardan bazilaridir. Diger
yandan okul yoneticilerinin is yikiiniin artmasi ve kurs Ucretinin disik olmasi gibi énemli sorunlarla da
karsilastigl sonucuna ulasiimistir. Gorisiine basvurulan okul yoneticileri bu sorunlarin ¢6zimi igin okul

yoneticilerinin bu kurslara yonelik aldiklari Gicretin artirilmasi 6nerisinde bulunmuslardir.

Destekleme ve yetistirme kurslarinda mevzuat ve isleyis kaynakl sorunlara bakildiginda ise en fazla kaynak
eksikligi sorunu ile karsilasildigi tespit edilmistir. Unsal ve Korkmaz (2016) ile Sarica (2019) tarafindan yapilan
calismalarda 6gretmenlerin kurs sdrecinde yazili, basili, gorsel ve isitsel gesitli materyal ve kaynaklardan
yararlandigi belirlenmistir. Ayni zamanda Milli Egitim Bakanhgi, Olcme-Degerlendirme ve Sinav Hizmetleri Genel
MudurlGgt tarafindan kurulan modul (zerinden yillik planlar, kazanim testleri, degerlendirme sinavlari

yayinlanmakta; destekleme ve vyetistirme kurslari icin 6gretmenlere ve Ogrencilere yardimci kaynaklar
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saglanmaktadir (Biber vd., 2017). Diger yandan destekleme ve yetistirme kurslarina iliskin yapilan farkli
calismalarda (Goksu ve Gilcl, 2016; Bozbayindir ve Kara, 2017; Canpolat, 2017; Canpolat ve Koger, 2017;
Dénmez vd., 2018; Er Tirkiresin, 2018; Canl, 2019) kaynak ve materyal eksikligi sorunu yasandigini gosteren
bulgular ve sonuglar elde edilmistir. Bu durum Milli Egitim Bakanligi tarafindan hazirlanan gesitli materyallerin
ogretmenler tarafindan kullanildigi ancak igerik ve nitelik olarak yetersiz gorildigiu seklinde yorumlanabilir.
Mevcut arastirma kapsaminda goérisiine basvurulan okul yoneticileri bu sorunun ¢6zimu icin kursa yonelik
kaynak saglama, Tirkiye geneli deneme sinavlari yapma ve kaynak kitap kullaniminin serbest olmasi gibi
onerilerde bulunmuslardir. Okul yoneticileri tarafindan ortaya konan mevzuat ve isleyise iliskin diger 6nemli
sorunlar denetim yetersizligi ve licretsiz kursun ilgiyi azaltmasidir. Bu sorunlarin ¢6zimda igin etkili ve verimli
denetim saglama, velilerden licret talep etme ve kurs koordinasyon birimleri olusturma gibi oneriler ortaya

konmustur.

Arastirmanin sonuglari genel olarak degerlendirildiginde, dershanelerin kapatiimasi ile birlikte destekleme ve
yetistirme kurslarinin 6grenciler ve veliler agisindan 6nemli bir secenek olarak gorildagi soylenebilir. Bu
kurslarin 6grenciler icin okul derslerini destekleme ve merkezi sinavlara hazirlanma gibi 6nemli islevleri yerine
getirdigi gorilmektedir. Ancak bu siirecte Milli Egitim Bakanhg tarafindan hazirlanan kaynaklarin yetersiz
oldugu ve bu durumun da kurslarin verimliligini olumsuz etkiledigi gérilmektedir. Ortaokul ve liselerde 6grenim
gormekte olan Ogrencilere Ucretsiz bir sekilde sunulan bu hizmet, aileleri maddi agidan bir maliyetten
kurtarmakta ve sosyo-ekonomik diizeyi farkli 6grenciler igin firsat esitligi saglamaktadir. Kurslarda 6grenci
devamsizligi, veli ilgisizligi ve denetim yetersizligi gibi cok 6nemli sorunlarin oldugu belirlenmistir. Bu kurslarin
o0gretmenlere ve okul yoneticilerine ek bir is yikl olusturdugu; 6grenciler, 6gretmenler ve yoneticilerde
yorgunluga neden oldugu goriilmektedir. Ogretmenler icin bu kurslara yénelik saglanan ek ders {icretinin
o6gretmenlerin motivasyonuna olumlu katki yaptigi distinilmektedir. Ancak okul yoneticileri igin belirlenen ek
ders Ucretlerinin beklentileri karsilamadigi soylenebilir. Elde edilen sonuglar, kurslarin paydaslara yonelik

olumlu katkilari olmasinin yaninda gesitli sorunlari da oldugunu gostermektedir.
ONERILER

Arastirmanin bulgulari, sonuglari ve katilimcilarin ¢6ziim 6nerileri dikkate alinarak destekleme ve yetistirme

kurslarinda yasanan sorunlarin ¢ézimu igin asagidaki onerilerde bulunabilir:
Uygulayicilara;

1. Oncelikle kurslarda yapilacak cesitli sosyal, kiiltiirel ve sportif etkinlikler ile kurslar daha cazip hale
getirilip devamsizlik sorunu azaltilabilir. Diger yandan, kurslarda devamsizlik haklarini asan
ogrencilerin bir sonraki kurs déneminden faydalanmamasi devamsizlik sorununun ¢6ziima igin etkili

olabilir.
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2. Kurslar baslamadan 6nce 6gretmenler kurslara iliskin hizmet i¢i egitime tabi tutularak kurslarda
gorev alacak 6gretmenlerin bu 6gretmenlerin arasindan secilmesi saglanabilir.

3. Kurs sirecine veli katiliminin saglanabilmesi igin, kurslar baslamadan 6nce velilere yonelik tanitici ve
bilgilendirici calismalar yapilabilir. Ayni zamanda kurs siirecinde velilere geri bildirim saglanmasi igin
e-okul sistemine bir moddl eklenebilir veya kurslarla ilgili veli bilgilendirme sistemi olusturulabilir.

4. Destekleme ve yetistirme kurslarina iliskin kaynak kitaplar Milli Egitim Bakanligi tarafindan
saglanabilir veya il-ilge middrlikleri bunyesinde olusturulacak zimre bazli 6gretmen gruplar
tarafindan kaynaklar olusturulup paylasimi saglanabilir.

5. Okul yoneticilerinin destekleme ve yetistirme kurslarindan dolayi artan is yiki dikkate alinarak
kurslar igin belirlenen tcretleri artirilabilir.

6. Kurslarin verimini 6lgmek amaciyla slrecin baslangicindan bitisine kadar belli araliklarda Tirkiye

geneli deneme sinavlari yapilabilir. Ayni zamanda kurslara iliskin denetim etkinlikleri artirilabilir.

Arastirmacilara;

1. Destekleme ve yetistirme kurslarinda yagsanan devamsizlik sorununa yonelik paydas goruslerinin
(6grenci, 6gretmen, veli ve okul yoneticisi) alindigi nitel arastirmalar yapilabilir.
2. Cesitli derslerde destekleme ve yetistirme kurslarina katilan ve katilmayan 6grencilerin akademik

basarilarini inceleyen deneysel ¢calismalar yapilabilir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her turli ihlallerde sorumluluk yazar(lar)a aittir.”
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